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REDUCTION OF AGGRESSIVENESS LEVEL
OF CHILDREN WITH HEARING IMPAIRMENT
IN INCLUSIVE EDUCATION

A high level of anxiety in children of primary school age with hearing disorders affects their com-
municative and emotional sphere, reduces motivation for learning and development. The article defines
the phenomenon of aggressiveness. The signs and causes of aggression of children with hearing impair-
ments in primary school are presented. The methods of psychological and pedagogical treatment that
correct the aggressive behavior of primary school children with hearing impairments are introduced. The
concepts of sand therapy, relaxation and art therapy are revealed. The possibilities of game therapy in
working with younger schoolchildren are explained. Diagnostic research methods, such as the observa-
tion method, the “Self-portrait” method by A.Karelin, the “Hand testing” method by E. Wagner, Benevol-
skaya’s questionnaire for teachers were performed.

The performance of a Pedagogues-psychologist in schools with inclusive experience include 4 areas:
advisory, diagnostic, informational-educational and developmental. The article also defines the neces-
sity and effectiveness of psychological and pedagogical correctional work in order to reduce aggressive-
ness in children with hearing impairments.

The program of psychological and pedagogical correction of aggressive behavior in younger school-
children was proposed, edited and tested by authors of the article. Reduction in the aggressiveness of
younger schoolchildren with hearing impairments who took participation in experiment confirmed the
effectiveness of the program, which allows it to be used by modern psychologists and Pedagogues in
inclusive education.

Key words: inclusive education, students with hearing impairment, children with special needs in
learning, child aggressiveness, psychological and pedagogical correction.
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NHKAI03UBTI Ginim Oepyae ecTy KabireTi Oy3bIAFaH 6ararapAbIH,
ArpeccUBTIAIK AeHreiiH TOMEeHAETY

Ecty kabiAeTi wekTeyAi Kiwi MekTen >KacblHAAFbl GaraAapAbiH, OOMbIHAAFLI YPEN AEHremriHiH
KOfapbl GOAYbl, OAAPAbIH KOMMYHWMKATMBTI, 3MOLMOHaAAbI CeparapbiH 3aKbIMAAHABIPbIM, OKYFa
>KOHe AaMyFa AereH MOTMBALMSAAPbIH TOMEHAETTIPEAI.

Makanaaa arpeccuBTiAiK KyObIAbICbIHA aHblKTama GepiareH. Ecty kabireTi wekteyai 6acTtaybii
CbIHbIM OKYLLIbIAQPbIHBIH, arpeccusiCbiHbiH, 6eArianepi MeH cebentepi kepceTiareH. Ecty kabiaeTi Hawwap
Kiti Mekten 6ararapbiHblH ArpeccuBTi MIHE3-KYAKbIH TY3€TeTiH MCUXOAOrMSAbIK-TIEeAArOrMKaAbIK,
Ty3eTe-AaMbITy 9AiCTepi ycbiHbiAFaH. COHbIMEH KaTap, MakaAapa KymM Tepanusicbl, peAakcauums
KOHE apT-Tepanusl YFbIMAAPbIHbIH Ma3MyHAApPbl aulbiAFaH. ECTy kabiAeTi wekTeyAi GacTaybiil CbiHbIM
OKYLUbIAAPbIMEH >KYMbIC >KacayAa OMblH TepanusCbiHblH, MYMKIHAIKTEpPi TycCiHAipiAreH. bararapAbiH
GOMbIHAAFbI arpPEeCCUBTIAIK AEHreriH aHbIKTay MakCaTblHAQ, KeAeCiAell AMArHOCTMKAAbIK, 8AicTep
KOAAaHbIAFaH: 6akpiaay aaici, A. KapeanHHiH «ABTonopTtper» aaici, 3. BarHepain «KoA TecTi» aaici,
beHeBoAbCKasiHbIH, TOpOUeLLiAepre apHaAFaH CayaAHamachl.

MHKAI03UBTI Taxipubeci Gap MekTentepaeri neAaror-ncuxoAorTbiH, Kbi3MeTi 4 GarblTTaH: KeHec
6epyLLUiAiK, AMArHOCTUKAABIK, AKNaPATTbIK-aFAPTYLLbIAbIK, TY3ETY KYMbICTapblHaH TYPaAbl, COHbIH iLLiHAET |
ecTy KabiAeTi WeKTeyAi OKyLLIbIAAPAbIH, arpeCCUBTIAIKTEPIH TOMEHAETY MaKCaTbIHAAFbI TICUXOAOTUSIABIK-
neAarorMkaAblk, TY3eTy >KYMbICTapbIHbIH TMIMAIAIKTEPI >KoHe KaXKeTTIAIKTepi aHbIKTaAFaH.

Makana aBTOpAapbl ecty KabiAeTi wekTeyAi Killi MeKTern OKYLIbIAAPbIHbIH arpeccuBTi MiHe3-
KYAbIKTapbiH NCUXOAOTUSIAbIK-TIEAArOrMKAAbIK, TY3eTy 6aF AQPAAMAChIH YCbIHADI, BHAEA XOHE CbIHaKTaH
OTKi3Al. DKCNepUMEeHTKe KATblCKaH ecTy KabiAeTi Hawap 6acTayblill ChiHbIM OKYLIbIAAPbIHbIH, TY3eTy
>KYMbICTapblHaH KeiiH arpecCcuBTIAIKTEpiHIH TOMeHAeYI 6aF AapAaMaHbIH, TUIMAIAITH pacTaabl, GYA OHbl
3aMaHaym UHKAIO3MBTI GiAiM GepyAe NCUXOAOr-NeAarortepre KOAAAQHYAapbIHA MyMKIHAIK Gepeai.
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CHMXKeHMe YPOBHS arpecCMBHOCTU AETel C HapylLUeHUeM CAyXa
B YCAOBUSIX MHKAIO3MBHOIO 06pa3oBaHMsi

Y aAeTein MAQALLEro LWKOABHOIO BO3PAacTa, MMEIOLMX HapyLUEeHUS CAYXa, MPOUCXOAST M3MEHEHUS B
pasHbIx chepax AeITEAbHOCTU: KOMMYHUKATUBHOM, KOTHUTUBHOM, SMOLIMOHAABHOM. Bbicoknit ypoBeHb
arpeccrMBHOCTM CHMXKAET Y AETEN MOTMBALIMIO K OOYUYEHMIO U Pa3BUTHIO.

B cratbe aaeTca onpeaeseHue eHOMeHY arpeccUMBHOCTU. [loka3aHbl MPM3HaKM M MPUUMHDI
arpeccum AeTelr C HapyLUeHMSIMM CAyXa B HAaYaAbHOM LUKOAe. [1peaCTaBA€Hbl METOAbI MCUXOAOrO-
NeAarormyeckoro BO3AEMCTBMS HA MOBEAEHME AETel U METOAbl AeYEHMSs, KOppeKkTupylowme
arpeccMBHOE MOBEAEHME AeTelt HAaYaAbHbIX KAAQCCOB C HapyLIEHWMSIMM CAyxa. PackpbiTbl MOHATMA
NMecoYHor Tepanuu, peAakcaumn m apt-tepanmn. OO6bsCHEeHbl BO3MOXHOCTM WMIPOBOM Tepanuu B
paboTe C MAQALLIMMM LUKOAbHMKaMK. [1poBeAEHbI AMAarHOCTUYECKME METOAbI MCCAEAOBAHUSI, Takue,
Kak METoA HabAlOAEHMS, METOA «ABTOMNopTpeT» A. KapeanHa, meTtoa «TecT pyku» 3. BarHepa, aHkeTa
beHeBOAbCKOWM AAS BOCTIMTATEAEN.

AesTeAbHOCTb MeAarora-ncMxoAora B LUKOAAX C MHKAIO3MBHBIM OMbITOM BKAKOYaeT 4 HarnpaBAEHMS:
KOHCYAbTAaTMBHOE, AMArHOCTMYECKOe, MH(MOPMaLMOHHOE, KOPPEeKLMOHHO-pa3BmBawollee. B craTtbe
rnokasaHa HeoO6XOAMMOCTb MCUXOAOTO-TIEAArOrMUYECKON KOPPEKLMOHHOM PaboThbl C LEAbIO CHUXKEHMSI
arpecCcMBHOCTU Y AeTeN C OrPaHMYEHHbIMU BO3MOXKHOCTSIMM 3A0POBbS.

ABTOpamMM CTaTbM MPEAAOXKEHA M anpoOMpOBaHa NMPOrpamma rncMxoAOro-feAarormyeckor Koppex-
MM arpecCUBHOIO MOBEAEHUSI Y MAQALLMX LLIKOAbHUKOB. CHUYKEHME arpeCcCMBHOCTM y4aCTBOBABLLUMX
B 3KCMEPUMEHTE MAQALIMX LWKOABHMKOB C HApPYLUEHMIMM CAyXa MOATBEp>XAaeT 3(P(eKTUBHOCTb
NpOrpaMmMbl, UYTO MO3BOASIET PEKOMEHAOBATb €€ COBPEMEHHbIM MCUXOAOramM-neAaroram K MCroAb-

30BaHMIO B MHKAIO3MBHOM O6pa3OBaHVIVI.

KAroueBble cAOBa: MHKAIO3MBHOE 06pa303aHme, ydaumecda C HapyleHUaMn CAyxa, AeTtu C 0Co0ObIMU
O6pa3OBaTeAbeIMM I'IOTpe6HOCT$IMVI, arpecCnMBHOCTb pe6eHKa, NMCUXOAOro-fepAarormyeckasa Kop-

pekums.

Introduction

According to the World Health Organization,
the number of people with hearing disorders reached
360 million in 2011, 32 million of them were chil-
dren. According to current statistics, in 2021, more
than 5% of the world, or 430 million people, receive
a “disability” according to hearing loss and require
rehabilitation work (432 million adults and 34 mil-
lion children with hearing disorders were identi-
fied). It is assumed that by 2050, more than 700 mil-
lion people, or one in ten people, will have hearing
loss (Ayhan Babaroglu, 2016:1) (electronic resource
“World Health Organization, 2021) [1,2].

In accordance with the law of the Republic of
Kazakhstan “on Education”, adopted on July 27,
2007 No. 319, it is aimed at involving all children in
the educational process, including those with special
educational needs. The unified concept of a special
govermental standard for children with special edu-
cational needs provides opportunities for obtaining
education through various ways, including through
training in a general education school on the basis
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of systematic special psychological and pedagogical
support in the same calendar period as their healthy
peers. Inclusive education is one of forms of educa-
tion for children with special educational needs. The
goal of inclusive education is to teach students with
special educational needs together with their normal
peers. The system bases on education of a person
as an equal person, regardless of gender, religion or
origin. The second goal of inclusive education is to
prepare any school for the reception of children who
need a variety of special knowledge in the future
(Asarhinova E.B., 2018:1) [3].

According to M. Ospanbayeva, inclusive educa-
tion is a trend that ensures equal access to education
for all students, taking into account special educa-
tional needs and individual opportunities. Students
with special educational needs — children who in
need of general education programs, but have per-
manent or temporary difficulties in obtaining edu-
cation due to health reasons (Ospanbayeva M.P.,
2019) [4].

S.V. Alekhina considers inclusive education as
the result of the development of ideas of humanism
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based on the special value of a person, his unique-
ness, the right to a decent life regardless of his phys-
ical condition (Alekhina S.V., 2013) [5].

In contrast to correctional classes, in special
schools with inclusive education, where children
quickly adapt to the social environment on the ba-
sis of psychological and pedagogical support, learn
to get along with healthy peers, and increase their
readiness for social life. And normal children learn
to accept children with special educational needs,
see their personal capability and respect them as
individuals. Children in special schools only attend
correctional classes and learn to establish relation-
ship with students with similar disorders.

Thus, it can be noted that currently inclusive
education is developing dynamically in the country.
According to the state program of development of
Science and Education of the Republic of Kazakh-
stan for 2020-2025, by 2025 100% of schools and
kindergartens, and 70% of universities and colleges
should be provided with the necessary conditions
for Inclusive Education. Nowadays, there are 82 re-
gional, city and district PMPCS, 207 psychological
and pedagogical correction offices, 14 rehabilitation
centers, 98 special schools, 38 special kindergar-
tens, and more than 400 inclusion support offices in
the country. Special conditions have been created
for children with special educational needs in 2,972
public preschool institutions and 4,426 general edu-
cation schools. (Electronic resource, 2021) [6].

The new form of learning, which develops so-
ciety in morality and tolerance, has its own difficul-
ties. In particular, the main difficulties include: the
presence of negative social attitudes towards chil-
dren with special educational needs, which means
the unpreparedness of society to accept children
with disabilities. Often, parents of normal children
do not want to teach classes with those whose chil-
dren need special education. The second important
difficulty is insufficiency of teachers working on
the model of inclusive education, lack of training
and professional specialists (Kraynik V.L., Erokhin
V.V.,2019) [7].

Such problems lead to a decrease of self-esteem
and learning motivation of children with special
educational needs, including children with hearing
disabilities, causing the increase in their aggressive-
ness and anxiety.

One of the most important issues in our time
is the high level of aggressiveness of children with
hearing impairment. The reasons for this can be
different, such as psychological factors (inability
to establish relationships due to hearing aid disor-
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ders) and social factors (the environment in which
he grew up). High levels of aggressiveness damage
the entire sphere of children’s affective-emotional,
communicative, volitional, cognitive areas. In addi-
tion, it reduces the desire to study, leads to isolation
from society (Burova N.I., 2017:70) [8].

Aggressiveness means aversion, hostility. This
is a trait of a person who has a tendency to attack
others and the environment. Aggressiveness is a fea-
ture of character that manifests itself in a person’s
attitude to other people, animals and surrounding
life in a state of tantrum. Aggressiveness occurs
without any objective reasons. These are the re-
peated actions of anger which is not explained by
moral and legal characteristics, is often a character
that manifests itself in self-defense or in the defense
of other people (Zharykbayev K. B., Sangilbayev O.
S., 2006) [9].

Hearing loss refers to hearing disorders in
which the hearing organs can not be corrected in-
dependently and during treatment. The cause of
hearing disorders is different, it can be congenital
and acquired. If congenital hearing disorders are
transmitted genetically (according to modern re-
search, there are more than 400 genetic syndromes
that lead to hearing loss) or damage to the fetus
during pregnancy, acquired hearing disorders oc-
cur due to disorders of the middle and inner ear
and auditory nervous system. In addition, hearing
aids suffer from a number of diseases (meningitis,
measles, scarlet fever, some types of flu). Some
medications (streptomycin, quinine, etc.) also have
a negative effect on the child’s auditory tract (Su-
slov O.1.,2013:92) [10].

Hearing disorders in childhood lead to serious
medical, psychological and pedagogical difficulties,
including the reduction of ability of speech forma-
tion, increasing the level of aggressiveness and anx-
iety, slowing down the development of the higher
nervous system, involving movements and manipu-
lative character, fading emotional state. Deafness
significantly reduces the information that comes to
the child from the external environment (Koroleva I.
V.,Yann P. A., 2011:82) [11].

Students with hearing impairments in schools
with inclusive educational system are upset by the
fact that they want to communicate well with their
peers, but do not always understand them correctly.
For this reason, students often sit in their seats alone,
and when they touch their things, they become ag-
gressive.

Aggressiveness is one of the manifestations of
emotional instability, which is studied both as a per-
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sonal trait of a person and as an emotional state of
the soul.

The purpose of our research work is to reduce
the level of aggressiveness in children with hearing
impairments in inclusive education, to create a mod-
el for correcting aggressiveness by a psychologist-
teacher.

Research methods

Nowadays in order to be effective, it is necessary
to demonstrate high personal qualities. Carrying out
preventive and corrective work on the prevention
and correction of aggressive behavior from child-
hood is the key to a bright future. It is more produc-
tive to conduct correctional work in preschool and
primary school periods rather than in adulthood.

The research base: The city Almaty, Balbulak
Republican children’s rehabilitation center per-
formed a work with 7 children with hearing disabili-
ties (4 boys, 3 girls) who study in primary school
with additional inclusive educational system.

Technique and methods of research used:

1. Monitoring method

2. A Karelin’s “Self-Portrait” technique

3. E.Wagner’s “hand testing” method

4. Questionnaire for teachers

Main stages of the study:

Stage 1. Diagnostics of the level of aggressive
behavior of Primary School students was estimated,
the results were summed up.

Stage 2. As a result of the diagnosis, a correc-
tional program for children with high level of ag-
gressiveness was created; correctional classes were
conducted.

Stage 3. We conducted repeated diagnostics of
primary school students with hearing disabilities
aimed at identifying aggressive behavior.

In order to reduce the level of aggressiveness,
the following methods of art therapy, sand therapy,
group trainings, game therapy and individual con-
versations were used in the correctional work (Naz-
arova L.P., 2001) [12].

Literature review

No matter what type of aggression is performed,
it usually demonstrates an insult to another person.
Regardless of the psychological orientation that
studies aggression, each of them explains in its own
way. (Borodulina S. Yu., 2004) [13].

An important point in defining the concept of
aggression is to present this term by various actions.
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In more detail, we will focus on the following defi-
nitions of aggression by scientists:

* According to K. Izard, aggression is an act
and behavior full of cruelty. This is a component of
violent and malicious behavior, which sometimes
manifests itself in different emotions. It is intended to
cause fear or panic to provoke someone to something.

* According to A. Bass, aggression is any act
that causes alarm and panic in other people.

*According to A. Berkowitz, aggression also in-
cludes self-pity and pride.

* According to D. Zilman, aggression is an at-
tempt to cause physical and physiological harm on
another person.

* While L. Bender interprets aggression as an
approaching or moving away from an object, F.
Allan says it is the inner strength of a person that
allows him to resist external forces. The desire to
subdue other people or dominate other objects is in-
terpreted as an aggression.

* According to X. Delgado’s conclusion, ag-
gression is a behavioral reaction that influences
harm and damage to society and people, as well as
is characterized by the manifestation of force.

* E. Fromm, on the other hand, explains aggres-
sion by causing harm to humans, groups, animals
and other creatures (Vishnevetskiy K. V., Tarasenko
D. V. 2020) [14].

In theory, there are three different directions that
explain the nature of aggressiveness. All of them re-
flect the opinions and empirical experience of well-
known researchers and psychological schools of dif-
ferent times.

Humanistic direction: (K. Rogers, W. Frankl, F.
Perls) according to the interpretation, aggression is
the action of an individual’s forced response to lim-
ited freedom. The interpretation of aggression is a
comprehensive form of psychological defense (Leb-
edinsky V.V, Nikolskaya O.S., Baenskaya E.R., Li-
ebling M.M., 1990) [15].

Direction of social learning: (C.N. Yenikolop-
ov, L. Berkowitz, D. Zilman) the composition of
this statement is formed as an expression of aggres-
siveness — this is an action, a character formed as a
result of training usually by elderly people (Eniko-
lopov S.N., 1979) [16].

According to those, who proposed the psycho-
analytic direction as Z.Freud, A.Freud, E.Fromm,
A. Adler, K. Jung, K. Horney, aggression is an in-
stinctive, hostile act, it is a conflict between con-
sciousness and the unconsciousness, a kind of psy-
chological defense of a person (Kosheleva, A. D.,
Medvedeva 1. F., 1990) [17].
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According to D.Moskovitz and A.Schwarzman,
aggression is often accompanied by a deterioration
in health. But most of scientists disagree. They be-
lieve suppressing aggressive tendencies can lead to
a decrease in immunity. Z.Mateychik (Mateychik
Z., 1992) [18] believes that aggression is inherent
in boys and is a “biological reality” that reinforces
these phenomena with cultural and educational tra-
ditions. Levitov (Levitov N.D., 1967) [19] devel-
oped the question of possible biological sources of
aggression, showing that aggressiveness and high
excitability of the nervous system are weak activity
of active inhibition. Since the properties of the ner-
vous system are transmitted by heredity, according
to N. D. Levitov,a violation of the balance between
the processes of arousal and inhibition at the high-
est level and weak self-esteem is also transmitted by
genetics.

Insufficient basic social skills in communication
can lead children to many stressful situations. In his
“learning theory”, A.Bandura identified three stages
of analyzing aggressive behavior:

1. Methods of mastering actions;

2. Factors that cause their manifestation;

3.The conditions under which they are approved.

E.O.Smirnova identified several characteristic
symptoms of this crisis: negativism, stubbornness,
arrogance, underestimation of adults, voluntary de-
parture, rejection of resistance, the desire for des-
potism.

Let’s look at these concepts.

Negativism is an example of a child’s behavior:
the child’s desire to do something not because he or
she wants it, but only because it is offered by adults.
This is a reaction to the offer of adults, and not to the
content of this action.

Stubbornness is a reaction of a child that he does
something not because he wants it so badly, but be-
cause he demands it. This is a reaction to his own
decisions (Smirnova E.O., 1997) [20].

Results and discussion

The purpose of correctional work is to correct
aggressive behavior of primary school children us-
ing the capabilities of pedagogy and psychology.

Tasks of correctional work:

1. To systematize correctional work and create
a program;

2. To conduct correctional classes with selected
children using methods provided in the program;

3. To analyze data obtained as a result of the
study;
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4. To summarize the effectiveness of corrective
work on the aggressive behavior of children studied.

However, before carrying out any psychological
and pedagogical correctional work, it is advisable to
familiarize yourself with the medical indicators of
children with hearing loss and strictly observe health-
saving technologies. The program for correcting ag-
gressive behavior in children consists of three stages:

Stage 1-reading the literature on psychologi-
cal diagnostics, selecting methods, organizing and
conducting primary diagnostics, summing up the
results.

Stage 2-using psychological methods, correc-
tional program and a system of training sessions
were developed and conducted;

Stage 3-repitition diagnostics was carried out,
the results were processed and analyzed. The effec-
tiveness of the program of psychological and peda-
gogical support requiring special education and pri-
ority areas of work were determined.

According to General Data, art therapy, sand ther-
apy, play therapy, relaxation techniques, group train-
ings and individual conversations show good results in
reducing aggression in children of primary school age.

The main activity of a primary school student is
a game. Mental features of a child are formed dur-
ing the play. Through the game, a certain genera-
tion of people begins to gain social experience. The
child’s game has a social, collaborative character.
For example, any child likes to play together with
their peers, rather than play alone, and interact with
each other in such a game. And it is well known that
the child’s ability to establish relationships with the
external environment is an important factor in his/
her development. The game develops various quali-
ties in the child, increases skills and activity.

Since the game is a type of activity, that takes
place in a person’s life, it has its own motives. Con-
tent and role-playing games are of great importance
not only in reducing the aggressiveness of the child,
but also in the formation of attention, memory,
critical thinking, imagination. With the help of the
games, the child will be able to observe the ways
they can satisfy their qualities and what abilities
they have. In most cases, during the game, the child
tries to repeat the actions of adults. Content, role-
playing and intelligence games require you to play
according to a certain rule. Through such games the
child not only develops such qualities as ingenuity,
observation, attention, but also develops willpower
and sensory processes.

In the course of the work, art therapy and sand
therapy were used as one of the means of correct-
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ing the aggressiveness of primary school children
with hearing loss. Art therapy is an advanced tool
for preventing and correcting children’s aggressive-
ness, and due to the fact that various types of cre-
ativity actively influence the process of becoming a
child’s personality, it strongly affects his inner emo-
tional anxiety. The purpose of art therapy and sand
therapy is to give the child freedom, the opportunity
to evaluate their own behavior, and understand their
own level of creativity.

Since the world of any child is a world of ac-
tions and movements, the psychologist — teacher al-
lows you to enter this world using various methods.
The psychologist-teacher is allowed to participate in
the emotional life of the child and share the child’s
difficulties. The child is fully immersed in the pro-
cess of correction, hence the feelings at this time be-
come sincere, specific, which gives the psychologist
a great opportunity to focus on the child’s actions,
feelings and emotions.

Table 1 — A program for organizing correctional classes in order to reduce the aggressiveness of children with hearing impairments

sure, reducing aggressiveness and developing
imagination.

Ne Goals and objectives Type of correctional work Number
of hours
Int-roduc- | 1 |Introductory lesson. Acquaintance, Organization |Getting to know students with hearing disabilities, 1
tory block of control. creating comfort and warm communication
2 | Primary diagnostics, testing. Diagnosis of students’ levels of aggressiveness, 2
1. Monitoring method observe students’ communication environment,
2.A Karelin’s «Self-Portrait» technique interests and needs;
3. E.Wagner’s “hand testing” method
4. Questionnaire for teachers.
Main unit | 3 |Determining students’ attitude towards the Personal conversation on the topic «school and 1
school. me».
4 | Exercises for the development of fine motor To reduce the emotional pressure on children by 1
skills, reducing emotional pressure. Art therapy. | drawing with their fingers.
5 | Group training aimed at developing a sense of 1. To train by saying compliments; 1
tolerance, increasing cohesion among the group. |2. To speak and draw on a topic «our superpow-
er» by group.
6 |Sand therapy aimed at reducing emotional pres- | Drawing your favorite and unloved characters in 1

the sand, creating situations. Positive resolution of
the situation.

tional and expressive movement.

7 | Eliminate negativism,promote the elimination of
indirect aggression, and develop a positive emo-

1.The Game» Scouts». 1
2. Gymnastics.

3. The game «friendly family».
4. Exercise “free time”.

8 | Psychological games aimed at increasing self-
esteem, developing self-confidence.

1. the game «compliment». 1
2. Gymnastics.
3. Etude «meeting a friend».

9 | Upbringing ability to observe, reducing
anxiety,correction of aggressive and feverish
behavior

Brief information about aggressiveness and its 1
consequences.

Give recommendations and perform exercises to
reduce aggressiveness.

ing artistic abilities. To teach how to break ice
in communication with people and share your
opinion.

10 |Playing the role of a positive character, increas-

1. Exercise: «Smiley. 1
2. The game: «who laughs funny».
3. «Collective Image»

4. Relaxation.

11 | Exercise-games to increase motivation to learn.

1. Mirror game. 1
2. gymnastics with cheerful people.

3. To discuss the topic «My purpose is to study at
school»

Final 12

block mendations.

Personal conversation with parents. Make recom-

Acquaintance with the principles of raising chil- 1
dren with hearing disabilities.

13 | Final diagnostics and testing

Determination of the effectiveness of a program 2
aimed at reducing aggressiveness.

14 | Final lesson, reflection.

Summing up the results of teamwork. 1
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According to the developed program, during the
course of correctional work, we achieved the fol-
lowing results (table 2).

According to the results of the obtained data,
there is a high frequency of manifestation of aggres-
sive behavior in real conditions in 3 primary school
students. However, according to teachers, number

of children with low aggressiveness is bigger than
those with high aggressiveness.

As the table shows, the results of the study showed
that 3 children out of 7 had higher indicators in the cat-
egory of aggression compared to other children. As a
percentage, we can say that 42.8% of all children in the
group have a high level of aggressive behavior.

Table 2 — Quantitative indicators of the survey of teachers before and after correctional work — N=7)
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B AlRS cuifededal Wik

Indicators of aggressiveness Before correctional work After correctional work
At a low level 2 3
At the average level 2 3
In the upper level 3 1
L 41 R4 42000 42 80
§i
38 vt 3% it

T

Figure 1 — Percentage indicators of the frequency of aggressive behavior in children

Table 3 — Average indicators of the studied subjects according to of E. Wagner’s “hand test” method (N=7)

. Aggression level
Groups Number of children -
High Average Low
Before correctional work 7 3 2 2
After correctional work 7 2 3 2
=0, D 43 5% 43 A0%
10 D%
18 B0 28, E0%: 48.80%
30, D0
A0 D
A0 D
1 i
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Figure 2 — Percentage indicators of the studied subjects according
to the method of «hand testing» by E. Wagner
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Table 4 — Average indicators of the study using the” Self-Portrait “ method (N=7)

Level of aggressiveness

J8. 5%

(. 1440

28, 60% 15 6%

B B lore cof il work

Groups Number of children -
High Average Low
Before correctional work 2 2 3
After correctional work 1 2 4
57%

Figure 3 — Percentage indicators of researchers using the «Self-Portrait» method

According to the results of the study, the level
of aggression was emphasized in 2 people. In terms
of the percentage of the group, aggression showed
a clear indicator at 28.6%. Therefore, such children
clearly express their emotions, verbal and auxiliary
physiological types. Verbal aggression is aimed at
intimidating and condemning other children. For
example, «Yerdaulet is teasing me, «Aisaule didn’t
pack her things» are similar accusations or words
that try to attract the attention of others. In the case
of physiological aggression, it is typical for children
to harm another child through physiological actions
(breaking toys, destroying things, etc.), hence show
them strength and feel better than the reaction of
other children.

Due to the limited time of the study, the fact that
the children were staying in a rehabilitation center
only for 24 days, there were several difficulties.
However, thanks to our research, I was convinced
of the effectiveness of the program. The level of
aggressiveness of primary school students depends
entirely on the family atmosphere. Many parents
show excessive care for their children. For this rea-
son, these children have developed egocentric be-
havior, excessive self-esteem, and a desire to focus
only on themselves. This, in turn, creates difficulties
for teachers in the learning process and negatively
affects the formation of a mature personality in chil-
dren.
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Children with high aggressiveness, due to hear-
ing disorders, tend to be more introverted. As a re-
sult of the correctional work carried out, we were
convinced that children’s hearing disorders have
a large-scale impact on their lives. In many cases
children are less motivated, which gives a negative
impact. Anyone can overcome any difficulties, only
if they have the desire and strong will. This princi-
ple also applies to children with hearing disabilities.
Despite the level of hearing disorders, those who did
not suffer from motivation were able to make sig-
nificant progress in rehabilitation for a short period
of time.

According to students with hearing disorders
with low aggressiveness, they have many friends
among their classmates. Even in the hospital, it was
noted that they are quickly get along with their peers
around them and easily communicate. Therefore, it
is very important for children to have friendly rela-
tions with each other.

Conclusion

In accordance with the legislation of the Re-
public of Kazakhstan in the field of protection of
children’s rights, all students have equal rights to re-
ceive high-quality education, taking into account the
opportunities of students with hearing disabilities
and other special educational needs. In this regard,
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it is possible to develop the personal potential of
students in inclusive classes, solve their problems,
carry out correctional, psychological, pedagogical
and social support, simplify the educational process,
increase effective interaction with the environment,
and form a capable person.

Aggressiveness is one of the most common psy-
chological problems in children with hearing loss in
inclusive education. By identifying the causes of ag-
gressive behavior of primary school children, study-
ing the state and consequences of the formation of
such behavior, it is possible to find the level of ag-
gressiveness of students in due time and develop
effective correctional programs. At the same time,
we were convinced that the most common technolo-

gies of psychological and pedagogical correction
of aggressive behavior of primary school children
include art therapy, sand therapy, game therapy,
communicative and psycho-gymnastic games, re-
laxation techniques.

The future of a child depends on the upbring-
ing he received from a very young age. Education
at home, in kindergarten, and in school directly af-
fects the child’s behavior. Since the psyche is not
fully formed in primary school students, there is an
opportunity to correct behavior at this stage. If a cer-
tain type of behavior is less or higher than the norm
in a child, it was and has been our main goal to try
to correct it through correctional work and prove it’a
effectiveness.
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