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CASE STUDY ON DEVELOPMENT
OF PROFESSIONAL COMMUNICATIVE COMPETENCE
OF SPORT FACULTY STUDENTS
(Non-Linguistic university)

This work includes a case study on formation and development of professional communicative
competence of sport faculty students in the process of foreign language teaching. The article defines the
significance of formation of professional communicative competence of non-linguistic specialty students
(sport faculty) and identifies its components. The literature review of domestic and foreign scientists’
works on the theme of professional communicative competence has been done by the authors. The
study is based on teacher’s investigation and observation of students’ effective changes in language
learning. The correlation of student’s thematic preference in language learning is recently-developed
within this study. A special program for students was modeled in accordance with the theme of sport
nutrition. During this case study the specific features of foreign language teaching process to students
of sport faculty was taken into account. All language material was selected from authentic books which
definitely effected to get positive results in the end of study. The special course included the usage of
interactive technologies during the classes which definitely affected to the high performance of students
at the end of investigation. The applicability of the article has been proved by students’ high results and
makes it possible for further potential use in foreign language teaching for students of sport faculty.

Key words: professional communicative competence, non-linguistic university, teaching foreign
language.
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Cnopt hakyAbTeTi CTYAEHTTEpPIHIH,
LIETTIAAIK KOMMYHUKATUBTIK KY3ipeTTiAiriH AaMbITyFa apHaAfaH
KeKc ctaam (Tiaaik emec XKOO)

bepiAreH >KymbIC CriopT hakyAbTeTi CTYAEHTTEpiHIH LWeTeA TiAIH OKbITYy yAepiciHae Kkoacibu
KOMMYHMKATMBTIK KY3bIPETTIAINH KAABINTACTBIPY >KOHE AaMmbITy OOMbIHILIA >KYPri3iAreH Kewc-
CTaAMAI KaMTMAbl. Makaaaaa AMHIBUCTMKAABIK, EMEC MaMaHAbBIK, CTYAEHTTEpIHiH, (CrnopT chakyAbTeTi)
KaCibM KOMMYHMKATMBTIK KY3bIPETTIAINH KAAbINTACTbIPYAbIH MaHbI3AbIAbIFbI  aMKbIHAAABIM, OHbIH
Kypamaac 6eAiKTepi aHbIKTaAFaH. ABTOPAAPMEH KacCiOm OarblTTaAFaH KOMMYHMKATMBTIK Ky3bIPETTIAIK
TakblpblOblHA apHAAFAH OTAHAbIK, XKOHE LLIETEAAIK FAaAbIMAAPAbIH eHbekTepiHe 8Ae6M LLOAY >KacaAAbl.
Makaaa MyFaAiMAEPAIH 3epTTeyi MeH CTYAEHTTEPAIH TiA YMPEHYAEeri TMIMAIL e3repicTepiH GakblAayFra
HerizaeAe OoTbIpbin asbiAFaH. CTYAEHTTEPAIH TIAAI MEHrepyAeri TakplpbINTbiK, OERIMAIAIMIHIH
KOPPeAsILMSChl  OCbl 3epTTey asiCbiHAQ >KacaAAbl. CnoOpTTbIK, TamakTaHy TakblpblObiHA CaMKec
CTyAEHTTepre apHaAfaH apHaiibl 6aFaapAama 3epTTey 6apbiCbiHAQ MOAEAbAEHAI. bepiareH 3epTTey
cnopT PakyAbTeTi CTYAEHTTepiHe LIeTeA TIAIH OKbITy YPAICIHIH ©3iHAIK epeKlleAikTepiH eckepe
OTbIPbIN >KacaAAbl. bapAbik, TIAAIK MaTepmanpap TYMHycka KiTanTapAaH TaHAAAbIM aAblHYbl 3epTTey
COHbIHAQ OH HOTWMXKEre KOA XeTKidyre acep eTTi. ApHambl Kypc cabak, 6apbiCbiHAQ MHTEPAKTUBTI
TEXHOAOTMSIAAP KOAAAHBIAADI, BYA ©3 Ke3eriHAE 3epTTey COHbIHAA CTYAEHTTEPAIH XOFapbl YArepimiHe
acep eTTi. MakaAaHbIH KOAAAHY MYMKIHAITT CTYAEHTTEPAIH, XKOFapbl HOTMXKEAEPIMEH ABAEAAEHAT >KoHe
CropT PaKyAbTETiHIH CTYAEHTTEPIHE LLET TIAIH OKbITYAd OAQH 8pi NaAaAaHyFa MyMKIHAIK 6epeai.

Ty#in ce3aep: KaciOM KOMMYHMKATMBTI Ky3bIPET, TIAAIK eMEC YHUBEPCTET, LLETEA TIAIH OKbITY.
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Keiic-ctapam pa3sutus
npocecCMOHaAbHOWH KOMMYHUKATUBHO1 KOMNETEHLMU CTYAEHTOB
CrnopTHBHOTO hakyAbTeTa HesI3bIKOBOTO YHUBEepCUTeTa

Cratb9 pacckasbiBaeT O Keice no (POPMUMPOBAHUIO U Pa3BUTHIO NMPOCECCUOHAABHON KOMMYHU-
KaTMBHOM KOMMETEHLMM CTYAEHTOB CMOPTMBHOIO (pakyAbTeTa B MpoLecce 0b6yueHnsi MHOCTPaHHOMY
A3blKy. MCNOAb30BaAMCb METOAbI MCCAEAOBAHUS — AMTEpaTypHblii 0630p paboT OTeuyecTBEHHbIX
M 3apy6eXHbIX yUYeHbIX M0 Teme NPoheCCHOHAABHOM KOMMYHWMKATMBHOM KOMMETEHLMM, aHaAM3 U
CpaBHeHue, 0606LEHMEe MEeAArorMyeckoro orbita, HabGAIOAEHME, OMPOC, OMbITHO-MEAArorMyeckoe
nccaepoBarue. lMpernosaBateab 0606LMA MHHOBALMOHHBIM OMbIT, HabAIOAAA 32 3PPEKTUBHBIMM
M3MEHEHUSIMM YYaLMXCS B M3yueHuu a3bika. B pamkax 3Toro wmccaepoBaHusi 6blAa  BbiSIBAEHA
B3aMMOCBSI3b TEMATMUECKMX MPEAMOUTEHWUI YUaLLMXCS B M3YUYEHUU S3blKa U PE3YAbTATOB OOYyYeHMs.
CrieumanbHas nporpamma AAst CTYAEHTOB GblAa CMOAEAMPOBaHa B COOTBETCTBUM C TEMOW CMOPTUBHOMO
nuTaHus. B keice yumnTbiBaAMCb 0COBGEHHOCTM Mpouecca 06yUYeHUs MHOCTPAHHOMY $3blKy CTYAEHTOB
chakyAbTeTa criopTa. SI3bIKOBOW YyuebHbIM MaTepuan OblA OTOOpaH M3 ayTEHTWUUHbIX KHUI, 4TO
OAHO3HAYHO MOBAUSIAO Ha MOAYUYEHME MOAOXKUTEAbHBIX PE3YALTATOB B KOHLLE 00yueHus. CrieumaAbHbli
KYpC NpeAyCMaTpMBaA UCMOAb30BaHME MHTEPAKTUBHbBIX TEXHOAOT M HA 3aHATUSIX, YTO CMOCOOCTBOBAAO
BbICOKOM YCMEeBaeMOCTU CTYAEHTOB. Keic MoxeT ObITb MCMOAb30BaH B AdAbHerwweM rnpu o6ydeHmm
MHOCTPaHHbIM 93blkaM CTYAEHTOB CrOpPTMBHOro hakyAbTeTa. B mccaepoBaHMM nNpuHsaAM yyactue 30

CTYAEHTOB (pakyAbTeTa cnopTa Kasaxckoi akapaemMuu cropTta v Typmama.
KAtoueBble caoBa: npodeccroHaAbHAs KOMMYHUKATUMBHAS KOMMETEHLMS, HeS3bIKOBOM YHUBEPCU-

TeT, 06yYeHre MHOCTPAHHOMY SI3bIKY.

Introduction

From the beginning of XXI century with its
global transformation and rapid development of
intercultural communication, fundamental issue of
any society is to focus on forming communicative
competence of specialists of any area. Professional
communicative competence gives them an opportu-
nity to observe global changes within their sphere of
work, take part in international conferences and ex-
change knowledge and experience with colleagues
from foreign countries. Therefore foreign language
teaching at university degree plays a key role in
meeting the needs of society. This issue started to
attract much attention in our country with rapid rise
of social order for high qualified specialists with
intercultural communicative competence. Initial at-
tempts done by an American linguist Dell Hymes
focus on identifying the cause of this issue (Hymes,
1979:240) [1]. According to him while teaching for-
eign language the main attention should be paid not
only to language competence, but also to the ability
to use foreign language in real life situations. There-
fore for an effective communication it is not enough
to know grammar and lexis units of language, it is
important to be able to use them in appropriate situ-
ations. Otherwise there is no need of knowledge of
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language material if students do not have compre-
hension of usage it in situations of necessity. The
idea is to concentrate the main focus on communica-
tion creating subject related situations in classroom.

The continuation of author’s idea was demon-
strated in works of Merill Swain and Canale Mi-
chael in 1980 (Canale&Swain, 1980: 1-47)[2]. They
supported Dell Hymes’ point of view and extended
the idea of communicative approach in second lan-
guage teaching. Their study suggests that communi-
cative approach for teaching foreign language can-
not be apart from grammatical and sociolinguistic
skills. Thus the actual demonstration of language
should be integrated with real authentic situations.
The authors claim that communicative approach to
teaching second language is a whole system of com-
petences which cannot stand apart from following
sub-competences:

- Linguistic competence according to authors
is the knowledge of language code. They explain
this competence as the ability to use words and
sentences in accordance with grammar, morphol-
ogy, phonology and lexis rules. During past years
of foreign language teaching methodology this
competence played a key role as teachers draw stu-
dent’s attention on learning grammar material and
vocabulary;
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- Sociolinguistic competence is explained by
authors as the knowledge of social norms and rules,
the authority of speaker and etc. They include such
abilities as to answer requests, show and present
speaker’s wishes as well as to be able to keep com-
munication at any kind of social situation. Society
is an integral part of any communication, as stu-
dents learn all the norms living in society, for this
reason it is important to create foreign language
society for them, as every culture differ from each
other.

I.L. Bim notes that professional communicative
competence focuses on the formation of the ability
to carry out an activity, as well as the readiness to
actually carry it out and at the same time to obtain
a practical result of this activity (Bim, 1996, 48-52)
[3].

The founder of foreign language education
in the Republic of Kazakhstan S.S.Kunanbayeva
presents the basics of the formation of professional
communicative competence. In her work “Theory
and Practice of Modern Foreign Language Edu-
cation” (Kunanbayeva, 2010:46)[4], the scientist
gives detailed definition of this issue and analyzes
the views of various scholars. She promotes the idea
of trilingual education and points out the constant
effectiveness of this approach. At the initiative of
the President of the Republic of Kazakhstan K.K.
Tokayev, the “State Program of Education Develop-
ment of the Republic of Kazakhstan for 2020-2025”
has set significant goals and objectives in this direc-
tion [5]. One of the tasks set in the implementation
of the goals of the program is the improvement of
foreign language teaching. The program states that
in order to organize trilingual education, universities
will continue to train teachers who teach subjects in
English, and many universities will have foreign
partners. The program will continue to create a re-
gional educational hub and attract foreign teachers
and students to the best universities. All these tasks
increase the role of foreign languages in all universi-
ties of the Republic of Kazakhstan and lead to their
use as a key component. However the problematic
aspect in the process of implementation above men-
tioned program is a low language level of non-lin-
guistic university students. As a teacher working at
non-linguistic university it was noted that students
would face various problems in this process. To
follow the tasks set by the President of Republic of
Kazakhstan there remains a need for development
of foreign language competencies of students and
to create maximum conditions for teaching pro-
fessionally oriented foreign language. With above

mentioned variants of problem solving it is possible
to implement President’s program, as students will
be able to communicate in foreign language, at-
tend lectures of foreign professors in the subject of
their profession as well as it opens doors to further
professional development. In order to check the ef-
fectiveness of above mentioned hypothesis we de-
cided to organize a case study correlating English
courses and lectures on the theme of student’s future
profession. The present paper presents a case study
on the basis of two week lecture held by a foreign
scientist invited by university. Here we demonstrate
remarkable changes and practical improvements of
students during the period of given case study. The
purpose of this study is to describe and examine how
formation of professional communicative compe-
tence may influence successfully on further profes-
sional development of the students of non-linguistic
universities.

Methodology and methods of research

The current investigation involved questioning
and analyzing the final results of case study dur-
ing foreign language teaching within two weeks.
This study was carried out with thirty students of
sport faculty at Kazakh Academy of Sport and
Tourism. In accordance with state program for de-
velopment of foreign language education different
lecturers are regularly invited to hold seminars for
implementation of joint educational and research
programs for students. In March, 2019 a professor
of St Andrews University from Great Britain Ron-
ald Moughan organized two weeks seminar for the
students of professional sport faculty in the theme
“Sport in my life. What do we need to know about
sport nutrition?” (Moughan, 2012)[6]. The seminar
took general characteristics in the format of lectures
and continued for two weeks, each lecture lasted for
about ninety minutes: 60 minutes for lecture and
30 minutes for discussion of the theme. At the end
of seminar students were assessed by the results of
their home tasks and final examination taken by pro-
fessor’s team. With the aim of correlation seminar
and English language classes for our investigation
30 students of group FOS-101 and FOS-102 (Fac-
ulty of Olympic Sport) were chosen to take part in
case study. The language level of above mentioned
group students is A2. In order to obtain students’
general attitude towards lectures in foreign language
a questionnaire was carried out on the third day of
seminar. 250 participants of given seminar took part
in questioning. The following questions with YES-
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No answers were included (only third question had
a choice of variants):

1. Are you satisfied with a teacher and the
theme (Nutrition in Sport) of the seminar?

2. Do you find difficult to understand the lec-
ture and communicate with a lecturer?

3. If you answered “yes” to previous ques-
tion, what do you find difficult, choose true for you.
(1. Terminology; 2. To make mistakes; 3. Culture
difference; 4. No difficulties)

Despite the chosen answers students stayed in
their groups as initially were divided. In an attempt
to organize effective courses, with the permission of
Professor Ronald, lecture materials of seminar were
selected for developing a program for two weeks.
Group 101(17 students) have been chosen to learn
special program created by teachers in accordance
with the seminar theme. The program included the
following themes:

1. Nutrition in Sport (90 minutes)

2. The benefits of eating well (90 minutes)

3. Carbohydrates in diet (45 minutes)

4. Needs for protein (45 minutes)

Meanwhile group 102 remained learning gen-
eral English according to educational program. Both
groups simultaneously took part in seminar of Pro-
fessor Ronald and at the same time studied English;
group 101 with special program created by teach-
ers in accordance with seminar theme, and group
102 studied constantly general English. In order to
accent to communicative approach of foreign lan-
guage teaching and indicate effectiveness of earlier
mentioned system different methods of teaching
were used during the course. To keep an authentic-
ity of language and to create real life situations we
found following interactive methods reasonable:
brainstorming, video technology, project based
tasks, mind mapping and etc.

On the basis of scientists’ work these interactive
technologies, especially video technology, increase
learners’ interests to accept language material and
create beneficial conditions to communicate (Aiex,
1988:15)[7]. The aim of study was to examine

Table 1 — Vocabulary

and note the differences of students’ results in two
groups implying the importance of formation of pro-
fessional communicative competence of learners.

Every lesson students of group 101 were given
to watch a 10 minute video with pre-, while- and
post watching activities. For brainstorming activ-
ity we have used figures and pictures from lecture
materials. The task was to comment on the picture
which describes healthy weight, obesity trends and
energy balance. During the lesson on the theme “The
benefits of eating well” students of special program
worked on following tasks:

e Look at the Figure 1 which presents interna-
tional comparison of obesity trends. Give your point
of view why the United States of America takes the
first rate.

e Read the text “Are you a healthy weight?”.
Do the test and calculate your own Body Mass Index.
Compare your results with your group mates. Give
recommendations to students who have BMI of 30
and more as it indicates an obese. Use modal verbs.

e Make a project work in accordance with text
“Weight Management”. Choose one product and
analyze calories in it. Compare with group mate’s
results. Decide which product is healthier. Describe
it using comparative degree of adjectives.

In order to create comfortable conditions for
communication the program for special course has
been organized in accordance of student’s subject
of interest, as well as vocabulary has been selected
very specially. Within these two weeks students
have been taught special thematic words. Before
start of each lesson new words have been presented
with pictures for brainstorming activity with the fol-
lowing task:

e  Guess the meaning of following words and
match with appropriate pictures.

e Match these definitions with right words.
Try to give an example for each word.

All new words have been selected from texts,
brochures and booklets of lectures by professor. The
table 1 below demonstrates vocabulary used for ex-
perimental group during the course.

“Nutrition in sport” “The benefits from eating”

Fresh food
To consume wholesome food
Appropriate amount
Day-to-day practice
Busy lifestyle
Sensible weight

Eating habit
Energy and vitality
Imbalance in dietary
Diet-related disorders
Scurvy
Anaemia

“Carbohydrates in diet” “Needs for protein”
Body Mass Index Bread roll
A healthy weight Reserve in the muscle
Underweight Blood glucose level
Energy intake Exercise performance
Carbohydrate energy Preceding hours
high glycaemic index Overall recovery
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At the end of seminar students were assessed by
professor’s team, and results of tests were selected
and compared with others. Although time spent for
this study was less than ideal, the results after study
show the effectiveness of previously mentioned pro-
gram.

Discussions and results of study

Since the preliminary intention was to find out
the attitude of seminar participants (here students of
the first grade of sport faculty), on the whole the re-
sults of questionnaire held on third day of seminar
showed that there were some difficulties they faced.
According to the answers 235 students out of 250
were interested in the seminar because of the actu-
ality of theme and overall intention to take part in
it. Students found seminar attractive as it was inter-
related with their future professional development.
Majority of them were open to new knowledge they
would gain from it. Despite this positive numbers
almost 85 percent of participants found the seminar
difficult and faced some issues to communicate with
foreign professor. Some students reported that due
to less knowledge of thematic vocabulary they faced
some difficulties in overall understanding of the lec-
ture. As detailed in Fig.1 an adequate number (45%)
of students demonstrated that the most difficult as-
pect in communication was lack of knowledge of
terminology. As they found obstacles in understand-
ing of professor’s speech accordingly it was a whole
set of problem to express their point of view with no
knowledge of vocabulary.

What do yvou find difficult to
communicate during the seminar?

I B o make
ik
Lo ITH
différande

m Hedilliolioe

Figure 1 — Difficulties in communication

This case can be explained with absence of
knowledge of language material in accordance with
their sphere of profession given during foreign lan-
guage classes. Due to this reason the experimental

program included considerable amount of language
material in the theme of sport and nutrition for stu-
dents of group 101 (“Nutrition in sport”, “The ben-
efits from eating”, “Carbohydrates in diet”, “Needs
for protein”), set of vocabulary used during the
course is given in table 1 above; group 102 stu-
dents continued studying English in accordance of
educational program (New English File, 3 edition:
“Neighbors from the hell”, “When a man is tired of
London”).

Apparently students from group 101 were able
to show strong results during communication and as
it was noted they took active part in the discussion
of seminar theme using new vocabulary they have
learnt whereas students from group 102 showed
slightly lower participation. This observation is also
proved by student’s intention (group 102) to learn
thematic vocabulary. Later on the teacher of this
group reported that during the classes some of them
showed an interest in new words asking their mean-
ings and content of usage.

During the lecture of the professor students
from experimental group could get into communi-
cation in accordance with the theme as they have
had vocabulary background. 18 students out of 30
(both groups) were able to calculate their Body
Mass Index and discuss the reasons of obesity and
how to predict it.

It was predicted that noticeable amount of par-
ticipants would hesitate to communicate with for-
eign lecturer because of fear to make mistakes and
cultural backgrounds of Kazakh and English peo-
ple. It can be identified from Figure 1 where almost
half participants of questionnaire mentioned about
how culture differences and mistakes commonly
cause communication obstacles; 15% of students
choose culture difference and 25% have fear to
make mistakes during communication. Only a few
percent of students (15%) answered that they had
no difficulties during the course at all. Analyzing
these answers it was found out where only students
with prior experience of study exchange and high
level of English had no obstacles in communicat-
ing. Apparently due to lack of knowledge (cul-
ture background, language material etc.) students
face anxiety as mentioned earlier during foreign
language communication which relatively affects
further learning process. This issue is mentioned
by Maclntyre and Gardner (MacIntyre&Gardner,
1989:75-251) [8] in 1989. The authors pointed
out that it might often cause difficulties in learn-
ing performance. According to the studies students
with high communicative anxiety tend to perform
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very low results on oral and written communica-
tion. This is of great theoretical and practical im-
portance and implies for future study.

Atthe end of seminar Professor Ronald Moughan
kindly agreed to share his end-of-course results. Ac-
cording to final examination results only 45% of all
participants reached positive points, which means
that less than half of students understood the ma-

terial. Therefore graph below shows overall results
of students, where 135 students out of 300 reached
satisfied points, almost half of participants (120) got
points between 40-69, and 45 learners could not get
satisfied points and accordingly did not receive cer-
tificate. These numbers show low level of language
readiness of students, their low motivation and other
many more factors of it.

GO%

100

B Pairts M0+

B Points S0-10

Urizatisfied

Figure 2 — Overall results after the course

What beneficial for us from this figure is that
our students are in the list of participants who got
higher points. All 30 students of experimental group
reached between 75-90 points, which present their
high professional acquaintance with lecture materi-
al. After getting these results our team became more
confident of the organized course which was a prove
of its effectiveness.

Conclusion

Prior works and studies underline the signifi-
cance of communicative approach as this leads to
an effective learning of foreign language. Many
linguists including Kazakhstani scientists point out
the effectiveness of methodology based on above
mentioned approach and make successful progress
in foreign language teaching in our country. On the
basis of these works state educational programs are
in implementation for further development of tri-
lingual educational system. However these studies
have either not been focused on methodology for
non-linguistic universities or have had less contribu-
tion on professional development of communicative
competence of non-linguistic university students
through teaching foreign language. In this case
study we examined and described the influence of
communicative competence through improvement
of new program specially created in accordance
with seminar theme in the field of professional sport.
We found out that:
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¢ choosing themes for program in accordance
with their future sphere of work brought high effec-
tive results during communication;

e vocabulary presentation in the following
themes “Nutrition in sport”, “The benefits from
eating”, “Carbohydrates in diet”, “Needs for
protein” made students understand discourse of
lecturer easily;

e students from experimental group had less
language barriers because of absence of fear to make
mistakes, they felt free to ask questions and showed
initiations to be first to answer.

Within the study it was noted students’ positive
attitude and high interest in a given theme. Accord-
ing to final results of professor’s assessment partici-
pants of experimental group showed high results.
This factor made us come to following conclusions:

e it is very important to follow the following
rule in selection of vocabulary: subject of student’s
interest should be taken in account in accordance
with his future profession;

¢ as we teach language at non English speaking
country and students study at non linguistic univer-
sity more communicative situations should be cre-
ated in order to make students feel free in real life
communication;

e interactive technologies, as video, brain-
storming, project work are very effective tools in
order to achieve the aim.

These findings extend those of Dell Hymes, con-
firming that language is not just taught to be learnt
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rules and language units, the main attention must be
paid to communicative approach, otherwise there is
no need of teaching at all [1]. In addition this case
study considered improvements of communicative
competence of non-language university students,
noting the absence of real life communicative situ-

ations. Most notably, this is the one of first study to
investigate language skills of sport faculty students.
Our results provide compelling evidence of neces-
sity of long-term investigation of intercultural com-
municative competence of non-linguistic university
students, especially students of sport faculty.
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