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ONLINE TEACHING OF ENGLISH: VOICES OF TEACHERS
AND STUDENTS IN KAZAKHSTAN

The purpose of this study is to get a better understanding of the benefits and drawbacks associated
with online learning and teaching in Kazakhstani universities as well as to know teachers’ and students’
attitudes towards online learning/teaching English. The responses of the 100 students and 30 teachers
were studied to reveal how teachers and students perceive the educational quality of the sudden shift
from face-to-face to online teaching/learning English. The study finds a statistically significant associa-
tion between students’ satisfaction with the quality of education and the level of teachers’ preparedness
to deliver English lessons online. Data were collected through online questionnaires (Google form) that
have been shared through social media such as WhatsApp and Telegram. Participants were given open-
ended, closed-ended, and linear scale questions. The survey participants were university teachers and
students. According to the survey, the attitudes of teachers and students towards online learning English
are more positive than negative. So, the survey outcomes can significantly help to improve the quality of
online lessons. The results of this study will be useful for teachers of higher educational institutions, and
anyone who is interested in teaching English online.

Key words: online learning/teaching, higher education, pandemic, survey, questionnaire, online
learning platforms.
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Eypasuns TexHoAorusablk, yHnBepcuteTi, KasakcraH, AAMaTbl K.
*e-mail: a.abzalbekkyzy@etu.edu.kz

AFbIALLbIH TiAIH OHAQMH OKbITY: Ka3aKCTaH CTYAEHTTepi
MeH OKbITYLUbIAAPbIHbIH, AQybICTapbI

ATaAFaH 3epTTeyAiH MakcaTbl — KasakCTaHAbIK, YHMBEpPCUMTETTEPAE OHAAMH (opMaTbiHAQ
OKY M€eH OKbITYAbIH apTbIKLbIAbIKTapbl MEH KeMLUIAIKTEePIH >KaKCbIpak, TYCIiHiM, OKbITYLIbIAQD MeH
GiAiIMrepAepAiH arbIALWBIH TIAIH OHAAMH MeHrepyre/oKpITyFa AEreH >KaArbl K&3KapacTapbiH aHbIKTay.
CayaAnHamara katbickaH 100 6iaimrep neH 30 OKbITYLIbIHbIH, >KayanTapbl OAapPAbIH  aFbIALIbIH
TIAIH KYHAI3r OKbITyAaH OHAaMH popMaTbiHa KEHETTEH Kelly KesiHaeri OiAiM canacbiHa Aered
Ke3KapacTapblH KkepceTeai. OTKiziAreH 3epTTey HaTUXeCiHAe 6GiaimrepaepaiH 6iAiM  canacbiMeH
KAQHAFaTTaHybl MEH OKbITYLIbIAAPAbBIH aFbIALIbIH TiAl cabakTapbiH OHAaH opmatTa eTkisyre
AAMbIHABIK, AEHreni apacblHAAFbl CTaTUCTUKAABIK, MaHbI3Abl 0aMAAHBLIC aHbIKTAAAbL.  AepekTepAi
XKUHay ywiH WhatsApp >eHe Telegram cekinai 8AeyMETTIK XKEAIAEp apKblAbl TapaTbIAFAH OHAQMH
cayaaHama (Google forms) koaaaHbIAAbI. KaTbiCyllbiAapFa allbik, >kKabblK, >XoHe >KEAIAIK cypakTapAaH
TypaTtbiH OHAQMH cayaAHamara (Google forms) >xayan 6epy ycbiHbiAAbl. CayaaHamara >KOfapbl OKY
OPbIHAAPbIHBIH, OKbITYLIbIAAPbI MEH OiAiMrepaepi KatbiCTbl. CayaAHamara COMKEC, OKbITyLIbIAAP MeH
GiAIMrepAepAiH afFbIALLIbIH TIAIH OHAQMH PEXMMIHAE OKYyFa AereH Ke3kapacTapbl KebiHe oH. OcblAaiiiua,
cayaAHamMa HaTMXKeAepi OHAAMH cabakTapAblH CanacbiH KaKCapTyFa aMTapAbIKTai CENTiriH TUri3eAi.
BbyA 3epTTeyaiH HaTMXKeAepi XKOFapbl OKY OPbIHAAPbIHbIH OKbITYLLbIAAPbIHA, COHAQM-AK, aF bIALLBIH TiAIH
OHAQIMH hopMaTbIHAQ BTKI3yre KbI3bIFYLUbIAbIK, TAaHbITKAHAAPFA NaiAAAbl GOAAABI.

Ty#iH ce3aep: OHAAMH OKY/OKbITY, >XOFapbl BiAiM, MAHAEMUSI, cayaAHama, Cypak-kayarl, OHAQiH
6iAiM 6epy naatopmanapbl.
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OHAaiMH NpenoAaBaHue aHrAMICKOro f3blka: rOAOCa CTYAEHTOB
1 npenoaasarteaeit B KazaxcraHe

LLEAbIO MCCAEAOBAHNSA FABAAETCA BbidBA€HUE MpenmMyuleCctB M HEAOCTATKOB OHAQMH O6yHEHVI9I B

Ka3aXCTaHCKMX YHMBEPCUTETaX, a TakKXKe OrpeAeAeHMe OTHOLLEHWS MperoAaBaTeAeit U CTYAEHTOB K
OHAQMH MpPernoAaBaHUIO/M3yYeHUIO aHIFAMIACKOro g3bika. OTBeTbl 100 OnpoLUeHHbIX CTyAeHToB M 30
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npernoAaBaTeAEN MokasaAm, Kak MpernoAaBaTeAn M CTYAEHTbl BOCTIPUHMMAIOT KauecTBO 06pasoBaHms
NPV BHE3AMHOM MEPEXOAE OT OUHOIO 06YyUEHMS K OHAAMH 06YUYEHMIO aHTAMIMCKOrO 913blka. MccaepAoBaHMe
BbISIBUAO CTAaTUCTMYECKM 3HAUMMYIO CBSI3b MEXAY YAOBAETBOPEHHOCTbIO CTYAEHTOB KaueCTBOM
06pa3oBaHMs U YPOBHEM MOATOTOBKM MPENoAaBaTEAEN K MPOBEAEHUIO YPOKOB aHTAMIACKOrO $3blka B
OHAaH hopmare. AAs cbopa AaHHbIX ObIAO MCMOAb30BaHO OHAAMH aHkeTupoBaHue (Google dopma),
KOTOpoe BbIAO PacnpOCTPaHEHO yepes Takue coumaabHble cetu, kak WhatsApp v Telegram. OxAanH
aHKETMPOBAHME COCTOSIAO M3 OTKPbITBIX, 3aKPbITbIX M AMHEMHBIX BOMPOCOB. B onpoce npuHsiam yyactue
npernoAaBaTeAn M CTyAeHTbl By30B. COrAQCHO OMpOCY, OTHOLLIEHWE MperoAaBaTeAeit U CTYAEHTOB K
OHAQMH OBYYEHMIO aHIFAMICKOMY $3bIKY CKOpEe MOAOXKMTEABHOE, YeM OTPULIATEAbHOE. AaHHbIE 3TOrO
orMpoca MOTYT CYLIECTBEHHO YAYYLIMTb KaueCTBO OHAAMH YPOKOB aHIAMICKOrO s13blka. PesyAbTaTbl
NCCAEAOBaAHUS BGYAYT MOAE3HbI MPEMNOAABATEASIM BbICLLMX yUEOHbIX 3aBEAEHMI, U TEM, KTO MHTEPeCyeTCs

npenoAaBaHMEM aHIAMIMCKOrO A3blka OHAQMH.

KatoueBble cAoBa: oHAanH 0byveHue/npenoaaBaHue, Bbicllee 0O6pa3oBaHMe, NMaHAEMUS, OMpoc,

aHKeTMpPOBaHWe, NAATOPMbI AAS OHAAMH 0BYyYeHUs.

Introduction

The outbreak of the COVID-19 pandemic was
the beginning of a global crisis that affected all as-
pects of life. According to UNESCO, because of
the pandemic situation schools were closed in 191
countries of the world, and more than 1.5 billion
students switched to distance education (UNESCO
Report, 2020:1) [1].

In 2020, Kazakh universities faced the need to
implement the educational process mainly in the
distance form. Students work online at home, with
classes held in real-time, it is available to use on-
line technological devices (computer, webcam, etc.)
and video conferencing platforms (Zoom, Skype,
Google meet, etc.).

The history of distance learning goes back to
the 18th century, when “correspondent education”
appeared thanks to regular and affordable postal
communication. Later, in 1969, the first world dis-
tance learning university, the Open University was
opened in the UK. The 20th century was marked by
the invention of the radio and television, which sig-
nificantly changed distance education opportunities.
A noticeable development of distance education oc-
curred in the 1960s after the signing of a memoran-
dum with UNESCO when it received international
recognition and assistance (Petkova, 2015:200) [2].
Distance education received a new powerful impe-
tus only in the 1980-1990s with the appearance of
personal computers in wide access, as well as with
the development of the Internet.

In 1999, in the Law “On Education”, distance
education in Kazakhstan was defined as a form of
education. In general, educational institutions in
Kazakhstan adhere to the British model of distance
learning. But in that time distance learning involved
sending training materials via mail, today, thanks to
the development of technology, this process takes
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place via the Internet, Skype, or different video plat-
forms.

Of course, teaching English online using the In-
ternet was conducted before the pandemic situation,
and sometimes very actively. The problem is that
today we are not talking about using the internet, but
that almost all teaching has been carried out via the
Internet. The planning and implementation of online
teaching are very different from formal education.
It takes weeks to design an effective online lesson
(Ramola, 2020a:30).

The new situation that developed during the
pandemic not only created many problems in the
higher education system but also revealed the nec-
essary directions for its development related to the
use of distance learning technologies. Scientists
consider the pandemic situation as an opportunity
to develop new teaching methods and improve the
educational base. The pandemic changed the tradi-
tional structure of the higher education system all
over the globe (Ramola, 2020b:29) [3]. The transi-
tion to online learning quickly had a serious impact
on teachers and students. Because of the immedi-
ate beginning of online education, there was little
time to solve problems connected to transition. The
main problem was the lack of access to high-speed
Internet at home, which made lessons difficult to
deliver. Furthermore, responses to the survey con-
ducted for this article indicated that many students
hadn’t access to electronic technology (such as lap-
tops, computers, and web cameras) at home. Also,
not all students of a non-linguistic university have
technological literacy, so, during the pandemic, the
problem of “digital inequality” was realized. Addi-
tionally, lots of teachers did not have sufficient tech-
nological literacy to produce effective content or
adapt it to online teaching. Rapid developments in
technology have made distance education easy (Mc-
Brien, 2009:1) [4]. “Most of the terms (online learn-
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ing, open learning, web-based learning, computer-
mediated learning, blended learning, m-learning, for
ex.) have in common the ability to use a computer
connected to a network, that offers the possibility to
learn from anywhere, anytime, in any rhythm, with
any means” (Cojocariu, 2014:1999) [5].

Obviously, among the advantages of using ICT
in comparison with traditional full-time education,
it is worth mentioning such benefits as 1. Flexibility
(some types of work can be done outside the class-
room). 2. Reduction of transport and time costs. 3.
The possibility of organizing practical classes, con-
sultations, tests, and exams, testing both individu-
ally and in a group. Among the qualitative changes,
it is worth mentioning such features as platforms
for conducting online classes in videoconferencing
mode (Zoom, Skype, Microsoft Teams, etc.), the use
of interactive whiteboards, online tests, games (for
example Quizlet, Google Forms, Jamboard, Jeopar-
dyLabs, Socrative, etc.). Online testing platforms,
such as Google forms, and Socrative, allow teach-
ers to quickly get test results in automatic mode
and help students to increase their self-esteem and
motivation. In addition, certain types of individual
tasks can be done with the help of audio and video
recordings.

The purpose of the study is to examine the ben-
efits and drawbacks associated with online learning
and teaching in Kazakhstani universities as well as
to know teachers’ and students’ opinions on using
the online learning system.

Methodological approaches

The research uses a qualitative method of col-
lecting and interpreting the data. According to
Sharan B. Merriam and Robin S. Grenier, “qualita-
tive research is designed to understand the phenom-
enon from the participants’ perspectives” (Merriam,
2019:6) [6]. The subjects of this research are Eng-
lish teachers and students of higher education insti-
tutions.

Results and discussion

The responses of the 100 students and 30 teach-
ers were studied to construct several regression
models to better understand how teachers and stu-
dents perceive the educational quality of online
teaching/learning English. I must note that survey
participants were university teachers and students.
The study finds a statistically significant associa-

tion between students’ satisfaction with the quality
of education and the level of teachers’ readiness to
switch to the online learning format. Data were col-
lected through online questionnaires (Google form)
that have been shared through social media such as
Whatsapp, and Telegram. Google Forms are a quick
way to create an online survey where the answers
are collected in an online spreadsheet (Wolber,
2012) [7]. According to lan Brace, the questionnaire
is to gather the information necessary to enable the
respondents to respond to the purpose of the survey
(Brace, 2008:7) [8]. Participants were given open-
ended, closed-ended, and linear scale questions.
Students and teachers had different questionnaires.

Questionnaire for teachers:

1. How did you adapt to home-based online
classes?

1. poor 2. 3. 4. 5. very good

2. What kind of online English learning plat-
forms do you use? (You may choose more than one
answer)

Zoom

Google Classroom

Moodle

Google Meet

Whatsapp

Other (Please specify)

3. What technical difficulties (lack of Internet,
laptop, or phone) do you face during online teaching
English?

4. Is it convenient for you to teach online? What
exactly is convenient and inconvenient?

Yes, please specify.

No, please specify.

Other (Please specify)

Questionnaire for students.

1. How did you adapt to home-based online
classes?

1. poor 2. 3. 4. 5. very good

2. What types of devices do you use for online
learning?

Personal Computer

Laptop

Tablet

Mobile phone

Other (Please specify)

3. What technical difficulties (lack of Internet,
laptop, or phone) do you face during online learning
English?

4. Is it convenient for you to learn English on-
line?

Yes, please specify.
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No, please specify.

Other (Please specify)

5. Are you satisfied with the quality of online
English classes? What exactly are you satisfied/dis-
satisfied with?

Yes, please specify.

No, please specify.

6. Would you like to continue learning English
online in the future?

Yes/No/ Maybe.

The coronavirus pandemic has forced teachers
and students to use new technologies and quickly
adapt to unfamiliar teaching methods. So, adapta-
tion was successful not for all students and teachers.
The first question is: How did you adapt to home-
based online classes?

According to the data, 32% of teachers and 25%
of students indicated that difficulties arose in the
process of adaptation; 25% of teachers and 30% of
students adapted very well.

ad

Poaa 2

W Sradents
W Teachers

+ ey gaod

Figure 1 — The level of adaption to home-based online classes

In the second question, a researcher wants
to know which online learning platform is used
mostly at the lesson by teachers. The second ques-

tion is: What kind of online English learning
platforms do you use? The results are shown
below:
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Figure 2 — Online learning system in teaching English.

Figure 2 above shows that from 30 respondents,
16 teachers or 13% use Zoom, 15 respondents or
12% use Google classroom, 25 respondents or 20%
use Google Meet, 22 respondents 18% use What-
sApp, 15 respondents or 12% use Skype, 10 respon-
dents or 8% use Microsoft teams, 1% or 2 respon-
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dents use Quizizz and Skype, 1 respondent or 1%
use Nearpod, Google Classroom, Quizizz, Padlet,
Google meet, Jamboard, JeopardyLabs, 12% use
Socrative and no one uses Moodle. According to the
data, English teachers use mainly Zoom, WhatsApp,
Google meet, Google Classroom, and Skype plat-
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forms for delivering online classes. Google Class-
room is a Learning Management System (LMS) of-
fered by Google to the teachers which provides the
place to communicate with the students/learners,
give materials, questions, and assignments (Zhang,
2016:18) [9].

The pandemic situation in Kazakhstan has ex-
posed several problems related to online/ distant
education. The most impactful problem is a lack of
technological resources. Thus, in the third question,
the researcher wants to know which technological
equipment is usually used for online classes by stu-
dents. The third question is: What types of devices
do you use for online learning?

According to the data, Kazakhstani students
mostly use computers/laptops and mobile phones
in the education process. The most actively used
technological device is the mobile phone 48%,
whereas 52% use computer/laptop regularly. Dur-
ing the survey was revealed that many students
don’t have laptops or computers. The fourth ques-
tion: What technical difficulties (lack of Internet,
laptop, or phone) do you face during online learn-
ing/teaching English? Along with the lack of tech-
nological devices, 90 percent of respondents indi-
cated that they face the problem of a slow inter-
net connection in Kazakhstan. Also, 25 percent of
students answered that they haven’t got computers
or laptops. Additionally, 9 percent of respondents
noted that they face some difficulties in using tech-
nological devices.

Next question: Is it convenient for you to teach
online? What exactly is convenient and inconve-
nient? 28 percent of respondents indicated that it is
convenient to teach online and here is the descrip-
tion of their opinions:

A. Large number of tools, such as Quizizz, Jam-
board, Padlet, Jeopardylabs, etc. can be used at the
lesson.

B. Online teaching reduces financial costs, such
as transportation, and lunch. Also, Students can take
the test online, which saves testing time and printing
costs. Moreover, it reduces printing costs for hand-
outs. So, paperless teaching is also beneficial to the
environment.

C. Teachers don’t need to be at a specific place,
at a specific time, they can teach from their comfort
zone at home.

23 percent of respondents indicated the inconve-
nience of online teaching. Here is the description of
their opinions:

A. The key problem of online education is inter-
net access.

B. Using online technologies is challenging.
There are lots of English teaching resources, which
require time for sorting and deciding which one is
more efficient for the purpose of the lesson. So, on-
line teaching requires a basic understanding of digi-
tal technology.

C. Lack of physical interaction. Most teachers
answered that they feel isolated, and emphasized the
importance and necessity of real communication.

D. Physical problems due to staying lots of hours
in front of computers. So, due to online work, vision
deteriorated and back pain appeared.

E. Also, in online teaching it is difficult to orga-
nize such activities as speaking (dialogs), listening,
peer, and group work.

49 percent of respondents have chosen the op-
tion “other’ and indicated that online teaching has
both conveniences and inconveniences. Here is the
description of their opinions:

A. Online teaching is flexible, it saves time and
transportation costs. But it limits physical commu-
nication.

B. Teachers also indicated that free ZOOM ses-
sions have 40 minutes restriction, which is incon-
venient for university teachers as the average les-
son duration is 70- 80 minutes. Some teachers use
Google Meet, but this platform hasn’t got free break-
out rooms. For getting access to breakout rooms you
need to pay the subscription fee. Breakout rooms are
necessary for organizing peer and group work. So,
these platforms are convenient for those who have
subscriptions.

C. Despite the effectiveness of online testing
platforms, it is difficult to control students; some of
them may cheat during the tests.

Students had the same question: Is it convenient
for you to learn English online? They indicated
mostly the same conveniences and inconvenienc-
es as teachers in answering this question.

21 percent of respondents indicated that it is
convenient to learn online, 40 percent indicated
the inconvenience of online learning, and 39 per-
cent said that it has both conveniences and incon-
veniences. Here is the description of their opin-
ions:

A. Online learning is convenient for combining
work and study.

B. Online learning reduces costs for study ma-
terials.

C. Online learning cannot replace face-to-face
teaching. Traditional classes are more effective in
improving English.

D. You can study at home, at any time.
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E. Because of a weak internet connection, you
may not do the listening tasks or sometimes you
may not hear what the teacher is saying.

F. It is convenient for me to study online, but
I would prefer an offline format because I do not
always have a stable network. And also in an offline
format, information is perceived faster and disci-
pline is present.

G. Yes, it saves time.

H. No, I would like to study offline.

The next question in the survey is: Are you sat-
isfied with the quality of online English classes?
What exactly are you satisfied/dissatisfied with?

According to the survey, 42 percent of respon-
dents are dissatisfied, whereas 58 percent of respon-
dents are satisfied with the quality of online English
classes. Here is the description of their opinions:

A. In general, | am satisfied with the quality of
online English classes.

B. Yes, she explains well.

C. No.

D. Yes, we have an educated teacher.

E. Yes, very convenient!

F. In general, the classes are going very well.
The teacher is good and clearly explains the topics.

G. Yes, the teacher explains everything in detail.

H. 50/50

I. Yes. I do not know the rest, but our teacher
delivers each lesson efficiently.

J. No, I want to study offline.

K. Yes, sure. But the only disadvantage is that
in practice we cannot improve our speaking skills.

L. NO, I am not satisfied. I would like to change
the teacher.

M. I am not fully satisfied because of the over-
use of WhatsApp.

N. We do not have enough practice in English.

The last question in the survey is: Would you like
to continue learning English online in the future?

oY es
Mo
Mayhe

Figure 3 — Students’ responses to the question “Would you
like to continue learning English online?”
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Figure 3 above shows that from 100 respondents
56 percent would like to continue studying English
online, 20 percent would not like to study English
online, 24 percent chose the option “Maybe”. So,
these results show that most students are positive
about online learning. However, a scientist from the
UK Kevin Williams thinks the lack of real personal
interaction can lead to serious pedagogical losses;
can make it difficult to read body language cues, as
well as makes it harder to achieve emotional con-
nection that often features in the mediation between
teachers, learners and a body of knowledge” says
(Williams, 2020:1217) [10].

Conclusion

We are used to comparing online and traditional
face-to-face learning/teaching. Over the past de-
cades, scientists have repeatedly tried to measure
which of the formats is better. Today, many people
agree that it is incorrect to compare online and of-
fline education. Both formats have their undeniable
advantages, and the result depends on the context,
subject, objectives, as well as personal characteris-
tics of the student.

According to the analysis, the attitudes of
English teachers and students towards online
learning English are more positive than negative.
The study revealed vital components that have a
huge influence on the quality of the lesson, they
are high-speed internet, students’ access to the
Internet and technological equipment, as well as
the teachers’ ability to create learning materials
and deliver online lessons effectively. In general,
research revealed that delivering English lessons
online requires improvement in technological as
well as in pedagogical terms. The survey showed
that there are weak points, and most of them are
the consequences of insufficient preparedness of
the educational system in the country. It is neces-
sary to note that in order to continue online educa-
tion it is crucial to extend high-speed Internet ac-
cess across the country and provide students with
the necessary technical equipment. So, the inter-
net and other technological infrastructure should
not be a luxury; rather they ought to be used to
uplift economically disadvantaged families. In
addition, some respondents noted that online edu-
cation helped them financially, as it reduces costs
for study materials as well as transportation. So,
both students and teachers like the simplicity, fi-
nancial attractiveness, and entertainment of this
format of learning in comparison with traditional
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face-to-face education. Today, teaching/learning
English via the Internet is the most innovative and
interesting way of organizing the educational pro-
cess. Learning English online is not only popu-
lar but also convenient. However, some students
were critical of their teachers, mainly, because of
the overuse of WhatsApp, and insufficient prac-
tice of speaking skills in the lesson. According
to the study results, teachers mainly use Google
Meet, Zoom, and WhatsApp platforms for deliv-
ering online English classes. They also noted the
lack of live communication, which is the main
drawback of an online format.

The online education market is very diverse —
there are lots of educational platforms, educational
mobile applications, games, and tools for video con-
ferencing, video lessons, etc. Now, it doesn’t make

sense to ask “Which one is more effective?”. It is
more important to understand: “How to combine
these formats and tools correctly to achieve the best
result?”. Thus, at first, teachers have to spend a little
time and effort to develop the necessary skills to de-
liver lessons effectively online. It is also very sig-
nificant for the teacher to be able to move away from
traditional teaching models toward more interactive
methods.

Obviously, Kazakhstan cannot go back to the
way it once was, before the quarantine, because
due to the pandemic situation in the world there
were discovered some advantages of moving work
and study online, so now we have a great opportu-
nity to significantly improve the education system
by making it more innovative and accessible for
everyone.
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