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IMPROVING THE WRITING SKILLS
OF 15T YEAR IT STUDENTS

Listening, reading, writing, and speaking are the four main language skills. These abilities are clas-
sified as either receptive (or passive) or productive (or active). Listening and reading are considered
receptive skills because they require students to receive and comprehend language. On the other hand,
speaking and writing are productive skills that require students to generate their own language.

The students of International Information Technology University (IITU) undergo to different English
courses to enhance their skills and be ready for their future profession. Most of the courses offered by the
Department of languages are connected to improving their writing abilities, with this, it is really a great
challenge to teachers to devise different teaching strategies and methodologies to extract the writing
skills of the learners and develop them to the fullest.

The article deals with the English language essay writing techniques which are used in teaching Eng-
lish language to IT students in their first year of study at university as the initial step to their profession
oriented English language course program. The essay writing course program is taught at International
Information Technology University (IITU) in Almaty to the 1st year Bachelor degree Intermediate level
students. Writing has always been seen as an important skill in teaching and learning English language.
This importance is due to the fact that it reinforces grammatical structures and vocabulary that educators
strive to teach their students.

In order to improve writing skills of English language learners, educators must consider new and
innovative methods for their instructions. Using the controlled approach, this study analyzed the valid-
ity of different teaching strategies and methodologies to see the progress of students during the Teacher
Supervised Independent Study (TSIS) Tst and 2nd attestations guided essay writing and independent
essay writing during Mid-term and Final examinations for the Academic Year, 2021-2022. The goal of
this paper is to provide successful teaching approaches for improving the English language writing skills
of 1st year Intermediate level students. The findings suggest that through the use of different approaches
such as brainstorming, hamburger method, modeled writing, interactive writing, guided writing, this
goal can be attained.

Key words: essay writing, skills, approaches, English language, teaching, learning, course, program.
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«AKMapaTTblK TEXHOAOTUSIAAP» MAMAHADBIFbIHbIH,
1 KYpC CTYAEHTTepiHiH, )Ka3y AaFAbIAAPbIH XETIAAIPY

TbIHAQABIM, OKbIAbIM, >Ka3bIAbIM >K8HE alTbIAbIM — HEri3ri TIAAIK AaFAbIAQp GOAbIM TabblAaAbl.
byA kabineTTep peuentuBTi (HEMece MaccMBTi) Hemece BHIMAI (Hemece BeAceHAl) GOAbIN TabblAaAbl.
TbIHAQABIM >KOHE OKbIAbIM KAObIAAQY AaFAbIAAPbI OOAbIM CaHaAaAbl, BMTKEHI OAAp CTYAEHTTEpAIH
TIAAI KAObIAAQYbIH XKOHEe TYCiHYiH TaAan eteai. EKiHLi >KaFblHaH, aaiTbIAbIM >XOHE >KasblAbiM — OYyA
CTYAEHTTEPAEH 63 GeTiHLIe CONARYAI KaXKeT eTeTiH OHIMAI AaFAblAap.

XaAblKapaAbIK, aknapaTTblk, TEXHOAOTUSAAP YHUBepcUTeTiHIH (XATY) cTyaeHTTepi GiAiKTiAiKTEpiH
apTTbIPY >XeHe BoAallak, MaMaHAbIFbIHA AQMbIHAAAY YLLIH SPTYPAI aFbIALLbIH TiAl KypCTapblHaH ©TeA|.
Tinaep Kacbeapacbl yCblHATbIH KYpPCTApAbIH KOTLWIAIN OAApAbIH XKa3y AAFAbIAAPbIH XKETIAAIPYMeH
6aAaHbICTbl, COHAbIKTAH CTYAEHTTEPAIH, >Ka3y AQF AbIAAPbIH KAABINTACTbIPY K&HE OAAPAbI TOAbIKKAHAbI
AAMbITY YUIiH MyFaAiMAEpre apTYPAI OKbITY AICTEPI MEH BAiCTEMEAEpiH >kacay 6acTbl MIHAET BOAbIM
TabblAAADI.

byAa Makarapa yHuBepcuTeTTiH, “AknapatTblk, TexHoAorusaap (AT)” MaMaHAbIFbIHbIH, 1-Kypc
CTYAEHTTEpIHE aFblALLBIH TIAIH YAPETYAE OAapAbiH KacCibu 6GarblTTarbl aFblALbIH TiAl KypPCbIHbIH
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Improving the writing skills of 1% year it students

Introduction

GaFAapAamacbiHa aAFallikbl KaAaM PEeTiHAE KOAAAHbIAATbIH afblALLbIH TIAIHAE 3CCe >Kasy aaictepi
TaAKbIAQHaAbI. DCCe XKa3y KYypPCblHbiH, 6aF AapAaMaChl AAMATbI KQAACbIHAAFbI XaAbIKapaAbIK, AKMapaTThiK,
TexHonaormsaap YrusepcuteTiHae “Intermediate” aeHrenaeri 6akaraBpraTTbiH, 1 KypC CTYAEHTTepiHe
apHaAfaH. ’KasbIAbIM AQFAbICbl 9PKALLIAHAQ aFbIALLIBIH TIAIH OKbITY MEH YMPEHYAEri MaHbI3Abl AAFAbl
GOAbIM CaHaAaAbl. Dcce Xasy MaHbI3ABIAbIFbI MyFaAIMAEPAIH 63 CTyAeeHTTEpPIHE YIPETYre ThipbICaTbIH
rPaMMATUKAABIK, KYPbIAbIMAAPbI MEH CO3AIK KOPbIH XaKCapTybIMEH Tbifbl3 GAAAHbICTbI.

CTyAeHTTEpPAIH >Ka3y AaFAbIAAPbIH >KETIAAIPY YLWIH MyFaAiMAEp OKbITYAbIH >KaHa >keHe
MHHOBALMSIAbIK, DAICTEPIH KapacTbipybl kepek. bakbiaay 8AiCiH marmaasaHa OTbIpbIn, OYA 3epTTey
cTyAeHTTepAiH 2021-2022 0KY XbIAbIHbIH, T-1Ui YK8He 2-1i aTTecTauMgaAapblHAQ aAFaH KOPbITbIHAbI
6aranapbl, apaAblK, >KOHE KOPbITbIHAbI EMTMXaHAAP Ke3iHAE >Ka3bIAFaH 3CCeAep CTYAEHTTEpAIH
YATEPIMIH Kepy YLUIH 8PTYPAI OKbITY CTpaTerusAapbl MeH aaicTeMeAepi TarpanAbl. ByA mMakaaaHbiH,
Makcatbl “Intermediate” aeHremaeri 1-Kypc CTYAEHTTEPiHIH afblAlbIH TIAIHAE >Ka3y AarAblAapbIH
>KaKCapTy YLiH OKbITY ToCiAAepiH yCbiHy. KopbITbiHAbIAAP 6OMbIHLIA MUFa WabybiA, rambyprep sAici,
UMMTALMSIAQHFAH >Ka3y, MHTEPAKTMBTI >XKa3y ©AICTEPiH MaiAaAaHa OTbIPbIM, aAFa KOMbIAFAH MakKcaTka
KeTyre GOAATbIHbIH KOPCETEA|.

Ty¥in ce3aep: acce »kasy, AaFAbIAAp, DAICTEp, aFbIALLbIH TIAIH YMPEHY, OKbITY, KypcC, 6arAapAama.
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CoBepLueHCTBOBaHME HaBbIKOB MMCbMEHHOH peyn CTYAEHTOB
1 Kypca cneumarbHOCTH «MH(pOpMaLLMOHHbIE TEXHOAOTUU»

OCHOBHbIMW $13bIKOBbIMM HaBbIKaMW SIBASIOTCS — ayAMPOBAHWE, YTeHWe, MUCbMO M Pa3roBopHas
peub. ITM CNOCOOHOCTU KAACCUPULMPYIOTCS KaK PELenTUBHbIE (MAM MACCUBHbBIE) AW MPOAYKTUBHbIE
(MAM aKTMBHbIE). AyAMPOBAHUE M YTEHME CUMTAIOTCS PELLeNTUBHbIMU HaBblkaMu, MOTOMY UTO TpebyioT,
4TOObI CTYAEHTbI BOCMIPUHMMAAM M MOHMMAaAK $i3biK. C APYroi CTOPOHbI, YCTHas U MUCbMEHHas pedb
SBASIOTCS MPOAYKTUMBHBIMM HaBblKamu, KOTOpble TPEOYIOT OT y4allmxcsl CO3AaHUsi COOCTBEHHOrO
peun. CTyAeHTbl MeXXAYHapOAHOro yHMBepcuTeTa MHAOPMALMOHHBIX TeXHoAornin (MYUMT) npoxoasT
Pa3AMYHbIE KYPCbl aHIAMIACKOTO 913biKa, YTOObI YAYULIUTb CBOM HaBbIKM U NMOATOTOBUTLCS K OyAyLLeit
npodeccun.

B cratbe paccmaTpuBalOTCS TEXHWKM HammMcaHus 3CCe MO  aHFAMIACKOMY  913blKy, KOTOpble
MCMOAB3YIOTCSI MPKY OOYUEHMU AHTAMICKOMY $3blKYy CTYAEHTOB CrieumaAbHOCTM “MHMOpPMALMOHHbIE
TexHorormn (MT)” Ha nepBOM Kypce YHMBEPCUTETA B KAauyeCTBe HAYaAbHOrO Liara K MepexoAy K
NpodeccMOHaAbHO-OPUEHTUPOBAHHOM NPOrpamMme Kypca aHrAMIMCKOro g3bika. Nporpamma kypca no
HamMCcaHUIO 3Cce MPernoAaeTcs B MeXXAYHapOAHOM YHMBepcUTeTe MH(OPMALMOHHbBIX TEXHOAOMMIA
(MYUT) B AAMaTbl AAs CTYAEHTOB 1 Kypca 6akaraBpmata [1McbMo BCceraa CUMTaAOCh BaXKHbIM HABbIKOM
B MpenoAaBaHMM M M3YUEHUM aHIAMIMCKOrO 43blka, YTO CBSI3aHO YKPEMNAEHWEM rpaMMaTUyecKmX
CTPYKTYp M CAOBApHOro 3araca CTyAeHToB:Lleab cTatbn — 0606WMTb yCMELWHbIA AMAAKTUYECKUIA 1
METOAMYECKMIA OMbIT MO YAYULLEHWMIO HaBbIKOB MMCbMA HA aHIAMIMCKOM $I3blKe Y CTYAEHTOB 1-ro Kypca
ypoBHs “Intermediate”. [oAyueHHble pe3yAbTaTbl CBUAETEALCTBYIOT O TOM, UTO C MOMOLLbIO PAa3AMUHbIX
MOAXOAOB, TaKMX Kak MO3rOBOW LUTYPM, METOA raMbyprep, CMOAEAMPOBAHHOE MUCbMO, MHTEPAKTUBHOE
MMUCbMO, YNPABASIEMOE MCbMO, LIEAb MOXKET ObITb AOCTUIHYTA.

KAloueBble cAOBa: HammcaHuWe 3CCe, HaBblKWM, MOAXOAbI, QHFAMMCKMI $3blK, MNpernosaBaHue,
obyueHune, Kypc, nporpamma.

and Speaking skills.

Intensive classwork

The course LAN6001A Academic English
(Intermediate level) is designed to help the students
develop their English language competence for their
current and future academic studies at International
Information Technology University (IITU). The
course focuses on building up general/academic
vocabulary, raising their grammar accuracy and
developing academic Listening, Reading, Writing
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accompanied by self-study activities in the form of
SIS (self-checked language and grammar exercises
plus project presentation), and TSIS (academic
speaking and writing). The goal of the course is
to develop strategies to improve English reading,
writing, listening and speaking skills and to build
up techniques required in an academic setting. The
course objectives are to raise the students’ grammar
accuracy level; to build up students’ academic
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and professional English language competence;
to develop the students’ academic listening
and note-taking skills; to develop the students’
academic reading skills of skimming for general
comprehension, scanning for specific information;
to teach students to write opinion essay; to develop
the students’ skills of speaking on a wide range of
academic topics; to foster the students’ interest in
learning, develop their logical and critical thinking.
creativity, leadership, decision-making, problem
solving and teamwork abilities. By the end of the
course the students will be able to guess the meaning
of unfamiliar words, correctly use the studied
grammar constructions; demonstrate general and
detailed understanding of oral speech in academic
situations; demonstrate the skills of skimming
and scanning texts with high frequency academic
and general language; write opinion essays; speak
on academic topics using the studied language
(Academic program of LANO6001A Academic
English course, 2021) [1].

This article focuses on improving students
writing skills and the results of it. First year students
of [ITU have to take Academic English course in the
first semester before taking the English for Specific
Purposes course. Students are taught how to write an
essay in Academic English course.

Materials and methods

There are several ways to prepare students
in their writing activities. One way that teachers
can help students before they start writing is by
eliciting their prior knowledge. This can be done
through brainstorming. Online Oxford Learner’s
Dictionaries defines it as a way of making a group
of people all think about something at the same
time, often in order to solve a problem or to create
good ideas (Oxford Advanced Learner’s Dictionary,
2022) [2]. By this, it makes sure that everyone is in
the same boat in order to integrate new information
into pre-existing knowledge structures, which
activates long-term memory of the learners. Another
way is to introduce the hamburger method for essay
writing. The image of a hamburger serves as a
graphic organizer. The top of the bun is referred to
as the thesis, and the bottom as the conclusion. The
sandwich of meat, cheese, and vegetables serve as
the essay’s supporting evidences (Loewus, 2022)
[3].

Aside from this, a modeled writing can be used.
While composing a text in front of the class, the
teacher speaks out loud as the teacher writes. This

gives students the opportunity to hear the thought
processes involved in the writing process, such as
topic selection, how to start the piece, and how to
find interesting vocabulary. Revision and editing are
also a part of the modeling writing process (Graves,
1994) [4].

In addition, the teacher can also present the
interactive writing. To write a text, the teacher and
students collaborate. At key moments, the teacher
demonstrates letter and word writing to the students.
On the text’s content, the teacher and the students
work together. They should collaborate to help
students build words through the study of sound,
improving their letter knowledge and acquainting
them with a variety of sight words. Students are
encouraged to search, check, and confirm while
writing interactively (McCarrier, Pinnell, Fountas,
2000) [5].

Moreover, a guided writing is vital to achieving
a good writing. With students who have similar
needs, the teacher works one-on-one or in small
groups and provides support as they write. With
the help of this activity, students receive targeted
writing instruction so they can write on their own
(Cunningham, Allington, 1999) [6]. Teachers can
determine whether additional instruction is required
based on the results of these activities.

Literature review

A student’s essay is an independent written work
on a topic proposed by a teacher, containing the
student’s subjective considerations on the topic as
a whole and/or on its individual aspects and issues.
The topic can also be proposed by the student, but
it must be agreed with the teacher. Writing an essay
is extremely useful because it allows the student
to learn how to formulate thoughts clearly and
competently, structure information, use the main
categories of analysis, identify cause-and-effect
relationships, illustrate concepts with appropriate
examples, analyzing their conclusions; master the
scientific style of speech.

The main unit of the essay organization is a
paragraph consisting of an introduction sentence
(topic sentence), an argument sentence (supporting
sentence), a review sentence and a concluding
sentence (final sentence), in which a conclusion and
explanation of the point of view are made (Oshima,
Hoag, 1991) [7]. So, there are main three parts in
essay writing, an introductory part, main part and
conclusion part. These parts do not stand out in
the text in any way, but their presence creates the
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logic of the text. The introductory part is intended to
interest the future reader in the problem posed. One
of the common techniques is to start an essay with
a question that will be answered later. In any case,
the introduction should create a certain emotional
mood, a desire to read the text further. In the main
part there are several judgments on the topic of the
question. Usually, the main part has several sub-
paragraphs, each of which consists of three sections:
thesis (proven judgment), justification (arguments
used to prove the thesis), sub-conclusion (partial
answer to the main question). Various life situations,
opinions of famous people, etc. can act as arguments.
The argumentation is structured as follows: first a
statement is given, then an explanation to it follows,
an example is given, on the basis of all this a final
judgment and conclusion is made. The final part
contains a summary of the conclusions on the
issue under consideration. The author returns to
the problem and makes a general conclusion on it.
The purpose of the final part is to create a general
picture, to give integrity to the whole text, to unite
all thoughts.

A good essay should clearly express the views
of its author without deviations from the topic, be
logically structured, and not contain grammatical
and spelling errors. The standard volume of an
essay is 250-300 words. According to researchers
the types of essays are the followings:

* narrative;

 descriptive;

» discursive;

» argumentative (Stephens, 1999:140) [8].

In addition, the following criteria are applied to
the essay: compliance with the task, disclosure of
the content, correct structure, variability, diversity
of lexical and grammatical material, coherence
(Egurnova, 2014:661) [9]. Typical mistakes of
learners are the followings: incomplete disclosure
of the topic while writing an essay; inconsistency
in the presentation of thoughts; lack of examples or
their insufficient number; some grammatical errors
and poor vocabulary.

As mentioned above, macroskills are composed
of listening, reading, writing, and speaking.
Nowadays, written communication is crucial for
both social and professional reasons, particularly
in the workplace. There are numerous different
text types, some of which we use frequently and
others less frequently. Written communication can
be considered as the following: e-mails, shopping
lists, letters, stories, letters, text messages, reports,
minutes of meetings, postcards, diaries essays, etc.
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Because there are many different reasons why we
decide to write a particular text, we employ a variety
of writing techniques to effectively communicate
our message.

Since teachers frequently lack the skills to
improve their own writing, writing is one of
those skills that are frequently regarded as being
challenging to teach. However, it is still a crucial
skill. Some students may require improvement
to communicate more effectively in English with
friends, at work, or for academic or professional
purposes.

There are ways to incorporate activities that
will help students’ writing skills even though it’s
sometimes thought of as a solitary activity into your
lesson. But first, let’s look at what it means to write
in a foreign language. Since we have more time
to plan, organize our information, take our time,
and check for errors or inaccuracies when writing
than when speaking, writing requires very different
mental processes. But there are also difficulties
because writing well requires consideration of
numerous factors. Both the purpose of our writing
and the target audience must be taken into account.
This will affect the register, style, and structure of
our writing in addition to its content. There is much
more going on than just creating sentences with
proper grammar.

Before, While, After Writing

Before Writing

Students can learn new skills and be challenged
to use language they might not otherwise use
through both creative and “real-life” writing. Before
assigning a writing task, as with any other skill
lesson, you must properly lead in.

This could be accomplished by having students
read a text that piques their interest, such as an
introductory article or a short story, or by engaging
them in a listening or speaking activity.

You might then want to look at some sample or
model answers and engage in a variety of activities
that analyze the good and bad points, as well as the
key elements in each. After that, you can begin a
discussion about writing ideas or things to include;
don’t just leave students with a difficult task without
any inspiration.

While Writing

The stage that follows is frequently overlooked
but absolutely necessary for any good piece
of writing that is planning. Students should be
encouraged in the following points and these are
purpose, register, content and structure. Students
who write appropriately and in a clearly structured
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manner receive a high percentage of marks on many
English language proficiency exams. This means
that even if your students struggle with accuracy, if
the other elements are completed well, they can still
receive high marks.

Begin with a broad outline, then ask students
to carefully consider what they want to say in each
paragraph and how they intend to say it. Starting by
brainstorming relevant vocabulary and expressions
can be beneficial.

After Writing

Surprisingly, many students do not proofread
their work after finishing it! This is a major blunder
because even native speakers make mistakes when
writing because they change their minds halfway
through a sentence and don’t go back to adjust
everything else. Obviously, your students will not
have enough time during exams or timed exercises to
complete a full re-draft, but you can encourage them
to do so for other writing assignments you assign
them. It is hoped that it will raise their awareness of
ways to improve their own writing.

Make sure learners are thinking about the task
as a whole and asking themselves questions like,
‘Have I really answered the question here?’, ‘Is it
too formal/informal for the audience and purpose?’,
and ‘Does it follow a clear and logical structure?’

Following that is proofreading, or checking for
errors/mistakes. This is important even for timed
writing activities because students must allow
enough time to review their work. When you look
at the text as a whole, it can be difficult to spot
errors because there is so much to take in. Instead,
it can be beneficial to have students go over what
they’ve written several times, each time focusing on
a different aspect.

They could, for example, read through once
to check for verb-noun agreement (i.e., have they
written ‘she go’ instead of ‘she goes’), once more
for prepositions, once more for correct word order,
and so on. This allows the student to concentrate
and spot errors more effectively. Reading each
line backwards to really concentrate on each word
is another good technique for checking for errors
and helping students focus if time allows. It’s all
too easy to become engrossed in the language and
lose sight of the other aspects of the writing process.
You should also award points for how well they
responded to the question, whether the text develops
clearly and you can identify a structure, and how
appropriate the register is.

Writing may be the most difficult skill for
students of Foreign Languages (FL) to master

(Nunan, 1999) [10]. Effective strategies and
activities for developing students’ writing skills
can be implemented to hone their writing skills. To
function properly, your students must be exposed to
a variety of writing strategies and activities. Your
goal should be to engage, productive, enjoyable, and
enjoyable them.

According to research, many learners do not use
many strategies when writing in L2. The reasons
are obscure. Anyway, here are some strategies
that some students employ. The following can be
introduced to students who have few or no strategies
for improving their writing:

* Rewriting spelling patterns to embed the
word structure in their mind

» Copying pieces of text

* Writing numerous
structures newly studied

* Practice by translating a piece in their L1 into
English (and sometimes using a translator tool to
check it)

* Note-taking to increase their practice in
writing

* Seeking amusing punctuation examples,
where the punctuation changes the meaning, so that
they can grasp the differences that punctuation can
make

*  Writing word connections and phrases down
for later use

» Consulting textbooks and dictionaries

* Summarizing a larger piece of text

» Highlighting little chunks of language that
they can later use in writing

As for strategies, choose passages, topics, and
exercises that are participatory, interesting, and
enjoyable. Here are some practical, tried-and-true
suggestions:

1. Copying text (for beginners)

2. Classification: For example, students are
given three headings, such as classroom, my
kitchen, and a fruit shop, as well as a separate list of
words, such as teacher, fridge, tap, banana, and so
on. They must write the appropriate words under the
appropriate heading. You could also add a question
mark heading where they write silly words from
your list that don’t fit under the other three headings,
such as a blue elephant, a square football, and so on.

3. Sentence Completion: Learners may be given
alternatives to choose from, or they may be required
to complete the sentences on their own.

4. Writing Predictions: Young learners typically
predict what will happen next in a story orally. With
older students, this could be done in writing. You

sentences with the
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could pause the story at various points and ask them
to predict what will happen next.

According to Choo, Generation Z is now
more accustomed to creating text that is loose but
abundant in video, captions, and images (Choo,
2010:166) [11].

It is worth to mention also, Dudley-Evans and
St John suggest the following approach to writing:

* develop rhetorical awareness by looking at
model texts;

* practice specific genre elements, particularly
moves and writer stance;

» carry out writing tasks showing awareness
of the needs of individual readers and the discourse
community and the purpose of the writing;

* evaluate the writing through peer review or
reformulation (Dudley-Evans, St John, 1998) [12].

Research results and discussion

During the Academic Year 2021-2022, 25
groups of students from various streams enrolled in
Academic English. The evaluation parameters of the
learners comprised of different components and one
of them was essay writing. The essay writing was
tailored for the students to hone their capabilities
to express themselves through written form. Such
skills focused on the following: writing fluency.
This is an important aspect of writing ability and
development because students can determine and

connect their sentences and identify whether their
text has a good flow. Through this, students can
logically and intuitively weave together all the
elements of writing logically. The next was writing
structure. A 250-word or more should be organized
well. Text structure should be formed properly rather
knowing where to place your introduction, body
paragraphs and conclusion as these parts are very
basics. This includes knowing which point you will
prove in which area of your writing. And as a part of
developing their writing skills, vocabulary and word
choice should be taken into account. Since writing
is a form of communication, therefore students must
be skilled at using words and stringing them together
to convey their point. Knowing multiple synonyms
for one word or being conversant with advanced
vocabulary items does not constitute having a
diverse vocabulary. Collocations and connotations
are vital to improving the one’s writing and at the
same time the grammar and spelling. And these lead
to the criteria on how the students were assessed.

The essay writing progress of the students were
determined in three categories: Teacher Supervised
Independent Study (TSIS) which corresponded
to 15% of their total score, here the students were
guided by the teacher while producing their essays,
on the other hand, during the mid-term (100% of
their total score) and final examinations (100% of
the total score) essay writings were independently
done by the students.

Students' Essay Writing Progress
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Figure 1 — TSIS during 1st and 2nd attestations
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The Figure 1 shows the comparison of essay
writing progress of the students during the first
and second TSIS evaluation. This means that the
writing skills of learners enrolled in Academic

English have improved from 10.4% out of 15%
during the first attestation to 11 % out of 15% in
the second attestation. It slightly increased by only
0.6%.

Students' Essay Writing Progress

80
79
78
17
76
75
74
73
72

71
Mid-Term Final Examination

Examination

Figure 2 — Mid-term and final examination essay writing

The Figure 2 shows the comparison of essay
writing progress of the students during the mid-
term and final essay writing examinations. This
means that the writing skills of learners enrolled
in Academic English have improved from 74% out
of 100% during the mid-term examination to 79%
out of 100% in the final examination. It slightly
increased by only 5%.

The 25 groups of students who were enrolled
in this course successfully gained knowledge
to effectively strengthen their skills in writing.
Although there was a slight improvement in the
learners’ writing skills in preparation for their future
profession, we can say that the methodologies
and strategies used to boost their writing skills are
quite effective. All students passed the mandated
requirements as prerequisite for the next semester’s
English course. The guided writing practices for
TSIS during st and 2nd attestations intensify their
productive skills- which is writing, in preparation for
Mid-term and Final examinations. The independent
essay writing examinations during mid-term resulted
in a 74%, indicating that all students passed the test,
and it increased by 5% in the final examination,
giving them a total of 79%, indicating that all
students successfully passed the test. Nevertheless,

the approaches used were appropriate for the
learning and teaching of writing skills.

Conclusion

Based on the data presented above, it is clear
that the essay writing activities incorporated into
the parameters of Academic English course is
effective, albeit with only a slight improvement.
We can also say that a lack of experience in writing
in general and/or a relatively short period of time
using different approaches may have an impact
on the entire writing process (students were only
exposed to them in just one semester). Another point
to consider is the leveling of the students. Some of
them were misplaced and this may affect the result
of the groups.

Moreover, teachers should ask students to reflect
about what they wrote and ponder things to improve
and have an open discussion regarding this matter.
Through this process, students can be enlightened on
how their essays can be better to achieve a certain
standard of good essay. Structuring a small group
discussion around a writing task will benefit all.
Another thing to contemplate on how to improve
their writing is to use peer response groups. Teachers
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may divide the class into three groups and ask them
to bring a rough copy of the essay. Teachers should
provide students with criteria for critiquing their work.
The most crucial phase in any response exercise is for
the students to identify the strongest element of the
paper and explain to the writer why it worked so well.

To sum up, different approaches such as

writing, interactive writing and guided writing
were introduced to students, we also recommend
that learners should be given home tasks related to
essay writing in order not to neglect its importance.
A follow up essay writing activity at home is vital
to practice the skills gained at the university and
discuss its outcome during the next meeting in the

brainstorming, hamburger method, modeled classroom setting.
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