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Formation of dialogic skills in the process of dialogic communication in
English by the 5-6" form learners

The Structure of dialogical communication skills include performance, motivation, communication and intellectual
components, mechanisms, which together guarantee the use of language to express ideas orally to interoperability, al-
ternate between partners operating in different roles: the listener and the speaker.

Elementary, basic dialogic communication skills in the English language within a single cycle of lessons on three
levels-in development. Accordingly allocated Dialogic communication skills of basic, secondary and higher levels.
They differ from each other in the voice range of operations and actions, the extent of their power, community, mobil-
ity and completeness.

The development and formation of a dialogical process of dialogic communication skills in the English language
learners 5-6 grade need to mold to focus the learning process on the coordination of the above-mentioned components.

Key words: Dialogic skills, communicative approach, verbal skills and activities, dialogic communication, speech
activity.

C.A. Xyceunona
AFBLIIIBIH TLTiHIErT KOMMYHMKATHBTIK KapbIM-KaTbIHAC yaepicinae
5-6 CHIHBIN OKYUIBLIAPBIHBIH AHAJOITIK JaFABLIAPBIHBIH KAJIBINTACYbI

Jlnanortik KOMMYHHKATHUBTIK — Jar[bUIap TEXHOJOTMSUIBIK (ONEpaTHBTI), MOTHBALMUSIBIK, KapbIM-KAThIHACTBIK
JKOHE 3MATKEPINIK (MHTEJUIEKTyalbl) KOMIIOHEHTTEPJCH Typajbl. MOTHBAIMSUIIBIK JKOHE 3USTKEPIIK KOMIIOHEHTTEP
CyOBeKTiHIH OapibIK iC-9peKeTiHiH a)KbIpamac Oeiri peTinie eMip 60l KabINTaca/bl, ajl TEXHOJIOT HSUIBIK (OTIePaTHBTI)
KapbIM-KaTBIHACTHIK ( KOMMYHHKAaTHBTIK ) KOMIIOHCHTTEp 3 Ke3€TiHe aKIapaTThIK iC-dpeKeTTepie KepiHic Tabassl.
3UATKEPITiK KypaM oM0e0anThIK cunarka ue. OneparuBTiK KypaM 0acka Aarnpiiapra Toyenmi Oomansl. O JEKCHKAIBIK
OipJikTep MEH MOJeNAepre Toyenai  0osia OTBIPBI, XabapiaaMaiblK MaKCATTApAbl aHBIKTAIIbI )KOHE O171iM aTyIIbIHBIH
MHTEJUICKTYaNIAbIK KaOUIeTTUTIKTepiHiH AaMy JIeHreiliepine OaiaaHbICcThl AaMHIbl. OpHHE, OpTa MEKTENTiH 5-6 ChbI-
HBINTapbIHIA aFBUIIIBIH TUTIH OKBITY OapbICBIHAA JUAJOTTIK AaFabuIap/bl Tl TaChIMaJIAAyIIbUIAP/BIH JHAIOTTIK
JaFIbUIapbIMeH Oipeil KalubIITacThIpy MYMKIH eMeC eKeH/IrT TYCIHIKTI.

OKylIbITap/blH — aybl3eKi coiliiey HIesapblHAa KOJIAHBUIATHIH POJJK JHAIOTTIK MEXaHU3MJEp — THIHJAYIIbI
JKOHE CIIMKEP OKBITY OapbIChIH/IA TAPTHEPMEH ©3apa dPEKETTECTIKTE JKOHE KOMMYHUKATUBTIK POJIEPIC Ke3eKIe-Ke3eK
KapbIM-KaTbIHACKA TYCY apKbLIbI FAHA KOPIHE].

JKeke mukamik cabakrapia arbUINIBIH TUTIHACTI KapamaidbiM, HETi3rl JHANOrTIK JaFabuiap TaKbIPhINT OOMBIHIIA
JaMyJIBIH YII AEHreliH KaMThbl. J(nanor apKpUIbl Ceiiiey JarablIapbl 0acTayblll, OpTa >KOHE JKOFaphl JIeHreiepae
kepiHic Tabaxpl. Onap O6ip-OipiHEH TUIIIK olepanysuIap MeH TUIIIK dPEKeTTEePAl JKeTKI3y Y3aKTHIFBIMEH >KOHE OJIapJIbIH
JICHIeIepiHiH OPHBIKTBUIBIFBIMEH, OMOEOANTHUIBIFBIMEH, MOOIIBALTITIMEH JKOHE TONBIKTHIFBIMEH QKbIPATHUIAIBL.

AFBUIIBIH TUTIHAETT KOMMYHHUKATHBTIK KapbIM-KaTbIHAC YAEpiciHAe 5-6 CBIHBINTApAa OKYIIBUIAPABIH IUAJOTTIK
JIAFIbIIIAPBIH OJIAPIbIH J1aMy JIEHIeiIepiH )KOHEe KOMIIOHEHTTEP KYPaMbIH €CEIKe aja OTBIPBIIN, dJ[iCTEMEINIK TYPFbIaa
KJIBIITACTBIPY KaXKeT.

Tyiiin ce3mep: IUaIOTTIK JaFapuIap, KOMMYHHUKATHBTIK TYPFBI, AUANOITIK KapbIM-KaTbIHAC , TULIIK 9pEKeT, Tl
OKBITY dJIicTeMecCi.
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C.A. Xycennona
®opMHupoBaHHe JHATOTHYECKHX HABBIKOB B NIPo1ecce KOMMYHUKAIINU
HA AaHIVIMICKOM SI3bIKe YHeHHKOB 5-6-X KJIacCOB

CTpykTypa IMalOTHYECKUX KOMMYHHKATHBHBIX HAaBBIKOB BKJIIOYAaeT TEXHOJIOTMUECKHH (ONepaTHUBHBIN),
MOTHBALMOHHbIH, KOMMYHUKATUBHbBIM M HMHTENJIEKTyalbHbI KOMIOHEHTHI. VIHTEIEKTyaabHbIH M MOTHBAL[IOHHBIN
KOMITOHEHTH! (DOPMHPYIOTCSI B TEUEHHME BCEH JXM3HH CyObEKTa M SIBISIOTCS HEOTHEMIIEMOH YacThio B JIHOOOH
JeATeTIbHOCTH, B TO BpeMsl KaK OICPATHBHBIN (TEXHONOTMYECKMH) M KOMMYHWKATHBHBIH KOMIIOHEHT IIPHCYII
MH(GOPMAIIMOHHOH ~ JEATENbHOCTH. VIHTeNIeKTyandbHas COCTAaBIAIOMIAS MMEET YHUBEPCANBHBIA — XapakTep.
OnepannoHHast COCTaBISIONIAs ABIAETCS Hanbonee 3aBUCUMOil oT Apyrux. OHa 3aBUCHUT OT MOZENEeH 1 IeKCHYeCKHX
€IIMHUII, UX IIOCTPOCHUS, COUETACT B cede CHTYalllH, ONpPEAeIsieMble XapaKTepoM M LIeJIbI0 COOOLICHHS, 3aBUCUT OT
YPOBHSI Pa3BUTHSI HHTEIUICKTYaIbHBIX CHOCOOHOCTEH.

IIoHATHO, YTO B KOHTEKCTE [IPENOAABaHUs aHIJIUICKOrO sI3bIKa B 5-6 Kilacce CpeHEeH HIKOJIbI Mbl HE B COCTOSHUM
copMHPOBaTh HAaBBIKM JHANOra HA AHIIUIICKOM S3bIKE B IMOJHOM COOTBETCTBHH C JUAJOTHUCCKHMH HABBIKAMHU
HOCHUTeNeH A3bIka. MeXaHU3MBbl POJIEBOTO JHAIOra — CIyIIaTelb U CIHUKEP, HCIOIb3yeMble B 00yUE€HNH IIKOIbHUKOB,
TapaHTHUPYIOT BBIPAXKEHNE YCTHOM MJIEN C TOUKHU 3PEHHs MAPTHEPOB 110 B3aHUMOIEHCTBHIO, TOOUYEPETHO JEHCTBYIOMNX
B KOMMYHHKAaTHBHBIX POJISIX.

DeMeHTapHble, OCHOBHBIE IUAJOIMYECKHE KOMMYHHKATHBHBIC HABBIKM HAa AHIIMHCKOM S3bIKE B IpEAenax
€IMHCTBEHHOIO LMKJIA YPOKOB II0 TEME BKJIIOYAIOT TPU YPOBHS B Pa3BUTUM. Bblaessercss BlaJeHUE HaBbIKAMU
JMATOTHYECKON Pedr Ha9aIbHOTO, CPEIHETO U BEICOKOTO YpoBHEH. OHM OTINYAIOTCS APYT OT ApYyTa MO JUINTEITFHOCTH
TIepeaun PEeUeBhIX OMEPAU U PEUCBOH AEATEIBHOCTH, CTENEHH HX MIPOYHOCTh, YHUBEPCATBHOCTD, MOOUIBLHOCTD 1
MIOJTHOTBI.

Mertoauyecky B IpoLecce NUaJOrHyeckoidl KOMMYHUKAllMM Ha aHIIMHCKOM $3bIKE YYEHUKOB 5-6-X Kilaccax
HEeoOXomMo (hOPMHUPOBATh W PA3BUBATH JUAJOIMYCCKHE HABBIKM OOIICHMS C y4ETOM KOMIIOHEHTHOTO COCTaBa U
YPOBHEH pa3BUTHSI.

KuioueBble c/10Ba: 1uanornieckie HaBBIKH, KOMMYHHKAaTHBHBIN MTOAXOM, THATOTHUECKas KOMMYHHUKAIHS, pedeBast

JCATCIIbHOCTh, MECTOJUKA 06yqu1/m A3BIKY.

Introduction

The meaning of the formation of dialogic skills
in the development of foreign speech of junior
school learners is very high. Dialogic skills — skills
development is the subject of the ways to act the
dialogic action to ensure collection of the acquired
knowledge and skills.

The essence of dialogic teaching skills at an
early stage is that in the course of such training
helps learners develop the ability to use the dialogic
speech as a means of communication. The base and
the leading goal in the teaching of foreign languages
in secondary schools is a communicative purpose,
which determines the entire educational process.

Body

The structure of skills can be divided into sev-
eral components required for a successful flow of
speech activity: operational component, motiva-
tional component, communicative component, in-
telligent component.

First, it is the operational component that
implements the linguistic operations, namely se-
lection, combination and control the use of pho-
netic and lexical and grammatical means. The
formation of this component allows the subject to

be automated, fast, non-tensioned and correctly
in respect of the rules of language to implement
these operations.

Secondly, speech activity is not possible with-
out the presence of the motivational component as-
sociated with the needs and motivations arising in
a particular situation and guide all the mechanisms
of perception of speech. As known, the appearance
of the motive is a combination of “the needs of the
subject of speaking — the thoughts of the speakers”.
(Zimnya 1.A, p.109). Therefore, the motivation
component involves the occurrence of a generalized
content of the statement, which was subsequently
deployed, updated in accordance with the objectives
of the subject.

Third, the structure of the skills of speech activ-
ity should distinguish communicative component
associated with the orientation in the situation (situ-
ation analysis, assessment of the interlocutor), and
with the appropriate construction of the speech. The
adequacy of verbal behavior depends on the level
of formation exactly of communicative component.

Fourth, the implementation of communication
activities necessary for intellectual component,
which refers to the ability of the subject to make
speech cognitative, mnemonic, perceptual, and
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some other operations to construct meaningful and
formal statements of the parties.

Intellectual and motivational components are
formed during the entire life of the subject and are
integral in any of its activities while the speech op-
erational and communicative components inherent
in the communication activities. The intellectual
component has a universal character, as intellectual
skills accompany the formation and demonstration
of all the mechanisms involved in the perception of
speech.

The operating component is the most dependent
on the others, as the range of models and lexical
units, their design, combining a situation determined
by the nature and purpose of the communicant, the
level of development of intellectual abilities. It is
based on spontaneously acting stereotypical com-
munication: situational stimulus, speech task — ap-
propriate language forms.

The interaction of all these components in the
dialogic communication is as follows:”Any extra-
linguistic situation as a fragment of reality is re-
flected in the human mind in the mental categories,
the coordination of which gives an idea of the situ-
ation as a whole and forms a conceptual and mental
model”(Stepanova A.N., Sukhoskaya, p. 11-16.)

It is perceived differently, experienced and
interpreted by the subject, giving rise to one of
the motives to communicate. It can be: a) differ-
ent degrees of interest in the subject of speech,
to the situation, to the partner, to the relationship
between the communicants; b) different degrees
of obligation ; c¢) the dissonance in installations,
in the level of awareness, actions, the views; d )
emotional infected; ¢) mixed motives. As a result,
the orientation of the subject in a situation deter-
mines the topic of conversation, which is its no-
tional core, relative, emotional-evaluative state-
ments of the field of future, the form of interaction
with the listeners. On the one hand, “the content
of communication determines the goals that gov-
ern the process of communication” (Erastov N.P.,
p-20-21), “Aim installations arise from the subject
— thematic framework of speech, that is sensory
representations of situations meaningful to the in-
dividual experience” (Yakhno P.S., p.15-19), and,
on the other hand, the purpose specified, are con-
cretized in the deployment process that is a mean-
ingful plan of statements. In most cases, denotative
(discussed) situation serves as a stimulus function
when speaking motive associated with the content
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of statements that defines specific goals interlocu-
tors (Erastov N.P., p. 20-21).

Almost parallel to the operation of motivation-
al, communicative and intellectual components are
included the operating mechanisms. The form of
construction related to the thoughts expressed by a
language model corresponding to a given situation,
with the intention of the speaker’s voice. Seman-
tic links are refracted through the structure of the
language of thought, “syntactic functions stratify
on them in order to meet specific requirements of
the process of speech communication”. (Katznelson
S.D., p.104).In the special literature both theoreti-
cally and experimentally proved the initial appear-
ance in the mind of the subject of a complete syn-
tactic structure of statements followed by the selec-
tion of specific words. (Gak V.Q. pp.20-24), Thus,
the ability to carry out communication activities is
based on a synthesis of operational, motivational,
communicative and intellectual components which
are in constant evolution. Availability of skills alone
does not guarantee speech activity.

Necessary to form other components. It is their
combination makes the work performed by target-
ed, dynamic, productive, integrated, and self-con-
scious, that is, allows the subject to exercise it at the
level of skill.

The product of dialogic communication is a dia-
logue. “It is objectified and psychological content of
the activity, and the idea (the subject of speaking),
and the means and the method of its formation and
formulation (language tools and the speech itself)”.
(Zimnaya L. A. pp. 49-56). Consequently, the nature
of the dialogue as a product of dialogic communica-
tion, to determine the appropriate level of skills.

Necessary to solve the problem of the dynamics
of development of dialogic skills of the intercon-
nectivity of this process with the formation of skills,
determine the ratio of dialogue speech in the func-
tions of the objectives and the means of teaching
English at various stages of assimilation.

It is clear that in the context of teaching English
in 5-6th form of secondary school we are not able
to form dialogic skills in English in full compliance
with the dialogic skills of native speakers. Here
the focus should be on basic skills of the dialogue.
(Shatilov S.F., pp.73-74.). The structure of the el-
ementary skills of dialogue, on the one hand, must
include all of the selected components (operational,
motivational, communicative and intellectual), and,
on the other hand, the level of development of these
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components will be different for different condi-
tions and stages of learning foreign languages.

Galperin P.Y. points out that “... the excessive
development fixes the action in the form and it be-
comes an obstacle for transfer to further. Therefore,
all of the intermediate forms of the action to be de-
veloped only to a certain degree, to the free and cor-
rect execution without automation” (Galperin P.Y,
pp-25-29).

The formation of skills, if carried out in ad-
equate conditions, lays the foundation for achieving
the level of skills. In this case, under the appropriate
conditions for the formation of language skills we
have in mind are those which by their basic proper-
ties comply with the terms of their inclusion in the
overall activity. (Lapidus B.A. pp.63-84.).

Genuinely speaking skills are formed only
when the operational component is developed
jointly with others (motivational, communicative
and intellectual). This is due to the dependence on
other first. Isolated formation mechanisms operat-
ing component does not meet the conditions of their
functioning in speech activity.

Experience shows that before we reach the au-
tomation of certain operations with linguistic means,
their rapid, sustained and flexible execution is nec-
essary to strive to ensure that the learners aware of
the objectives of action to which they belong, their
situational causality, their function in speech, that is
to develop skills such as quality focus. Then, as the
automation of individual operations increased dy-
namism, autonomy and integrity of the action, due
to the gradual formation of the speech mechanism,
fitting them to the new media and is manifested in
improving the quality and quantity of speech caus-
ing process and its product. Such approach makes
it possible not to delay the development of skills at
a remote stage of teaching, and is ready to generate
some of its qualities already in the early stages of
learning. That is what will ensure adequate condi-
tions for the establishment of skills that can be inte-
grated as part of the overall activity.

The simplest unity of dialogic speech is a two-
term dialogical unity, including action — is chal-
lenging the perception replicas and responsive, the
initial level of skills development dialogic speech
can be considered possession of these actions in the
aggregate. Achieving this level is the main goal of
the first phase. Formation of skills here is the result
of the repetition of target (automated) operations
as part of increasing the degree of speech acts in
the dialogic unities — construction of the replica by

analogy, by the substitution, transformation, inde-
pendent of their spawn, by colliding with different
types of actions. (Passov Y.I., pp.31-39).

In order to establish mechanisms of the opera-
tional component to be carried out in conjunction
with other species, the condition for the develop-
ment of verbal skills and abilities to be necessary,
the main factors of the dialogized exercises at an
early stage should be the teaching situation and fea-
sible verbal thinking tasks offered in the units.

In this case, the independence of learners in the
choice of operations is considerably limited, because
the use of the target operation is required, due to the
type of learning situation and the speech task that
program its inclusion in a statement. A sample of ex-
ecution, the presence of some supports make it easier
to use of the target operation. It is combined with the
operations learners before, which in this case are im-
proved due to the expansion of their relations.

Skills development of dialogical speech is due to
the fact that the operation automatable absorbed in
the main action in different dialogical unity. Learn-
ers take possession of the functioning of these opera-
tions and activities in the learning situation, formed
the combination mechanisms, mechanisms of com-
bination adjacent replicas, generation and perception
of replicas — stimulus and reactions. The content of
the statements and the structure of operations is set
partly installed, and partly determined by the student.
In the exercises are formed and perfected mecha-
nisms not only operational, but also motivational
component (the theme to the operation is created of
an installation, stimulating replicas content aspect of
statements) communicative component (adequacy of
stimulating replicas, situations, reactions to the stim-
ulus, the development of mechanisms of anticipation
for installation, sample) some of them transferred
from their native language.

It is correct to speak about the elementary abil-
ity to dialogue speech, although is not fully auto-
mate yet the entire composition of the operational
activities. After all, even at this stage, the transfer of
previously learned operations into new situations,
their integration, combination in the main action of
dialogic communication. But this transfer is within
a specific type of situation, the installation of the
teacher with supports. Each conditional verbal ex-
ercise is based on similar situations that require the
repetition of certain speech acts and their combi-
nations. Usually for automation target operation is
carried out a series of exercises, which differ from
each other type of learning situation and a combi-
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nation of speech acts and operations in dialogical
unity. Learners are able to understand the intercon-
nection between the purpose of the actions of its
means and conditions. This is the foundation for the
development of skills.

So, in the first stage of teaching the learners not
only formed and perfected some skills, but at the
same time developing skills of dialogic communi-
cation at initial level, and this is the possession of a
set of speech acts by leatrners, which allows them to
participate in the process of communication in Eng-
lish in a single volume dialogical unity, constructed
from various combinations of the studied lexical
and grammatical items.

Further, the development of dialogical com-
munication skills at the expense of learners master-
ing the ability to combine a number of unities of
dialogue, enlarge replicas in it, generate three-term
dialogical unity. At this stage of learning is to en-
large the range of transfer operations and actions in
different situations, increasing their combination,
integrity and variability. Increasing independence
of the learners in determining the specific content of
statements, in accordance with the situation, and in
the selection and combination of operational com-
position of speech. Extending the range of transfer
and combinable operations and actions is provided
the complication of the learning environment, which
is manifested in changing the character of supports,
situations, settings that control the teacher’s actions.
Thus, here is a comprehensive improvement of the
mechanisms of all components of dialogic com-
munication (carried over from the native language,
formed earlier in the study of the English language,
formed in this cycle of work).

In the structure of the dialogical speech the skills
include operational, motivational, communicative

and intelligent components, mechanisms which to-
gether ensure the use of language to express ideas
in orally in terms of interaction partners, alternately
acting in different roles: the listener and the speaker.
When teaching English it is advisable to distin-
guish a proper dialogue speech skills normally and
basic skills dialogic speech on learning English.
By the latter is meant the use of such a limited set
of language tools for the expression of thoughts in
terms of interaction partners, which is characterized
by different degrees of perfection. Their structure
includes all of the selected components, but the level
of development of these components will be differ-
ent for different conditions and stages of learning.

Conclusion

The skills of dialogical speech in the target lan-
guage within a single cycle of lessons on the topic
are held three levels in the development. Accord-
ingly stand out the dialogical speech skills of pri-
mary, secondary and higher levels. They differ from
each other on range transfer of speech operations
and activities, the degree of their strength, general-
ity, mobility and completeness.

At the end of the work on the cycle we have
not fully developed dialogical skills, but only within
the framework of studying the topic , a number of
situations, a strictly defined set of operations and
actions, that is with a limited level of development
of the operational, communication, motivation , and
intellectual components of dialogical speech in the
target language .

Thus, the development and formation of dialog-
ic skills in the process of dialogic communication in
English by the 5-6™ form learners should be carried
to focus the teaching process on the coordination of
the above mentioned components.
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