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THE FUTURE OF THE UNIVERSITY: FOUR MODELS OF DEVELOPMENT

The development of a market economy, the COVID-19 pandemic, globalization, digitalization, the
development of the online sphere, the crisis of values and many other factors contribute to changing the
role of universities in the modern world. While a number of researchers believe that after a protracted
pandemic, the axis of world higher education will return to its former traditional course, others are confi-
dent that universities will soon disappear altogether, being thrown overboard by massive online courses.
The main purpose of this study is to analyze and present the main scenarios for the development of
universities in the future, based on the research of leading philosophers, as well as to highlight the gen-
eral prospects for the development of higher education. The main methods of this foresight research are
content analysis of research literature, descriptive method of future scenarios, as well as their historical
and philosophical analysis. The study is of a review and theoretical nature. The results and discussions
present four main “ideas” of the university, the goals and social legitimacy of which are now accepted in
society as true and indisputable. This study will complement the ideas about the future of higher educa-
tion, the transformation of universities under the influence of globalization, market capitalism and other
factors. Its results will be useful to teachers of higher educational institutions, philosophers of education
and anyone interested in the problems of higher education.

Keywords: philosophy of education, neoliberalism, classical university, MOOC courses, online
courses, transformation of education, crisis of values.
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YHUBepCUTETTiH, 6oAaLLAFbl: AAMYAbIH, TOPT YATICi

HapbIK TbiK, 3KOHOMMKaHbIH, Aamybl, COVID-19 naHaemuschbl, xkahaHaaHy, UMdpAaHABIPY, OHAAMH
CaAaHblH AaMybl, KYHABIABIKTAp AQFAAPbIChI XaHe H6acka Ad KenTereH hakTopAap YHUBEPCUTETTEPAIH
KA3ipri 8AemAeri peAiHiH e3repyiHe biknaa eteai. bipkartap 3epTTeyliaep y3ak, yakbITKa CO3bIAFaH
NMaHAEMUSIAQH KEeMiH BAEMAIK XKOoFapbl BIAIM ABCTYPAI KaAMblHa OpaAaAbl Aen ceHce, GacKkaAapbl Ker
y3amait YyHMBEpPCUTETTEeP TapUXTaH TbIC >Karnmnai OHAAMH KYPCTApMEH >KOMbIAbIN KeTeTiHiHe ceHiMAI. bya
3epTTeyAiH Heri3ri MakcaTtbl — >eTekii (MAOCOTapAbIH 3epTTEYAEPiHE CyMeHe OTbIpbIr, GoAallaKTa
YHMBEPCUTETTEPAIH, AAMYbIHbIH, HETi3ri CLLeHapUIAAepiH TaAAQY XKBHE YCbIHY, COHbIMEH KaTap »Oofapbl
6iniM GepyAl AaMbITYABIH >KaAMbl MEPCneKT1BaAapbiH OeAin kepcety. bya dopcant-3epTTeyain
Herisri aAicTepi — fbIAbIMM-3ePTTEY 9AEOMETTEpPiHIH KOHTEHT-TaAAdybl, OOAALLIAK, CLEHAPUIAAEPAIH
CMNaTTaMaAbIK, BAICI, COHAAM-aK, OAAPAbIH TapuXm-(PUAOCODUSABIK, TaAAdybl. 3epTTey LUOAY >KoHe
TEOPUSABIK cunatTa. HaTuxxeAep MeH nikipTaractap yHUBEPCUTETTIH TOPT HETi3ri “UAEICbIH” YCbIHAADI,
OAApPAbIH MaKCaTTapbl MEH SAEYMETTIK 3aHAbIAbIFbI OYTiHAE KOFaMAQ LbIHAMbI PETIHAE KabbIAAQHAADI.
Ocbl 3epTTey >ofapbl GiAiMHIH GoAallarbl, >kahaHAaHy, HApbIKTbIK KanuTaAM3m >keHe Oacka Aa
(haKTOpAApPAbIH, 9CepiHEeH >KOFapbl OKY OPbIHAAPbIHbIH TpaHCOPMaUMSChl TypaAbl TYCIHIKTEPAI
TOABIKTbIpaAbl. OHbIH HOTUXKEAEPI >KOFapbl OKY OpbIHAAPbIHbIH MyFaAiMaepiHe, OiAiM 6epy duao-
cobTapbliHa XKeHe XoFapbl 6iAiM 6epy MaceAeAepiHe KbI3bIFYLLUbIAbIK, TaHbITAaTbIH aAaMAApPFa NanAaAbl
60AMaK.

Ty#in ce3aep: 6inim Gepy purocoduscbl, HEOAMBEPaAU3M, KAaccuKaabik, yHuBepcuteT, MOOC
KypCTapbl, OHAAMH KypcTap, 6iaiM 6epyAi e3repTy, KYHABIABIKTAP AAFAAPbICHI.
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byayluee yHMBepcHTETa: YeTbipe MOAEAU Pa3BUTUS

PasBuTHE pbIHOYHOM 3KOHOMMKM, NaHaemms COVID-19, rao6aamsaums, umdpoBusaums, passm-
THE OHAAMH-Chepbl, KPM3NC LEHHOCTEN U MHOTME Apyrue (hakTopbl CMOCOOCTBYIOT M3MEHEHMIO POAN
YHUBEPCUTETOB B COBPEMEHHOM MUpe. B TO Bpems Kak psia MCCAeAOBaTeAel MoAaratoT, YTo MOcAe
3aTSXKHOM MaHAEMUM OCb MMPOBOIO BbICLLErO 00Pa30BaHMs BEPHETCS B NMpexXHee TPaAMLMOHHOE pyC-
AO, APYrvie yBepeHbl, YTO BCKOPE YHMBEPCUTETbI BOBCE MCUE3HYT, OyAyun OoTOpPOLIEHHbIMU 32 6opT
WMCTOPUM MACCOBbIMM OHAAMH-Kypcamu. OCHOBHas LIeAb AQHHOIO MCCAEAOBAHMS — MPOAHAAM3UPOBATD
M NPEACTaBUTb OCHOBHbIE CLIEHAPWM Pa3BUTHS YHMBEPCUTETOB B OYAYLLEM, OMMPAsiCb HAa MCCAEAOBa-
HUS BeAYLLMX (PMAOCOMOB, a TaKXKe BbIAGAMTb 00LLME NepPCreKT1BbI Pa3BUTHMS BbICILEro 06pa3oBaHus.
OCHOBHbIMW METOAAMU AQHHOIO (POPCANT-UCCAEAOBAHMS BbICTYMAOT KOHTEHT-aHAAM3 Hay4YHO-UCCAe-
AOBATEAbCKO AUTEPATYPbI, ONMMCATEAbHbIA METOA OYAYLLMX CLUEHAPUEB, @ TakKXKe UX UCTOPUKO-CPUAO-
cohCckmi aHaAmn3. MccaepoBaHme HOCUT 0630PHDBIN U TEOPETUYECKMIA XapakTep. B pesyabTaTax u amc-
KYCCUWM MpPEeACTaBAEHbl YETbIpe OCHOBHbIE «MAEW» YHUBEPCUTETA, LEAM M COLMAAbHOM AETMTUMHOCTb
KOTOPbIX CErOAHSI NMPMHUMAETCS B OOLECTBE MCTMHHBIM, HEOCTIOPUMbIM. HacTosiee nccaepaoBaHmne
AOTOAHUT MPeACTaBAEHUSt 0 ByAyllem BbiClIero o6pasoBaHus, TpaHCOpMaLMK BY30B MOA BO3AEN-
cTBMEM rAaobGaAm3aLmm, PbIHOYHOIO KarnmTaAmM3ama n Apyrmx dhakTopos. Ero pesyAbTartbl OYAYT MNOAE3HbI
neAaroram BbICLIMX YUYeOHbIX 3aBEAEHMI, MAoCcOodam 06pa3oBaHUst M BCEM, KTO MHTEPECYeTCs Mpo-

6Aemamu Bbicliero o6pasoBaHms.

KatoueBble caoBa: hmaocodumsi ob6pasoBaHusi, HEOAMGEPAAM3M, KAACCUUYECKUIA YHUBEPCUTET,
MOOC kypcbl, OHAQH-KYPCbl, TpaHCOpMaLms 06pa3oBaHmsi, KPU3NC LLEHHOCTEN.

Introduction

In the conditions of an unstable, rapidly chang-
ing, and vulnerable world facing various threats,
the future of higher education appears extremely
uncertain. Will the traditional university continue
to function in the future or will it give way to mas-
sive online courses in the era of digitization? Will
the sphere of higher education continue to promote
equal internationalization and global cooperation or
will it be absorbed by one-way globalization? Will
universities be able to continue their classical role
in shaping a humane and integral personality, or will
they irreversibly transform into anti-human business
structures? These questions do not have a clear answer.

Authors from around the world identify many
scenarios for the future development of universities.
They differ both in different forms of functioning of
universities, the content and variability of educa-
tional programs, and conceptually, different philo-
sophical foundations and ideas of universities. In
this article we will mainly consider the latter, that is,
those models and ideas that essentially change our
ideas about the future of universities, their mission
and role in society.

The future of universities is not just, and not
primarily, about changing their physical form (ex-
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panding or reducing campuses, merging or separat-
ing faculties, opening branches abroad, transition to
online learning, etc.), but rather about transforming
the “idea of the university” as a whole, rethinking
its role and significance, philosophical rethinking of
its role and significance, its impact on society and
individuals, and altering its historical mission and
purpose.

The term “idea of a university” has firmly en-
tered the academic lexicon of scholars after the pub-
lication of John Henry Newman'’s treatise “The Idea
of a University” in the mid-19th century. This clas-
sic text laid the foundation for the Western Euro-
pean tradition of philosophically understanding the
role of the university in society.

“The idea of a university” represents a concep-
tion of the purpose and social legitimacy of higher
education, which is accepted as true and indisput-
able in society. Ideas shape and maintain percep-
tions of the university, its mission and role, which
subsequently influence decision-making about the
future of higher education institutions.

The object of this research is futuristic and fore-
sight studies of scientists in the field of philosophy
of education. The subject of the research is concep-
tual models of the future development of universi-
ties, highlighting the main ideas of higher education
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institutions based on a review of foreign research
literature.

The goal of the research is to describe and con-
duct a foresight analysis of the main ideas of uni-
versities, as well as to identify the prospects for the
development of higher education in the future. The
tasks include reviewing the scientific literature on
the research topic, conducting content analysis, de-
scribing the main models, and conducting a philo-
sophical analysis of future prospects for university
development.

This research will supplement understanding of
the future of higher education, the transformation
of universities under the influence of globalization,
market capitalism, and other factors. Its results will
be useful for educators in higher education institu-
tions, education philosophers, and anyone interested
in issues of higher education.

Materials and methods

The main methods of this foresight research are
areview of research literature and a content analysis
of the positions of scientists on the future of higher
education, the identification of the main scenarios
and models of university development in the future,
a descriptive method, as well as a philosophical
analysis of each of the presented models.

The research materials are publications of lead-
ing modern philosophers and theorists of educa-
tion: R.Barnett, M.Rutkevich, D.Staley, M.Conway,
M.Peters, S. Rotblatt, M.Ridding and others over
the past 30 years.

The theoretical basis of the research was the
works of famous philosophers and scientists: V.von
Humboldt, I.Kant, M.Scheler, K.Jaspers, J.Newman,
J.F.Lyotard and others.

The materials of D.M. Dzhusubaliyeva, A.T.
Chaklikova, N. Anarbek, G.K. Nurguliyeva, S. Au-
bakirova and others were taken as the basis from
among the Kazakhstani researchers.

The main question of the research is an attempt
to comprehend the transformations that the idea of
a university undergoes in modern conditions of in-
stability and variability, and to answer the question
about the possible future of universities.

The main hypothesis of the study is that the
“idea of the university” is a rather changeable struc-
ture and can change its conceptual content under the
influence of global factors. Thus, due to the rapid
development of industry, market economy and mass
culture in the twentieth century, the classical univer-
sity gave way to the neoliberal university. However,

having lost its fundamentality, humanism and spiri-
tual values, the neoliberal university today has the
risk of either degenerating completely, giving way
to online MOOC courses, or transforming into an
updated university that will return fundamental the-
oretical, spiritual, moral, environmental knowledge
and values to the educational process.

Based on the concepts and reflections of scien-
tists, this article will present four potential scenarios
for the functioning of the university in the future.
The main “ideas” of the university will be analyzed.

The result of the study will be the identifica-
tion of trends and prospects for the development of
higher education in the future, as well as the iden-
tification of potential opportunities for each of the
presented ideas of universities to become dominant.

Literature review

There is a lot of scientific research literature
dedicated to the future aspects of higher education
development. Philosophers and educators from dif-
ferent countries offer their scenarios and models of
universities development in the future. The theoreti-
cal basis of these studies consists of the works of
famous philosophers and scientists such as Wilhelm
von Humboldt, Immanuel Kant, Karl Jaspers, John
Henry Newman, Ronald Barnett, Jean-Francois
Lyotard, and others.

Regarding the future of universities, literature
increasingly expresses pessimistic moods. For ex-
ample, Ronald Barnett, a professor at the University
of London, began his famous inaugural lecture in
1997 entitled “The Idea of a University” with the
words: “The Western university is dead” (Barnett,
2015: 5) [1]. Bill Readings titled his 1996 book
“The University in Ruins” (Readings, 1996) [2],
implying that the modern university has lost its con-
nection with common sense, the state, and culture.
Jean-Francois Lyotard previously noted that the uni-
versity is “sick” and “going out of use” (Lyotard,
1984: 18a) [3].

In this regard, it becomes important to study the
reasons for the “sickness” of the modern university,
its detachment from reality, and possible options for
future development. Scientists offer various fore-
sight scenarios. For example, the well-known futur-
ist David Staley from Ohio University, USA, in his
book “Alternative Universities: Speculative Design
for Innovation in Higher Education”, released in
2019, proposed 10 alternative universities of the fu-
ture. Among them are the platform university, the
system of micro-colleges, a nomadic university, a
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liberal arts college, an interface university and oth-
ers (Staley, 2019: 108) [4].

In turn, the well-known Russian philosopher
M.A. Rutkevich proposes three ideas, or models of
universities that historically succeeded each other:
the medieval university, the classical university of
W. von Humboldt, and the mass university of the
20th century (Rutkevich, 2022: 69) [5]. The scheme
proposed by Australian scientist M. Conway seems
to be more detailed. It identifies four models of uni-
versities: traditional, managerial, reinterpreted, and
a model in which the university no longer functions
(Conway, 2019: 23a) [6]. However, the basis was
not taken from historical-philosophical, conceptual,
or paradigmatic views but from the concept of edu-
cational goals and their social legitimacy.

A disadvantage of these models is that they are
all pre-pandemic and do not take into account the
wide impact of COVID-19 on people’s livelihoods,
the rapid growth of distance learning, the develop-
ment of online technologies, and others.

It should also be noted that most scholars, with-
out proposing their own alternative models of uni-
versity development, nevertheless identify a number
of features by which universities could develop in
the future. For example, American researcher Shel-
don Rothblatt believes that the main trend in the de-
velopment of higher education in the 21st century
will be its massification and compares the university
to a fast-food restaurant, where administrators will
need to train as many students as possible within
established time frames while minimizing costs
(Rothblatt, 2012: 28) [7].

Researcher from the UK Louise Morley, in turn,
notes that the main task of future education will be to
find a balance between tradition, the archaic nature of
university knowledge, and modemity, new technolo-
gies (“with such an acceleration of the pace of life,
there is no need to read books, it is enough to know the
summary from ‘Wikipedia’”) (Morley, 2012: 30) [8].

John Nixon, in his article “Universities and the
Public Good,” argues that the university will only
be of benefit to society if it rethinks the meaning
of learning itself and transforms educational space
(Nixon, 2012: 146) [9].

Finally, scientists Michael A. Peters, Garrett
Gietzen, and David J. Ondercin in their work “So-
cialism of Knowledge: Accessibility of Intellectual
Goods and the Principle of Openness in the Univer-
sity” believe that thanks to the latest technologies
that provide open access to courses and curricula, it
will be possible to create a unique Open University
that functions online (Peters, 2012: 193) [10].
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Kazakhstani researchers Dzhusubaliyeva D.M.,
Chaklikova A.T., Yelantsev D.V. believe that for
domestic universities “it is necessary to create an
electronic university in order to become an interna-
tionally adaptive university of an innovative type”
(Dzhusubaliyeva, 2016: 12) [11]. “E-learning can
be a powerful factor in the formation of a new gen-
eration of personality and a free citizen of an infor-
mation society with high innovative potential.” This
opinion is shared by G.K. Nurgaliyeva and E.V. Ar-
tykbayeva (Nurgaliyeva, 2016: 11) [12].

This article will attempt to combine these di-
verse and sometimes conflicting trends in the devel-
opment of universities, and based on an analysis of
scientific literature, identify the main foresight mod-
els and scenarios for the functioning of universities
in the future.

Results and discussion. Four models of the
future of universities

1. The classical idea of the university

The creation of the University of Berlin in 1810
is considered by many researchers as a pivotal mo-
ment in the emergence of the classical university,
which represents the traditional idea of a university.
“The classical university” is a “special universe of
high knowledge in its universal content, humaniz-
ing man, creating an environment in which man is
formed and becomes himself through ascent and par-
ticipation in his substantial essence” (Jampol’skaja,
2014: 29) [13]. Within this paradigm, humanization
and education are identical, and the main mission
of the university is seen as the development of the
individual within culture.

Wilhelm von Humboldt is credited with de-
veloping the basic concept of the classical univer-
sity, “founded and supported by the state, but enjoy-
ing as its most precious privilege the widest freedom
of research and teaching” (Tierney: 1937: 355) [14].
Herbert Schnadelbach emphasized that academic
freedom and the unity of research and teaching
are fundamental principles of Humboldt’s classi-
cal model. Humboldt viewed the university as the
“moral soul of society and a source of culture and
national survival. Absolute freedom of teaching and
learning (lehrfreiheit and lernfreiheit) was necessary
for the provision of the highest form of knowledge
(wissenschaft)” (Perkin, 2007: 160) [15]. Hum-
boldt’s reform asserted the humanistic significance
of natural science education.

Max Scheler expanded the concept of a tradi-
tional university by distinguishing three types of
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knowledge: scientific or “educational” knowledge,
spiritual or “divine” knowledge, and practical
knowledge. He believed that a university should
provide education in all three types of knowledge.
Based on the principles of mutual respect and in-
tegrity, scientific, spiritual, and practical knowledge
should be taught within the walls of the institution
of higher education. At the same time, he criticized
the one-sidedness of German higher education in the
early 20th century, argued for the destructiveness of
the dominance of scientific knowledge over others,
and warned of the consequences of neglecting the
educational and humanistic functions of universi-
ties.

Karl Jaspers continued the critique. In his work
“The Idea of the University”, first published by
him in 1923 and then in 1945, the author questions
the necessity of subordinating the university to the
state, especially if the demands of the state pose a
threat to the idea and mission of the university. At
the same time, Jaspers, following in the footsteps
of Humboldt and Scheler, believes that the ideal
university is a unity of profession, education, and
research. In the idea of the university, such goals as
teaching specific professions, education (upbring-
ing), and research constitute an inseparable unity
and embody the spiritual essence of the university.
According to Jaspers, education should be carried
out using the traditional Socratic method, in which
the teacher and student are free and communicate
with each other as equals. “Education at the uni-
versity is a process of education towards com-
plete freedom, namely, a process that takes place
through participation in the spiritual life that takes
place here”. And science can and should only func-
tion within the walls of higher education institu-
tions, as researchers deal with living science and
creativity, not “dead results of knowledge” (Jas-
pers, 1959) [16].

Autonomy of universities from the state and so-
ciety, independence of scientists and teachers, aca-
demic freedom — these are the main characteristics
of the traditional idea of a university. Ideas of W.
Humboldt and other philosophers can be found in
the work of J. Newman “The Idea of a University,”
who also develops the image of the classical univer-
sity. Although Newman’s construction was specific,
created for a particular historical context and time,
researchers believe that it was implemented to the
fullest extent in practice. “All modern conceptions
of university education are a series of footnotes to
Newman’s lectures and essays” (Rothblatt, 1977:
330) [17].

Thus, the traditional model of the university has
undergone many changes over a long history, from
its initial goals of breaking away from dogma and
separating education from religion to the autonomy
of universities, the integration of education, up-
bringing, and science, and the formation of a holis-
tic, humane personality.

Does the traditional idea have a future?

Scholars have different opinions on this matter.
For example, M. Conway believes that the tradi-
tional university has a guaranteed future “due to its
longevity and thanks to its self-evident role and le-
gitimacy” (Conway, 2019: 286) [6]. Other scholars
are less optimistic. For instance, J.-F. Lyotard be-
lieves that education in its classical form (Bildung)
is outdated in terms of the substantive values it was
previously oriented towards. Therefore, the clas-
sical university is “ailing” and “going out of use”
(Lyotard, 1984: 1806) [3]. This same view is held by
such foreign researchers as S. Fuller, B. Readings, J.
Habermas, R. Barnett.

Scholars associate the crisis of the classical
university with the crisis of its value foundations.
All human culture since the beginning of the 20th
century has been in spiritual stagnation, which is re-
flected in all spheres of human activity, including
education. Its future is uncertain.

2. The Neoliberal Idea of University

Over time, the idea of the classical university
has given way to the idea of the neoliberal uni-
versity, where the main values are not universal
and humanistic values of a general nature, not the
so-called progressive Enlightenment project, but
rather the values of a specific market economy, the
“triumph of the West,” which led to the expansion
of capitalism into higher education. Some experts
consider the neoliberal educational project to be the
second stage of international experiments related to
the radical modification of the World Bank-funded
program “International Development Education —
IDE,” which was initiated by the United States im-
mediately after the end of World War II in several
countries in Europe and Asia (Gutorov, 2022: 1020)
[18]. Neoliberalism today is the dominant ideology
of globalization, or the “global agenda”. In the field
of education, the neoliberal concept has prevailed
for the last 20 years (since the late 1990s).

Some researchers believe that one of the reasons
for the shift in the educational paradigm was the
massification of the education system. “University
education has become mass in the sense of legiti-
mizing the principle of accessibility. With the pen-
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etration of representatives of various social strata
into the university, high classical culture has been
replaced by mass culture”(Petrova, 2015: 75a) [19].

“The cost of knowledge,” “knowledge as a com-
modity,” “the student as a product,” “the professor as
a seller of education” — all these are linguistic sym-
bols representing the real life of a neoliberal univer-
sity (Petrova, 2015: 756) [19]. Ideas such as “free
market,” “financial efficiency” of education, “lower
costs per student,” expanding private schools, intro-
ducing mandatory testing, and others have been put
to the forefront (Suter, 2019: 572) [20].

In scientific literature, the neoliberal idea of the
university is also called managerial. First, the classi-
cal university gave way to entrepreneurial universi-
ties in the late 20th century, and then to neoliberal
universities in the 21st century.

The reaction of scientists to neoliberalism and
managerialism was swift but unsuccessful. Some
researchers wrote about the transformation of high-
er education into a business structure, some about
the loss of collegiality, many described the new
role of students as customers, and some research-
ers opposed the “invasion” of business language
into university activities. The neoliberal university
extols economic profit and neglects questions of so-
cial policy. Henri Giroux is one of the prominent
critics of neoliberalism in education. He writes that
“neoliberalism, or what can be called the latest stage
of predatory capitalism, is part of a broader proj-
ect to restore class power and consolidate the rapid
concentration of capital” (Giroux, 2017: 105) [21].
Within the neoliberal paradigm, the university is no
longer autonomous.

What is the future of the neoliberal university?

At the moment, the neoliberal idea of the univer-
sity is globally dominant. Most universities in the
world represent one or another variant of the imple-
mentation of the neoliberal idea in higher education.
Even the coronavirus pandemic could not signifi-
cantly change the situation. Over 700 works were
published in the Web of Science database for 2021
and 2022 with the keywords “neoliberalism” and
“education.” Scientists are asking questions about
how compassion can break down neoliberalism,
calling for greater responsibility of universities as
social institutions, and developing the epistemology
of the Global South to help overcome authoritarian,
destructive threats of ultra-neoliberalism in mod-
ern societies. However, most people see the further
development of globalization, the expansion of the
world market, and the mutation of neoliberalism as
a panacea for all modern ills.

29 .
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M. Conway believes that the neoliberal univer-
sity will have a future as long as market capitalism
dominates the world and education meets its de-
mands. The scientist emphasizes that such a univer-
sity has no soul, it has made a Faustian bargain and
has been “sold.”

These negative reviews of neoliberal education,
the “loss of control” by academics over the goals,
roles, and functions of universities, and, as a result,
the outrage of most education theorists and philoso-
phers in the world, have given rise to a renewed idea
of the university, which represents an absolute re-
jection of the concept of the neoliberal university.

3. The Renewed Idea of the University

The renewed idea emerged in the second de-
cade of the 21st century. There has been a shift in
scientific literature from resistance concepts to neo-
liberalism as opposition to concepts of resistance as
transformation. Academics acknowledged that they
realized too late what was happening to their uni-
versities in the 1980s and 1990s and that they had
actually become complicit in the implementation of
neoliberal approaches in universities.

Nevertheless, the realization that scientists
and educators have lost control of universities and
academic freedom no longer generates a sense of
hopelessness in scientific circles but creates a sense
of urgency for change. For example, J. Bacevic
writes that the main problem lies in the ecosystem
in which universities are embedded. “If we want
to envision new knowledge communities, we must
create them in a new ecosystem, not controlled by
the same stimuli, rewards, and punishments as in
results-based universities. We need to expand the
space for creating knowledge and innovation be-
yond universities and explore new ways of organiz-
ing. Those who adhere to this idea have actually de-
cided not to play the neoliberal game anymore. They
consciously strive to create new forms of universi-
ties outside the main sector of higher education and
theoretically beyond the reach of managerial ideas
and their manifestation in the form of a neoliberal
university” (Bacevic, 2018) [22].

Scientists are looking for a “real alternative, nei-
ther private nor public, which undermines the [...]
logic of the capitalist state on which it [neoliberal
university] is based” (Neary, 2016: 3) [23,]. Essen-
tially, the updated idea of the university stimulates
scientists to search for new structures and ways of
functioning in higher education.

“Kazakhstani research universities of innovative
type should pursue the goal of training highly quali-
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fied specialists guided by humanistic values to form
a new type of scientific education,” according to S.
Aubakirova, M. Kozhamzharova, G. Akhmetova
and Z. Iskakova (Aubakirova, 2022: 28) [24].

Updated universities seek to regain autonomy
and the right to determine the foundations of their
activities. Anarbek N., Dzhomartova Sh., Yes-
seyeva M. note that “the autonomy of the university
makes it possible to increase its competitiveness and
the development of innovations™ (Anarbek, 2016: 7)
[25]. They will maintain their relationship with the
state, but not in such aggressive forms as direct re-
lations between the neoliberal government and uni-
versities. Scientists believe that updated universities
may need to comply with legislative requirements,
but they will have relative freedom in developing
their structure, operations, and methods of work,
which “puts scientists, not managers, at the center
of higher education policy” (Boden, 2012: 22) [26].

Does the updated idea of the university have a
future?

Since it is relatively new and represents some
opposition to neoliberal universities, it is under-
standable that as long as the market-driven global
agenda dominates, the transformation of universities
based on this idea will only be seen in the distant
future. Nevertheless, scientists believe that this is
an excellent alternative to the neoliberal university,
which is increasingly bogged down in a crisis and
conflicts of values.

4. The idea of the complete disappearance
of universities

The idea of the complete disappearance of uni-
versities emerged in 2008, with the appearance of
the first massive online courses (MOOCs). It was
then that scientists first announced a future without
universities (Webley, 2022) [27]. This is also indi-
cated in the UNESCO World Report for 2005, where
one of the paragraphs has a subtitle “Why there is no
‘University of the Future’.” In particular, the report
states that “the European model of the university
has reached its natural limits as an educational in-
stitution created in a certain geographical location,
as an engine of science and a distributor of codified
knowledge among an elite formed on the basis of
both intellectual and socio-political and economic
criteria. The emergence of new knowledge, as well
as its distribution into increasingly specialized dis-
ciplines, its integration into increasingly complex
complexes and the decreasing hierarchy of the struc-
ture of knowledge call into question the viability of
‘universities’” (UNESCO, 2022) [28].

“MOOC:s play an important role as a new learn-
ing technology and direction in distance and open,
lifelong learning in the modern educational space”
(Elubay, 2020: 16) [29]. Today, in scientific and
research literature, there are fewer and fewer ques-
tions about which universities will receive more de-
velopment in the future — research, entrepreneurial
or teaching. The discourse increasingly revolves
around the idea of whether existing models of high-
er education are capable of development at all.

This idea is motivated by the crisis and ideologi-
cal conflicts in higher education, the decline of the
classical university, and the negative consequences
of the functioning of neoliberal universities. The
emergence and development of the idea of forget-
ting universities speaks to the questionable value of
the university in its modern form. We live in a post-
truth society where trust in government institutions
is rapidly declining, access to knowledge through
the Internet is open to all, individualism is growing,
and social faith in the common good is decreasing,
while the cost of university education is increasing.
New online and virtual forms of learning, research,
information and knowledge accumulation and stor-
age are either free or inexpensive for students. The
online and off-university learning sphere has made
alternative education personalized, with timely de-
livery and micro-accounting data. Some innova-
tors believe that the current educational crisis can
be overcome with innovative technologies such as
virtual universities or massive open online courses.
The boundaries of formal education are becoming
blurred, and it is moving beyond the walls of univer-
sities. Today, people talk less about the accredita-
tion of specialists and more about the certification of
knowledge and competencies obtained outside the
formal education system. “An analogy to the chang-
es taking place in higher education has become an
avalanche: it is still creeping down the slope, but
the speed is increasing, and soon this avalanche of
change may bury the beautiful buildings of modern
universities under it” (Donnelli, 2013: 201) [30].

At first, the university elite was extremely skep-
tical of the idea of MOOCs. However, today, espe-
cially during and after the COVID-19 pandemic,
leading universities around the world actively col-
laborate with them, reaching a multi-million audi-
ence. One of the most successful MOOC projects,
Coursera, has an audience of over 12 million regis-
tered users from 190 countries and offers more than
a thousand different courses from 119 universities.
Another resource, Udacity, has teamed up with uni-
versities such as AT&T and GeorgiaTech to offer
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users the opportunity to obtain a master’s degree in
computer science remotely at a cost several times
lower than face-to-face learning.

The basis of the idea of forgetting about univer-
sities is the belief that modern universities are not
able to provide access to higher education for broad
sections of the population, nor are they capable of
addressing crucial social, ecological, and global
problems. J. Brewer asks, “Do any of these organi-
zations apply a fully integrative approach to bring-
ing together human and ecological systems, which
would be able to develop and implement political
solutions [...] to avoid a massive planetary system
collapse? Are they teaching people to intervene in
such a way as to save us from falling off the civili-
zational cliff? [...]. Are universities really failing in
their tasks and letting humanity down? Unfortunate-
ly, the answer is yes. Will they continue to do so?
This is a question for culture — only if we decide to
stay on the current course, realizing that somewhere
in the future there will be a systemic collapse (Con-
way, 2019: 248) [6].”

Does this idea have a future?

The need for the idea of a university in society
is gradually decreasing, and therefore scientists con-
verge in the idea that its further existence in its cur-
rent form is no longer guaranteed. The value of the
university in society is currently so low that more
and more researchers are inclined to think that the
need for it is disappearing (Conway, 2019: 24r) [6].

The idea of forgetting the universities is the
youngest and currently only in its infancy. Never-
theless, there are increasingly more studies present-
ing a future for humanity without universities. In
the international Web of Science database for 2021
and 2022, more than 900 articles were published
on MOOC:s. The relevance of research on massive
open online courses is growing every year.

Conclusion

The future of universities today is one of the most
discussed and controversial topics in the educational
philosophy research literature. Hostile and conflict-
ing relationships have emerged between the tradi-
tional idea of a university and the idea of a neolib-
eral institution. The destructive force of the current
discourse on the values of higher education has led
to the emergence of both a renewed idea that synthe-
sizes aspects of different models and overcomes the
negative features of a neoliberal university, and the
idea of the complete disappearance of universities
due to their lack of necessity. The conflict between
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classical and neoliberal views has led to uncertainty
about the future development of higher education.

Currently, the idea of a neoliberal university
dominates, and scientists confidently predict its
functioning in the future, as it currently possesses
a certain social legitimacy. However, the appear-
ance and rapid spread of neoliberal ideas around the
world in the 1990s demonstrates the fragility and in-
stability of any views on higher education. The tra-
ditional idea of education, despite its long centuries-
old history and deep roots in the educational systems
of different countries, was undermined by social
changes and quickly gave way to market-oriented
ideas. Therefore, any modern idea of a university
will ultimately be indefinite. Scientists assume that
new ideas about higher education will soon emerge,
which have not yet been fully formed.

Understanding the connection between different
ideas and possible ways of implementing them in
practice is crucial, as the current discourse assumes
that “modern society is unthinkable without a uni-
versity” (Conway, 2019: 24x) [6]. However, this
seeming self-evident assumption creates a “discur-
sive trap.” It erroneously instills confidence in scien-
tists about the necessity of universities in principle
and does not allow for a meaningful exploration of
its possible future.

Foresight studies today require us to look at the
future of the university in a new way, to resist the
“capture”, “buyout”, and “colonization” of its fu-
ture, and to leave new possibilities open.

The conflict between the classical concept of the
university and the neoliberal one inevitably leads
to uncertainty about the future of higher education.
If the conflict can be resolved by synthesizing op-
posing tendencies, transforming the neoliberal uni-
versity into a renewed model while preserving the
humanistic elements of the classical university, the
university not only has a guaranteed future, but can
also become a solid foundation for the formation of
a cohesive, critically thinking, and creative individ-
ual. If the conflict ends with a complete break from
the humanistic ideas and spiritual foundations of
higher education, the need for it will disappear, since
higher education in this case will not differ signifi-
cantly from short-term, inexpensive, but sufficiently
narrow and professionally oriented online courses.
Such a university has no future.
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