ISSN 2520-2634, eISSN 2520-2650 ITenarorukansik FeuIBIMAAp cepuschl. Ned (81) 2024 https://bulletin-pedagogic-sc.kaznu.kz
IRSTI 14.15.21 https://doi.org/10.26577/JES2024v81.i4.16

S.A. ZhauKina! @ *, G.K. Dlimbetova? @ R

N.A. Solovyova' © , V.V. Bezhina! ©

'A. Baitursynuly Kostanay Regional University, Kostanay, Kazakhstan
2L.N. Gumilyov Eurasian National University, Astana, Kazakhstan
*e-mail: saulekab86@mail.ru

ECOLOGICAL CONTENT AT THE LESSONS OF ENGLISH:
SOFT AND HARD CLIL ASPECTS

CLIL as a method has been recently viewed as a new approach to teaching science in English.
While it has many types, soft CLIL for introducing ecological content in three dimensions has become
the most effective based on the gained results. The research deals with the comparison of two forms
of CLIL at the lessons of English (Foreign language, level 2) — soft CLIL (implicit introduction of the
eco-content) as well as the hard CLIL (explicit ‘focused’ on eco-content) type in thematic, social and
linguistic levels. The research investigated the 54 sophomore students’ (A. Baitursynuly Kostanay re-
gional university, Kostanay, Kazakhstan) reflection on study the ecology at the lessons of English on
the basis of questionnaire (3 open questions, 3 multiple choice test), GPA analysis, expert evaluation
of the transformed syllabus. The outcomes of the research demonstrated the preference of the soft
CLIL type to the hard one due to the insufficient level of linguistic aspect of study, low level of lexical
competence of students. The further research must focus attention to the balance between soft and
hard CLIL types at the lessons of English enhancing the linguistic aspect of study as well as stabilizing
motivation to study ecology by students.

Key words: CLIL, ecological content, soft CLIL, hard CLIL, thematic-social-linguistic aspects of CLIL.
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AFbIALLIbIH TiAl cCab0aFbIHAAFbI SKOAOTUSIABIK, KOHTEHT:
soft xxaHe hard CLIL acnekrrepi

CLIL >kaKblHAQ aFbIALLIbIH TIAIHAE >KapaTbIAbICTAHY FbIABIMAAPbIH OKbITYAbIH >KaHA TOCIAl peTiH-
A€ KapacTblpbIAAbL. TYpAEPAIH aAyaHAbBIAbIFbIHA KQpaMacTaH, 3KOAOTUSAbIK, KOHTEHTTI YL ©ALIEMAE
YCbIHYFa 6aiAaHbICTbl AAbIHFAH HOTMXKEAEP Heri3iHae «kymcaky (soft) CLIL eH Tuimai 60AAbL. 3epTTey
aFblALLBbIH TiAl cabakTapbiHaa CLIL-AiH eki TypiH (weT TiAi, 2-aeHren) — soft CLIL (3K0-Ma3mMyHAbI
JKACbIPbIH EHri3y), COHAAM-akK, TaKbIPbINTbIK, SAEYMETTIK XXOHe TIAAIK AeHrenaepaeri «katTbl» (hard)
CLIL (3x0-Ma3MyHFa 3KCMAMUMTTIK «OaFAapAay») CaAbICTbIpyFa apHaAFaH. 3epTTeyAe eKiHLi Kypc cTy-
AEHTTepiHIH 54 pedaekcuBTI xayanTapbl Kapaaabl (A. baiTypcbiHyAbl aTbiHaarbl KocTaHan ©Hip-
Ak YHuBepcuTeTi, KoctaHan k., Kasakcran). CayaaHama Heri3iHAE afblALLbIH TiAl cabakTapbiHAQ
3KOAOTMSIHBI 3epTTey (6 allblk, cypak, GipHewe xayabbl 6ap 4 Tect), GPA Taaaaybl, XKaKCapTbIAFaH
GarAapAaMaHblH capanTamaAblk, GaFachl YCbIHbIAAbI. 3epTTey HaTMXKeAepi GOMbIHLLA OKbITYAbIH, AMHI -
BMCTUKAADBIK YKaFbIHbIH XETKIAIKCI3AITIHE )XOHEe CTYAEHTTEPAIH AEKCMKAADIK, KY3bIPETTIAITIHIH TOMeH
AeHreiine 6anmaaHbicTbl CLIL-AiH >KyMcak, Typi KaTaH TypiHe KapaFraHAa GacbIMAbIAbIKKA e BGOAADI.
AAAQFbl yakKbITTa >KacaAaTblH 3epTTey >KYMbICTapbl aFblAWbIH TiAi cabakTapbiHAa CLIL-aAiH >Kymcak,
JKOHe KaTaH, TYPAepi apacblHAAFbl Tene-TeHAIKKE, OKbITYAbIH AMHIBUCTMKAAbIK, ACMEKTICIH KyLenTy-
re, COHbIMEH KATap CTYAEHTTEPAIH 3KOAOTMsHbI YAPEeHYre AereH bIHTACblH TypaKTaHAbIpyFa Hasap
ayAapybl kepek.

Ty#in ce3aep: CLIL, akoaorusiabik, koHTeHT, soft CLIL, hard CLIL, CLIL-aAiH TakbIpbINTbIK-9AEYMET-
TIK-AMHIBUCTMKAABIK, acrieKTiAepi.
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DKOAOrMYECKMiIt KOHTEHT Ha YPOKaX aHrAMMCKOrO si3blKa:
acnekrbl soft u hard CLIL

CLIL kaKk MeToA HeAaBHO pacCMaTpMBAACH B KauecTBe HOBOIO MOAXOAQ K MPEernoAaBaHMIO ecTe-
CTBEHHbIX HayK Ha aHFAMIMCKOM si3bike. HecMoTpst Ha pasamume TUnoB, «msrkuiis (soft) CLIL aast npea-
CTaBAEHUSI SKOAOTMUECKOrO KOHTEHTA B TPeX M3MepeHusx cTaa Hanboaee 3(hheKTUBHbIM HAa OCHOBE
MOAYYEHHbIX pe3yAbTaToB. MccAea0BaHMe NOCBSLLEHO cpaBHeHMIO ABYX (hopm CLIL Ha ypokax aHrAmit-
CKOTrO 913blka (MHOCTPaHHbIN 93bIK, YpoBeHb 2) — softCLIL (MMNAMUMTHOE BBEAEHME SKOCOAEPIKAHMS),
a Takxe wkectkoro» (hard) CLIL (3KCMAMUMTHOM «OPUEHTUPOBAHHOCTM» Ha SKOCOAEP>KAHME) THMa Ha
TeMaTMYeCKOM, COLIMAAbHOM U 13bIKOBOM YPOBHSIX. B MccaeA0BaHMM pacKpbITbl pebAeKCUBHbIE OTBETDI
54 cTyAeHTOB-BTOPOKYPCHMKOB (KOCTaHaMCKMi1 permMoHaAbHbIN YHUBEPCUTET UM. A. balTypCbiHyAbI, T.
KocTaHai, KasaxcTaH) n3yueHns 3KOAOTMM Ha YPOKax aHMAMIACKOro $3blka Ha OCHOBE aHKeTMPOBaHMS
(6 OTKPbITBIX BOMPOCOB, 4 TecTa C HECKOAbKMMM BapWaHTaMu OTBETOB), MpPeACTaBAeH aHaan3 GPA,
3KCMEPTHOM OLEHKM Npeobpas3oBaHHOM NPorpammbl. PesyabTaTbl MICCAEAOBaHWS MOKA3aAM NPEATOUTE-
Hue mgarkoro Tuna CLIL »eCTKOMy B CBSI3M C HEAOCTATOUHbIM YPOBHEM AMHIBUCTUYECKOM CTOPOHbI
00YyUeHMs, HU3KMM YPOBHEM AEKCUUYECKON KOMMETEHTHOCTM CTYAEHTOB. AaAbHerllee MCCAeAOBaHMeE
AOAXKHO COCPEAOTOUUTb BHUMaHME Ha BaraHCe MeXAY MIrkumm u xectkumm Trnamu CLIL Ha ypokax
AHIAMIACKOTO $I3bIKQ, YCUAMBASi AMHIBUCTUYECKMI acrnekT oOydeHus:, a TakxKe CTabMAM3NPYS MOTMBA-

LMIO K U3YyHYEHUIO SKOAOTMN Y CTYAEHTOB.

Karouesble caoBa: CLIL, skorormueckmin konTeHT, soft CLIL, hard CLIL, TemaTtmnuyeckuit-coumanb-

HbI-AMHIBUCTUYecknit acnekTbl CLIL.

Introduction

The 21 century education demands the rapid
change in forming the culture of the future teach-
er. The teacher has changed the role of knowledge
transmitter performing the model to follow or reject.
The correlation in knowledge, behavior and beliefs
is the indivisible part of the teacher personality act-
ing on the basis of morality. Ecological component
in education has become an inseparable part of
modern programmes — from normative documents
in the sphere of education to certain educational pro-
grammes, plans and syllabi.

The English language as a “subjectless” one
has been transformed to the platform for forming
multiple intelligences, various personalities capable
of protecting ‘the place of living, not only form-
ing communicative skills’ (Stavreva-Veselinovska,
Kirova, 2013).

One of the best ways to teach students is integrat-
ing knowledge of subjects in the form of merge “for
students to learn various teaching contents” (Kirova,
Stavreva-Veselinovska, 2011), whilst CLIL meth-
odology occupies the leading position in this regard.

As a basic CLIL (Content language integrated
learning) structure, following Pellegrino et al. it in-
cludes three components: thematic, social and lin-
guistic. ‘Diverse formations’ (Hsieh, Ming-Hung,
2022) from various perspectives bring better results

in CLIL implementation. Following Olyunina, the
language in CLIL must be focused, resulting in in-
tensive vocabulary work and 4 Cs (Coyle, 2010)
(content, communication, cognition, and culture)
that is realized through three stated above levels of
CLIL implementation — thematic (content), social
(culture, communication), linguistic (cognition).
Consequently, CLIL can become the ‘functional ap-
proach’ (Yurasova, 2015), to teach both content and
language.

Literature review

The technology on CLIL has been used dif-
ferently worldwide, bringing various educational
aspects to clashes or peaceful composition both
in language and content. Introduction of CLIL as
the originally referred tool “to improve students’
language proficiency” (Arn6-Macia, 2015), had
the greater impact on language skills, rather than
on science knowledge. In broader sense, CLIL
has been defined as a universal “any type of
pedagogical approach” (Linares, Morton, 2017),
used for integrating both linguistic aspects of the
second or foreign language and non-linguistic
content.

Typical combination of four Cs in CLIL (con-
tent, communication, cognition and culture) has led
to 2 various types of CLIL — ‘soft’ and ‘hard’ ones.
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Still,there is a misbalance between the content,
language and instruction in CLIL methodology in
two mentioned above types.There is a stable corre-
lation between the publications on soft CLIL (main-
ly focused on language, rather than on content), and
the hard one (content-focused teaching with low at-
tention to linguistics and error correction).

K. Bakirova and A. Tuktassinova dedicated their
research to biological content in CLIL stating that
this methodology must be developed for further en-
hancing of content knowledge. However, even be-
ing utmost popular among Kazakhstani researches,
CLIL has been viewed as something ‘complicated to
be implemented in Kazakhstani educational institu-
tions’ (Tyutenova et al., 2020).

The difficulty in implementing CLIL in various
forms was thoroughly scrutinized worldwide. Fol-
lowing Ponomareva and Yakovleva, CLIL-technol-
ogies are used for teaching subject through English,
not vice versa (2021) claiming ‘hard CLIL’ to be
more effective. At the same time, CLIL must be
based on the ‘authentic materials’, bringing real lan-
guage to the classroom (Kholina, 2017) focusing the
attention of CLIL-teachers on the ‘soft’ variant of it.

Introduction of CLIL when teaching ecology has
been connected with the two dimensions of its ap-
plication, too. Ananyina and Chernova state “CLIL
in ecology cannot be applied constantly (school
system)” (2023), while Gorbulina considers proj-
ect based CLIL to be significant in learning the lan-
guage on a fragmental basis (school system) (2022).

In the higher educational institutions CLIL for
teaching ecology has been given a rise within the
boundaries of the XXI century environmental issues
(global ecological problems, introduction of CLIL
as a technology, school-university ecologisation).
As a result, a vast majority of scientific, method-
ological and practical works have been published
worldwide.

Kazakhstani researchers focus their attention to
CLIL in distance education (B.A. Zhetpisbayeva,
D.V.Diyakov, G.A.Khamitova, A.A.Muratbekova,
etc.) (2021), global issues on “Green ecology” and
ecologisation of education (Zh.O. Zhilbayev, L.V.
Moiseyeva, etc.) (2016).

The use of English for developing ecological
outlook of HEI students has been scrutinized in re-
cent publications. The concern of researches lies ei-
ther in the sphere of effectiveness of CLIL for teach-
ing ecology in the university, or teaching English
through ecological content.

Thus, we put forward the assumption that eco-
logical content in Content and Language Integrated
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Learning refers to the inclusion of topics, themes,
or subjects related to ecology, environmental sus-
tainability, and the interconnectedness of natural
systems within the curriculum in soft and hard
types. This content aims to educate students about
ecological principles, environmental issues, and
human impacts on the environment while simul-
taneously developing their language proficiency in
the target language. Integrating ecological content
in CLIL fosters students’ awareness of environ-
mental challenges and encourages them to consid-
er the implications of their actions on the natural
world, promoting a more sustainable mindset and
global citizenship.

The article seeks to attempt the study of the
two ways of CLIL applied to ecological content —
‘soft” and ‘hard’ types, demonstrating the appropri-
ate character of the use in Pedagogical Institution
in specialty 6B01705 ‘Foreign Language: two for-
eign Languages’ during the educational process at
the lessons of English (Professional cycle of disci-
plines).

Materials and methods

The use of CLIL in the given research has two
dimensions — hard and soft CLIL variations versus
three levels of regulations at the lesson (as the func-
tional approach stated in the introduction of the ar-
ticle) — thematic, social and linguistic.

Thus, the goal of the research is to find out the
most appropriate type of CLIL for implementing
ecological content at the lessons of English.

The following objectives have been set in the
research:

1. To analyse the typical FL syllabi (ESP, EAP,
FL (levels 1-2) on the absence/presence ecological
content;

2. To elaborate the eco-filled syllabus on FL
(level 2, Intermediate) based on combinations soft/
hard CLIL;

3. To compare the gained results (online ques-
tionnaire, summative assessment, expert evaluation
of the syllabus);

4. To present the outcomes of the research (deal-
ing with soft and hard CLIL lesson conducting).

The research question: which type of CLIL has
a more effective impact on forming ecological out-
look of students: soft or hard CLIL?

Hypothesis of the research — soft CLIL for
teaching ecology at the lessons of English has the
better effect on the formation of ecological culture
of students.



S.A. Zhaukina et al.

Possible combinations of the tools in the given
research include:

A. Soft CLIL (all themes, elements of ecology
mediated content, implicit);

B. Hard CLIL (certain themes, all ecological
content at the lesson, explicit).

Methods of the research are presented through
the stages of the given work:

1. Analytical stage (analysis of entry syllabi,
eco-content);

2. Transformational stage (introducing CLIL
in soft/hard variations at the lesson of English (FL,
level 2);

3. Post-transformational stage (analysis of the
gained results in GPA, questionnaire conduct, ex-
pert evaluation).

The participants of the research are 54 stu-
dents of the major “Foreign Language: two foreign
languages” 6B01705, 2™ year students/sophomores
studying the discipline “Foreign Language”, level 2.
The period of the research is 2022-2023 academic
year at A. Baitursynuly Kostanay Regional Univer-
sity (Kostanay, Kazakhstan).

The parameters of the participants:

1. Male — 10; Female — 44.
2. Average age — 19.5 years old.

Results and discussion

The experimental work included the following
stages: analytical, transformational, post-transfor-
mational. The stages have been described below in
more details.

Analytical stage of the research

Following the research plan,the analytical stage
presupposes the following steps:

1. Sampling the syllabus for the transformation
(FL level, 5 teachers conducting the discipline);

2. Analyzing the content of the syllabus (the per
cent of thematic aspect dedicated to ecology);

3. Identifying the syllabus for further transfor-
mations (thematic, social and linguistic compo-
nents).

The abstract of the syllabus on Foreign Lan-
guage, level 2 demonstrates the scope of the themes
dedicated to ecology (Table 1) — 3 themes out of the
12.

Table 1 — The abstract of the syllabus on “Foreign Language, level 2” — soft CLIL

Topic Reading Speaking Grammar Listening Writing Vocabulary | Hours
MISB MISB MISB MISB MISB MISB
p- 42 Text “Are this |p. 43 ex. 2 p.- 44 p43T.6.1 p-38ex. 1, p-45ex. 1,
people criminals?” | HWISB Language p-33ex. 1, 2,4 2,3
Environment HWISB p- 92 (Pre- Point 1, 2,3 p- 76 ex.1,2, |A Changing
and people p- 92-93 reading task) |Practice p-34T5.1 4,5 Scene L. R.
(Units 5, 6 A changing scene p-94ex. 1,2 |p.35 T5.2 MIWB Kenan 20
10) > | L.R. Kenan Language p.36T5.5 p.23 ex. 11 p. 209,210
p- 206-209 point 2 p-71T10.1 Composition | MIWB
“A Fish Story” p- 35 MIWB “How to save |p.19ex.6,7
“Nuclear Energy: p-34ex. 1,2, |the world”
Pros and Cons” 3,4

The quantitative analysis of existing syllabi on
FL, level 2 (5 syllabi from 5 working lecturers)
demonstrates the following:

1) Ecological content can be found in semester 3
(12 hours), 10 % of the total content;

2) Ecological content can be found in semester 4
(6 hours), 5% of the total content (Graph 1).

As it has been seen above, soft CLIL must be
applied to balance the implicit content and fur-
thermore, to reduce the insufficient imposing the
eco-content to the students when studying various
themes.

Transformational stage — soft and fragmentarily
hard CLIL introduction

Following the levels of transformation of con-
tent (thematic, social and linguistic), it must be pre-
sented at every level.

Thematic level of transformation deals with the
analysis of the content of FL. The sample of added
subtopics and the process of transition to eco-con-
tent is presented below:

Topic 1: Family.

Eco-subtopics: ecological upbringing at home,
ecological habits, ecological behavior of parents, etc.
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Graph 1 — Ecological content in FL, level 2 (per semesters) — soft CLIL

Topic 2: Food.

Eco-subtopics: wasting products, utilization of
food, ecologically friendly food production, eco-
food, etc.

The significant idea is in the implicit character
of the subtopic introduction, the students may add
their own subtopics to contribute.

Social level of transformation encompasses the
real social aspect of the eco-content. Consequently,
the students may experience poll methods (ques-
tionnaire, interviews, feedback forms, etc.), organ-
ise real ecological events in English (eco-club, eco-
volunteering, eco-projects) that really contribute to
the existing social awareness.

The students composed the questionnaire (“How
green are you?” “Top 5 ecological lifehacks”, “Is
my house green?”).

Eco-volunteering projects reflected the real help
of students (Patronage, planting trees in Kostanay,
participating in eco-meetings, projects of local or-
ganisations).

All of the reports on the results of eco-activities
were written and presented in English.

Linguistic level of CLIL includes the proper
choice of language material (topics for reading, lit-
erature based reading, listening texts, vocabulary,
etc.).

The students are free to compose their ecologi-
cal glossary (the extract is presented below):

Ecology-ecological-ecologically...

Biodiversity — biodiverse ...

Habitat — habitual ...

Environment — environmental — environmen-
tally...
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Ozone layer — ...

The three aspects of the lesson when introduc-
ing the eco-content, must be within the stages of the
lesson. So, the given stage of the research deals with
the introducing CLIL in soft format — elaborating
the system of exercises containing the eco-content
via three stages of the lesson — Engage, Study, Acti-
vate (ESA) (Harmer, 2010).

Engage stage can include the following aspects:

Ecological tongue-twisters (Friendly fleas and
fireflies, Hungry hunter hated hunting) can promote
discussions on the topics of flora and fauna/hunting
the animals.

- What is your attitude to hunting?

- How can we prevent people from killing ani-
mals/experimenting?

The study stage can be tailored to any topics of
the syllabus.

The proper choice of texts/audio/video-materi-
als will result in linguistic competence of students
as well as in thematic aspect.

The examples of the texts can be found in vari-
ous sites as British Council. The ‘environment’
topic has been presented through versatile ways
— from Al level audio and printed texts to C1-C2
levels.

Vocabulary must be equally treated for the lin-
guistic side of soft CLIL. Mediated online tools en-
hance the process of learning — from presentation
of the vocabulary via demonstration, translation or
definition, to primary consolidation in the form of
drills and recognition — to speech preparatory ex-
ercises (identification, differentiation, imitation).
The content was modernized up to 20 per cent (5
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subtopics were added to the content; the summative
assessment contained 25 per cent of eco-issues for
monologues).

Activate stagecan be presented via discussions,
role plays, debates (speaking skills) or essays, syn-
opsis, narrative or descriptive writing. Here hard
CLIL can be easily implemented.

Table 2 — The sample of added eco-content — soft and hard CLIL

For example, the themes for speaking and writ-
ing skills can be added as eco-based onesin both
variations — soft and hard CLIL (see Table 2):

This stage of the research presupposed the trans-
formation of all of the topics in syllabus into ecolo-
gy-oriented with explicit meaning and low level of
imposing.

Topic Eco-content added (see hard type in bold)
My future Monologues: Ecologist as a protjessmn of the future. .
rofession Every teacher must have ecological culture. Agree or disagree.
p Hard CLIL: Ecologist in action: the concept of biodiversity, its significance, and factors affecting biodiversity loss.
Writing an essay:
Family The best family holiday is being on the lone of nature.
relations | Eco-family — living in harmony with nature
Hard CLIL: Discuss the concept of ecological footprint and its implications on families and communities.
Project: Eco-tourism in Kazakhstan
Traveling | Hard CLIL: Analyse the case on the benefits of ecological tourism, such as promoting biodiversity conservation,
supporting local economies, and raising environmental awareness
Debate: People must be prosecuted for ‘killing nature’.
Courts and | G. Thumberg must be the idol to follow.
Trials Hard CLIL: debate on the landmark environmental court cases or legal battles that have impacted conservation
efforts

Post-transformational stage and discussion

Post-transformational stage included the follow-
ing stages:

- analysis of the gained results in GPA;

- google form mediated questionnaire conduct-
ing on the soft and hard CLIL types of lesson con-
ducting;

- expert evaluation of the syllabus by local
stakeholders.

The analytical stage of the post-transformation was
devoted to the GPA of semester 3 and semester 4 com-
parison. The average GPA was calculated for the exams
in two semesters. Special attention was given to the ques-
tion 3 in the examination card (Fig. 1).

1. Text reading
2. Lexico-grammatical test, listening.

Teacher

Protocol #
Head of Department

Akhmet Baitursynuly Kostanay Regional University
Department of Foreign Languages

Examination ticket # 1

Course: Foreign language (English) (level 2)
Questions:

3. Monologue. Do you agree or disagree? Eco-future of our generation is optimistic.

Reviewed and approved at the meeting of the Department of Foreign Languages on (date),

(signature)

Figures 1 — Ecological content at the summative assessment (examination card sample at BKRU)
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The results of GPA in the semester 4 (taken in
question 3 as a median) demonstrated the slow in-
crease in comparison with the semester 3 (2.33 up
to 3.33) as the CLIL types were firstly introduced.

However, the results on overall competence of
the students were slightly different after the separate
introduction of soft and hard CLIL types.

The competency-based tests (complex language
tests taken from the bank of unit tests) after the soft
CLIL — lessons demonstrated the following results:

A (excellent) — 13%;

B (good) — 57 %;

C (satisfactory) and below — 30%.

The competency-based tests applied after the
hard CLIL — lessons demonstrated the following re-
sults:

A (excellent) — 8%;

B (good) — 55 %;

C (satisfactory) and below — 37%.

The criteria for the monologue assessment in-
cluded the format, style, vocabulary and grammar
accuracy as well as the cohesion aspect.

Google forms contained 3 open questions, 3
multiple choice test tasks.

1. What was the most difficult — to study ecol-
ogy at the topic of ecology or within the other top-
ics? (Hard and soft CLIL).

2. Which topic mostly suits ecological content?
Why?

3. Evaluate your knowledge in ecology at every
topic of the syllabus (1low -5 high).

4. Evaluate your speaking skills on ecology
(1low — Shigh).

5. Evaluate your writing skills on ecology (1low
— 5high).

6. Was it appropriate to include ecological con-
tent at the lessons of English?

Google forms created for the purposes of dis-
closing students’ attitudes towards hard and soft
CLIL at the lesson of English demonstrated the fol-
lowing results:

1. Hard CLIL in its pure ecological format is
less effective than soft variant of it due to the fol-
lowing reasons: less pressure and imposing charac-
ter of soft CLIL, having ‘background knowledge’
on other topics — cited by the students;

2. The most ‘suitable’ topics for the eco-content
introduction included ‘housing’, ‘travelling’ and
‘Environmental issues’;

3. The students stay focused on ecology provid-
ed the topic deals with ecology directly, the intro-
duction of eco-content in other topics must be ‘mild’
and transparent;
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4. The value added result of the eco-content
introduction is high self-assessment of productive
skills by students (writing — 3.5, speaking — 4.5 out
of 5);

5. The most challenging question on relevance
of eco-content introduction demonstrated that the
students are ready to study ecology ‘if it is appropri-
ate’ to the content of the lesson.

It is necessary to present some anonymous
views on ecology from the side of soft CLIL organi-
zation: ‘I really did not care about the environment,
but some topics made me change my view, maybe
I will be more ecologically friendly in the nearest
future’; ‘The topic of ecology has always been bor-
ing, as we constantly watched films on saving the
planet, discussed problems, unlike here [in the in-
stitute] when I was really planting trees, made my
town cleaner via litter collection, it was great, as |
acted really... and my English was used to report on
all of this work done, I am proud of myself and think
that this ecology works!’

However, the hard CLIL was negatively evalu-
ated at the lessons: ‘I don’t need such a deep un-
derstanding on human footprints, succulents and
the staff, [ am a teacher of English, no more’, * It
was challenging to present the ideas I couldn’t come
up with, I searched a lot and still just read from the
slides or copies’, ‘ It took me much time, I thought it
was a waste of it...’.

Expert evaluation was organised to assess the
modernized content of the syllabus. Experts (2
teachers ofFL, 2 teachers of ecology, 2 students)
performed the isolated analysis of the content in
terms of 1 low — 5 high scale:

- Relevance;

- Completeness;

- Indiscreetness;

- Linguistic appropriate character;

- Quality of the information.

Before the course modernisation the results were
the following:

- Relevance (2);

- Completeness (2);

- Indiscreetness (2);

- Linguistic appropriate character (5);

- Quality of the information (5).

After the course modernisation, the expert eval-
uation was the following:

- Relevance (4);

- Completeness (4);

- Indiscreetness (5);

- Linguistic appropriate character (4);

- Quality of the information (5).
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As it can be seen from the criteria above, the
linguistic appropriacy has decreased because of the
‘overloading of the eco-content’ in hard CLIL sec-
tions resulting in low motivation to study ecology in
the imposed manner.

To conclude, the research demonstrated the at-
tempt to combine two modes of CLIL at the lesson
of English as the integrative tool for developing eco-
logical accuracy of students.

Conclusion

Having analysed the three levels of CLIL imple-
mentation, namely thematic, social and linguistic,
the research reached the outcomes, both main and
subsidiary.

The research reached the desired outcomes as
well as realized the set of objectives:

1. The analysis of typical FL syllabi (ESP, EAP,
FL (levels 1-2) on the absence/presence ecological
content demonstrated the low level of information
on eco-content in each topic in soft and hard types;

2. The eco-filled syllabus on FL (level 2, Inter-
mediate) based on combinations soft’/hard CLIL was
modernized (the increase of eco-content reached 25
per cent compared to the original (inclusion of sum-
mative assessment modernized and transformed as
well as the topics on eco-content introduced);

3. Online questionnaire, summative assessment,
expert evaluation of the syllabus demonstrated the

preference of ‘soft’ CLIL type to the ‘hard’ one in
teaching ecology at the lessons of FL.

Hypothesis of the research — soft CLIL for
teaching ecology at the lessons of English has
the better effect on the formation of ecologi-
cal culture of students with 80/20 combination
(soft/hard mode) — has been experimentally
verified.

Research highlights include the following:

1. CLIL has demonstrated the value added as-
pects when forming ecological culture of future
teachers;

2. Implicit introduction of eco-content through
fragmental and non-imposing character into the
educational content of the English language brings
more effect than explicit one;

3. Soft type of CLIL includes the balanced at-
titude to both content (ecology), and language (Eng-
lish proficiency);

4. Thematic, social and linguistic levels of CLIL
give the systemic approach to modernisation of eco-
content at the lessons of English.

The further work on the eco-content introduc-
tion into methodology and linguistic disciplines can
be performed and scrutinised.

Special attention can be given to the analysis
of thematic level of eco-content transformation, so-
cial character of the modernisation as well as to the
process of linguistic change of the thesaurus of the
disciplines.
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