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USE OF ETHNOPSYCHOLOGICAL FEATURES AND
ETHNOPEDAGOGICAL TRADITIONS OF KAZAKHS IN THE PROFESSIONAL
TRAINING OF FUTURE PRIMARY CLASS TEACHERS

The article examines the application of ethnopedagogical and ethnopsychological foundations in the
preparation of primary school teachers. The authors postulate ethnopedagogical values and principles in
the upbringing of the new generation of children as well as future educators. The utilization of national
peculiarities in the process of professional training of future elementary school teachers is linked to
teaching national-cultural values to children. Future teachers of elementary classes are professionals
who will first impart national-cultural knowledge to first graders. Therefore, the aim of the research was
to summarize the methods of developing ethnopsychological and ethnopedagogical traditions of the
Kazakh people in the professional training of future elementary school teachers. The research results
can be applied in pedagogical education. The novelty of the study lies in proposing 10 conditions
for improving the preparation of future elementary school teachers based on ethnopsychological and
ethnopedagogical foundations, as well as traditions of the Kazakh people. A program for an elective
course «Ethnopedagogy and Ethnopsychology for Personality Development» is suggested. The empirical
part of the study included surveying students and conducting interviews with 23 students from Kyzylorda
Korkyt Ata University about the possibilities of applying ethnopedagogical knowledge in the professional
activities of elementary school teachers in national schools.

Key words: primary school teachers, professional training, primary education, ethnopsychological
characteristics, ethnopedagogical characteristics, personality, national pedagogy.
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boaaluak, 6acTaybil CbiHbIN MYyFaAiMAEPIH KBCiOn AasipaayAa Ka3aKTbiH, 9 THOMCUXOAOTUSIADIK,
epekKLIeAiKTepi MeH 3THOMEAArorMKaAbIK, ASCTYPAEPiH KOAAQHY

Makanapa  6actayblll  CbiHbIN  MyFaAIMAEPIH  AasipAayAa  STHOMEAArOrMKaAblK, — >KaHe
3THOMNCUXOAOTUSIABIK, HETI3AEPAI KOAAAHY MBCEAEAEPi KapaCTbipbIAFaH. ABTOPAAp 3epTTey GapbICbIHAA
6GararapAblH, COHAAM-aK, O0AALLIAK, MyFAAIMAEPAIH XaHa yprarbiH TOpOMEAEYAETi 3THOMEAArOrMKaAbIkK,
KYHABIABIKTAp MEH MPUHUMMTEPAI aAFa TapTaabl. boAalnak, 6actaybil CbIHbIN MyFaAIMAEPIH KaCibu
AasipAay MPOLECIHAE YATTbIK, KacMeTTepAl naipaAaHy 6Gasarapra  eAIMISAIH  YATTbIK-MOAEHM
KYHAbIABIKTapbIH YMpeTyMeH GaiAaHbICTbl. boAaluak 6actaybil CbiHbIN MyFaAiMAepi — GipiHLLI CbIHbIM
OKYLIbIAAPbIHA YATTBIK-MOAEHM GiniMaepAi GipiHWIi GOAbIN yipeTeTiH kacion MamaHaap. COHAbIKTaH
6oAallak, 6acTayblill CbiHbIN MYFaAIMAEPIH KaCiOM AagpAaysa Kasak, XaAKblHbIH 3THOMCUXOAOTMSIAbIK,
epeKLIEAIKTEPI XXKBHE 3THOMEAArOrMKaAblK, ASCTYPAEPIH AAMbITY SAICTEMECIH >KaAMblAay 3epTTey
>KYMbICbIHbIH, HETi3r MakKcaTbl 60AABI. 3€PTTEY HOTUMXKEAEPIH KEe3-KEAreH NneAarornkaabik, 6inim 6epyae
KOAAaHYFa 6oAaAbl. 3epTTeYAIH XKaHaAbIFbl — Ka3ak, XaAKbIHbIH 3THOMCUXOAOTMSIAbIK, €PeKLIeAIKTepI
>K&HE 3THOMEAArorMkaAbIK, ABCTYPAEPI Herisaepi MEH CaAT-ABCTYPAEpIHe CyieHe OTbIpbin, GoAallak,
6acTaybll CbIHbIM MyFaAIMAEPIH KBCIOM AarbliHAAYAbBI KETIAAIPYAIH MaHbI3Abl 10 WaPTbIH YCbIHYbIHAA.
«TyAFa AAMybIHbIH 3THOMEAArOrMKa XKOHe 3THOMCHUXOAOIMAChI» aTThl SAEKTUBTI KYPCbIHbIH 6aF AapAaMachl
YCbIHBIAABL. 3epTTeyAiH 3SMMUPUKAABIK, OOAIriHE YATTbIK, MeKTenTe GacTayblll CbiHbIM MyFAAIMAEPIHiH,
KoCibu ic-opekeTiHAEe 3THOMEAArorMkaablk, GIAIMAEPAI KOAAAHY MYMKIHAIKTEPI TypaAbl KOpKbIT
ATa atbiHAaFbl Kbi3blaOpA@ YHMBEPCUTETIHAE OKMTbIH CTYAEHTTEPIHEH apHaibl CayaAHama >keHe 23
CTYAEHTTEH CyX0aT aAbIHAbI.

Tyiin ce3aep: 6Gacrayblll CblHbIM MyFaAiMAeEpi, Kacibu Aaspaay, 6acrtaybiw 6GiAim  6epy,
3THOMCUXOAOTUSIABIK, EpEeKLLEAIKTeP, 3THOMEAArOorMKaAblK, epeklUeAIKTep, >KeKe TYAFa, YATTbIK,
neAarormka.
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C. XKyszees*, M. XKarnrayoBa

Kbi3blnOpanHCKMIA yHMBepcnTeT M. KopkbIT ATa, KaszaxcraH, r. Kbisbinopaa

McnoAb3oBaHUE 3THOMCUXOAOTMYECKMX 0COBEeHHOCTelH U ITHONeAarorm4yeckumx TpaAMU,Mﬁ
Ka3axoB B npO(beCCMOHa/\bHOﬁ NMOArOTOBKE GYAYLU,MX y‘lMTe/\eﬁ Ha4aAbHbIX KAACCOB

B cratbe paccmaTpuBaioTCs BOMPOCHI MPUMEHEHMS 3THOMEeAArormyeckmMx M 3THOMCUXOAOTUYe-
CKMX OCHOB B MOATFOTOBKE MeAArora Ha4aAbHOM LLUKOAbI. ABTOPbI MOCTYAMPYIOT 3THOMeAArornyeckme
LEHHOCTU 1 MPUHLUMIbI B BOCTIUTAHUM HOBOFO MOKOAEHMUSI AeTel, a Takxke GYAyLIMX neaaroros. Mc-
MOAb30BaHME HALMOHAAbHbBIX OCOOGEHHOCTEN B Mpouecce npogecCMOHaAbHOM MOAFOTOBKM BYAYLIMX
yuMTeAer HayaAbHbIX KAACCOB CBSI3aHO C MPEroAaBaHUEM AAS A€TEN HALMOHAAbHO-KYAbTYPHbIX LieH-
HOCTeil CTpaHbl. byAylipe yunteast HauaAbHbIX KAQCCOB — NPOGreCCUOHAAbI, KOTOPbIE NepBbIMU OYAYT
06yuaTb NEPBOKAACCHMKOB HALMOHAABHO-KYAbTYPHbIM 3HaHUAM. [T03TOMY LIEAbIO MCCAEAOBAHMS CTAAO
06006L1eHNEe METOAOB Pa3BUTUSI STHOMCUXOAOTMYECKMX M ITHOMEAArOrMyeckmX TPAAMLMIA Ka3axCKoro
HapoAa B MPOgeCCMOHAAbHOM MOATOTOBKE GYAYLUMX YUMTEAEN HaYaAbHbIX KAACCOB. Pe3yAbTaTbl MC-
CAEAOBaHUS MOTYT ObITb MPUMEHEHbI B MeAarornyeckom obpasoBaHum. HoBu3Ha mMccaep0BaHMs 3a-
KAIOYaeTCsl B npeaAoxkeHun 10 yCAOBUIA AASI COBEPLUEHCTOBBAHUS MOATOTOBKM OYAYLIMX yuuTeAei
HauYaAbHbIX KAQCCOB Ha OCHOBE 3THOMCUXOAOTMUYECKMX M 3THOMEAArormyeckux OCHOB, TPAAMLMIA Ka3ax-
CKOro Hapoaa. [peaAoykeHa nporpaMma 3AeKTUBHOIO Kypca «DTHOMEAArormka M 3THOMCUXOAOTUS AAS
Pa3BUTUS AMYHOCTW». IMMNMPUYECKas YacTb MCCAEAOBAHUS BKAIOYAAQ OMPOC CTYAEHTOB U NMpOBeAEHUe
MHTEepPBbIOMPOBaHUs C 23 cTyaeHTamu Kbi3bIAOPAMHCKOrO yHuBepcuTeTa UM.KOpKbIT ATa 06 BO3MOX-
HOCT$IX NMPUMEHEHUSs 3THOMEeAArorMueckmnx 3HaHuim B NPoeCCMOHAAbHOM AESITEABHOCTU YUMTEAEN Ha-

YAaAbHbIX KAQCCOB B HALMOHAAbHOM LLKOAE.

KaroueBblie caoBa: YUnNTEAb Ha4aAbHbIX KAACCOB, I']pOCbeCCMOHaAbHaSI NMOAIroTOBKa, Ha4aAbHOe 06-
pa3oBaHMe, 3THOMCUXOAOrnyeckme OCO66HHOCTI/I, 3THOMeAarornyeckme OCO68HHOCTVI/ ANYHOCTb, Ha-

LMOHaAbHas neaparoruka.

Introduction

The more diverse and richer people’s work
experience became, the more difficult it became to
transfer this experience to new generations. The
predominance of progressive ideas in national
pedagogy predetermined its humanistic character.
Careful attitude to the surrounding world, love to the
personality, concern for the upbringing of a well-
bred, honest, courageous, hard-working personality,
make up the general, universal content of any national
pedagogy. Raising children was perceived by people
as a task necessary not only for self-preservation,
but also for improving living conditions. The study
of literature and the state of practice indicates that
there is a contradiction between the objective need
to improve the education of students using national
pedagogy and the lack of an appropriate system
of theoretical and practical preparation of teachers
for this aspect of professional activity during their
studies at a pedagogical university. The centuries-
old experience of public education was one of
the sources for the development of progressive
pedagogical systems and was further developed in
the pedagogical activity of Ya.A. Komensky, K.D.
Ushinsky, I.Altynsarin, K. Nasyri, I. Yakovlev and
others. Scientists of the Republic of Kazakhstan
made an invaluable contribution to the development
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of national pedagogy issues. The scientific study
of Kazakh pedagogy was founded by outstanding
thinkers and scientists of the 19th century, such as:
Ch. Valikhanov, I. Altynsarin, A.Kunanbaev, Sh.
Kudaiberdiev and many others. A huge contribution
to the development of Kazakh national pedagogy
was made by repressed teachers of the 20-30s of
XIX century, like: A. Baitursynov, M. Zhumabaev
and Zh. Aymautov.

First of all, one of the main objectives if primary
school teachers is to develop a sense of national
wisdom and personal well-being of the children.
The primary school teacher pays a lot of attention
to the problems of family relations, instilling in
youth a sense of respect for elders, preserving their
traditions and customs and caring for the Land of
their ancestors. Particularly, a new attitude towards
the family, towards the parental home, towards
women and etc. accumulated through centuries
(Ushinskiy, 1948 ).

Famous Kazakh philosopher, poet and writer
Abay glorifies the Kazakh mother as the support of
a reasonable family, glorifies her wisdom, spiritual
beauty, and kindness. Considering the colossal in-
fluence of the family on the formation of the world-
view of the character of children. The poet demands
from parents that they themselves be well-mannered
and honest. The thinker considers labor and educa-
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tion of the people to be the main means of education.
Abay also points out that only work can bring honor
and honor to a personality. Today, these functions
are carried out by primary school teachers in pri-
mary schools (Abdullina, 1984 ) .

Thus, the methodological approach to issues re-
lated to the creative attitude and development of the
cultural heritage of the past, based on a deep under-
standing of the dialectics of the cultural-historical
process. It allowed us to identify the essence of na-
tional pedagogy, which is as follows:

- firstly, national pedagogy is a complex social
and pedagogical phenomenon, which is an integral
component of universal human culture; secondly,
the core problem of national pedagogy is preparing
the younger generation for work.

The activity-based approach to the process of
personality formation is the basis and leading idea
of national pedagogy;

- secondly, national pedagogy is an integral em-
pirical system characterized by a number of features
and characteristics;

— thirdly, national pedagogy is a historical
phenomenon, determined by socio-economic con-
ditions of social development. Over the course of
many centuries, each nation has developed a unique,
specific, integral system of education and training
of the younger generation, aimed at their versatile
preparation for life;

- fourthly, the originality of the national peda-
gogy of a particular people is explained by the pe-
culiarities of historical, socio-economic, cultural de-
velopment of this people. The above provisions al-
lowed us to study and clarify the essence of Kazakh
national pedagogy as a component of the national
culture of the Kazakh people, which is the subject of
the next aspect of this study.

Thus, based on the available research data on
the problems of national pedagogy. The authors
of this work made an attempt from a cultural per-
spective to substantiate the essence of national
pedagogy as a socio-pedagogical phenomenon
that arose due to the needs of practice. Its main
task is transferring the social experience accu-
mulated by previous generations to the younger
generation. In this regard, the peculiarity of the
research is that methodological principles are
based on the development of ethnic components
and ethnopedagogical positions of the content of
the primary education system. A feature of ethno
pedagogy is the close connection between educa-
tion and life, with the work of people, its human-
istic, empirical character.

In conclusion, educating the younger generation
on the progressive traditions of ethno pedagogy is
one of the pressing problems of our time and acts
as a social order of society for pedagogical science
and practice. The need to use progressive traditions
of national pedagogy in modern conditions is ex-
plained by the fact that they perform an important
function in the formation of personality, the trans-
fer of social experience and the communication of
the younger generation with the cultural heritage
of the past.

Methods and materials

The study contains materials that reveal meth-
odological and theoretical issues of the establish-
ment of ethnopedagogy as a science and the es-
sence of national pedagogy. A study of the litera-
ture has shown that in pedagogical science there
have been several different approaches to clarify-
ing the essence of national pedagogy: social, eth-
nographic, ethno-psychological and cultural. The
methodological approach to issues related to the
creative attitude and development of the cultural
heritage of Kazakh nation allowed us to identify
the essence of ethno-pedagogy and ethno-psychol-
ogy as a socio-pedagogical phenomenon. By na-
tional pedagogy we mean the experience of edu-
cation accumulated and tested by many previous
generations, preserved in traditions, customs and
used in the practical activities of scholars, aimed at
the versatile preparation of the younger generation
at primary school.

The main tasks of the first stage of experimen-
tal pedagogical work was the use of the capabilities
of the ethno psychological and ethno pedagogical
courses. The experiment involved 3rd year students
(2 groups, 28 students) of a pedagogical university.
The acquisition by students of the necessary knowl-
edge and skills in using progressive traditions of na-
tional pedagogy was ensured through the study of
“Developmental and pedagogical psychology™.

Literature review

The insufficient preparedness of the future
teacher to use the progressive traditions of national
pedagogy in the teaching and educational process of
a primary school, as well as the lack of a developed
system for preparing pedagogical university stu-
dents for this aspect of pedagogical activity. It was
determined the need to carry out special work at the
university to prepare the future teacher using pro-
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gressive traditions of national pedagogy in the edu-
cational process of primary school. Revealing the
potential capabilities of the teaching and education-
al process of a pedagogical university in developing
the readiness of a future primary school teacher to
use the progressive traditions of national pedagogy
in educational process. Developing the content and
methodology of experimental pedagogical work on
the formation of the quality under study are the main
objectives of this article.

Zhaylauova M.K., Zhyzeev S.E. (2019) Bolas-
haq bastawish siip mugalimderin késibi dayarlaw-
da etnopedagogikaliq salt-déstiirlerdi paydalanwdin
erekshelikteri [Features of the use of ethnopedagog-
ical traditions in the professional training of future
primary school teachers] (21-24) // The Eurasian
Union of Scientists — publication of scientific ar-
ticles in a monthly scientific journal — https://eu-
roasia-science.ru/pdf-arxiv/21-24-zhaylauova-m-k-
zhyzeev-s-e/ (in Kazakh)

In pedagogical literature we come across vari-
ous concepts: “traditions of national pedagogy”,
“traditions of national education”, “national educa-
tional traditions”, “school traditions” and others. In
the context of our research, the greatest interest is in
revealing the essence of the concept of “traditions of
national pedagogics”. Here, the researchers mean:
a set of moral customs and norms, discipline re-
quirements, ideas and views on social life that have
been established in everyday life (Assanov, 1999),
historically established traditions, customs, views,
ideas and beliefs of the masses in the field of raising
and preparing children for life (Zharikbayev, 1983
); teaching traditions in the form of rituals associ-
ated with events occurring in family and everyday
life (Khmel, 1984) humanity, customs, morals as-
sociated with the birth of children, caring for them,
with their upbringing, certain generally accepted
practical recommendations and rules, techniques,
means, methods that were used in raising children
(Nugmanova, 1998) .

To reveal the essence of traditions in the psy-
chological and pedagogical aspect, works in which
various aspects of the problem of personality forma-
tion received wide coverage are important. Based
on the methodological position about the active es-
sence of man, scientists came to the conclusion that
traditions should be included among the factors that
actively influence the process of personality forma-
tion. Thus, the influence of traditions on the process
of personality formation is considered by research-
ers from different positions. the role of tradition in
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the assimilation of social experience by the younger
generation (Zharikbaev, Kaliyev, Abilova, 1993 and
others) , traditions as one of the social factors (B.Z.
Vulfov, V. S. Ilyin and others); the role of team tra-
ditions in the formation of personality (Makarenko,
Stukalenko, 2018 and others) ; traditions as a com-
ponent of the family educational process (Magauo-
va, 2020 and etc.) . A primary study of the above
approaches allows us to identify the importance of
a teacher’s knowledge of the essence of traditions
for effectively managing the process of forming a
student’s personality.

The ethnopedagogical approach to profes-
sional training of the teacher in higher educa-
tion institution has to be implemented with a
support on historically developed system of na-
tional education, unity of national and profes-
sional culture, education of the valuable rela-
tion to national culture and ethnopedagogics”
(Stukalenko, 2018).

Considering that providing national education
to the entire Kazakh people, especially the younger
generation, is the basis of the country’s future, there
is a need to provide general (basic) ethno-pedagog-
ical education to future teachers, regardless of their
specialty profile. Exploring the formation of per-
sonality in the social aspect, notes that in the pro-
cess of activity and communication, the child learns
social experience expressed in traditions, customs,
and forms of human behavior (Magauova, 2020 &
Boleev, 2004) .

This provision allows us to assert that the
teacher’s organization of various forms of activ-
ity for children to introduce them to traditions can
contribute to their acquisition of social experience
and skills of social behavior. Studying personal-
ity from the position of the activity approach,
Akhmetova (2014) proves that modern man is si-
multaneously a being of a biological and social
order. “The natural environment becomes a factor
in the development of the child, acting, however,
through the social environment, through the so-
cial and labor activities of people. For example,
the children of fishermen know and are interested
in those aspects of life that are completely unfa-
miliar to the children of factory workers living in
a big city. The range of their knowledge, habits,
the direction of their interests, traditions, customs
are different, since they reflect the life that the
people around them lead in specific environmen-
tal condition.

Hellmich, Loper, Gorel (2019) emphasized that
‘National education of knowledge and experience of
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young people should develop a conscious attitude of
every citizen to his homeland, to the development of
state language, national culture forming state of the
nation, understanding the need the development of
consciousness of unity’. In this case, the dependence
of traditions and customs on the nature of people’s
work activity is noted.

Results and Discussion

The focus of the progressive traditions of national
pedagogy is on man and the complex system of his
relationships: “Personality- Personality”, * Personal-
ity -Nature”, “ Personality -Labour”, “ Personality
-Art”. These relationships help to build up personal
characteristics of each child from an early age.

PERSONALITY

traditions and customs, respect, friendship,
hospitality, human relations

NATURE

respect for environment, animals, plants, meals,

space and etc.

>
=
—
<
P
@)
%)
o
L
(a1

LABOUR

respect for environment, animals, plants, meals,

space and etc.

ART

national art, skills and abilities to work, hand-

crafts and etc.

Figure 1 — Interconnections of a personality to the surrounding world

Based on the above, we tried to graphically de-
pict “The place of traditions in the system of human
relations to the surrounding world” (Figure 1). The
most important traditions of humanity are located in
the sphere of labor, labor activity, labor education,
therefore we considered it necessary to reveal the es-
sence, first of all, of the progressive labor traditions
of national pedagogy. The presented picture clearly
shows the relationship between traditions and vari-
ous aspects of human activity, aimed at transform-
ing the surrounding reality. Using the diagram, we
will consider the features of the system of relation-
ships reflected in traditions. However, without being
able to consider the variety of human relationships
to the surrounding reality, we will try to consider
only the main ones.

The process of teaching connects the process of
effectively organizing the professional training of
future primary school teachers with the following
10 basic conditions:

1) ethnopedagogical traditions and laws based
on the customs of that people;

2) the quality of mastering the ethnic culture of
the nation;

3) target relationship between teacher and future
teacher;

4) development of ethnopedagogical thinking;

5) independent ethnopedagogical activity of the
future teacher;

6) level of acquisition of general ethno-peda-
gogical knowledge and skills;

7) mastering of new technologies by specialists
in studying individual ethno-pedagogical traditions,
subjects of curricula and elective courses;

8) didactic-technological conditions (step-
by-step mastering of the values of folk culture,
introduction of ethno-cultural education technol-
ogy, mastery of the archetypal and typical folk
image in the folklore and family culture of the
nation);

9) psychological and pedagogical (motivation
and activity in professional education, etc.);

10) organizational and managerial ability (Zhay-
lauova, Zhyzeev, 2019) .
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However, as the analysis of psychological-ped-
agogical cycle programs has shown, they are not
focused on the theoretical and practical preparation
of future teachers for this aspect of teaching activ-
ity, while they contain potential opportunities in the
formation of the quality under study. So, it is pre-
cisely this holistic approach to the organization of
the educational process that contributes to using op-
portunities not only for extracurricular educational
work of the teacher. But, using the opportunities of
the learning process in familiarizing students with
the progressive traditions of national pedagogy is
necessary from the very beginning. It is necessary
to take into account that educational traditions, like
traditions in general, along with progressive ideas
and useful experience. Primary school teachers re-
tain remnants of outdated ideas and superstitions,
elements of an authoritarian style of education, na-
tional limitations, therefore they require a differenti-
ated approach .

Developing the content of a special course on
ethnopedagogy and pedagogical psychology, deter-
mining its place and role in the system of profes-
sional future primary teacher training, and testing
this special course in practice were the main tasks
of the integrating stage of experimental pedagogical
work (Khrapchenkov, 1993) .

At the stage of the formative experiment, we set
ourselves the goal of developing and testing a meth-
odology for developing the readiness of a future
teacher to use the progressive traditions of national
pedagogy in the teaching and educational process of
school, and testing its effectiveness in practice. We
associated the achievement of this goal with the so-
lution of the following tasks:

— to use the potential capabilities of educational
disciplines of the psychological and pedagogical
cycle, all types of pedagogical practices in the for-
mation of the components of the preparedness under
study;

— to develop and test a special course in eth-
nopedagogy;

— to identify pedagogical conditions that con-
tribute to the formation of the readiness of the fu-
ture teacher to this aspect of activity (Khimmataliev,
Khakimov, Daminov & Rakhmatova, 2020) .

When developing the problem of standardizing
the readiness of a future teacher to use the progres-
sive traditions of national pedagogy, we proceeded
from the fact that the structural components of any
readiness are motivational, content and operational
components.

The motivational component of the readiness un-
der study is expressed in the presence of a positive
attitude towards the use of progressive traditions of
national pedagogy in the primary school teacher’s
pedagogical activities.

The content component is characterized by the
presence of a certain system of theoretical knowl-
edge for understanding the essence of the pedagogi-
cal process and the progressive traditions of national
pedagogy.

The procedural component includes a set of
practical skills in using the progressive traditions of
national pedagogy in the educational process of the
primary school (Khimmataliev and et al. 2020, Nag-
imzhanova and et al. 2019).

The special course we developed was based on
the following leading ideas:

—ideas of a creative attitude towards the pedagog-
ical heritage of the past, where the progressive tradi-
tions of folk pedagogy occupy an important place;

—ideas of an activity-based approach to the pro-
cess of personality formation;

— ideas of humanization and democratization of
the educational process of a primary school.

The content of the course for students contains
8 major topics for discussion planned for lecture,
seminar classes and independent work of students
(Table 1).

Table 1 — Program for the course “Ethnopedagogy and ethnopsychology for personal development of child”

Content of the course Lectures Seminar Independent work

1 | Main trends in the study of problems of national pedagogy in 2 4 4

modern science
2 | The essence of progressive traditions of national pedagogy 2 4 4

and their place in the pedagogical activity of a primary teacher
3 | Main trends in the study of problems of national pedagogy in 2 4 4

modern science
4 | The role of psychological and pedagogical disciplines in pre- 2 4 4

paring the future primary teacher
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Continuation of Table 1

with progress traditions

5 | The educational mechanisms of the educational process in 2 4 4
primary school

6 | Methods and techniques apply the progressive traditions of national 2 4 4
pedagogy in the teaching and educational process of primary school

7 |Forms of organizing various types of activities of students 2 4 4

8 | Asessment of national pedagogy

Total — 75 hours

15 30 30

Considering that the preparedness of students to
use the progressive traditions of national pedagogy
largely depends on the teachers of the pedagogical
university, their ability to use materials of national
pedagogy in the content of the subjects they teach,
we considered it necessary to carry out special work
among teachers of the department of pedagogy and
psychology. For this purpose we organized a special
seminar classes. During the seminars it was sup-
posed to reveal some theoretical and methodologi-
cal issues relating to various aspects of the problems
of national pedagogy. At the seminar classes, spe-
cial attention was paid to discussing the role of in-
dividual disciplines in the formation of the studied
quality in students.

Based on the developed model of the future
teacher’s readiness and the course ‘Developmental

and pedagogical psychology’ to use the progres-
sive traditions of national pedagogy we organized a
survey for students. The survey was carried out for
3 year students of pedagogical faculty. 28 students
were involved in the survey. Identification of stu-
dents’ (future primary school teachers) knowledge
of the essence of progressive traditions of national
pedagogy was carried out through questionnaires,
conversations, interviews, and testing (Table 2).
Analysis of the survey (10 questions) showed that
students correctly connect the issues of national
pedagogy with the problems of the revival of cul-
ture, spirituality, language and morality. The levels
of formation of the quality of student knowledge
were determined, reflecting different degrees of cor-
relation between criteria and indicators of readiness:
low, average, high.

Table 2 — Reflection of the components of the future teacher’s readiness to use the progressive traditions of national pedagogy in

readiness levels

Criteria high average Low

1 Interest in progress traditions: language, traditions, culture + + +

2 Knowledge of the technology of preparation, conduct and - + +
analysis of national pedagogy in classrooms

3 Awareness of the importance of educating schoolchildren on + + +
progressive traditions

4 Systematic vision of all components of the pedagogical - + +
process

5 Knowledge of the essence of national pedagogy + + +

6 Knowledge of educational mechanisms of the educational + - -
process

7 Knowledge of the psychological and pedagogical conditions + + -
for their use in school education

8 Knowledge of selection criteria for progressive traditions of + - +
national pedagogy

9 Ability to organize various types of activities of students with + + -
progress traditions

10 | The ability to ensure joint activities of school and family + - -
to educate students in the progressive traditions of national
pedagogy
Total 80% 70% 60%
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As, we see from the results of survey (Table
2), we need to develop teaching technologies and
methodology of the pedagogical-psychological
aspect of the essence of Kazakh traditions. The
results of survey revealed that future primary school
teachers understanding of ethnopedagogical and
ethcopsychological peculiarities reanged to ‘high’
level- 80%, average level -70% and low level
reached to — 60%. In this connection, we can sat that
the future primary school teachers need the support
on ethnopedagogical and ethcopsychological
peculiarities of teaching children. They need the
special knowledge of educational mechanisms of the
educational process and tThe ability to ensure joint
activities of school and family to educate students
in the progressive traditions of national pedagogy.

The results of the experimental research give
reason to believe that the content and methodol-
ogy of gradually developing future primary school
teachers readiness to use the progressive traditions
of national pedagogy are effective. Thus, based on
the analysis of the pedagogical-psychological aspect
of the essence of Kazakh traditions, we considered it
necessary to draw the following main conclusions:

— traditions are the most important component
of universal human culture, representing one of the
social phenomena of social development that arose
at the dawn of humaity; the fundamental basis of
their emergence and developing the conditions of
people’s material lifves, their production activities;

— traditions should be considered as:

a) the most important component of universal
human culture;

b) as the most generalized norms and principles
of social relations, passed on from generation to
generation;

c) historically established forms of human be-
havior;

d) category of social consciousness;

e) the form of transferring to new generations
ways of implementing relationships that have devel-
oped in the most diverse spheres of human life;

- the essence and content of traditions are deter-
mined by the characteristics of the life, way of life,
and culture of a particular people.

Any tradition is formed on the basis of certain
historical conditions of socio-economic life and, de-
pending on the cultural, socio-economic, geographi-
cal conditions of life of the people, they are filled
with new content, enriched in form;

— traditions reflect the worldview of the people,
rules passed down from generation to generation la-
bor and life, a certain type of social behavior, moral
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norms, national characteristics of the people at cer-
tain historical stages of its development;

— representing forms, elements of social and
cultural life, traditions are aimed, first of all, at the
formation of personal qualities of a person and are a
means stabilization of relationships that have devel-
oped in the most diverse spheres of human activity:
in labor, language, art, morality, science, etc.;

— the main features of traditions are continuity,
stability, repetition, historical character, develop
and change in the process of social development .

Like any social phenomenon, traditions can be
progressive and reactionary. The emergence and
development of traditions depends on social needs,
people’s interests, and the nature of their production
activities.

Conclusion

The problem of national pedagogy is considered
as one of the most leading at all stages of the de-
velopment of pedagogical science and practice. The
centuries-old experience of public education has
been remained as one of the sources for the develop-
ment of progressive ethnopedagogical systems and
was further developed in the pedagogical and psy-
chological activities of outstanding teachers of the
past and present.

The study and use of the experience and tradi-
tions of national pedagogy in the educational pro-
cess of a primary school will create favorable op-
portunities for the purposeful process of personality
formation and its development from national-cultur-
al identity to universal culture. An integral compo-
nent of national pedagogy is progressive traditions.
Revealing the essence of the progressive traditions
of national pedagogy are historically established
forms of human activity in the field of training and
education, aimed at developing a personality at-
titude towards the world around us in the younger
generation. The most important integrations of a
personality is related to labour, nature, art and a per-
sonality. The study of psychological and pedagogi-
cal research into the problems of readiness based on
the activity approach to personality formation. It led
us to the understanding that the readiness of the fu-
ture primary school teacher.

The results can be recommended for implementa-
tion in the system of professional training of future
primary teachers. However, the study showed that the
effectiveness of organizing the professional training
primary school teachers using national pedagogy. It
depends on the teacher’s readiness for this aspect of
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joint pedagogical and psychological activity. Toiden-  to use the progressive traditions of national pedagogy
tify the initial state of readiness of the future teacher  in the educational process of a primary school.

OJeduerTep

1.Ymmuacknit K JI. Tpyn B ero ncuxu4eckoM M BOCIUTATENIHOM 3HadeHUH. — M., 1948. — C. 333-361.

2.A6aynmuaa O.A. OOGmenenarornyeckas MOArOTOBKA YUUTENsl B CUCTEME BBICIIETO MEeJaroruueckoro oopasosanus. — M.:
[Ipoceemenue, 1984. — 208 c.

3.Acanos XK. Bonamak mMyranimaepiH 3THOIEAArOTMKAIBIK AasPIIBIFBIHBIH TEOPHUSICHl MEH IPAaKTHUKAChl. —AsMathl: FhuIbIM,
1999. -2286.

4.Kapuk6aeB K.b. [IpoGiembl 00yueHHs ¥ BOCITUTAHUS B MPOU3BEACHUAX Ka3aXCKUX MpocBeTuTeneid. — Anma-Ara: Kas['y,
1983. -26c.

5.Xwmens H.JI. [lenarornueckuii mpouecc B o01meo0pa3zoBarenbHOi mKoje. — Anma-Ara: Mekrern, 1984. — 184 c.

6.HyrmanoBa X.E. XanbIKTBIK TeIaroriKanbl OoJialllak MyFamiMICpAiH KociOW JailblHABIFbIHAA Maiinanany. —Kei3puiopa,
1999. —-1096.

7.XKapukbaes K.b., Kammes C.K., A6unosa 3. [Iporpamma kypca «Kazaxckas sTHonegaroruka». — AinMa-Ata: PecryOnukan-
CKHi1 M37aTeNbCKuil Kabuuet, 1993. — 52 c.

8.Stukalenko N.M. Research of ethnopedagogical approach in professional training of teachers. Kokmeray, 2018. https://s.
science-sd.com/pdf/2018/6/25446.pdf

9.Marayosa A.C. DTHoIle1aroruka B CHCTeMe MPO(eCCHOHATIBHOM MMOATOTOBKH CIICIIHATHCTOB — AnTMaThl: Kazak yHUBEpCHUTETI,
2020. - 145 c.

10.benees K. bonamax MyraxiMaepai OKyIIsUIapra YITTHIK Topoue oepyre kaciou naspiay. —A., Hypisr onem, 2004. —3046.

11.Akhmetova Sh. The Ethnopedagogics of Kazakhstan / Formation and Development- World Applied Sciences Journal. 2014.
Ne 29 (8). — P.1050-1054

12. Zhaylauova M.K., Zhyzeev S.E. Bonamak GactayblIiil ChIHBII MyFaTiMAEPiH KociOU Aasipiiayia dTHOIEAArOTHKAJIBIK CallT-
JIOCTYpJIepi MainananyabiH epekienikrepi (21-24) // EBpasuiickuit Coro3 Yuensix . 2019 https:/euroasia-science.ru/pdf-arxiv/21-
24-zhaylauova-m-k-zhyzeev-s-e/

13.Hellmich, F., Loper, M. F., Gorel, G. The role of primary school teachers’ attitudes and self-efficacy beliefs for everyday
practices in inclusive classrooms — a study on the verification of the ‘Theory of Planned Behaviour’ // Journal of Research in Special
Educational Needs, 2019. No19(S1). P. 36-48.

14. Xpamuenkos .M. Kakum moimkeH ObITh Kypce «McTOpus MIKOJBI U negarorndeckoil Mpicin PecnyOiuku Kasaxcramy //
BecTHUK Hay4YHO-IIeIaroru4eckoro HeHTpa: AJIMaTHHCKUM rocy1apcTBEHHbIN yHUBepcuTeT uM. Abas. 1993. — Nell. - 1-2 c.

15.Khimmataliev, D., Khakimov J., Daminov, O., & Rakhmatova, F. Criteria and indicators for assessing the level of profes-
sional training of future teachers of vocational training at a training module // Journal of Critical Reviews, 2020. -No 7(5). -P. 428-
431. https://doi.org/10.31838/jcr.07.05.89

16.Nagimzhanova, K. M., Baimanova, L., Magavin, S. Sh., Adzhibaeva, B. Zh., Betkenova, M. S. Basis of psychological and
professional personality development of future educational psychologists // Periodico Tche Quimica, 2019. — Ne16(33). — P. 351-368.
https://doi.org/10.52571/PTQ.v16.0133.2019.366 Periodico33 pgs 351 368.pdf

References

Abdullina, O.A. (1984). Obshchepedagogicheskaya podgotovka uchitelya v sisteme vysshego pedagogicheskogo obrazovaniya
[General pedagogical training of teachers in the system of higher pedagogical education]. Moscow, Education, 208 (in Russian)

Akhmetova, Sh. (2014). The Ethnopedagogics of Kazakhstan. Formation and Development- World Applied Sciences Journal,
29 (8), 1050-1054 (in English)

Assanov, Zh. (1999). Bolashaq mugalimderdin etnopedagogikaliq dayarliginin teoriyas: men praktikas: [Theory and practice of
ethnopedagogical training of future teachers]. Alamty, Gylym. 228. (in Kazakh)

Boleev, Q. (2004) Bolashaq mugalimderdi oqwshilarga ulttiq tdrbie berwge késibi dayarlaw [Professional training of future
teachers to provide national education to students]. Almaty, Bright world, 304. (in Kazakh)

Hellmich, F., Loper, M. E., Gorel, G. (2019) The role of primary school teachers’ attitudes and self-efficacy beliefs for everyday
practices in inclusive classrooms — a study on the verification of the ‘Theory of Planned Behaviour’. Journal of Research in Special
Educational Needs, 19(S1), 36-48.

Khimmataliev, D., Khakimov, J., Daminov, O., Rakhmatova, F. (2020) Criteria and indicators for assessing the level of profes-
sional training of future teachers of vocational training at a training module. Journal of Critical Reviews, 7(5), 428-431. https://doi.
org/10.31838/jcr.07.05.89 (in English)

Khmel” N.D. (1984) Pedagogicheskiy protsess v obshcheobrazovatelnoy shkole [Pedagogical process in secondary schools].
Almaty, Mektep, 184. (in Russian)

25



USE of ethnopsychological features and ethnopedagogical traditions of kazakhs in the professional ...

Khrapchenkov, G.M. (1993). Kakim dolzhen byt’ kurs «Istoriya shkoly i pedagogicheskoy mysli Respubliki Kazakhstany
[What should the course “History of school and pedagogical thought of the Republic of Kazakhstan” be like?].Bulletin of the scien-
tific and pedagogical center: Almaty State University named after. Abaya. 11, 1-2. (in Russian)

Magauova A.S. (2020) Etnopedagogika v sisteme professional’noy podgotovki spetsialistov. Almaty, Kazakh University, 145.
(in Russian)

Nagimzhanova, K. M., Baimanova, L., Magavin, S. Sh., Adzhibaeva, B. Zh., Betkenova, M. S. Basis of psychological and
professional personality development of future educational psychologists. Periodico Tche Quimica, 16(33), 351-368. https://doi.
org/10.52571/PTQ.v16.n33.2019.366_Periodico33 pgs 351 368.pdf

Nazarova, N. M. (2008). Faktory i tendencii razvitija professional 'noj podgotovki kadrov dlja sistemy special ' nogo obrazovani-
ja v vuzah Rossijskoj Federacii [Factors and trends in the development of professional training of personnel for the system of special
education in higher education institutions of the Russian Federation]. Journal of Special Education, 11, 5-11. (In Russian)

Nugmanova X.E.(1999). Xaliqtiq pedagogikani bolashaq mugalimderdin késibi dayindiginda paydalanw [Use of folk pedagogy
in professional training of future teachers]. Kyzylorda, 109. (in Kazakh)

Stukalenko N.M. (2018) Research of ethnopedagogical approach in professional training of teachers. Kyzylorda. https://s.
science-sd.com/pdf/2018/6/25446.pdf (in English)

Ushinskiy, K.D. (1948) Trud v yego psikhicheskom i vospitate]’'nom znachenii [Labor in its mental and educational meaning].
Moscow, 333-361 p. (in Russian)

Zharikbaev, K.B., Kaliyev, S.K., Abilova, Z. (1993) Programma kursa ‘Kazakskaya etnopedagogika’ [Program course “Kazakh
ethnopedagogy”]. Anma-ATta, Republican publishing office, 52. (in Russian)

Zharikbayev, K.B. (1983). Problemy obucheniya i vospitaniya v proizvedeniyakh kazakhskikh prosvetiteley [Problems of train-
ing and education in the works of Kazakh educators]. Almaty, KazSG, 26. (in Russian)

Zhaylauova, M.K., Zhyzeev, S.E. (2019) Bolashaq bastawish sinip mugalimderin kisibi dayarlawda etnopedagogikaliq salt-
dastiirlerdi paydalanwdin erekshelikteri [Features of the use of ethnopedagogical traditions in the professional training of future
primary school teachers] (21-24). The Eurasian Union of Scientists. https://euroasia-science.ru/pdf-arxiv/21-24-zhaylauova-m-k-
zhyzeev-s-e/ (in Kazakh)

Aemopnap mypanst manimem:

KyszeeB Cepikxan (koppecnoHIeHT aBTop) — «Ka3zak Tisli MeH oebueTi jkoHe KypPHAIUCTHKa» OlmiM Oepy OarmapiaMachIHBIH
ara OKbITYIIBICHI, KOpKBIT ata aTbiaarsl Kpsbutopaa yausepeureri. (Kp3buiopaa kanacel, Kasakcran, an.momira: serik_juzeev(@
mail.ru).

JXKaiinayoBa MaHaT — nie1arorrka FeUIBIMIapBIHBIH KaHAUAATHI, «[learoruka, cuxoyorys )koHe 6acTaysbIII OKBITY S1iCTeMeci»
Oimim Oepy OarmapiaMachiHblH JoueHTi, KopkeiT ata ateianarbl Keissutopaa yauepcureti. (Kpi3puiopna kamacel, Kazakcras,
an.nomra: mzhailauova@mail.ru).

Ceeoenun 006 agmopax:

KyseeB CepukxaH (KOppecrnoHAeHTHBIN aBTOp) — CTapiuii npenogoBaTesib 00pa3oBaTebHOM porpaMmmsbl «Kazaxckuii sS3bIK,
JUTepaTypa M KypHaaucTHKa», Kei3putopanHckoll yHuBepcuteT uMeHn KopkbIT arta (r. Kensuiopna Kaszaxcran, sn.noura: serik
juzeev(@mail.ru).

XKaitnayoBa MaHaT — KaHAWAAT MEJarornieckuX Hayk, JOLEHT oOpa3oBaTenbHOIl mporpaMmel «llemaroruka, mCuxoIoTus n
METOAMKa HadanbHOro oOyuenus» Keizpmopamackoro yHuBepcutera nMeHn Kopkeit ata (r.Keieutopaa Kasaxcran, sn.momra:
mzhailauova@mail.ru)

Information about authors:

Zhuzeyev Serikkhan (corresponding author) — Senior Lecturer of the educational program «Kazakh language, literature and
journalism», Korkyt ata Kyzylorda University (Kyzylorda sity Kazakhstan, email: serik_juzeev(@mail.ru).

Zhailauova Manat — candidate of pedagogical sciences, Associate professor of the educational program «Pedagogy, psychology
and methods of primary education», Korkyt ata Kyzylorda University (Kyzylorda sity Kazakhstan, email: mzhailauova@mail.ru).

Received 15.12.2023
Accepted 01.03.2024

26



