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KAZAKH EFL TEACHERS’
PROFESSIONAL IDENTITY

This study examines the professional identity of teachers of English as a Foreign Language (EFL) in
the Turkestan region of Kazakhstan. A qualitative research design, including semi-structured interviews,
was employed to explore the multifaceted aspects of identity formation in the context of language teach-
ing. MAXQDA 24 software was used for data analysis. The data collected during the interviews were
analyzed through thematic analysis. The study highlights the complexities involved in the development
of teacher identity, emphasizing the importance of personal experience and teaching methods. The
findings provide deeper insight into how English teachers carry out their professional roles. The authors
offer valuable implications for improving teacher education and supporting initiatives aimed at fostering
a strong sense of professional identity among language teachers. The research addresses the following
questions: What key factors and experiences shape the professional identity of English as Foreign Lan-
guage teachers? How do these factors influence their teaching practices and interactions with students?
The study offers an understanding of potential ways to support English teachers on their path to a more
resilient and sustainable professional identity, ultimately enhancing teaching practices and student learn-
ing outcomes in English language education.

Keywords: professional identity, in-service teachers, EFL (English as a Foreign language), qualifica-
tion, professional development.

M. CeitoBa *, 3. XaamaToBa, A. KasbixaHKbI3bl

Koxxa AxmeT Slcaym aTbliHAQFbl XaAblKapaAblK, Ka3aK-TYpPiK YHUBEPCUTETI,
TypkictaH, KasakcraH
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KaszakcTaHADIK, aFbIALLIbIH TiAl MyFaAiMAEPiHiH KaciOu GiAimi

bya 3eptrey KasakcranHbiH TypkicTaH OOAbICBIHAAFbI afbIALLbIH TiAl MyFaAIMAEPIHIH KacCiOm
epekLleAikTepiH 3epTTeiai. TiIAAIK OKbITY KOHTEKCTIHAE >KeKe TYAFaHbl KAAbIMTACTbIPYAbIH KOT KbIPAbI
OALIEMAEPIH 3epTTey YLUiH CarnaAbl 3epTTey AM3aiHbl, OHbIH iWiHAE XapTblAai KYPbIAbIMABIK, cyx6aTt
KOAAQHbIAABL. AepekTepai Taapay ywiH MAXQDA 24 6araapAamachl nanaasaHbiaabl. Cyx6aTTaH
JKMHAAFAH MOAIMETTEp TakKbIPbINTbIK, TaAAQy KOMeriMeH TaAAQHAbl. 3epTTey MYFaAIMHIH, >keke
6acblH AAMbITYAQFbl KMbIHAbIKTApFa 6aca Hazap ayaapaabl, eke Taxipube MeH OKbITY SAICTEPIHIH
MaHbI3ABIAbIFbIH KOPCETEAI. 3epTTey HOTUXKEAEPi afblAlLbIH TIAl MyFaAIMAEPIHIH KaCiOn MiHAETTEpIH
KaAail >Ky3ere acblpaTblHbIH TEPEHIPEK TYCIHYre MyMKiHAIK 6epeai. ABTOpAap NeAarormkasbik, GiAiM
6epyAi XKeTiAAIpyre XeoHe TiA MyFaAiMAEPIHAE KaCiOM COMKECTIKTIH 6epik ce3iMiH KaAbINTacTbipyfFa
GarblTTaAraH GacTamMarapAbl KOAAQYFA KYHAbI TY>KbIPbIMAAP YCbiHaAbl. 3€PTTEY afblALLbIH TiAl LIETEA
TiAl peTiHAe MOHIHIH MyFaAIMAEPIHIH KaCiOM COMKECTIriH KAAbINTACTbIPaTbIH Heri3ri (pakTopAap MeH
Taxipnbeaep KaHAai; GyA hakTopAap OAApAbIH, MEAArOrMKaAbIK, ToXipUbeciHe KaHe CTyAeHTTEPMEH
e3apa speKeTTecyiHe KaAal acep eTeAi AereH cypakTapAbl KApacTbipaAbl. AFbIALLbIH TiIAI MyFaAIMAEPIiHIH,
eMIpAIK Taxipnbeci MeH KabbIAAQYbIH ECKepe OTbIPbIM, GYA 3ePTTEY MaMaHAbIKKA TOH KMbIHABIKTAp MeH
MYMKIHAIKTEPAI TepeH, TYCiHyre bIKNaA eTeAi. AFbIALWbIH TiAl MyFaAIMAEPIH HEFYPAbIM CEHIMAI >KaHe
TYPaKTbl KOCIOM COMKECTIKKE XETY XKOAbIHAQ KOAAAYAbIH SAEYETTI XXOAAAPbI TypaAbl TYCiHIK Gepin,
aFbIALLBIH TiAI KOHTEKCTIHAE OKbITY TOXIpUMOECi MEH CTYAEHTTEPAIH OKY HOTMXKEAEPIH >KaKcapTaAbl.

Tyj¥in ce3aep: Kacibu GiaiM, MyFaaimaep, EFL (aFblALLbIH TiAL WET TiAl peTiHAg), BIAIKTIAIK, OIAIKTIAIK
apTTbIpy.
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MpodreccuoHarbHasi UAEHTUHHOCTb
Ka3axCTaHCKMX yuuTeAel aHrAMMCKoro sidbika (EFL)

B AQHHOM MCCAEAOBAHMM paccMaTpUBaeTCsl NPOgeCcCMOHaAbHA MAEHTUYHOCTb YUMTEAEN aHTAUIA-
CKOTro 93blka Kak uMHocTpaHHoro (EFL) B TypkecTtaHckon ob6aactn KasaxcraHa. KauecTBeHHbIn AM3anH
MCCAEAOBaHMS, BKAKOYAS MOAYCTPYKTYPHOE MHTEPBbIO, MCMOAb30BAACS AASl M3YUYEHUS MHOTOrPaHHbIX
acnekToB (POPMMPOBAHUS UAEHTUYHOCTM B KOHTEKCTE $13bIKOBOro OOyueHus. AAS aHaAM3a AaHHbIX
MCnoAb3oBaAach nporpamma MAXQDA 24. AaHHble, COOpaHHbIE B XOAE MHTEPBbIO, ObIAM NPOAHAAN3M-
pPOBaHbl C MOMOLLbIO TEMATUUECKOro aHaAM3a. MccaepAoBaHME NOAYEPKMBAET CAOXKHOCTM, CBS3aHHble C
Pa3BUTHUEM AMYHOCTM YUUTEAS, MOAUYEPKMBAs BaXKHOCTb AMUYHOIO OMbiTa U METOAOB 06YyUeHus. [oay-
YeHHble Pe3yAbTaTbl MCCAEAOBaAHUS MOMOraloT 6oAee rAyGOKOMY MOHMMAHUIO TOro, Kak MperoAasa-
TEeAW aHIAMICKOrO 93blka BbIMOAHSIOT CBOWM MPO(eCCHOHaAbHblE POAW. ABTOPbI MPEAAAratoT LieHHble
BbIBOAbBI AASI YAYULLEHMS NEAArorMyeckoro 06pasoBaHms U NOAAEPXKKN MHULMATUB, HAMPABAEHHbIX Ha
hopMMpoBaHME CMABHOIO UyBCTBa NPOECCUMOHAABHON MAEHTUUHOCTH CPEAM MPernoAaBaTeAel A3blka.
MccaepoBaHMe OTBEYAET Ha BOMPOCHI: Kakue KAtoueBble (hakTopbl U OnbIT hopmMunpytoT npodeccmo-
HAAbHYIO MAEHTUUYHOCTb MpernoAaBaTeAei aHrAMICKOrO 43blka Kak MHOCTPAHHOrO; Kak 3Th (hakTopbl
BAMSIOT Ha MX MeAarorMyeckyto npakTuky M B3aMMOAENCTBME CO CTyAeHTaMu? MccaepoBaHMe nNpeaAa-
raet NoHMMaHue NMoTeHLMAAbHbIX BO3MOXHOCTEN MOAAEP>KKM MPenoAaBaTeAer aHrAMICKOro A3blka Ha
UX MYTU K 6OAEE HAAEXKHOM 1 YCTONUMBOIM NMPOECCUOHAABHON UABHTUYHOCTH, YTO B KOHEYHOM MTOre

YAYULLIAET MPaKTUKY MPernoAaBaHms U Pe3yAbTaTbl 00YYEHUSI CTYAEHTOB aHIAMIICKOMY SI3bIKY.
KaroueBble caoBa: npodeccroHaAbHasgd MAEHTUYHOCTb, NpenoAaBaTeAmn, EFL (@aHrAMIACKMIA 93bIK Kak
MHOCTPaHHbI), KBaAnprKauus, npoecCMoHaAbHOEe pasBUTHe.

Introduction

Professional identity formation among EFL
teachers is a topic of considerable interest world-
wide, reflecting the global nature of English lan-
guage teaching and the diverse contexts in which
it takes place. Identity development can be seen as
an important component of ‘the learning process of
becoming a teacher’ and as something that can im-
prove the way teacher education programs are de-
signed (Friezen & Besley, 2013).

In particular, teacher identity shapes our knowl-
edge of the teaching profession and helps teacher
educators to develop teacher education programs.
To better understand the idea of teacher identity,
scholars have made several attempts to define it in
the past. For example, a Chinese study used narrative
analysis techniques to examine how Chinese EFL
teachers’ views of their professional responsibilities
and identities are influenced by Confucian educa-
tional principles (Wang & Zhang, 2021). Similarly,
a study conducted in Japan examined how the idea
of “Kizuna” or “deep emotional connections” in-
fluences teachers’ professional identities (Kobashi,
2023, p.500). The study highlighted the importance
of relational elements in identity construction in a
Japanese EFL setting.

Schotgues (2022) examines the status of pub-
lic primary school teachers in Sub-Saharan Africa,
covering topics such as professional development,
absenteeism, pre-service training, and teaching and
learning materials (TLMs). The study reveals seri-
ous deficiencies in the amount and quality of avail-
able teaching and learning resources, pre-and in-
service training, teacher topic understanding, and
attendance. However, the paper also documents in-
stances of perseverance and effectiveness, supported
by qualitative data that is also used to discuss decen-
tralization and bottom-up strategies for addressing
educational challenges in resource-limited contexts.

To address the conflict between linguistic and
professional identities, a mixed-methods study was
conducted in Spain to investigate how Spanish EFL
teachers manage their professional identities in re-
sponse to the country’s increasing demand for Eng-
lish skills (Martinez et al., 2022).

The study conducted in Latin America has high-
lighted the influence of educational policies and
socioeconomic conditions on the professional iden-
tities of EFL teachers. Silva and Souza conducted
a study in Brazil using case studies to explore this
issue (Silva & Souza, 2022). The study found that
Brazilian EFL teachers’ professional identities are
significantly shaped by socioeconomic and educa-
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tional inequalities in the country, with a strong em-
phasis on social justice.

Research on the development of professional
identities among EFL teachers in different parts of
the world highlights the complex interplay between
educational, political, social, and cultural issues.
The study reveals common themes that emerge
throughout.

This study examines the professional identity of
EFL school teachers in the Kazakh context. The re-
search questions for the study are as follows:

1. What are the key factors and experiences that
shape the professional identity of EFL teachers?

2. How do these factors influence their teaching
practices and interactions with students?

Literature review

Since 2010, researchers in applied linguistics
have increasingly focused on language teacher
identity due to the growing body of research on this
topic over the past two decades. Furthermore, post-
structural views on identity have had an impact on
language teacher identity. According to these per-
spectives, Language Teacher Identity (LTI) is char-
acterized as “multiple, complex, and shifting” due
to its reliance on a range of factors within the class-
room setting (Varghese, 2005, p.30; Kayi-Aydar,
2019, p.290). Scholars now view LTI as a challeng-
ing endeavor due to its intricate and multifaceted
structure (Beauchamp & Thomas, 2009). Defining
language teachers’ identities in light of all the lit-
erature’s facets has proven to be a challenging task.
Barkhuizen attempted to provide a comprehensive
definition of language teacher identity (LTI) by ex-
amining the content of each chapter authored by 41
researchers in the fields of applied linguistics and
TESOL. However, it is important to note that theo-
rizing LTI is a complex process, as acknowledged
by Barkhuizen (2017) in Reflections on Language
Teacher Identity. Another important study in the lit-
erature about identity formation for university lec-
turers is the study by Baxter and Haycock (2014),
where they highlighted the need for different peda-
gogies and strategies to be able to work in a fully
online environment and emphasized the importance
of teachers adopting a new online teacher identity
in terms of student retention, progression, and suc-
cess. Richardson and Alsup (2015) was one of the
key studies in teacher identity research prior to the
outbreak of COVID-19. Essentially, the study was
conducted in response to a call for research on on-

line teacher identity at the university level, as the in-
crease in the number of online students and courses
required a better understanding of teacher identity in
the online environment.

Kayi-Aydar’s (2019) research timeline is a
comprehensive study of 42 papers on language
teacher identity. The study provides valuable in-
sights into LTI research (Vygotsky, 2012). The ar-
ticles are grouped into four categories: theoretical
framework, participant profile, kinds of language
teacher identities, and contextual clues. The studies
included in this timeline cover the years 1994-2018
and primarily focus on the linguistic identities of
teachers, sociocultural identities, and the multiple
and complex nature of teacher identity. This study
presents the five primary theoretical frameworks
in LTI research from those years: communities of
practice, critical theory, positioning theory, Vy-
gotsky’s sociocultural theory, and the Bakhtinian
framework. Six distinct groups of individuals par-
ticipated in LTI research from 1994 to 2008: non-
native speakers, native speakers, M.A. TESOL
student-teachers, new/novice teachers/experienced
teachers, and pre-service instructors. The study
used five categories to group the investigations:
narrated identities, identities-in-practice, gendered
identities, future selves, and socio-cultural identi-
ties. Additionally, three contextual concerns were
identified: identities and institutional needs, iden-
tities and ideologies, and identities in the context
of change. Therefore, scholars researching teacher
identity could benefit from this comprehensive
study of history (Olsen, 2008).

This study examines EFL school teachers’ pro-
fessional identities in the Kazakh environment using
a semi-structured interview.

Methodology

Research design

This study employs qualitative research, which
is defined as ‘a systematic approach to understand-
ing human behavior, experiences, and perspectives
through the collection and analysis of non-numeri-
cal data, such as interviews, observations, and tex-
tual analysis’ (Creswell, Poth,2016, p.100), to delve
into the multifaceted nature of EFL teachers’ profes-
sional identity.

Setting and Participants
The random sampling method was adopted in
selecting the participants of the study. The partici-
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pants of this study were 18 English teachers teach-
ing at 10 different schools in Turkistan.

Data collection instrument

Data collected through a semi-structured inter-
view provided nuanced insights to complement and
contextualize the qualitative findings. In-depth an
interview, a commonly used technique for generat-
ing qualitative data was used to capture rich and de-
tailed information regarding the professional iden-
tity of EFL teachers

Data analysis

For analyzing qualitative data MAXQDA 24
program was used. The data collected from the in-
terview were analyzed using thematic analysis. The
interview data were carefully reviewed to identify
the main themes, concepts, and ideas relevant to the
research questions. These themes and concepts were
organized into categories reflecting the framework
of the interview questions. The codes were created
based on data obtained from the responses of EFL
teachers.

Results. Findings

The qualitative data collected from semi-struc-
tured interview questions were analyzed according
to these components, which are classified under
three main categories: feaching skills and knowl-
edge, professional development, interpersonal
skills, and behavior. The study’s qualitative find-
ings explored and evaluated the content of these
three categories totally including ten components.
The following figure (Fig.1.) presents the content
of EFL teachers’ responses on teaching skills and
knowledge within various codes. As a result, the
analysis of teaching skills and knowledge revealed
in 25 codes gathered under the components of ten-
dency to impart knowledge and experience, ability
to develop/select EFL materials, familiarity with
target language and culture, error correction skills,
and creating an effective teaching environment. The
components, codes, frequencies (f), and numbers (n)
for the category of teaching skills and knowledge
are indicated in Table 1.

According to Table 1, the first component, the
tendency to impart knowledge and experience, in-
cluded seven codes, and the most frequently re-
sponded by EFL teachers was mentoring, pursued
by coaching, sharing resources, providing feedback,
facilitating discussions, encouraging exploration,

and demonstrating techniques. Here some expres-
sions of EFL teachers are presented: [ try to guide
and mentor my students rather than control or
rule... (P5), I encourage my students to explore the
topics which are interesting to them and in that case
they can feel comfortable sharing their thoughts,
taking risks, asking questions and confronting chal-
lenges in their learning ... (P1), [ share the appropri-
ate resources with my students and show them how
to search the information they need (P7), I employ
facilitating discussions where my students love mak-
ing debates and they help to improve their speaking
skills (P15).

The component of the ability to develop/select
EFL materials involved five codes, and student-
centered planning was the most frequented code,
followed proportionally by differentiated instruc-
tion, inclusive adaptation, grammar mastery, and
authenticity. For example, EFL teachers’ comments
on the ability to develop/select EFL materials given
hereby: When I plan each lesson, I pay attention to
the content of the assignments given to my students
in accordance with the needs of my students...(P2),
1t actually helps to easy consume the new informa-
tion, because of the individual needs were taken into
consideration and new info was remembered (P9),
I have one example where I adapted my teaching
materials to address my students’ specific needs, 1
conducted a thorough needs assessment...(P11), ...
in order not to lose the student’s interest, I always
prepare additional materials (P16), Adapting teach-
ing materials to address diverse learning needs re-
sulted in a more inclusive and effective learning en-
vironment... (P13).

The component familiarity with target lan-
guage and culture comprised five codes. The most
frequented response of EFL teachers was lan-
guage proficiency, added relatively by language
immersion, cultural exploration, cross-cultural
communication and life-long learning. For in-
stance, EFL teachers explained that: [ always
seek for new experiments in teaching and read
research articles in my field... (P3), I try to build
digital environment in target language, for in-
stance watch movies, listen audiobooks... (P6), ...
English culture was always interesting to me and
[ like to discover about its culture... (P8), I try to
develop my students’ communication skills across
cultural boundaries, such as being open-minded,
empathetic, and adaptable to different cultural
contexts (P14), lifelong learning promotes a
growth mindset and success...(P15)
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Note: The thicker lines specify the higher frequency of components and codes
Figure 1 — Content of Teaching Skills and Knowledge

Table 1 — Content of Teaching Skills and Knowledge Category

Components Codes (f) N

Tendency to impart mentoring (9), coaching (2), sharing resources (2), providing feedback (2), facilitating 7
knowledge and experience | discussions (2), encouraging exploration (1), demonstrating techniques (1)

Ability to develop/select | student-centered planning (7), differentiated instructions (4), inclusive adaptation (3),

EFL materials grammar mastery (2), authenticity (2) >
Familiarity with target | language proficiency (6), language immersion (6), cultural exploration (5), cross-cultural 5
language and culture communication (2), life-long learning (1)
Error correction skills collab(.)ratlon (6), extending knowledge (5), strengthening relationship (3), reciprocity (2), 4
following footsteps(1)
Creating an effective comforting voice (8), clear communication (3), adaptive teaching (2), flexibility (2) 4

teaching environment
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The error correction skills component covered
four codes and explicit correction was the most
mentionedcode, tailored relatively by selective cor-
rection, recast, and peer correction. According to
EFL teachers’attitudes correction, students’ errors
depend on: ...I clearly indicate the errors of my
students and providing the correct form in order
to make them aware...(P13),...I mostly focus only
on errors that interrupt communication or are rel-
evant to the learning objectives... (P1), ...I rephrase
my students’ incorrect utterances into correct form
without explicitly pointing out the error (P11), I
sometimes encourage my students to correct each
other’s errors ...(P3).

The last component of teaching skills and
knowledge category, creating an effective teaching
environment included four codes. Among these
codes the most repeated was comforting voice, fol-
lowing by clear communication, adaptive teaching,
flexibility. For example, EFL teachers’ comments
on creating an effective teaching environment giv-

Lenient

Enduring

Patient \

4/’Mgg(':mml skills

Practicing reflective skills

en hereby: 4 comforting voice contributes to a pos-
itive and inclusive atmosphere, fostering a sense of
belonging and well-being among students...(P13),
Students are more likely to feel at ease and open to
expressing themselves when teachers are able to
make clear communication... (P12), When a teach-
er explains a new topic there should be coherence
within the previous topics... (P16), and I try to be
more flexible in creating teaching environment in
order to make my students feel reliable and com-
fortable (P18).

The following figure (Fig. 2) presents EFL
teachers’ perceptions of professional development
in a variety of components and codes:

The analysis of the professional development
category is assorted into 19 codes compiled under
the components of management skills, communica-
tion skills, and tendency to develop professionally.
The components, codes, frequencies (f), and num-
bers (n) for the category of professional develop-
ment are presented in Table 2

Continious lcarning

N

Tendency to develop professionally

Being ambitious for
new knowledge

Mentorship

Composed \ / \
a PI‘O[E:SSIOIIZ—I] Developmenl Expanding experiences
Adaplable
c Practice-onented learner Professional networking
Assertive

/ Communication skills
G \

Amiable

Respectfulness a

Approachable

Active listening

Fmpathy

Open-mindedness

Note: The thicker lines specify the higher frequency of components and codes
Figure 2 — Content of Professional Development Category
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Table 2 — Content of Professional Development Category

Tendency to develop

professionally reflective skills (1)

Components Codes (f) N
Management skills | lenient (7), enduring (5), patient (2), composed (2), adaptable (2), assertive (1) 6
. - - 6
Communication skills a.mlab.le (8), respectfulness (4), approachable(2), open-mindedness (1), empathy (1), active
listening(1)
practice-oriented learner (4), professional networking (2), expanding experiences (1), 7

mentorship (1), being ambitious for new knowledge (1), continuous learning (1), practicing

As indicated in Table 2, the first component,
management skills, included six codes and ac-
cording to EFL teachers’ perceptions of manage-
ment skills, the most frequented code was lenient,
followed closely by enduring, patient, composed,
adaptable, and assertive. For instance, some EFL
teachers’ comments are presented as follows: 7 usu-
ally allow my students to enter the classroom when
they are late or I try to understand their problems....
(P 6), ... When my students are not listening to me [
clearly see that they are tired or have problems with
attention (P 7), ...I can say that I am patient person
because my nervous are more important than other
things...” (P18), ...I stop speaking when there is
noise in the classroom...(P16), ...I start to stare my
students when they do not listen to me (P3).

The communication skills component com-
prised six codes, and amiable was the most repeated
code which was revealed on the consequences of
analysis, followed relatively by respectfulness, ap-
proachable, open-mindedness, empathy, and active
listening. EFL teachers expressed their feelings on
communication skills as follows: Include giving co-
workers at every level your attention, listening to
their opinions and conversing with kindness (P5), ...
examples of respect in the workplace include giving
coworkers at every level your attention, listening to
their opinions and conversing with kindness (P1),
Actually, I can listen to every person’s opinion and
can take some points if it is workable (P18), Hon-
estly, I often receive their suggestions and try to use
them in everyday routine, that’s how I demonstrate
my respect (P7), ...active listening, open commu-
nication, and consideration contributes to a posi-
tive work environment by enhancing collaboration,
boosting morale, fostering innovation, promoting
effective communication, aiding conflict resolution,

supporting employee retention, and strengthening
overall team dynamics (P13).

The latest component of the professional de-
velopment category, EFL teachers’ perceptions on
the tendency to develop professionally involved
seven codes. The most indicated code among the
other codes was practice-oriented learner, followed
relatively by professional networking, expanding
experiences, mentorship, being ambitious for new
knowledge, continuous learning, and practicing re-
flective skills. For example, teachers’ comments on a
tendency to develop professionally as follow: .../ am
a practice-oriented learner, always try to discover
actual topics in the articles which are published in
scientific journals (P14), ...I am interested in par-
ticipating at the conferences, seminars, workshops,
and other events ... (P2), ...a connection between
lessons and their personal interests, as well as real-
life applications, to ignite our intrinsic motivation
for enduring enthusiasm in learning...(P3),I always
engage myself in self-reflection to assess strengths,
weaknesses, and areas for improvement, and us-
ing this insight to guide my professional develop-
ment efforts (P 6), ...I am ambitious and starve for
new knowledge, cuz any moment things which you
learned at any time in the past can become the key
of getting your job of dream or anything which you
desire to have (P 8).

The ultimate category, interpersonal skills and
behavior within the variety of codes, which are re-
vealed from the content of EFL teachers’ percep-
tion, is provided in the following, figure (Fig. 3):

As a result of analysis, the category interperson-
al skills and behavior involved 8 codes unified under
the components of serving as an effective role mod-
el and valuing L1 culture. The components, codes,
frequencies (f), and numbers (n) for the category of
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interpersonal skills and behavior are demonstrated
in Table 3.

As presented in Table 3, the first component, serv-
ing as an effective role model, contained four codes
where the most frequently mentioned by EFL teachers
was the code happy to teach, followed proportionally by
self-confidence, belief in changing lives, and contribu-
tion to education. Teachers’ expressions on serving as
an effective role model, for instance, are: ...J/ am proud
to be a teacher and happy to participate in my students’

language process...(P1), ...I'm confident in my role
as an educator and the positive impact I can make on
students’ learning journeys (P12), I'm eager to inspire
and motivate my students in their learning journey(P5),
Enjoying the opportunity to make a positive impact on
students’ lives.... (P14), ...thrilled to be part of stu-
dent’s educational development ...(P18), ...I believe
in the value of continuous improvement and profes-
sional development to enhance teaching effectiveness
(P2).

Happy to teach

A< &

Sell-confidence

Beliel in changing lives

Contribution to the education

Interpersonal Skills & Behavior

Serving as an clfective role model

Socio-cultural awareness

Q! —————-G

Valuing L1 culture Integration of L1 culture

a/ \"

) Real-life applications
Matenals of L1 culture

Note: The thicker lines specify the higher frequency of components and codes
Figure 3 — Content of Interpersonal Skills and Behavior Category

Table 3 — Content of Interpersonal Skills and Behavior Category

materials of L1 culture (2)

Components Codes (f) N

Serving as an effective | happy to teach (8), self-confidence (5), belief in changing lives (4), contribution to the 4
role model education (4)

Valuing L1 culture socio-cultural awareness(7), integration of L1 culture (6), real-life applications (4), 4

The component of valuing L1 culture com-
prised four codes, and the most repeated code was
socio-cultural awareness, followed closely by the
integration of L1 culture, real-life applications, and
materials of L1 culture. EFL teachers expressed
their attitudes on valuing L1 culture in the teach-

ing process by following comments: / think it nec-
essary to know what is going on in the society in
which we live and we don’t have to forget about
our culture...”(PS), ...1t is important to integrate L1
culture with second language culture, this can help
Students to express their thoughts freely...(P1), Ac-
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tually, I try to use real life situational activities for
my students where LI culture is included...(P18), I
continuously refresh my understanding of the native
culture... (P14), Honestly, I try not to use materials
of L1 culture as there are enough materials in LI
culture in our school...(P7).

Discussion

Understanding the professional identity of Eng-
lish teachers is important for a number of reasons.
First, it provides insights into the complex inter-
play between personal beliefs, professional prac-
tices, and societal expectations. As the findings of
this study show, English teachers often navigate a
multifaceted landscape shaped by factors such as
educational policies, cultural norms, and individual
experiences. By exploring these dynamics, educa-
tors, and policymakers can better support teachers
in their professional development journeys.

The data findings are mutually supportive and
can support the idea that teacher identity is “an on-
going and dynamic process, it differs “, which is
also consistent with previous studies in this area.
Furthermore, the changing or consistent beliefs of
English language teachers over time showed us both
the subjective and dynamic nature of identity forma-
tion, as teachers’ personal and professional beliefs
and experiences shape their teacher identity (Fri-
esen & Besley, 2013; Richardson & Alsup, 2015).
The final point of discussion that emerged from the
data was the idea that the teaching environment re-
quired a different pedagogy of teaching (Baxter &
Haycock, 2014). Similarly, some of the participants
in the study focused on the idea that they needed
to improve their skills in order to be able to teach
English effectively, as they believed that their way
of teaching did not work very well in a classroom
environment.

The analysis of the category of professional de-
velopment is sorted into 19 codes that are grouped
under the components of management skills, com-
munication skills and tendency to develop profes-
sionally. The components, codes, frequencies (f)
and numbers (n) for the category of professional
development are presented in Table 2. Thus, the
findings of the study are the same as the study of
Barkhuizen (2017). It is found that the level of pro-

fessional identity of EFL teachers differs according
to their qualification category.

Thus, the present study also revealed that the
identity of English language teachers requires the
adoption of a different teaching philosophy. This
could also lead us to the conclusion in the relevant
literature that teacher identity has unique charac-
teristics (Varghese, 2005; Vygotsky, 2012). The
component of the professional development cat-
egory, EFL teachers’ perceptions of their tenden-
cy towards professional development, included
seven codes. Among the other codes, the most
mentioned code was practice-oriented learner,
followed relatively by professional networking,
broadening experiences, mentorship, aspiring for
new knowledge, continuous learning, and practic-
ing reflective skills. The second point of discus-
sion about changes in teacher identity is changes
in workload.

Conclusion

Examining English language teachers’ profes-
sional identities reveals the intricate network of ele-
ments that influence teachers’ sense of self in the
classroom. It is evident from a synthesis of various
studies that professional identity is a dynamic and
multidimensional phenomenon that is impacted by
institutional circumstances, societal expectations,
personal views, and continuous experiences rather
than being a static construct.

The significance of acknowledging educators as
active participants in the development of their pro-
fessional identities is among the study’s main con-
clusions. Teachers exhibit resilience, agency, and
dedication to their students and their profession in
spite of the numerous obstacles and limitations they
encounter. Building a robust and resilient agency in
their pedagogical practice, speak up for their stu-
dents, and do reflective inquiry.

It is obvious that further research and discussion
are required as we move forward in order to fully com-
prehend the professional identity of English teachers.
By continuing to explore the dynamic interplay be-
tween individual agency, institutional structures, and
societal dynamics, we can inform policies and prac-
tices that support the development and well-being of
teachers in diverse educational contexts.
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