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MEDICAL ENGLISH AS A LINGUA FRANCA:
PATIENT EXPERIENCES AND TEACHING STRATEGIES

The present research is a mixed method study aimed at exploring the current state of the usage of
English as a Lingua Franca in the Kazakhstani healthcare settings and international advancements in
teaching English for medical purposes. To reach this goal we employed both quantitative (survey) and
qualitative (systematic review) research methods. An anonymous self-administered survey was conduct-
ed among potential English-speaking patients currently studying or residing in Kazakhstan (n = 44). It
was revealed that a significant number of patients commonly visited hospitals for minor illnesses (e.g.,
cold, flu), routine check-ups, and obtaining medical certificates, but many of them experienced unclear
communication. In the systematic review conducted according to PRISMA guidelines, 12 articles were
selected for final analysis, revealing effective teaching innovations in teaching English to medical stu-
dents that improve language skills and academic performance. Namely, several trends were identified
across reviewed studies such as technology-enhanced learning (microblogging-based instruction, meta-
verse environments, blended teaching), collaborative and peer-assisted learning (peer-feedback, involv-
ing international students in peer-teaching) and various interactive and engaging methods. The findings
of this study can assist Kazakhstani educators and methodologists in staying updated with teaching
innovations implemented by international counterparts. This knowledge can be used to integrate effec-
tive practices into English teaching syllabuses for medical students. Understanding patients’ experiences
can enhance teachers’ awareness of the communication challenges faced by English-speaking patients
in healthcare settings and the most common scenarios in doctor-patient communication. This awareness
can facilitate teachers in tailoring their instructions to better prepare medical students for real-world
communication in healthcare contexts.

Key words: English for special purposes, MELF, medical students, doctor-patient communication.
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AuHrBa ppaHka peTiHAeri MeAMLIMHAABIK, aFbIALLIbIH TiAi:
NaLMeHTTEePAIH Taxipubeci XkaHe OKbITy CTpaTermsiaapbl

Ocbl 3epTTey KaszakCTaHAbIK, MEAVLIMHAABIK, MEKEMEAEPAE aFbIALLBIH TiAIH AMHIBa (DpaHKa peTiHAe
KOAAQHYAbIH, aFbIMAQFbI >Kal-KYHiH XKoHe MEAMLMHAAbIK, MaKcaTTap YLLUIH aFbIALLbIH TIAIH OKbITY CaAa-
CbIHAQFbI XaAbIKAPAAbIK, XXETICTIKTEPAI 3epTTeyre GarblTTaAFaH apaAac SAICTEPAI MarAaAaHa OTbIPbIMN
XKYPrisiAreH 3eptrey 60AbIn TabbiraAbl. OCbl MakcaTka XeTy yuiH 6i3 caHAbIK, (CayaAHama) XoHe ca-
naAblk, (>KyMeAi LIOAY) 3epTTey sAiCTepiH KoAAaHABIK. Kasipri yakpiTTa KasakcraHaa OKUTbIH Hemece
TYpaTblH aFbIALLBIH TIAIHAE COMAENTIH MauueHTTePAIH apacbiHaa (N = 44) aHOHMMAI CayaAHama >Kyp-
riziaai. [aumeHTTepAiH eadyip 6OAIri aypyxaHaAapra XXEHIA aypyAapAbl (MbICaAbl, CYbIK, TUIO, Tymay),
>KOCTAPAbl TEKCEPYAEPAI XKOHE MEAMLIMHAABIK, aHbIKTaMaAapPAbl aAy YLIiH XKWi GapaTtbiHbl aHbIKTAAAbI,
6ipaK, OAapAbIH KOrLWIAIr KapbiM-KaTblHacTa KMbIHAbIKTapFa Tan 6oAaabl. PRISMA ycbiHbiIMA@pbIHa
COMKEC XKYPri3iAreH >ymeAi woAy 6apbiCbiHAQ MEAMLMHAABIK, CTYAEHTTEPAIH, afbIALLbIH TIAIH OKbITY-
AQFbl TIAAIK AQFAbIAQD MEH OKY YArepiMiH >KaKcapTaTblH, TUIMAI MeAArorMkaAblK, MHHOBALMSAAPADI
aHbIKTayFa MyMKIHAIK 6epeTiH, 12 MakaAa TaHAAAAbl. ATan alTKaHAQ, KapacTbIpbIAFaH 3€PTTEYAEPAE
GipHelle TeHAEHUMSIAAP aHbIKTaAAbI, MbICAAbl, TEXHOAOIMSIHbI KOAAAHY apKbIAbl OKbITY (MUKPOBAOT-
Tap, MeTa-faAam, apaAac OKbITy), KypAacTapMeH BipAeckeH OKbITy (KypAacTapbiMeH Kepi GaiAaHbIC,
LIEeTeAAIK CTYAEHTTEPAI ©3apa OKbITYFa TAPTY) XKOHE 8PTYPAI MHTEPAKTUBTI >KOHE KbI3bIFYLUbIAbIK apT-
TbipaTbiH 8AicTep. OCbl 3epTTeYAiH HOTMXKeAepi Ka3aKCTaHAbIK, MeAQrortTap MeH sAiCKepAepre LweTeA-
AIK 9pIiNTecTep eHriseTiH NeAarorMkaAblik, MHHOBaUMsAapAaH xabapaap 60AyFa kemekTece araAbl. bya
GIAIMAT MEAMLIMHAABIK, CTYAEHTTEPre apHaAfaH afblALLbIH TIAIHAEr OKy 6aFAapAaMasapbiHa TUIMATL To-
Kipnbeaepai eHrisy yiuiH nanaasaHyra 60Aaabl. [laupeHTTepAiH TaxXipMbeciH TyCiHy MyFaAiMAEpPAIH
MEAMULIMHAABIK, MEKEMEAEPAETT aFblALLbIH TIAIHAE COMAENTIH HayKacTapAblH KOMMYHUKATUBTI MaceAe-
Aepi YK8He Adpirep MeH nauMeHT apacbliHAAFbl €H Ker TapaAfaH KapbIM-KaTbIHAC CLEHapuiAepi Typa-
Abl XabapAapPAbIFbIH apTTbIPybl MYMKiH. ByA MyFaAiMAEpre MeAMUMHAABIK, CTYAEHTTEPAI AEHCAyAbIK,
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cakTay CaAaCblHAAFbl HaKThl KApbIM-KATbIHACKA >KaKCbIpak, AalblHAQY YiliH cabakTapbiH Geitimaeyre
KOMEKTeCeA|.

Tyiiin ce3aep: ApHaiibl MakcaTTarbl aFbIALWbIH TiAi, MAAD, MeAMUMHAABIK, CTYAEHTTEpP, Adpirep
MeH MaumeHTTiH KapbIM-KaTbIHACHI

A. Oanakbaposa, A. baritaeyoBa*

Kasaxckuii HaLmMoHaAbHbIN YHUBEPCUTET MM. aab-Dapabu, r. Aamartsl, KasaxcraH
*e-mail: laura.baitleuova@gmail.com

MeAMUMHCKMIA aHTAMICKMIA KaK AMHIBa ppaHka:
ONbIT MaLMEeHTOB U CTpaTerMm npenoAaBaHus

B cTatbe oTpaxkeHbl pe3yAbTaTbl MICCAEAOBAHUS C UCMTOAb30BAaHMEM CMeELLIAHHbIX METOAOB, Harpas-
AEHHOrO Ha M3Yy4YeHue TEeKYLLero COCTOSHMS UCMOAb30BaHWUSI aHIAMIACKOIO $3blka KakK AMHIBa (hpaHka
B KA3aXCTAHCKMX MEAMLMHCKMX YUPEXKAEHMSX N MEXAYHAPOAHbBIX AOCTMXXEHMIA B 06AACTM Mpernosa-
BaHMS aHFAMIMCKOTO 93blka AAS MEAMUMHCKUX LieAed. AAS AOCTMXKEHUS 3TOM LEeAU Mbl MCMTOAb30BaAU
Kak KOAMYECTBEHHbIE (OMpOoC), Tak U KayeCTBEHHbIE (CMCTemMaTMYeCKnini 0630P) METOABI MCCAEAOBAHUSI.
CpeAM MOTEHUMAAbHBIX aHIAOrOBOPSLLMX MALMEHTOB, KOTOPbIE B HACTOSLLEE BPEMS y4aTCs UAU MPO-
>kmBaloT B KazaxcraHe (n = 44), ObIA MPOBEAEH aHOHUMHbIN OMPOC. BbISICHMAOCH, UTO 3HAUMTEAbHOE
UMCAO MALMEHTOB YacCTO MOCELLAIOT GOAbHMLbBI AAS A€YEHMS ATKMX 3ab0AEBaHMI (Harnpumep, Mnpo-
CTYAQ, FPUII), MAQHOBbIX OCMOTPOB M MOAYYEHUS MEAMLMHCKMX CMPABOK, HO MHOTME M3 HUX CTaAKMBa-
IOTCSl C TPYAHOCTSIMM B 00WweHnn. B xoae cuctematnyeckoro o63opa, npoBeAEHHOro B COOTBETCTBMM
C pekoMeHaaumsmmn PRISMA, AASt OKOHUATEABHOrO aHaAM3a 6bIA0 0To6paHo 12 cTaTeit, KOTOpbIe Mo-
3BOAMAM BbISIBUTb 3(pDEKTUBHbIE MEAArormyeckme MHHOBALUMM B 00yUYEeHMM aHIAMIICKOMY SI3bIKy CTY-
AEHTOB-MEAMKOB, YAyUlLAOWME S3bIKOBblEe HaBbIKM M aKaAEMUYECKY ycrneBaemMocTb. B yacTHocTy,
B PACCMOTPEHHbIX MCCAEAOBAHMAX ObIAO BbISSBAEHO HECKOABKO TEHAEHLMIA, TakMX Kak oOydeHne C nc-
NMOAb30BaHMEM TEXHOAOIMI (MMKPOOAOIM, METa BCEAEHHAs, CMellaHHoe O0ydeHne), COBMECTHOe 06-
yueHue 1 0byyeHne Co CBEPCTHMKaMM (0OpaTHas CBsI3b CO CBEPCTHMKAMM, MPUBAEYEHNE MHOCTPAHHbIX
CTYAEHTOB K B3aMMHOMY O0y4YeHMIO), a TaKKe Pa3AMUHbIE MHTEPAKTUBHbIE M BOBAEKAIOLLME METOADI.
Pe3yAbTaTbl AQHHOIO MCCAEAOBAHMS MOTYT MOMOYb Ka3axXxCTaHCKMM MeAaroram M MeToAmcTam 6GbiTb B
Kypce neAarormyeckmx MHHOBaLMIA, BHEAPSIEMbIX 3apyOeXXHbIMM KOAAEramMU. DTU 3HaHMS MOTYT ObiTb
MCMOAb30BaHbl AAS BHEAPEHMS S(PMEKTUBHDIX MPAKTMK B yUeOHbIE MPOrpaMmbl MO aHFAMIACKOMY SI3bIKY
AAS CTYAEHTOB-MeAMKOB. [TOHMMaHMe onbiTa NaLUMEHTOB MOXKET MOBbICUTb OCBEAOMAEHHOCTb Mpeno-
AaBaTeAen 0 KOMMYHMKATUBHBIX MPOOAEMax, C KOTOPbIMU CTAAKMBAIOTCA aHIAOTOBOPSILLME MaLMEHTbI B
MEAMLMHCKMX YUYPEXKAEHUSIX, M O HambOAee PacrnpOCTPaHEHHbIX CLEHAPUSIX OBLLIEHUSI MEXXAY BPavoOM
M MaUMEHTOM. DTO MOXKET MOMOYb MPENoAABaTEASIM aAAMNTMPOBATb CBOM 3aHSATUSI, YTOObI AyULLE MOA-
rOTOBUTb CTYAEHTOB-MEAMKOB K PeaAbHOMY 0O6LLIEHMIO B Chepe 3APABOOXPAHEHMS.

KAtoueBble cAoBa: AHIAMICKMIA AASI CieLManbHbIX LeAeit, MAAD, CTyAeHTbI-MeAMKM, obuieHre
MEXAY BPAYOM U1 MaLMEHTOM.

Introduction

The aim of university-level English course in
Kazakhstani universities is to achieve the specified
language proficiency levels (A2, B1 or B2 depend-
ing on the learner’s language level at the start),
which are aligned with international standards such
as the Common European Framework of Reference
(Order of the Ministry of Health of the Republic
of Kazakhstan, 2022; Annex 3 to the Order of the
Minister of Education and Science of the Republic
of Kazakhstan, 2018). According to state educa-
tion standards, when teaching English to non-Eng-
lish-major students, teachers are supposed (1) to
equip students with foundational English language
skills that enable them to communicate effectively
in everyday situations, and (2) to support in acquir-
ing English language skills relevant to their future
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professions, especially in fields where English is
widely used for communication and research. Eng-
lish in medical education is of no exception. Em-
powering medical students with the necessary lin-
guistic and communicative competence to succeed
academically and professionally in an increasingly
globalized world is important. Tweedie and Johnson
(2019) highlight the growing significance of Medi-
cal English as a Lingua Franca (MELF) in healthcare
communication, emphasizing its role as a common
language facilitating interactions among healthcare
professionals and patients from different countries
and language backgrounds.

As of 1 February 2024, according to the Minis-
try of Labour and Social Protection of Population of
the Republic of Kazakhstan, a total of 12,882 for-
eign nationals are working in Kazakhstan under the
permits of local executive bodies. The main coun-
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tries of origin of labour migrants are China — 4,045
(31.4 per cent), India — 1,152 (8.9 per cent), Turkey
— 1,110 (8.6 per cent), Uzbekistan — 673 people (5.2
per cent). In addition, more than 26 thousand for-
eign students are studying in Kazakhstani universi-
ties in the 2023/2024 academic year (Zanina, 2024).
Astana and Almaty are the cities with the highest
concentration of labour migrants and foreign stu-
dents. We can assume that the substantial number
of these foreigners are English-speaking people, and
they might visit a local hospital at least once.

In our research, we intended to study teaching
innovations in English for medical purposes (EMP)
implemented by international counterparts and an-
alyse the patient experiences since there is a very
small body of research on the application of English
as a Lingua Franca in the Kazakhstani healthcare
context. So, the main goal of our research is to fill
this research gap by studying the communication
experiences of English-speaking patients with their
healthcare providers in Kazakhstan and summariz-
ing the innovative teaching practices suggested by
educators and methodologists abroad.

To achieve this goal, the following three key re-
search questions were explored:

1. How effectively do Kazakhstani doctors
communicate in English with their patients?

2. Which communication methods do English-
speaking patients use most during medical visits?

3. What innovative practices are being
implemented to enhance English language education
for medical students in different countries?

Theoretical significance of this study lies in the
summarization of the findings of research conducted by
foreign English language teachers and methodologists.
The practical significance of the study lies in its
potential to provide insights that can inspire further
research among foreign language teachers and young
scientists. This can lead to deeper knowledge and
improvements in the quality of foreign language
education in Kazakhstani medical universities.

Literature review

Kazakhstani researchers highlighted that in Ka-
zakhstan, three languages—Kazakh, Russian, and
English—are used in different spheres with varying
proficiency (Koptleuova et al., 2023). While study-
ing the language situation in the Kazakhstani health-
care sector, the authors revealed high awareness
among doctors about the importance of knowing
and learning English language. However, according
to the results of the survey of health workers (n =
700), more than half of the respondents (64%) re-

ported limited English proficiency (Koptleuova et
al., 2023).

Foreign researchers find the topic of English
proficiency in healthcare communication to be high-
ly significant (Tweedie & Johnson, 2019). One such
research on the use of English as a Lingua Franca
was conducted in Finland by Joronen (2024). The au-
thor presented survey results indicating that Finnish
healthcare providers generally assess their English
clinical communication skills positively, although
their knowledge of medical vocabulary was weaker
(Joronen, 2024). In Algeria, Ammari (2022) studied
how Algerian and Chinese doctors use English to
communicate in the Algerian context, exploring how
they use it and what challenges they face. The author
noted that Algerian doctors generally have limited
proficiency in English and prefer using French when
possible. When they do use English, Algerian doc-
tors tend to simplify and reduce their sentences and
use medical terms less frequently compared to their
Chinese counterparts. Whereas Chinese healthcare
providers struggled with pronunciation difficulties
(Ammari, 2022). Similar research was conducted
in Netherlands by Schoon (2021). The aim of his
master’s thesis was to investigate the specific char-
acteristics of English being used as a Lingua Franca
(ELF) in the communication between doctors and
patients. It was found out that the content of ELF
communication between doctors and patients re-
sembles consultations where both parties speak the
same native language (Schoon, 2021). Additionally,
Schoon revealed that pragmatic strategies like code-
switching, repetition, confirmation, and clarification
help to improve communication in medical settings.
They also serve to fix misunderstandings when com-
munication is less effective (Schoon, 2021). Howev-
er, the author emphasizes the ideal scenario for non-
Dutch speaking patients in the Netherlands is to use
professional interpreters when needed to overcome
language and cultural barriers effectively (Schoon,
2021). Another study was performed in Qatar, nurs-
ing students and instructors were asked to listen and
analyze the intelligibility of interactions in MELF,
in relationship to patient safety. Because of the re-
vealed phonological and vocabulary intelligibility
issues, the authors emphasized the need for incorpo-
rating interactive and authentic listening exercises,
as well as frequency-based vocabulary instruction,
into English language curricula for nursing educa-
tion (Tweedie & Johnson, 2018).

In closing, the evidence from these studies sug-
gests that the topic of teaching and speaking English
in healthcare communication is of a substantial in-
terest for foreign researchers. However, there is a
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limited amount of research exploring the experience
of doctors and patients on the use of ELF in health-
care settings in Kazakhstan.

Research methods

Data for this study were gathered using an online
self-administered questionnaire created with Goog-
le Forms. The survey was conducted from May 25,
2024, to June 2, 2024. Participants answered five
main questions, in addition to three demographic
questions. The survey link with an invitation letter
were distributed to the international student commu-
nities of several universities in Almaty with a high
concentration of foreign students. The subsequent
step of our research involved systematic review
since constructing research based on the established
knowledge forms the fundamental basis of all aca-
demic research endeavours, irrespective of the field
(Snyder, 2019). We selected relevant literature using
the flow diagrams recommended by the Preferred
Reporting Items for Systematic Reviews and Me-
ta-Analyses (PRISMA) to ensure a systematic and
thorough review (Page et. al., 2021). All statistical
analysis and figures were created using Microsoft
Excel and Word (Microsoft Office 2016).

Research results

A total of 61 people initially took part in the on-
line anonymous self-administered survey. Howev-

Table 1 — Profiles of the respondents

er, 17 responses were excluded for various reasons,
leaving 44 valid responses. Here are the details of
the exclusions: Reason 1 — Respondent from Ka-
zakhstan: 1 response removed because the individ-
ual was from Kazakhstan, which was outside the
scope of the research. Reason 2 — Unclear country
of origin: 1 response removed due to an unclear
statement regarding the country of origin. Reason 3
— Educational reasons: 1 response removed because
the respondent visited medical facilities solely for
educational purposes. Reason 4 — No medical ser-
vices in Kazakhstan: 14 responses removed because
these individuals never received medical services
while being in Kazakhstan.

Demographic information: Table 1 provides
detailed demographic information about our re-
spondents. The substantial number of respondents
were Indian (50,00%), followed by smaller propor-
tions of Afghan (15,90%), Indonesian (11,36%), and
other nationalities (22,74%). A significant majority
of the respondents were students (93,18%). A small
percentage are expatriates (4,55%) and permanent
residents married to Kazakh residents (2,27%).
Nearly half of the respondents have been in Kazakh-
stan from 6 months to 1 year (47,73%). 29,55% have
stayed for 1 to 2 years, and 15.91% have been there
for more than 2 years. Over half of the respond-
ents have visited a medical facility once (54,55%).
29,54% have visited 2-3 times, and 15,90% have
visited more than 3 times, indicating varying levels
of interaction with healthcare services.

Variables Type n % (n=44)

Indian 22 50,00%

Afghan 7 15,90%

Indonesian 5 11,36%

Chinese 3 6,81%

Nationality Turkish 2 4,55%
Nigerian 2 4,55%

Arab 1 2,27%

Zambian 1 2.27%

Sudanese 1 2,27%

Student (studying at a university or college) 41 93,18%

Cu]il:;:ks]::tt:s in Expatriate (residing long-term but not a citizen) 2 4,55%
Permanent resident marrying Kazakh resident 1 2,27%
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Continuation of the table

Variables Type n % (n=44)

Less than 6 months 6,81%

Length of stay in 6 months to 1 year 21 47,73%
Kazakhstan 1 to 2 years 13 29,55%
More than 2 years 7 15,91%

Once 24 54,55%

Healthcare visit -3 times 3 29.54%

frequency

More than 3 times 7 15,90%

Reasons for healthcare visits: Table 2 presents
the primary reasons for the most recent visits to a
hospital or medical facility among 42 respondents.
Two respondents did not provide details regarding
the reason for their hospital visit. Each respondent
could select multiple reasons. The most frequent
reason, with 33,33%, was for minor illnesses such as
colds or flu. Another frequent reason, with 28,57%,

was obtaining a medical certificate, highlighting ad-
ministrative needs as a common cause for medical
visits. Routine check-up was also a common reason,
with 28,57% of respondents. Both injury and other
specified reasons (such as blood tests, chest X-rays,
and immunizations) accounted for 9.52% each, in-
dicating a variety of medical needs beyond routine
care and minor illnesses.

Table 2 — Respondents’ primary reasons for last medical facility visit

Question: What was the primary reason for your most recent visit to a hospital or medical n % (n=42)
facility? (Select all that apply)

1. Routine check-up 12 28,57%
2. Vaccination 2 4,76%
3. Minor illness (e.g., cold, flu) 14 33,33%
4. Chronic condition management (e.g., diabetes, asthma) 1 2,38%
5. Emergency or urgent care 1 2,38%
6. Injury 4 9.52%
7.  Mental health services 1 2,38%
8. Specialist consultation 5 11,90%
9. Obtaining a medical certificate (e.g., for work, university) 12 28,57%
10. Other (specified by the respondents): “For blood test”, “chest X-ray”, “caused fever”,

“immunization for my baby” 4 9,52%

Research question 1: How effectively do Ka-
zakhstani doctors communicate in English with
their patients?

The following pie charts illustrate responses re-
garding the effectiveness of English communication
by doctors (Figure 1A) and answers about the clari-
ty of communication about diagnoses and treatment
plans (Figure 1B).

According to Figure 1A, no respondents felt
that doctors were “never” able to communicate

effectively. However, a significant number of
respondents (47,73%) indicated that doctors
“rarely” communicated effectively in English.
Only 15,90% felt that doctors “always” com-
municated effectively, and another 15,90% felt
it was effective “most of the time.” 20,46% felt
that communication was effective only “some-
times.” This indicates a clear need for improve-
ment in English communication skills among
doctors.
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A: Were the doctors able to
communicate effectively in English?

= Always
= Most of the time

20.46% Sometimes
0,
47,73% Rarely

= Never

B: How clear was the
communication regarding your
diagnosis and treatment plan?

227% 4,55%
‘ = Very clear
15.91% u Clear
Neutral
SR Unclear

m Very unclear

Figure 1 — A: Communication effectiveness; B: Communication clarity.

As Figure 1B suggests, most respondents found
the communication regarding their diagnosis and
treatment plan to be either “clear” (40,91%) or
“neutral” (36,36%). However, 18,18% (15,91%
“unclear” + 2,27% “very unclear”) found the com-
munication lacking in clarity, indicating that there is
room for improvement in how medical information
is conveyed to patients.

Research question 2: Which communication
methods do English-speaking patients use most
during medical visits?

The bar chart (Figure 2) illustrates the methods
used by respondents to communicate with doctors
during their medical visits.

Figure 2 shows that a relatively small propor-
tion of respondents n = 5 (11,63%) reported that
their doctor spoke English fluently. The majori-
ty, 22 respondents (51,16%), relied on translation
apps or devices to communicate with their doctors.
A small number, 3 respondents (6,98%), used a
professional translator provided by the medical fa-
cility. 6 respondents (13,95%) brought a friend or
family member who could translate. 7 respondents
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(15,28%) indicated that the doctor spoke Kazakh or
Russian and they understood.

Research question 3: What innovative prac-
tices are being implemented to enhance English
language education for medical students in dif-
ferent countries?

We conducted a comprehensive search using
the Scopus database with keyword “English lan-
guage teaching” (Figure 3). A total of 29,935 ar-
ticles were identified through the database search-
ing. An additional query of the keyword “medical
students” was applied, resulting in the exclusion of
29,409 articles that were not within our research
interest. The next exclusion criteria included the
year of publication (2019-2024, excluded — n =
306), publication type (article, excluded —n = 143),
and access type (open access, excluded — n = 41).
Titles and abstracts of the remaining 102 articles
were screened for relevance. Articles that were not
related to teaching methods in English for Medi-
cal Purposes (EMP) and non-interventional studies
were excluded. This step resulted in 12 articles be-
ing selected for the final review.
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How did you primarily communicate with the doctor during
your medical visit?

60,00%
51,16%
50,00%
40,00%
30,00%
20,00% 11.63% 13,95% 15,28%
© I brought a friend
communicated or famil
We used a through a Y The doctor spoke
The doctor spoke . . member who )
English fluently translation app or professional speaks English Kazakh/Russian
g device translator and and I understood
provided by the .
medical facility ~ ~azakh/Russian
Figure 2 — Communication method with doctor (n = 43)
INITIAL SEARCH QUERY
c Database searching with
= keyword of
§ “English Language Teaching”
£ (n = 29,935)
& EXLUSION 1
ke Additional query of keyword of “medical students”
> (n excluded = 29,409)
S EXLUSION 2

Records screened from database
(n =526)

Screening

Reports assessed for eligibility
(n=102)

v

Included

[

Studies included in the final review
(n=12)

v

Reason 1: Year of publication
of the research range set (2019-2024)
(n excluded = 306)

Reason 2: Publication type selection (Article)
(n excluded = 143)

Reason 3: Access type (Open access)
(n excluded = 41)

EXLUSION 3
Reason 4: Not related to methods/process of
teaching English to medical students
(n excluded = 82)

Reason 5: Non-Interventional studies
(Surveys/Reviews)
(n excluded = 8)

Figure 3 — PRISMA Flow Diagram for Article Selection on Teaching English to Medical Students
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Table 3 — Findings of intervention-based studies (n = 12)

Author (s): Country: | Method/Sample/Duration: Type of intervention: Findings & Outcomes:
Design-based research Improved use of medical language,
Gaffas (2024) Saudi (DBR)/ 1*-year premedical | Microblogging-based knowledge of medical terms,
Arabia | undergraduate students instruction on platform X reading and writing skills, enhanced
(n=19)/ over 16 weeks collaboration and discussions.
. . Quallta?lve action rescarch/ Improved writing skills of adult
Khaleghi et al. Saudi Premedical undergraduate Explicit grammar instruction | EFL learners, reduction of recurrin
(2024) Arabia | university students (n=30)/ puctt & > g
trimester grammar errors
I Mixed methods research/ Enhanced language skills, especially
Ibili et al. Tirkiye |First-year medical students | Metaverse environments reading, vocabulary acquisition, and
(2024) (n=100/ 4weeks) listening
Longitudinal interventional Enhanced academic writing skills,
Wu et al. China study/ Freshmen medical Peer feedback in medical task response, coherence and
(2023) students (n = 124)/ 18-week | English writing classrooms | cohesion, lexical resource, and
semester grammatical range and accuracy
Wagner et al. . Exp erlme.ntal study/ Flrsi ) Ir.lteract_lve methpds (gr(.)up Positive influence on performance
(2022) Russia | year medical students (n=80: | discussions, brainstorming, indicators
EG=62,CG=18) problem-solving)
C o Action research method/ Targeted language course Enhanced student motivation,
Su, Tsai, Tai . . B . i
(2022) Taiwan | Nursing students (n = 49)/ 18 | (nursing note-writing engagement, and language
weeks training course (NNWC)) proficiency
. Qualitative action research/ Increased autonomy, engagement,
Hekmati . . . . Lo
(2022) Iran Freshmen medical students (n | Project-based learning medical vocabulary, motivation, and
= 55)/ spring semester fair evaluations
Rusalkina and . Model-based experiment/ Model of English-language $1gn1ﬁcant p0s1t1er changes
Tomashevska | Ukraine Medical students (n = 300) rofessional teachin in language proficiency and
(2022) p & professional readiness
Lin ot al. . Objectlye & sub]ectlve Blended teaching module Comparabl; outcomes to traditional
2021) China evaluation/Medical students (Smart Class) teaching, viable for remote
(n =242)/ 18 class hours instruction
. Qualitative exploratory International students as peer | Reduced language anxiety, increased
Hild et al. . . . o .
Hungary |approach/ Medical students | tutors in English role-play willingness to communicate, and
(2021) [22] : . . .
(n =28)/ semester activities fostered intercultural understanding
Sharipova et . Suryey/ employers. (n=35) Interagtlve leamlng methods Increased student motivation and
Uzbekistan | Action research/ First-year (graphic organizers and role- |.
al. (2020) . interest
medical students (n = 28) play games)
. Longitudinal interventional Active lgarnmg activities Boosted student motivation, useful
Rodis and . (International Group . .
. Japan study/ Medical students (n . . feedback, improved understanding
Locsin (2019) Discussion, Student-Teacher .
=203) . of course material
Experience, and Role-Play)

As a result of systemic review, we identified
that the considered research topic is spread across
various countries with varying levels of intensity,
indicating a global interest in the topic of teach-
ing English for medical purposes, and traced sev-
eral trends. Namely, three studies were focused on
technology-enhanced learning. One study from
Saudi Arabia aimed (1) to develop and implement
microblogging-based instruction on platform X for
a medical English ESP course, and (2) examine its
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pedagogical value and impact on students’ special-
ized language performance (Gaffas, 2024) . Z.M.
Gaffas(2024) found out that microblogging-based
instruction on platform X improved students’ use
of medical language, knowledge of medical terms,
and reading and writing skills along with enhancing
collaboration and discussions outside class . How-
ever, challenges faced by students included limited
subject knowledge, stress from mandatory use, and
login issues. Second study was conducted in Tiir-
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kiye, comparing the effects of Metaverse-supported
synchronous online flipped learning and Canvas-
based synchronous distance education on students’
academic achievement in a medical English course
(ibili et al., 2024) . Authors discovered that Meta-
verse environments significantly enhance language
skills, especially in reading, vocabulary acquisition,
and listening. However, their effectiveness was lim-
ited by the low perception of reality, time-consum-
ing activities, and insufficient number of videos or
printed materials before teaching. Effective teaching
scenarios are essential for maximizing these bene-
fits. The third study from China aimed to evaluate
the efficacy of the Smart Class teaching module for
rehabilitation-related medical English and compare
it with the Traditional Class teaching module (Lin
etal., 2021) . The authors found that both the Smart
Class (a blended teaching module) and Traditional
Class teaching modules achieved similar outcomes,
making the former a viable alternative for remote
instruction and flexible independent learning when
traditional teaching is not possible.

Next trend revealed within our systematic re-
view was collaborative and peer-assisted learn-
ing. The study of Wu et al. aimed to examine the
influence of peer feedback on the development of
medical students’ English writing skills over time.
Authors detected that integrating peer feedback into
process-oriented medical English writing class-
rooms significantly enhances Chinese medical stu-
dents’ academic writing skills as well as task re-
sponse, coherence and cohesion, lexical resource,
and grammatical range and accuracy (Wu et al.,
2023) . Next study aimed to understand Hungarian
medical students’ views on involving international
students as peer tutors in English role-play activi-
ties. The results showed that peer tutors helped re-
duce language anxiety, increased the students’ will-
ingness to communicate in English, and fostered
intercultural understanding. The use of English as
the lingua franca in class helped to prevent students
from switching to their first language. (Hild et al.,
2021). A further investigation aimed to introduce
the implementation of three active learning styles
in the Dental English course. The study found that
using three active learning activities such as Inter-
national Group Discussion, Student-Teacher Expe-
rience, and Role-Play Activities created a positive
learning environment. These activities boosted stu-
dent motivation, offered useful feedback, and im-
proved understanding of the course material (Rodis
and Locsin, 2019). Taiwanese researchers devel-
oped an online nursing note-writing training course

(NNWC) with the use of such teaching strategies as
process writing pedagogy, multiple revisions, intra-
group peer review, teacher indirect and direct feed-
back. The results indicate that the model effectively
enhanced nursing students’ writing performance,
despite moderate satisfaction with the course design
due to its demanding nature (Su, Tsai, Tai, 2022) .

Following that, several studies are focused on
interactive and engaging methods. For instance,
Russian researchers intended to create comfortable
learning environment which will enhance students’
professional communication skills in English to
the B2 level. The research concluded that the use
of interactive methods in teaching English such as
group discussions, brainstorming sessions, problem-
solving had a positive influence on the performance
indicators of the experimental group (Wagner et al.,
2022) . In another study, Uzbekistani researchers
aimed to improve English language teaching in Uz-
bekistan’s medical institutes using interactive learn-
ing methods. Such interactive learning methods as
graphic organizers and role-play games increased
student motivation and interest, emphasizing the
need for innovative pedagogical approaches to en-
hance language competence and prepare medical stu-
dents for international professional communication
(Sharipova et al., 2020) . Iranian researcher, Hek-
mati aimed to examine the impact of Project-Based
Learning (PBL) on medical students’ performance
in an online English course. The author recognized
that doing projects benefited students by fostering
their autonomy, increasing engagement, expanding
medical vocabulary, enhancing motivation, ensur-
ing fair evaluations, and providing ongoing insights
for instructors (Hekmati, 2022) . In a qualitative ac-
tion research with pre-medical students from Saudi
Arabia, authors revealed that explicit grammar in-
struction improves the writing skills of adult EFL
learners. However, they insist that teachers are the
ones who should decide which grammar points to
explain explicitly based on their students’ specific
needs. The research suggests that ignoring the recur-
ring grammar errors can lead to fossilized mistakes
(Khaleghi et al., 2024) . In Ukraine, Rusalkina and
Tomashevska developed a model of English-lan-
guage professional teaching of future doctors with
the gradual introduction of certain pedagogical
conditions such as visualization lectures, problem
situations of doctor-patient interaction, discussions
and round tables. The effectiveness of the model
was proved to be effective by significant positive
changes in the experimental group in contrast to the
control (Rusalkina & Tomashevska, 2022) .
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Discussion

Patients survey: Respondents visited medical
facilities for a wide range of reasons, from routine
care to specialist consultations and administrative
purposes. The most common reasons for recent
medical visits were for minor illnesses, routine
check-ups, and obtaining medical certificates. Vac-
cinations, chronic condition management, emer-
gency care, and mental health services were less
frequently cited, but they still represent critical ar-
eas of healthcare that require attention. This anal-
ysis highlights the diverse range of medical needs
within the English-speaking population and can be
used for improving medical education, particular-
ly in teaching English to medical students to better
handle these varied scenarios. The data indicates
a significant challenge in effective English com-
munication by doctors, with nearly half of the re-
spondents stating that communication was “rarely”
effective. While many respondents found the com-
munication about their diagnosis and treatment plan
to be “clear,” a substantial portion still experienced
unclear communication. The survey results also in-
dicate a significant dependence on technology for
overcoming language barriers during medical con-
sultations. Even though in some cases professional
translation services were available, they came out
to be not the primary method of communication
for most patients. In addition, some patients relied
on their personal network for translation assistance
during medical visits and a portion of the patients
can speak the local language without requiring ad-
ditional translation support. The reliance on transla-
tion apps and personal networks highlights the need
for better language support in medical settings.

Systematic review: Foreign methodologists
employed various interventions in language educa-
tion which showed positive outcomes. Such tech-
nological enhancements as microblogging-based
instruction, metaverse environments and blended
teaching modules had beneficial impact on medical
students. As reported by researchers, they helped in-
structors to improve medical language use, knowl-
edge of medical terms, and collaboration among
students. Explicit grammar instruction facilitated
in the reduction of grammar errors and enhanced
writing skills in adult EFL learners. Collaborative
and peer-assisted learning helped to increase stu-
dent motivation and reduce learning anxiety. Inter-
active and engaging methods, such as project-based
learning, group discussions, brainstorming sessions,
problem-solving tasks, role-play games boosted lan-
guage skills, student engagement, and motivation.
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We tried to summarize the latest teaching trends
practiced in teaching English to medical students
worldwide for equipping our teachers with versatile
strategies.

Conclusions

According to our survey results, the predomi-
nant method of communication was using a trans-
lation app or device, followed by understanding the
doctor speaking Kazakh or Russian. This shows the
limited language proficiency among healthcare pro-
viders. As a result of the systematic review, we can
assume that there is a clear trend towards using tech-
nology and interactive methods in teaching English
to medical students. Digital platforms, microblog-
ging and virtual environments are used to enhance
language learning and collaboration, though they
can also bring challenges like technical issues and
added stress. Peer-feedback and interacting with in-
ternational students in peer-teaching had a positive
impact on learners since the main communication
language was English. Interactive activities such as
group discussions, role-playing and problem-solv-
ing help to improve student performance. These
teaching methods can help medical students become
more confident and effective in future real-life pa-
tient interactions. Teaching methods tailored to spe-
cific medical contexts, such as doctor/nurse-patient
communication, can make the lessons more relevant
and effective. This ensures that medical students
learn the language skills directly applicable to their
professional interactions, helping them understand
and respond to patients accurately. By integrating
these trends, medical education can more effectively
break down language barriers, leading to improved
doctor-patient communication and better healthcare
outcomes.

However, this study has several limitations that
should be noted. Firstly, the sample size of respond-
ents was small, which may limit the generalizability
of the findings. Survey of potential patients from di-
verse status groups and across various cities could
provide a more comprehensive understanding of the
communication experiences of English-speaking
patients with their healthcare providers. Additional-
ly, for the systematic review component, the inclu-
sion of multiple databases would have provided a
more comprehensive analysis of the literature.

Acknowledgements

The authors would like to thank the respondents
for their voluntary participation in this study.



A. Aliakbarova, L. Baitleuova

Jluteparypa

1.  AMMARI, M. (2022). Investigating the Use of English as a Lingua Franca between the Algerian Doctors and their
Chinese Counterparts (Doctoral dissertation, Universit¢é Ibn Khaldoun-Tiaret-). Available at: http://dspace.univ-tiaret.dz/han-
dle/123456789/2339

2. Gaffas, Z. M. (2024). Using social media platform X to enhance student medical English learning: an attempt based on
design-based research (DBR) in a medical English for specific purposes (ESP) course. Asian-Pacific Journal of Second and Foreign
Language Education, 9(1), 54. https://doi.org/10.1186/s40862-024-00281-1

3. Hekmati, N. (2022). Project-Based Learning in Online Medical Classes: The Walkway to Learn the Medical English Lan-
guage Efficiently. Acta Medica Iranica. https://doi.org/10.18502/acta.v60i8.10838

4. Hild, G., Németh, T., & Csongor, A. (2021). THE IMPACT OF USING INTERNATIONAL MEDICAL STUDENTS IN
ROLE-PLAYS ON IMPROVING HUNGARIAN MEDICAL STUDENTS’ENGLISH LANGUAGE COMPETENCE. ESP Today,
9(1), 30-49. https://doi.org/10.18485/esptoday.2021.9.1.2

5. 1Ibili, E., Olmez, M., ibili, A. B., Bilal, F., Cihan, A., & Okumus, N. (2024). Assessing the effectiveness and student percep-
tions of synchronous online flipped learning supported by a metaverse-based platform in medical English education: A mixed-meth-
ods study. Education and Information Technologies, 1-31. https://doi.org/10.1007/s10639-024-12542-0

6. Joronen, J. (2024). Intercultural Communication through English as a Lingua Franca in Finnish Healthcare: Examin-
ing Finnish Healthcare Professionals’ Self-Assessment of Their Language and Cultural Skills. Available at: https://urn.fi/URN:N-
BN:fi-fe2024052436953

7. Khaleghi, M., Saleem, M., Mansoor, M., & Wajid, M. A. (2024, February). An appraisal of recurring grammar errors in
Saudi premedical EFL learners’ academic writing. In Forum for Linguistic Studies (Vol. 6, No. 2). https://doi.org/10.59400/FLS.
v6i2.2077

8. Koptleuova, K., Khairzhanova, A., Akkuzov, A., Kaiyrbekova, U., & Akkuzova, A. (2023). The Language Situation in the
Healthcare Sector of the Republic of Kazakhstan. Eurasian Journal of Applied Linguistics, 9(2), 118-131. http://dx.doi.org/10.32601/
€jal.902010

9. Lin, Q., Qiu, Y., Liang, J., Zheng, Y., Liao, Y., Huang, H., ... & Zhang, Y. (2021). The Smart Class teaching module for
rehabilitation medicine English education in China. Medical Science Monitor: International Medical Journal of Experimental and
Clinical Research, 27, €929834-1. http://dx.doi.org/10.12659/MSM.929834

10. Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, 1., Hoffmann, T. C., Mulrow, C. D, ... & Moher, D. (2021). The
PRISMA 2020 statement: an updated guideline for reporting systematic reviews. bmj, 372. https://doi.org/10.1186/s13643-021-
01626-4

11. Rodis, O. M., & Locsin, R. C. (2019). The implementation of the Japanese Dental English core curriculum: active learning
based on peer-teaching and learning activities. BMC medical education, 19, 1-7. https://doi.org/10.1186/s12909-019-1675-y

12. Rusalkina, L., & Tomashevska, A. (2022). Theoretical and methodological principles of teaching professional English to
future doctors. East European Journal of Psycholinguistics, 9(1), 165-175. https://doi.org/10.29038/eejpl.2022.9.1.rus

13.  Schoon, V. (2021). Doctor, do you speak speak English? An analysis of pragmatic strategies to achieve mutual understand-
ing during GP consultations in English as a Lingua Franca in the Netherlands (Master’s thesis). Available at: https://www.doria.fi/
handle/10024/189161

14. Sharipova, F., Akhmedova, A., & Jalilova, N. (2020). Interactive Learning in the medical English classroom. Universal
journal of educational research, 8(5), 1997-2004. https://doi.org/10.13189/ujer.2020.080537

15. Snyder, H. (2019). Literature review as a research methodology: An overview and guidelines. Journal of business research,
104, 333-339. https://doi.org/10.1016/j.jbusres.2019.07.039

16. Su, S. M., Tsai, Y. H., & Tai, H. C. (2022). An ESP approach to teaching nursing note writing to university nursing stu-
dents. Education Sciences, 12(3), 223. https://doi.org/10.3390/educsci12030223

17. Tweedie, M. G., & Johnson, R. C. (2018). Listening instruction and patient safety: Exploring medical English as a
lingua franca (MELF) for nursing education. Journal of Belonging, Identity, Language, and Diversity, 2(1), 1-27. http://dx.doi.
org/10.1007/978-3-319-63444-9 5

18. Tweedie, M. G., & Johnson, R. C. (2019). Research directions in medical English as a lingua franca (MELF). Language
and Linguistics Compass, 13(3), e12312. https://doi.org/10.1111/Inc3.12312

19. Wagner, M. N. L., Kupriyanova, M. E., Maximova, O. B., & Ovezova, U. A. (2022). Improving the effectiveness of
teaching: The impact of interactive methods in teaching English students as they increase their proficiency level to B2. Theory and
Practice in Language Studies, 12(11), 2232-2238. https://doi.org/10.17507/tpls.1211.02

20. Wu, C, Zhang, Y. W., & Li, A. W. (2023). Peer feedback and Chinese medical students’ English academic writing de-
velopment: a longitudinal intervention study. BMC Medical Education, 23(1), 578. https://doi.org/10.1186/s12909-023-04574-w

21. 3anwmnua H. (2024, Maii 21). CkoIbK0 HHOCTPAHIIBI IUIATAT 32 00pa3zoBanue B Kazaxcrane v Kakue BBITO/IBI TIOJTyYaeT CTpa-
Ha https://informburo.kz/stati/skolko-inostrancy-platyat-za-obrazovanie-v-kazaxstane-i-kakie-vygody-polucaet-strana

22. MUHHCTEPCTBO TPYyJAa U COLMAIbHOI 3amunThl HaceneHus PecryOnukn Kaszaxcran (2024, ®espans 12) bonee 12,8 Thic.
HMHOCTPAHHBIX TPaXKAaH OCYLIECTBISIOT TPYIOBYIO nestenapHocTh B Kazaxcrame [https://www.gov.kz/memleket/entities/enbek/
press/news/details/709200?1ang=ru

23. Ilpuxa3 Munuctpa 3apaBooxpanenus Pecnyonuku Kazaxcran ot 4 mromnst 2022 rona Ne KP JICM-63. “O6 yTBep>xaeHUN
roCyIapCTBEHHBIX 00IIe00sM3aTeNIbHBIX CTAHAAPTOB MO YPOBHSAM 00pa3oBaHHs B obyacTH 3apaBooxpanenus’”. https://adilet.zan kz/
rus/docs/V2200028716

183



Medical english as a lingua franca: patient experiences and teaching strategies

24. TIlpmnoxenue 3 x npukazy Munucrpa obpasoBanust u Haykn Pecrry6umkn Kazaxcran ot 31 oxrsiopst 2018 roma Ne 603
«TwumnoBast yaeOHast mporpaMma o01eo0pa3oBaTeIbHON TUCIUIUINHEL «»VIHOCTpaHHBII S3BIK»» ISl OpraHU3alii BBICIIETo U (MIJIN)
IIOCIIEBY30BCKOI0 00pa30BaHUs»

References

AMMARI, M. (2022). Investigating the Use of English as a Lingua Franca between the Algerian Doctors and their Chinese Coun-
terparts (Doctoral dissertation, Université Ibn Khaldoun-Tiaret-). Available at: http://dspace.univ-tiaret.dz/handle/123456789/2339

Gaffas, Z. M. (2024). Using social media platform X to enhance student medical English learning: an attempt based on de-
sign-based research (DBR) in a medical English for specific purposes (ESP) course. Asian-Pacific Journal of Second and Foreign
Language Education, 9(1), 54. https://doi.org/10.1186/s40862-024-00281-1

Hekmati, N. (2022). Project-Based Learning in Online Medical Classes: The Walkway to Learn the Medical English Language
Efficiently. Acta Medica Iranica. https://doi.org/10.18502/acta.v60i8.10838

Hild, G., Németh, T., & Csongor, A. (2021). THE IMPACT OF USING INTERNATIONAL MEDICAL STUDENTS IN
ROLE-PLAYS ON IMPROVING HUNGARIAN MEDICAL STUDENTS’ENGLISH LANGUAGE COMPETENCE. ESP Today,
9(1), 30-49. https://doi.org/10.18485/esptoday.2021.9.1.2

Ibili, E., Olmez, M., Ibili, A. B., Bilal, F., Cihan, A., & Okumus, N. (2024). Assessing the effectiveness and student perceptions
of synchronous online flipped learning supported by a metaverse-based platform in medical English education: A mixed-methods
study. Education and Information Technologies, 1-31. https://doi.org/10.1007/s10639-024-12542-0

Joronen, J. (2024). Intercultural Communication through English as a Lingua Franca in Finnish Healthcare: Examining
Finnish Healthcare Professionals’ Self-Assessment of Their Language and Cultural Skills. Available at: https://urn.fi/URN:N-
BN:fi-fe2024052436953

Khaleghi, M., Saleem, M., Mansoor, M., & Wajid, M. A. (2024, February). An appraisal of recurring grammar errors in Saudi
premedical EFL learners’ academic writing. In Forum for Linguistic Studies (Vol. 6, No. 2). https://doi.org/10.59400/FLS.v6i2.2077

Koptleuova, K., Khairzhanova, A., Akkuzov, A., Kaiyrbekova, U., & Akkuzova, A. (2023). The Language Situation in the
Healthcare Sector of the Republic of Kazakhstan. Eurasian Journal of Applied Linguistics, 9(2), 118-131. http://dx.doi.org/10.32601/
¢jal.902010

Lin, Q., Qiu, Y., Liang, J., Zheng, Y., Liao, Y., Huang, H., ... & Zhang, Y. (2021). The Smart Class teaching module for rehabil-
itation medicine English education in China. Medical Science Monitor: International Medical Journal of Experimental and Clinical
Research, 27, €929834-1. http://dx.doi.org/10.12659/MSM.929834

Ministry of Labour and Social Protection of Population of the Republic of Kazakhstan (2024, February 12) Bolee 12,8 tys. ino-
strannyh grazhdan osushhestvljajut trudovuju dejatel’nost’ v Kazahstane [More than 12.8 thousand foreign citizens carry out labour
activity in Kazakhstan] Available at: https://www.gov.kz/memleket/entities/enbek/press/news/details/709200?lang=ru (in Russian)

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, 1., Hoffmann, T. C., Mulrow, C. D., ... & Moher, D. (2021). The PRIS-
MA 2020 statement: an updated guideline for reporting systematic reviews. bmj, 372. https://doi.org/10.1186/s13643-021-01626-4

Prikaz Ministra zdravoohranenija Respubliki Kazahstan ot 4 ijulja 2022 goda Ne KR DSM-63. “Ob utverzhdenii gosudarstven-
nyh obshheobjazatel’'nyh standartov po urovnjam obrazovanija v oblasti zdravoohranenija”. [Order of the Ministry of Health of the
Republic of Kazakhstan dated 4 July 2022 No. KR DSM — 63 “On approval of state obligatory standards for levels of education in
the field of health care.”] Available at: https://adilet.zan.kz/rus/docs/V2200028716 (in Russian)

Prilozhenie 3 k prikazu Ministra obrazovanija i nauki Respubliki Kazahstan ot 31 oktjabrja 2018 goda Ne 603 “Tipovaja ucheb-
naja programma obshheobrazovatel’noj discipliny “”Inostrannyj jazyk™” dlja organizacij vysshego i (ili) poslevuzovskogo obra-
zovanija” [Annex 3 to the order of the Minister of Education and Science of the Republic of Kazakhstan dated 31 October 2018 Ne
603 “Model curriculum of general education discipline “Foreign Language” for higher and (or) postgraduate education institutions”]
Available at: https://adilet.zan.kz/rus/docs/V1800017651#z319 (in Russian)

Rodis, O. M., & Locsin, R. C. (2019). The implementation of the Japanese Dental English core curriculum: active learning
based on peer-teaching and learning activities. BMC medical education, 19, 1-7. https://doi.org/10.1186/s12909-019-1675-y

Rusalkina, L., & Tomashevska, A. (2022). Theoretical and methodological principles of teaching professional English to future
doctors. East European Journal of Psycholinguistics, 9(1), 165-175. https://doi.org/10.29038/eejpl.2022.9.1.rus

Schoon, V. (2021). Doctor, do you speak speak English? An analysis of pragmatic strategies to achieve mutual understanding
during GP consultations in English as a Lingua Franca in the Netherlands (Master’s thesis). Available at: https://www.doria.fi/han-
dle/10024/189161

Sharipova, F., Akhmedova, A., & Jalilova, N. (2020). Interactive Learning in the medical English classroom. Universal journal
of educational research, 8(5), 1997-2004. https://doi.org/10.13189/ujer.2020.080537

Snyder, H. (2019). Literature review as a research methodology: An overview and guidelines. Journal of business research, 104,
333-339. https://doi.org/10.1016/].jbusres.2019.07.039

Su, S. M., Tsai, Y. H., & Tai, H. C. (2022). An ESP approach to teaching nursing note writing to university nursing students.
Education Sciences, 12(3), 223. https://doi.org/10.3390/educsci12030223

Tweedie, M. G., & Johnson, R. C. (2018). Listening instruction and patient safety: Exploring medical English as a lingua franca
(MELF) for nursing education. Journal of Belonging, Identity, Language, and Diversity, 2(1), 1-27. http://dx.doi.org/10.1007/978-
3-319-63444-9 5

Tweedie, M. G., & Johnson, R. C. (2019). Research directions in medical English as a lingua franca (MELF). Language and
Linguistics Compass, 13(3), ¢12312. https://doi.org/10.1111/Inc3.12312

184



A. Aliakbarova, L. Baitleuova

Wagner, M. N. L., Kupriyanova, M. E., Maximova, O. B., & Ovezova, U. A. (2022). Improving the effectiveness of teaching:
The impact of interactive methods in teaching English students as they increase their proficiency level to B2. Theory and Practice in
Language Studies, 12(11), 2232-2238. https://doi.org/10.17507/tpls.1211.02

Wu, C., Zhang, Y. W., & Li, A. W. (2023). Peer feedback and Chinese medical students’ English academic writing develop-
ment: a longitudinal intervention study. BMC Medical Education, 23(1), 578. https://doi.org/10.1186/s12909-023-04574-w

Zanina N. (2024, May 21). Skol’ko inostrancy platjat za obrazovanie v Kazahstane i kakie vygody poluchaet strana. [How much
foreigners pay for education in Kazakhstan and what benefits the country gets.] informburo.kz — multimedia information and analyt-
ical portal. Available at: https://informburo.kz/page/about https://informburo.kz/stati/skolko-inostrancy-platyat-za-obrazovanie-v-
kazaxstane-i-kakie-vygody-polucaet-strana (in Russian)

Aemopnap mypanvt monimem:

Atieepin Onuaxbaposa — PhD ooxmop, mypkonocus dicoHe min meopusicvl KapeopachiHvly aea oKbimywsicsl, On-Papabu
amvinoaevl Kaszax yimmulx ynusepcumemi (Aimamul k., Kazaxcman, e-mail: aliakbarova.a@kaznu.kz)

Jlaypa Baimneyosa (roppecnondenmmik aemop) — «Lllemen mini: exi wiemen miniy ookmopanmvl. On-Papabu amvlnoazwl
Kaszax ynmmuix ynusepcumemi (Aimameor k., Kasaxematn, e-mail: laura.baitleuova@gmail.com)

Ceedenus 06 asmopax:

Atieepim Onuaxbaposa — PhD 0okmop, cmapwiuii npenodasamens kageopsbl miopkonouu u meopuu azvika, Kazaxckuii Hayuo-
Hanvublll yHueepcumem umenu Anb-Dapadu (2. Anmamvl, Kazaxcman, e-mail: aliakbarova.a@kaznu.kz)

Jlaypa bBaimneyosa (koppecnoHOenmublil agmop) — OOKMOPAHM 00paz08amenbHol npocpammvl « MHOCMpanublil 361K 06a
uHocmpannwlx azvika, Kazaxckuil nayuonanvhulil yHueepcumem umenu Anv-@apabu (2. Arimamoel, Kasaxcman, e-mail: laura.
baitleuova@gmail.com)

Information about authors:

Aigerim Aliakbarova — PhD, Senior lecturer of the Department of Turkology and Language Theory, Al-Farabi Kazakh National
University (Almaty, Kazakhstan, e-mail: aliakbarova.a@kaznu.kz)

Laura Baitleuova (corresponding author) — Doctoral student of the educational program “Foreign Language: Two Foreign
Languages”, Al-Farabi Kazakh National University (Almaty, Kazakhstan, e-mail: laura.baitleuova@gmail.com)

Received 16.08.2024
Accepted 01.12.2024

185



