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SOME FACTORS FOR FORMING THE READINESS
OF PROSPECTIVE TEACHERS FOR ACADEMIC MOBILITY

Undoubtedly, the changes taking place as a result of the society’s entry into the global community
require competitive high-quality specialists. Such changes are directly related to the field of education,
including the training of future teachers, because the status of the teacher is highly valued in the country,
and laws and concepts are adopted at the state level. This necessitates the training of a flexible, mobile,
professional, adaptable and competent specialist who can compete in accordance with the ongoing
changes in the international arena. Academic mobility is a key step in a prospective teacher’s profes-
sional and academic growth. The purpose of this paper is to identify several factors influencing future
teachers’ readiness for academic mobility. To achieve the set goal, a qualitative research method was
used, which included a theoretical analysis of the problem, as well as a focus group interview, with re-
sponses recorded and coded. The identified results were discussed, institutional, curricular, and profes-
sional factors of future teachers’ readiness to undergo academic mobility were determined and analyzed.
We expect that the proposed factors would allow future teachers to prevent obstacles in their academic
mobility. The issue presented in the article may encourage other researchers to focus on various large-
scale solutions for preparing future teachers for academic mobility in higher education institutions.

Keywords: academic mobility, future teacher, training, institutional, curricular, and professional fac-
tors.
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boAawuak, MyFaniMAEpAiH, aKaAeMUSIAbIK, YTKbIPAbIKKA
AQSIPAbIFbIH KAQAbINTACTbIPY (hakToOpAapbl

KoFaMHbIH, 9AEMAIK KaybIMAACTbIKKA KipiryiHiH HOTMXECIHAE OPbIH aAbIN XKaTKaH e3repictep 6o-
cekere KabiAeTTi >KoFapbl camnaAbl MaMaHAApPAbl TaAan etepi ce3cis. MyHaai esrepictep 6iAiM caAa-
CblHa, OHbIH, iWiHAE GOoAalLaK, MyFaAIMAI AasipAayFa TiIKEAEM KATbICTbl, OMTKEHI, EAIMI3AE MYFaAIMHIH
MepTebeciHe aca >Korapbl MaH BEpiAiN, MEMAEKET ADPEXECIHAE 3aHAAP MEH TY>KbipbiIMAAMaAap Ka-
ObIAAAHYAQ. ByA xaAblkapaabik, apeHaaarbl KYHAEAIKTI e3repictepre cait 6eiimaenin, 6acekere Tyce
aAaTbiH MKEMAI, YTKbIP, KOCiOn XoHe Ky3ipeTTi MamaH AasipAayAbl TaAan eTeai. boaalak, MyFaAiMHiH
KOCiOU-FbIABIMM AaMybIHa bIKMAA €TETIH MaHbI3Abl KAaAaMAAPAbIH 6ipi CTYAEHTTIH aKaAEMMSABIK, yT-
KBIPABIKTaH ©Tyi. MakaAaHblH MakcaTbl 60AaLLak, MyFaAIMAEPAIH aKaAEMUSIAbIK, YTKbIPAbIKTaH eTyre
AQSPAbIFbIH KAABINTACTbIPYAbIH, GipHeLe hakTopAapbiH ankpiHAay. KoibiAFaH MakcaTka KOA XKeTKi3y
YLLIH 3epTTey SAICTEPI PETIHAE CarnaAbl 3epTTey XKYPri3iAAl, OHbIH iliHAE MOCeAe GOMbIHLLIA TEOPUSIAIK,
TaAAQY >KacaAblm, pOKYC-TOMN MHTEPBbIOI OTKI3iAIMN, XkKayanTap Tacrnafa CaAblHbIM, KOATAAAbI. AHbIKTaA-
FaH HOTMXKEAEP TaAKbIAAHbIM, GOAALLAK, MyFAAIMAEPATH aKaAEMUSIABIK, YTKbIPAbIKTaH 6TYre AaspAbIfblH
KAABINTACTbIPYAbIH MHCTUTYLIMOHAAABIK, OaFAapAAMaAbIK, KaCiOn hakTopAap alkbIHAAABIM, TAAAAHADI.
YcbiHbIAFaH hakTopAap 6oAallak, MyFaAIMAEPAIH aKaAEMUSIABIK, YTKBIPABIKTAH ©TyAe Ke3AECETiH Ke-
AEPriAepAiH aAAbIH-aAyFa MYMKIHAIK 6epeai Aen ymiTTeHemi3. MakaAaaa KeTepiAreH MaceAe >KorFapbl
OKY OpbIHAAPbIHAA OOAALLIAK, MYFAaAIMAEPAIH aKaAEMMSIAbIK, YTKbIPAbIKKA AAQSPAbIFbIH KAAbINTACTbIPY-
AbIH 6acka Aa ayKbIMAbI LLELiMAEpPiH Taby yiiH 6acka 3epTTeyAepre TyYpPTKi 60Aa aAaAbl.

TyiiHn ce3aep: akaAeMUSIAbIK, YTKBIPABIK, GOAALLaK, MyFaAiM, AQSIPAbIK, MHCTUTYLIMOHAAABIK, Gar-
AapAaMaAbIK, Kacibu hakTopaap.
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®aktopbl POPMUPOBAHUS TOTOBHOCTH BYAYLLMX YUMTEAEH
K aKaA€MHY€eCKOi MOOUAbLHOCTH

M3MeHeHUs, NPOUCXOASLLIME B PE3yAbTaTe BXOXKAEHUS 06L1ecTBa B MUPOBOE COOOLLECTBO, Tpeby-
0T KOHKYPEHTOCMOCOOHbIX CMELMaAMCTOB BbICOKOTO KauecTBa. [oA0BGHbIe MPOLECChbl HaNpsIMyto CBSI-
3aHbl co chepoit 06pa3oBaHKs, B TOM UYMCAE C MOATOTOBKOM BYAYLMX YUMTEAEN, MOCKOAbKY B CTpaHe
BbICOKO LIEHUTCS CTaTyC YUMTEAS], @ 3aKOHbI M KOHLLEMUMM NMPUHMMAIOTCS Ha FOCY AQPCTBEHHOM YPOBHE.
9710 TpebyeT NOAroTOBKM rmBKOro, MOBUALHOIO, MPOECCUOHAABHOIO 1 KOMMETEHTHOrO CNELMAANCTA,
CNocobBHOro aAANTUPOBATLCS K HEMPEPbIBHbIM M3MEHEHMSIM Ha MEXAYHAPOAHOM apeHe M KOHKYpu-
poBaTb. OAHMM M3 BaXKHbIX LIAroB, CMOCOOCTBYIOWMX MPOGECCUOHAABHO-HAYYHOMY Pa3BUTHIO OyAy-
LLEro yUUTEAS, SIBASIETCS akaAemmyeckas MOOUAbHOCTb CTyAeHTa. Lleab cTtaTbm — BbISIBUTH HECKOABKO
(haKTOPOB rOTOBHOCTU BYAYLUMX YUMTEAEN K MPOXOXKAEHMIO aKaAEMUUECKONn MOBUABHOCTU. AASI AO-
CTUKEHMS! 3TON LeA ObIAO MPOBEAEHO KAaueCTBEHHOE MCCAEAOBAHME, BKAKOYUAIOLEE TEOPETUUECKUI
aHaAM3 NpobAemMbl U (POKYC-TPYNNOBOE MHTEPBbIO, B XOAE KOTOPOro OTBEThl ObIAM 3ahMKCUPOBaHbI U
3aKOAMPOBaHbI. Pe3yabTaTbl ObiAM 06CYKAEHbI M MPOAHAAM3UPOBAHbI, BbISIBAEHbI HEKOTOPbIE (hakTo-
pbl FTOTOBHOCTU OYAYLLIMX YUMTEAEN K MPOXOXKAEHMIO aKaAeMUUYEeCKON MOOMABLHOCTU. [TpeAAOIKEHHbIe
haKTOpbl MNO3BOAIT OYAYLIMM YUUTEASIM NPEAOTBPATUTL MPENSITCTBUS B MX aKAAEMUUYECKON MOOUAb-
HocTu. [pobAaema, MOAHSITAs B CTaTbe, MOXKET NMOMOYb B MOTMBALIMM APYTMX MCCAEAOBAHMI MO MOUCKY
MaclTabHbIX peLleHuit, HanpPaBAEHHbIX Ha (POPMMPOBAHME MOATOTOBKM GYAYLIMX MPENnoAABATEAEN K

aKaAeMMYeckom MOOUALHOCTU B BbICLLIMX y‘-I66Hle 3aBEeAEHNAX.
KAroueBble cAoBa: akapemMmyeckast MO6VI/\bHOCTb, 6yAyU_lVIl7| YUUTEADb, NMOAITOTOBKA, MHCTUTYUMO-

HaAbHble, yuebHble, MPodeccuoHaAbHbIe (hakTopbI.

Introduction

The entry of Kazakhstan into the area of inter-
national integration will undoubtedly necessitate
changes in the labor market in the country, includ-
ing the quality of future specialists. The modern
world society creates the need for the future spe-
cialist to be competent, as well as to be ready for
comprehensive, ongoing global and professional
changes. In this regard, it is not surprising that the
aim is “to establish a training system that maintains
alignment with the requirements of the labor market
and encourages everyone to make the most of their
knowledge-based individual potential in society”
(Law of the Republic of Kazakhstan on Education,
2007). In addition, meticulous changes are taking
place in the country’s education system, as well as
educational standards and strategies are being de-
veloped in accordance with new requirements, and
among them, the issue of training a competitive fu-
ture teacher has transformed into one of the greatest
concerns in the country. Its proof is the adoption of
the Law “On the status of a teacher” in the Republic
of Kazakhstan(2019), which recognizes “the spe-
cial status of a teacher” and “provides the necessary
conditions”. The organization of the educational
process and training curriculum for future teachers
are designed to ensure that the specialist receives
high-quality education and develops into a highly

capable expert. Increasing the importance of aca-
demic mobility is one of the most effective means
of increasing the effectiveness of the future teach-
er’s professional potential and competence. After
all, academic mobility among students is regarded
as the primary determinant in the development of
professional competencies (Law RK on the status
of teachers, 2019). Academic mobility has become
an essential component of higher education in to-
day’s progressively interconnected world. It enables
students and instructors to broaden their horizons,
gain new perspectives, and promote cross-cultural
understanding. Future teachers benefit immensely
from academic mobility, as their responsibility in
influencing the next generation necessitates a broad
and diversified educational experience. To prepare
future teachers for academic mobility, is crucial to
consider all aspects of students’ potential, including
opportunities for professional knowledge formation.
As a result, there is an immediate need to modify
the goals and objectives of the higher educational
institution in order to enhance the professional-ped-
agogical training of the future teacher, that is, the
development of the “mobility” of the future teacher,
and the search for effective factors that contribute
to the formation of the academic mobility of the
future teacher is an urgent problem (Hou, 2022).
For this reason, this article explores the essential
factors necessary for preparing future teachers for
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academic mobility, examining both institutional and
individual factors that contribute to their readiness.
It was aimed to undertake a theoretical analysis of
these challenges, determine the ways to increase the
academic mobility of the future teacher, conduct a
focus group interview with future teacher students
who have passed the academic mobility, code and
analyze the results of the interview. In the presented
article, an effort was undertaken to find an answer
to the following research question: What are possi-
bly the most significant institutional, curricular, and
professional factors in preparing future teachers for
academic mobility?

Literature Review

The concept of higher education and science de-
velopment in the Republic of Kazakhstan for 2023-
2029(2023), states that it is crucial to collaborate with
science and knowledge; to promote and establish
circumstances for the advancement of international
academic and scientific-technical partnerships. In ad-
dition, it is indicated that “extensively growth of mul-
tiple methods of both internal and external academic
mobility of learners and faculty members of higher
educational organizations is predicted”. The fact that
this document states “multiple languages education
by means of mobility programs shall continue to be
put into effect for the complete involvement of stu-
dents in the internationally recognized academic
community” (Concept of development of HES in
RK, 2023) can be evidence of the country’s emphasis
on academic mobility in its higher education institu-
tions. Academic mobility might be characterized as
“the exchange for students or researchers for a par-
ticular academic duration (which incorporates train-
ing or employment experience), generally a semester
or an academic year, to an additional higher educa-
tion institution (local or abroad) to perform investiga-
tions or study findings, which takes the form of credit
at their own higher education institution and must
be reconfigured in the prescribed manner of gained
proficiency in educational programs” (Methodologi-
cal recommendations, 2018). Rostovskaya, Skoro-
bogatova et al.(2021) note that academic mobility
makes a contribution to the accumulation of human
and cultural scientific capital by connecting research
communities in different nations. Academic mobility
refers to future teachers’ commitment (or aptitude) to
encounter international standards, language acquisi-
tion, and geographical challenges in order to accom-
plish their educational and academic goals (Seggie,
2021).

The Republic of Kazakhstan is a full partici-
pant of the European higher education space, that
is, the processes of reforming the national education
system take into account European trends (Meth-
odological recommendations, 2018). In accordance
with the European Higher Education Strategy, aca-
demic mobility for students and faculty is expect-
ed to enhance the effectiveness of programs and
scientific research accomplishments. It promotes
the academic and culture internationalizing of Eu-
ropean higher education, reinforces the European
Higher Education Area’s multilingual historical
context, and facilitates more substantial competition
as well as collaboration among higher education in-
stitutions. As a consequence, mobility should be the
primary element of the European higher education
environment (Mobility strategy for EHEA, 2020).
Academic mobility has been considered to be im-
portant in the European area because it ensures that
students acquire knowledgeable, interpersonal, and
multicultural abilities while additionally improv-
ing their potential for employment. Subsequently
is additionally suggested that students from higher
education institutions who participate in academic
mobility internationally are far more probable to
find work within a year subsequent to completion
(European Education, 2023). Academic mobility
in our country is carried out within the framework
of the Bologna process. Kazakhstan actively coop-
erates with other countries within the networks of
ENIC (European Network of Information Centers),
NARIC (National Academic Recognition Informa-
tion Centers in the European Union) (Methodologi-
cal recommendations, 2018).

Kazakhstani scientists classify academic mobil-
ity into two types: mutual and level. Mutual aca-
demic mobility guarantees that a student accumu-
lates completely educational institutions at a foreign
higher educational institution and investigates at a
different one higher educational institution at the
following level of education, while level mobil-
ity enables a student to continue their education at
a foreign university for a limited period (semester,
academic year) (Abdykhalykova, 2021), (Kaban-
bayeva, 2019).

Conversely, researchers occasionally criticize
the academic mobility of students and research-
ers, calling it “a certain “choice” within the frame-
work of specific and individualized restrictions”,
as well as “the absence of “intra-national” inter-
institutional mobility” (Ackers, 2008). Kondakci
reveals that long-term academic mobility is effec-
tive (2011), Granja, Visentin argued that short-term
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academic mobility is the best element of mobility
in higher education (2024). Despite this, Quiroz-
Schulz(2024) asserts, that academic mobility fosters
relationships with fellow students abroad, encour-
ages educational and research experiences, makes
a contribution to the transformation of investment
in the scientific field, and provides practical knowl-
edge about the requirement to publish outcomes in
order to acquire recognition around the world . Ples-
sis and Joey(2022) argue that the development of
“pedagogical mobility,” which includes academic
mobility, is critical for future teacher preparation in
higher education institutions. Nevertheless, contrary
to the notion of how beneficial academic mobility is,
as well as growing enthusiasm and popularity of it,
the country’s academic mobility procedures contin-
ues to produce inconsistent outcomes. Specifically,
with regard to the different perspectives and signifi-
cant distinctions between the internal structure of
the educational system in our country and the for-
eign education system, a student of a higher edu-
cational institution may not be prepared for an out-
standing foreign academic mobility program, since
the future teacher “is influenced by his subsequent
previous knowledge and expertise as well as desires
to acquire new concepts,” and in order to comply
with their expectations, they must be able to relocate
effectively(Bradly, 2023).

Research methodology and methods

Based on the article’s research topic and research
question, a theoretical analysis of scientific and
pedagogical literature was conducted, a focus group
interview was organized among 5 future teachers —
students who had undergone academic mobility, and
effective, ineffective, advantages and disadvantages
of academic mobility were analyzed. A focus group
is defined as “listening to and collecting information
and opinions on a specific question”. A focus group,
according to Winke P.(2017), is a technique to learn
more about the members’ perspectives on the issue

Table 1 — Focus group interview questions

being discussed . A focus group is a kind of dis-
cussion that focuses on a certain topic and produces
qualitative data. The names of future teachers who
participated in the focus group were coded as “Fu-
ture Teacher 17, “Future Teacher 27, “Future Teach-
er 37, “Future Teacher 4”, “Future Teacher 5. The
participants visited Sweden, the Czech Republic,
Poland, South Korea, and China with the academic
mobility program. The interview for the focus group
mainly consisted of 10 open-ended questions within
the framework of one topic, additional questions
were asked during the focus group interview. The
discussion in the focus group was recorded in de-
tail, the findings were thematically coded, and the
responses were analyzed in categories. The contra-
dictions and issues in the answers were highlighted
and prompted to provide a clarification to the ar-
ticle’s research question. Consequently, objective
variables for preparing future teachers for academic
mobility were identified and evaluated. An investi-
gation concluded with recommendations for further
research on the subject, as well as additional pro-
posals for the factors encountered in future teachers
readiness for academic mobility.

Results and discussion

To answer the article’s research question, we
first conducted a focus group interview with 5 fu-
ture teacher students from different cities of the
country who had undergone academic mobility
abroad. Furthermore, in order to acquire the infor-
mation required to define the major institutional,
methodological, and professional factors that con-
tribute to the effective creation of future teachers’
readiness for academic mobility. Based on the
experience of the future teacher-students, it was
aimed to analyze and code the proposals and de-
mands during the focus group interview. The focus
group questions are presented in the table below
(Table 1). The focus group interview was conduct-
ed in face-to-face meetings.

Questions for the focus group

Open answers

What motivated you to participate in the academic mobility program?

How important was the academic mobility program to you?

and scientific skills?

What difficulties did you encounter during the academic mobility program? In terms of education system

What knowledge and skills does the candidate need (in advance) during the academic mobility program?
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Continuation of the table

Questions for the focus group

Open answers

advantages did you get?

After completing the academic mobility program, what knowledge and skills did you improve, what

What personal qualities should a future teacher undergoing academic mobility have?

Were there any intercultural difficulties during the academic mobility?

strategies?

Did you develop any scientific interest or desire to conduct research within a scientific topic while
familiarizing yourself with pedagogical-innovative methods, various advanced educational contexts and

As a result of the academic mobility, did you find like-minded friends and mentors in accordance with your
professional and scientific interests? Do you have a professional relationship with them?

Do you feel that you are fully prepared for academic mobility ahead of your group?

Upon completing analyzing the focus group re-
sponses from participants and using thematic cod-
ing, we identified a number of categories, settling
particular consideration to the contradictions and
challenges encountered by future teachers dur-
ing academic mobility, and then pointed out two
or three issues to analyze independently. The sug-
gested categories are the following: 1) Institutional
issues; 2) Integration of educational programs; 3)
Professional-scientific issues; 4) Personal qualities.
Analyzing the proposed categories, we answer the
research question of the article.

Institutional issues: Participants in the focus
group frequently stated that they encountered an im-
balance in the choice of mobility programs for their
particular subject, that the student’s proficiency was
insufficient to be successful at a foreign educational
institution, along with the fact they had many dif-
ficulties with a foreign language. The responses
provided by each of the students revealed that there
were some challenges with the aforementioned is-
sues.

Future Teacher 1: My English is at a sufficient
level, basically a good language. However, during
the course, I realized that my language was bad at
the academic level, and that was the obstacle in the
process of understanding.

Future Teacher 4: My language “let me down’
during the lesson, but I had to study a lot. I also used
a translator. However, I got a good knowledge.

Future Teacher 3: I am a future teacher of chem-
istry. But in the environment I entered, I had to go to
the classes they set, not my desired field and subject.

Future Teacher 5: To be honest, the level of ed-
ucation I learned here is completely different from
that there. Teaching methods, organization, com-
munication are completely different. I have learned
a lot, and there is much to learn.

’

Issues of curriculum integration. The similarity
of the answers of the majority of the respondents
led to the inclusion of the issue of curriculum in-
tegration as a separate category. For example, to
the question “What knowledge and skills does the
candidate need (in advance) during the academic
mobility program?”, the participants unanimously
responded that a student who goes on academic mo-
bility should first develop certain knowledge and
skills and acquire certain competencies. Cultural
competency is recognized as essential for future
teachers to properly manage different educational
situations.

Future Teacher 2: If we, as future teachers, are
aware of the world experience, structure and meth-
ods, the knowledge we get there will be of high qual-
ity. This is because a person who knows something
easily absorbs new knowledge, and if you don’t
know it, it takes time to absorb and process that in-
formation, and you partially accept other new in-
formation. I don’t know, that’s how I understood it
from my experience.

Future Teacher 3: During the academic mobil-
ity there were intercultural inconveniences, we have
a different mentality and culture. We gradually got
used to it, being there and seeing it. But there were
many differences. There are a lot of things to learn
and a lot of things not to learn (laughs).

Professional and academic issues. The profes-
sional-academic problem of academic mobility was
identified as a result of categorizing future teach-
ers’ responses. The future teachers underlined that
they all had mentors in higher education institutions
abroad who provided them with thorough academic,
scientific-organizational, and personal support to
the students. Furthermore, the participants gained
a distinct perspective on scientific knowledge and
networking opportunities.



Sh.B. Kadirsizova

Future Teacher 1: What I really liked there it
was the mentor’s help. A mentor is not just a help-
er, but a real, true motivator and helper from the
academic point of view. To be honest, even though
we were studying, we did not pay attention to the
academic part. It looked like something difficult and
scary. It turns out that the methods, strategies, and
topics used in the lesson are all related to science
and can be studied. From this point of view, my at-
tention was opened and I returned knowing “the
edge” of true research. If only we had such a men-
toring and training system. For example, if I knew
all this before then, I would even “fly”.

Future Teacher 4: Yes, I think so too. Our
knowledge and research can be combined and stud-
ied. For example, I can conduct experimental work
with students and in my classes. In general, it is re-
ally interesting.

Future Teacher 5: What is new for me is net-
working. For example, when we meet someone, usu-
ally we become friends if we have similar hobbies.
Networking here is a like-minded person, where
you can get to know and communicate with anyone.
For example, if he and I are future physicists, if our
common topic is physics, I will hang out with that
person, maybe we will write an article together, and
then invite each other to conferences. I liked this
very much. In our country, it is not so developed.

At the same time, having analyzed the focus
group data, we made another additional important
core factor. The analysis of the following questions
became prompts for arising of this factor: What per-
sonal qualities should a future teacher who under-
goes academic mobility have?, What motivated you

to participate in the academic mobility program?,
How important was the academic mobility program
for you? In terms of education system and scientific
skills? etc. Along with the responses, the majority of
prevalent attributes required for a potential teacher
were friendliness, abilities to communicate, toler-
ance and adaptation, cultural competence, and intel-
lectual curiosity, among others.

Future teacher 3: The first thing a student needs
abroad is sociability. Openness and cultural compe-
tence are needed as well. Because you get to know
many students, you need to communicate with men-
tors and teachers.

Future teacher 5: These qualities are needed not
only abroad, but for teachers in general. Since the
teacher works with the child, openness and commu-
nication skills are very important.

Careful subject matter coding of focus group
interviews revealed that there are professional and
scientific challenges, organizational problems in
future teachers’ academic mobility programs, and
educational initiative incorporation. That example,
if we describe and categorize aspects that contribute
to the prevention of identified difficulties, we can
use institutional assistance, academic counseling,
and language learning tools. The integration of cur-
riculum factors include: internationalizing of edu-
cational programs, multicultural competence train-
ing, and practical training possibilities. Mentoring
programs, research collaborations, and networking
opportunities might be characterized as profession-
al-academic issues. Personality attributes include
resilience and flexibility, cultural competency, and
openness. (Figure 1).
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Figure 1 — Factors preventing future teachers’ problems with academic mobility
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The focus group interview results provided the
answer to the article’s research question. Accord-
ing to the findings of the study, future teachers in
the country who are undergoing academic mobility
will confront a variety of institutional, curricular,
professional, and personal challenges. Neverthe-
less, we believe that the stated difficulties and prob-
lems can be overcome by planning various events
with prospective teachers in advance. For this rea-
son, we categorized the focus group interviews and
highlighted institutionalized curriculum integra-
tion, professional-academic, and personal attributes
as potential preventative factors for the difficulties
observed throughout the analysis. We believe that
focusing on the mentioned characteristics is crucial
to educate future instructors for academic mobil-
ity. It is accomplished through the integration of
educational programs. For instance, future teacher
education programs should include components on
international perspectives in education, multicul-
turalism, and student-centered teaching strategies,
among other things. Additionally, “the management
of extracurricular initiatives at the college or univer-
sity is extremely significant because it guarantees
familiarization of the future teacher to self-aware-
ness, self-improvement, professional growth, rapid
adjustments to new circumstances and prepared-
ness to actively change challenging circumstances”
(Bradly, 2023). Special academic advisors should
assist future teachers in choosing suitable mobility
programs and making sure the experience aligns
with their professional and academic objectives in
order to prepare them for academic mobility. In oth-
er words, one of the factors determining the future
teacher’s preparedness for academic mobility is the
requirement for institutional encouragement from
the student.

The language of instruction is one of the main
obstacles to academic mobility overseas. Future
educators have to “be familiar with a foreign lan-
guage or possibly different foreign languages” in
order to support educational interaction (Khramova
et.al, 2013). Unfortunately, for the vast majority
of upcoming learners across our nation, language
adaptation is still a significant problem. Language
courses and competency assessments, for example,
are required provided to enable future teachers to
communicate successfully in multilingual environ-
ments while participating in academic discourse.
Academic mobility is characterized as “a instrument
for strengthening beneficial interpersonal abilities as
well as comprehension among students” highlight-
ing the need of intercultural competence for future

10

teachers throughout this process(Doyle et.al, 2010).
A future teacher is expected to be able to integrate
academically into a new setting while also demon-
strating “hard,” “soft,” and “adaptive” skills (Sylvie,
2024).

Training and seminars for future teachers is
supposed to be available to help students improve
their intercultural competence. These training ses-
sions should focus on interdisciplinary interaction,
resolution of disputes, and cultural knowledge, pre-
paring potential teachers to perform competently
and respectfully in varied educational situations.
Multidisciplinary learning activities, particularly
programs for studying abroad, foreign internships,
and teaching training programs in culturally diverse
educational institutions, allow potential teachers to
obtain comprehensive experience with different sys-
tems of education and methods of instruction. At the
most basic level, “academic mobility of the future
teacher is required as an indicator of a specialist,
since not every mobile individual has the capacity
to acquire the essential skills on themselves, estab-
lish novel concepts on their basis, and subsequently
to impart this knowledge to other people” (Didenko
et.al, 2021). Regardless of the growing popularity of
academic mobility programs, the research potential
of future teachers remains limited. Foreign higher
education institutions still neglect to consider stu-
dents’ academic mobility very seriously (Teichler,
2015). As a component of academic mobility, fu-
ture teachers’ professional growth, and entry into
the world of scientific cooperation, it is vital to en-
courage involvement in joint research projects with
international partners. These rules persuade future
teachers to pursue academic mobility and to share
best practices in education. The collaboration would
allow students to develop novel teaching approach-
es, improve the global reputation of teacher educa-
tion programs, and advance the professional growth
of future teachers. Research cooperation assists a
student in overcoming the “ongoing global chal-
lenges” around the future teacher and will prepare
them for academic mobility (Pfingsthorn, 2017). Or-
ganizing networking events, conferences, and sym-
posia allows potential teachers to connect with like-
minded students, scholars, and educational leaders
from around the world. These experiences allow
them to form professional relationships, exchange
ideas, and stay up to date on the latest advancements
in education. Furthermore, cultural competence is
required for potential instructors to properly use di-
verse educational settings. Future teachers should
be compassionate, adaptable, and sensitive to the
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diverse cultural norms, languages, and methodolo-
gies of instruction encountered throughout academ-
ic mobility programs. Cultural sensitivity promotes
meaningful cross-cultural contacts and trains future
teachers to participate productively in a variety of
learning situations. The ability to succeed despite
failure, deal with stress, and adjust to new situations
enhances their academic preparedness while simul-
taneously fostering their development as individuals
and professionals. It is critical to include sessions,
classroom instruction, and experiences that can in-
fluence the future teacher’s emotional resilience in
the educational curriculum.

Conclusion

In accordance with the research question stated
in the article, a focus group interview was conduct-
ed with five students who had undergone academic
mobility abroad, while making a theoretical analy-
sis of the works of scientists. As a result, the chal-
lenges encountered during academic mobility were
identified, and factors influencing future teachers’
preparation for academic mobility were proposed.
To prepare future teachers for academic mobility,
a multidimensional approach is required, includ-
ing institutional support, curricular integration,

professional development activities, and personal
traits. Therefore, by providing various learning op-
portunities and creating comfortable surroundings,
educational institutions encourage future teachers to
thrive in multicultural environments, integrate glob-
al viewpoints, and make meaningful contributions to
global education. We may foster a fresh generation
of educators capable of meeting students’ changing
requirements in an interconnected world by making
particular investments in future teacher preparation
for academic mobility. Furthermore to the factors
mentioned above, cultural competency, language
skills, multidisciplinary knowledge, global aware-
ness, and tolerance additionally have an impact on
future teachers’ academic mobility readiness.

By developing these qualities and providing a
positive learning environment, we may effectively
prepare future teachers to thrive in diverse educa-
tional contexts and contribute to the advancement of
global education. One of the limitations encountered
during the writing of the article was the absence of
Kazakh conversion programs for audio recording of
the focus group interview. Extensive information
had to be manually typed and recorded. The article
suggests holding a larger focus group interview to
discuss the issue and thoroughly researching the sci-
entific potential of academic mobility.
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