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SITUATIONAL CASES AS MEANS OF FORMING
THE METHODOLOGICAL CULTURE
OF FUTURE SOCIAL PEDAGOGUE

The need for qualified teachers has arisen as a result of changes in society and the economy, techno-
logical advancements, and the escalation of social and political instability. A social pedagogue’s profes-
sional competency is defined by the unity of his theoretical and practical readiness to carry out social
and pedagogical activities, as well as by his professionalism, professional knowledge, and abilities. The
high standards of society dictate the future social pedagogue’s competency and versatility in his work.
A social pedagogue’s professional competence is a combination of mental attributes that enable one to
behave properly and autonomously in social and educational contexts. A skilled professional is prepared
to autonomously decide on social and educational initiatives, carry them out, and take responsibility
for the outcomes. In order to ensure that aspiring social pedagogues are fully immersed in the field, the
article presents an analysis of the impact of situational cases on the level of their methodological cul-
ture. The study was conducted based on the author’s diagnostic instruments accounting for the specifics
of each phase of the investigation. Furthermore, an examination of a particular professional scenario
served as the foundation for each diagnostic instrument. A person-oriented empirical approach, which
is typically regarded as a priority for the development of professional practice and teaching techniques
of social pedagogy, serves as the scientific and methodological foundation for the research presented
in this article. The research’s foundation included the application of descriptive statistical techniques
correlation analysis, and Student’s T-test. Data processing was carried out using the statistical package
SPSS.22. In addition to providing opportunities for new study, the data can be utilized for personnel se-
lection, advanced training and retraining programmers for social pedagogues, as well as for professional
self-determination of specialists at this level.

Keywords: social pedagogue, methodological culture, school education, immersion in the profes-
sion, professional situation.
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JKaFAasaTTbIK KencTep 60AALLIAK, DACYMETIK MeAarortii 9AiCHAMaAbIK,
MOAEHHUETIH KAABINTACTbIPYAbIH, KYPaAbl peTiHAe

OMip MeH 3KOHOMMKAHbIH, ©3repyi, TEeXHOAOIMSHbIH, AaMybl, SAEYMETTIK >K8He cascu
KaMLLbIABIKTAPAbIH, WMEAEHICYi GiAiM 6epyae BIAIKTI KaAPAAPADBIH KQXKETTIAITIH TYABIPAbl. DAEYMETTIK
neAarorTiH Kacibu Ky3bIPETTIAIN OHbIH SAEYMETTIK-TIeAArOrMKaAblK, KbI3METTi >Ky3ere acblpyfra
TEOPUSIABIK, >KOHE MPAKTUKAABIK, AQMbIHABIFbIHBIH, GIPAIriH KaMTHMABI XKOHE OHbIH KOCIOMAIriH, kacibu
GiAIMi MeH iCKepAiriH cunatTanAbl. boaawak, aAeymMeTTiK MeAarorTiH Ky3bIPeTTIAir KeHe OHbIH
KbI3METIHIH oM6e0anTbiFbl KOFaMHbIH, >KOFapbl TaAanTapbIMEH aHbIKTaAaAbl. DAEYMETTIK MeAarorTiH
KaCiOM KY3bIPETTIAIri-OYA 9AEYMETTIK-NIeAArorMKaAbIK, KbiI3MeTTe Aepbec >kaHe XKayanTbl 9pekeT eTyre
MYMKIHAIK 6EPeTiH MCUXMKaAAbIK, KACMETTEPAIH YIAECiMI. Ky3bIpeTTi MamMaH oAeyMETTIK-NeAarormkaAbik,
KbI3MET CaAacbliHAQ 63 GeTiHwe weLlimM KabblAAayFa, OAAPAbI >KY3ere acblpyFa >koHe aAblHFAH HOTUXKE
ylwiH >kayan Gepyre aanbiH. Makanapa GoAallak, SAEYMETTIK MeAarortepAi MamaHAbIKKA, OAApAbIH
B9AICHaAMaAbIK, MBAEHMET AEHIeliH KaMTamachl3 eTyre apHaAFaH CUTYaUMSAbIK, XKaFAalAapAbIH 8cepiH
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3epTTey 3KCNEePUMEHTTIH, 8P Ke3€eHiHiH epeKLLeAiriH eckepeTiH aBTOPAbIH, AMAarHOCTUMKAAbIK, KYPAAAQpPbI
HerisiHAe >yprisiaai. CoHbIMEH KaTap, AMarHOCTMKaHbIH 9P KypaAbl 6eAriAi 6ip Kacion xarAanAbl TaA-
AQyFa HerizpaeAreH. Makanaaarbl 3epTTEYAIH FbIAbIMU-BAICTEMEAIK Heri3i oAeyMeTTiK neAarorvkaHbl
OKbITYAbIH KOCiOM Taxipnbeci MeH SAICTePiH AaMbITY YLIIH ABCTYPAI TypAe 6aCbIMAbIKKA Me TyAFara
GafbITTaAFaH SMMMPUMKAABIK, TOCIA BOAbIN TabblAaAbl. 3epTTey cunaTTamablk, CTaTUCTUKA BAICTEpiHE,
KOPPEASLMSIAbIK TAaAAQYFA XKOHE CTYAEHTTIH T-KPUTEPUINiH KOAAQHYFA HEr3AEAreH. AepekTepai eHAey
SPSS 22 ctatncTMKaAbIK, NAKeTIHIH, KOMeriMeH XYPri3iAai. AAbIHFAH AepekTep >KaHa 3epTTeyAep YLUiH
nepcriekTMBaAapAbl alllaAbl, COHbIMEH KaTap KaAPAAPAbl ipiKTey, SAEYMETTIK neAarortapAbiH GiAiKTi-
AIFiH apTTbIPY >KOHE KaiTa AaspAay b6araapAamanapbl Ke3iHAE, COHAQ-aK, OCbl AGHTeMAEri MaMaHAAp-
AbIH K8CiOM ©3iH-63i aHbIKTaybl MaKCaTbIHAQ KOAAAHBIAYbI MYMKiH.

Ty¥iH ce3aep: 9AEYMETTIK NMeAaror, 9AIiCHaMaAbIK, MOAEHWNET, MeKTenTeri iAiM, MaMaHAbIKKa 6ay-
AY, KOCIMTIK >XXarAal.
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CuUTyauMoHHbIe KeHCbl KaKk cpeACTBO DOpMUPOBaAHMS
METOAOAOTMYECKOH KYAbTYPbl OYAYLILMX COLIMAAbHbBIX MEAAroroB

M3MeHeHMe >KM3HU 1 3KOHOMMKM, pas3BUTHE TEXHOAOTMI, 0OOCTPEHME COLUMAABHbBIX M MOAUTUYE-
CKMX MPOTMBOPEUMIA CO3AANO HEOOXOAMMOCTb KOMMETEHTHbIX KaApPOB B 06pasoBaHuu. Npodeccmo-
HaAbHasi KOMNETEHTHOCTb COLMAAbHOIO NeAarora BKAKUYaeT EAMHCTBO €ro TEOPETUYECKON U NpakTuye-
CKOM rOTOBHOCTU K OCYLLECTBAEHMIO COLMAAbHO-TIEAArOrMUYECKON AESITEABHOCTU U XapakTepusyeT ero
npodeccMoHaAn3M, NPOGEeCCUOHAAbHbBIE 3HaHMS 1 yMeHus. KoMNeTeHTHOCTb GYAYLLEro COLMAAbHOMO
neaarora M MHOro(yHKUMOHAAbHOCTbIO €0 AESTEALHOCTU OMPEAEASIETCS BbICOKMMU TpeboBaHMSIMM
obuiecTtBa. NpodeccroHaAbHOM KOMMETEHTHOCTbIO COLMAABHOMO MeAarora — 3T0 COoYeTaHune MCUxu-
YeCKMX CBOWCTB, MO3BOASIOLLEE AEMCTBOBATb CaMOCTOSITEABHO M OTBETCTBEHHO B COLMAAbHO-TIeAAro-
rMyeckom AesTeAbHOCTM. KOMMEeTEeHTHbIN CreumaAncT roTOB CaMOCTOSITEABHO MPUHUMATbL peLleHus B
00AACTM COLMAAbHO-TIEAQrOrMYECKON AESTEABHOCTM, PEAAM30BaTb MX, M HECTU OTBETCTBEHHOCTb 3a
MOAYYEHHbI pe3yAbTaT. B cTaTbe NokasblBaeTCsl aHaAU3 BAMSIHUSI CUTYALMOHHbIX KEMCOB, NMPU3BaHHbIX
ob6ecneunTb NnorpyxeHune GyAyLLIMX COLMAAbHbBIX NMEAAroroB B NPogeccuio, Ha YpoBeHb MX METOAOAO-
rMYecKoi KYyAbTYpbl. MlccAeAOBaHME MPOBOAMAOCH Ha OCHOBE aBTOPCKOIO AMArHOCTUUYECKOTO MHCTPY-
MEHTApUS, YUMTbIBAIOLLErO CeUMMUKY KaKAOI0 3Tara sKCnepumeHTa. [Mpu 3ToM KaXKAbli MHCTPYMEHT
AMArHOCTMKM BbIA OCHOBaH Ha aHaAM3e OMPEeAEAEHHOM MPOgeCCMOHAAbHOM cUTyaumu. HayuHo-me-
TOAOAOIrMYECKasl OCHOBA MCCAEAOBaHMS B CTAThe SIBASETCS AMMHOCTHO-OPMEHTUPOBAHHDBIN 3MMMPUYe-
CKMIA MOAXOA, KOTOPbIA TPAAMLMOHHO CUMTAETCS MPUOPUTETHBIM AAS PA3BUTUS MPOECCUOHAALHOM
NPaKTUKM U METOAOB 0BYyUYeHUsI COUMAAbHOM Meaarornkm. MccaeaoBaHe OCHOBBIBAAOCH Ha METOAAX
OMMCaTEAbHOM CTAaTUCTUKM, KOPPEASLIMOHHOM aHaAM3e U npumeHeHun T-kputepus CtbioaeHTa. Obpa-
60TKa AQHHbIX MPOU3BOAMAACH MPU MOMOLLM CTaTUCTUYECKOro naketa SPSS.22. MoAyyeHHble AaHHble
OTKPbIBAIOT MEepPCrekTUBbl AAS HOBbIX MCCAEAOBAHUI, a Tak>Ke MOTYT ObITb MPUMEHEHbI NMPU KAAPOBOM
oT60pe, NporpamMmax roBbllEeHUsI KBaAMDUKaLMK U NMEPENOATOTOBKM COLMAAbHbBIX MEAArOroB, a Takxke
B LEASIX MPO(ECCUOHAABHOIO CAMOOTPEAEAEHUS CMELMAAMCTOB AQHHOIO YPOBHSI.

KAtoueBble cAOBa: CoOLUMaAbHbIN NMeaaror, METOAOAOIMYecKas KyAbTypa, WKOAbHOE 0OpasoBaHue,
rorpy>keHue B npodeccuto, NpodeccMoHaAbHas CUTyaLmsl.

Introduction

Students today studying social pedagogy are be-
coming experts in an extremely popular, fascinat-
ing, and challenging field. A new social pedagogue
will encounter a wide variety of issues.

First, there is the question of social pedagogy’s
status within the social science and humanities
framework. A faction within the scientific and peda-
gogical community maintains that social pedagogy
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must be viewed as a separate science concerning so-
cial education and social integration, while another
contends that pedagogy in general is inherently so-
cial. This has led to the emergence of two concep-
tual approaches to social pedagogy: one views it as
a field of pedagogical science that deals with social
education and social integration of children, fami-
lies, and adults; the other views it as an interdisci-
plinary field that departs from traditional pedagogy
(Tadevosyan, 2017) . It makes sense that articulat-
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ing the essence of social pedagogy presents certain
challenges. Even though the profession of a social
pedagogue is a useful and relevant profession, it is
not yet widely practiced worldwide. P. Moss and P.
Petrie(2019) specifically point out that while this
profession is well-known throughout continental
Europe, it is far less popular throughout the English-
speaking globe . According to C. Cameron(2021),
social pedagogy is “scattered present in England” .

Second, because of the detrimental effects of
globalization on the contemporary educational envi-
ronment, researchers have observed a steady rise in
the workload for social pedagogues. P. Durana and
D. Chlebikova(2017) claim that changes in the so-
cial structure of society, family’s financial stability,
and social security of students, have resulted in the
rise of “undesirable practices” in schools, such as
bullying, truancy, drug use, and emotional abuse. As
a result, social pedagogue’s responsibilities, which
include integrating the younger generation and fos-
tering harmony in the school environment, are be-
come increasingly complex.

Third, the actions of a social pedagogue are
linked to the adverse effects of the information com-
munity, specifically the massive and continuously
growing impact of the digital world on the younger
generation. Among the biggest and most engaged
user groups of electronic media are children and
young people. In doing so, they are at greatest risk
because they are not always able to critically select
the information offered on the Internet. The growth
of dangerous behavior is encouraged by the virtual
environment, putting children and teenagers in dan-
ger as well as their surroundings. Social pedagogues
must therefore stop and reverse the detrimental ef-
fects that the younger generation is experiencing
from the virtual environment (Nikulin,2018).

Forth, the aspiring social pedagogue needs to
be ready for the reality that expectations from his
professional activities will not match actual results,
as Swedish researcher G. Basi¢(2018) demonstrates.
All social pedagogues share, nevertheless, the aim
and setting of their job being sufficiently adaptable
to allow them to carry out this duty in a multitude of
ways. A modern social pedagogue needs to be able
to go above and beyond what is expected of him in
his traditional profession, assume an active, autono-
mous, and somewhat powerful role, and show the
client that he or she is significant.

Under these circumstances, developing a
teacher’s methodological culture is especially im-
portant. Simultaneously, contemporary researchers
and teachers acknowledge the inadequate degree of

professional competency development linked to the
application of contemporary techniques in educa-
tion, research, and counselling (Zukovi¢,2019). This
brings us to the research hypothesis: future social
pedagogues’ level of methodological culture can
be raised by placing them in professional settings
where they must identify a social and pedagogical
problem and determine the best course of action for
solving it.

The research’s goal is to examine how cases
intended to guarantee future social pedagogue’ im-
mersion in the field affect their methodological cul-
tures. In order to accomplish this, a variety of re-
search questions must be addressed:

1. What constitutes the core and principal ele-
ments of a social pedagogues methodological cul-
ture?

2. Do the future social pedagogue’s method-
ological cultural traits align with what is needed of
him in the present era?

3. What impact do students’ educational attri-
butes (academic performance) and demographics
(gender, age) have on the degree of their method-
ological culture?

4. Is it possible for a prospective social peda-
gogue to develop their methodological culture
through immersion in a work environment?

Literature review

Three primary issues that academics concentrate
on have been identified through content analysis
of the most recent social pedagogy research from
2017-2021.

The first one is related to disputes in science over
the purpose and essence of social pedagogy. Thus,
an international overview of the situation of social
pedagogy in the globe today is presented by Eng-
lish researchers A. Janer Hidalgo and X. Ucar(2020)
in their work. They point out that the absence of a
common conceptual definition for the phrase “social
pedagogy” results in a lack of clarity on its meaning
and gives rise to a variety of divisive opinions. The
authors examine this term from scholarly, instruc-
tional, and professional perspectives in an effort to
create a modern and thorough understanding of so-
cial pedagogy. These three perspectives — academic,
which employs a qualitative methodology utilising
the Delphi method; teaching, which uses a quantita-
tive methodology involving statistical analysis; and
professional, which uses a qualitative methodology
involving semi-structured interviews — each consti-
tute a phase of the research. The authors conclude
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that social pedagogy is a multifaceted discipline
with elements of normative, ethical, political, con-
textual, historical, and epistemological thought as
well as professional, methodological, and functional
aspects.

S. Ronkko6(2021) provides a clearer definition of
the object of social pedagogy (Bulgaria) . Accord-
ing to her, the object in this case is people and their
problems — personal, educational, legal, medical,
economic, daily, and social — as well as the social
education principles that apply to people at all life
stages and activities, taking into account their age,
physical characteristics, and psychological charac-
teristics.

A variety of issues are brought to light by
C. Cameron, P. Moss, and P. Petrie(2021) about the
UK’s social assistance system for both adults and
children. They see mounting evidence of strain in
the untrained, low-paid labour, rising demand, and
inadequate support, all contributing to the industry’s
perceived catastrophe. Since it implies a skewed
perspective of this activity, the term “social assis-
tance” itself is a crucial component of the dilemma.
The researchers think that a different idea, social
pedagogy, which has been around for a while and
is highly developed in continental Europe, could
enhance the efficacy of current practices as well as
upcoming laws and regulations related to this field,
such as labour force reform.

The second set of studies focuses on the compe-
tence and adaptability of social pedagogues as well
as the variables that affect their efficacy in various
nations. Thus, D. Galbavy(2020) (Slovakia) identi-
fies a number of key professional competencies of
a social pedagogue: educational and re-educational
competence, consulting competence, socio-peda-
gogical competence, competence of socio-pedagog-
ical prevention and therapy, organizational and man-
agerial, evaluative, administrative and cooperation
competences, communicative competence, social
and (re)socialization competence, integrative-com-
pensatory and facilitation competence, competence
in the field of educational rehabilitation, compe-
tence in the field of personal activation, stabilizing
and guiding competence, training competence .

The activities of a social pedagogue should be
founded on several principles, according to C. Cam-
eron, P. Moss, and P. Petrie(2021): understanding
the importance of collaboration and teamwork, on-
going personal growth and development, promoting
the image of a strong, capable individual with a vari-
ety of opportunities, and perceiving social pedagogy
as relational practice.
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The package of services created by the research-
er for a social pedagogue in day care and child pro-
tection centres is examined in the article by A. Ta-
devosyan(2017) (Armenia) . The author thinks that
one crucial step in creating the system of social and
pedagogical activities is to clearly define the func-
tions of social pedagogues. This assumes particular
significance for establishments that offer care and
assistance to kids in challenging circumstances.

M. Anderberg(2020) (Sweden) compares social
and pedagogical work in schools in different coun-
tries . The study reveals notable distinctions between
and among nations with regard to the objectives, po-
sition, role and responsibilities, duties, and pursuits
of social pedagogues. Engaging groups of children
or individuals with various psychosocial issues or
challenges relating to education is their primary mis-
sion. Furthermore, social pedagogues engage in pre-
ventive work with all students. They have to combat
social isolation in the classroom, teach civic and pa-
triotic values, and deal with groups of children who
disobey or act out of character in the classroom. The
authors conclude that, in order to keep students from
being isolated and segregated, social pedagogy is a
very popular and important profession in schools.

Based on a phenomenological narrative view-
point, the study by M. Ratkeviciene(2018) (Latvia)
focuses on a crucial aspect of a social pedagogue’s
work: his relationship with his ward. They have to
be predicated on either respectful trust or trust based
on respect. Children at social risk can only receive
professional and effective assistance in the short and
long term through such relationships. The concepts
of M. Buber and A. Lingis are used to analyse the
“I-you” interaction that exists between children at
social risk and the school social pedagogue.

M. Niklova (2019) brings up the topic of social
pedagogues’ perspective on stopping risky behavior
. The Internet, the primary means of communica-
tion in the twenty-first century, is one of the biggest
threats. The article examines potential risks posed
by the virtual world to the younger generation and
evaluates the ability of educational personnel in V4
nations to prevent and mitigate these risks using the
cases of Slovakia, Hungary and Poland. The issue
of future social pedagogues’ professional training is
intimately tied to the third set of studies.

A study conducted by A. Magauova and
Z. Makhambetova(2020) (Kazakhstan) examines
how prepared aspiring social pedagogues are to
operate in the inclusive education system. The au-
thors specifically outline a set of professionally sig-
nificant traits that a social pedagogue must possess
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in order to practise good professional activity in
inclusive environments. These traits include empa-
thy, communication, organisational abilities, stress
resistance, resistance to conflict, and tolerance. The
authors suggest that, in light of the challenges that
future social pedagogues will encounter, the cur-
riculum be updated to incorporate cutting-edge in-
clusive education models and practices that are now
in use throughout the world.

S. Ronkk6(2021) describes the professional
training experience of aspiring social pedagogues
in Bulgaria in her study. There is a propensity to
cover as many practical topics as feasible in both
social work and education throughout the training of
such specialists. The most obvious example of this
is found in the prerequisites for aspiring social ped-
agogues, both in bachelor’s and master’s degrees.
The majority of bachelor’s degree programmes con-
centrate on preparing professionals to work with
three primary client categories: individuals with
social disabilities, health clients, and social secu-
rity clients. A broader approach is taken by some
master’s programmes, such as “Social Prevention,
Pedagogy of Abnormal Behaviour (Sofia Univer-
sity)”, “Pedagogical Intervention and Interaction
for Children with Problem Behaviour and Social
Pedagogical Assistance to Persons at Risk” (South-
western University), and “Preventive Pedagogy”
(University of Plovdiv). Other programmes include
instruction in certain areas of social pedagogy, with
a focus on social education and integration, counsel-
ling activities and competencies, and extracurricular
non-formal learning.

The framework of a future social pedagogue’s
professional growth is shown by the work of
I. Tursynay, T. Rymshash, 1. Askar, K. Karas, and
K. Azhar(2021). This structure symbolises the re-
lationship of four components: self-identification,
self-esteem, self-determination, and self-govern-
ment. The authors stress the significance of a social
pedagogue’s self-development system’s integrity in
order to distinguish them as a skilled professional
who possesses noteworthy personal and profession-
al characteristics. Practice is particularly significant
as an integrative element of a specialist’s profes-
sional development for aspiring social pedagogues.
A self-growth trajectory must also be incorporated
into the teaching process in order for future social
pedagogues to have a successful professional devel-
opment trajectory.

The essence, traits, and function of educational
and cognitive barriers — which may emerge during
the process of learning strategies for the prevention

of social addictions — in the training of future social
pedagogues were examined by N.I. Neskoromnykh,
N.V. Chernenko, A.M. Mamadaliev, and A.A. Vo-
rozhbitova(2017) (Russia) . The authors based their
pedagogical experiment on a clear algorithm for
working with a specific socio-pedagogical problem:
socio-pedagogical problem — characteristics of the
object of the socio-pedagogical problem method-
ological scheme as a variant of socio-pedagogical
activity to solve the problem methodological rec-
ommendations for the practical implementation of
the methodological scheme. To immerse students in
the subject of social addiction prevention, a variety
of teaching scenarios were created. The socio-ped-
agogical issues and areas of preventative action that
each educational scenario fell under were ranked
first, followed by the role that each circumstance
plays in the professional development of aspiring
social pedagogues.

Analysis of current social pedagogy research
generally points to the contentious nature of the
topic of its purpose and character, as well as
the disparities in development among European
nations. As a result, research on the issue of future
social pedagogues’ professional training is still in
its early stages. Considering the works of foreign
scholars in this field, it can be identified that the
actualization of the need for the development of
the methodological culture of social pedagogue is
determined by a number of factors related to changes
in the social and educational spheres, as well as the
growing demands on the professional activities
of this specialist. In the context of increasingly
complex social problems faced by children and
adolescents, the social pedagogue must possess
not only profound theoretical knowledge but also
developed methodological competencies that enable
effective analysis and resolution of issues arising in
the process of social work.

Contemporary social reality demands a high
level of professional mobility from teachers, as
well as the ability to adapt theoretical knowledge
and methodological approaches according to the
specificities of each situation. In this context,
methodological culture becomes the foundation for
the informed selection and application of effective
methods and approaches, enabling the social
pedagogues to address tasks related to the complex
impact on individuals and social groups.

An important component in the context of
forming methodological culture is professional
reflection — the ability of the teacher to consciously
analyze their practical activities, evaluate the results,
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and adjust their methods in accordance with changing
conditions and needs. This approach fosters not
only the continuous improvement of professional
practice but also enhances its effectiveness and
sustainability.

Thus, the development of the methodological
culture of the social pedagogue is a key factor in
improving the quality of social work and ensuring
the high professional readiness of specialists to
address pressing social problems in a constantly
changing socio-cultural context.

Research methodology

The research’s person-oriented empirical ap-
proach, which was first created by psychologist Carl
Rogers, served as its scientific and methodological
foundation. Researchers in England D. Murphy and
S. Joseph(2019) provide compelling evidence that
this strategy can help advance professional practice,
instructional strategies, and critical social pedago-
gy. In place of speech about mental illness, the re-
searchers suggest a radical version of person-orient-
ed empirical therapy as a type of social educational
practice. The authors conclude that person-oriented
empirical theory serves as the foundation for social
pedagogy as a burgeoning field of social theory, re-
search, and practice based on an analysis of actual
circumstances from social pedagogical practice.

The research was conducted in the 2019-2020
academic year on the basis of Pavlodar Pedagogi-
cal University (Republic of Kazakhstan). The re-
search group, selected according to the principle of
continuous sampling, consisted of 196 students 2
(n =98, 18 men and 80 women, average age M =
18.9) and 5" years (n = 98, 26 men and 62 women,
average age M =21.1), united by the field of educa-
tion “Social pedagogy”. Since the experiment was
conducted over the course of the academic year, it
was feasible to compare the graduates’ and second-
year students’ levels of methodological culture for-
mation at the end of the experiment. Furthermore,
the participants might be ranked according to their
age, gender, and degree of training (academic per-
formance) using such a sample.

During the initial phase of the experiment, cri-
teria for forming a teacher’s methodological culture
were determined. This was done by using content
analysis of recent scientific discoveries connected to
identifying the essence of a teacher’s methodologi-
cal culture. In the discourse surrounding the profes-
sional proficiency of contemporary teachers, schol-
ars typically differentiate between “methodology”
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as defined by M.L. Pérez Canado(2018), methodo-
logical competence as defined by L.V. Aleksieien-
ko-Lemovsrka(2019), and methodological culture
as defined by A.A. Nikulin(2018). The fundamen-
tal tenet of methodological culture is that qualified
teachers should ideally be proficient in a variety of
teaching and parenting techniques and able to apply
them in line with the demands and objectives of the
educational and raising (upbringing) process [10]. A
common belief among authors is that a teacher’s ed-
ucational culture includes their methodological cul-
ture. It is observed that very little research has been
done on how to build a teacher’s competencies in
the area of methodological culture. However, as M.
Nind and S. Lewthwaite(2018) point out, teachers
who lack proper methodological culture frequently
face a “judgmental gaze” .

The majority of research indicate that a teach-
er’s methodological culture is mostly focused on
their capacity to recognise pedagogical issues and
select appropriate solutions(Nikulin,2018). Nesko-
romnykh, N.V. Chernenko, A.M. Mamadaliev, and
A.A. Vorozhbitova(2017) (Russia) were the ones
who got closest to characterising the framework
of a contemporary social pedagogue’s methodo-
logical culture. The researchers proposed a clear
algorithm for working with a specific socio-ped-
agogical problem: socio-pedagogical problem
— characteristics of the object of the socio-ped-
agogical problem — methodological scheme as a
variant of socio-pedagogical activity to solve the
problem — methodological recommendations for
the practical implementation of the methodological
scheme. The abilities to identify a problem (IP),
analyse the object of a socio-pedagogical problem
(AO), model a methodological scheme (MMS),
provide options for solving the problem, and de-
velop methodological recommendations for the
practical implementation of the proposed scheme
(PS) are actually replicated by this algorithm,
which makes it possible for a social pedagogue
to solve socio-pedagogical problems and develop
a high level of methodological culture. However,
it’s also important to consider the unique aspects of
social pedagogues’ work, which include their need
to become proficient in a variety of approaches to
addressing pedagogical and social issues, includ-
ing legal, medical, psychological, and professional
advisory issues. A unique diagnostic toolbox that
was centred on each of the identified competencies
was created in order to determine the degree of
development of these competencies among aspir-
ing social pedagogues. Every tool is designed to
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help professionals solve socio-pedagogical issues.
Table 1 displays this toolbox.

The essay-reasoning “Socio-pedagogical issue:
no way out?” was employed as a diagnostic tool dur-
ing the experiment’s initial phase. A particular so-
cio-pedagogical issue was presented to the students,
and they were required to provide an algorithm to
resolve it. Furthermore, the studies conducted by
C.S. Chai, L. Tan, F. Deng, and J.H.L. Koh(2017)
were considered, which raises the question of

whether the competencies of the twenty-first cen-
tury match the abilities of modern teachers. They
draw the conclusion that teachers’ perceptions of
these processes have a significant role in fostering
a new culture of learning and education, based on a
sample of 223 aspiring Singaporean teachers. As a
result, the subjects were requested to hypothesise on
the core meaning of the term “methodological cul-
ture of a social pedagogue” in the essay’s opening
section.

Table 1 — Characteristics of the diagnostic standards for the development of the future social pedagogue’s methodological culture

Standards for formation of the methodological culture

Diagnostic tools

Defimtion of a socio-pedagogical 1ssue

Essay-reasonng “Social-pedagogical 1ssue: no way out?”

Analysis of the object of a socio-pedagogical 1ssue

Content analysis of the “Methodological Diary™ of students

Modeling a methodological scheme offering options for
solving the 1ssue

Online testing “Social-pedagogical alphabet”™

Development of methodological recommendations for the
practical implementation of the proposed scheme

Diagnosis of student cases

In order to raise the level of the students’ meth-
odological culture, a portfolio of cases comprising
real-world professional circumstances was created
for the second, formative stage of the experiment.
An example of such a case is presented in Appen-
dix 1. The immersion method — which immerses
students in real-world professional situations — was
systematically applied in practical classes over a
two-semester period. Simultaneously, following
courses, students completed “Methodological Dia-
ries” with the intention of organizing the techniques
employed and evaluating their efficacy in relation to
the situation. An online control test called “Social-
pedagogical alphabet” was administered at the end
of this phase. It included instances with the most
common social and educational cases.

In the third stage, two hypotheses regarding the
existence or nonexistence of changes in the degree
of formation of the methodological culture of future
social pedagogues were examined using the diagno-
sis of student cases and Student’s T-test. Correlation
analysis was utilized to ascertain the impact of stu-
dents’ demographic (gender, age) and educational
(academic performance, level of education -com-

pleted and unfinished higher education) on the de-
gree of their methodological culture.

Data processing was carried out using the statis-
tical package SPSS 22.0.

Results and discussion

The results of the experiment confirm the con-
clusions made by D. Murphy and S. Joseph(2019)
about the value of a person-oriented empirical meth-
od for these kinds of studies. The creation of the au-
thor’s diagnostic instruments and a methodological
culture scale for respondents allowed for the cus-
tomisation of learning paths, the division of teach-
ing situations based on level of complexity, and the
full realisation of practice-oriented potential.

The information gathered supports the findings
of I. Tursynay, T. Rymshash, 1. Askar, K. Karas,
and K. Azhar(2021) about the significance of prac-
tice in a social pedagogue’s professional growth.
Graduates who will become social pedagogues in
the future greatly raised the standard of their meth-
odological culture when they encountered actual
professional settings. This was particularly evident
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in how well they were able to recognise socio-peda-
gogical issues, model a methodical approach to ad-
dress them, and formulate pertinent solutions. Given
that numerous researches highlight the inadequate
level of advisory competence of aspiring social ped-
agogues, the last competency is particularly crucial
. It is no accident that a significant portion of Bul-
garian university curricula emphasise future social
pedagogues’ consulting roles (Ronkkd, 2021).

The study also highlighted many major issues
that are common to various nations with regard to
the professional preparation of aspiring social peda-
gogues. The most significant of these has to do with
the vague definition of “social pedagogy” (Janer Hi-
dalgo, A., & Ucar, X. , 2020), which makes it more
challenging to define the parameters of a social ped-
agogue’s competency (Cho,Song,2017). As a result,
most respondents do not completely grasp the sig-
nificance of methodological culture in particular or
the meaning of their professional activity in general.
The analysis conducted validates the findings of the
most recent research, which indicates that social
pedagogues have a low degree of methodological
culture, particularly when it comes to preparing fu-
ture professionals (Nind,Lewthwaite, 2018).

The findings of G. Basi¢(2018), according to
which social pedagogues frequently fall short of ex-
pectations, are likewise fully supported. At the be-
ginning of the experiment’s formative phase, most
students found it difficult to apply their theoretical
knowledge and build a systematic scheme for re-
solving the given issue when immersed in an actual
professional setting. Given the demanding standards
of contemporary social education, which include the
need for him to go above and beyond, a teacher’s
preparedness to address social and pedagogical is-
sues must be developed early in the programme. This
case demonstrates the applicability of the approach
put forth by N. I. Neskoromnykh, N. V. Chernenko,
A. M. Mamadaliev, and A.A. Vorozhbitova(2017)
to immerse aspiring social pedagogues in authentic
professional settings .

Recent research on the factors influencing so-
cial pedagogues’ efficacy, such as that of Y. J. Cho
and H. J. Song(2017), has focused on the impact of
gender . The details of this piece, which is accurately
described as “emotional” and more feminine than
masculine, will decide this (Aleksieienko-Lemovsr-
ka,2019). These results, however, are contradicted by
the data used in this research. There is a negative cor-
relation between age and gender in terms of the meth-
odological culture of aspiring social pedagogues.

Nonetheless, there is a clear correlation between
the prospective social pedagogue’s level of academic
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success, length of study, and degree of methodologi-
cal culture building. This opens up new avenues for
systematic study of the highlighted problem in fu-
ture research. It will also be interesting to examine
other variables, such as marital status or communi-
cation skills, that may have an impact on the future
social pedagogue’s methodological culture.

A multicomponent model for the construction of
a social pedagogue’s methodological culture needs
to be developed because the question of what con-
stitutes a social pedagogue’s methodological culture
and social pedagogy is a contentious one. Multidis-
ciplinary, cross-national research with a sizable re-
spondent sample are particularly important in this
setting. Practicing higher education professors must
be involved in this kind of study. Researching how a
teacher’s competency level affects a student’s effec-
tiveness and methodological culture as a potential
social pedagogue holds great promise.

However, there are a number of obstacles that
will inevitably face future research aimed at form-
ing the methodological culture of future social peda-
gogues. These include the variations in social peda-
gogy and its development in different countries,
the absence of clear qualifications for social peda-
gogues, and challenges in diagnosing the outcomes
of their work.

In the ascertaining stage of the experimental
study, future social pedagogues’ inadequate degree
of methodological culture was shown in essay-rea-
son sings throughout the process of solving socio-
pedagogical difficulties. This finding supported the
research hypothesis. At the same time, the diagno-
sis was based on the following scale for assessing
the criteria for the level of formation of the meth-
odological culture of students: high (0.720-1), ad-
vanced (0.530-0.719), basic (0.300-0.529), thresh-
old (0.100-0.299). Table 2 displays the findings of
the examination of how students’ methodological
cultures developed during the experimental study’s
ascertaining phase.

An examination of the data in Table 2 makes
it abundantly evident that the subjects’ method-
ological culture is dominated by the threshold and
foundational stages of creation. Simultaneously, the
students’ lowest scores are linked to their ability to
model a methodological scheme for solving a socio-
pedagogical problem (M min=0.208) and develop
recommendations (M min=0.185), irrespective of
their degree of methodological culture formation
and duration of study. The object of a socio-peda-
gogical issue is the most easily analysed by students
(M min = 0.287), but they also have some trouble
characterising the issue (M min = 0.278). Future so-
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cial pedagogues’ professional culture and degree of
competence are adversely impacted by this. How-
ever, fourth-year students’ academic performance
only slightly outperforms that of third-year students
(by an average of 0.046). The primary cause of their
methodological culture’s low formation level was

found through a qualitative analysis of student es-
says. While most respondents (76.8%) acknowl-
edged that methodological culture is a necessary
condition for a social pedagogue to be effective,
they did not grasp the essence of the concept and
thought it was very complex.

Table 2 — Levels of formation of the methodological culture of 2™ (n=98) and 4" year (n=98) students and at the ascertaining stage

of the experimental study

Crite Year High Advanced Basic Threshold
ria M sD n/% M sD n'% M sD n'%% M sD n'%

P 2t 0.811 0.05 8/8.16 0.655 0.07 12/6.24 0.47 0.02 44/44.8 0.278 0.01 38/38.77
year
4th 0.822 0.06 9/9.18 0.662 0.05 15/15.3 0.445 0.03 50/50.1 0.283 0.02 24/24.48
year

AOD 2t 0.852 0.04 6/6.12 0.671 0.04 15/15.3 0.506 0.01 49 /50 0282 0.0 28/28.57
year
4 0.861 0.04 8/8.16 0.685 0.03 15/19.38 0.522 0.04 43/43.87 0.287 0.03 28/28.57
year

MM 2t 0.739 0.12 5/5.10 0.624 0.05 10/10.2 0.418 0.03 39/39.7 0.208 0.02 44/44.89

S year
4th 0.746 0.02 8/8.16 0.645 0.01 13/13.26 0.434 0.01 42/42.85 0.22% 0.03 2511550
year

Ps 2nd 0.720 0.06 3/3.06 0.533 0.18 7/7.14 0351 0.02 15153 0.185 0.04 73/74.48
year
4t 0.742 0.04 6/6.12 0.587 0.03 10/10.2 0.402 017 24/24.48 0212 0.1% 58/59.18
year

Significant changes in the experimental data were
seen in the second, formative stage of the experiment,
which was marked by the methodical application in
practical lessons of the technique of immersing stu-
dents in professional cases (based on produced cas-
es). Online tests, content analysis of students’ “Meth-

odological Diaries”, and the outcomes of working
with cases were utilized to diagnose the level of
methodological culture of respondents at the end of
this stage. Table 3 presents the findings from the ex-
amination of how students” methodological cultures
developed during the experiment’s formative phase.

Table 3 — Students’ methodological culture creation levels at the end of the formative phase of experimental research (n=98)

Criteria Year High Advanced Basic Threshold
M SD n/% M SD n'% M D n'% M SD n/%
P 2t year |0.922 0.05 15/1530  [0.699 0.03  |30/45.90 0498 0.02 28/28.57 288 |0.01 25/25.50
4 year 0977 0.08 18/1836 |0.718 0.04  |42/42.85 0439 0.06 30/30.60 1294 10.03 18/1.36
AO 2% year [0.881 0.017 10/1020  |0.708 001 |27/27.55 0514 0016 |36/36.73 0293 [0.02 28/28.57
4 year | 0936 0.03 14/1428 | 0.717 0.02 31/31.63 0.527 0.03 28/28.57 0,297 |0.01 25/25.51
MMS 2B year | 0.864 0.019 9/9.18 0.692 0.06 19/19.38 0.468 0.02 37/37.75 0,288 | 0.012 | 33/3367
4B year | 0935 0.034 15/1530 | 0.709 0.03 22/22.44 0.48% 0.017 | 41/41.83 0,299 | 003 20/20.40
Ps 2t year | 0.766 0.05 7/7.14 0.614 038 14/142 0408 0.03 30/30.61 0,263 0.024 | 37/37.75
4B year | 0.854 0.06 12/1224 | 0.691 0.05 20/20.40 0493 0031 |353571 0212 019 31/31.63
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The information shown in Table 3 shows that
respondents predominate degrees of methodologi-
cal culture formation have changed. If the basic and
threshold levels of methodological culture creation
were predominant during the formative stage, the
threshold level has significantly dropped and the ba-
sic and advanced levels are now prioritized. Regard-
less of the duration of study, there is a notable rise in
the proportion of students who possess a higher de-
gree of methodological culture at the same time. The
indicators that performed the worst in the experi-
ment’s initial phase also showed notable improve-
ment. Students became more effective in identify-
ing a socio-pedagogical problem (M max = 0.967),
modeling a methodological scheme for solving it (M
max = 0.895) and developing methodological rec-
ommendations (M max = 0.854). The gap between
the indicators of graduates and the results of 2" year
students has also increased significantly (by an aver-
age of 0.071).

Analysing the impact of the immersion approach
in a real-world professional setting on the method-
ological culture of aspiring social pedagogues was
the goal of the experiment’s final control stage. Ac-
cordingly, this stage was characterized by testing
two hypotheses.

H, — the levels of formation of the methodologi-
cal culture of students at the initial and final stages
of the experiment do not differ.

H, — the levels of formation of students’ meth-
odological culture at the initial and final stages of
the experiment differ.

To test the significance of hypotheses H and H ,
the Student’s T-test was used.

The following outcomes were found while test-
ing the hypothesis H with a 95% confidence inter-
val and [al’fa] = 0.05:

“Identifying a problem” (ML) — t(196) =
-3.7600, [ro] = 0.00018;

“Analysing an object” (MLL,) — t(196) = -4.897,
[ro] = 0.000;

“Modeling a methodological scheme” (MILL,)-
t(196) = -5.324, [ro] = 0.008;

“Proposed scheme” (MII,) — t(196) = -3.947,
[ro] = 0.002.

Given that all criteria indicate a significance of
[ro] <0.05, it is evidently unreasonable to reject the
null hypothesis, which states that there are no differ-
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ences in students’ levels of professional competence
between the beginning and end of the experiment.

The following outcomes were found when hy-
pothesis H,’s dependability was tested using a 95%
confidence interval and [al’fa] = 0.05:

“Identifying a problem” (ML) - t(196) = 0.976,
[ro] =0.318;

“Analysing an object” (ML) — t(196) = 0.079,
[ro] =0.922;

“Modeling a methodological scheme” (MLI3) —
t(196) = 0.312, [ro] = 0.869;

“Proposed scheme” (MII4) — t(196) = 1.453,
[ro] = 0.066.

The correctness of hypothesis H, is clear be-
cause the significance of [ro] in every case is signifi-
cantly bigger than the significance interval [al’fa]
= 0.05. During the experiment’s ascertaining and
control phases, there were differences in the future
social pedagogues’ methodological cultures’ stages
of formation. Specifically, compared to the start of
the experiment, the respondents’ values for the de-
gree of methodical culture formation grew dramati-
cally. The results show that the approach of placing
aspiring social pedagogues in a professional setting
can greatly raise the standard of their methodologi-
cal culture.

Additionally, the final research question regard-
ing the impact of students’ demographic (gender,
age) and educational (performance, level of educa-
tion — completed or incomplete higher education —
on their methodological culture had to be addressed
during the experiment’s control stage. The results of
a correlation analysis aimed at resolving this issue
are presented in Table 4.

The results of the correlation analysis show
that age and gender have no bearing whatsoever
on the methodological culture of aspiring social
pedagogues. Nonetheless, there was a clear
correlation found between the degree of methodical
culture building and students’ educational
attainment and success on the test. The statistics
in Table 3 were validated by correlation analysis,
suggesting that graduates had a more advanced
methodical culture than second-year students.
Regarding students’ academic achievement, a
similar pattern is seen: the more well they perform
academically generally, the more their methodical
culture is formed.
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Table 4 — Impact of the future social pedagogue’s age, gender, educational attainment, and degree of education on his methodologi-

cal culture

Variables 1 2 3 4 5

1. Methodological culture 1 0.04 -0.27 0.22 -0.14

2 Age 0.04 1 -0.09 -0.03 -0.028

3. Gender -0.27 -0.09 1 -0.17 -0.03

4. Academic performance 0.22 -0.03 -0.17 1 -0.28

5. Level of education -014 -0.028 -0.03 -0.28 1
Conclusion gogue’s methodological culture had a positive asso-

Regardless of the study time, the study demon-
strated the low degree of formation of the “meth-
odological culture of a social pedagogue” among
students due to the absence of unified scientific
and theoretical approaches to its formulation. Fu-
ture social pedagogues’ level of methodological
culture formation significantly increased as a result
of a pedagogical experiment that included teaching
cases — professional situations — into the curriculum.
This demonstrates how well immersion in profes-
sional settings works to shape the methodological
culture of aspiring social pedagogues. As a result,
the authors’ diagnostic methods, which are based on
their experience working with real scenarios, have a
great deal of practical use.

The last step of the experiment’s correlation
analysis showed that the prospective social peda-

ciation with academic achievement and study dura-
tion and a negative correlation with gender and age
characteristics.

The collected data have practical implications as
well as providing opportunities for future study on
multi-level models of social pedagogue competency
development. The study’s findings can be applied
to personnel selection, professional self-determina-
tion, advanced training and retraining programmers
for social pedagogues, and the clarification of the
prerequisites for professionals at this level.
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