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COMPARATIVE ASPECTS OF THE IMPLEMENTATION
OF PEDAGOGICAL MANAGEMENT MODELS IN GENERAL EDUCATION
SCHOOLS, GYMNASIUMS AND LYCEUMS

The article presents the results of the analysis of various models of pedagogical management in
general education schools, gymnasiums and lyceums in terms of comparison and identification. The
need to organize effective pedagogical management in educational institutions is becoming more rel-
evant due to the increasing requirements for the quality of modern education. In this regard, the authors
of the article set a goal to identify the features of the models of pedagogical management of schools,
gymnasiums, lyceums and substantiate their improvement in practice. During the study, the similarities
and differences of management models in schools, gymnasiums and lyceums were comprehensively
considered, and their impact on the quality of education and the effectiveness of students and teachers
was assessed.As research methods, an expert survey was conducted and some modern methods of peda-
gogical management were considered. The article presents recommendations and approaches aimed at
increasing the effectiveness of management models used in various educational institutions. The authors
show ways to develop and improve pedagogical management at the school, gymnasium and lyceum
levels, identify the main areas of increasing the impact and effectiveness of the management system on
the learning process.

The results of the study can serve as an aid to specialists in the field of education, including heads of
educational institutions and teachers, in the effective use of management models in order to improve the
learning process. The information presented in the article can serve as a basis for the future improvement
of pedagogical management in the field of education.

Key words: Pedagogical management, general education schools, gymnasiums, lyceums, manage-
ment models, comparative research, educational management.
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Xaanbl 6inim 6epeTtiH MeKkTenTepAeri, FTMMHasusiAap
MeH AMLLeHAepAeri MeAarormkaAblk, MEHEAXKMEHT MOAEAbAEPiH
)Ky3ere acbIpyAblH, CaAbICTbIPMAAbI aCMEKTICi

Makanaaa >kaArnbl GiAiM GepeTiH MekTenTep, rMMHa3usIAap >KoHE AMLENAEPAEri NeAarorMkabik,
MEHEAXMEHTTIH TYPAI MOAEAbAEPIH CaAbICTbIPMAAbI-COMKECTEHAIPY acnekTiCIHAE TaAAdy HOTUXKeAepi
YCbiHbIAFaH. BiAiM  6epy mekemeAaepiHAe THIMAI MEAArorMKaAblk, MEHEAXXMEHTTI  YMbIMAACTbIPY
KaXKeTTIAIr Kasipri 3amaHfbl GiAiM canacbiHa KOMbIAATbIH TaAanTapAblH apTyblHa GaAQHbICTbl ©3eKTi
60Ayaa. OcbiFaH 6afAaHbICTbI MaKaAa aBTOPAAPbl MEKTENTEPAiH, MMMHa3USAAPAbIH, AMLENAEPAIH
NeAarormkaAblk, 6ackapy MOAEAbAEPIHIH, epeKWeAiKTePiH aHbIKTay >XOHEe OAapAbl MPaKTMKAABIK,
ic-opeKeTTe >KETIAAIPYAI HerizpeyAi Makcart eTin Konabl. 3epTTey 6apbiCbiHAA MEKTENTepAEri,
rMMHa3MaAap MEH AULLEMAEPAETI MEHEAXKMEHT MOAEAbAEPIHIH YKCACTbIKTapbl MEH ablpMaLLbIAbIKTapbl
YKaH->KaKTbl KapacTbIpbIAFaH, COHAAN-aK, 0AApPAbIH GiAIM CanachlHa XX8HE OKYLLbIAAP MEH NMeAArorTapAblH
HOTUMXEAIAIriHE bIKMaAbl 6araraHFaH.3epTTey oAicTepi peTiHAe capanTamaAblK CayaAHama aAblHbIM
neAarormkaAblk, MEHEAXKMEHTTIH Kerbip 3amaHayu 8AICTEPIH KOAAAHY KapacTbipbiAsbl. Makaraaa
OpPTYPAI  BiAIM  6epy MeKemeAepiHAE KOAAAHbIAATbIH MEHEAXKMEHT MOAEAbAEPIHIH TUIMAIAIFiH
apTTblpyFa bGaFbITTaAFaH YCbIHbICTAP MEH TOCIAAEP YCbIHbIAFAH. ABTOPAAP MEKTEM, MMMHasus KoHe
AVLEN AEHrerlAepiHAE MeAarormkKaAblK, MEHEAXXMEHTTI AAMbITY >KOHE OHbl >KETIAAIPY >KOAAAPbIH
KepceTin, 6ackapy >KYMECiHiH OKbITY YAEpiCiHE bIKNaAbl MeH TUIMAIAINIH apTTbIPYAbIH Herisri
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HeTuXKeAepi BiAiM 6epy caracbiHAAFbl MaMaHAapFa, OHbIH iWiHAE GiAIM MekemeAepi HacLibiAapbl MeH
neAarortapfFa, OKy YAEPICiH >KaKcapTy MakKCaTblHAQ MEHEAXMEHT MOAEAbAEPIH TUIMAI NMaiAasaHyFa
KeMmekLLi KypaA 60Aa arasbl. Makaaaa yCbIHbIAFAH MOAIMETTEp BiAiM 6epy caracbiHAAFbl MeAarormka-
AbIK, MEHEAXKMEHTTIH aAAAFbl YaKbITTa XXETIAAIPIAYi yLLiH Heri3 60Aa araAbl.

Ty#in cesaep: [eaarorMkanbik, MEHEAXKMEHT, XKaArbl BiAiM GepeTiH MeKTenTep, rMMHa3usaAap, Av-
LEeNAEP, MEHEAXKMEHT MOAEAbAEPI, CAAbICTbIPMAAbI 3epTTey, DiAIM 6epy MEHEAXKMEHTI.
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CpaBHMTEeAbHbIM acneKT peaAu3alMu MoAeAei
NeAarorMyeckoro MeHeA>KMeHTa
B 00L1,600pa30BaTEAbHbIX LUKOAAX, TMMHA3UAX M AMLLESIX

B cTaTbe npeAcTaBAEHbI pe3yAbTaTbl aHAaAM3a PA3AMUHBIX MOAEAEN MeAarormyeckoro yrnpaBAeHu s
B 061,e06pa30oBaTEAbHbIX LLKOAAX, TMMHA3MSIX M AMLIESIX B CPAHBUTEAbHOM acriekte. Heo6XxoAMMOCTb
opraHusaumm 3(pQeKTUBHOrO NeAarorMyeckoro yrnpaBAeHUs B 06Pa30BaTEAbHbIX YUPEXKAEHMSX CTa-
HOBUTCS BCe BoAee akTyaAbHOWM B CBSI3W C MOBbILIEHWEM TPEOOBaHMI K KaYeCTBY COBPEMEHHOro 00-
pasoBaHus. Lleab uccaep0BaHMs — BbiIBAEHME 0OCOOEHHOCTEN MOAEAEI MEeAArOrMYeckoro yrnpaBAeHumsl
LUKOA, TMMHA3Wi, AMLIEEB M OOOCHOBAHMS MX COBEPLUEHCTBOAHMS B MPAKTUUECKON AESITEAbHOCTW. B
XOAE UCCAEAOBaHMSI BbIAM M3ydeHbl CXOACTBA U PA3AMUMS MOAEAEN YMPABAEHUS B LLIKOAAX, IMMHa-
3USX U AMLESIX, @ Tak)Ke OLEHEHO MX BAMSIHME Ha KayecTBO 0O6pas3oBaHms u 3(pdpeKTMBHOCTb PaboTbl
yualmxcs U yunteaen.B kauectse METOAOB MCCAEAOBaHMS ObIA MPOBEAEH 3KCMEPTHbIA ONpPOC U pac-
CMOTpPEHbI HEKOTOPbIe COBPEMEHHbIE METOAbI MEAArOrMyeckoro yrnpaBAeHusi. B ctaTbe npeacTaBAeHbl
peKoMeHAALIMM U MOAXOAbI, HarpaBAEHHbIe Ha NoBblLeHUe 3h(HEeKTUBHOCTU MOAEAEN YNIPABAEHMS, UC-
MOAb3YEMbIX B Pa3AMUHbIX 0OPA30BATEAbHbIX YUPEKAEHUSX. ABTOPbI MOKA3bIBAIOT MYTU PA3BUTUS U CO-
BEPLUEHCTBOBAHUS MEeAArormyeckoro MeHeAXXMeHTa Ha YPOBHE LIKOAbI, TMMHA3MU U AMLES], BbISIBASIIOT
OCHOBHbIE HaMpaBAEHMS! MOBbILLEHWSI BO3AENCTBUS 1 3(PPEKTUBHOCTU CUCTEMbI YNPABAEHUS HA 06pa-
30BaTeAbHbIi1 NMpoLecc.Pe3yAbTaTbl MICCAEAOBAHUSI MOTYT CAY>KUTb MHCTPYMEHTOM AAS CMIELIMAAUCTOB B
chepe 06pa3oBaHus, BKAIOUAs PYKOBOAMTEAER 06Pa30BaTEAbHbIX YUPEXKAEHUI 1 NPErnoAaBaTeAeit, no
3(ppeKTUBHOMY MCMOAb30BAHUIO MOAEAEN YIPABAEHUSI AASl COBEPLLEHCTBOBAHUS MpoLiecca obyyeHus.
[NpeAcTaBAeHHas B cTaTbe MH(OPMALMS MOXKET MOCAYXXMTb OCHOBOWM AASl AQAbHENLLIEero CoBepLIeH-

CTBOBaHMS nepAarormyeckoro MeHeA>kKMeHTa B ccpepe O6pa3OBaHVISI.
KAroueBble caoBa: [eparormnueckui MeHeAKMEHT, o6meo6pa303aTe/\bele LLUKOAbI, TMIMHAa3nn, A1-
Len, MOAEAN yrpaBA€HUd, CPDaBHUTEAbHOE NCCAeAOBaHMe, 06pa303aTe/\beu71 MEHEA>KMEHT.

Introduction

The education system of the Republic of Ka-
zakhstan has undergone rapid changes in recent
years, and its modernization is recognized as an
important component of the socio-economic and
cultural development of the country. Educational
institutions in the country require the introduction
of innovative management technologies in order to
ensure high-quality education and upbringing in
accordance with the requirements of the new era.
In this context, the creation and development of an
effective management system for educational in-
stitutions, including comprehensive schools, gym-
nasiums and lyceums, has become an important is-
sue. Pedagogical management plays a special role
in this process, as it is one of the main tools that
increases the effectiveness of educational work and
improves the quality of education.

Pedagogical management is a complex system
that includes the effective management of the over-
all work of an educational organization, including
the educational, educational-cognitive and self-
educational processes. It is aimed at optimizing the
interaction between teachers and students, creating
an environment based on creativity and innovation.
Modern pedagogical management requires educa-
tional organizations not only to increase efficiency,
but also to form a creative atmosphere within the
team, introduce innovations and optimally organize
educational activities.

The article considers the issue of studying
pedagogical management models in general edu-
cation schools, gymnasiums and lyceums. Taking
into account the specifics of these educational or-
ganizations, the aim is to analyze their pedagogi-
cal management systems using the comparative-
identification method. The study of pedagogical
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management models used in educational institutions
of different levels allows us to determine their ef-
fectiveness and advantages, and also helps to show
ways to improve these models.

Gymnasiums and lyceums have their own pe-
culiarities in organizing and managing the edu-
cational process. They use special programs and
methods aimed at a high level of education and the
development of students’ creative potential. And
in general education schools, the main priority
is to maintain general educational standards and
create favorable conditions for students to learn.
These differences cause a variety of methods and
approaches used in pedagogical management of
educational organizations. Therefore, the choice
of an effective model of pedagogical management
depends on the type of educational institution, its
goals and objectives.

Comparison and identification of various mod-
els of pedagogical management allows us to iden-
tify effective management approaches in the field of

N

_ (3 people per segment x Unexplored rate x Number of segments)

education and apply them in practice. The correct
choice of management models that correspond to
the specifics of educational institutions determines
their development strategy, creates conditions for
the development of students’ creative and intellec-
tual abilities, and also contributes to improving the
quality of teaching.

Research methods and materials

Comparative and identification of pedagogical
management models in general education schools,
gymnasiums and lyceums. In this regard, an expert
survey was conducted among teachers of secondary
school No. 165, gymnasium No. 226, and school-
lyceum No. 266 in the village of Aiteke bi, Kazaly
district, Kyzylorda region. 5 teachers from each in-
stitution. The sample population of respondents was
15 teachers, participated in the expert survey. The
number of samples was calculated using the formula
(Victor Yocco, 2017):

+ Resources

The researcher's experience

Where, the Unexplored Ratio can be from 1 to
3, where 1 — the study is associated with an existing
product; 2 — research when creating a new product;
3 is a summary without reference to the manufac-
tured product. The experience of the researcher
can be evaluated from 1 to 2, where 1 is the lack
of experience, and 0.1 is added for every 5 years
of experience. Resources are budget and timing. In
our case, study segments 3 (comprehensive school,
gymnasium and lyceum), the non-study rate is 2, the
researcher’s experience is 1.2 years. There was no
budget, 3 months, which made it possible to define
resources as 0. Then, according to the formula, our
sample will be 15.

_ (3x2x3)
1,2

Although this formula is more applicable for
high-quality marketing research methods, but in
general we believe that it can be applied to organize
research in the field of pedagogical management.
The expert survey is of the nature of a qualitative
study. This determines the choice of this formula for
counting and justifying the number of our samples.

70

The expert survey included questions on three
groups of the organization of pedagogical manage-
ment: educational opportunities and difficulties (or-
ganization of the learning process, use of technology
and control); about the specifics of the upbringing
process; cognitive and self—learning strategies of the
teacher in daily practice. The survey began with in-
troductory questions regarding specialization in the
academic subject, teaching experience and level of
education. Then the expert survey continues with
questions to determine the specifics of pedagogical
management.

Literature review

In the works of Kazakh scientists, pedagogical
management is a set of principles, methods, organi-
zational forms and psychological approaches aimed
at increasing the effectiveness of management of
the educational process. From the position of ped-
agogical management, the activities of managers
and teachers of the educational process ensure the
resolution of the constant conflicts between formal-
ism and creativity in influencing the student in each
management (Ayagan, 2018).
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Therefore, a teacher who has mastered peda-
gogical management can easily and quickly solve
the difficulties encountered in his work. The Psy-
chological and Pedagogical Dictionary defines
“Pedagogical management is the art of manage-
ment, that is, a set of principles, methods, tools and
forms of management; a set of principles, meth-
ods, organizational forms and technical methods of
management aimed at increasing the efficiency of
educational and cognitive processes” (Moldagali-
yev, Madenova, Zharollaecva, Kazhimova, 2011).
Pedagogical management is a set of management
principles, methods, organizational forms and
technological approaches aimed at increasing the
efficiency of the education system and the art of
managing the pedagogical system: planning, reg-
ulation, control, leadership, organization. Peda-
gogical management is a process of cooperation
of people, a way of communicating with people,
self-organization, self-development (Kurmana-
lina, Bakhisheva, Dauletkaliev, Arkhymatayeva,
2018). In this regard, an expert survey conducted
among teachers in schools analyzes the indicators
of their mastery of pedagogical management skills.
Pedagogical management is generally understood
as the process of organizing human, material and
financial resources to achieve certain goals. Man-
agement in pedagogy is management (planning,
regulation, control), management of pedagogical
production, its organization. This is also a set of
methods, forms, and management tools to achieve
the intended goal (Simonov, 2009). Modern au-
thors define pedagogical management as a set of
principles, methods, organizational forms, and
technological approaches aimed at managing the
educational process, with the main goal of increas-
ing its effectiveness. From the point of view of ped-
agogical management, Y.A. Konarzhevsky (2000)
proposed the following principles of management:

* Respect and trust for individuals,

* A holistic approach to individuals,

* Collaboration,

* Social justice,

¢ Individual approach to management,

* Enrichment of teachers’ work,

* Personal motivation,

» Consensus,

* Collective decision-making,

* Goal alignment,

» Horizontal communication,

* Autonomy in management,

¢ Continuous updating.

Based on the experience of advanced educa-
tional systems, it can be seen that in these coun-
tries, emphasis is placed on increasing the lead-
ership potential of teachers, their confidence in
their professional activities, and professionalism
(Schleicher, 2012).

Part of pedagogical management is the self-ed-
ucation of an individual — a necessary condition for
professional activity, this is a purposeful cognitive
activity controlled by the individual; self-access to
systematic knowledge in any field of science, tech-
nology, culture, political life (Berkimbaev, Arym-
baeva, Boranbaeva, 2016). Pedagogical manage-
ment is measured by the professional competence
of the teacher and the relationship between the
educational agents that make up the knowledge so-
ciety. The competence of a teacher is determined
by the set of skills and knowledge he has acquired
(Alzamora, 2022). Pedagogical management can be
considered as a special area of management, which
is characterized by its own specific features and
laws. The peculiarity of pedagogical management
lies in the difference between the activity of the sub-
ject of management, the product of work, the means
of labor and the result of the manager’s labor in the
educational process. The subject of the work of the
manager managing the educational process is the ac-
tivity of the management subject, the product of his
work is information about the educational process.
The tool of labor is the word, language. The result
of labor is the level of literacy (training), upbringing
and development of the object of pedagogical man-
agement, that is, students (Chelnokova, Korovina,
Agaev, 2015).

Innovative pedagogical management as a pro-
cess includes the following in its development cycle:

* goal setting,

» modeling a new idea,

» implementation of the conceived idea,

* correction and reflection,

« introduction and dissemination of the idea,

* decline and destruction.

In the conditions of innovative pedagogical
management, the process of self-determination of
the personality is activated in students and teachers,
which affects the nature of people’s relationships
(Tereshchenkova, Golchenko, 2013).

The scientific organization and management of
pedagogical processes, the introduction of functions
and methods aimed at ensuring the quality of the
educational process have their own characteristics,
which must be taken into account:
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» the scientific organization and management of
pedagogical processes is aimed at achieving specific
goals and involves the use of specific management
functions and methods;

* the organization and management of pedagogi-
cal processes is a single system;

* the components of the pedagogical process are
interconnected and interdependent;

* the effectiveness of pedagogical processes is
determined by the increase in the level of mastery
of knowledge and skills of the subjects of these pro-
cesses, that is, the effectiveness of the educational
process;

* the effectiveness of pedagogical processes is
characterized by the introduction of scientifically
based innovations;

* the effectiveness of the educational process
depends on the needs and interests of students, the
development of their abilities;

* the development of a creative environment in
the educational process is a necessary condition for
the motivation of students;

* obtaining new and reliable information con-
tributes to the activity of subjects in communication
processes;

* it is necessary to create conditions for the use
of the creative potential of each subject of the educa-
tional process (Turgunov, Kazimov, 2019).

To characterize pedagogical management, it
is necessary to distinguish the following structural
components:

subject of pedagogical management (on the one
hand, the teacher, on the other — students);

spurposefulness of pedagogical management
(the expected result, taking into account the individ-
ual needs, goals and motives of the subjects);

subject-oriented (students’ activities);

seffectiveness (the degree of correspondence of
the planned, expected and implemented, achieved
results);

direct managerial activity (a legal, consistent
change in reality).

In this regard, the following definition can be
formulated: pedagogical management is the pur-
poseful activity of pedagogical staff aimed at orga-
nizing and creating an effective system for manag-
ing the process of teaching, training and personal
development of students.

Most authors generally understand pedagogical
management as the management of the pedagogical
process by the administration of an educational in-
stitution, that is, creating conditions for the imple-
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mentation of goals and controlling the activity and
development of educational processes. Recognizing
the leading role of the administration in implement-
ing pedagogical management, it is necessary to take
into account the managerial role of teachers, as it
is historically grounded and established (Chokan,
2018).

Pedagogical management requires from the
teacher the knowledge and skills necessary for any
leader. The course and results of managerial activity
depend primarily on the level of preparation for the
tasks to be performed. In addition, we believe that
the quality of pedagogical management is the result
of the implementation of psychological and peda-
gogical preparation for the implementation of this
type of activity. In this regard, psychological and
pedagogical preparation is considered as a separate
condition of psychological readiness for effective
activity and is characterized as a professional and
adaptive potential (Mizherikov, 1998).

The pedagogical management model provides
for the implementation of active and independent
work of students in the educational process in the
following areas:

« the interrelation of individual, collective and
frontal work, which provides each student with the
opportunity to perform complex independent work;

* development of training sessions in accordance
with the “development zone”, which requires inde-
pendent mastery of additional knowledge and skills;

esetting personally significant goals that activate
the learning process, this is done by jointly present-
ing hypotheses on the educational material being
studied, developing problems, and introducing their
own proposals into the discussion program;

emastering and consolidating the educational
material by each student, performing tasks of a re-
productive, constructive, creative nature during con-
trol;

sexpanding systematic knowledge and skills in
the content of independent work: establishing local
(intra-subject) and interdisciplinary connections,
conducting special complex independent work;
changing the interaction between the teacher and
students.

Thus, the pedagogical management system
ensures effective management of the educational
process at the teacher level in a general education
institution and implements the following ways to
improve the educational process:

targeted planning and organization of teachers’
pedagogical activities;
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sensuring interdisciplinary connections with the
developmental direction of learning, taking into ac-
count the specifics of the general education institu-
tion;

scoordination of the selection of the content of
educational material with the organization of inde-
pendent work of students (Chokan, 2018, p. 89).

According to Article 51 of the Law of the Re-
public of Kazakhstan “On Education”, entitled
“Rights, Duties and Responsibilities of Pedagogical
Employees”, a pedagogical employee is responsible
for the work of the collegial bodies of the educa-
tional organization, primarily the pedagogical coun-
cil of the school, the scientific council of the higher
education institution, etc. Here, the teacher begins to
perform management functions in relation to the en-
tire educational institution to a certain extent, which
requires their attention and makes demands on their
managerial competencies.

T.M. Baimoldaev (2008), considering the prin-
ciples of school management based on management,
highlights the following principles:

*Respect and trust in individuals;

*The principle of cooperation, that is, the transi-
tion of management from monologue communica-
tion to interaction based on dialogue;

*The principle of collective decision-making
based on consensus;

*The principle of teacher participation in school
management;

*The principle of horizontal communication, etc.

Thus, most of the principles discussed by the
author relate to the involvement of employees and
teachers in the processes of managing an education-
al institution. And this is an important condition for
improving the quality of education.

Recognizing the importance of involving teach-
ers in the management of educational organizations
as a prospect for the development of pedagogical
management in the Kazakhstani education system,
it can be concluded that teachers, in their pre-prac-
tice tasks, become subjects that include managerial
functions related to the educational and educational
processes carried out at the educational institution,
as well as the cognitive, educational and labor ac-
tivities of students (Panshina, Aitpaeva, 2012).

Analyzing the theoretical data in the literature,
it was determined that in order to increase the effec-
tiveness of pedagogical management in schools, it
is necessary to modernize the management system,
continuously train pedagogical staff, and introduce
innovative methods.

The work of foreign researchers shows their
interest in studying the relationship between the
goals of educational management (management of
educational organizations) and school leadership.
Indeed, in reality, different leadership and position-
ing of schools in the educational services market
require different management models. A review
of these studies shows that the following models
are most common: analytical-rational, pragmatic-
rational, political, phenomenological, and interac-
tionist (Cuthbert, 1984); formal, collegial, political,
subjective, ambiguous, and cultural (Bush, 2006).
More rigidly hierarchical educational organizations
often use a formal management model. Research by
Bloom, Lemos, Sadun, Reenen (2014) indicates that
state-funded but independent educational organiza-
tions, even unlike private schools, introduce more
effective management models and the leadership
role of the director is important here. These authors
attribute this trend to two features: the strength of
management, i.e. the existence of strict accountabil-
ity for student performance to an external body, and
the degree of school leadership, i.e. the development
of a long-term strategy for the school. However, this
is a study that examines educational management in
general.

The concept of “pedagogical management as
an organization and management of interaction
with the student body in the classroom” in foreign
sources is more considered as class management,
and therefore, in the context of our research posi-
tion, it is closer to us. Class management in foreign
sources covers: the involvement of subjects of the
educational process, the level of control, the role of
the teacher, the presence of rules of conduct. At the
same time, the following competencies of the teach-
er are given: the ability to collaborate, timekeeping
of classes and time management of trainees, content
management, the ability to involve trainees, etc.
(Kausar, 2024). In general, an analysis of foreign
sources shows that the following class management
models are most common: Kunin’s model: observa-
tion, notification and group management; the neo-
Skinner model: formation of desired behavior based
on rewards; Ginotta’s model: solving problems
through reasonable messages (Classroom Manage-
ment Models, 2024).

If there are practically no works in Kazakhstan
comparing class management models with types of
schools. Recently, such studies have been appear-
ing abroad. Kausar’s research (2024, p. 88-89) re-
vealed differences between classroom management
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in public and private schools, namely in the choice
of teaching methods, in strategies for behavioral
patterns, and in strategies for working with parents.
The work of Nauman A. Abdullah (2020) is con-
sistent with our research, where he compares the
management class in private and public schools us-
ing the example of learning English by criteria: be-
havior management, learning strategies, working
with parents, planning and support. His research
has shown that there is a significant difference in
the private sector using more appropriate class-
room management strategies compared to public
schools. However, there was no difference in other
criteria.

In our view, the pedagogical management
model includes the most common technologies
preferred by teachers and mechanisms for ensur-
ing the quality of education, maintaining students,
and transforming the management cycle. The man-
agement model in this article is used as a set of
teachers’ priorities for factors related to quality

classroom management. The roles performed by
teachers determine the dynamics and achievability
of management goals.

Results and discussion

Analysis of research results

In the realities of Kazakh practice, private
schools are in an advantageous position, unlike
public schools, in terms of the number of students
in a class, in terms of material and technical equip-
ment, and in terms of freedom to choose educa-
tional content. Therefore, our research focused on
comparing the results of experts across 3 types of
schools.

Next, we present the results of an expert survey,
where 5 teachers from secondary schools, gymnasi-
ums and lyceums acted as experts. All the experts’
answers were systematized by the most common
words and key expressions and the arithmetic mean
was calculated.

Table 1 — Data on the block: educational opportunities and difficulties (organization of the learning process, use of technology and

control).
Expert survey questions The most common answers School Gymnasium Lyceum
. ) . Lack of time 60% 60% 60%
What difficulties do you encounter in
planning your learning goals? (You can Lack of learning resources 20% 20%
choose 2-3 answers) I
Different levels of students 40% 40% 40%
Traditional methods 20% 20% 40%
What methods do you use to achieve Interactive methods 60% 100% 80%
your learning goals? (You can choose 2-3
answers) Project work 20% 20%
Evaluation criteria 40% 20% 40%
. 3 points 20%
How would you rate your learning goal
achievement process (1 is low, 5 is very 4 points 60% 60% 40%
high)? .
5 points 40% 20% 60%
Interactive whiteboard 20% 20% 40%
What methods do you use to improve the Additional tutorials and resources 20% 60% 40%
learning process? Group work 60% 20%
Subject projects 20%
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Continuation of the table

Expert survey questions The most common answers School Gymnasium Lyceum
Through perlod}c tests and 60% 100% 40%
observations
HOW (}10 you assess thf.: level of . Depending on the quality of
assimilation of educational material by
homework
students?
Based on the activity and 40% 60%
participation of students ’
Maintaining students ‘ attention 40% 40% 40%
Effective 1nterpr§tat10n of the 20% 40%
material
What difficulties arise in your classes? Lack of methodological tools 20% 60%
Lack of interest in the student,
especially in the young age of 20% 20%
students
Assignment of tasks that take into o N o
account the interests of the student 60% 60% 100%
In your opinion, how to increase the . N
motivation of students to study? Celebrate personal achievements 20%
Introduction of additional incentive 40% 20%
measures ’
Updating methodological manuals 20% 40% 60%
What are your recommendations to Effective communication with 40%
. . . . . 40% 20%
improve the quality of the educational learners installation
process? Support for professional 40%
upport for professiona o 20% 20%
development of teachers

As a result of the expert survey, it was found
that there are many similarities between the models
of pedagogical management in secondary schools,
gymnasiums and lyceums.

In these educational institutions, it is often dif-
ficult to plan educational goals due to the lack of
time and the different levels of students. It was
noted that school, gymnasium and lyceum teachers
often prefer to use interactive methods to achieve
educational goals. And for this purpose, gymnasium
teachers highly rated their results, while school and
lyceum teachers gave an average score. The inter-
esting data turned out to be that school teachers do
not experience difficulties in providing educational
and material equipment. The results of self-assess-
ment of achievement of educational goals are high

in schools and lyceums. Perhaps this shows inflated
self-esteem. It is also interesting that group work is
used more only at school, while project methods are
used only at the lyceum.

To improve the learning process, it was found
that school teachers: use interactive boards, gym-
nasium teachers: additional textbooks and re-
sources, and lyceum teachers: both. While school
and lyceum teachers assess the level of students’
mastery of the materials based on the active par-
ticipation of students, gymnasium teachers evalu-
ate them through periodic tests and observations.
It was shown that teachers of the three educational
institutions often increase students’ motivation to
learn by giving tasks that take into account the in-
terests of students.
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Table 2 — Data on the block: specifics of the upbringing process

Expert survey questions The most common answers School Gymnasium Lyceum
0, 0, 0,
Social development needs of students 20% 40% 60%
What aspects do you consider School educational policy 20% - 40%
when defining upbringing goals?
Family and community influence 40% 80% 60%
Social and cultural values 60% 80% 60%
Upbringing hours Social projects School N o 0
events Private conversations with students 80% 60% 80%
What tools and methods do you Social projects ] 20% 40%
use to achieve upbringing goals? School events 40% 80% 60%
. . . 40%
Private conversations with students 40% 60%
3 points 30%
yf you.evgluate your own results 4 points 60% 20% 60%
in achieving upbringing goals
5 points 40% 80% 20%
Iam conste;)r;:l(}i/ J:tit‘?:l(;h and work 60% 100% 40%
What is your experience working | Sometimes I make contact I only work part 40%
with parents of students?
I only work part-time
Previously, I did not work with parents 60%

When determining upbringing goals, it was found
that school teachers: pay more attention to social and
cultural values, gymnasium teachers: pay more atten-
tion to social and cultural values under the influence

Table 3 — Data on the block: cognitive strategies and self-learning strategies of the teacher in daily practice

of the family and society. And lyceum teachers: try
to take into account all aspects of the social develop-
ment needs of students, the educational policy of the
school, the influence of the family and society.

for teachers

Expert survey questions The most common answers School Gymnasium Lyceum
.. . 40%
Additional methodological manuals 20% 20%
What educational and cognitive Resources that famlltqte student 20% 20% 40%
resources or support do you need? learning materials
1 0,
Professional development programs 40% 60% 40%
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Continuation of the table

Expert survey questions The most common answers School Gymnasium Lyceum
Evaluate your opinion on the 3 points 20%
importance of the process of self- . N N
education (1- completely disagree, 4 points 80% 40%
5-Completely agree) 5 points 20% 100% 40%
Personal interests 20% 80% 40%
How dp you define your goal in self- The need for professional 80% 80% 60%
education? development
Work requirements 20% 60%
Lack of time 60% 40% 20%
What difficulties do you encounter in Lack of tools 40%
the process of self-education? Low motivation 40% 40% 80%
Insufficient quality specialist 20% 40% 20%

Secondary school teachers determine their goals
in self-education based on the need for professional
development, gymnasium teachers: taking into ac-
count personal interests, and lyceum teachers: in ac-
cordance with work requirements. It was found that
most teachers rely on online courses and webinars
for self-education. It was proved that when choos-
ing methodological tools, school teachers: pay spe-
cial attention to the novelty of information, gymna-
sium teachers: to the quality of content, and lyceum
teachers: to ease of use.

As aresult of the comparative study, it was found
that the openness to innovation, focus on teamwork,
and high level of communication between students
and teachers of the management models used in
schools, gymnasiums, and lyceums increase the
effectiveness of pedagogical management. We as-
sume that in the future, teachers will continue their
creative pursuits and will continue to develop their
will to educate themselves.

Conclusion
In conclusion, when considering the compara-

tive models of pedagogical management in schools,
gymnasiums and lyceums, it should be noted that

there are no significant differences between them.
Despite the fact that they are different educational
institutions, their main goal is to provide students
with high-quality education, comprehensively de-
velop their creative, social and intellectual abilities.
Pedagogical management in implementing this goal
is similar, that is, the main components of pedagogi-
cal management — the organization of the education-
al process, monitoring the quality of education and
establishing contacts with parents and society — are
common to all. In addition, in all three educational
institutions, special attention is paid to such process-
es as the introduction of modern pedagogical tech-
nologies and methods, the implementation of inno-
vative projects. These areas are an important part of
pedagogical management and contribute to improv-
ing the educational results of students in all schools,
gymnasiums and lyceums, their comprehensive de-
velopment. In conclusion, the similarities between
the models of pedagogical management in schools,
gymnasiums and lyceums outweigh the differences.
Each institution is focused on common goals, such
as improving the quality of education and creating
conditions for the personal development of students,
and their management system serves to effectively
implement these goals.
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