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FEATURES OF TEACHING GEOGRAPHY
IN A SMALL-INTEGRATED SCHOOL

The comprehensive and fundamental changes in the educational system will not fail to affect rural
schools, especially small-integrated schools. Rural small-integrated schools are the main component
of the national education system, as well as the main means of training personnel for the development
agricultural production and rural culture. The organization of the educational process in small-integrated
schools places special requirements on the teacher’s training and approach to his professional activity.
The article analyzes the prospects and problems of developing of small-integrated schools in Kazakhstan
today and recommendations for teaching geography in small-complex schools. At the same time, the
role of such schools in preserving settlements, expanding traditional branches of the economy, improv-
ing the demographic situation, and creating a space for cultural education in rural society is consid-
ered. The research findings are aimed at providing methodological assistance to teachers and improving
the quality of education in small schools. The methodological techniques (subject integration, “vertical
work”) and tasks in teaching geography for small-integrated schools are summarized. An expert survey
of 25 teachers of small-integrated school in the Turkestan region was conducted. Teaching geography in
small-integrated schools presents unique challenges and opportunities, shaped by the school’s size, re-
source availability, and student composition. These schools, often located in rural or sparsely populated
areas, typically combine multiple grade levels into a single classroom, requiring innovative teaching
approaches to accommodate diverse age groups and learning needs.

Keywords: education, small-integrated school, combined class.
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LLIaFbIH )KMHAKTbI MeKTenTe reorpacpms naHiH OKbITY epeKLUeAikTepi

biaim 6epy >kyiteciHin, 6ipTyTac >xoHe TyOeremAi esrepicrepre yuibipaybl ayblA MEKTENTEpPiHe, oCi-
pece COHbIH, ilHAE LWAaFbIH XMHAKTAAFAH MEKTenTepre acepiH Turisbern KoMmanAabl. AybIAAbIK, LAFbIH
JKMHAKTbl MEKTENTEP >KAAMbl MEMAEKETTIK BiAiM 6epy >KyMeciHiH Herisri kypamaac 6eaAiri 60Aa oTbl-
pbIM, ayblALLIAPYALLIABIK, OHAIPICI MEH aybIA MOAEHMETIH KOTEPETIH KaAPAAP AdsipAayAblH 6acTbl Kypa-
Abl 60AbIN TabblAaabl. LLIaFbIH XMHAKTaAFaH mekTenTepae GiaiM 6Gepy NMpouUeciH YNbIMAACTbIPY MyFa-
AIMAI AasipAayFa, OHbIH, KaCibM KbI3METIHE Ke3KapacbiHa apHaibl TaAanTap KosAbl. Makaraaa kasipri
TaHaarbl KazakcTtaH PecrnyGAMKAChbIHbIH LaFblH KMHAKTbl MEKTENTEPIH AAMbITYAbIH, MEPCNEKTUBAAAPDI
MeH Npo6AeManapbiHa TAAAQY >KACaAAbI, LIAFbIH XKMHAKTbl MEKTENTEPAE reorpausitbl OKbITy GOMbIH-
wa ycbiHbicTap 6epiaai. CoHbIMEH KaTap MYHAQM MEKTENTEPAIH eAAl MEKEHAEPAI CakTayAarbl, Lia-
PYaLLbIABIKTbIH, ABCTYPAI CaAaAapbiH KEHENTYAETI, AeMOrpadUsAbIK, XaFAalAbl >KakCcapTyAaFbl, ayblA-
AbIK, KOFaMAQ MeAeHM BiAiM 6epy KeHICTIriH KypyAafFbl POAI KapacTbIpblAaAbl. 3epTTey HoTUXKeAepi
MyFaAiMAEpre aAiCTEMEAIK KOMEK KepceTyre >KaHe LafblH XXMHaAKThl mMekTentepae 6inim Gepy cana-
CblH apTTbipyFa OarbiTTaAfaH. LLIaFbIH sKuHAKTAIFaH MEKTENTEp YIIiH reorpadusHbl OKBITYIAFbl OJiCTEMENIK
Tocinaep (TOHAEPAlI MHTETpalHsay, “TiK KYMBIC”) jKOHE TarchlpManap >XMHaKTaAAbl. TypkicTaH OOIBICHIHBIH
LIAFbIH JKHHAKTHI MEKTENTEPiHIH 25 MyFaliMiHe capanTamaiblK cayanHama xyprizingi. LLIaFbIH >XMHaKTaAFaH
MeKTenTepAe reorpadusitbl OKbITY MEKTENTIH MOALLIEPIMEH, PECYPCTAPbIHbIH, GOAYbIMEH XXOHE OKYLbl-
AQp KypambIMeH ankblHAAAATbIH Gipereit npobaeMasap MeH MyMKIHAIKTEPMEH GaiAaQHbICTbl. AYbIAABIK,
KEPAEpAE HEMECE XaAKbl a3 ayAaHAApPAQ OpHaAackaH ByA mekTenTep aaeTTe GipHelle CbiHbINTbI 6ip
CbIHbINKA OipiKTipeAi, OYA 9PTYPAI XKacTarbl TOMTAP MEH OKbITY KQXKETTIAIKTEPIH eCKepy YLiH OKbITyFa
MHHOBALMSADIK, TOCIAAEPAT KOAAAHYABI TaAar eTeA.

Ty#in ce3aep: 6inim Gepy, LWaFbiH XXMHAKTbI MEKTer, GiPIKTIPIAreH CbIHbII.
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Oco6eHHOCTH npenoaaBaHMs reorpacuu B MAAOKOMITAEKTHOM LLIKOAE

Cucrema o6pas3oBaHus npeTeprieBaeT KapAMHaAbHbIE U MACLUTAOHbIE UBMEHEHUS, YTO HeM36e>KHO
CKa3bIBAETCS Ha CEAbCKMX LUKOAAX, OCOOEHHO Ha MAAOKOMIAEKTHbIX. BYAyUM BadkKHbIM 3BEHOM roOCy-
AAPCTBEHHOM 00Pa30BaATEAbHOM CUCTEMbI, CEAbCKME MAAOKOMIAEKTHbIE LIKOAbI SBASIIOTCS OCHOBHbIM
MHCTPYMEHTOM MOAIOTOBKM KQaAPOB AAS CEAbCKOXO39MCTBEHHOIO MPOM3BOACTBA M PA3BUTUS CEAbCKOM
KyAbTYpbl. OpraHmnsaums 06pa3oBaTeAbHOro NPoLEcca B TakMx LIKOAAX BblABMraeT ocobblie TpeboBa-
HUS K MOATOTOBKE YUMTEASd U ero npogeccMoHaAbHOM AESTEAbBHOCTU. B cTaTbe NMpPOBOAMTCS aHAAM3
NepcrnekT1B 1 NPoBAEM Pas3BUTUS MAAOKOMIAEKTHbIX LIKOA B Pecrnybanke KazaxctaH Ha COBPEMEHHOM
3Tane, pekoMeHAALUMU Mo 0ByUYeHUo reorpadmm B MAaAOKOMIAEKCTHbIX LKoAax. OTAEAbHO, paccma-
TPMBaETCS X POAb B COXPAHEHMM HACEAEHHDBIX MYHKTOB, PACLUMPEHMM TPAAMLIMOHHBIX OTPACAEN XO3511-
CTBa, YAYULUEHMU AEMOrpachMyueckon CUTYaLUUm 1 CO3AAHMU KYAbTYPHO-00Pa30BaTEALHOIO MPOCTPaH-
CTBa B CEAbCKMX CO0OLLeCTBaX. MccAepOBaTEAbCKME PE3YAbTAThl HaMpaBAEHbl Ha MPEAOCTaBAEHME
METOAMYECKOM NMOMOLLM YUMTEASIM M MOBbILIEHUE KauyeCcTBa 06pPa3soBaHUS B MAAOKOMIMAEKTHbIX LIKOAAX.
O606L1eHbl METOAMYECKME MPUEMBI (MHTerpaums NPeAMeToB, «BepTHMKaAbHas paboTa») U 3apaHus B
npenoaasaHuu reorpacpum aag MKLL. MpoBeaeH akcnepTHbIn onpoc 25 yunteaenn MKLL Typkectan-
ckoi obaacTu. MNpenoaasaHue reorpaum B MaAOKOMIAEKTHbIX LLKOAAX COMPSI)KEHO C YHUKAAbHbIMM
npobAeMammn 1 BO3MOXKHOCTSIMM, KOTOPbIE OMPEAEASIOTCS Pa3MEPOM LLIKOAbI, HAAMYMEM PECYpPCOB U
COCTaBOM YUaLUMXCS. DTW LUKOAbI, YaCTO PACMOAOXKEHHbIE B CEAbCKOM MECTHOCTU MAM B MAAOHACEAEH-
HbIX parioHax, 0ObIYHO OBbEAMHSIIOT HECKOABKO KAAQCCOB B OAHOM KAAcCCe, YTO TpebyeT npumeHeHus
MHHOBALMOHHbIX MOAXOAOB K MPEnoAaBaHMIO, YTOOb! yUeCTb Pa3HOBO3PACTHbIE rPYMbl 1 MOTPEOHOCTU

B 00yueHun.

KatoueBble cAoBa: 06pa3oBaHme, MaAOKOMIAEKTHAs LKOAQ, 06beAMHEHHBIN KAACC.

Introduction

The change in the socio-economic structure of
society, the shift in value orientations, as well as the
country’s entry into the global educational space re-
quire a revision of the current pedagogical theory
and established practice of the entire pedagogical
process, and to set the task of modernizing the edu-
cational and upbringing paradigm. In the new stage
of educational development, priority is given to the
development of the personality, the development
of its potential, the formation of independence, the
humanization of education, and the increase of the
general cultural and humanitarian development of
students in the process of educational work. The
introduction of new ideas and technologies into the
practice of rural schools is of particular importance
since the methods of teaching and education in ru-
ral schools require special application and skill from
the teacher.

The rural small- integrated school is an integral
part of the national education system.To save the
village, education in the village must correspond
to the social expectations of the people, the social
values of the rural community, each family, and the
individual. The school is an important part of the ru-
ral society and cannot develop without it. Therefore,
the future of a SIS depends, first of all, on the de-

170

velopment of agricultural production and the socio-
cultural sphere of the village (Shcherbakova, 2012).

Nikolai Alexandrovich Korff is considered the
founder of small multigrade schools. In the mid-
19th century, during the zemstvo period, he intro-
duced a three-year school model where one teacher
worked simultaneously with students of different
levels, assigning tasks to some students while others
worked on written assignments. Further develop-
ment of such schools was later influenced by promi-
nent educators like L. Tolstoy and K.D. Ushinsky
(Voytekhovskaya, Sazonova, 2009).

Small multigrade schools also exist interna-
tionally. For example, in Finland’s Lapland, where
the indigenous Sami people live, these schools are
widespread. The Lapland government takes signifi-
cant measures to address their challenges, such as
hiring transport to bring children to schools located
up to 100 kilometers away, with expenses covered
by local authorities. They also focus on preserving
the Sami language and culture (Zaitseva, 2008).

Literature review

In the United States, the concept of “one-room”
schools is common in sparsely populated rural ar-
eas. In such schools, a single teacher instructs chil-
dren of various ages, often teaching several subjects
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simultaneously. Each student follows an individual
learning plan. A key difference from other countries
is that American teachers in these small schools re-
ceive higher salaries, often double those of urban
teachers, to provide financial incentives (Zykov,
2006). Portugal faces a different challenge with its
rural small schools, which often struggle due to in-
sufficient resources, poor academic outcomes, and
high teacher turnover. To resolve these issues, the
Portuguese government implemented reforms in
2005-2006 by closing small schools and creating
larger school clusters, which improved overall ef-
ficiency and addressed key problems. In Australia,
small multigrade schooling began with radio-based
education. Students connect with teachers daily for
one hour via radio, during which lessons are deliv-
ered, and feedback is provided. Assignments and
homework are completed independently and sent
back to the teacher. The government supplies all
necessary radio equipment, and students can study
through this system up to grade 10 if needed (Kar-
ma, 2024).

The emergence of small-integrated schools in
Kazakhstan began in the 60s of the 19th century in
connection with the pedagogical activity of Y. Al-
tynsarin and has not ceased to exist.

At the beginning of the 20th century, a group
of intellectuals led by our great personalities such
as M. Auezov and A. Baitursynuly laid the foun-
dations of the schools that were integrated into the
education system. First of all, they tackled the is-
sue of providing schools with the necessary edu-
cational materials. As a result of such good works,
mathematics textbooks and methodological ma-
terials were prepared at the beginning of the 20th
century. In this way, at the beginning of the 20th
century, the foundations of schools were laid in the
educational system in rural areas. Most of the first
Kazakh schools in the rural areas at that time were
small-integrated elementary schools. In 1916, their
number was 727, and the number of students study-
ing there was 2,414. In 2023, the number of such
schools reached 2,723, and the number of students
was about 3.8 million. This is about 40% of the total
number of schools (Krylov, 2017).

A number of our scientists have drawn attention
to educational work in small schools and improving
the quality of education for students studying there.
Consideration of effective ways of teaching several
classes at the same time is written in the works of
Zh. Aymauytov, Zh. Karzhasbaev, G. Begaliev,
G. Suleymenov, A. Askarbaeva, M. Burlibayev,
and G. M. Khrapchenkov B.Kulmagambetova,

A.Askarbaeva, K.Aimagambetova describes the
unique features and methods of organizing lessons in
a small-integrated school and questions of effective-
ness of one-subject, one-thematic lessons are con-
sidered by Z.Beysenbaeva, M.Saipin, E.Shapaeva,
B.Katembayeva, O.Satkanov.

In the USSR, until the beginning of the 70s, the
term “small integrated school” was used to refer to
an elementary school, where several classes of less
than 15 students were combined into one class set.
Only one teacher works with the class set. For a
small-integrated school, special didactic materials
were developed that allow students of one class to
organize their work while the teacher works with
students of other classes. Since the 70s, the concept
of “small integrated school” began to include part-
time secondary and secondary schools with a small
number of classes, and the number of such schools is
gradually increasing. Small-integrated schools have
become one of the factors that make up the village.

Materials and methods

G. Suleymenov is one of those actively involved
in researching the problem of small-integrated
schools in Kazakhstan.

In the journal “Kazakhstan School” he pub-
lished an articles in 1963 “How to make a sched-
ule of lessons in small general education primary
classes?”, 1965 “On the management of the educa-
tional process in two general education schools” and
“Organization of the educational process in small
general education schools” were written jointly with
R.Murataliev in 1968. Here, the author first talks
about the learning process in paired classes in small-
integrated schools:

1) new material is covered in both classes;

2) new material is presented in one class, and
revision is conducted in the second class;

3) revision of previous material in both classes
(in one class — control, in the second class — oral)
lesson.

In the article written together with R. Murata-
liev, he considers visual aids very necessary, espe-
cially for small-integrated schools, and gives useful
tips about the features and methods of their usage
(Voytekhovskaya, Sazonova, 2009)

Pupils of small-integrated schools perform most
of the tasks independently. In the pedagogical dic-
tionary, individualization of education is defined as
the organization of the learning process taking into
account the individual characteristics of students,
that is, to create optimal conditions for the realiza-
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tion of potential opportunities for each student.

Individualization of training is carried out within
the framework of general tasks and training content
in the context of collective educational work.

A.A. Kirsanov believes that the individualiza-
tion of education is a broad concept of the educa-
tional process, which includes the activity of the
teacher, the activity of the student, and the entire
process of teaching and training (Zaitseva, 2008).

When talking about the formation of students’
independent work, it is necessary to take into ac-
count two closely related tasks. The first of them is
to develop the independence of students in cognitive
activities, to teach them to learn independently, and
to form their worldview; the second is to learn to
use existing knowledge independently in study and
practical activities (Lebedeva, Akpayeva, 2010).

Independent work is divided into the following
types:

- group

- pair

- individual (Tord, 2021).

The lesson structure in small integrated schools
(SIS) has several unique features that distinguish it
from lessons in other educational institutions.

The key and defining characteristic is that a
single teacher teaches two or three different grade
levels simultaneously in one classroom. The specific
features of lesson organization in small integrated
schools are as follows:

1. Combined classes require students to engage
in independent work. In regular classrooms, teach-
ers can allocate tasks specifically for independent
activities, but in small integrated schools, this ap-
proach is not always possible. This is because the
nature of assignments varies when teaching multiple

grade levels at the same time.

2. The amount of independent work for students
depends on the teacher’s workload in other grades.
For example, first-grade students in a combined
classroom may have shorter independent work pe-
riods, while second-grade students may spend more
time working on their own. This results in lessons
alternating between two main components: teacher-
directed instruction and independent student activi-
ties.

3. The widespread use of handout materials is
another distinctive feature of SIS lessons. This is
primarily due to the increased need for independent
learning in such schools.

4. The most challenging aspect of lessons in
small integrated schools is the teacher’s ability to
effectively explain and reinforce new topics, which
requires exceptional pedagogical and methodologi-
cal skills (Baymoldaev, 2002).

Results and Discussion

It is important to use critical thinking technol-
ogy, game lessons, situational tasks, and creative
exercises as individual and paired tasks in teaching
geography in small-integrated schools. The pecu-
liarity of the situational tasks is that it is focused on
practice, but they require specific subject knowledge
(often knowledge of several academic subjects) to
solve them. Creative exercises — by performing
tasks in which the student predicts possible events,
complete the descriptions, and creates new images
according to his creative plan, the student’s business
and skills in the subject of geography can be devel-
oped. Table 1 suggests methods that can be used in
integrated classrooms (Le Grange, Ontong, 2019).

Table 1 — Methods used in teaching combined classes on the subject «Geography».

The topic of the Independent Methods used Grades
lesson work form
Pair Mlsl'eadmg' (ques.tlons that can only be ansyvered with yes and no). 5-10 Tth grade
questions will be given depending on the topic.
Working with cards:
1-student Great geographical discoveries
Objects of 2-student Modern geographical discoveries
Geographical Individual 8th grade
Research Years A traveller Main journeys
Word puzzle: 2 classes together solve the word puzzle “Christopher 7th and 8th
Group N
Columbus”. grades
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Continuation of the table

The topic of the Independent Methods used Grades
lesson work form
“Answer Relay Race”
Pair The teacher claps his hands, and with each clap, the students take turns 7th grade
naming countries. Whoever names more countries gets more points.
Working with cards:
Analysis of which countries border Kazakhstan and features of the border
Geographical Countries
situation of the Features of the boundary
countries of the
world Individual 8th grade
Evaluate water resources using the “Fishbone” method
Cebenrepi
Pair . 8th grade
Hydrosphere and T —
its components
Individual | Essay on the topic “Pollution of water layers”. 9th grade
The “Brainstorming” method
Group What role does the hydrosphere play in human life? 8th f;;e S9th
Each class answers within the framework of their knowledge. £

From the given table, we can see the methods
and tasks that are often performed individually and
in pairs in small-integrated schools. This means that
in 2 or more combined classes, there is a low pos-
sibility of conducting group work according to age
and subject content.

A lesson in a combined class is the main form of
the educational process of small-integrated schools.
It follows the general theme of the lesson but has
several differences in the structure of the lesson. The
integration of subjects in the modern small-integrat-
ed school is one of the ways to actively search for
new pedagogical solutions, to develop the creative
potential of pedagogical teams to have an effective
and reasonable impact on students, being the only
means of solving the problems of a small-integrated
school. Integrated education helps to overcome the
fragmentation and mosaic of students’ knowledge,
and ensures that they acquire a unified knowledge, a
set of universal human values. There are three levels
of integration of the content of educational material:

intra-disciplinary, interdisciplinary, and transdis-
ciplinary (Drescher, Podolsky, Reardon, Torrance,
2022)

All tasks for independent performance must be
consistent and systematic with the topic of the les-
son. Workbooks for the subject are also very impor-
tant in an SIS. A workbook is a basic tool for a SIS
teacher, it allows to organize students’ independent
work at the reproductive and problem-finding lev-
els, as well as to conduct a joint lesson. Through
these types of individual work, an SIS teacher can
educate a student not only with sufficient knowledge
but also able to think logically and creatively and
solve life problems independently.

R. Khazankin’s “vertical work” method is suit-
able for these schools, an older student becomes the
scientific leader of a younger student, and their joint
work unites them into a general cognitive activity,
expands their thinking, allows to implement con-
tinuity in the teaching of topics, to provide timely
help to eliminate educational deficiencies of lower
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grade students, to encourage repetition of education-
al materials of adults (Astambaeva, Uayisova, 2010)

In the research part of our article, the attitude
of teachers of primary education to the organization
of education in these schools is studied. A survey
was conducted among the teachers of the SIS Ne,
21, Hurlyzhol village, Maktaaral district, Turkestan
region, working in the SIS. A total of 25 teachers
living in small rural settlements with different fam-
ily statuses participated in the survey. The survey
included questions grouped into four blocks: about
the optimal aspects of the educational process in an
SIS; about the possibilities of an SIS; about the con-
tent and forms of the teacher’s activities during the
preparation and conducting of combined lessons in
an SIS; about the interaction of participants in edu-
cational relations in an SIS. The results of the re-
search were as follows:

Teachers who participated in the survey high-
lighted that in this type of school, a teacher prepares
for 2 or 3 different topics to conduct a single les-
son, which means they spend 2-3 times more time
compared to teachers in regular schools (38%). Ad-
ditionally, 35% of respondents noted that the low
number of students in small integrated schools (SIS)
limits the opportunities for group work during les-
sons. Another 27% of teachers pointed out the chal-
lenges of organizing specialized education due to
the small student population.

Regarding issues faced during combined lessons
in SIS, teachers emphasized the lack of methodolog-
ical materials for such lessons (42%), the absence
of standard programs specifically designed for SIS
(31%), and the fact that, despite the prevalence of
SIS in rural areas, higher education institutions do
not provide specialized training for teachers capable
of teaching multiple subjects simultaneously (27%).

After analyzing the shortcomings and challenges
identified by the surveyed teachers, several solutions
were proposed. These include providing methodologi-
cal support through participation in workshops and
conferences (21%), as well as the importance of at-
tending professional development courses tailored for
SIS teachers to exchange experiences with colleagues
(59%). Furthermore, teachers suggested improving In-
ternet speed in rural areas to facilitate online learning
(20%) as an additional solution (Sadvokassova, 2000).

Conclusion
In conclusion, the results of the conducted sur-

vey testify to the fact that there are still unresolved
aspects of the problems of the small-integrated
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school from the normative-legal and educational-
methodological point of view. It can be said that
there are practically no group work types in learning
activities. The development of this type of commu-
nication is important in pedagogy. Thus, when or-
ganizing the educational process in a small school,
teachers often follow the teaching system for large
classes. This is evidenced by the results of the sur-
vey of teachers working in small-integrated schools,
as the majority of teachers unanimously mention the
difficulties of working with small classes. Therefore,
it is necessary to reconstruct the forms and methods
of studying geography, a set of tasks, and a small
set of methodological tools, focusing on school con-
ditions. unique aspects of their work and meeting
the individual educational needs of their students.
They have mastered teaching methods, tools, and
technologies and are committed to ongoing profes-
sional development. Nevertheless, they need sup-
port, such as organizing methodological seminars
and professional development programs specifically
for SIS teachers. Furthermore, it is essential to intro-
duce specialized training programs in universities to
prepare teachers for teaching multiple subjects or to
offer extended professional training courses.
Small-integrated schools, often located in rural
or remote areas, cater to students from diverse age
groups and academic levels within the same class-
room. These unique educational settings present both
challenges and opportunities for teaching geography
effectively. Below are the key features that define
geography education in such schools. Teaching ge-
ography in a small-integrated school requires inno-
vative approaches to overcome challenges such as
resource limitations and multi-level classrooms. By
leveraging local contexts, fostering interdisciplinary
connections, and engaging the community, educa-
tors can create a dynamic and enriching geography
curriculum that prepares students to understand and
appreciate the world around them. Teaching geog-
raphy in a small school requires a special approach
that takes into account the specifics of small classes,
limited resources and the need for individualized
work with students. It is important for teachers to
be flexible, to use integrated teaching methods, to
combine theory with practice and to be locally ori-
ented. Despite the difficulties, this form of teaching
provides a unique opportunity to build close contact
with each student, which contributes not only to the
successful assimilation of educational material, but
also to the formation of children’s interest in geog-
raphy, research skills and environmental awareness.
Creative approach, use of modern technologies and
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close connection with the local community will help
to make geography lessons in a small school excit-
ing and useful, and knowledge — deep and applied.
The specifics of teaching geography in a small-
sized school present both challenges and opportuni-
ties for educators. Working in combined classes and
with limited resources requires creativity, flexibil-
ity, and the ability to organize the educational pro-
cess effectively for all students. A practical focus,
integration with other subjects, and consideration of
local features can make learning more meaningful

ers with a unique opportunity to apply an individual
approach to each student, develop their analytical
thinking, and foster skills for independent explora-
tion of the world. Geography as a subject not only
broadens students’ horizons but also instills respect
for nature and an understanding of global process-
es through the lens of local realities. Ultimately,
successful geography teaching in such conditions
depends on the teacher’s willingness to combine
traditional methods with innovative approaches,
unveiling the richness of the world around to their

and engaging. A small-sized school provides teach-  students.
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