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PSYCHOLOGICAL AND PEDAGOGICAL SUPPORT
OF SPEECH THERAPY SPECIALISTS IN THE SYSTEM
OF INCLUSIVE EDUCATION

The article considers the role of speech therapists as specialists in the context of inclusive education
and issues of their professional support. It highlights the significance of providing psychological and
pedagogical assistance to enhance the quality of their practice and explores methods for overcoming
challenges inherent in the implementation of inclusive education. The research analyzes the specific
requirements and responsibilities of speech therapists in this context, detailing the professional knowl-
edge, competencies, and tools necessary for conducting corrective interventions tailored to children’s
diverse physical and psychological characteristics. In addition, the importance of organizing method-
ological work in educational institutions to improve the professional skills of speech therapists in the
context of inclusive education is especially emphasized.

The importance of continuous improvement of professional training and methodological knowledge
of speech therapists is emphasized. Based on an analysis of survey results, the study organized targeted
interventions such as specialized training, seminars, and workshops. These initiatives aimed to increase
practitioners’ awareness of the inclusive education system and develop their practical skills. The research
identifies the primary difficulties that speech therapists encounter when designing effective methods for
children with special educational needs and analyzes pathways for improving their professional training
and practice within inclusive environments.

Key words: inclusive education, speech therapist, children with special educational needs, psycho-
logical and pedagogical support, competency.
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MNHKAIO3UBTI GiAiM Gepy XkaFAaibliHAQ
AOrorneA MamaHAapFa NCUXOAOrUSIAbIK-TEAArorMKaAblK KOAAQY

Makaaa MasmyHbIHAQ MHKAIO3MBTI GiAiM Gepy >KaFAaiblHAQ AOrOMeA MamaHAAPAbIH POAi MeH
OAAPAbI KSCiBM TYPFbIAQH KOAAQY MBCEAEAEP] KAPACTbIPbIAFaH. AOronea MaMaHAapFa NMCUXOAOTUSABIK -
NMeAarormkasblk, KOAAQY KOPCETY >KOHE OAaPAbIH >KYMbIC camnacbiH apTTbiPyAblH MaHbI3ABIAbIFbI
cunattaaraH. COHbIMEH KaTap MHKAIO3MBTI GiAiM GepyAiH NpUHUMNTEPIH >Ky3ere acbipy 6apbiCbiHAA
Ke3AeCeTiH KMbIHABIKTap MeH KeAepriAepAi XXeHYAIH XOAAAPbl KapacTblpbiAFaH. MHKAIO3MBTI opTaAa
>KYMBIC ICTEMATIH AOroneATEepAiH TaAanTapbl MeH MiHAeTTepi TaaAaHFaH. baaanapAblH husmkabIk,
KOHE TMCUMXOAOTUSIABIK, epeKLLIEAIKTePIHE COMKEC TY3EeTy >KYMbICTApbIH >KYPri3y YuWiH Kaci6u 6GiAim,
MKEM, AAFABIAAP, COHAAM-aK, KaXKeTTi KypaAAap MeH aAic-Taciaaep YcbiHbiAFaH. COHbIMEH Katap,
MHKAIO3MBTI GiAIM 6epy >kaFaaiblHAA AOTOMEA MaMaHAAPAbIH KaCiOM WeGepAiriH apTTbipy YLIiH OKY
MeKEeMeAEPIHAET| AICTEMEAIK XYMbICTbI YMbIMAACTbIPYAbIH MaHbI3ABIAbIFbI €peKLle aHbIKTaAFaH.

AOroneaTepaiH, KaciOMm AAFPAbIFbIH  XKOHE oaiCTeMeAik OGIAIMIH  Y3AIKCI3  XKeTIAAIPYAIH
MaHbI3AbIAbIFbl  KOPCETIAreH. 3epTTey ascCblHAQ >KYPri3iAreH cayaAHama HaTMXKeAepiH TaAAay
Heri3iHAe AOromeATepAiH MHKAI3MBTI GiAiM Gepy >kyheci TypaAbl XaH-)XaKTbIAbIFbIH apTTbIPYFa,
OAAPABIH, MPAKTUKAABIK, AAFAbIAAPbl MEH KOCiOU Ky3bIpeTTIAIKTEpiH AaMbiTyFa GafFblTTaAFaH apHanbl
AQMbIHABIK, KE3eHAEpi, ceMMHapAap MeH TPEHWHIrTep, 9FHM HaKTbl ic-llapaAap YMbIMAACTbIPbIAFAH.
Epekuwe 6iaim Gepy kaxeTTiAikTepi 6ap 6ararapMeH XKYMbIC ICTeYAiH TUIMAT 8AiCTEPi MeH TaCiAAepiH
KOAAQHY Ke3iHAE AOrOMeATEP KEe3AECETIH HEri3ri KMbIHAbIKTAP aHbIKTaAAbl. MIHKAIO3MBTI 6iAiM Gepy
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Ad AOTOMEATEPAIH KOCiOM AQMbIHAbIFbIH XKETIAAIPY XKOHE OAaPAbIH KbI3METIH AAMbITY MaCeAeAepi
TaAAaHFaH.

Tyiin ce3aep: MHKAIO3MBTI BiAiM Gepy, Aoronea mMamaH, epekiie GiAiM 6epy KaxkeTTiaiktepi 6ap
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Mcuxororo-neparormyeckas NOAAEpPXKKa CrieLlMaAMCTOB-AOTONEAOB
B YCAOBUSIX MHKAIO3UBHOIO 06pa3oBaHus

B coaeprkaHnm cTaTbm paccMmaTtpeHa POAb AOFOMEAOB KakK CMELMAAUCTOB B YCAOBUSIX MHKAIO3MB-
HOro 06pa3oBaHMs M BOMPOCHI MX MPOGECCUOHAAbHOM MoaAep kKM, OnmcaHa BaKHOCTb OKa3aHus
MCMXOAOTO-TIEAArOrMYECKON MOAAEPIKKM AOTOMEAAM M MOBbILIEHUS KavecTBa mux paboTbl. Takke pac-
CMaTPMBAIOTCA CMOCOObI MPEOAOAEHUSI TPYAHOCTEN M MPENATCTBUI, BO3HUKAIOLWIMX NPV peam3aumm
MPUHLMIMOB MHKAIO3MBHOIrO 06pasoBaHms. [1poaHaAM3npoBaHbl TpeGoBaHNS U 0093aHHOCTU AOrome-
AOB, paboTaioliMX B MHKAIO3UBHOM cpeae. [lpeacTaBAeHbl MPOMECCUOHAAbHbBIE 3HAHUSI, YMEHMS U
HaBbIKM1, A TaKXKe MHCTPYMEHTbI M METOAbI, HEOOXOANMbIE AAS MPOBEAEHMSI KOPPEKLIMOHHOM PaboTbl
C y4eToM (PM3MYECKMX U MCUXOAOTMUECKUX ocobeHHocTen obydatoumxcs. Kpome Toro, 0co6o noa-
YEPKMBAETCS BAXKHOCTb OPraHM3aLmmn METOAMYECKOM PaboTbl B 06Pa30BaTEAbHbIX YUPEKAEHMSAX AAS
MOBbILIEHUS MPO(ECCMOHAABHOIO MaCTEPCTBA AOrOMNEAOB B YCAOBUSIX MHKAIO3MBHOrO 06pa3oBaHus.

[MoAYepKHYTa BaXKHOCTb MOCTOSIHHOrO COBEPLUEHCTBOBAHMS MPOGECCUOHAABHOM MOATOTOBKMU 1
METOAOAOIMYECKMX 3HAHMIA AOrONeAoB. Ha ocHOBe aHaAM3a pe3yAbTaToB OMPOCOB, MPOBEAEHHbIX B
pamMKax MCCAEAOBaHMS, BbIAM OPraHM30BaHbl KOHKPETHbIE MEPONPUATIS, TaK1e KaK CreLaAbHble 3Ta-
Mbl MOAFOTOBKM, CEMUHAPbI M TPEHUHIM, HaNPaBAEHHbIE Ha MOBbILLEHE 0CBEAOMAEHHOCTN AOrONEAOB
O CUCTEME MHKAIO3MBHOIO 006pa30oBaHus, pa3BuUTHE UX MPAKTUUYECKMX HaBbIKOB M MPO(ECCMOHAAbHbIX
KomneTeHumin. OnpeaeAeHbl OCHOBHbIE TPYAHOCTM, C KOTOPbIMM CTAaAKMBAIOTCA AOTOMEAbl MPU pas-
paboTke 3(PPEKTUBHBIX METOAOB U MyTeit PaboTbl C AETbMM, UMEIOLLMMI 0COOble 0Opa3oBaTeAbHble
noTpe6HocTn. MNMpoaHaAM3MpPOBaHbl BOMPOCHI COBEPLLEHCTBOBAHMS MPOMECCUMOHAALHON MOAFOTOBKM

AOroneAoB 1 pa3BnUTUA X AATEAbHOCTU B YCAOBUNAX MHKAIO3MBHOIO O6pa3OBaHl/l9l.
KAtoueBble cAOBa: MHKAIO3MBHOE o6pa3OBaHme, AOoronea, Aetmn c 0Co6bIMM O6pa3OBaTeAbeIMVI no-
Tpe6HOCT9IMl/1, NMCUXOAOro-nepaarormyeckad nopoAep>Kka, KOMNeTeHTHOCTb.

Introduction

Currently, Kazakhstan pays special attention to
the issue of ensuring equal education for all citizens
in inclusive education. Several important legislative
documents have been adopted in this In this regard,
in particular, the Law of the Republic of Kazakhstan
“On Education”, the Law “On the Provision of Social
and Medical-Pedagogical Correctional Assistance to
Children with Disabilities”, as well as the Law on
Amendments and Additions to Legislative Acts on
Inclusive Education in the Republic of Kazakhstan
are being considered. and state documents on special
social services are being developed and implemented.
These laws and documents pay special attention to
improving the working methods of speech therapists
with children, improving their professional level, as
well as improving the quality of correctional care pro-
vided to children. In the context of inclusive educa-
tion, an important and urgent issue is the provision
of psychological and pedagogical support to increase
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the effectiveness and professional development of
speech therapy specialists for children.

Disparities in educational opportunities are in-
fluenced by societal growth as well as the unique
circumstances of each child. For instance, children
are expected to attend school in industrialized and
globally successful nations like Scotland, but even
in these cases, they do not. Even if they go to school,
for some children, the learning experience is very
difficult and they don’t make good use of their
school time. Large differences in education, that
is, the “achievement gap,” are a serious problem.
In response to this problem, various new initiatives
are being introduced, which means that children are
given more opportunities and freedom of choice.
These countries not only teach children to school,
but also create opportunities for children’s learning
and success (Black Hawkins, Florian L. & Rouse
M., 2016).

Global disparities in the evolution of education
and its results are widening, indicating that educa-
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tion is perceived as a method of reforming society
and enhancing interpersonal relationships.(Grubb
N. & Lazerson M., 2004). It is very important to de-
velop the idea of “education for all”, since school-
ing opens the way to the development of human
resources, ensuring economic growth and social
progress. Educational institutions serve to remove
barriers, as well as to preserve the continuity of
knowledge and values between generations. This
process is complex and is associated with deep so-
cial, psychological, and cultural factors. In particu-
lar, issues of marginalization, marginalization and
socially vulnerable groups in society are considered
in an important economic and social context. Pro-
viding inclusive education opportunities strength-
ens not only the quality of education, but also the
social stability of society as a whole. In this sense,
the importance of developing inclusive education is
growing, and the professional attributes of speech
therapists are particularly important for the success-
ful implementation of inclusive education. The cre-
ation of a system for the efficient evaluation of chil-
dren’s education and learning process is a solution
not only to raising the quality of education but also
to the problems of contemporary society and the fu-
ture. This is why such experts play a significant role
in ensuring equitable chances and in the develop-
ment of children’s educational ability while taking
into consideration their unique qualities.

The relevance of the research topic is based the
lack of basic research on speech therapy and the
need for pedagogical and psychological support for
speech therapists in inclusive educational settings,
as well as the demands of inclusive education at dif-
ferent educational levels, make the research topic
pertinent. These problems emphasize the signifi-
cance of carrying out thorough study to enhance in-
clusive education in particular.

Literature review

Providing speech therapists with pedagogical
and psychological support for their professional
growth in inclusive education is one of the most
pressing challenges at the moment. We chose to
group the analyses conducted in the direction of im-
plementing inclusive education as follows after ex-
amining both domestic and foreign scientific works
within the framework of the research problem:

- researchers L.S. Vygotsky, S.L. Rubinstein,
N.N. Malofeev(2005), and others have discussed the
significance of integration education and the history
of'its development.

- fundamentals of professional and education-
al training of teachers of special education in the
framework of inclusive pedagogy O.S. Kuzmina,
Yu.V. Shumilovskaya and domestic research-

ers R.Suleimenova, I.Eliseeva, A. Ersarina,
Z Movkebayeva, [.Oralkanova, A.Duzelbaeva,
G.Abayeva, G.Orazaeva, M.Yessengulova,

D.Ramazanova, A.Togaibayeva, and others.

Many scientists are working on the problem
of integration abroad and fundamental research
can be carried out. They are: Black Hawkins K.,
Florian L., Rouse M., Grab V. Lazerson M., Ev-
ans J. and Lunt . A new reform is envisaged in
connection with the works of foreign scientists,
rules for use during practice, rules for comprehen-
sive education and upbringing of children in need
of special education. The authors of the work on
the organization of integrated learning in inclu-
sive education: Z.A. Movkebayeva, I. A. Or-
alkanova, A.A. Baitursynova, B.S. Halykova,
K.A. Katkenov, A.K. Zhalmukhamedova (2019).
The paper examines the theoretical, pedagogi-
cal, and historical prerequisites for implementing
inclusive education. Despite Kazakhstan’s rapid
progress in inclusive education, a number of is-
sues still exist that underscore its practical appli-
cation. A platform for the sharing of experiences
in assisting speech therapists in inclusive educa-
tion is one option to address methodological and
scientific issues.

The inconsistent application of inclusive edu-
cation policy is demonstrated by a review of the
scholarly and scientific literature (Evans J. and Lunt
1., 2002). Despite the fact that speech therapists are
always lucky in productive work in conditions of
inclusive education (Black-Hawkins, Florian C. &
Rouse M., 2007), in some cases there are difficul-
ties. The practice of special education, a shortage
of funds and resources, and competitive policies
that prioritize competitiveness and high standards
are can be some of the causes of these issues. Fur-
thermore, the majority of speech therapists lack the
information, abilities, and vision necessary to per-
form this work, which is one of the main barriers to
the advancement of inclusive education (Forlin C.,
2001).

It is necessary to assist speech therapist experts
in the context of inclusive education from a psycho-
logical and pedagogical standpoint while examin-
ing scientific research and approaches to the issue.
Concerns that speech therapists consider in the psy-
chological and pedagogical support of experts were
recognized, given the significance of enhancing the
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caliber of work in the application of inclusive edu-
cation principles. As noted:

1. Decrease in the quality of work due to the in-
ability of speech therapy specialists to fully under-
stand their competence based on the context of the
Inclusive Education;

2. Speech therapist experts’ inexperience or lack
of certain expertise techniques and technology with-
in the framework of the term inclusive education;

3. The lack of clarity in the group setting of
speech therapy professionals working with kids
who have both speech impairments and special edu-
cational requirements;

4. Insufficient practical programs in the Kazakh
language for speech therapy specialists in the con-
text of inclusive education (digital resources, didac-
tic materials, etc.).

Although in many countries the problem of
inclusive education is considered important, prac-
tice shows that for children who need additional
psychological and pedagogical support, its imple-
mentation is problematic for a number of reasons.
These difficulties are associated with the following
factors:

- Inability of speech therapists to understand the
importance of combining theory and practice, up-
dating curricula and their activities for professional
training and continuous development of specialists;

- Lack of constant communication between pro-
fessionals in relation to certain” special ““ practices;

- Low level of professional knowledge or lack
of appropriate skills in the field of special pedagogy
and speech therapy. As new research and techniques
in language development and speech disorder cor-
rection are continually evolving and updated, a
speech therapist’s professional growth helps to im-
prove the quality of special education. If we do not
consider such opportunities as continuing education
and advanced training for speech therapists, it is ob-
vious that they can only provide limited assistance
to children.

In our opinion, providing psychological and
pedagogical support to a speech therapist is an im-
portant component aimed at professional develop-
ment, improving work efficiency and improving
the process of working with children. The work of
a speech therapist is not limited only to language
and speech problems, therefore, psychological and
pedagogical support provides him with assistance in
various aspects. First and foremost, it is crucial for
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speech therapists to be emotionally stable in their
job and offer expert guidance when selecting teach-
ing strategies while taking into consideration each
child’s unique traits. Effective communication be-
tween a professional and children and their parents
is facilitated by psychological support, which also
increases the children’s cooperation and mutual un-
derstanding. In addition, providing psychological
and pedagogical support to a speech therapist will
improve the teaching experience and introduce new
techniques. This, in turn, contributes to the effective
solution of the problems of children’s language de-
velopment and their success in the learning process.

Research methods

In the study of the problem of psychological and
pedagogical support of speech therapy specialists
based on the context of inclusive education, meth-
ods of scientific and theoretical analysis, observa-
tion, discussion, statistical analysis of experimental
work were used to sort the data obtained, system-
atically compare and test various practices. These
methods comprehensively cover all aspects of the
research topic and serve as the basis for developing
scientific results and recommendations.

The method will be the main focus of a lot of
activity-based research projects for the advance-
ment of inclusive education. The potential for us-
ing theoretical knowledge in practice to enhance
official responsibilities and reveal the psychological
and pedagogical content of speech therapists has to
be taken into account in the framework of inclusive
education. According to the study’s findings, a plat-
form for speech therapists to share their experiences
is necessary to help them overcome the challenges
they face in developing their professional knowl-
edge, skills, and abilities as well as to boost interest
in inclusive education. Speech-language patholo-
gists ought to be seen as professionals who handle
the challenges they encounter while instructing stu-
dents with special education requirements. Trust in
a specialist’s professional expertise and abilities is
the foundation for this work’s efficacy. It’s critical
that speech therapists maintain the focus on their
basic professional abilities in the context of inclu-
sive education. In addition, a comprehensive study
of various aspects in educational institutions is an
important factor necessary for effective specialist
care (Table 1).
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Table 1 — Competencies of speech therapist specialists in the context of Inclusive Education

Knowledge

Competencies

In the inclusive
education, a speech
therapist should
know:

- Advantages of this industry;

Features of cognitive and emotional development of children with special educational needs;
Methods used in the process of correctional work;

Principles of learning in the process of inclusive education;

Fundamentals of the process of personality socialization;

The conventional general and particular education system used in the past;
Inclusive learning values;

Etiology of disorders of psychophysical development;

stages of psychophysical disorder;

In inclusive -
education, a speech |-
therapist must be |-
proficient: -

typical development;

teaching children with special educational needs;

«universal design» approach;

who participate in the inclusive learning process, such as instructors, normal and children with typical
development, and parents of both groups of children;

On methods of organizing communication and activities of all children in the classroom with each other;
In ways of organizing cooperation between parents of normal children and parents of children with

In organization of activities with parents and specialists in the group;

Methodically correct evaluation the Victories of all children in the educational process;

In support for every child;

Planning your professional and pedagogical activities;

Methodological and methods of organization of children’s learning activities;

Formation of friendly relations in the children’s team;

Formation of skills of interaction with individual children, as well as with a children’s team;
Teaching every child,

Adaptation of teaching materials in accordance with the characteristics of each child;

Work with any information sources;

To be the organizer of a group of parents, teachers, specialists in the preparation of special ways of

In educational work skills;
Regarding the creation of instructional and didactic materials for every student in the classroom using the

On methodology of conducted training seminars, trainings;
Researching issues that come up during extracurricular activities and planning training for those

Principles of speech
therapist’s work in
inclusive education

Show warmth to children;
Expression of emotional support;

Be compact;

Respect others;

Professional display of assertiveness;
Be honest;

Be demanding of themself;

Be tolerant of the participants in the learning process;
Be open to new experiences;

Be flexible;

Be attentive;

Be confident in oneself;

Be persistent;

Striving for additional education;

In the table above, an accurate scientific analy-
sis was carried out, during which we tried to deter-
mine the level of content of the activities of speech
therapists through an experimental analysis of these
competencies.

The pilot experiment was organized at the 3rd
stage (definition, development, summarization). A
total of 12 respondents participated.

In the survey conducted at the identification
stage, the following questions were proposed:

1. What is your approach to the inclusive educa-
tion system?

a) I think it’s completely right;

b) I think it’s completely wrong;

¢) Your own point of view

101



Psychological and Pedagogical Support of Speech Therapy Specialists in the System of Inclusive Education

2. Your understanding of the concept of “Inclu-
sive education” (legislation, purpose, objectives,
and categories)...

a) I fully understand;

b) [ know at an average level,;

¢) I have heard, but don’t know completely;

3. Which method, in your opinion, works best
for giving kids with special education needs a well-
rounded education?

a) Individual homeschooling;

b) Differentiated (individual) education in spe-
cial institutions (boarding schools);

c) Differentiated (in groups) education in the
main organized secondary school class;

d) Individual education, inclusive education for
1-2 people in a simple class, subject to special con-
ditions.

4. What, in your opinion, should be the situation
in maintaining the inclusive education system?

5. What challenges do you think children and
special education professionals confront during the
learning process?

6. What difficulties, in your opinion, do children
with special educational needs face in the process of
adapting to a social environment?

a) The unpreparedness of society to accept these
phenomena;

b) Insufficient legislative framework in this area
in Kazakhstan,;

c) Lack of special facilities and equipment in
normal institutions;

d) Insufficient level of competence of teachers
when working with this category of children in nor-
mal institutions;

e) Your own opinion

7. Do you know what programs children with
special educational needs study in a normal school?

a) Yes, | know

b) I know this programs at an average level

¢) Another answer (own answer)

8. Do you know the different techniques of
working with special children?

a) Yes, [ know

b) I know at an average level

¢) Another answer (own answer)

9. In your experience, have you worked with
special children with what diagnosis and difficulties
have you encountered in the process?

10. Frequently mentioned comments from par-
ents?

a) Dissatisfaction with your work;

b) Excessive delegation of tasks to the child;
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c¢) Tasks had not been provided to the child on
an accordance to the level;

The development stage of the pilot:

One of the methods of determining the practi-
cal level of speech therapists and speech tutors in
inclusive education is the method of differentiated
learning. Using the differentiated learning method,
work was carried out on the compilation of lesson
summaries, self-education programs, essays and an
individual model of speech therapists in inclusive
education.

Analyzing the recaps of extracurricular activi-
ties seminars and specially organized events can
demonstrate how lesson goals and objectives are set
while accounting for each child’s unique needs and
developmental characteristics, how an individual
learning path is created, and how tasks are chosen
based on each child’s aptitudes.

In addition, in order to improve the professional
skills of a speech therapist in inclusive education,
the following events were organized:

- Teaching explanations about the anatomical
and physiological development of students using
special methods and techniques of the inclusive
learning process;

- Based on the course of the survey, to form
knowledge base among future specialists about the
legislative framework of the inclusive education
process and about special methods and techniques
of the learning process.

According to the survey’s findings, methodolog-
ical steps were taken in collaboration with the insti-
tution’s instructors to raise the professional abilities
and knowledge of speech therapists.

Namely:

1. To identify the group of children for whom
special education arrangements are required.

2. Setting up an accessible setting in groups,
which includes attending to the requirements of
kids with behavioral, musculoskeletal, visual, and
hearing impairments. Providing a walking-friend-
ly atmosphere, a workspace with the appropriate
handles and tools, enough illumination in the class-
room, the availability of magnification glasses, and
the arrangement of a leisure area are a few exam-
ples.

3. Acceptance of children’s characteristics.

4. The development and application of modern
technologies, methods, forms, depending on the
possibilities.

5. When developing didactic teaching material,
raise the task from simple to complex, enlarge the
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fonts in the notebook, customize posters and presen-
tations to meet the requirements.

6. Cooperation and sharing of responsibility
with parents, organization of interaction.

7. The tasks described above should become the
professionalism of a specialist working in an inclu-
sive classroom.

The specifics of professional activity of speech
therapists in the system of inclusive education

Speech therapists can improve their professional
activities in two primary ways while working with
children who have unique educational needs. The
first is to continue using traditional methods, and the
second is to introduce new technologies. If a speech
therapist chooses the second direction, then he/she
needs not only to update his knowledge, but also to
develop personal values. This means creating the
necessary conditions for effective education of chil-
dren and choosing the most convenient methods for
each of them.

When speech therapists clearly define the main
purpose and objectives of their activities, it becomes
easier to choose the right form and content of work
and group children.

Fundamentals of the organization and formation
of all participants in the educational process

At the first and main stages of organizing inclu-
sive education, common participants in the learning
process, namely parents, specialist teachers, and the
secondary school administration, are interviewed
by specially organized specialists and identify the
problem. First of all, preparatory work is carried out
with children attending 1st grade in April. Prior to
the start of the school year, it is advisable to under-
take introduction work in order to gather information
about the children enrolled in the class. It is possible
to invite parents and kids to a meeting so they may
get to know one another. It is worthwhile to intro-
duce the next class, show off the school, and show
off the gym areas at this meeting. It is preferable to
demonstrate the locations of children’s meals, breaks,
and changing areas. Following the tour, everyone is
welcome to congregate informally in the classroom
to continue getting to know one another. The instruc-
tor will be able to monitor the children’s talents and
traits in a social setting at the first meeting. This is
an excellent chance to set up the settings for learn-
ing. In actuality, teacher can only observe prominent
features when they initially get to know one another.
For instance, instructor could spot a youngster using
a stroller, having trouble speaking, or having visual or
auditory problems. However, as a result of extended
communication and kid monitoring.

Methods of organizing the educational process
in an inclusive environment

The necessary information can be obtained by
interviewing parents or by talking privately after a
general meeting. Most importantly, parents should
trust teachers to share information. To do this, the
teacher must say that all children will be provided
with the same care and necessary conditions at
school. For instance, a teacher can demonstrate
handles, colorful stickers on doors for visually
challenged pupils, and wide doorways for ramps
and strollers during a guided tour. To help children
acquire the skills they need, the teacher can invite
school specialists, such as a psychologist, speech
pathologist, or speech therapist, to the first meet-
ing. Children with special educational needs have
access to everything. Thus, the learning process in
the management of inclusive education involves
in establishing or fostering warm relations among
children.

Organization of adaptation time for children
with special educational needs

In addition to their physical condition declining,
children with unique educational needs may exhibit
nervous, hyperactive, or, on the other end of the
spectrum, hyperpassive conduct when they initially
adjust to school. In inclusive groups, these issues are
not as obvious. After a while, a lot of the problems
fade away and the kids’ health gets back to normal.
The essential actions must be taken immediately if
the issues get worse.

It is important to use visual aids to help
the youngster adjust to the plans for the
day. A psychologist, tutor, or speech thera-
pist can examine the child’s daily curriculum.
Alerting kids to changes in classrooms and class
schedules is crucial.

Additionally, children should be given advance
instructions by teaching and support professionals
on what to do in certain scenarios. For instance:

- A trip to the dining room;

- Physical education being the next lesson;

- The class takes a walk;

- The lesson preparation is required;

- The bell rang.

The kid must first get complete help in arranging
his life in an educational setting; nevertheless, while
helping both instructors and tutors, educators and
special experts must progressively lower the level
of support. Children are consequently absorbed into
the surroundings with ease. Giving each child the
freedom to work at their own pace is essential since
children with unique educational challenges often
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exhibit low rates of activity. This entails assigning
the child assignments that must be finished quickly.

As the child’s work progresses, the quantity of
work is progressively increased. The child will feel
more involved in the learning process overall if they
are given shorter tasks to complete.

If the child cannot behave smoothly, let’s say,
for 35-40 minutes in the lesson, keeps talking and
moving the tutor or teacher allows him or her to rest
in the classroom:

- To enter the game area;

- To stay “at home”.

It is important to note that in this situation, it is
essential to use the hourglass to modify the rest pe-
riod so that the child may resume working with his
class after a set amount of time.

The course of communication of children with
special educational needs

When a special kid enters a typical setting, they
are surrounded by a large number of adults and chil-
dren. It will be beneficial for the youngster if he is
surrounded by familiar kids who attended kinder-
garten with him. In the event that no such children
exist, involving the child in interactions with peers
is a crucial responsibility of the third-stage teacher,
tutor, and psychologist. Children frequently become
closer, get to know one another, and offer to play
together. And the initiator of the interaction with
“special” children generally is an adult, a teacher,
a tutor or a psychologist. The teacher must first ex-
plain to each student in the class why they are un-
usual, speak poorly, and act weirdly. The teacher
will undoubtedly acknowledge that the child is
struggling and explain that assistance is available.
Usually, when children are given sufficient detail,
they respond to the teacher’s instruction. It forms an
attitude towards others, depending on the relation-
ship of adults.

Positive attitudes toward “special” children al-
low them to be treated equally with other students
and participate in class like all other students, build-
ing relationships of mutual support, trust, and har-
mony during instruction and recess.

Tutor might develop an album with names and
drawings of the nearby people and kids to help you
remember their names.

Organization of the educational space.

The stage of organizing a space outside the
knowledge environment. Children with special edu-
cational needs can take a short break from complet-
ing assignments. For their rest, you can organize a
tent in a group. Based on this, while on vacation,
child can get some rest.
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In an inclusive education environment, it is very
effective to carry out activities aimed at including
children in need in a team together with speech
pathologists, psychologists, and speech therapists.
They provide the teacher with psychological and
pedagogical assistance to include special children in
the educational process.

It is beneficial for a teacher to work with a team
in organizing an inclusive educational process and
involve parents in the learning process.

Research results and discussion

Initially, out of 12 speech therapists, 7 received
comments on the legislative framework for the pro-
cess of inclusive education at the secondary level,
5 — at the full high level. These are 5 specialists of
the highest category of speech therapists. Of all the
survey participants, 9 learned about the anatomical
and physiological characteristics of children, that is,
diagnostic signs at an average level, 3 speech ther-
apists-at a high level. When asked about the level
of proficiency in comments on special methods
and techniques of the inclusive learning process, 8
showed an average level, and 4 showed a high level.
Summing up the survey, speech therapists wrote
their answers to the most basic of the outfits en-
countered during the inclusive training. The reason
for its occurrence was 8 out of 12 speech therapists
concluded that it was caused by a lack of method-
ological guidelines, and 4 of them were due to an
insufficient level of professional competence of the
speech therapist (Table 2).

The allocation of professional competencies
is one of the most important and essential func-
tions of speech therapists in the inclusive educa-
tion system. This helps to explain the differences
in the content of their activities and the ways in
which they are carried out. Speech therapists’ key
competencies are the set of skills, knowledge, and
abilities necessary to carry out their professional
responsibilities effectively. These competencies
are used in a range of educational tasks and are
based on the knowledge and intentional acts of a
speech therapist. One way to conceptualize a per-
sonal meaning is as a component that defines and
links the other competence components (knowl-
edge, abilities, experience) Specific responses
were obtained during the course of our hands-on
study on the subject. To summarize, we retook the
survey and discovered a little rise in the degree
of professional activity among aspiring specialist
instructors (Table 3).
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Table 2 — Findings from a Survey of Speech Therapists within the Inclusive Education Framework

Percentage of speech therapist survey results in the inclusive education system Meduim level High level
Knowledge of the legislative bases of the inclusive learning process 59% (7) 41% (5)
The level of mastering information about the peculiarities of development by students 75% (9) 25% (3)
The pos51b111tle§ of applying specific methods and techniques in the process of 67% (8) 33% (4)
inclusive education
Table 3 — The result after the experiment (in percent)
Percentage of speech therapist survey results in the inclusive Medium level High level
education system Before After Before After
Knowledge of the legislative bases of the inclusive learning process 59% (7) 25%(3) 75% (9) 41% (5)
The level of mastering information about the peculiarities of o o o o
development by students 75% ) 41% (3) 9% (7) 25% ()
The poss1b111t1§s of gpplymg gpemﬁc methods and techniques in 67% (8) 17% (2) 83%(10) 33% (4)
the process of inclusive education

In the course of the work carried out, based on
the results of a same number of repeated survey of
speech therapists, it can be seen that the number of
explanations on the legislative framework of the
inclusive education process has doubled. The high-
level indicator increased from 41% to 75%. The lev-
el of students’ learning of information about devel-

opmental features increased from 25% to 59%, i.e.
speech therapists who participated in the practice
showed a high level, the number doubled. We are
witnessing an increase in the indicator of the highest
level — the indicator of specific methods and tech-
niques of the inclusive learning process from 4 to 10
people, that is, by 83% (Figure 1).

Percentage of speech therapist survey results in the inclusive education system

100%
80%
60%
40%
20%

0%
Medium(before)

Medium (after)

==K nowledge of the legislative bases of the inclusive leamning process

83%
75%

59%

High(before) High(after)

===The level of mastering information about the peculiarities of development by students

=====The possibilities of applying specific methods and techniques in the process of inclusive education

Figure 1 — Comparative indicator of psychological and pedagogical support
for speech therapists within the inclusive education system education system
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As a result of the research, positive changes in
the improvement of professional skills are one of the
areas of psychological and pedagogical assistance
for speech therapists and professional abilities. For
example, the high level of “knowledge about the
legislative bases of the inclusive learning process”
of speech therapists shows that it increased by 41%
before the work was carried out, and by 75% after
the experiment. We also noted that “the level of stu-
dents’ learning of information about the peculiari-
ties of development “ increased from 25% to 59%,
“ the possibility of using specific methods and tech-
niques in the process of inclusive learning “ — from
33% to 83%.

Conclusion

Education in schools is one of the major issues
that is now in high demand; for students with spe-
cial educational needs, an inclusive learning proce-
dure has been established. In this process, speech
therapists’ professional acts are very important. A
expert of the greatest caliber is required to instruct
children. Furthermore, the results of the study indi-
cate that improving these professionals’ profession-
al standing is currently not promising. This implies

that educational and psychological assistance are
necessary for speech therapists working in inclusive
education.

These recommendations will be reviewed based
on the results of the study.:

The creation of a speech therapy association
with the aim of exchanging experience for psycho-
logical and pedagogical support of the course of
systematic improvement of the professional activi-
ties of speech therapists in the inclusive education
system allows us to solve many methodological is-
sues.

Theoretical and experimental research results
can be used in the daily educational practice of
speech therapists in general education schools.
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