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TEACHING ENGLISH PROSE USING
MULTIMEDIA AT UNIVERSITIES

The article presents methodological recommendations on the use of feature films in world literature
classes. The lack of motivation among students to read fiction worries teachers, and therefore we are
talking about the need to make the learning process more effective and interesting. To achieve the learn-
ing objective in the lesson, the necessity of using films is proposed, and the experience of using video
films in literature lessons is described. Film versions of prose written in English are specially considered
at the lessons of foreign literature of the university. When watching a movie in English or Russian,
students are offered tasks and elements of the methodology of work. A systematic list of feature films
based on works in English that can be used in the educational process of higher education is proposed.
The article discusses ways for the university to use effectively the possibilities of film versions in foreign
literature lessons. It describes the experience of using films based on the work in teaching English prose.
It also shows aspects that require special attention when working with a video. The study examines
ways to effectively use the possibilities of film versions based on works of fiction. Using the example
of a comparative analysis of an episode of a work of art and a fragment from a movie created based on
this work; the system of working with students is shown. The juxtaposition of literary text and cinema
gives students scope for independent creative work, for research. In the process of this comparison, aes-
thetic taste develops; “one’s own point of view” is formed. The circle of literary interests deepens and
expands; great opportunities for the development of speech open up. In the empirical part of the study,
42 students of the Kazakh National Women’s Pedagogical University took part. The authors of the article
concluded that the screening of works of world literature, in addition to deep immersion in the literary
text, contributes to the formation of aesthetic feeling and aesthetic evaluation, develops analytical skills
and creative thinking.

Keywords: higher education, teaching methodology, electronic teaching aids, video film, foreign
literature.
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JKofapbl 0Ky OpbIHAAPbIHAQ MYAbTUMEAMSIADIK,
KYPaAAapAbl KOAAAHY aPKbIAbl aFbIALLBIH MPO3aCbiH OKbITY

Makaraaa >korapbl OKY OpPbIHAAPbIHAQ 9AEM BAEOMETI cabaKTapbliHAA aF bIALLIbIH MPO3aChiH OKbITYAQ
Kepkem (UAbM HYCKaAapPbIHbIH MYMKIHAIKTEPIH TMiIMAI MaiAaAaHy >KOAAAPbI KAPaCTbIPbIAbIM, LbIFapMa
>KeAici 6oibIHILA TYCIpIAreH KMHOMUABMAEPAI KOAAAHY Toxipubeci kepceTireai. OKy makcaTblHa
KETy yuWiH cabakTa KMHOMUABMAEPAI MarMAaAaHy KaXKeTTIAIr yCbIHbIAbIMN, aAebueT cabakTapbiHAA
aFbIALLBIH TIAIHAE >KasblAFaH MPO3aAapAblH (UMAbM HYCKAAapbiH GEMHEMUABMAEDP apKbiAbl OKbITY
aAicTeMeci TaapaHaAbl. XKoFapbl MeKTeNnTe OKbITbIAATbIH aFbIALLBLIH TIAIHAEr LIbIFApMaAap HerisiHae
TyCipiAreH KepkemM (OUAbMAEP GOWbIHILA OPbIHAAAATBIH TarCbipMaAap YCbIHbIAbIM, GeiHe@UAbMMEH
>KYMbIC 6apbICblHAQ €epeKklle Hasap ayAapyAbl KaXkeT eTeTiH acnekTirep 3epaeAeHreH. COHbIMeH
KaTap MakKaAaAa LbiFapMa 3M130Abl MEH KMHOMUABMHIH Y3iHAICIH CaAbICTbIPMaAbl TaAAQy GapbICbiHAA
CTYAEHTTEPMEH KYPTi3iAreH >KYMbICTapAbIH HaTWMXKeci TaapaHFaH. KepkeM MaTiH MeH KMHOHbI
CaAbICTbIPY CTyAeHTTepre o3 6eTiHLIe LiblFapMallibIAbIK, JKYMbIC >Kacayfa, ©3 OeTiHle 3epTreyre
MYMKIiHAIK 6epeTiHi cunatTtaaraH. CaAbICTbIpy 6apbICbIHAA SCTETUKAABIK, TAAFAMHbIH, AQMUTbIHbI, ©3IHAIK
K©3KapacTblH KaAbINTacaTbiHbl eckepirAi. CTyAEHTTEPAIH 8AE6M KbI3bIFYLLbIAbIKTAP LEHOePi TEpeHAEN
TYCETiHI, COMAey AAFAbICbIH AAMbITyFa YAKEH MYMKIHAIKTED SKeAeTiHi aMKbIHAAAAAbl. 3epTTeyAiH,
SMMMPUKaAbIK, GeAIMIHE Ka3ak, YATTbIK KbI3AAp NEAArorMkaAblK, YHUBEPCUTETIHIH 42 CTYAEHTI KaTbICTbl.
3epTTey 6apbiCbiIHAA aAbIHFAH HOTUXKEAEP DAEM SAEOMETIHIH, TYbIHAbIAAPbIH SKPaHM3aLmMsAay apKblAbl
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CTYAEHTTEPAIH aHAAUTUKAABIK, AQFAbIAAPbIH >KOHE LblIFapMalllbIAbIK, OMAQYbIH AAMbITYFa bIKMaA eTeTiH-
AITH anKbIHAQMADI.

Ty¥in ce3aep: XXoFapbl MEKTEr, 8AEOMETTI OKbITY BAICTEMECI, MyAbTUMEAMSIABIK, OKbITY KypaAAa-
pbl, 6erHedUAbMAED, WeTeA sAebmeTi.
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lNpenoaaBaHue aHIAMICKONM NPO3bl C UCMOAb30BAHUEM
MYAbTUMEAMIHHBIX CPEACTB B BbICLLMX Y4€OHbIX 3aBeAEHUSAX

AAsS AOCTVKEHUS LieAr 0ByUeHUsl Ha YPOKaxX MPEAAOXKEHO aKTUBHOE MCMOAb30BaHMS KMHOMWAb-
MOB, OMMCaH OMbIT UCMOAb30BaHUSI BUAEO(UABMOB Ha ypoKax AMTepaTypbl. B cTaTbe npeacTaBAeHbl
MEeTOAMYECKME PEKOMEHAALMM MO UCMOAb30BAHMIO XYAOXECTBEHHbIX (DMABMOB Ha YpOKaxX MWMPOBOWA
AnTepaTypbl. CreumasbHO pacCMaTpPMBAOTCS KUHOBEPCUMU MPO3bl, HAMMCAHHONM Ha aHIAMIACKOM $I3bIKe,
Ha ypoKax MMpPOBOI AMTepaTypbl B By3e. [1pn npocMoTpe PMAbMA Ha aHFAMIICKOM MAM PYCCKOM $13bl-
Ke 06Yy4aloLMMCS MPEAAATAIOTCS 3aAAHNS Y IAEMEHTbI METOAMKM PaboThl. [peasaraeTcs cuctematu-
3MPOBAHHbIN CMIMCOK XYAOXECTBEHHbIX (DMABMOB, CHSITbIX HA OCHOBE MPOU3BEAEHWMI1 HAa aHTAMIMCKOM
93blKe, KOTOPble MOTYT ObITb MCNOAb30BaHbl B 0OPA30BATEALHOM MPOLIECCE BbICLLIEN LKOAbL. B cTaTbe
paccMaTprBalOTCst Cnocobbl 3(O(HEKTUBHOIO MCMOAL30BaHMS NMEAArOrOM BO3MOXKHOCTEN KMHOBEPCUIA
Ha ypokax 3apybe>kHorn autepartypbl. Takxke nokasaHbl acrnekTbl, Tpebyolme 0coboro BHUMaHMs npum
paboTe ¢ BuaeorAbMOM. Ha npumepe conoCTaBUTEABHOrO aHAAM3a 3MM30AA XYAOXKECTBEHHOIO MPo-
M3BeAeHMs 1 (hparMeHTa 13 KMHO(MABMA, CO3AAQHHOMO MO AQHHOMY MPOM3BEAEHMIO, MOoKa3aHa cucTema
paboTbi ¢ o6yuaowmmmcs. ConocTaBAEHME XYAOXKECTBEHHOIO TEKCTA U KMHO AQET CTYAEHTaM NPoCTop
AASI CAMOCTOSITEABHOM TBOPUYECKOW PaboThl AASl MCCAEAOBAHMS. B mpouecce 3Toro conocraBAeHus
Pa3BMBAETCSl ICTETUYUECKMIA BKYC, (DOPMUPYETCS «CBOSI TOUKA 3peHust». YIAYyOASeTCs M paclumpsieTcs
KPYr AMTEpPATypPHbIX MHTEPECOB, OTKPbIBAIOTCS OOAbLLUME BO3MOXKHOCTU AASI Pa3BUTUS peun. B amnu-
pUYECKOM YacTu MCCAEAOBaHUS MPUHSIAM yyacTue 42 ctyaeHTa Ka3axckoro HauMOHAaAbHOMO YKEHCKO-
ro neAarormyeckoro yHusepcurteta. [ToAyyeHHble pe3yAbTaTbl B XOAE MCCAEAOBAHMS MOKA3bIBAET UTO
3KpaHW3aLMs MPOU3BEAEHWNII MMPOBOI AUTEPATYPbl Pa3BMBAET aHAAUTUUECKME HaBbIKM M TBOPYECKOe

MbILLUAEHUE.

KAtoueBble cAOBa: BbICLLIAs LIKOAQ, METOAMKA MPENOAABAHUS AUTEPATYPbI , MyATbBMEAMIAHbBIE CPEA-
cTBa 00YyUeHMs, BUAEO(UAbMbI, 3apyOeskHas AMTepaTypa.

Introduction

The effectiveness of the organization of the
educational process at universities depends on the
correctness of the teacher’s choice of innovative
methods, techniques, means and forms of study-
ing the discipline. The use of multimedia and tech-
nical means in teaching world literature in peda-
gogical specialties is provided for in the scientific
concepts of researchers, which significantly affect
the deepening of students’ worldview, attitude to
the artistic text and the features of its reading and
perception. (Usov, 2000a). These multimedia and
technical facilities include: network technologies;
distance learning; video lectures; webinars; inter-
active programs; multimedia presentations; audio
applications; electronic textbooks; various models
combined with a computer; online testing; the use
of motion pictures; notice the great methodological
potential of electronic learning tools, applied learn-
ing programs, etc.
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When teaching prose fiction by English authors
at the university level, it is important to consider not
only the characteristics of modern students’ percep-
tion, but also university requirements and internal
factors related to the organization of the educational
process. At the same time, the teacher must know
exactly what competencies students should form as
future literary specialists when choosing approaches
and methods. This applies not only to an indepen-
dent increase in the percentage of work, but also to a
revision of the ways of organizing traditional class-
room work — lectures and seminars.

According to Lotman (1994:214), the influence
of the majority may reduce students’ critical think-
ing, increase emotional responses at the expense
of logical information processing, and lower their
individual engagement in classroom activities. An-
other problem that arises when conducting lectures
in large audiences is the difficulty of constantly
drawing students’ attention to the educational ma-
terial.
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Currently, teachers are more concerned with
how to teach students how to increase their interest
in classes. Today, many types and technologies of
multimedia learning are known. In particular, it is
more efficient to use information and communica-
tion technologies in teaching the works of famous
writers. In general, the use of films in literature les-
sons opens up great opportunities for improving the
quality of students’ education. Because in the fol-
lowing list of electronic learning tools, visual infor-
mation lasts longer in a person’s mind than infor-
mation obtained through reading or hearing, which
contributes to the deep assimilation of literature
lessons by students. From this point of view, a film
adaptation is possible, it is a film production based
on a work of art. Teachers are also free to use it for
educational purposes. Through cinema, students are
taught to quickly understand the main idea of the
work, comprehensively evaluate the heroes of the
screen, and look for examples of their behavior.

Literature review

When teaching and analyzing an artistic text,
students formed several opinions of foreign sci-
entists on the method of teaching using electronic
means and films. According to Vartanova (2003) all
hobbies of modern youth, including students of the
philological specialty, are focused on digital tech-
nologies, and not on the search for a work of art in
a book. There are reasons for this. So, Dorofeeva
M.G. (2000) notes that the use of information and
communication technologies in literature lessons,
including film adaptation, allows you to influence
three channels of human perception. Therefore, it
contributes to the effective development of visual,
audio, kinesthetic educational material .

For a teacher, film will help to solve the problem
of attracting students to read a work of art. Accord-
ing to Bernstein (1967), one of the effective ways
to solve the problem of full perception of a literary
work was to turn to cinema in class. The psycholo-
gist Pressman (1986) also supports this opinion and
explains the popularity of film versions of students
by the advantage of quick video perception. The ad-
vantages of using multimedia and technical means
and a full-length realistic feature film in the lesson
are also revealed in the pedagogical research of
Yu.N.Usov (2000b), A.V. Fedorov (2002a).

When students try to understand the content of
a literary work, teachers must choose the most in-
dicative option corresponding to the original from
different adaptation options. A “close adaptation”

(Hawkes, 2006) or “verbatim” and “traditional”
(Cahiro, 2006) adaptation of a film is a kind of char-
acteristic of a cinematic adaptation.

Part of Jacques E. Champoux’s (1999) study
“Film as a teaching resource” is designed to evalu-
ate learning outcomes derived from cinematic im-
pact. This study emphasizes the need to use the
film to systematically understand the topic and to
increase their critical thinking and activity. It is also
evaluated as a powerful tool for the development of
students’ intellectual development.

According to M.Z. Fleming (1990), the use of
the film in the lesson will improve the critical think-
ing of students. These researchers present the use of
film as a full-fledged educational medium, offering
instructors practical strategies and best practices.
And Thomas J. Garza (1990) says that the facts that
students perceive through vision are much more im-
portant than oral interpretations, moreover, since the
video film simplifies memorization and improves
the accuracy of understanding, he believes that “vi-
sual perception often cannot be replaced by words”.

Domestic researchers also share their experi-
ence on the effectiveness of using multimedia, in-
cluding movies, in the classroom. For example, E.
B. Asanbayeva (2022) in her article “Advantages
of using film discourse in teaching language disci-
plines” draws attention to the possibility of film dis-
course in the development of language skills of stu-
dents. In the lesson, the specifics of the use of film
films as a didactic tool are somewhat emphasized.
Thus, taking into account the experience of foreign
and domestic researchers, we are convinced of the
effectiveness of the use of film in the classroom in
mastering a literary work for students.

Materials and methods

The research is based on traditional
theoretical scientific analysis, generalization, and
systematization of pedagogical approaches to
teaching translated foreign literature, combined
with practical methods of observing and evaluating
student activity during the experimental process.
This study employed a mixed-methods approach,
combining theoretical analysis with classroom-based
experimentation. The theoretical framework was
based on the analysis and synthesis of pedagogical
literature on the methodology of teaching translated
English fiction at universities.

To examine the effectiveness of using multimedia
tools in teaching literary texts, a pedagogical
experiment was conducted at the Kazakh National
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Women’s Teacher Training University. Two groups
of students majoring in 6B01701 —Kazakh Language
and Literature participated in the study. A total of
42 students took part, with 19 in the experimental
group and 23 in the control group.

The experimental group was exposed to
multimedia-enhanced instruction, including film
excerpts, audiobooks, and interactive tasks (e.g.,
Wordwall quizzes), while the control group received
traditional instruction. The materials included
translated English novels such as Robinson Crusoe
by D. Defoe and Jane Eyre by C. Bronte. Lesson
procedures, specific film fragments, and student
assignments are described in detail in the Results
and Discussion section.

Student comprehension and engagement
were assessed through classroom observation
and specially designed tasks, and the comparative
analysis of performance outcomes between the
groups served as the primary analytical method.

Results and discussion

It is well known that educational content
is more effectively learned under conditions of
active engagement and visualization. One of these
factors was the introduction of multimedia into the
educational process. the principle of its operation is to
combine text, sound, image or image in one system.
The use of multimedia presentations (demonstration
of videos with comments on the audio recording)
will undoubtedly improve the efficiency and quality
of teaching the educational material.

They systematize the educational process due
to the phased disclosure of the specified problems,
form the information culture of students. By using
multimedia tools, you can minimize some of the
negative impact of students’ learning aspirations.
At the same time, we agree with the opinion of
scientists that today the process of using computer
technology in the process of studying world literature
is spontaneous. We also welcome the need for
effective use of multimedia presentations, videos,
electronic tests, audio recordings, video messages,
video conferencing and other tutorials. The teacher
independently decides on the didactic feasibility of
using information and communication technologies.

Students may be offered a virtual tour of
similar topics during classes (its creation may be
part of the student’s independent work). The use of
this contributes not only to the systematization of
the topic covered, but also to the development of
their creative imagination. For example, a teacher
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may invite students to visit an online museum of
English writers for example, the Charles Dickens
Virtual Museum or direct them to an online
presentation of the writer’s work or a tour of his
work. The introduction into the educational process
of computer performances based on the works of
S. Bronte (2021a) “Jane Eyre,” D. Defoe (2011a)
“Robinson Crusoe” and others will increase the
interest of students in reading fiction translated from
English.

In teaching fiction, audiobooks can become a
tool of new technologies, which, firstly, consider it
advisable to use the work of art as a reference read-
ing, and secondly, a significant part of students will
replace the traditional reading of a work of art by lis-
tening to audiobooks. True, the practice of teaching
world literature shows students that when analyzing
a work of art, a number of difficulties arise; in par-
ticular, the lack of skills of “direct communication”
with the text of art (manifests itself when the neces-
sary quote or episode is untimely detected). In addi-
tion, this leads to the disappearance of the traditional
reading culture and a decrease in motivation to read.

Why is adaptation to learning through cinema
so in demand in today’s lessons in world literature?
Teachers believe that comparing a literary image with
a filmmaker’s interpretation develops intellectual
skills, speech and broadens the horizons of students.
To date, another aspect of the film adaptation
suggests that it will be difficult for a student to fully
read a voluminous prose work without cutting. In
addition, multi-volume works of literature “scare”
today’s teenager. Many children limit themselves
to reading the brief content of the work (Starkov,
1988:159). Since modern students live in the era
of the Internet, television, they need to be taught
using these tools, and then they will easily perceive
information.

It is generally accepted that cinema has a
powerful impact on audiences, particularly on
the younger generation. Cinema and fiction are
inextricably linked. Cinema helps the teacher solve
the problem of attracting students to study this
work. Cinema will also become the only tool that
contributes to the transformation and interesting
conduct of classes, increasing the creative activity
of students. Therefore, the teacher considers it
advisable to use film options in literature lessons.
But the teacher must understand that a completely
different kind of cinema, that is, its methods of
influencing the viewer, are completely different from
how the word affects the reader’s consciousness.
Feature films not only allow you to teach students
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modern requirements, but also help them develop
in the imagination, quickly disassemble literary
images from the text.

Every film, especially when used in an
educational context, should be guided by a clearly
defined purpose (Bernstein, 1971:52). The teacher
must carefully think over and choose didactic
material for the lesson, the range of problematic
issues regarding the filmed episodes of the work of
art. As practice shows, the use of films in foreign
literature lessons qualitatively changes the attitude
of students to classical literature. The spiritual
significance of the works of English classics is
revealed to students. They revise it and look for
screen and stage productions of other works by the
author. The writer poses to the viewer the moral
questions posed in his book, and also, avoiding
open didactics, leads the viewer to answers to them.
The system of working with feature films has been
practiced, tested and yielded good results. The only
necessary condition is the knowledge and mastery
of computer technology by the teacher. You need to
be able to use such a powerful resource as cinema.
In addition, an integrated educational program
in literature involves comparing artistic text with
other arts. In particular, the use of film versions of
program works of literature.

Movies help students better understand the
conflict of events in the work, various images of
characters, the era of events (Fedorov, 2002b:26).
But, of course, the main priority in literature lessons
remains work on the artistic text. Here it is very
important to teach students that the character of the
book is a fictional person who cannot be perceived as
a person in real life. With the help of certain literary
means, the author created an artistic text, recreating
the era, its spiritual values, heroes.

Important components of the study of each
literary work are the identification of parts of
the episode in the work, its analysis, the role of a
certain episode for understanding the entire artistic
text. Comparison of artistic means of depicting the
psychological state of the hero and the movie hero in
the main episode allows you to better understand the
image and give a high-quality description. Depicting
a psychological portrait of the hero, the author
describes before his facial expressions and actions
in order to know the soul and character of a person.
As you know, the words of the characters are one
of the most important means of their description,
individualization. After carefully reading the art
text, it is also useful to view the corresponding
excerpt from the movie. The acting production helps

the student form a clear idea of the character, his
character, life principles.

How to effectively use cinema in the lesson
to not only attract students, but also push them to
read, analyze and evaluate the entire artistic text?
For example, you can ask the following questions:
“Describe the plot structure of the episode in the
novel? (its exposure, peak, etc.),” “Compare with
the corresponding fragment in the movie? “, “Does
the style of the pen correspond to the interpretation
of the filmmaker?”” and so on.

To answer the question, the student must re-read
the episode of the artistic text and try to analyze
it. When such work is carried out on an episode
of a fiction text, it is recommended to consider the
corresponding fragment of the film (Marantsman,
1991:140). And how did the filmmaker organize
the space? Where are the heroes? Did your idea of
characters coincide with the interpretation of the
director/actor?

Taking into account the psychological and
pedagogical features of the perception of video
information (Khilko, 2010:101), mainly a fragment
of the lesson (10-15 minutes long) or several
episodes of the movie (no more than 5 minutes
each) are analyzed. When choosing fragments for
work in the lesson, the focus should be on how the
episode takes place in the development of the plot,
how the character of the characters is revealed, how
the writer’s skill is manifested.

So, in a lecture on the novel by D. Defoe (2011b)
“Robinson Crusoe”, we can arouse students’ interest
in learning the whole story of the work by showing
a pre-prepared fragment of the film. The syllabus
contains links to the audiobook, including a book in
the Kazakh translation version of each work. And it
is more correct to give a link to the full version of
the movie in person at the end of the lesson.

Watching movies in English one side also
reveals the desire to master the world language.
In case of misunderstanding, there is a chance to
fully understand the text translated from English by
reading it in parallel. Even at the seminar session,
direct work with the text forms students  reading
abilities. At the lecture session, we present a pre-
prepared fragment of the film in English with a
version with a Kazakh translation.

“Robinson Crusoe” is a 1997 American
adventure film directed by Rod Hardy and George
T. Miller, based on the novel of the same name by
Daniel Defoe. Starring: Pierce Brosnan as Robinson
Crusoe, William Takaku as Friday, Polly Walker as
Mary McGregor.
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In order for a trip to literature to be interesting
and attractive in teaching the famous novel by
Daniel Defoe “Robinson Crusoe”, a short but touch-
ing excerpt from the film will be shown, which will
immediately attract the attention of students. Before
showing the film, students can be asked the follow-
ing questions using the brainstorming method to
make predictions:

1. Based on the title of the film (“Robinson Cru-
soe”), guess what the film might be about.

2. Discuss what you would do if you were left
alone on a small island, considering the meaning of
the words ““alone on an island”, “survive”, “fight na-
ture”.

3. Pay attention to what Robinson did after he
got on the island (An excerpt from the film will be
shown: https://youtu.be/EYgVLz8s24Y ?si=ZdUBv
zLjh2XDmKBE)

This movie clip was an episode depicting Robin-
son Crusoe being stranded on an island after a ship-
wreck. The movie is shown in English, but there are
Kazakh subtitles at the bottom. This helps students
understand the main content of the plot and learn
English at the same time.

After the screening, students are asked to an-
swer closed-ended questions in Wordwall to focus
their attention and check their understanding. These
questions can be about key details in the film ex-
cerpt, the emotions of the characters, and the de-
velopment of the plot. The interactive features of
Wordwall allow students to engage and immedi-
ately assess their responses. This approach has the
following advantages:

Arousing interest: A fragment of the film attracts
the attention of students and increases interest in
reading the novel itself.

Developing language skills: Watching amovie in
English and students’ language skills are improved
by reading Kazakh subtitles.

Interactive  Learning: Wordwall  Student
Education Program increases activity and allows
you to test their knowledge.

Critical Thinking: Questions Asked to students,
Critically motivates them to think and express
themselves.
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Thus, showing an excerpt from the film “Rob-
inson Crusoe” and completing questions for the
Wordwall program will be an effective way to in-
crease student interest in reading fiction. This ap-
proach not only tests students’ knowledge, but also
develops their language skills and critical thinking
abilities.

Closed questions (https://youtu.
be/9zFnWI9YKh47?si= qLTQylgsiM7  QIm4U)
can be given as follows (There is only one correct
answer here):

1. Whom does Robinson Crusoe in the movie
introduce to Friday?

a) The Ancestor; B) The Creator; B) the owner
of the island

2. What was the first perception of Friday when
Robinson told Friday about the creator?

a) happy; B) worried; B) interested

3. What was so incomprehensible to Friday
when Robinson spoke of God?

a) the absence of God; B) the unity of God; B)
the intelligence of God

4. How did Robinson explain the power of God
to Friday?

a) he created the Earth; B) he grew plants; B) he
created everything

5. How Does Friday in the movie react to Rob-
inson’s faith in God?

a) disapproves; B) supports; B) admires

Basically, the table shows only a part of the
films shot based on works written in English. Of
course, the films shown in Table 1 do not give
the exact content of the book, but only reflect the
author’s decision of the director and actors. There-
fore, everyone knows that watching a feature film is
not replaced by reading a work. It is very important
to get feedback when watching a movie. According
to researchers, in the process of improving auditory
perception, one of the main principles is the prin-
ciple of systemicity (Ryzhkova, 2006).

For feedback, the teacher must also think over
the tasks in advance: write an essay on the cinema
network, answer questions, prepare a quest on the
content of the film, extracts from the texts with the
task “Insert missing words,” etc.
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Table 1 — List of film on fiction translated from English

Ne Title of fiction

English and Russian film title

Movie Links

pOMaHbI

1 | [. Aedbonsn «Pobunszon Kpyszo»

«Life and Adventures of Robinson
Crusoe;

«OKu3Hb 1 yIUBHUTEIEHBIC
npukirodeHns: Poounzona Kpyzo»

https://youtu.be/xc-
PI6WQwWAM ?si=yyLWUSSduAy4EJGF

2 | 4. CBudrrin «'ynauBepain
casxaTbl» POMaHBI

«Gulliver’s travels»

«[Tyrumectsue I'ynnusepar»

https://youtu.be/m1 YR77K26 WA ?si=90ES8 _
duZk5iFSwlp

AWBEHTr0» POMaHbI

3 | B. CKOTTTHIH «AHOBIHIBI OaThIp

«Ivanhoe»
«ATiBEHTO»

https://rutube.ru/video/71780d560bfbbcc9a6772¢e
e733a21113/?r=plemwd

4 |V. Tekepeiinin «bakraaacTbik
0a3apbl» POMaHEbI

«SIpmapka TiecaaBue»
“Vanity Fair”

https://vk.com/video-39300059 456239234
https://youtu.be/
vimOMHcIV{U?si=0ZqRET5Knn5ihMQC

OachIHaH KEMIKEHIEPi» POMAHBI

5 |Y. Aukkenctin «Omusep TBHCTIH

«[Ipuxmouerne OnuBepa TBucTay
“Oliver Twist”

https://ok.ru/video/5621683849817

6 | LI. bpontenin «/[xeitn Ditp»
pOMaHbI

«/Ixeitn Diip»
“Jane Eyre”

https://youtu.be/HcJnd2ICywA ?si=gUul-
bG7d7C5_wRF
https://youtu.be/IfSAUXXEYEI?si=AVr_
SpKMpTGNo4CJ

pOMaHbI

7 | 1. Bponrenin «Haiizaraiinsr acy»

I'po3oBoii nepesan
“Wuthering heights”

https://youtu.be/
aclkWZ06PRU?si=DQpeUb3OKtifBcgF

8 | JI. Keppomnnig «Anmca

“Alice in Wonderland”

Fa)l(aﬁblﬂTap OHeMiHIIe» PpOMaHbIL

https://youtu.be/liX
2zF41A07?5i=08C_2GQoMCNIjdWg

9 | PJI. CruBencon «Kasbina
apaJibD) POMaHbI

«OCTpOB COKPOBHUII»
“Treasure Island”

https://youtu.be/
aHkTOyYxEP0?si=yqpGEbquA0x8Pz7R

10 | O. Yaiumeg «/lopuan ['peiinin
MOPTPETi» POMAHBI

«Toprper dopuan I'pes»
“Picture of Dorian Grey”

https://youtu.be/
y50X3YIJWIFc?si=0D37ppMDKczCcl1Fm

Table 2 — Tasks prepared for feedback on the video by Jen Air

Task type English Kazakh Results
Write an essay discussing Jane Eyre’s | [Ixxeitn Diip e3iH — 031 TaHBII 011 .
. A £ Y A p Y - Improves the skills of
. journey of self-discovery and how JKOJIBIH Jk0HE OHBIH Muctep Pouectepmen o . .
Writing an . . . writing essays in English.
her relationships with Mr. Rochester | xone Cenr-/)on PuBepcrnen kapbiM- .
essay - S . Critically analyzes the
and St. John Rivers shaped her KaThIHACHIHBIH OHBIH MiHE31HE KaHail acep .
. main themes of the film.
character. €TKEHIH TaJAyIIbl 2CCE JKa3bIHBI3.
Answer the following questions: TeMenzeri cypakrapra xayar OepiHi3:
1. What is Jane Eyre’s social status at | 1. ®unbMmHiH 6ackiaaa J[xeitn Dupain
the beginning of the film? DIIEyMETTIK MopTebeci Kannaii?
2. What is Jane’s main conflict in the |2. ®unbmae J[»KeHHHIH HET13T1 KaKTHIFBICHI .
IHMA A : K - Improves the skills of
film? Kanaii 6epinren? answering questions in
Answer the | 3. What is the significance of Jane’s | 3. Ixeitanig Toprduin Xominan keTy Enelish €4
questions | decision to leave Thornfield Hall? HIeIIiMiHIH MaHBI3EI Heze? ghsh.
, . . N o - Analyzes the plot of the
4. How does Jane’s relationship with |4. ®unbm Ooiibiana Ixeiin meH Muctep
. N film and the characters.
Mr. Rochester evolve throughout the | Pouectepain kapbIM-KaTbIHACHI Kajal
film? e3repei?
5. What are the key themes explored | 5. ®@uibme KaHaail Heri3ri TaKbIPBIITAP
in the film? 3eprreneni?
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Continuation of the table

characters.

KOCBIHBI3.

Task type English Kazakh Results
. DuIbMHIH OKUFaJapblHa HETi3eIreH - Develops creativity by
Quest glzsﬁnmal?lﬁszgisizglzz t?l?a?l\é ingtessof KBECT KypacThIpbIHbI3. CFOXKET IeH creating a quest based on
development |and clués that relate to tile plot and | Keitinkepnepuen GaiinanbicTht ymGaKTap the film.
MEH TarchipManap xoHe oenrinepai - Analyzes the plot of the

film and the characters.

Fill in the missing words in the
following passages from the film:

JKerticnelTin co3aep/ai TONTHIPBIHbI3:

.. 1. “I am no longer a ’ L. :MeH emmi__ eMegniH.” . .
Insert missing 2 “I am not = 2. “Men . eMeCIiH. - Enrhlches vocabulary in
words 3' “Youaremy ______ ” 3. “CeH MeHiH . CciH.” English.
4. “Do you  me?” 4. :CeH e MeH%?,’,’
5.Twill_ you” S "Men____ ceni.

Although numerous works of world literature
are popular for their content, only a select few re-
tain lasting interest among readers over time. One of
them is Charlotte Bronte’s (2021b) novel Jane Eyre.
This work, which never loses its value, tells about
the childhood and fate of a little girl who, with her
stubborn character, confronts life’s difficulties. The
events of the work are also stated from the first per-

son.

Mr Reid (Jane’s cousin), who took over Jane
Eyre, orphaned since childhood, also described his
death, and that the little girl, who had just turned
ten, had become very withdrawn when faced with
obstacles. In general, this novel has become one of
the most popular works that have received wide rec-
ognition from the world community. This work has
been read by several generations. Based on this nov-
el, which was included in the golden fund of world
literature, many films have been shot.

But among them he managed to fully convey
the influence, value, power of the work 1983 (2006;
2011), so we decided to analyze this film. The main
roles were played by Zela Clark and Timothy Dal-

Table 3 — Image of characters in a film and literary work

ton. The film tells the story of Jane’s life since es-
caping Thornfield Hall. When analyzing the image
of Jane and Mr. Rochester, students can draw the
following conclusions: “From the first meeting and
throughout the novel, Jane describes Eyre Rochester
and describes his appearance. Mr. Rochester is ugly
and of average height, Jayne said. In the film, con-
versely, Rochester is a tall, very attractive person”;
“Unfortunately, the film has several interesting and
important episodes that briefly describe Jane’s life
in Lowood. His friendship with Miss Temple is not
quite expressed, and the character of Miss Ingram,
whom everyone believes to be Rochester’s future
wife, is not fully revealed.”

Results of students’ analysis of the image of
characters in a film and literary work of students of
the specialty “Kazakh language and literature”

The emergence of such opinions also increases
the importance of the lesson. The students actively
discussed that, despite the gaps they noted, the film
turned out to be very impressive, their views on the
work were interesting by comparing them with the
views of the director.

Description Literature Cinema

Appearance Average height, ugly Tall, attractive
. He has a strong character, a smart character,he wants to have
Tough, characterful, terrible, .
Character extraordinary. hidden horror fichter something to say, he has a changeable mood, he has many
% & secrets, he knows how to distinguish people well
. . Makes cruel and terrible acts on Jane, There was a hint of sympathy in Jane’s face, and a hint of

Relationship

outdated, incomprehensible

sarcasm and affection in her voice.

Life at lovud

Jane’s life at Lovood is detailed

Jane’s life at Lovood is summarized

Relationship with
Miss Temple

His friendship with Miss Temple is
shown in full

Friendship with Miss Temple is not fully shown

Miss Ingrim

Miss Ingram’s character is fully revealed

Miss Ingram’s character is not fully revealed
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Comparison of Read

100 95%

Percentage

ing vs Watching Film

- Control Group (Reading)
90% B Experimental Group (Watching Film)

Figure 1 — Indicators Comparison

Table 3 — Indicators Comparison of Control and Experimental Groups

Indicators Control Group (Reading) Experimental Group (Watching Film)
Comprehension level 70% 85%
Emotional perception 64% 95%
Engagement 60% 90%
Critical thinking 68% 85%
Group discussion activity 62% 88%

Jane Eyre’s work for the control group during the
experiment (Bronte, 2021: 506) given to study, the
experimental group was given a viewing of the Jane
Eyre film. (1983 BBC studio, production director
Julian emies. Starring Zela Clark, Timothy Dalton
https://youtu.be/ORAr3ePLW38?si=tWsRPrUb
MiFnfGh)

Two groups of the specialty 6b01701-Kazakh
language and literature of the Kazakh National
Women’s teacher training University took part in the
experiment, a total of 42 students took part in the ex-
periment, of which 19 were in the experimental group
and 23 students were in the control group. Each group
was given tasks to determine the level of understand-
ing. The control group understood the work by 70%,

this figure was 85% in the experimental group, the
emotional perception of watching a movie and read-
ing a work was 64% in the control group, 90% in the
experimental group, the interest of students in such an
experiment reached 60% in the control group, 90%
in the experimental group, the discussion of various
assigned tasks concerning critical thinkingin in CG
reached 68% and in EG 85%, group discussion activ-
ity showed CG 62%, EG 88%.

The students also compared the book and the
film and made a Venn diagram. The teacher com-
pleted the following posttest tasks prepared in ad-
vance:

During the posttest, the respondents showed the
following indicators.
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Table 2 — Posttest tasks

P/c Questions and tasks Student responses

1 Modern books and films are full of bold characters. Make a list of such characters. Explain to them
what they have in common. Would you add Jane to this list of characters? Why?

2 |Ifyou are a director which of the current actor to the role of Rochester would you choose and for
what reason?

3 What were the opportunities for women in the nineteenth century? What restrictions did society
impose on them?

4 How does Mr. Rochester feel about Mrs. Ingram’s opinion of poor people?
Do you think he will agree or disagree with her? What about the character of Ingram Blanche in
this scene? Describe Blanche. How could his opinion affect Mr. Rochester’s opinion of him?

5 When Jane became governess, Ingram could not openly express his thoughts to Blanche. So write
a letter to Ingram Blanche on Jane’s behalf

Post-Test Performance: Control vs Experimental Group
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Figure 2 — Post-Test Performance: Control vs Experimental Group

This  document presents the posttest and Experimental Group (n=23) across several
results comparing the Control Group (n=19) indicators.

Table 3 — Posttest performance indicators

Indicator Control Group (%) Experimental Group (%)
Number of students 19 23
Average Test Score 72% 85%
Threshold Achieved 68% 88%
Creative Transformation 75% 90%
Positive Feedback 60% 90%
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As a result of Table 3, we would like to say
that in order to improve the literary and cultural
literacy of university students, it is effective to teach
in Literature lessons in conjunction with the film
industry. Because on the one hand, it allows us to
analyze, evaluate literary works in comparison with
film (Breitman, 1999:119). On the other hand, this
method provides students with motivation to do
their research. At the same time, the use of video
materials in teaching English prose creates great
opportunities for the development of all types of
speech activity, giving the educational process the
most communicative direction. Modern films have
an emotional and educational effect, its source of
cultural and regional information that helps students
form a general idea of the lifestyle of the British,
their customs, traditions and quickly adapt to the
environment (Cherepinsky, 1989:119). Watching
feature films in foreign literature lessons will make
the process of learning English interesting, and
will serve as an impetus for further independent
development of language material.

Nowadays, it is rare to find people who love
to read a literary work, and it is impossible to find
someone who does not watch a film. Therefore,
we consider it necessary to use the screenization
version of world literary works in the classroom.
That is, while reading each work during the lesson,
it is important to analyze it, comparing it with the
film version. It’s like watching a movie is equivalent
to reading a book. That is why we can say with
confidence that it is possible to form students *
creative thinking, worldview, attitude to life through
the demonstration of various feature films and
documentary film works in Literature lessons.

Conclusion

Teaching world-famous artistic prose by
showing films on the one hand informs the student
about the field of cinema, and on the other hand
encourages him to read books with interest. At the
same time, most of the world-famous works in the
field of cinema are not known to the current young
generation, students. After all, we all know very well
that the modern young generation often watches
foreign works from their mobile phones. From this
point of view, by showing cinema in Literature
lessons, we can clear the student’s mind of “old
stereotypes” and form his own personal attitude to
world literature, culture, and art.

When teaching prose translated from English,
students should be encouraged to creatively
understand the literary text. Discussion in the
lesson allows you to share many thoughts, see
difficulties in interpreting the text, and develop
critical thinking. In general, the use of information
and communication technologies in foreign
literature lessons, including films, contributes to
the independent assimilation of new information
by students, the disclosure of their reading abilities,
as well as the application of the knowledge gained
at the University in everyday life.

In short, the issue considered in the article is
relevant in the context of the development of Higher
Education. It is also necessary to take into account
the taste of the student in the use of e-learning tools,
which he considers taking into account trends and
technical progress in the education system. The
effective use of e-learning tools increases students’
interest in reading prose written in English.
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