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FORMATION OF SOCIO-CULTURAL COMPETENCE THROUGH
THE USE OF CASE STUDY TECHNOLOGY
IN TEACHING A FOREIGN LANGUAGE

The article examines the possibilities of enhancing students’ motivation in developing foreign-lan-
guage sociocultural abilities and addresses this issue through the use of the case study method. The role
of case technology in fostering sociocultural components of foreign language education and its impact on
learners are discussed. Within the framework of the research, the general content and functional features
of this method were demonstrated.

Through the use of case technologies, students develop communication, curiosity, creativity, and
practical skills. According to the research findings, the application of the case method increases students’
motivation to learn.

In addition to these skills, language learners are able to process the studied material quickly and easily
and express their ideas freely in group discussions. The experimental study involved 50 students. Before
and after the study, students were surveyed about the effectiveness of the case method, their motivation
to study cultural features, and their sociocultural competence, and the results were analyzed based on
their opinions. Based on the study of students’ motivation to master the cultural characteristics of different
countries, a research course was conducted, and teachers were provided with methodological recommen-
dations aimed at increasing students’ motivation.

Keywords: “case-study” method, socio-cultural competence, motivation, English language, innova-
tion system, technology, technique, motivation.
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LUer TiAiH okpiTyaa Case STUDY TexHOAOrMSICbIH
KOAAQHY apKbIAbl 9AEYMETTIK-MOAEHM KY3bIPETTIAIKTI KaAbINTaCTbIpy

Makanapa CTYAEHTTEPAIH LIeTeA TiAiH yipeHy OapbiCbiHAQ SAEYMETTIK-MOAEHM KabireTTepiH
DAMbITYFa AEreH MOTMBAUMSICBIH apTTbIPYAbIH TYPAI MYMKIHAIKTEPI KapacTbIpbiAbIl, OYA MOCEAEHi
WeLYAiH TMIMAI XKOAbl PeTiHAE «KeNC-CTaAM» BAICIH KOAAAHY cuMnaTTaAaAbl. LLleTeA TiAIH OKbITyAaFbl
OAEYMETTIK-MOAEHN KOMMOHEHTTEPAI KAAbINTACTbIPY MEH AAMbITYAQ KENC-TEXHOAOTMSAHBIH, aTKapaTbiH
POAI K&HEe OHbIH, CTYAEHTTepre TUri3eTiH 8cepi >KaH-)KaK Tbl TAAK bIAQHFAH. 3ePTTeY >KYMbICbIHbIH asCbIHAQ
OCbl DAICTIH »KaAMbl Ma3MyHbl, KYPbIAbIMbl MeH (DYHKLMOHAAADIK, epeKLIeAiKTepi ankbiHAAAAbI. Kenc-
TEXHOAOTMSIAAPAbl KOAAQHY ApPKbIAbl CTYAEHTTEP KOMMYHMKALMS, KbI3bIFYLUbIABIK, LUIblFapMallbIAbIK,
)K8He MPaKTUKaAbIK, AaFABIAAPbIH AAMbITaAbl. 3epTTey HaTMXKeAepi GOMbIHLLA KENC SAICIH NanAaAaHy
CTYAEHTTEPAIH OKY MOTMBALMSCBIH alTapAbIKTaM apTTbipaTbiHbl AdAeAseHA . CoHbIMEH KaTtap, TiA
YHMpeHyLiAep ©TKEH MaTepuaAAbl Te3 api TUIMAI MeHrepin, 3 OMAapblH TOMTbIK, TaAKblAAyAaApAQ
epKiH >XeTKi3e anaAbl. DKCMepuMeHTTIK 3epTTeyre 50 CTYAEHT KaTbICbiM, 3epTTey aAAblHAQ >KoHe
COHbIHAQ cayaAHama KYpriziaai. CTYAEHTTEPAIH KeNC SAICIHIH TUIMAIAIT, MBAEHU epeKLIeAIKTepPAI
MEHrepyre AereH bIHTACbl MeH SAEYMETTIK-MSAEHM Ky3bIPeTTiAiriHe KaTbICTbl MiKipAepi TaAAAHADI.
3epTTey HOTMXKeAepiHe CyieHe OTbIpbIM, CTYAEHTTEPAIH, OpPTYPAI eAAepAiH MOAEHMETIHe AereH
KbI3bIFYLUbIAbIFbIH APTTbIPY MaKCaTblHAQ apHarbl KYPC YMbIMAACTbIPbIAbIN, OKbITYLIbIAAPFA 8AICTEMEAIK
YCbIHbIMAQP GepiAA|.

Ty#in ce3aep: “Case-study” aici, OAEYMETTIK-MOAEHM KY3bIPETTIAIK, aF bIALLBIH TiAl, THHOBALMSAIK,
XKYMe, TEXHOAOTUS, DAIC, MOTUBALMS.
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®DopMHpoBaHHe COLMO-KYAbTYPHOI KOMMETEHTHOCTH MyTeM MCMOAb30BaHUS
case study TexHoAOrMM NpU 06y4eHUU MHOCTPAHHOMY $I3bIKY

B cTaThe paccMaTpuBalOTCS BO3MOXKHOCTM MOBBILLEHUS MOTUBALMKM CTYAEHTOB B Pa3BUTUM MHO-
A3bIUHbBIX COLMOKYAbTYPHbIX CMOCOBHOCTEN U peLleHne MPoBAEMbl C UCMTOAb30BAaHUEM METOAQ «KeC-
cTapm». O6CY>KAEHA POAb KENC-TEXHOAOTMM B PA3BUTHU COLIMOKYABTYPHbBIX SAEMEHTOB 06yUeHUs MHO-
CTPAHHOMY $3bIKY M PACCMOTPEHO ee BAMSIHME Ha yualimxcs. B pamkax HayuHOro nccAeAoBaHmsl GbIAO
NPOAEMOHCTPUPOBAHO 0bLiee coaeprkaHue U hyHKUMOHAAbHbIE BO3MOXHOCTU AaHHOTO MeToaa. C no-
Molubio Case Technologies cTyAeHTbl pa3BMBAIOT KOMMYHMKALMIO, AOOO3HATEABHOCTb, KPEAaTUBHOCTb
U npakTuyeckme Haeblkn. COrAaCHO MCCAEAOBaHMIO, MPU UCMOAb30BAaHMU KENC-METOAQ MOBbILLIAETCS
MOTMBALIMS CTYAEHTOB K 06y4eHunio. B AOMOAHEHME K 3TUM HaBblKaM U3ydatolimne 93blK CrioCO6HbI Obi-
CTPO U Aerko obpabaTbiBaTh NMPOMAEHHbIA MaTEPMAA M CBOBOAHO BbIpaXkaTb CBOM MAEW B rpyrnmnax.
B 3kcneprMeHTaAbHOM MCCAEAOBaHMM MPUHSIAM ydyacTre 50 CTyAeHTOB. AO M MOCAE UCCAEAOBAHUS
CTyAeHTbI BblAM ornpoLLeHbl 06 3((HEKTUBHOCTU KENC-METOAQ, MX MOTMBALIMU K U3YUEHMIO KYAbTYPHbIX
0COBEHHOCTEN M COLMOKYAbTYPHOM KOMMETEHTHOCTM, a PE3YAbTATbl 0OCY)KAAAUCH HA OCHOBE MX MHE-
HMs. Ha 0CHOBE MCCAEAOBAHUS YPOBHS MOTUBALIMM CTYAEHTOB K OCBOEHMIO KYAbTYPHbIX 0COGEHHOCTE
KaXAOWM CTpaHbl OblA MPOBEAEH MCCAEAOBATEALCKMIA KYPC M MPEroAaBaTeAsM AdHbl METOAMYECKME
pPeKoMeHAALMM MO MOBbILLEHNIO MOTUBALMM CTYAEHTOB.

KAroueBble cAOBa: METOA «case—study», COUMOKYAbTYPHasa KoMneteHuus, QHTAMIMCKUI A3blK, NHHO-
BaUMOHHAa4a CUCTEMA, TEXHOAOIUA, METOA, MOTMBaALLUA.

Introduction

In the contemporary world, foreign language
learning is inextricably linked to understanding the
culture of the target language. The expansion of in-
ternational relations across all domains of society
necessitates that language learners acquire not only
linguistic proficiency but also cultural literacy. Is-
sues related to foreign cultures have recently gained
unprecedented relevance. However, this heightened
interest in the cultures of other peoples is often
not driven by a desire to enrich one’s own culture
through the uniqueness and accumulated experi-
ences of others. Instead, this increased interest is
largely motivated by the prevailing social, political,
and economic prerequisites on the global stage. As
science and technology progress, and new forms of
communication emerge, cultural dialogue is intensi-
fying. This expansion of cultural interactions neces-
sitates the cultivation of tolerance and understanding
toward other cultures in order to prevent potential
conflicts. The passage suggests that the current
interest in other cultures is often driven less by a
sincere appreciation of cultural diversity and more
by pragmatic geopolitical and technological impera-
tives that have rendered cross-cultural engagement
unavoidable. The key challenge, therefore, lies in
fostering a truly open and respectful approach to
other cultures—one that goes beyond utilitarian con-
cerns or mere conflict avoidance. (Ter-Minasova,
2000).

Crucially, the emergent paradigm reflects a dis-
cernible shift from the traditional conceptualization
of “qualification” towards the more nuanced concept
of “competence”. This paradigmatic transition em-
bodies a broader institutional and curricular reori-
entation, one that seeks to realign tertiary education
with the evolving exigencies of the globalized pro-
fessional milieu and societal landscape. The com-
municative competence of university graduates in
foreign languages remains insufficiently developed.
Moreover, foreign language learning is often accom-
panied by a decline in student motivation, which can
be attributed to several objective factors, including
the lengthy process of knowledge acquisition, the
perceived remoteness of learning goals, the lack of
interaction with native speakers, and the absence of
an authentic language environment. The disparity
in the development of its distinct crucial elements,
especially the socio-cultural aspect, which plays a
crucial role in the effectiveness of intercultural com-
munication, is a matter of concern. The current state
of affairs reveals that there is a clear indication of
the necessity for the enhancement of socio-cultural
competency, which often exists as mere statements
during the phase of advanced education, where the
predominant focus lies on the acquisition of knowl-
edge in foreign language training programs.

In the evolving external and internal environ-
ment and conditions necessary for learning, finding
effective ways to foster foreign-language learning
motivation and establish a solid framework of un-
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derlying motives are becoming increasingly impor-
tant in the field of education. The motivational do-
main of an individual is a multifaceted and dynamic
construct, the mechanism of which can be profi-
ciently managed. We argue that employing the case
study method can assist in forming and nurturing the
motivational basis of socio-cultural proficiency. In
the era of interactive technologies, the case-based
approach gains particular relevance, as it enables
students to master a wide range of speech behaviour
patterns essential for the successful development of
foreign-language communicative skills.

A comprehensive understanding of a country’s
cultural norms, traditions, and everyday practices
serves as a vital prerequisite for the development of
intercultural competence, contributing not only to
the enrichment of academic knowledge but also to
the cultivation of tolerance and respect for cultural
diversity. Therefore, particular attention should be
paid to the search for educational resources that en-
able the effective implementation of such instruc-
tional strategies. Interactive technologies, in this
context, serve as powerful tools for enhancing the
learning environment and supporting pedagogical
practices. Instead of following the traditional se-
quence from theory to practice, interactive technolo-
gies should be integrated into an educational frame-
work that emphasizes the development of linguistic
and cultural awareness, leading students toward
theoretical insight through experiential and practical
engagement.

Literature review

The cultural aspect of teaching a foreign lan-
guage appears to be increasingly significant nowa-
days, with the increase of economic, political, cul-
tural, and social ties between states.

According to S. Ter-Minasova(2000), each for-
eign language lesson “represents a crossroads of
cultures, since each foreign word outlines a foreign-
language environment and a foreign-language cul-
ture”.

Language and culture are intricately intertwined,
existing in a symbiotic relationship: achieving pro-
ficiency in a foreign language for communication
purposes necessitates a deep understanding of the
unique cultural aspects of the language’s country of
origin (Ter-Minasova, 2000).

Due to the application of the competence ap-
proach in science, the term “competence” is cur-
rently widely used in various studies. The study of
various sources of psychological, pedagogical and
educational literature allowed us to come to the con-
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clusion that these concepts arise in a wide variety of
frameworks and are understood differently by dif-
ferent scientists.

The idea of “competence” is defined by the dic-
tionary of foreign words as “arange ofissues in which
a person has knowledge and experience”(Online
dictionary).

The terms “sociocultural competency” and “mo-
tivational basis” are used to characterise interdepen-
dence. The development of competencies is impos-
sible without the demands of society, or an outside
incentive, and the individual, or his personal moti-
vation. Consequently, the dynamics of motivation
increase as abilities are applied and personal activi-
ties provide desired results. The motivational mech-
anism is one component of the system of interest in
making the most of educational activities(Carnegie
Mellon, 2008)

Motivation can be defined as the entire system
of components, processes, and instructional strate-
gies that help students become motivated to achieve
important goals. Understanding the motivations be-
hind teaching and being able to recognize and effec-
tively handle them are essential for the best possible
arrangement of the learning process.

It is impossible to acquire proficiency in a for-
eign language if one is not immersed in a natural
language setting and converses with native speak-
ers. In practice, teaching a foreign language takes
place outside of the typical linguistic realm.

The Latin verb “moveo”, which meaning “to
move”, is the source of the English word “motive”.
A new methodological terminology and ideas dic-
tionary defines “a motive” as an incentive to action
related with meeting a person’s requirements (Azi-
mov, 2009).

Motivation, according to I. A. Zimnaya(2009),
is a complex collection of driving factors of behav-
iour in the shape of wants, interests, objectives, and
ideals that influence human action.

According to E.P. Ilyin(2008), learning motiva-
tion encompasses all aspects that influence the man-
ifestation of educational action. Students’ needs,
ambitions, attitudes, a feeling of obligation, and so
on.

Kazakhstani scientists Kabenova D.M. and
Zhusupova R.F. (2020) emphasise the importance
of the instructor in helping students develop their
motivation while studying a foreign language, and
Ahmedzhanov A.B. (2017) discusses traditions as
the foundation for developing professional motiva-
tion.

Therefore, an incentive that forces someone to
take action in order to accomplish a desired objec-
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tive and is directly tied to their needs may be defined
as motivation.

Socio-cultural competence, according to V.V.
Safonova (2001), is a collection of sociocultural
skills and knowledge that allows students to speak
professionally, saturated with professionalism and
terminological units of a highly specialized orien-
tation. Socio-cultural competence is seen by V.V.
Safonova (2001) as a system-forming aspect of
communicative competence. This concept encom-
passes language, speech, linguistic, sociolinguistic,
general cultural, and topic competencies. As part of
the socio-cultural competence, it is also necessary
to highlight the country-specific competence, which
implies a qualitative mastery of the student’s coun-
try-specific knowledge, allowing to distinguish se-
mantic structures within national-cultural contexts,
competently use country-marked linguistic units in
speech, correctly interpret country-specific informa-
tion, apply suitable background information for the
interpretation of country-specific neologisms, ana-
lyze country-specific information in the media.

Sociocultural competence is a person’s ability
to interact with representatives of different cultures,
to understand and respect their values, norms and
traditions. It includes knowledge and understand-
ing of cultural characteristics, the ability to adapt to
various social situations, the ability to communicate

effectively and cooperate with people from different
cultures.

In the development of socio-cultural competen-
cy, the scientist considers the following factors:

1. The amount of national-cultural knowledge
and worldviews produced by students via socio-
cultural experiences.

2. The inextricable link between the creation
and growth of learners’ broad sociocultural com-
petency.

3. The capacity to convey one’s perspective
clearly and profoundly during conversation, to
make effective judgements in any challenging sce-
nario, and to get out of the situation appropriately
and grow oneself freely as a consequence of gained
knowledge and abilities. the capacity to select an ef-
fective method and methods.

4. Developing a positive emotional bond with
learners so that they share the desire to discuss
future difficulties with you during their educa-
tion.

5. Learning a foreign language is seen to be a
difficult process that “forms stereotypes of a per-
son’s behavior”.

According to Baryshnikova(2009), the follow-
ing categories of knowledge and abilities are among
the most significant components of socio-cultural
competency (see table 1):

Table 1 — Basic elements of socio-cultural competence proposed by I.V. Baryshnikova (2009)

Elements
Knowledge Knowing and being able to employ national culture lexical-semantic units in communication.
Should be trained to use this knowledge and strategy, which is based on national-cultural communication
Knowledge elements and behavioral norms of the country where the language is being taught, in a conversation with a
foreign official.
Abilit Understanding the historical-cultural, ethno-cultural, and socio-cultural background of the nation in which the
Y language is being studied, as well as exchanging ideas with its people, are essential.

Socio-cultural competence should be taught
as a component of sociolinguistic competence,
according to the state educational standard for
foreign languages of the continuing education
system. It defines socio-cultural competence as the
ability to present authentic national characteristics:
understanding of one’s own country’s traditions,
beliefs, rituals, and other national-cultural traits, as

well as the ability to present them in comparison
to the country where the language is studied
(Figure 1).

After examining the viewpoints of several
scientists, we arrive at the final analysis that all
of these opinions align with the state education
standard for foreign languages under the continuous
education system. Refer to Figure 2.
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TO KNOW the
authentic national

characteristics of the
mother tongue.

ABBILITY TO
PRESENTATE in the

process of
communication.

COMPARE with the
country where the
language is being

studied.

Figure 1 — The State Educational Standard for Foreign Languages
of the Continuing Education System Provides a Set of Abilities Based
on Social and Cultural Competence

To Know the cultural aspects of
the language

To Know the rules of behavior,
behavior and etiquette

Llngutlshc To Know non-verbal means of
sempeiEnes communication
Types of
communicative ... . Sociocultur |/ To Know how to adapt language in
competence Sociolinguistic _ a social and scientific way
competence T e
p To Know the characteristics of writing in
. a foreign language of electronic

Pragmatic communications
copmetence

Deeper understanding of
intercultural communication

Respect and tolerance towards
representatives of other nations

Adapting to different cultures and
situations

Figure 2 — The State Educational Standard for Foreign Languages
in the Continuing Education System: The Appearance of Social and Cultural Competence

The enhancement of socio-cultural proficiency
necessitates the examination of the social adaptation
element, commonly known as the process in which
an individual adapts to a different culture while en-
suring the absence of cultural alienation or disre-
gard. To implement this factor, a set of measures can
be used, including various methods and exercises to
train susceptibility to cultural and linguistic differ-
ences, the correct use of linguistic means depending
on the style of communication, the accurate com-
prehension of the expression of a foreign language
mindset. Simultaneously, one must also take into ac-
count the potential variations in students’ capacities
for engaging in intercultural communication, each
person, as a rule, has their own ideas and beliefs
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about certain aspects of cultural communication,
but this once again confirms the need to form these
skills, develop such qualities as openness, tolerance,
and willingness to establish contact in a person and
communication. Put another way, the development
of socio-cultural competence in students entails not
only broad concepts about the world and the cultural
traits of various nations and ethnicities, but also the
capacity to adapt to various communication contexts
and live in diverse cultural realities.

The method of Case study fulfills all the psycho-
logical and pedagogical criteria necessary for the
effective cultivation of motivation. It encompasses
linguistic and national-cultural content, impacts the
audience’s emotional realm, enhances awareness of
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the necessity, fosters motivation, and possesses con-
siderable educational value. Moreover, it holds aes-
thetic significance for individuals learning a foreign
language. The methodologies of Case study, which
we have scrutinized in terms of nurturing distinctive
competencies, particularly socio-cultural ones, as-
sume a critical role in socio-cultural visibility. From
our perspective, socio-cultural visualization pertains
to the socio-cultural attributes of the native speak-
ers of the language under examination. This serves
as a valuable instrument for cultivating motivational
practices and averting demotivation in the foreign
language learning process.

The utilization of cultural and ethical repre-
sentations in the given scenario establishes the
groundwork for an engaging socio-cultural strategy
in foreign language instruction. This instructional
approach aids in the absorption of the fundamental
standards, practices, and rituals of the specific coun-
try where the target language is spoken, allowing the
student to incorporate the distinct mentality and lan-
guage structures linked to the language.

It is important that we comprehend what “case”
means before applying this approach. A case is a
story. Cases describe real-world occurrences or is-
sues as carefully and honestly as possible, allowing
students to experience the complexity, ambiguities,
and uncertainties. There are different case forms.
Formal written cases, newspaper articles, movie
clips, TV news stories, pictures, word problems in
maths, and works of art are a few examples (Carn-
egie Mellon, 2008).

The use of the case study approach in education-
al settings typically involves immersing students in
instances of foreign language and cultural practices.
This approach aids students in cultivating their so-
ciocultural proficiency by creating a language-rich
environment during the course of formal education.
This setting facilitates instruction on the develop-
ment of both verbal and nonverbal expressions,
ultimately ensuring the acquisition of sociocultural
competence and, consequently, communicative
competence in its entirety.

Nevertheless, the issue of employing case tech-
nology to develop students’ socio-cultural compe-
tence in foreign language classes remains inade-
quately researched. Educators encounter challenges
in implementing this approach, identifying appro-
priate scenarios, and correctly explaining the con-
cept to students. These factors ultimately influence
the selection of the research topic.

Proceeding to the description of the named tech-
nology, first of all let us turn to the content of the

concept of “case”. Within the framework of the Rus-
sian pedagogical approach to foreign language in-
struction, the expression “case study” denotes:

— a pedagogical strategy centered on problem-
situation analysis facilitated through the resolution
of distinct problem scenarios (cases). (Logacheva ,
2014)

— one of the most successful strategies to en-
courage learners to engage in active speaking and
independent thinking (Mirolyubov, 2010).

The dean of Harvard University, Profes-
sor Christopher Columbus Langdell, employed
the case method in instruction for the first time.
Langdell encountered strong opposition to his un-
conventional teaching style, which was different
from lectures and seminars. However, throughout
the first three years, six additional law schools as
well as Harvard University recognised the meth-
od’s originality and efficacy (Ter-Minasova,2000).
G.A. Bryansky, Yu.Yu. Yekaterinoslavsky, Yu.D.
Krasovsky, V.Ya. Platov, D.A. Pospelov, and oth-
ers made substantial contributions to the develop-
ment and use of situational analysis technology
(Malaeva , 2012)

The technology of case study (situational analy-
sis) is a linguo-didactic approach that entails in-
structing authentic oral communication while ex-
ploring a problem scenario based on actual facts,
prompting students to collaboratively explore po-
tential solutions.

The essential characteristics of case technology
that define its core include:

1) the existence of a descriptive narrative delin-
eating an actual occurrence involving a distinct is-
sue, or possibly multiple issues;

2) the necessity for a comprehensive scrutiny
of said occurrence, dissecting it from diverse stand-
points;

3) identification of underlying problems of dif-
ferent natures within the event;

4) prediction of the possible repercussions that
could stem from the occurrence;

5) development of numerous alternative reso-
lutions to tackle the issue(s) at hand (Mirolyubov ,
2010).

These five distinctive features capture the core
components that make up the case study approach
as a linguo-didactic technology in the context of
foreign language instruction. By incorporating these
elements, the case study method aims to engage stu-
dents in a comprehensive, analytical, and problem-
solving oriented exploration of authentic, real-world
scenarios.
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Materials and methods

In the system of teaching foreign languages,
case technology enables teachers to: enhance stu-
dents’ proficiency in both dialogical and monologi-
cal speech; foster their capacity for creative analysis;
broaden their speech experience by helping students
solve problems in a way that will help them navi-

Table 2 — Teaching Stages Using Method Case Study

Stages

1. Introduction

gate real-world scenarios with speed and reason;
and shape their socio-psychological preparedness
for collaborative learning.

When implementing a case study with different
strategies, whichever technique is used in a FL les-
son, the use of the method of role-playing, Discus-
sion, Analysis, description contains the following
teaching stages (Table 2).

Content

a) the teacher clarifies the didactic goals,

b) develops the corresponding specific situation of the lesson;

2. Planning a) action planning;

b) defining a working strategy;

¢) definition of evaluation criteria;

d) distribution of roles (responsibilities)

3. Analysis of the situation

a) students participate in the discussion of a specific situation, so it is very important to think

over the most effective form of presentation of the material, work in a group or individually is

organized;

4. Discussion

a) a stage of joint analysis with the team after familiarizing with the situation, presenting various

alternative ways to solve problems and clarifying their thoughts with arguments;

5. Concluding stage

a) students find several options for optimal solutions to one problem and summarize, comparing

the results of the analytical work of each group.

b) summarizing the work

6. Evaluation of outcomes

After scrutinizing the various class sessions, it
became apparent the extent to which the students
had developed sociocultural competence. The eval-
uation was conducted in compliance with the stan-
dards for determining the degree of sociocultural
competency formation.

1. Introduction Stage. Experienced English
language training for learners in Kenzhegali Sa-
gadiyev International Business University 1* year
students using case study method was held in c.
Almaty teaching practice. The practical experiment
took place from October to December 2023. Thirty
classes were held, fifteen of which used case study
techniques for first-year students of group A in the
experimental group (EG) and fifteen of which used
traditional methods for students in the other first-
year group B (control group, CG). First-year group
B students participated in the majority of the les-
sons, which focused on cases and activities.

After each phase of the experiment, control
sections were completed in order to determine the
initial, current, and final degree of formation of the
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a) analyzing the performance of work;
b) reasons for success and failure

sociocultural competence. Establishing the control
(CQ) and experimental (EG) groups as well as the
degree of social and cultural skill development in
speaking were the goals of the initial phase. The
choices were based on the instructor’s advice, his
personal observations, and the students’ final evalu-
ations.

Table 3 — The total number of students

Control group 25
Experimental group 25
Total stude+nts 50

Aims: to instill in learners a tolerant attitude to-
wards the people and culture of a certain nation, as
well as to boost their enthusiasm to study about the
nation, its culture, and daily life.

2. Formative stage. We completed interactive
projects using a three-part process during the ses-
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sion. The initial part of this paradigm involved or-
ganizing and developing lesson plans and reading
educational, psychological, and methodological
literature related to the subject of interest. Students
will engage on a variety of social and cultural objec-
tives and circumstances in the second part.

The purpose of the second stage is to show how
musical resources can be used to improve students’
intercultural competency in practical contexts. To
achieve the goal, an assignment system has been
created that consists of the following:

- employ case materials to perform a series of
lessons; (Appendix 1)

- incorporate control case tasks in the classes to
assess the level of formation of intercultural com-
petency.

During the initial phase of the study, the focus
was predominantly on fostering Content compre-
hension and enhancing the development of moti-
vational and socio-cultural competencies in the do-
main of Communication to elicit subject motivation
in English. Subsequently, in the second phase, em-
phasis was placed on honing communicative and au-
ditory abilities, resolving situational challenges, and
encouraging the expression of personal viewpoints
without hesitation.

3. Control stage

The control stage aims to assess learners’ moti-
vation to build sociocultural competency.

The objectives of this stage can be outlined as
follows:

- to execute an assessment aimed at evaluating
the extent of sociocultural competence development
in learners;

- to administer a questionnaire pertaining to the
curriculum,;

- to examine the gathered data;

- to establish a connection between the outcomes
of the evaluation and monitoring phases.

We performed a survey among Kenzhegali Sa-
gadiyev International Business University students
in order to give a full motivating picture directly
relevant to our professional operations, in addition
to analysing theoretical literature and our personal
observations. The poll included 50 first-year stu-
dents. The investigation was conducted through the
utilization of a questionnaire created by our team to
evaluate and identify students’ inclination towards
acquiring knowledge regarding the cultural aspects
of the foreign nation whose language they are cur-
rently engaged in studying. Said questionnaire com-
prises inquiries designed to ascertain students’ drive

to delve into the culture of a different language, their
proficiency in socio-cultural matters, and their over-
all cultural awareness. The questionnaire consists of
ten questions. (Appendix 1)

The study examined the participants based on
five primary criteria:

- Comprehension of cultural diversity;

- Vocabulary proficiency of the students;

- Ability to comprehend information and ex-
press thoughts freely;

- Enhancement of students’ engagement in the
lesson;

The level of vocabulary was measured by exer-
cises and quizzes during the lesson.

Results and discussion

Following the initial survey responses, it was ob-
served that the motivation levels of students in both
groups stood at 50 percent prior to the experimental
activities. Despite possessing a strong vocabulary,
students expressed difficulties in applying it in spo-
ken language. Additionally, some students exhibited
a lack of awareness regarding socio-cultural compe-
tence. Subsequently, upon obtaining these findings,
the students commenced an experimental lesson.

Figure 3 clearly presents the levels of students’
motivation, vocabulary proficiency, knowledge of
socio-cultural differences, and socio-cultural skills
prior to the experimental work.

Based on the results of the survey, it was
revealed that the majority of students demonstrated
a complete lack of awareness regarding cultural
differences and their significance in communication.
This fact indicates the insufficient development of
students’ socio-cultural competence, despite their
formal engagement in foreign language learning.

Typical responses given by students illustrate
their attitudes and perception of socio-cultural issues:

- “I have never heard about the importance of
non-verbal communication.”

- “I' have never thought about cultural differences
and their significance.”

- “I do not consider it important to study the
cultural characteristics of another nation.”

Theseresponses confirm the existence ofaserious
gap in students’ understanding of the role of culture
in the process of communication. Thus, the obtained
results emphasize the necessity of integrating socio-
cultural content into foreign language teaching in
order to foster students’ intercultural awareness and
communication skills.
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Group B (CG)

Group A (EG)

0% 10% 20% 30%

w understanding cultural diversity

B Vocabulary

67%
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40% 50% 60% 70% 80%

M social and cultural skill W motivation

Figure 3 — Percentage of language learners’ motivation and sociocultural
competence before experimental work (Source: compiled by the authors)
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Figure 4 — The motivation and sociocultural competence of language learners’
percentage following experimental intervention (Source: authors’ compilation)

After the completion of the experimental work, we
added five additional questions to the previous ques-
tionnaire. These questions are presented in Appendix
3. In Group A, 95% of the students showed high inter-
est, and only 5% showed no change in interest. Ac-
cording to these indicators, the motivation of students
in the experimental group increased by 40-45%. And
according to the responses of the students of group B,
we observed a 65% participation rate among students
with regards to their interest in exploring the cultural
aspects of the foreign language under study, since the
lesson was traditionally held. We see that this experi-
ment has increased by only 15% compared to the pre-
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vious one. The rest of the students, i.e. 35%, report that
they are not interested at all.

As we can see from the diagram, students’ mo-
tivation increased when solving case tasks. When
analyzing the work, students learn to work together
and independently. As part of the foreign language
learning process, students concurrently study the
cultures of various countries. And they find the an-
swer by putting themselves in a role with real-life
situations or by solving a problem. Case is the most
rational method because there is no definite correct
answer to the situation. The thoughts of each person
are heard, and a common decision is made.
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By fulfilling all the conditions for the imple-
mentation of the case study method, we were able to
make important observations and develop specific
recommendations for the effective integration of
this technology into the educational process.

Recommendation

We concluded the following on the steps stu-
dents should take to study at SCC after receiving
their results:

1. In order to cultivate empathy and enhance so-
ciocultural competency among students, mere expo-
sure to the unfamiliar aspects of English-speaking
countries is deemed insufficient. It becomes impera-
tive to furnish supplementary sociocultural direc-
tives that resonate with the individual’s personal
and vocational inclinations, thereby enabling them
to partake in reflective assessment and discourse
pertaining to global cultural occurrences.

2. The sociocultural approach to teaching a for-
eign language starts with understanding local cultur-
al realities, then progresses to national realities, and
culminates in acknowledging shared values. Before
introducing students to the unknown world of new
meanings and priorities, teachers should incorporate
discussions of ordinary life circumstances relevant
to the students.

3. Teachers play a crucial role in helping stu-
dents choose and articulate appropriate communica-
tive intents. To gradually remove educational con-
straints, students should be encouraged to practice
specific linguistic events in diverse sociocultural
situations before incorporating them into speech.
Creating a relaxed, emotionally favourable environ-
ment in the classroom allows students to develop
not just speaking skills, but also emotional cultural
competence.

4. Disregarding the requirement to rely on the
native language and culture of the addressees sig-
nificantly reduces real communication possibilities.
In post-tasks, it’s important to provide incentives for
students to compare sociocultural realities at the ex-
tra linguistic level, with questions like “How is this
happening in your country?” incorporated through-
out the lessons.

After examining the case study technique’s defi-
nitions and key features, we came to the conclusion
that it has several benefits. The benefit of the case
study technique is complete immersion in the prob-
lem and the teacher’s actions—his situational aware-
ness and the way the discussion is structured—be-
cause it is predicated on a group examination of the

issue and proposals for its resolution. Additionally,
this tactic aids students in applying their academic
knowledge to real-world situations. The case may
include discussion questions, student assignments,
instructional and instructive materials, methodolog-
ical guidance for implementing the case, and the
case itself.

The use of case studies with new technologies,
in a game format, as a role-playing game, is cur-
rently attracting the attention of students. This is re-
lated to the fact that 98% of students now utilise the
internet to read more material in order to accomplish
assignments. It is crucial that exercises based on en-
gaging pictures and test formats from the internet be
used in conjunction with the case approach through-
out the class.

Conclusion

In our work, we looked into how learners in
higher education develop their socio cultural com-
petency. The utilization of the case study approach
to develop students’ sociocultural competence when
teaching a foreign language was the study’s focus.
Socio-cultural competency is the capacity to com-
municate effectively and impart knowledge of their
own country and culture to others while also teach-
ing students about the conduct and ethics of the na-
tions that speak the language being studied.

On the one hand, case technology promotes to
the implementation of educational tasks such as
gaining new knowledge about foreign language cul-
ture, acquiring skills in analyzing intercultural dif-
ferences, on the other hand, this technique interacts
to the development of independent critical thinking,
the ability to argue and convince the interlocutor,
improving the skills of strategic action development
and decision-making.

The case study method offers several advantag-
es, including dynamism, teamwork, and improved
motivation to learn a foreign language. Furthermore,
the autonomous quest for a solution to a situational
problem results in a deeper absorption of language
and cultural content. The undeniable benefit of us-
ing cases in intercultural communication classes is
that it allows you to include students with varying
language levels in the work, promotes collective
creative thinking, and motivates students to deeply
penetrate the linguistic, cultural, and mental charac-
teristics of the country where the language is being
studied.
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Appendix 1

1. Case study “Cultural Traditions”. Role play game.

Assignment: Students are encouraged to research and discuss the historical, religious, customary practices, and festivals of a
specific nation. The teacher tells and shows to the students a story, students should formulate it with their own thoughts in the cultural
and social situation of another country. And we also have to do it in a dialogue format and play a role.

2. Case study “Business Etiquette”. Game with cards.

Assignment: Students study the business label of a particular country, including rules of conduct, communications, official
protocols, etc. First they should listen the cases about business etiquette prepared by teacher, then they must solve the business
situation using the knowledge gained and applying it in written or oral form.

3. Case study “History of my name”.

Assignment: The game “I Am” is among the easiest and most potent exercises. In this activity, every student is required to write
a statement about their name along with other information about it, such as its meaning, origin, cultural significance, and whether or
not they believe they resemble it in any way. This will shed light on the student’s upbringing and culture.

4. Case study “Media and Society”. Exercise “Find the End”.

Assignment: Students analyze and discuss the role of the media in modern society, including the influence of the media on
culture, opinions and stereotypes. They should investigate specific media use cases and formulate their own views on the issue.
Students divided inti 4 groups. Each group should prepare real story about media and role of modern society and other groups should
give their own ideas about how to continue the story.

5. Case study “Cross-Cultural Communication”.

Assignment: Students are invited to study and compare the cultural characteristics of the two countries in order to develop
intercultural communication skills. They should explore differences in communication, including non-verbal cues, stereotypes and
cultural values, and develop strategies for successful communication with representatives of another culture.

Appendix 2

- What understanding do you have of the language’s cultural aspects?

- How much do you know about manners, behaviour, and standards of conduct?

- What is your knowledge of nonverbal communication methods?

- What knowledge do you possess on the social and scientific adaptation of language?

- Are you aware of the traits of composing electronic communications in a foreign language?
- What do you comprehend about intercultural communication at a deeper level?

- How much tolerance and respect are shown for foreign dignitaries?

- How could someone adapt to other conditions and cultures?

- Are you interested in learning the cultures of other nations by the traditional method?

- What types of lessons do you like?

Appendix 3

- What understanding do you have of the language’s cultural aspects?

- How much do you know about manners, behaviour, and standards of conduct?

- What is your knowledge of nonverbal communication methods?

- What knowledge do you possess on the social and scientific adaptation of language?

- Are you aware of the traits of composing electronic communications in a foreign language?
- What do you comprehend about intercultural communication at a deeper level?

- How much tolerance and respect are shown for foreign dignitaries?

- How could someone adapt to other conditions and cultures?

- Are you interested in learning the cultures of other nations by the traditional method?

- What types of lessons do you like?

- How do you evaluate your cultural understanding following classes?

- Which approach gave you greater motivation to develop your sociocultural competence?
- The following statement “I am studying a foreign language culture in order to .

- How much have you learnt about the cultural aspects of the language?

- What knowledge is important for the social and scientific adaptation of language?
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