Assylbekova A., Iskakova G.

Managing strategic reform in the
frame of the Bologna process

AcbinbekoBa O.3., Mckakosa f.3.

boAoH ypaici asicbiHAQ
cTparerusAblk, pedpopmaHbl
6ackapy

AcbinGekoBa A.3., Mckakosa I.3.

YnpaBAaeHue cTpaTermueckumm
pedopmamm B KOHTEKCTe
BoAoHCKOro npouecca

© 2016 Al-Farabi Kazakh National University

The paper aims at identifying the role of department head in managing
strategic reforms in the frame of the Bologna process. The study is based on
the academic staff" s and the dean s views and attitudes towards the role of
the head in implementing changes and the effects of these modifications on
instruction and learning. This research revealed that while university sup-
port and autonomy in decision making are crucial to implement reforms in
the department, the head needs to address the main dimensions highlighted
in Bologna documents within the scope of given authority. The dean and
the faculty similarly understood the role of HOD. Thus, they conceived it
dealing with supervision and supporting research in the department. In fact
the dean undertook these activities. However, the staff members were ex-
pected the HOD to emphasize on managing resources and put more effort
on leadership role. The dean actively promoted adoption of the curricula
and study programs in line with the Bologna declaration objectives. The
Bologna process objectives implementation led to more focus on student-
centred learning and increase of students interests to subjects. The research
findings suggested that in the framework of new reforms, HOD should put
more emphasize on leadership.

Key words: the Bologna process, reform, higher education, depart-
ment.

MakanaHblH Makcatbl BOAOH ypaici agcbiHAQ >ky3ere acbipbl-
AbIMl OTbIpFAH CTpaTerunsAblK, pedopMarapAbl backapyaarbl akyAbTeT
AEKaHbIHbIH POAIH aHbIKTay OGOAbIN Tabbiraabl. XKyMbicTa npodeccop-
AbIK-OKbITYLLbI KYPaMbl MEH (DaKYABTET AEKaHbIHbIH (PaKyAbTET GaCLIbICHI-
HbIH ©3repicTep eHrisyaeri poAi MeH eHri3iAreH >KaHaAbIKTapAbIH, OKbITY
YPAICiHe acepi MaceAeciHe Ke3Kapacbl KapacTblpblAaAbl. 3epTTey HaTU-
>KeAepi GOMbIHLIA YHUBEPCUTETTIH KOAAQYbl MEH LWeLliM KaObIAAQYAAFbl
aBTOHOMMS >aHa pedhopMarapAbl Xy3ere acbipyAa MaHbI3AbIAbIFbIH Kep-
cetTi. MakyAbTET AeKaHAApPbl BOAOH YpAICi KaFMaaAapblH ©3iHIH Ky3blpeTi
ascbiHAQ Ky3ere acblpy KaxeT. DakyAbTeT AekaHbl MEH MPOgeCCOPAbIK-
OKbITYLLbI Kypambl AeKaH POAIH TOAbIKKAHAbI TyCiHeai. OAapAbIH, OMbIH-
a2 AeKaHHbIH POAI (DaKyALTETTIH FbIAbIMU-3EPTTEY XXYMbICbIH 6ackapbir,
KOAAQY 060AbIN TabblAaabl. AereHmeH, akyAbTETTIH MPOMECCOPAbIK-
OKbITYLIbl Kypambl AekaH OyfFaH Koca pecypctapabl 6ackapbir, 63iHiH
KOLIGACILIbIAbIK, KaCMeTTepiH kepcete GiAy KaXkeT Aen caHamAbl. boaoH
YPAICI KaFMAQAapbiH €Hri3y CTYAEHTKe BGarblTTaAfaH OKbITYAbl AAMbITYFa
JKOHE CTYAEHTTEPAIH OKY MOHAEPIHE AereH KbI3bIFyLLUbIAbIFbIH apTTbIPAbI.
2KaHa pedopmanapAbl Xy3sere acbipy asiCbiIHAQ (DAKYAbTET A€KaHAAPbI ©3-
AEpiHiH KoL 6aCLLbIAbIK, KACMETTEPIH AAMbITYFa KOHIA BOAY KaXeT.

Tyviin ce3aep: boaoH ypaici, pecdopmanap, >korapbl 6iAiM 6epy,
akyabTeT.

LleAb cTaTbn 3akAlOMaeTCs B OMPEAEAEHMM POAM AeKaHa hakyAb-
TeTaTa B YMPABAEHMM CTpaTernyeckor pedopmMor COrAaCHO MPUHLMMAM
boaoHckoro nmpouecca. B pa6ore paccmartprBatoTcsl MOAXOAbI Mpodec-
COPCKO-NPenoAaBaTeAbCKOro COCTaBa M AekaHa (haKyAbTeTa K POAM AeKaHa
hakyAbTETA B XOAE BHEAPEHMS PA3AMYHBIX MU3MEHEHMIA. A TakXe pacCMOT-
peH 3peKT HOBLIECTB B MPENOAABATEAbCKON AESTEABHOCTM U 00yue-
HUWN CTYAEHTOB. Pe3yAbTaTbl MCCAEAOBAHMS MOKa3bIBAIOT, YTO MOAAEPXKKA
YHMBEPCUTETA M aBTOHOMMS B MPUHSATUN PELUEHMIA IBASETCS BaXKHbIM MpU
OCYLLECTBAEHMN HOBbIX pedopM. AeKkaHbl (hakyAbTETOB MOryT peaAr3o-
BblBaTb OCHOBHbIE€ MPUHLUAIbI boAoHckoro npouecca B paMKax CBOUX MOA-
HOMOUMW. PaccmoTpeHbl MOAXOAbl NMPOMECCOPCKO-NPenoAaBaTeAbCKOro
cocTaBa (pakyAbTeTa K MOHMMaHMIO POAM AEKaHa, a TakXKe CaMoro AekaHa
K ero poAu. o X MHEHMIO, OHa 3aKAIOYAETCS B YNPABAEHUMN U MOAAEPK-
K€ MCCAEAOBATEAbCKOM AESITEAbHOCTU (hakyAbTeTa. Tem He MeHee, npodec-
COPCKO-NMPENOAABTEAbCKMIA COCTaB (DaKyAbTETA TAK)Ke OXKMAQAET OT AeKaHa
YCUAEHHOI PaboThbl MO YNPABAEHMIO pecypcamu 1 MPOSIBAEHUS AMAEPCKMX
KauecTB. TaknMm 06pa3oM, BHEAPEHHE NPUHLMIOB BOAOHCKOro npotecca Ha
hakyAbTETE MPUBEAM K PA3BUTUIO CTYAEHTOLLEHTPMPOBAHHOIO 0ByYeHums 1
YCUAEHMIO MHTEpeca CTYAEHTOB K 0OydyaemMbiM AucuMnAnHaM. K Tomy xe,
B pamMKax peaAm3aumm HOBbIX Pechopm AekaHam (hakyAbTETOB HEOOXOAMMO
YAEAUTb BHUMaHWE Pa3BUTUIO CBOMX AMAEPCKMX KAYecTB.

KatoueBble cAoBa: boAoHckuin mpouecc, pedopmbl, Bbicllee obpa-
30BaHue, (paKkyAbTeT
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Introduction

The purpose of the paper is to determine the role of department
head in managing strategic reforms at History Department at one of
Kazakhstani Universities. The department is one of highly regarded
structural units of the considered Kazakhstani University. The cur-
rent research is based on data obtained in 2010.

After collapse of the USSR, Kazakhstan has lost a number of
items won on the scale of modernization in the beginning of 1990s.
There was an industrial slowdown, decrease of standard of living
and educational level of the population [1]. Instable social and eco-
nomic situation in the country had a huge destructive impact on a
higher education [2].The rupture of relationship with leading Soviet
higher education institutions (HEI) brought about an irreversible
change in the entire infrastructure of higher education in Kazakh-
stan. “’Brain drain’’ (mass migration of highly qualified specialists)
and underfunding have threatened the institutions into complete col-
lapse [3].Thus, to increase competitiveness and human potential the
strategic priorities of the state policy became integration into Euro-
pean Higher education Area (EHEA). The country has been imple-
mented the main objectives of the Bologna process in local HEIs
since 2001 and was accepted in EHEA in 2010 on the 12" of March
[4]. However, a limited scope of independence from central govern-
ment, lack of resources and nonproductive interconnection between
University governance and academic staff in HEIs restricted an ad-
equate implementation of the Bologna process objectives. In these
circumstances the department head is expected be a bridge between
HEI authority and the faculty and facilitate introduction of reforms
on departmental level [5]. However this issue is underestimated and
less explored in Kazakhstan higher education context [6].

Leadership, management and administration

The literature suggests that one of the roles the head of depart-
ment (HOD) undertakes concern with leadership, management and
administration. However, they could be conducted in different or-
der, the preference could be given either to one or to two of them
or all of them could be used simultaneously depending on different
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context and circumstances. Thus, before investigat-
ing the issues of the HOD role it is useful to consider
the differences among leadership, management and
administration and the dangers of giving preference
to one of them.

Theories of educational leadership and manage-
ment as well as administration intersect with each
other. Management is commonly employed in the
UK, Europe and Africa, whereas administration
term is used in the USA, Canada and Australia con-
texts [7]. There are no agreed definitions of leader-
ship, management and administration (Bush, 2003)
[8]. «In many ways, the continuum from theory to
practice with respect to leadership and management
in HEIs is dichotomousy. This division limits our
ability to gain an adequate insight into the these no-
tions (Taylor and de Lourdes Machado, 2006, p.
137) [9, p-137]. However, there would be made an
attempt to understand these terms drawing on the
literature.

Many authors see leadership as dealing with
«values and purposes» [8] or «vision, values and
mission» [10, 8 p.]. It is about shaping strategy [11]
and encouraging change [12]. By contrast, man-
agement is about the organisation’s functions, the
means by which to achieve the aims [8]. It deals with
the practical implications of the leadership strategy
(Anderson, 2004). While educational administration
applying to management related courses, considered
as its alternative [13].

In Australia and USA context, HOD additional-
ly to professorship roles [14] more than 3,5 of their
5 working days are dedicated to managerial duties
[15].

Thus, according to literature, the of HOD's
functions consist of

a) Manager

b) Instructional role

c) Leader role

d) Scholar role [16-20], [15], [21].

It was revealed that HODs could have different
motivations for taking on the role. In UK context,
some of the HODs are neutral to their duties while
others are excited. Some of them perceive it as an
opportunity to face a contest or feel them more
capable to hold such rank than rest of the staff. Their
background in tuition and study made them feel
appropriate to be appointed to the role of the chair
http://multitran.ru/c/m.exe?t=1912981 1 2 [22].
Whereas in USA and Australia HODs determined
the dutiful and aspiration to impact the modification
as the reasons of taking up a position of the HOD
[15].However, lack of scope, power and influence
on the staff and the frequent cases of faculty

unwillingness to share managerial roles could be
obstacles to adequate role fulfilment of the HODs
functions [23, p.143].

Departments, being a part of higher education
system, additionally to above stated duties are
expected to respond to new educational reforms.
As, a globalization and the requirements of the
knowledge society, which has an impact on higher
education all over the world have been transformed
into predominant European policies: the Lisbon
Strategy and the Bologna Process [24].

Formation of the European Higher education
area (EHEA) is significant for higher education
institutions within the Bologna Process member
states. Though, there are different figures of
its objectives implementation. Thus, 95% of
member universities have introduced the new
degree structure, but in some instances this has
not resulted curriculum reform. ECTS keeps
on expanding but is not always utilized for both
shifting and gathering the credits. The Diploma
Supplement is widely employed, but detached
from learning outcomes and qualifications
frameworks. Similarly, there is advancement in
improving national qualifications frameworks
(NQF), but importance of the learning outcomes is
underestimated in NQF, in promotion of students’
and staff mobility and lifelong learning. Nearly
all Bologna members have quality assurances
agencies (QA) or renewed their QA perspectives.
However, they did it without clear link to European
Standards and Guidelines or without consideration
of the extension of the university autonomy and
necessity to supply efficiently to the knowledge
of the community. Even though, the significance
of providing student service was expressed as a
vital issue in facilitating student-centred learning,
it was comparatively disregarded by institutions.
Thus, to achieve above stated obstacles, HEIs
and their leaders as central actors in the Bologna
process are expected to promote institutional
connectedness into the multi-dimensional reforms
and inspire as well as convince the faculty and
students. HIEs are supposed to have appropriate
conditions to facilitate introduction of the changes
[24]. Thus, any significant strategy adoption within
HEI and departmental faculty needs «the top-down
restructuring to be complemented by a bottom-
up process of coherently integrated teaching and
learning methods and course design through the
clear identification of learning outcomes for the
educational process» [25, p.163].For these purposes,
there is a need to define and be aware of the effect
of the Bologna process objectives introduction for
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those directly engaged in its implication, faculty and
students’ teaching and learning (Carter, 2006,p.143).

The bologna process outlines a few matters
directly concerning teaching and learning [25].
In Leuven and Louvain-la-Neuve communiqué
a significance of student-centred learning and
instructional duty of the HEIs and the need of
curricular enhancement with respect to improvement
ofthe learning effects were asserted [26]. The student-
centred learning was identified as a practice to be
realized through facilitating an innovative approach
to instructional practice and learning, efficient
promotion and supervision of learning as well as
curriculum stressed noticeably on the learner's
needs in all three cycles. According to Trends 2010,
there were introduced actions impacted teaching
and learning to improve the student’s experience
[24]. They were: undergraduate degree emphasizing
on student-centred learning, flexible learning route,
extension the scope of study in Master level across
the Europe and increased stress on a supervision
and teaching of the Doctoral students. In addition,
mass of the rectors in Bologna member HEIs linked
lifelong learning with an innovative instructional
practice and believed it had a potential to enhance
pedagogical practice for all degrees. «Teaching is
not any longer «privately owned». A greater stress
on quality and accountability makes teaching a
point of diversified assessment by the teachers and
by others (students, external assessors) [27].While
ECTS implementation facilitated accurate stress and
supported interaction in learning [28].

However, some academics state that teaching
conditions have declined in the mass (54 percent)
of 26 European countries in the period 2005-
2009 under Bologna process reforms [29]. Thus,
programs adapted to Bologna process principles
with multistage grading system supported «factual
knowledge and reproduction of knowledge». This
led to a superficial attitude to learning in preference
to profound attitude [30, p. 191].

To sum up, the literature suggests that although
it is commonly accepted that the HOD undertakes
leadership, research, instructional and managerial
functions, the changing entrepreneurial demands
and external assessment of the universities’
achievements forced HEIs authority and HODs
to give preference for the latter one. However,
overstatement of management in the expense of
educational goals has a danger of a managerialism,
whereas preference for leadership in the institution
could make it dysfunctional. But, there is an
argument that balance and practice of both leadership
and management would lead to efficiency. Being
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engaged in creation of an EHEA, participant HEIs
leaders and the HODs are expected to promote
implementation of the Bologna process objectives
through supporting the multi-dimensional reforms
and encouraging as well as creating appropriate
conditions for the staff and students’ teaching and
learning. The implementation of the strategy within
universities, departments and staff requires directed
reforms to be balanced by appropriate reflection of
the bottom level (department) taking in a account
learning effects on educational process, As, the
Bologna process forces changes philosophy of
learning and teaching. In some national contexts the
Bologna process objectives’ implementation had a
negative impact on teaching and learning, whereas
in some cases it benefited to enhance these practices.

Methodology

To discover staff and the head's perceptions
and understanding of HOD role in implementing
reform and its effect on teaching and learning a
questionnaire was adopted.

The questionnaire was conducted by internet-
based software Monkey survey. The research was
conducted in 2010. There was adopted a purposive
sampling. Thus, there were selected 4 staff
(assistant, assistant professor, associate professor,
full professor) members and HOD as a sample out
66 staff members of the department. There were
selected 2 male and 2 female staff members out of
39 male and 29 female staff. 2 of them have less than
10 years of experience while 2 have more than 10
years of practice at department. The HOD is a male
with 20 years of academic and 3 years of experience
in current HOD position. He was assigned by a
rector of HEL

Findings and analysis

The findings of the research revealed that mass
of'the faculty and HOD had shared vision concerning
the following activities within the role of the HOD.
All participant staff members and the head associated
HOD role with arrangement of teaching process and
supporting research of the staff. Thus, 3 out of 4
staff and the dean pointed out that one of the most
time demanding activities of the HOD's practices
were supervision, monitoring performance, office
management and his personal research activities.
However, majority of the staff additionally to above
stated actions preferred him to generate funds and
manage resources. But most of all they would like
him to give more preference for leadership functions
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such as sharing vision, dealing with the staff matters
(encourage professional development, counsel
etc.) and implementing changes in curriculum.
Interestingly, there were disclosed particular
preferences within genders. Whereas female
participants emphasized importance of conflict
management, male staff members expected the
HOD to focus more on managing resources in the
department. But these expectations were not noticed
in the HOD's prioritized activities. He would like to
spend much more time on monitoring performance
in the department.

As concerns how the HOD supports
implementation of the Bologna process objectives
in the department, faculty and HOD's responses
revealed that generally the head in provided scope
of control fairly managed to do it. Thus, 3 out of
4 staff members defined that HOD fairly supported
monitoring quality of internal management in the
department and involvement of the students in
decision making process.

Next, when respondents were asked to define the
level of their familiarity with the Bologna process, it
was found that 1 out of 4 staff members was very aware
of the Bologna process, while others had a common
understanding of this process. This corresponds to
HOD assumption that generally staff members were
fairly aware of new reforms features. However, one
of the participant staff suggested that HOD should
have paid more attention to share information on the
Bologna process within the faculty.

As concerns the effect of the Bologna process on
teaching and learning in the department, there was
disclosed that it has partly promoted student-centred
learning. Thus, dean and 3 out of 4 staff participants
stated that in last three years the students were more
involved in curricula design process, responsibility
for learning became shared, scores were allocated
only according to assessment results, the students
were more able to defend their statements and they
developed more open-minded approach. These
results partly supported Trends™ 2010 findings, that
the Bologna process objectives implementation
could emerge student-centred learning [24].

So, the role of the HOD was associated with
research and supervision activities. However,
there is division in staff and head's understanding

the role of the HOD. Thus, the staff expected the
HOD additionally to above stated activities and
managerial functions to undertake a leader's role,
including distributing views, introduction change
in curricula and dealing with staff matters. While,
the HOD preferred to emphasize on monitoring the
achievement of the department. This partly coincides
with the statement that increased assessment of
the universities forced them to concentrate on the
faculty achievement management [23].

The undertaken study was considered to be
useful for focusing on the aspects of the HOD
role concerning managing reforms, which was
underestimated in Kazakhstan higher education.
Due to a lack of prior research in this area in
Kazakhstan context, the research built a foundation
and suggested essential suggestions for further
investigations in this area.

Conclusion

The quantitative research facilitated to gain a
good conception of the HOD's role in managing
reforms and effect of these reforms on teaching and
learning at History department at one of Kazakhstani
Universities. The study has proposed that the HOD
in new educational reforms framework, additionally
to research and supervision activities are expected to
focus more on leadership role.

The dean and the faculty similarly understood
the role of HOD. Thus, they conceived it dealing
with supervision and supporting research in the
department. In fact the dean undertook these
activities. However, the staff members were expected
the HOD to emphasize on managing resources and
put more effort on leadership role.

The dean actively promoted adoption of the
curricula and study programs in line with the
Bologna declaration objectives. The Bologna
process objectives implementation led to more focus
on student-centred learning and increase of students
interests to subjects.

The research findings suggested that in the
framework of new reforms, HOD should put
more emphasize on leadership. Further research is
required to explore deeply the issues of different
departments’ heads ‘promotion of the reforms.
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