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FORMATION OF THE SUBJECT OF INTERCULTURAL COMMUNICATION IN 
FOREIGN-LANGUAGE EDUCATION

The article deals with the formation of the language personality, which is characteristic of language 
education. The language education in Kazakhstan includes teaching Kazakh and Russian languages, 
respectively; the language personality is formed at study of these languages. When studying a foreign 
language, a subject of intercultural communication is formed. In this regard, the linguistic personality 
has two of the abovenamed species, depending on what is the object of study language or foreign lan
guage education. A student in foreignlanguage education uses cognitive strategies of his culture as basic 
cognitive images, he uses them in cognition of the new culture of the country of the studied language. 
As a subject of intercultural communication, such a student is guided by new knowledge about his own 
culture discovered in the process of cognition of his own culture.

In the paper the main trends in teaching a foreign language are formulated. In particular, the revision 
of strategic directions for teaching a foreign language leads to a revision of the methodological training 
of a foreign language teacher and requires a teacher of a new education; the methodological basis for 
teaching a foreign language is the cognitivelinguistic culture methodology; the object of study «lingva
culture» synthesizes «languageculturepersonality» and reflects the goal of forming «subject of intercul
tural communication» as an integral subject of scientific researches; intercultural and communicative 
competence has become the object of the formation of a foreign language.

Key words:  language education, foreign language education, subject of intercultural communica
tion, language personality.
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Шет ті лі бі лім бе ру де гі мә де ниетaрaлық қaрым-қaтынaс суб ъек ті сін қaлыптaсты ру

Мaқaлaдa тіл дік бі лім бе ру ге бaйлaныс ты тіл дік тұлғa қaлыптaсты ру мә се ле сі қaрaсты
рылaды. Қaзaқстaндaғы тіл дік бі лім қaзaқ жә не орыс тіл де рін мең гер ту ді қaмти ды жә не тіл дік 
тұлғa осы тіл дер ді оқы туғa сәй кес қaлыптaсaды. Шет тіл де рін оқы тудa мә де ниетaрaлық қaрым
қaтынaс суб ъек ті сі қaлыптaсaды. Осығaн бaйлaныс ты тіл дік тұлғa әр түр лі оқы ту нысaны бо лып 
тaбылaтын тіл дік не ме се бaсқa тіл ді бі лім бе ру сияқ ты екі мүм кін дік ке ие болaды. Бaсқa тіл де 
бі лім aлудa сту дент ті лін оқып отырғaн ел дің мә де ниетін тaну үшін бaзис тік ког ни тив ті бей не ре
тін де өз мә де ниеті нің тaным дық стрaте гиялaрын қолдaнaды.

Мә де ниетaрaлық қaрымқaтынaс суб ъек ті сі ре тін де мұндaй сту дент өз ге мә де ниет ті тaну 
үде рі сін де бaйқaлғaн өз мә де ниеті турaлы жaңa бі лім ді бaғдaр ете ді. Мaқaлaдa шет ті лін оқы
ту дың не гіз гі бaғыттaры жинaқтaлып мaзмұндaлaды. Aтaп aйт қaндa, шет ті лін оқы ту дың стрaте
гиялық бaғыттaрын, шет ті лі оқы ту шы сын дa йын дaудың әдіснaмaсын қaйтa қaрaсты ру ды жә не 
жaңa бі лім бе ру мұғaлі мін тaлaп ете ді; ког ни тив тілинг вис тикaлық әдіснaмa шет ті лін оқы ту дың 
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әдіснaмaсы болaды; «линг во мә де ниет» оқы ту нысaны «тілмә де ниеттұлғaны» құрaйды жә не ғы
лы ми зерт теу лер дің ин тегрaтив ті пә ні ре тін де «мә де ниетaрaлық қaрымқaтынaс суб ъек ті сін» 
қaлыптaсты ру мaқсaтын aйқындaйды; мә де ниетaрaлық жә не ком му никaтивтік құ зы рет ті лік тер 
шет ті лін оқы ту нысaны бо лып сaнaлaды.

Тү йін  сөз дер: тіл дік бі лім, бaсқa тіл де бі лім бе ру, мә де ниетaрaлық қaрымқaтынaс суб ъек ті сі, 
тіл дік тұлғa.
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Фор ми ровa ние суб ъектa меж куль тур ной ком му никaции в иноя зыч ном обрaзовa нии

В стaтье рaссмaтривaют ся воп ро сы фор ми ровa ния язы ко вой лич нос ти, ко то рые хaрaктер ны 
для язы ко во го обрaзовa ния. Язы ко вое обрaзовa ние в Кaзaхстaне вк лючaет обу че ние кaзaхс ко му 
и русс ко му языкaм, и соот ве тст вен но, язы ковaя лич ность фор ми рует ся при изу че нии этих язы
ков. При изу че нии инострaнно го языкa фор ми рует ся суб ъект меж куль тур ной ком му никa ции. В 
свя зи с этим язы ковaя лич ность имеет две вы шенaзвaнные рaзно вид нос ти в зaви си мос ти от то го, 
что яв ляет ся объек том изу че ния – язы ко вое или иноя зыч ное обрaзовa ние. Сту дент в иноя зыч ном 
обрaзовa нии поль зует ся познaвaтель ны ми стрaте гиями своей куль ту ры кaк бaзис ны ми ког ни тив
ны ми обрaзaми, он ис поль зует их в познaвa нии но вой куль ту ры стрaны изучaемо го языкa. Кaк 
суб ъект меж куль тур ной ком му никaции тaкой сту дент ориен ти рует ся нa выяв лен ные в про цес се 
познa ния чу жой куль ту ры но во го познa ния о собст вен ной куль ту ре. 

В стaтье сфор му ли ровaны и обоб ще ны ос нов ные тен ден ции обу че ния инострaнно му язы ку. 
В чaст нос ти, пе рес мотр стрaте ги чес ких нaпрaвле ний обу че ния инострaнно му язы ку ве дет к пе
рес мот ру ме то до ло ги чес кой под го тов ки пре подaвaте ля инострaнно го языкa и тре бует учи те ля 
но во го обрaзовa ния; ме то до ло ги чес кой ос но вой обу че ния инострaнно му язы ку стaно вит ся ког
ни тив нолинг во куль турнaя ме то до ло гия; объект изу че ния – «линг во куль турa» син те зи рует »язык
куль ту рулич ность» и отрaжaет цель фор ми ровa ния »суб ъектa меж куль тур ной ком му никa ции» кaк 
ин тегрaльно го пред метa нaуч ных исс ле довa ний; меж куль турнaя и ком му никaтивнaя ком пе те нт
нос ть стaли объек том обрaзовa ния инострaнно го языкa. 

Клю че вые словa: язы ко вое обрaзовa ние, иноя зыч ное обрaзовa ние, суб ъект меж куль тур ной 
ком му никa ции, язы ковaя лич ность.

introduction
At present, the studies on the theory and meth-

odology of teaching foreign languages show an in-
creasing interest in the ways of forming a language 
personality in the process of teaching languages. 
This direction is considered as a fundamentally new 
approach to teaching subjects of the language cycle. 
Quite justified in this case is the statement of Yu.N. 
Karaulov: «As long as the language learning mod-
els are limited to the systemic representation of the 
language itself and do not invade the structure of 
the personality, the language personality, they are 
doomed to remain something external, alien to the 
object of language teaching».

The first such approach to teaching languages 
was developed by G.I. Bogin in the 1980s. Solving 
the question of the success of schoolchildren prepa-
ration on philological subjects: native language and 
literature, foreign language, readiness to use oral and 
written speech in connection with the study of other 
subjects at school, to enter into communication in 
different situations in accordance with the norms of 

verbal behavior, the author concludes about the need 
to have a certain stable evaluation criterion, which 
will allow to orientate in the process of construct-
ing teaching activities. Neither language nor speech, 
in his opinion, by themselves cannot serve as such 
a criterion. In order to solve this problem, it was 
proposed to introduce the concept of «language per-
sonality», which would characterize the personality 
from the point of view of its readiness to produce 
speech acts, to create and accept verbal products, 
and to consider language components as evaluation 
criteria for the level of language proficiency.

Materials and Methods 
Methodology. If we investigate the 

transformation of the concept of «language 
personality» in the theory and methodology of 
teaching foreign languages, we can identify several 
interpretations. Thus, in the first interpretation of 
the language personality, emphasis was placed on 
the verbal ability of the individual. The advantage 
of this approach to language teaching was that 
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for the first time the aim of language teaching 
became not mastering language system, separate 
knowledge, abilities and skills in using a language, 
but formation of a linguistic personality with a 
complex of skills and abilities to conduct speech 
acts [1]. At the same time, the consideration of the 
concept of the «linguistic personality» irrespective 
of the cognitive aspect of the linguistic personality 
when solving the problems of students’ preparation 
for the situation of intercultural communication has 
become insufficient.

The modern theory and methodology of teaching 
foreign languages has its own understanding of the 
structure and content of the language personality, 
realized in a new direction: the formation of a 
secondary linguistic personality, which is defined as 
the totality of a person’s ability to communicate at an 
intercultural level, which is understood as adequate 
interaction with representatives of other cultures.

literature review
As N.D. Gal’skova has mentioned, the process of 

the formation of the secondary language personality 
is associated not only with mastering the verbal 
code of a foreign language by the learner and the 
ability to use image of the world» characteristic 
to the bearer of this language as a representative 
of a particular society, thus, the author thinks that 
teaching of a foreign language should be aimed at 
involving the learners in the conceptual system of 
the foreign linguasociety.

As for the term «secondary language per-
sonality», it is widely encountered in the modern 
scientific literature on psycholinguistics, intercultural 
communication, and methodology of teaching foreign 
languages [2]. At the same time, the theory of the 
formation of a secondary language personality does 
not have unambiguous interpretations.

The concept of «secondary language personality», 
introduced into the Russian methodology by I.I. 
Khaleeva, meaning in a broad context a linguistic 
personality, the formation of which occurs in 
the process of teaching a foreign language, has a 
specific interpretation with a narrower consideration 
in the theory and methodology of teaching foreign 
languages.

The modern interpretation of the concept 
«secondary language personality» is based on the 
introduction through foreign language of not only 
of the secondary language system of inophonic 
linguoculture, but also of the conceptual image of 
the world within which the national character and 
the national mentality of the native speaker are 
developing. In other words, the secondary linguistic 

personality is a collection of human traits that 
consists of mastering the verbal-semantic code of 
the studied language, that is, the «linguistic image of 
the world» of the speakers of this language, and the 
conceptual image of the world that allows a person 
to understand a new social reality.

In the opinion of the proponents of the theory of 
the secondary language personality, the development 
of the properties of the «secondary language 
personality» in the learner, which allow him to be an 
effective participant in intercultural communication, 
is actually the strategic aim of teaching a foreign 
language at the present stage. According to the 
researchers, the realization of this aim means the 
development of the learner’s ability to use the 
appropriate foreign language «technology»[3], 
extralinguistic information necessary for adequate 
communication and understanding at the intercultural 
level, as well as qualities that allow direct and 
indirect communication with representatives of 
other cultures. A great importance is attached to the 
axiological approach, when emphasis is placed on 
the recognition and interpretation of the motives 
and attitudes of a person belonging to foreign 
community, where a different value system operates.

The approach to teaching foreign languages 
as a means of intercultural communication is also 
based on research in the field of methodology 
and linguoculturology, which justify the idea 
that the possibility of communication between 
native speakers and non-native speakers is greatly 
complicated by differences in the perception of 
«world images» and the divergence of conceptual 
systems of different societies. For example, E.F. 
Tarasov states: «There is a reason to believe that 
the main cause for the lack of understanding in 
intercultural communication is not the difference in 
languages, since the formation of skills of speaking 
(writing) and listening (reading) is relatively simple, 
but the difference of national consciousness of 
communicants» .

The task of the methodology of foreign language 
teaching within the framework of this theory is to 
teach the bearer of the image of the world of one 
socio-cultural community to understand the carrier 
of another linguistic image of the world.

So, the processes of dialogue of cultures, 
according to GV.Elizarova predetermined the 
transformation of the concept of «language 
personality» to the level of a mediator of cultures. 
As the principles of the formation of a similar level 
of intercultural competence the author names the 
principle of a culturally-related study of native and 
foreign languages, ethnography, speech strategies, 
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awareness and «experience,» the management of 
one’s own psychological states, and empathy.

The processes of the formation of a linguistic 
personality in the light of its multicultural orientation 
are considered in the study by L.P. Khalyapin.

In the opinion of the author, the polylogue of 
cultures in the context of globalization is not only a 
horizontal interaction, but also a vertical interaction 
(national and ethnic cultures), the complex «cross» 
links of cultures developing within the framework 
of secular states and territorial communities that 
share different religious beliefs [4]; traditional 
cultures and cultures of post-industrial societies, 
developing high technologies, etc. The resulting 
complex network information and communication 
structure is assembled into a whole not through a 
dialogue between cultures open to interaction, but 
in the polylogue of a multitude of different cultures 
interacting by a network principle. The dialogic 
paradigm is already only a part of the process of 
interaction, for polylogism is akin to polyphonicism, 
based on the simultaneous intersection of diverse 
independent lines, but included in the whole on 
equal rights and forming this whole only under 
conditions of interaction.

In the conditions of the formed society, in a great 
demand is not the secondary language personality, 
which in the process of teaching foreign languages is 
attached only to the conceptual system of speakers of 
the second (foreign) language, but the multicultural 
language personality, in which the ability and 
willingness to interact with representatives of different 
countries and cultures is formed, believes L.P. 
Khalyapin. The multicultural language personality is 
a personality in whose structure the foreign language 
has formed such a complex of competences that 
allows them to navigate in the conceptospheres of 
universal, ethnocultural, sociocultural and individual 
cultural types that ensures the development of 
their readiness and ability to actively interact with 
representatives of the multicultural world, the author 
identifies the fillowing competencies ascomponents in 
the structure of the multicultural language personality 
[5-6]:

‒ polyconceptual, which allows to navigate in 
the conceptospheres of different linguistic cultures;

‒ polylinguistic, providing the opportunity to 
use English as a language of global communication 
or several foreign languages;

‒ communication and technology, which 
allows using Internet communication programs for 
interaction with representatives of different cultures.

In detailing the competence model of a 
multicultural language personality, the author 

considers it in the form of three blocks: competency; 
competence; and knowledge, skills, and abilities:

‒ multicontractual competence consists of 
competences in the field of universal cultural 
concepts; ethnocultural concepts; sociocultural 
concepts; individual cultural concepts;

‒ polylinguistic competence is represented by 
competences in the field of the electronic version of 
the English language; or several foreign languages;

‒ communication and technological competency 
has in its content competences in the field of modern 
information technologies; in the field of features of 
Internet communication.

Thus, we can draw the following conclusion 
that the concept of «language personality» 
undergoes transformation due to the emergence of 
new achievements in basic sciences (linguistics, 
psycholinguistics) and the requirements that society 
makes to the system of teaching foreign languages 
at each new stage of its development.

Analysis of modern approaches to the theory of 
language personality shows that the methodology of 
teaching foreign languages is aimed at the scientific 
substantiation of various models of the formation 
of a language personality in the conditions of 
instruction and, therefore, the object of its interests is 
the linguistic personality as the aim of teaching, and 
also the process of «transferring» and developing 
the ability to verbal communication in the studied 
language [7-8].

With regard to such maximal qualitative levels 
of appropriation of another culture and language 
as the personality of the «subject of the dialogue 
of culture», «secondary linguistic personality», 
«multicultural language personality», «mediator of 
cultures», characterized by the level of possession 
of foreign lingual culture, equated to the level of 
the bearer of a foreign language and culture, then, 
in our opinion, in the absence of a linguistic and 
sociocultural environment, this will be impossible 
or, at least, difficult [9].

We share S.S. Kunanbaeva’s opinion, who 
proposes the level of the personality of the «subject 
of intercultural communication» as «the highest 
attainable quality level in the absence of a linguistic 
and sociocultural environment» [7].

The technologies for the formation of 
intercultural and communicative competences 
are methods of critical thinking, and methods of 
problem teaching (O.S. Vinogradova).

As for the technologies for the formation of 
intercultural and communicative competence in the 
conditions of the secondary school, the formation 
and establishment of the «subject of intercultural 
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communication» is achieved «step by step through 
mastering specific indicators of the quality of 
training in accordance with internationally standard 
requirements» [7, p.68 ].

Six levels of mastering FL in the model of 
«Common European Competences», unifying the 
requirements for the level of training in a foreign 
language, are projectively recommended, as 
achievable, at the level of the national education 
system:

for the primary school, a starter program is 
recommended;

for the basic stage (grades 5-10) ‒ levels A1, A2, 
2;12

for profile classes 12-years (11-12 grades) ‒ 
level В1 and profile-oriented educational programs;

for specialized schools ‒ programs and standards 
of the 4th level (B2);

for technical and professional educational 
institutions ‒ level В1 and the basis of LSP 
(professional program);

for post-secondary professional education 
institutions ‒ level B2 and the basis of the LSP;

for non-linguistic universities ‒ level B2 and full 
course LSP (professional program);

for language universities ‒ mastering the 
levels of B2, C1, C2, LAP (language for academic 
purposes) and specially-professional programs LSP;

for magistracy ‒ levels C1, C2 of the second 
FL for linguistic universities; Level C1 of the first 
FL for non-linguistic universities; LSP ‒ for the 
profile magistracy; LAP, LSP ‒ for research and 
development.

Thus, the Kazakhstani methodical school gave 
its methodological interpretation of the modern 
concept of foreign language education, set forth 
in the work of S.S. Kunanbayeva, which, in fact, 
is the general line for the development of foreign-
language education in the Republic of Kazakhstan.

The assessment system is certification 
requirements of the country of the studied language. 
Orientation to the international certification system 
makes it possible to include in the content of foreign 
language education those requirements that are 
defined in a particular system.

1The proficiency levels of «Common European Framework:

A1 – survival level
} A – elementaly command in FL

A2 – waystage level
В1 – Thresholdlevel

} В – expressing oneself in FL
В2 – Vantagelevel
С1 – Proficiencylevel

} С – FLfluency
С2 – Masterylevel

The complexity and dynamism of the 
development and functioning of the sphere of 
modern foreign language education impose new 
demands on all its subjects, and first of all on the 
teacher. Therefore, an important factor in the success 
and effectiveness of foreign-language education 
is the methodological training of foreign language 
teachers.

In V.Sitarov’s opinion, it represents a structural 
formation, presupposing the presence of three main 
components, including, in turn, a number of key 
competences:

‒ communicative component, including language, 
speech, socio-cultural competence;

‒ didactic component in the form of competence, 
which is an acquired synthesis of knowledge, 
abilities, skills of creative pedagogical activity, 
functioning as modes of activity;

‒ reflexive component as a personal competence: 
a regulator of personal achievements, an impetus to 
self-knowledge and professional growth.

I.A. Bredikhina interprets the composition of 
the professional competence of a foreign language 
teacher somewhat differently, defining the following 
components of competence:

– communicative-cultural competence, consisting 
of linguistic, speech, linguocultural subcompetences;

– general scientific competence, consisting of 
cognitive, literary-theoretical, historical-literary, 
research subcompetences;

– psychological-pedagogical competence, con-
sisting of psychological, pedagogical, methodological 
subcomponents;

– personal competence;
– self-educational competence, consisting of 

psychological, methodological, lingua-communi-
cative, professionally-applied subcompetences.

O.B. Bigich believes that the result of the 
methodological education of future teachers of 
a foreign language (FL) is the personality and 
professionalism of the teacher, in fact, being 
parity categories [10]. The object of personal and 
methodological development of students as future 
teachers of primary school,according to O.D. 
Bigich,includes professional-pedagogical orientation, 
critical thinking and a number of personal qualities, 
methodological culture and educational autonomy.

In the opinion of D.E. Sagimbayeva, in 
accordance with the specifics of the activity of a 
foreign language teacher, when the main function 
in the profession of a teacher of a foreign language 
is the communicative-teaching function, two main 
components of the professional competence of the 
foreign language teacher can be singled out [23]:
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– professional-communicative competence;
– professional-methodological competence.
Both types of activity represent a deep 

synthesis of verbal and didactic-methodological 
actions, which are in different proportions to each 
other. Thus, a verbal component dominates in 
the professional-communicative activity, while 
in the professional-methodological a didactical-
methodological component prevails.

U.T. Nurmanina in her study reveals the essence 
of the teacher’s readiness to conduct a foreign 
language lesson. The significance that the author 
places in the notion of «readiness» is very close 
to the notion of «competence» [22]. The author 
follows the following logic that the concept of 
«readiness» expresses the person’s orientation to 
professional activity [11]. Pedagogical readiness 
is interpreted by the researcher as psychological 
preparedness, as a stable characteristic of a 
person in activity, as an integral complex that 
includes motivational, intellectual and emotional 
changes that are adequate to the content and 
conditions of activity [20]. Thus, in the opinion 
of U.T. Nurmanalina, readiness for professional 
pedagogical activity can be represented as 
a synthesis of personal attitudes, profound 
professional knowledge, abilities, skills, positive 
motivation for the pedagogical profession, the 
dynamics of psychological processes, activity and 
autonomy in solving pedagogical tasks.

E.V. Kuzlyakina in her research considered 
professional communicative skills as a holistic, 
integrative education that includes culturological, 
psychological, pedagogical, methodological and 
linguistic components and serves to establish 
pedagogically expedient relationships and the 
organization on their basis of optimal personal and 
socially-oriented interaction to achieve cognitive, 
developmental, educational and educational tasks 
[19]. The structure of professional communicative 
skills is made up of general verbal skills (perceptive-
analytical, prognostic-projective, productive, 
reflexive-corrective) and communicative skills that 
provide the projective, adaptive, organizational, 
motivational, monitoring and research functions of 
a foreign language teacher [12]. 

The key competences of the future teacher of a 
foreign language are considered in the study of O.O. 
Shalamova, among which the author singles out the 
following:

‒ socio-cultural competence, the content of 
which is intercultural interaction, language and 
speech development, mastering the culture of native 
and foreign languages;

‒ competence of personal self-improvement 
and self-development, which includes self-
improvement, self-regulation and self-development; 
social, personal and activity reflections;

‒ informational-technological competence as 
mastering computer literacy for the purpose of 
searching and operative processing of necessary 
information; application of modern information 
technologies in the educational and cognitive 
activities of the future teacher of a foreign language 
[18].

According to A.N. Dakhin, professional 
competence of the teacher can have the following 
components: axiological, culturological, life-
creative, moral-ethical, and civil.

The axiological component includes universal 
values that are selected, discussed, critically 
evaluated, appropriated and become a component 
of the spiritual world of a man, and sometimes 
alienated [13].

The cultural component contains various 
cultural areas in which the life activity of a 
person (academic, recreational, etc.) takes place; 
general cultural abilities necessary in professional 
activity; values and traditions of national culture 
and actions for their preservation, revival, 
reproduction.

The life-creative component is the ability to 
organize and live real events, the ability to apply 
technologies that occur in everyday life (functional 
literacy); readiness to change and improve the 
living conditions of life, the transformation of the 
microsociety [14].

Moral-aesthetic ‒ the accumulation of living 
experience of emotionally saturated situations 
of humane behavior; the organization of charity 
activities, the manifestation of caring for others, 
tolerance for other people, adequate self-esteem.

Civil ‒ participation in socially useful activities, 
manifestation of civic feelings, defending human 
rights and other situations that develop the 
experience of civil behavior [15].

A.N. Dakhin understands competence as a high 
level of professional knowledge and skills, refracted 
in the ways of professional activity. In the model of 
the teacher’s professional competence, he includes 
such elements as:

General pedagogical culture: the manifestation 
of professional pedagogical, general cultural and 
personal qualities in the process of educational 
activity [30];

Socio-cultural qualities: high spirituality, civic-
mindedness, humanity, erudition, activity and 
mobility [31];
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General educational skills: designing and 
practical organization of activities; a combination 
of different conceptual schemes; use of information 
in the contextual version; determination of merits 
and demerits in the activity; analysis, reflection 
and improvement of their own methods; gnostic 
skills [16];

Personal qualities of the teacher: recognizing 
oneself as a developing subject, the culture of 
human interactions, recognizing learners as equals 
and as developing subjects of the educational 
process;

Personal life experience of the teacher;
Professional qualities of the teacher: knowledge 

of the subject, psychological and pedagogical 
competence, technological and functional literacy.

Thus, all researchers are united in their 
opinion that the teacher of the new formation is a 
spiritually developed, creative person, possessing 
professional skills, a pedagogical gift and a desire 
for obtaining new knowledge [17]. The personality 
of a modern teacher is viewed not as a simple sum 
of properties and characteristics, as traditionally 
described in qualifying characteristics of 
pedagogical specialties, but as an integral dynamic 
personality, the logical center and foundation of 
which is the personal motivational sphere that 
makes up social and professional position of the 
personality [29].

The level of modern requirements for teachers 
of foreign languages is reflected in the Concept of 
the Development of Foreign Language Education 
in the Republic of Kazakhstan and is aimed at 
ensuring:

1) continuity and consistency of the content 
of pedagogical education, oriented to foreign-
language professional activity, achieved by a 
common target orientation, mutual consistency 
and continuity of educational standards, curricula 
and programs of different levels and stages of 
pedagogical education;

2) purposeful preparation of teaching staff for 
the foreign language teaching, differentiated by 
levels, stages, forms of instruction and types of 
educational institutions in the system of university 
and postgraduate education;

3) creation of a mechanism for updating the 
subjective, psychological, pedagogical and general 
cultural preparation of specialists [27];

4) preparation of a new generation of competent, 
highly educated, competitive foreign language 
teachers who creatively implement the National 
Concept for the Development of Foreign Language 
Education [28];

5) achievement of the level of foreign language 
training corresponding to international standard 
requirements [26];

6) convertibility of diplomas in the field of 
foreign language acquisition;

7) possibility of obtaining international 
certificates in foreign language acquisition;

8) cardinal processing of regulatory-managerial 
and educational-methodological documentation;

9) creating textbooks and educational-
methodological complexes that meet the 
requirements of the new social procurement;

10) mastering new international standard 
methods and technologies for assessing the level of 
foreign language proficiency.

11) introduction of modern methods and 
technologies, including informational and computer, 
foreign language education [25].

12) maintenance of efficiency and quality of 
retraining and improvement of professional skill of 
working teachers, teaching staff in the conditions of 
modernization of foreign language education.

results and discussion
Thus, the modern characteristic of the foreign 

language education given in this section allows us to 
formulate the main tendencies of foreign-language 
education, which are as follows:

‒ proficiency in one or several foreign languages 
is at present presupposed by not only economic, but 
more general educational points, as a factor of the 
overall political and cultural development of the 
individual [22];

‒ expansion of the subjective area «foreign 
language» to the level of «foreign language 
education» [24];

‒ methodological basis of foreign-language 
education is the cognitive-linguocultural 
methodology;

‒ the object of study is «linguoculture» as a 
methodologically basic category that synthesizes 
the «language-culture-personality», which reflects 
the goal-producing product as a formed «subject of 
intercultural communication» into an integral object 
of scientific research [19];

‒ intercultural and communicative competence 
is the object of formation of foreign-language 
education;

‒ the result of foreign-language education is a 
subject of intercultural communication [21];

‒ the system of assessing the formation of 
intercultural and communicative competence 
considers an internationally accepted system of 
controlling-assessment tasks;
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‒ reconsideration of the strategic orientations 
of the foreign language education predetermined 
and the reconsideration of the methodological 
preparation of the foreign language teacher, which 
demands a teacher of a new formation [20].

conclusion 
Without denying the importance of traditional 

ways of mastering the language and culture, 
it is necessary to pay a special attention to the 
fact that in the new millennium, we should take 

into account the current state of science and 
new technologies that enable us to effectively 
reflect and convey the facts and events of the 
present time [23]. In this regard, computer and 
multimedia approaches, the newest information 
and communication technologies, which allow to 
optimize the accumulation, fixation and transfer 
of cultural and linguistic information, acquire 
special significance for studying the languages 
and cultures of the peoples of the world.
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