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FORMATION OF THE SUBJECT OF INTERCULTURAL COMMUNICATION IN
FOREIGN-LANGUAGE EDUCATION

The article deals with the formation of the language personality, which is characteristic of language
education. The language education in Kazakhstan includes teaching Kazakh and Russian languages,
respectively; the language personality is formed at study of these languages. When studying a foreign
language, a subject of intercultural communication is formed. In this regard, the linguistic personality
has two of the above-named species, depending on what is the object of study language or foreign lan-
guage education. A student in foreign-language education uses cognitive strategies of his culture as basic
cognitive images, he uses them in cognition of the new culture of the country of the studied language.
As a subject of intercultural communication, such a student is guided by new knowledge about his own
culture discovered in the process of cognition of his own culture.

In the paper the main trends in teaching a foreign language are formulated. In particular, the revision
of strategic directions for teaching a foreign language leads to a revision of the methodological training
of a foreign language teacher and requires a teacher of a new education; the methodological basis for
teaching a foreign language is the cognitive-linguistic culture methodology; the object of study «lingva-
culture» synthesizes «language-culture-personality» and reflects the goal of forming «subject of intercul-
tural communication» as an integral subject of scientific researches; intercultural and communicative
competence has become the object of the formation of a foreign language.

Key words: language education, foreign language education, subject of intercultural communica-
tion, language personality.
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LLeT TiAi 6inim GepyAeri MoaAeHHeTapaAblK, KapbIM-KaTbIHAC CYObEKTICiH KAAbINTACTbIPY

Makanapa TiaaiK GiAiM 6Gepyre 6GanmAaHbICTbl TIAAIK TyAFa KAAbINTACTbIPy MOCEAeCi KapacTbl-
pbiAaabl. KasakcTaHAarbl TIAAIK BIAIM Ka3ak, >keHe OpbIC TIAAEPIH MEHIePTYAI KaMTUAbI >KOHE TiAAiK
TYAFA OCbl TIAAEPAI OKbITyFa COMKeC KaAbinTtacaabl. LLIeT TiaaepiH OKbITyAa MBAEHMETaPAAbIK, KapbiM-
KaTblHaC CybbekTici KaAbinTacaabl. OcbiFaH 6aNAaHbICTbI TIAAIK TYAFa SPTYPAI OKbITY HbiCaHbl GOAbIN
TabblAaTbIH TIAAIK Hemece Gacka TiAAl BiAIM Bepy cusKTbl eki MyMKiHAIKKe ne 6oaaabl. backa Tiaae
6iAIM aAyAQ CTYAEHT TiAIH OKbIM OTbIPFaH EAAIH MOAEHMETIH TaHy YiliH 6a3UCTiK KOTHUTUBTI GerHe pe-
TIHAE 63 MBAEHMETIHIH TaHbIMAbBIK, CTPATErMIAAPbIH KOAAQHAADI.

MaaeHueTapaabik, KapbiM-KaTblHAC CyObekTiCi peTiHAe MYHAQM CTYAEHT ©3re MOAEHMETTI TaHy
yAepiciHae GanKaAraH ©3 MOAEHMETI TypaAbl >kaHa GiAiMal Garaap eTeai. Makaraaa wWweT TiAIH OKbl-
TYAbIH Heri3ri 6arbITTapbl >KMHAKTaAbIN Ma3MyHAAAAAbI. ATarn alTKaHAQ, LWeT TiAiH OKbITYAbIH CTpaTe-
rMSAbIK 6aFbITTapblH, WET TiAl OKbITYLLIbICbIH AAMbIHAQYAbIH dAiCHaMaCbiH KarTa KapacTbIpyAbl >koHe
>kaHa 6iAIM Oepy MyFaAiMiH TaAamn eTeAl; KOrHUTUBTI-AMHIBUCTMKAABIK, DAICHaMa LIET TIAIH OKbITYAbIH
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aAicHaMachl 60AAAbI; «AMHTBOMBAEHMET» OKbITY HbICaHbl «TIA-MAAEHMET-TYAFaHbI» KyPanAbl XXOHe Fbl-
AbIMM 3EPTTEYAEPAIH MHTErpaTtuBTi MoHi pPeTiHAE «MOAEHMETapPaAblK, KapbIM-KATbIHAC CyObEKTICiH»
KAABINTACTbIPY MaKCaTblH aiKbIHAAMAbI; MOAEHMETAPAAbIK, YKOHE KOMMYHMKATMBTIK KY3bIpeTTiAIKTEp
LLET TiAIH OKbITY HbICaHbl GOAbIM CaHaAaAbl.

Tynin ce3zaep: TirAiK BiniM, 6acka Tinae BiAiM Gepy, MBAeHMETapaAbIK, KapbIM-KaTbIHAC CyObEKTICI,
TIAAIK TyAFa.
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®opmupoBaHue CybobekTa MeXKYAbTYPHONH KOMMYHHUKALLMM B MHOSI3bIMHOM 06pa3oBaHMM

B cTaTtbe paccMaTpuBaloTCsl BONPOChl (hOPMMPOBAHMS SI3bIKOBOM AMYHOCTHM, KOTOPbIE XapakTepHbl
AAS 913bIKOBOTO 06pa3oBaHms. S3bikoBoe obpasoBaHue B KazaxcTtaHe BKAOUAeT obyyeHue Ka3axCKomy
M PYCCKOMY $13blKaM, M COOTBETCTBEHHO, S13bIKOBasi AMMHOCTb (DOPMMPYETCS MPU U3YUYEHUN ITUX S3bl-
KOB. [pn M3yuyeHUM MHOCTPAHHOIO $i3blka (DOPMUPYETCS CyObEKT MEXKKYABTYPHON KOMMYyHMKaLmu. B
CBSI31 C 3TUM 93bIKOBasi AMMHOCTb MMEET ABE BbllLieHa3BaHHble Pa3HOBMAHOCTU B 3aBUCMMOCTM OT TOrO,
4TO SIBASIETCS OObEKTOM M3YUeHUs — S3bIKOBOE UAM MHOS3bIYHOE 0bpasoBaHue. CTyAEHT B MHOSI3bIYHOM
006pa3oBaHMM MOAb3YETCS MO3HABATEAbHbIMM CTPATErMSIMIN CBOEM KYABTYPbI KaK 6a3nCHbIMU KOTHUTUB-
HbIMM 00pasamu, OH UCMOAb3YET MX B MO3HABAHWM HOBOW KYAbTYPbl CTPaHbl M3y4yaemoro s3bika. Kak
CYyObEKT MEXXKYABTYPHOM KOMMYHMKALMKM TakoW CTYAEHT OPUEHTUPYETCS Ha BbISIBAEHHbIE B MpoLecce
MO3HAHMS YY>KOM KYABTYPbl HOBOrO MO3HAHWs O COOCTBEHHOM KYAbTYpeE.

B cratbe cchopmyanpoBatbl M 06006LLEHbI OCHOBHbIE TEHAEHLIMM 00YUYEeHUSI MHOCTPAHHOMY S13bIKY.
B uyacTHOCTM, nepecMOTp CTpaTernyeckmx HarmpaBAeHUI 00yUYeHUsi MHOCTPAHHOMY S3blKy BEAET K re-
pPecMoTpy METOAOAOTMUYECKON MOAFOTOBKM MPEnoAaBaTeAs MHOCTPAHHOTO $i3blka U TpebyeT yunTeas
HOBOro 06pa30BaHMsl; METOAOAOTMUYECKOM OCHOBOM 00OYyUYeHUs! MHOCTPAHHOMY S13bIKY CTAHOBMTCS KO-
HUTMBHO-AMHIBOKYABTYPHAsl METOAOAOTUS; OOBEKT M3YUEHUS — «AMHTBOKYABTYPA» CUHTE3UPYET »93blIK-
KYABTYPY-AMUYHOCTb» U OTPAXKAET LieAb (POPMMPOBAHUS »CyObEKTa MEXKYABTYPHOM KOMMYHUKALLMM» KaK
MHTErpaAbHOrO NMpeAMeTa HayUHbIX UCCAEAOBAHMIA; MEXKKYABTYPHAs U KOMMYHMKATUBHAs KOMMEeTeHT-

HOCTb CTaAM 0ObeKTOM 06pa3oBaHNS MHOCTPAHHOIO si3biKa.
KAroueBble cAoBa: s13bIkoBOe 06pa3oBaHMe, MHOS3bIYHOE 06pa3oBaHme, CyObeKT MEXKYAbTYPHOM

KOMMYHUKaUWKN, A3blKOBast AMMHOCTb.

Introduction

At present, the studies on the theory and meth-
odology of teaching foreign languages show an in-
creasing interest in the ways of forming a language
personality in the process of teaching languages.
This direction is considered as a fundamentally new
approach to teaching subjects of the language cycle.
Quite justified in this case is the statement of Yu.N.
Karaulov: «As long as the language learning mod-
els are limited to the systemic representation of the
language itself and do not invade the structure of
the personality, the language personality, they are
doomed to remain something external, alien to the
object of language teaching.

The first such approach to teaching languages
was developed by G.I. Bogin in the 1980s. Solving
the question of the success of schoolchildren prepa-
ration on philological subjects: native language and
literature, foreign language, readiness to use oral and
written speech in connection with the study of other
subjects at school, to enter into communication in
different situations in accordance with the norms of
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verbal behavior, the author concludes about the need
to have a certain stable evaluation criterion, which
will allow to orientate in the process of construct-
ing teaching activities. Neither language nor speech,
in his opinion, by themselves cannot serve as such
a criterion. In order to solve this problem, it was
proposed to introduce the concept of «language per-
sonality», which would characterize the personality
from the point of view of its readiness to produce
speech acts, to create and accept verbal products,
and to consider language components as evaluation
criteria for the level of language proficiency.

Materials and Methods

Methodology. If we  investigate the
transformation of the concept of «language
personality» in the theory and methodology of
teaching foreign languages, we can identify several
interpretations. Thus, in the first interpretation of
the language personality, emphasis was placed on
the verbal ability of the individual. The advantage
of this approach to language teaching was that
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for the first time the aim of language teaching
became not mastering language system, separate
knowledge, abilities and skills in using a language,
but formation of a linguistic personality with a
complex of skills and abilities to conduct speech
acts [1]. At the same time, the consideration of the
concept of the «linguistic personality» irrespective
of the cognitive aspect of the linguistic personality
when solving the problems of students’ preparation
for the situation of intercultural communication has
become insufficient.

The modern theory and methodology of teaching
foreign languages has its own understanding of the
structure and content of the language personality,
realized in a new direction: the formation of a
secondary linguistic personality, which is defined as
the totality of a person’s ability to communicate at an
intercultural level, which is understood as adequate
interaction with representatives of other cultures.

Literature Review

As N.D. Gal’skova has mentioned, the process of
the formation of the secondary language personality
is associated not only with mastering the verbal
code of a foreign language by the learner and the
ability to use image of the world» characteristic
to the bearer of this language as a representative
of a particular society, thus, the author thinks that
teaching of a foreign language should be aimed at
involving the learners in the conceptual system of
the foreign linguasociety.

As for the term «secondary language per-
sonality», it is widely encountered in the modern
scientific literature on psycholinguistics, intercultural
communication, and methodology of teaching foreign
languages [2]. At the same time, the theory of the
formation of a secondary language personality does
not have unambiguous interpretations.

The concept of «secondary language personality»,
introduced into the Russian methodology by LI
Khaleeva, meaning in a broad context a linguistic
personality, the formation of which occurs in
the process of teaching a foreign language, has a
specific interpretation with a narrower consideration
in the theory and methodology of teaching foreign
languages.

The modern interpretation of the concept
«secondary language personality» is based on the
introduction through foreign language of not only
of the secondary language system of inophonic
linguoculture, but also of the conceptual image of
the world within which the national character and
the national mentality of the native speaker are
developing. In other words, the secondary linguistic

personality is a collection of human traits that
consists of mastering the verbal-semantic code of
the studied language, that is, the «linguistic image of
the world» of the speakers of this language, and the
conceptual image of the world that allows a person
to understand a new social reality.

In the opinion of the proponents of the theory of
the secondary language personality, the development
of the properties of the «secondary language
personality» in the learner, which allow him to be an
effective participant in intercultural communication,
is actually the strategic aim of teaching a foreign
language at the present stage. According to the
researchers, the realization of this aim means the
development of the learner’s ability to use the
appropriate foreign language «technology»[3],
extralinguistic information necessary for adequate
communication and understanding at the intercultural
level, as well as qualities that allow direct and
indirect communication with representatives of
other cultures. A great importance is attached to the
axiological approach, when emphasis is placed on
the recognition and interpretation of the motives
and attitudes of a person belonging to foreign
community, where a different value system operates.

The approach to teaching foreign languages
as a means of intercultural communication is also
based on research in the field of methodology
and linguoculturology, which justify the idea
that the possibility of communication between
native speakers and non-native speakers is greatly
complicated by differences in the perception of
«world images» and the divergence of conceptual
systems of different societies. For example, E.F.
Tarasov states: «There is a reason to believe that
the main cause for the lack of understanding in
intercultural communication is not the difference in
languages, since the formation of skills of speaking
(writing) and listening (reading) is relatively simple,
but the difference of national consciousness of
communicantsy .

The task of the methodology of foreign language
teaching within the framework of this theory is to
teach the bearer of the image of the world of one
socio-cultural community to understand the carrier
of another linguistic image of the world.

So, the processes of dialogue of cultures,
according to GV.Elizarova predetermined the
transformation of the concept of «language
personality» to the level of a mediator of cultures.
As the principles of the formation of a similar level
of intercultural competence the author names the
principle of a culturally-related study of native and
foreign languages, ethnography, speech strategies,
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awareness and «experience,» the management of
one’s own psychological states, and empathy.

The processes of the formation of a linguistic
personality in the light of its multicultural orientation
are considered in the study by L.P. Khalyapin.

In the opinion of the author, the polylogue of
cultures in the context of globalization is not only a
horizontal interaction, but also a vertical interaction
(national and ethnic cultures), the complex «cross»
links of cultures developing within the framework
of secular states and territorial communities that
share different religious beliefs [4]; traditional
cultures and cultures of post-industrial societies,
developing high technologies, etc. The resulting
complex network information and communication
structure is assembled into a whole not through a
dialogue between cultures open to interaction, but
in the polylogue of a multitude of different cultures
interacting by a network principle. The dialogic
paradigm is already only a part of the process of
interaction, for polylogism is akin to polyphonicism,
based on the simultaneous intersection of diverse
independent lines, but included in the whole on
equal rights and forming this whole only under
conditions of interaction.

In the conditions of the formed society, in a great
demand is not the secondary language personality,
which in the process of teaching foreign languages is
attached only to the conceptual system of speakers of
the second (foreign) language, but the multicultural
language personality, in which the ability and
willingness to interact with representatives of different
countries and cultures is formed, believes L.P.
Khalyapin. The multicultural language personality is
a personality in whose structure the foreign language
has formed such a complex of competences that
allows them to navigate in the conceptospheres of
universal, ethnocultural, sociocultural and individual
cultural types that ensures the development of
their readiness and ability to actively interact with
representatives of the multicultural world, the author
identifies the fillowing competencies ascomponents in
the structure of the multicultural language personality
[5-6]:

— polyconceptual, which allows to navigate in
the conceptospheres of different linguistic cultures;

— polylinguistic, providing the opportunity to
use English as a language of global communication
or several foreign languages;

— communication and technology, which
allows using Internet communication programs for
interaction with representatives of different cultures.

In detailing the competence model of a
multicultural language personality, the author
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considers it in the form of three blocks: competency;
competence; and knowledge, skills, and abilities:

— multicontractual competence consists of
competences in the field of universal cultural
concepts; ethnocultural concepts; sociocultural
concepts; individual cultural concepts;

— polylinguistic competence is represented by
competences in the field of the electronic version of
the English language; or several foreign languages;

— communication and technological competency
has in its content competences in the field of modern
information technologies; in the field of features of
Internet communication.

Thus, we can draw the following conclusion
that the concept of «language personality»
undergoes transformation due to the emergence of
new achievements in basic sciences (linguistics,
psycholinguistics) and the requirements that society
makes to the system of teaching foreign languages
at each new stage of its development.

Analysis of modern approaches to the theory of
language personality shows that the methodology of
teaching foreign languages is aimed at the scientific
substantiation of various models of the formation
of a language personality in the conditions of
instruction and, therefore, the object of its interests is
the linguistic personality as the aim of teaching, and
also the process of «transferring» and developing
the ability to verbal communication in the studied
language [7-8].

With regard to such maximal qualitative levels
of appropriation of another culture and language
as the personality of the «subject of the dialogue
of culture», «secondary linguistic personality»,
«multicultural language personality», «mediator of
culturesy, characterized by the level of possession
of foreign lingual culture, equated to the level of
the bearer of a foreign language and culture, then,
in our opinion, in the absence of a linguistic and
sociocultural environment, this will be impossible
or, at least, difficult [9].

We share S.S. Kunanbaeva’s opinion, who
proposes the level of the personality of the «subject
of intercultural communication» as «the highest
attainable quality level in the absence of a linguistic
and sociocultural environmenty» [7].

The technologies for the formation of
intercultural and communicative competences
are methods of critical thinking, and methods of
problem teaching (O.S. Vinogradova).

As for the technologies for the formation of
intercultural and communicative competence in the
conditions of the secondary school, the formation
and establishment of the «subject of intercultural
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communication» is achieved «step by step through
mastering specific indicators of the quality of
training in accordance with internationally standard
requirements» [7, p.68 |.

Six levels of mastering FL in the model of
«Common European Competences», unifying the
requirements for the level of training in a foreign
language, are projectively recommended, as
achievable, at the level of the national education
system:

for the primary school, a starter program is
recommended;

for the basic stage (grades 5-10) —levels A1, A2,
2:12

for profile classes 12-years (11-12 grades) —
level B1 and profile-oriented educational programs;

for specialized schools — programs and standards
of the 4th level (B2);

for technical and professional educational
institutions — level Bl and the basis of LSP
(professional program);

for post-secondary professional education
institutions — level B2 and the basis of the LSP;

for non-linguistic universities — level B2 and full
course LSP (professional program);

for language universities — mastering the
levels of B2, C1, C2, LAP (language for academic
purposes) and specially-professional programs LSP;

for magistracy — levels C1, C2 of the second
FL for linguistic universities; Level C1 of the first
FL for non-linguistic universities; LSP — for the
profile magistracy; LAP, LSP — for research and
development.

Thus, the Kazakhstani methodical school gave
its methodological interpretation of the modern
concept of foreign language education, set forth
in the work of S.S. Kunanbayeva, which, in fact,
is the general line for the development of foreign-
language education in the Republic of Kazakhstan.

The assessment system is certification
requirements of the country of the studied language.
Orientation to the international certification system
makes it possible to include in the content of foreign
language education those requirements that are
defined in a particular system.

IThe proficiency levels of «Common European Framework:

Al - ival level
A2 ;2;\;\;; leejveel } A —elementaly command in FL
g; : T\}Z::;l(lielz‘élel } B — expressing oneself in FL
C1—| Proficiencylevel

C-FLAfl
C2 - Masterylevel ; uency

The complexity and dynamism of the
development and functioning of the sphere of
modern foreign language education impose new
demands on all its subjects, and first of all on the
teacher. Therefore, an important factor in the success
and effectiveness of foreign-language education
is the methodological training of foreign language
teachers.

In V.Sitarov’s opinion, it represents a structural
formation, presupposing the presence of three main
components, including, in turn, a number of key
competences:

— communicative component, including language,
speech, socio-cultural competence;

—didactic component in the form of competence,
which is an acquired synthesis of knowledge,
abilities, skills of creative pedagogical activity,
functioning as modes of activity;

—reflexive component as a personal competence:
a regulator of personal achievements, an impetus to
self-knowledge and professional growth.

I.A. Bredikhina interprets the composition of
the professional competence of a foreign language
teacher somewhat differently, defining the following
components of competence:

— communicative-cultural competence, consisting
of linguistic, speech, linguocultural subcompetences;

— general scientific competence, consisting of
cognitive, literary-theoretical, historical-literary,
research subcompetences;

— psychological-pedagogical competence, con-
sisting of psychological, pedagogical, methodological
subcomponents;

— personal competence;

— self-educational competence, consisting of
psychological, methodological, lingua-communi-
cative, professionally-applied subcompetences.

0.B. Bigich believes that the result of the
methodological education of future teachers of
a foreign language (FL) is the personality and
professionalism of the teacher, in fact, being
parity categories [10]. The object of personal and
methodological development of students as future
teachers of primary school,according to O.D.
Bigich,includes professional-pedagogical orientation,
critical thinking and a number of personal qualities,
methodological culture and educational autonomy.

In the opinion of D.E. Sagimbayeva, in
accordance with the specifics of the activity of a
foreign language teacher, when the main function
in the profession of a teacher of a foreign language
is the communicative-teaching function, two main
components of the professional competence of the
foreign language teacher can be singled out [23]:
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— professional-communicative competence;

— professional-methodological competence.

Both types of activity represent a deep
synthesis of verbal and didactic-methodological
actions, which are in different proportions to each
other. Thus, a verbal component dominates in
the professional-communicative activity, while
in the professional-methodological a didactical-
methodological component prevails.

U.T. Nurmaninain her studyreveals the essence
of the teacher’s readiness to conduct a foreign
language lesson. The significance that the author
places in the notion of «readiness» is very close
to the notion of «competence» [22]. The author
follows the following logic that the concept of
«readiness» expresses the person’s orientation to
professional activity [11]. Pedagogical readiness
is interpreted by the researcher as psychological
preparedness, as a stable characteristic of a
person in activity, as an integral complex that
includes motivational, intellectual and emotional
changes that are adequate to the content and
conditions of activity [20]. Thus, in the opinion
of U.T. Nurmanalina, readiness for professional
pedagogical activity can be represented as
a synthesis of personal attitudes, profound
professional knowledge, abilities, skills, positive
motivation for the pedagogical profession, the
dynamics of psychological processes, activity and
autonomy in solving pedagogical tasks.

E.V. Kuzlyakina in her research considered
professional communicative skills as a holistic,
integrative education that includes culturological,
psychological, pedagogical, methodological and
linguistic components and serves to establish
pedagogically expedient relationships and the
organization on their basis of optimal personal and
socially-oriented interaction to achieve cognitive,
developmental, educational and educational tasks
[19]. The structure of professional communicative
skills is made up of general verbal skills (perceptive-
analytical,  prognostic-projective,  productive,
reflexive-corrective) and communicative skills that
provide the projective, adaptive, organizational,
motivational, monitoring and research functions of
a foreign language teacher [12].

The key competences of the future teacher of a
foreign language are considered in the study of O.O.
Shalamova, among which the author singles out the
following:

— socio-cultural competence, the content of
which is intercultural interaction, language and
speech development, mastering the culture of native
and foreign languages;
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— competence of personal self-improvement
and self-development, which includes self-
improvement, self-regulation and self-development;
social, personal and activity reflections;

— informational-technological competence as
mastering computer literacy for the purpose of
searching and operative processing of necessary
information; application of modern information
technologies in the educational and cognitive
activities of the future teacher of a foreign language
[18].

According to A.N. Dakhin, professional
competence of the teacher can have the following
components: axiological, culturological, life-
creative, moral-ethical, and civil.

The axiological component includes universal
values that are selected, discussed, critically
evaluated, appropriated and become a component
of the spiritual world of a man, and sometimes
alienated [13].

The cultural component contains various
cultural areas in which the life activity of a
person (academic, recreational, etc.) takes place;
general cultural abilities necessary in professional
activity; values and traditions of national culture
and actions for their preservation, revival,
reproduction.

The life-creative component is the ability to
organize and live real events, the ability to apply
technologies that occur in everyday life (functional
literacy); readiness to change and improve the
living conditions of life, the transformation of the
microsociety [14].

Moral-aesthetic — the accumulation of living
experience of emotionally saturated situations
of humane behavior; the organization of charity
activities, the manifestation of caring for others,
tolerance for other people, adequate self-esteem.

Civil — participation in socially useful activities,
manifestation of civic feelings, defending human
rights and other situations that develop the
experience of civil behavior [15].

A.N. Dakhin understands competence as a high
level of professional knowledge and skills, refracted
in the ways of professional activity. In the model of
the teacher’s professional competence, he includes
such elements as:

General pedagogical culture: the manifestation
of professional pedagogical, general cultural and
personal qualities in the process of educational
activity [30];

Socio-cultural qualities: high spirituality, civic-
mindedness, humanity, erudition, activity and
mobility [31];
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General educational skills: designing and
practical organization of activities; a combination
of different conceptual schemes; use of information
in the contextual version; determination of merits
and demerits in the activity; analysis, reflection
and improvement of their own methods; gnostic
skills [16];

Personal qualities of the teacher: recognizing
oneself as a developing subject, the culture of
human interactions, recognizing learners as equals
and as developing subjects of the educational
process;

Personal life experience of the teacher;

Professional qualities of the teacher: knowledge
of the subject, psychological and pedagogical
competence, technological and functional literacy.

Thus, all researchers are united in their
opinion that the teacher of the new formation is a
spiritually developed, creative person, possessing
professional skills, a pedagogical gift and a desire
for obtaining new knowledge [17]. The personality
of a modern teacher is viewed not as a simple sum
of properties and characteristics, as traditionally
described in qualifying characteristics of
pedagogical specialties, but as an integral dynamic
personality, the logical center and foundation of
which is the personal motivational sphere that
makes up social and professional position of the
personality [29].

The level of modern requirements for teachers
of foreign languages is reflected in the Concept of
the Development of Foreign Language Education
in the Republic of Kazakhstan and is aimed at
ensuring:

1) continuity and consistency of the content
of pedagogical education, oriented to foreign-
language professional activity, achieved by a
common target orientation, mutual consistency
and continuity of educational standards, curricula
and programs of different levels and stages of
pedagogical education;

2) purposeful preparation of teaching staff for
the foreign language teaching, differentiated by
levels, stages, forms of instruction and types of
educational institutions in the system of university
and postgraduate education;

3) creation of a mechanism for updating the
subjective, psychological, pedagogical and general
cultural preparation of specialists [27];

4) preparation of a new generation of competent,
highly educated, competitive foreign language
teachers who creatively implement the National
Concept for the Development of Foreign Language
Education [28];

5) achievement of the level of foreign language
training corresponding to international standard
requirements [26];

6) convertibility of diplomas in the field of
foreign language acquisition;

7) possibility of obtaining international
certificates in foreign language acquisition;

8) cardinal processing of regulatory-managerial
and educational-methodological documentation;

9) creating textbooks and educational-
methodological complexes that meet the
requirements of the new social procurement;

10) mastering new international standard
methods and technologies for assessing the level of
foreign language proficiency.

11) introduction of modern methods and
technologies, including informational and computer,
foreign language education [25].

12) maintenance of efficiency and quality of
retraining and improvement of professional skill of
working teachers, teaching staff in the conditions of
modernization of foreign language education.

Results and discussion

Thus, the modern characteristic of the foreign
language education given in this section allows us to
formulate the main tendencies of foreign-language
education, which are as follows:

— proficiency in one or several foreign languages
is at present presupposed by not only economic, but
more general educational points, as a factor of the
overall political and cultural development of the
individual [22];

— expansion of the subjective area «foreign
language» to the level of «foreign language
educationy» [24];

— methodological basis of foreign-language
education is the cognitive-linguocultural
methodology;

— the object of study is «linguoculture» as a
methodologically basic category that synthesizes
the «language-culture-personality», which reflects
the goal-producing product as a formed «subject of
intercultural communication» into an integral object
of scientific research [19];

— intercultural and communicative competence
is the object of formation of foreign-language
education;

— the result of foreign-language education is a
subject of intercultural communication [21];

— the system of assessing the formation of
intercultural and communicative competence
considers an internationally accepted system of
controlling-assessment tasks;
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— reconsideration of the strategic orientations
of the foreign language education predetermined
and the reconsideration of the methodological
preparation of the foreign language teacher, which
demands a teacher of a new formation [20].

Conclusion

Without denying the importance of traditional
ways of mastering the language and culture,
it is necessary to pay a special attention to the
fact that in the new millennium, we should take

into account the current state of science and
new technologies that enable us to effectively
reflect and convey the facts and events of the
present time [23]. In this regard, computer and
multimedia approaches, the newest information
and communication technologies, which allow to
optimize the accumulation, fixation and transfer
of cultural and linguistic information, acquire
special significance for studying the languages
and cultures of the peoples of the world.

References

1 Kulgildinova T.A., Zhumabekova G.B., Golovchun A.A., Eginisova A. Theory and practice professional competence for-
mation of learners. Collective monograph. — ,,East West* Association for Advances Studies and Higher Education. — Vienna, 2016.

—120p.

2 becnanwsko B.I1. Cnaraemele megarornueckoit Texuonorun. — M.: I[lemaroruka, 1989. — 192 c.
3 BepOunkwuii, A. A. AkTHBHOE 00ydYeHHE B BBICIICH IIKOJIC: KOHTEKCTHBIN moaxon / A.A. Bepounkwuii. — M.: Beicn. mk.,

1991.
4 Tepmynckuit b5.C. K Bonpocy o cymHocTH 3akoHOB rrearoruku //Coserckast nefaroruka. — 1971.
5 Jassino B. B. Teopus passusatomero odyuenus. — M., 1996.
6 3aressuHcknuit B.J. Teopust o0yuenus. CoBpemenHas uaTepnperamus. — M.: 2001. — 192 c.

7 Xyropckoit A.B. Metononorus negaroruku: YenosekocooOpasHeiid oxxoa. — M.: UzgarenbctBo «Ditnocy; M3narenscTBo

WucturyTa 06pazoBanus uenoseka, 2014. — 171 c.

8 Kynanbaepa C.C. CoBpeMEeHHOE HHOSI3bIYHOE 00pa30BaHUE: METOIONOTHS M TEOPHH. — AntMaThl: JloM medatn « DnenbBeiicy,

2005. — 264c.

9 Kotthoft, H.; Spencer-Oatey. Editors Introduction. Handbook of Intercultural Communication. Handbooks of applied lin-

guistics. — 2007. — Vol. 7. — Mouton de Gruyter. — Pp. 9-12.

10 Kim, Y. Y. Intercultural Communication. The Handbook of Communication Science. — SAGE, 2009. — Pp. 453-470.

11 Thielmann, W. Power and Dominance in Intercultural Communication. Handbook of Intercultural Communication. Hand-
books of applied linguistics. — 2007. — Vol. 7. Mouton de Gruyter. — Pp. 395-414.

12 Zegarac, V. A cognitive pragmatic perspective on communication and culture. Handbook of Intercultural Communication.
Handbooks of applied linguistics. — 2007. — Vol. 7. Mouton de Gruyter. — Pp. 31-53.

13 Giles, H., Noels, K. A. Communication Accommodation in Intercultural Encounters // Readings in Intercultural Communi-
cation. Eds. Judith N. and Thomas K. Nakayama and Lisa A. Flores Martin. — Boston: McGraw Hill, 2002.

14 Hall, E. T. Beyond Culture. — Garden City: Doubleday, 1976.

15 Hymes, D. Models of the Interaction of Language and Social Life // Directions Is Sociolinguistics: The Ethnography of
Communication. Ed. J. and D. Hymes Gumperz. — Cambridge: Cambridge University Press, 1972. — P.35-71.

16 Hofstede, G. Cultures and Organizations: Software of the Mind. — London; New York: McGraw-Hill, 1991.

17 Matsuda, M. J., Lawrence, C. R., Delgado, R., Crenshaw, K. W. Words That Wound: Critical Race Theory, Assaultive

Speech, and the First Amendment. — Boulder, CO: Westview, 1993.

18 Mclntosh, P. Reflections and Future Directions for Privilege Studies // Journal of Social Issues. —2012. — P. 194-206.

19. Phinney, J. S. A Three-Stage Model of Ethnic Identity Development in Adolescence // Ethnic identity: Formation and trans-
mission among Hispanics and other minorities. — 1993. — N61. — P. 79.

20. Jandt, F. E. An Introduction to Intercultural Communication: Identities in a Global Community. — Sage Publications, Inc.,

2012.

21. Kincaid, D. L. (1988). The convergence theory of intercultural communication // Theories in intercultural communication.

—1988. — Pp. 280-298.

22. Gudykunst, W., Kim, Y. Y. Communicating with strangers: An approach to intercultural communication. — New York: Mc-

Graw Hill, 2003.

23. Bohman, J. Practical Reason and Cultural Constraint. — Bourdieu: A Critical Reader, Oxford: Blackwell. 1999.
24. Collins, P. H. Black feminist thought: Knowledge, consciousness, and the politics of empowerment. — Boston: Unwin Hy-

man, 1990.

25. Scollon, R., Scollon, S. K. Intercultural communication : a discourse approach. — MA: Blackwell Publishers, 2001.
26. Morgan C., Byram M. Teaching and Learning Language and Culture // Culture in Language Learning. — 1994. —

Pp.5.

27. Gudykunst, W. B. Intercultural Communication Theories // Gudykunst, W. B. Cross-Cultural and Intercultural Communica-

tion, —2003. — P.167-189.

ISSN 2520-2634

Journal of Educational Sciences. Ned (53). 2017 21



Formation of the subject of intercultural communication in foreign-language education

28. Kim Y.Y. Cross-Cultural adaption: An integrative theory / Wiseman R.L. (Ed.) Intercultural Communication Theory. —
1995. - P.170 — 194.

29. Oetzel, J. G. Intercultural small groups: An effective decision-making theory // Wiseman, R. L (ed.). Intercultural commu-
nication theory, 1995. — P. 247-270.

30 Wiseman, R. L. Intercultural Communication Competence // Gudykunst, W. B. (ed.), Cross-Cultural and Intercultural Com-
munication. — 2003. — P. 191-208.

31 Lustig, M. W., Koester, J. Intercultural competence: interpersonal communication across cultures. — Boston: Pearson/Allyn
& Bacon, 2010.

32 McGuire, M., McDermott, S. Communication in assimilation, deviance, and alienation states / Kim Y.Y., Gudykunst W.B.
(Eds.). Cross-Cultural Adaption. — 1988. — P. 90 — 105.

References

1 Bespalko V.P. (1989). Slagaemyie pedagogicheskoy tehnologii. Moscow, Pedagogika, 192.

2 Bohman, J. (1999). Practical Reason and Cultural Constraint. In Shusterman R. (Ed.) Bourdieu: A Critical Reader, Oxford:
Blackwell.

3 Collins, P.H. (1990). Black feminist thought: Knowledge, consciousness, and the politics of empowerment. Boston: Unwin
Hyman.

4 Davyidov, V.V.(1996). Teoriya razvivayuschego obucheniya, Moscow.

5 Gershunskiy, B.S. (1971). K voprosu o suschnosti zakonov pedagogiki. Soviet pedagogy.

6 Giles, H. & Kimberly A. (2002). Communication Accommodation in Intercultural Encounters. Readings in Intercultural
Communication. Boston: McGraw Hill.

7  Gudykunst, W. & Kim, Y. Y. (2003). Communicating with strangers: An approach to intercultural communication, 4th ed.
New York: McGraw Hill.

8 Gudykunst, W. B. (2003). Intercultural Communication Theories. In: Gudykunst, William B (ed.). Cross-Cultural and Inter-
cultural Communication, 167—189.

9 Hall, E. T. (1976). Beyond Culture. Garden City: Doubleday.

10 Hofstede, G. (1991). Cultures and Organizations: Software of the Mind. London; New York: McGraw-Hill.

11. Hutorskoy, A.V. (2014). Methodology of pedagogy: Human approach. Moscow, Publishing house «Eidos»; Publishing
house of the Institute of Human Education, 171.

12 Hymes, D. (1972). Models of the Interaction of Language and Social Life. Directions Is Sociolinguistics: The Ethnography
of Communication. Cambridge, Cambridge University Press, 35-71.

13 Jandt, F. E. (2012). An Introduction to Intercultural Communication: Identities in a Global Community. Sage Publications,
Inc.

14 Kim, Y.Y. (1995). Cross-Cultural adaption: An integrative theory. In: Wiseman R.L. (Ed.) Intercultural Communication
Theory, 170 — 194.

15 Kim, Y. Y. (2009). Intercultural Communication. The Handbook of Communication Science. SAGE, 453-470.

16 Kincaid, D. L. (1988). The convergence theory of intercultural communication. In Kim, Y. Y. & Gudykunst W. B. (Eds.)
Theories in intercultural communication, 280-298.

17 Kotthoff, H., Spencer-Oatey, H. (2007). Editors Introduction. Handbook of Intercultural Communication. Handbooks of
applied linguistics, 7. Mouton de Gruyter, 9-12.

18 Kulgildinova, T.A., Zhumabekova, G.B., Golovchun, A.A. & Eginisova, A. (2016). Theory and practice professional com-
petence formation of learners. Collective monograph. Vienna, 120.

19 Kunanbaeva, S.S. (2005). Modern foreign language education: methodology and theories. Almaty, The House of Press
«Edelweiss», 264.

20 Lustig, M. W., & Koester, J. (2010). Intercultural competence: interpersonal communication across cultures. Boston : Pear-
son/Allyn & Bacon.

21 Matsuda, M. J., Lawrence C. R., Delgado R., & Crenshaw K. W. (1993). Words That Wound: Critical Race Theory, Assaul-
tive Speech, and the First Amendment. Boulder, CO: Westview.

22 McGuire, M. & McDermott, S. (1988). Communication in assimilation, deviance, and alienation states. In: Kim Y.Y. &
Gudykunst W.B. (Eds.). Cross-Cultural Adaption, 90 — 105.

23 Mclntosh, P. (2012). Reflections and Future Directions for Privilege Studies. Journal of Social Issues. 68.1: 194-206.

24 Morgan, C. & Byram, M. (1994). Teaching and Learning Language and Culture. Culture in Language Learning. 5.

25 Oetzel, J. G. (1995). Intercultural small groups: An effective decision-making theory. In Wiseman, R. L (ed.). Intercultural
communication theory, 247-270.

26 Phinney, Jean S. “A Three-Stage Model of Ethnic Identity Development in Adolescence.” Ethnic identity: Formation and
transmission among Hispanics and other minorities 61 (1993): 79. Print.

27 Scollon, R., & Scollon, S. K. (2001). Intercultural communication : a discourse approach. MA : Blackwell
Publishers.

28 Thielmann, Winfried (2007). Power and Dominance in Intercultural Communication. Handbook of Intercultural Communi-
cation. Handbooks of applied linguistics, 7. 395-414.

29 Verbitskiy, A. A. (1991) Aktivnoe obuchenie v vyisshey shkole: kontekst. Podhod. Moscow, High School.

22 Xabapiibl. «Ilegarorukaisik FeUTBIMAAPY cepusichl. Ned (53). 2017



Kulgildinova T., Zhumabekova G.

30 Wiseman, R. L. (2003). Intercultural Communication Competence. In: Gudykunst, W.B (ed.). Cross-Cultural and Intercul-
tural Communication, 191-208.

31 Zagvyazinskiy, V.I. (2001). Learning theory. Modern interpretation. Moscow, 192.

32 Zegarac, V. (2007). A cognitive pragmatic perspective on communication and culture. Handbook of Intercultural Commu-
nication. Handbooks of applied linguistics, 7. 31-53.

ISSN 2520-2634 Journal of Educational Sciences. Ned (53). 2017 23



