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STUDENT’S AND TEACHER’S PERCEPTIONS OF AN
«IDEAL ENGLISH LANGUAGE TEACHER»
AT SULEYMAN DEMIREL UNIVERSITY

The paper presents a research study conducted at Suleyman Demirel University that aimed in in-
vestigating the perceptions of characteristics of an «ldeal English Language Teacher» by students and
teachers. Those characteristics are divided into two categories of personal and professional qualities. The
second one includes such sub-categories as: English proficiency, pedagogical knowledge, organization
and communication skills, and socio-affective skills. The data were collected through the questionnaires
among 157 students and 17 ELT teachers at the faculty of Education and Humanities. The quantitative
findings revealed that students and teachers placed an importance on both qualities. However, there
were found statistic differences. Students perceive psychological skills as the most essential quality that
Ideal ELT teacher should have, in contrast according to teachers’ perceptions English Proficiency is con-
sidered as highly necessary quality.
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CyAeiimeH AeMUpeA YHUBEPCUTETiI CTYAEHTTEpPi MeH MYFaAiMAEPiHiH, «MiHCi3 aFbIALLbIH
TIAIHIH, MyFaAiMiHe» AereH Ke3KapacTapbl

OcCbl XXYMbICTa YCbIHbIAFAH FbIAbIMK  3epTTeyAep, «MIHCI3 AFbIAWbBIH  TIAIHIH  MYFAAIMIiHIH»
cuMnaTTamaAapblH JKeKe >KoHe KoCiOM KacueTTepi HerisiHAe 3epTey XKOHE aHbIKTay OCbl >KYMbICTbIH, He-
risri MakcaTbl 60AbIN Tabbiraabl. O3 keseriHae OyA caHaTTap OipHelle caHaTllaAap KaMTUAbI, OAap:
MYFaAIMHIH AFbIALLbIH TIAIHIH GiAy A€Hreni, NeAarorMkaAblk, XXKoHe MCUXOAOTMSABIK, DiAIMAEPI, KOM-
MYHMKaTMBTIK MeH SAEYMETTIK- apeKTUBTIK AafAblpAap 3epTTey GapbiCbiHAA KapacTbipbiraraH. Cy-
AerMaH AemMupeA yHMBepCcuTeTiHiH, [Meaarormkanbik, xkeHe [yMaHUTapAbIK, FbIALIMAAP (DaKYAbTETIHIH
CTYAEHTTEPi MEH MYFaAIMAEPAIH KO3KapacTapbl CAaAbICTbIPY METOAbI MEH CTaTUCTUKAAbIK, 3epTTeyMeH
TanAaHAbL. ToAbIK aAepekTep 157 cTyAeHT xoHe 17 AFbIALLBIH TIAIHIH MyFaAiIMAEPIHEH cayaAHama apKbi-
Abl XXVMHaAAbI. 3epTTey HOTUXKECIHAE CTYAEHTTEP MEH OKbITYLIbIAAP “MIHCI3 AFbIALLBIH TiAl MyFaAimMi”
YLWiH 6apAbIK, KaCMETTEPAIH MaHBI3ABIAbIFbIH atan eTTi. AereHMeH, anbliPMaLLbIAbIK, CTATUCTUKAAbIK, A€~
peKTEPAE aHbIKTaAAbl, ce6e6i MyFaAIMAEP aFbIALLIbIH TIAIH MEHrepy AEHIreni aFblALLbIH TIAI MyFaAIMHIH
Heri3ri KOMMOHeHTi GOAbIN TabbIAATbIHbIH aHbIKTaAbl, aAaMAA OKYLLbIAAP YLIiH €H MaHbI3Abl MCUXOAO-
TMSIAbIK, KOMMOHEHTTI GOAbIMN wWbIKTbl. COA MBAIMETTEP apKbIAbl Ka3ipri 3amanfa cai «MiHCi3 AFbIAbl-
LWbIH TiAl MyFaAIMiHIH» MOAEAI KYPaCTbIPbIAAbI.

Ty#in ce3aep: AFbIALLIbIH TIAl MyFaAIMiHIH cumaTTamachl, Kacion LwebepAikTep, Xeke KacuetTep,
AFbIALLbIH TIAIH OKbITY.
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Bocnpustue «<MaeaAbHOTO yYMTEAS] QHTAMICKOTO si3blKa»
CTYAEHTOB 1 yuuterer YHuBepcurteta CyaeiimaHa Aemupeas

B aToi1 paboTe NMpeACTaBAEHO HayuYHOE MCCAEAOBAHME, LIEAbIO KOTOPOrO SIBASETCS MCCAEAOBa-
HWE U BbISIBAEHWE XapaKTePUCTUK «/AEAABHOIO YUMTEAS aHIAMIACKOrO g3blka» Ha OCHOBE ABYX KaTe-
rOpUi: AMUHbIE 1 NPOMECCHOHAAbHbIE KauyecTBa (KOTOpble, B CBOIO OYEpPEeAb, BKAIOYAIOT B cebs Takue
NMoAKaTeropum, Kak: ypoBeHb BAQAEHWMSI aHTAMIACKMM S3bIKOM, MeAArormyeckne n nCUxXOoAOrnveckmne
3HaHM$, KOMMYHMKALIMOHHbIE HaBbIKM, @ TakXe CouMabHO-ap(PeKTUBHbIE HaBblKM), BOCTIPUHSTbIE CTY-
AEHTaMM U MPenoAaBaATEASIMM QHIAMICKOTO 513blKa PaKyAbTETA MeAArormMyeckmx U 'yMaHMTapHbIX Hayk,
MO CMEeUMaAbHOCTM ABa MHOCTPaHHbIX si3blka, YHnBepcuteta CyaeiimaHa Aemumpens. Bce aaHHble Obian
cobpaHbl C MOMOLLbIO COLMAABHOIO OMPOCHMKA MyTeM NMPOTUBOMOCTABAEHUS M CTATUCTUYECKMX UCCAe-
AOBAHUIN ABYX pa3HblX Touek 3peHus. B onpoce yyactBoBano 157 CTyAeHTOB U 17 yuuTeAeit aHrAUIA-
CKOro 4g3blka. B pe3yAbrate nccaepaoBaHMS M CTYAEHTbI, M MPENnoAaBaTeEAM OTMETUAM BaXKHOCTb BCeX
KauecTB «MA€aAbHOIO yUMTEAS! aHIAMICKOrO 5i3blka». TeM He MeHee, pa3HuLia BbISIBUAACh B CTAaTUCTU-
YECKMX AQHHbIX, TaK KaK CTYAEHTbl OTMETUAM HanbOAee BaXKHbIM MCUXOAOTMUYECKYIO COCTABASIOLLYIO,
KOrAQ AAS TIPEMNOAABATEAEN YPOBEHDb BAAAEHNS AHIAMIACKOM S3bIKOM SIBASIETCS TAAQBHBIM KOMMOHEHTOM

XapakTepmncTuk MAeaAbHOro yunTeAs aHrAMIACKOTO S3blKa.
KAtoueBble cAOBa: XapakTepUCTUKM yunTeAs AHIAMIMCKOrO $i3blka, MPOgeCCMOHaAbHbIe KayecTBa,
AMUYHOCTHbIE KayecTBa, npenoaaBaHe AHIAMIMCKOrO g3bika.

Introduction

Overall, the complexity of the teacher’s work is
related to his belonging to the type of “man-man”
professions. Pedagogical activity is not the direct
impact on a person, but their interaction. Therefore,
the pedagogical process is the object of the teacher’s
activity, and the student moves from the object of in-
fluence to the position of the subject of activity. On
this basis the values of the pedagogical profession
are defined (Syrymbetova: 1) [1]:

— respect for the personality of the learner, his
rights and freedoms;

— tolerance to other beliefs, views of the world
and customs;

— openness to cultural diversity;

— flexibility, adaptability, ability to empathy;

— understanding of personal values, language
and communication;

— skills of self-study, analytical and critical
thinking; etc.

This research is focused on English language
teachers, because being an ELT teacher is both
worthwhile and challenging. This occupation
needs a great deal of efforts and energy to inspire,
encourage and motivate students to learn English
language.

However, before defining Ideal ELT teacher,
the meaning of the word Ideal has to be identified.
In Cambridge dictionary the definition is:
“principle or a way of behaving that is of a very

high standard; the synonym is perfect (https://
dictionary.cambridge.org/ru/) [2]. We should not
associate the word Ideal with theory of Idealism,
which claims that Idealism is the metaphysical and
epistemological doctrine that ideas or thoughts
make up fundamental reality (https://en.wikipedia.
org/) [3]. The concept of Ideal teacher has to be
associated with the idea of perfectionism. It is
a personality trait characterized by a person’s
striving for lawless and setting excessively high
performance standards, accompanied by overly
critical self-evaluations and concerns regarding
others’ evaluations (Hewit: 7) [4].

There, this research is directed to answer the
following research questions:

What are the required characteristics of an Ideal
English Language Teacher at current stage?

What are the student’s perceptions of SDU’s
ELT teacher? Are they similar with the teachers’
self-views?

What do teachers think about the notion of
“Ideal ELT teacher”? Is it “utopian” or not?

In our research we were guided by the following
research hypothesis: if the characteristics of Ideal
English language teacher could be identified, then
English language teaching will be improved with
the help of the Model of Ideal ELT teacher, since the
quality of teaching will be increased and develop-
ment of the country and nation will be on high level,
which is the main task according to the project “Tri-
une of languages”.

88 Xabapubl. «Ilenarorukanbik FeutbiMaapy cepuschl. Nel (54). 2018



Urazaliyeva U.N., Kassymova G.M.

In order to test hypothesis the resolution of the
following objectives have been required:

To test the effectiveness of English Teachers, by
comparing students’ experiences and views;

To carry out analysis of students’ and English
language teachers’ perceptions, in order to identify
the personal and professional characteristics that
Ideal ELT teachers should have;

To develop recommendations for teachers, in
order to become Ideal and obtain success in teaching
English.

Theoretical aspects of investigation

Kazakhstan is entering new period of develop-
ment and becoming a part of multilingual and mul-
ticultural community, thus people should take into
consideration the fact that teaching should be consid-
ered as a way of formation intercultural communica-
tive competence. The general level of English profi-
ciency in Kazakhstani society according to the results
of census in 2009, 15,4 % of the population under-
stands spoken English, among them 2.6 % can read
freely and 7.7 of them can read and write in English
(Smailov, 2010: 1) [S]. M.S. Sarybai noted that 98 out
of 101 of job advertisements require the knowledge
of English language (Sarybai, 2004: 130) [6]. Moreo-
ver, according to research findings of Suleimenova
and Burkitbayeva, the rate and extent of Business
discourse in English language became dominant over
Kazakh and Russian languages (Suleimenova, 2009:
145) [7]. Therefore, we can observe that the role of
English language is rapidly increasing.

The pedagogy states that learners consider
teacher not only as a source of information, but as
an individual who has a whole system of knowledge
with the developmental potential. To bring qualified
specialists for our country is the tasks for teachers.
M.M. Rubinstein wrote that teacher’s issue- is
the first and most important problem of the whole
pedagogy, the problem of the whole system of
national education and cultures (Goldhaber, 2009:2)
[8]. Because, teacher is accepted as a socio-cultural
lever participating in many spheres of people’s lives.

Many studies focusing on conceptions of the
good English language teacher can be found in the
literature. Findings indicate that conceptions focus
on both the professional and personal characteristics
of the teacher. For instance, Goldhaber in his meta-
analysis of the characteristics of teachers that affect
student achievement states that effective teachers
have been reported to have professional qualities
such as a teacher’s degree and experience in teaching
their subject, their subject knowledge and pedagogic
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knowledge (Goldhaber, 2009: 3). Similarly, Kottler
also highlights that sound subject knowledge
and proper methods of instruction are important
professional qualities effective teachers should have
(Kotler, 2000: 17) [9]. However, unlike a majority of
the literature, they also emphasize the importance of
the ‘human’ qualities such as charisma, compassion,
egalitarianism, sense of humor, creativity and
honesty. This supports Meador’s idea that a good
teacher is creative one, who conducts his/her lessons
dynamically, engaging and effectively. According
to Suhetskaya A.B. teacher’s mastery is a basic
quality that helps them to make each lesson unique
(Suhetskaya, 2009:6) [10]. Research conducted by
Markley supports the notion that a good teacher
and his/her action to be taken on his/her part in the
classroom play a vital role in provoking effective
and efficient learning on the part of students
(Markley, 2004: 8) [11]. Moreover, teachers have
a fundamental role in their learners’ achievements
and their qualities can highly affect on students’
outcome. In 2006, Borg has examined the definitions
of over 200 participants of the research in an attempt
to understand the difference of English language
teachers from teachers of other fields (Borg, 2006:
19) [12]. Among participants there were teachers
of different subjects, who pointed out that there is
no distinctive difference between ELT teachers and
teachers of other subjects. But in terms of content
any language teaching is considered to be more
varied and complex; in terms of methodology, used
method, activities and materials were reported to be
different from those that are used in other subjects.
Although, the methodology of English language
teaching is more progressive, which requires ELT
teachers to be up-to-date to cope with advanced
nature of ELT methodology. Pedagogical mastery
of a teacher regarded as the most important quality
of a teacher’s personality, which is determined by
its high level of psychological and pedagogical
readiness, ability to optimally solve the educational
problems and to know each components of teaching
(Kuharev, 1986: p. 24) [13].

Methodology

Being aware that there is much to be learned
from the various methodology books, journals and
magazines, next reading materials were used as
a source for this study: research works written by
S.Wichadee (2011) Park G.P., Lee H.W., (2006),
[14] and others.

As teachers are essential figures in ELT, the
characteristics of Ideal ELT teacher should be
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identified carefully. The results of this research
may be highly useful, as they have been proved
with the statistical investigation. In order to find
out the answers to the research questions, next data
collection instruments were used: literature study,
observation and questionnaires.

Results and Discussion

This research’s questionnaire consists of
two parts: the first part is about the respondent’s

background information; the second part divided into
two sections: in the first section are listed personal
qualities, and the second one for professional
qualities. In its turn they have been divided into
several subgroups; personal characteristics include
communicative and socio-affective skills, and
professional characteristics consist of English
proficiency and pedagogical knowledge, which is
also divided into pedagogical and psychological
components. Main features of these components are
represented on Table 1.

Table 1 — Main features of the pedagogical and psychological components

Pedagogical component

Psychological component

o Content knowledge

o Knowledge of classroom management: maximizing the
quantity of instructional time handing classroom events, teaching
at a steady pace, maintaining clear direction in lessons;

o Knowledge of teaching methods:

e Having a command of various teaching methods, knowing
when and how to apply each method.

o Knowledge of classroom assessment: Knowledge of different
forms and purposes of formative and summative assessments,
knowledge of how different frames of reference (e.g., social,
individual, criterion-based) impact students’ motivation.

o Structure: structuring of learning objectives and the lesson
process, lesson planning and evaluation.

o Adaptivity: dealing with heterogeneous learning groups in the
classroom.

o Knowledge of learning processes:

e Supporting and fostering individual learning progress by
having knowledge of various cognitive and motivational
learnig processes (e.g. learning strategies, impact of prior
knowledge, effects and quality characteristics of praise, etc.)

o Knowledge of individual student

o Characteristics: having knowledge of the sources of
students cognitive motivational, and emotional heterogeneity.

Such distribution of characteristics have been
adapted from the concept proposed by researchers
Park and Lee, and in this part asked respondents to
define important/neutral/not important criteria in
correlation to ELT teachers (Park, 236) . Then the
draft of questionnaire was examined by academic
supervisor. Then, the draft of the questionnaire was
examined by academic supervisor. Then have been
rated the relevance of each item to its category by
means of IOC: Index of Objective Congruence with
the score of +1, 0, -1 assessment. Then the scores were
taken to calculate for its value in the next formula:

I0C=Y*R/N

To ensure the validity, the items containing IOC
value from 0.50 to 1.00 were acceptable. At the end,
seven Items were dropped according to its low value
and the recommendation of academic supervisor.
The final questionnaires that were distributed to
students and teachers consisted of 42 criteria.

In order to get clear results and to calculate the
importance of each characteristics of Ideal ELT
teacher, the following formula of Coefficient of
Importance has been generated:

1= ZI0%)
N #1003

To ensure importance, the items containing CI
value from 0.50 to 1.00 were considered as important.
The highest value 1.00 is the most important. The
CI has been generated be the next steps: the sum of
percentages have to be divided on the total sum of
percentages of both statements:

_ 66.50%+81%
Z=100%

CI 0.7

According to this formula the -coefficient
of importance of Ideal ELT teacher’s English
proficiency considered as important. The Cls of
other characteristics have been calculated and are
represented on the table 2.

90 Xabapubl. «Ilenarorukanbik FeutbiMaapy cepuschl. Nel (54). 2018



Urazaliyeva U.N., Kassymova G.M.

Table 2 — The ClIs of other characteristics

Ne Groups of characteristics ZI N *100% CI
Personal Qualities
1 Communicative skills 110% 300% 0.8
2 Socio-affective skills 371.4% 700% 0.7
Professional Qualities
3 English Proficiency 147.5% 200% 0.7
4 Pedagogical component of Ped. knowledge 1273.9% 1500% 0.8
5 Psychological component of Ped. knowledge 663.5 700% 0.9
Table 3 — The CIs of other characteristics
Ne Groups of characteristics ZI N * 100% CI
Personal qualities
1 Communicative 192% 300% 0.6
2 Socio-affective 504% 700% 0.8
Professional qualities
3 English proficiency 184% 200% 0.9
4 Pedagogical component 984% 1500% 0.6
5 Psychological component 512% 700% 0.7

As we can observe on the table 3 represented
above, all characteristics are perceived as important
for being an Ideal English language teacher. However,
the psychological component of pedagogical
knowledge of a teacher have been indicated as highly
important. Which contradicts to teachers’ perceptions.
Foe teachers being Ideal ELT teacher means have a
high level of English proficiency (see table 3).

On the basis of statistical results obtained
during the study, have been proposed the structures
of characteristics of Ideal ELT teacher from both
teachers’ and students’ perspectives.

A

+Communicative
skills

Figure 1 — The hierarchy of Ideal ELT teacher’s qualities from
teachers’ perspectives
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*Socio-affective
skills

A

Figure 2 — The hierarchy of Ideal ELT teacher’s qualities from
students’ perspectives

According to statistical calculation of ELT
teachers’ answers English proficiency is considered
as the most important (at the bottom) characteristic
of Ideal ELT teacher (see Figure 2). Because
English language is the subject matter that they
are teaching. The results could be supported by
Thompson who stated in his research that “... good
teachers knew the information they were teaching
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and were confidently able to explain things...”
(Thompson S., 2008: 8) [15]. But it is controversial
to Saovapa Wichadee’s findings: from the results of
quantitative and qualitative data, she has concluded
that Bangkok University teachers define effective
ELT teachers as the ones with good preparation,
effective communication and pleasant personality
(i.e. indicating on their communicative and socio-
affective skills) (Wichadee, 2010: 34) [16].

In contrast to teachers’ perceptions, students
value mostly psychological component of
pedagogical knowledge of an Ideal ELT teacher (see
Figure3). Namely, it is significant for teachers to be
aware about students’ individuality and knowledge
of learning processes, such as supporting and
fostering individual learning progress by having
knowledge of various cognitive and motivational
learning processes (learning strategies, impact of
prior knowledge, effects and quality characteristics
of praise and so on); having knowledge of the
sources of students’ cognitive, motivational and
emotional heterogeneity. The least important
category is socio-affective skills, which involves
teacher’s personal characteristics of behavior and
personality, such as friendliness, empathy, honesty
and others. But teachers should not neglect that,
because as Thompson states that friendliness
can lead to student’s commitment to participate
I the learning procedure (Thompson, 2008: 5).

Therefore S. Wichadee’s findings support our results:
students at Bangkok University prefer students with
interpersonal harmony, which could be considered as
a part of socio-affective skills (Wichadee, 2010: 35).

Conclusion

Thus, statistic calculations revealed the
significance of all characteristics. Although, we
have identified that teachers and students perceive
differently Ideal ELT teacher. Having informed
views of the students enables English language
teachers to understand their learners better and
to adjust themselves to suit their needs. It is
recommended to teachers to reconstruct and make
decisions for adjusting their existing ideas of Ideal
teachers and practice it in order to suit students’
perceptions due to the fact the system of education
in Kazakhstan is centered on learners. In general,
aims and objectives of the study have been reached.
The main characteristics of Ideal English language
teacher have been identified and the models have
been proposed on the basis of statistic data.

Therefore, recommendations for further research
have been proposed:

There should be a research done to investigate
the standards of a teacher in Kazakhstan;

The factors and characteristics contributing to
the quality of Ideal teachers have to be examined.
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