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THE MODEL OF SHAPING FOREIGN VOCATIONAL-SECTORIAL
COMMUNICATIVE COMPETENCE OF THE STUDENTS
OF NON-LINGUISTIC SPECIALTIES

The process of integration into the global educational system requires a primary formation of pro-
fessional readiness to carry out professional activities through the language of cooperation with other
societies. Without the competent knowledge of foreign vocational-sectorial language such cooperation
is not possible. This article examines a foreign vocational-sectorial communicative competence as the
main component of a foreign language training of students. The particular emphasis is placed on the
description of a foreign vocational-sectorial communicative competence in the field of professional
activity in relation to the training of students of non-language higher school. The article deals with the
model of shaping foreign vocational-sectorial communicative competence that can be used in language
teaching process. It is noted that the model is being worked out and may be integrated into curricula. The
main method of the research is the analysis of theoretical sources and empirical data. Our experiment
has been conducted within the framework of the discipline «Vocationally-oriented foreign language» (2
credits), where second-year students of the specialty «State and local government» have been trained in
two groups: a control group (20 students) and an experimental group (46 students). To check and to con-
firm the results, we attracted the same 46 students who continued their education within the framework
of the discipline «Specialized foreign language», that contains 4 credits on the 3rd year of study and 2
credits on the 4th year of study, allocated from a higher education component.

Key words: foreign vocational-sectorial education, a communicative competence, foreign language
communication problems, foreign language vocational-sectorial communication.

“Kamanmesa A.A.", KyabruabamHosa T.A.2

12 Kypc AOKTOpaHTbI, e-mail: al88.80@mail.ru
2reAarorvka FblAbIMAAPbIHbIH AOKTOpPbI, Npodeccop, e-mail: umo@ablaikhan.kz
AbblAan xaH aTbliHAAFbI Ka3ak, XaAblKapaAbIK, KaTbIHACTAP >KOHE dAEM TIAAEpi YHUBEPCUTETI,
KasakcTaH, AAMaThbl K.

TiAAIK eMec MaMaHABIK, CTYAEHTTEpPIHIH, LUETEAAK K9CiOM-CaAaAbIK,
KOMMYHMKATUBTIK KY3bIPETTIAINH KAAbINTACTbIPY YATICi

OAEMAIK BiAIM Bepy >KyeciHAeri MHTerpaums yaepici kaciom Kpi3MeTTi 6acka KoFaMAapPMEH TIAAIK
bIHTbIMAKTACTbIKTbl >Ky3ere acblpy 6apbiCbiHAQ OacTankbl KoCiOM AAMbIHAbIFbIH KaAbINTACTbIPYADI
Tanan eteai. Kacibu-canaablk TiAAIH THMSHAKTbl GIAIMIHCI3 MyHAQM bIHTbIMAKTACTbIK, MYMKiH emec.
bepiareH Makanapa LWETEAAIK KOCIMTiK-CAAAAbIK-KOMMYHMKATMBTIK — Ky3bIPETTIAIK  TIAAIK  emec
MaMaHAbIKTapAbIH LIETEA TiAIH OKbITYAbIH HErisri KOMMOHeHTi BGOAbIN KapacTbipbiAaAbl. KacinTik-
CaAAAbIK-KOMMYHUKATMBTIK KY3bIPETTIAIKTIH, TIAAIK €MeC >KOFapbl OKY OpPHbIHbIH, CTYAEHTTEPIiHiH,
KOCINTIK KbI3METi asiCbIHAAFbl OKbITyblHa epekile MaH 6epireai. Makarapa wet TiAiHe OKbITy
NnpoueciHAE KOAAQHbIAQ aAATbIH  LIETEAAIK KaCIMTIK-CAAAAbIK-KOMMYHUKATUBTIK  KY3bIPETTIAIKTIH
KQAbINTACy YATiCi KapacTblpblAFaH. bepiareH yAri a3ipAeHyAe >keHe OKy >KOCrnapAapblHa KipiCTipiAyi
MYMKiH €KEeHiH aTtan OTKeH >XeH. 3epTTeyAiH Heri3ri sAiCi TEeOpMSIAbIK MOAIMETTEpPAI TanAdy MeH
SMMMPUKAABIK, AepekTep 60AbIN TabbiraAbl. Toxipnbe «Kacinke GarbITTaAFaH WeT TiAi» (2 KpeAUT) NoHi
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GoiibiHILA «MeMAEKET >kaHe XKEepPriAikTi ©3iH-e3i 6ackapy yibIMAAPbI» MaMaHAbIFbIHbIH, eKiHLLi KypC
CTYAEHTTepiHiH;: Gakbiray (20 CTYAEHT) XXoHe TaxipubeAik Ton (46 CTYAEHT) AalbIHABIKTAH ©TKEH eKi
TOMTa XKYPriziAAi. HaTmxkeaepai Tekcepy xeHe 6eKiTy yiiH 3 Kypcra 4 KpeAUTreH xeHe 4 Kypcra 2
KPEAMTIEH OKbITbIAATbIH «MaMaHAAHABIPbIAFAH LIET TiAi» MOHIHIH afCbiHAQ BiAIMIH XKAAFaCTbIPYLLbl COA
aTanFraH 46 CTYAEHT TapTbIAAbI.

Ty#iH ce3aep: WeTeAAiK KOCIMTIK-CaAaAbIK, OiAIM, KOMMYHMKATUBTIK KY3bIPETTIAIK, LLIET TIAAEPIHAE
KAPbIM-KATbIHAC KMbIHABIKTApPb!, WET TIAIHAE KBCIOM-CAaAaAbIK, KapbIM-KaTbIHAC.
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Moaeab chopmupoBaHUsi UHOS3bIYHOM NPOod)eCcCMOHaAbHO-O0TPACAEBOM
KOMMYHUKAaTMBHON KOMIMETEHLIMU CTYAEHTOB HESI3bIKOBbIX CIeLMaAbHOCTEN

[Npouecc nHTerpaumun B rAo6aAbHyto cuctemy obpasoBaHus TpebyeT nepBUUHOro hopMUpPOBaHMS
NpogeCCUOHAABHOM TOTOBHOCTM OCYLUECTBASTb MPOMECCUOHAABHYIO AESITEABHOCTb Ha  si3blke
COTPYAHMYECTBA C Apyrumu  obulectBamu. be3  KOMNETeHTHOro 3HaHus NpoeccMoHaAbHO-
OTPACAEBOro i3blka MNOAOGHOE COTPYAHWMUECTBO HEBO3MOXHO. B AaHHOI cTaThbe paccmaTpyBaeTcs
MHOS3bIYHAs  MPOECCMOHAABHO-OTPACAEBas KOMMYHMKATMBHasl KOMIMETEeHUMS KakK OCHOBHOM
KOMMOHEHT O0yYeHMsl CTYAEHTOB HES3bIKOBbIX CMEeLMaAbHOCTEe MHOCTPaHHbIM si3bikam. Ocoboe
BHMMAHWE YAEASIETCS OMUCAHMIO MHOS3bIYHOM MPOPeCCUOHAABHO-OTPACAEBOM KOMMYHMKATUBHOM
KOMMETEHUMU B 06AACTM NMPOMECCHOHAABHON AESTEABHOCTU B OOYYEHWUU CTYAEHTOB HES3bIKOBOMO
By3a. B cratbe paccmaTprBaetcs MoaeAb (DOPMMPOBAHMS  MHOSI3bIYHOM  MPOeCcCroHaAbHO-
OTPACAEBOM KOMMYHMKATMBHOM KOMMETEHLUMM, KOTOpas MOXeT ObiTb MCMOAb30BaHa B Mnpouecce
00yYeHNs MHOCTPAHHOMY $I3blky. HeobX0AMMO OTMETUTb, UTO AaHHAs MOAEAb pa3pabaTbiBaeTcs U
MO>ET ObITb MHTErpUpoBaHa B yuebHble naaHbl. OCHOBHbIM METOAOM MCCAEAOBAHUS SIBASIETCSI aHAAU3
TEOPEeTUUYECKMX MUCTOUYHMKOB M IMMUPUUECKMX AQHHBIX. Hall 3KcrnepvMeHT MpPOBOAMACS B pamkax
AMCLUNAMHBI «[TpoheccMoHaAbHO OPUEHTUPOBAHHbIM MHOCTPAHHBIN S3bIK» (2 KPEAMTA), TAE CTYAEHTbI
BTOPOro Kypca Mo CreLmMaAbHOCTU «[0CyAQpCTBO M OpraHbl MECTHOTO CaMOYMPaBAEHMSl» MPOLLAU
NMOAFOTOBKY B ABYX rpyrnmnax: B KOHTPOAbHOM (20 CTYAEHTOB) U 3KCMEPUMEHTAAbHOM (46 CTYAEHTOB).
YTo6bl NpPOBEpPUTb U MOATBEPAWUTH PE3YAbTATbl, Mbl MPUBAEKAM TeX Xe 46 CTYAEHTOB, KOTOpbIe
NPOAOAXMAM CBOE 06pa3oBaHue B pamKax AMCUMNAMHDI «CreumaAm3npoBaHHbIii MHOCTPAHHDIN S3bIK»,

KOTOPbIN COAEPXKMUT 4 KpeauTa Ha 3-M Kypce oOyueHus 1 2 KpeamTa Ha 4-M Kypce oOy4deHums..
KAtoueBble CAOBa: MHOS3bIUHOE MPOGEeCCMOHAABHO-0TPAcAEBOE 06PA30BaHNE, KOMMYHUKATUBHAS
KOMMETEHLMS, NPOBAEMbI O6LLEHMS HA MIHOCTPAHHbIX A3blKaxX, MPOMECCHOHAALHO-OTPACAEBOE 0bLLEHE

Ha MHOCTPAHHOM 43blKe.

Introduction

The knowledge of a foreign language as a lan-
guage of international communication is crucial
factor of becoming a full-fledged personality of
the international community. The modern require-
ments for the knowledge of vocational-sectorial
language in higher schools involves shaping a for-
eign vocational-sectorial communicative compe-
tence of future specialists. The problem of train-
ing of specialists in various branches, forming
their foreign vocational-sectorial communicative
competence of specialists who are ready for pro-
fessional and business communication with other
cultures. To solve this problem, we need compe-
tent vocational-sectorial knowledge of a foreign
language and the ability to continually improve
our experience, to develop our personal skills with
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the help of a foreign language. Shaping foreign
vocational-sectorial communicative competence
requires the rethinking of some teaching positions
in terms of the latest achievements in the theory
and practice of training a foreign language at non-
linguistic higher institutions.

The effectiveness of shaping foreign vocational-
sectorial communicative competence depends on
the following conditions:

* the harmonization of meta language from vo-
cational-sectorial cycle subjects;

* the use of innovative training technologies,
aimed at forming an intercultural communicative
competence;

* reflexive interaction (teacher-student) as a
significant medium for shaping foreign vocational-
sectorial communicative competence that ensures
the exchange of knowledge, skills and abilities.
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The content of foreign language vocational-
sectorial training of students of non-linguistic
specialties is based on the study of objects of
practical foreign language vocational-sectorial
reality through the creation of speaking situations
(dialogues). In this regard the model of a language
teaching process is structured in accordance with
the stages of shaping foreign vocational-sectorial
communicative competence. In spite of a steady
interest of teachers in new models of language
teaching, the model of forming foreign vocational-
sectorial communicative competence of the students
of non-linguistic specialties is still being worked
out as there are several problems that need to be
discussed. However, in this paper we propose the
model, developed by us, that reflects the essence
of a context-sectorial-based approach in a foreign
language training.

Literature review

The existing works on the problem of a foreign
vocational-sectorial communicative competence
emphasizes its structure, which includes a
system of communication skills and abilities,
orientation in the communication media and the
aspects of human communication, reflected in
the knowledge of cultural norms and constraints,
customs and traditions. The works of scholars
(N.D. Galskova; N.I. Gez, 1985; G.V. Kolshansky,
1985; R.P.Milrud, 2004; etc.) provide a set of
competencies that compose the structure of foreign
languages training as well as a foreign language
communicative competence, but do not form a
conceptual-cultural component, which is focused
in the cognitive linguo-cultural methodology
of SS. Kunanbayeva, where the «world view»
is shown as an important element of a foreign
language education. The fundamental basis for
shaping this competence is the cognitive linguo-
cultural methodology (Kunanbayeva, 2010), that
defines the ways of modernization of the foreign
language education in the Republic of Kazakhstan.
The triad «language-foreign culture-personality»
(Kunanbayeva, 2010), introduced by the scholar,
is determined by the need of reconceptualization
of the world through familiarizing with a new
linguistic culture. This can be realized through the
following methodological principles: cognitive,
conceptual,  linguo-cultural, = communicative,
socio-cultural, personality-centered (developing-
reflective). Taking into account these competencies,
the complex construct of «language-culture-
personality» forms future activities of the «subject

of intercultural communication» in the form of new
cognitive linguo-cultural complexes (CLC).

Materials and methods

The following methods are used to achieve the
objectives of the teaching process modelling: a
theoretical analysis of the problem of research based
on the study of pedagogical and methodological
literature; the analysis of educational standards,
qualifying characteristics to study the nature and the
content of the future specialists” work; the dialectical
method of treating the problem as a whole; the
systematic analysis of vocational-sectorial activities.

The leading idea of the research is as follows:
successful  vocational-sectorial ~communication
of the modern Kazakhstan society depends on
the quality of foreign language education, which
is associated with the model of training future
specialists.

One of the important components in the
curriculum content of practical teaching of a foreign
language is the training of vocational-sectorial
communication, which is the ultimate goal in the
process of shaping foreign vocational-sectorial
communicative competence. This process includes
the acquisition of knowledge, structural-component
composition of the target language and the principles
of shaping a new language system, as well as
mastering social norms of behavior, objectives and
abilities of implementation in future professional
careers.

The development of theoretical knowledge on
the basis of linguistic competence is little contributes
to foreign vocational-sectorial communicative
competence. To deal with this, it is

necessary to involve metalinguistic facts from
the language of the specialty in order to solve
problems of communication by language means
in specific forms and in various professional
communication situations. A foreign vocational-
sectorial communicative competence involves:

1) a linguistic competence (the knowledge of
system-functional features of the language);

2) a vocational meta language competence, that
requires the knowledge of the specialty;

3) the presence of skills and abilities that help to
correlate linguistic means with communication aims
and professional conditions between communicants
of different cultures.

In addition, foreign vocational-sectorial com-
municative competence assumes the knowledge of
norms, values and models of language behavior that
are taken in a particular foreign society that a person
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easily implements in various situations of vocation-
al-sectorial communicative interaction.

In numerous studies, the problem of shaping vo-
cational-sectorial foreign language communicative
competence indicates the necessity for mastering
a set of common cultural and vocational-sectorial
competencies needed to solve successfully prob-
lems in various fields of vocational activity (T.S.
Serova, 1988; A.N. Shamov, 2009; and others). In
this regard, foreign vocational-sectorial communi-
cative competence acts as a characteristic of highly-
qualified personnel, who are ready to realize their
potential in intercultural communication.

Improving the quality of future specialists’ for-
eign language vocational-sectorial training is imple-
mented in the process of foreign language training
via the introduction of innovative educational tech-
nologies aimed at the vocational-sectorial sphere
and providing clear criteria for assessing language
skills.

A foreign vocational-sectorial communicative
competence in the contemporary sense of the word
involves the capacity for intercultural interaction. It
should be noted that vocational-sectorial problem-
oriented educational speaking situations allow stu-
dents to achieve success in the process of mastering
a foreign language in vocational-sectorial commu-
nication, which, in turn, is fundamental for the sub-
sequent foreign language vocational-sectorial com-
munication. The material, studied in the process of
discussing speaking situations, can be transferred in
real communication environment with representa-
tives of other countries and cultures, can be used in
the process of reading vocational-sectorial literature
and other sources of information.

Results and discussion

Using the method of modeling for the purpose
of organizing the process of foreign language teach-
ing is widely practiced. The process of modeling in-
cludes the development of an integrated foreign lan-
guage teaching system, which reflects the objectives,
the structure, the content of the material, the process
and methods of teaching. The model is based on the
integration of several existing approaches to foreign
language teaching, namely, competence, cognitive-
linguo-cultural, vocationally-oriented, and context-
based-sectorial approaches.

The model of shaping foreign language compe-
tence in the field of vocational-sectorial communi-
cation, integrated into the higher education system
is a single complex of constructive, organizational
and communicative components, aimed at the de-
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velopment of foreign vocational-sectorial commu-
nicative competence.

This goal can be realized through a series of ob-
jectives, such as:

* the development and the improvement of lin-
guistic and vocational-sectorial competences,

* establishing the motivation level of mastering
a foreign vocational-sectorial language,

* the development of personality of future voca-
tional-sectorial s in the sphere of intercultural com-
munication,

* achieving the level when a student is consid-
ered as «the subject of intercultural communica-
tiony.

We include the following components of the
model: 1) the scope of using the language; 2) the
topic where it is implemented; 3) vocationally-ori-
ented situations; 4) solving communicative tasks in
a foreign language. For example, the program pro-
poses an «Educational and vocational sphere of

communication», that considers the topic:
«Public administration» — sub-topics include: jobs
in public administration, professional competence;
professional qualities of a specialist; the advantages
and disadvantages of various jobs in public adminis-
tration; the demand for public administrators; work
in a team; the risk of depression and stress. These
sub-topics define the vocationally-oriented situa-
tions: e.g.:

Task 1. Look at the list of qualities that could
be important to work in Public administration. Mark
them VI (very important), QI (quite important), or
NI (not important).

1. having a lot of experience in management

2. being able to get on well with your clients

3. being good at working in a team

4. being good at socializing

5. being good at listening to and remembering
information

6. being able to think quickly

being good at taking risks

The implementation of the model with this kind
of structure varies the content of topics, providing
procedural conditions for shaping a foreign voca-
tional-sectorial communicative competence.

The proposed model is connected with the acting
«mechanism of the translation of meanings» accord-
ing to D.A. Leontiev (Leontiev, 2002). The students
of managerial specialty, who will work in the state
and local authorities have taken part in our experi-
ment. Our experiment has been conducted within
the framework of the discipline «Vocationally-ori-
ented foreign language» (2 credits), where second-
year students of the specialty «State and local gov-
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ernmenty» have been trained in two groups: a control
group (20 students) and an experimental group (46
students). To check and to confirm the results, we
attracted the same 46 students who continued their
education within the framework of the discipline
«Specialized foreign language», that contains 4
credits on the 3rd year of study and 2 credits on the
4th year of study, allocated from a higher education
component. 92 third year students from the experi-
mental group and 40 third year students of the con-
trol group participated in the output (Kulgildinova,
2016). Such a number of hours allows to fully pro-
vide the student with vocational-sectorial and for-
eign language communicative competences in vari-
ous professionally-oriented situations. Our model is
implemented through the three-part structure of the
linguo-concept-centric model of the speech devel-
opment, which includes:

1) the development of creative motivation of a
lesson (defining the function of the investigated con-
cept in the life of a manager);

2) the solution of complex (linguistic and verbal)
linguo-cultural problems, the purpose of which is
the modeling of a general linguistic concept («What
is in the language about this concept?») and a voca-
tional concept («kHow does this concept appear in
the vocational picture of the world?»);

3) the creation of verbal production on the basis
of this concept as a result of modeling the personal
concept on the basis of vocational-sectorial language
concept («What do [ know about this concept?»)8.

The model, described above, reveals the es-
sence, the internal structure and the logic of a com-
plex teaching process, the unity of all its elements,
that are interrelated and interdependent. The imple-
mentation of this model provides successful train-
ing of future specialists in the sphere of business
and foreign language vocational-sectorial commu-
nication. It represents an open developing system
that allows flexible change of its structure and pa-
rameters while accumulating new information and
changing the requirements to highly-qualified vo-
cational-sectorial s. The model of shaping foreign
vocational-sectorial communicative competence is
organized stage-by-stage and the content is select-
ed taking into account future vocational-sectorial
activity of the students.

Conclusion

Working  with  the  vocational-sectorial
concept involves two ways of forming foreign
vocational-sectorial communicative competence
among students: «the way of deepening through
differentiation» (a deeper comprehension that
includes blocks for certain concepts, thereby
broadening the stereotypes, and, if available,
vocational understanding of the basic attitude
to accepting alternatives allows to find different
approaches to the problem). We obtained results
that reflect conceptual characteristics of our model
and regulate the entire educational process, being
the benchmarks in its development.

1. The oprinciple of dialogueness of
communication has been confirmed, that verifies
both the goal of mastering foreign language and the
way to achieving this goal, ensuring the dialogical
and activity character of mastering foreign language
by future managers.

2. The principle of foreign-language didactic
professionalism, which extends to all aspects of
the whole process of mastering foreign language,
is promoted to the rank of primary, contributing to
the linguistic-vocational upgrading the vision of the
world by future managers in their communicative
preparation for intercultural communication.

3. That follows the principle of conceptual-
contextual-sectorial orientation, which has an outlet
both in educational and in foreign language verbal
activity and determines the external and internal
activity of students and the vocational-sectorial
character of their verbal and cogitative activity.

The process of foreign language teaching in
the sphere of vocational-sectorial communication
is long enough and has its own dynamics. The
necessity of modeling the process of foreign
language teaching is discussed in many research
works and it is considered according to the modern
requirements for the specialists in a particular sphere
of vocational-sectorial activity. Thus, the model of
the language teaching process, that is structured
in accordance with the stages of shaping foreign
vocational-sectorial communicative competence,
contributes to students’ proficiency in the sphere of
vocational-sectorial activity.
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