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INCLUSIVE EDUCATION ABROAD: PROBLEMS,
EXPERIENCE AND PERSPECTIVES

In the article the researchers analyze the foreign experience of the organization and methodology
of inclusive education. On the basis of scientific positions of Great Britain, Canada, the USA, Russia
and other countries scientists the basic tendencies of development of inclusive education abroad are
revealed. Inclusive education is a complex process that requires a certain transformation of the usual
way of the educational environment, certain social and educational conditions, which allow essentially
implementing different approaches and methods to include people with special educational needs (SEN)
in the educational space.

In solving this social problem, it is important to improve the quality of professional training of spe-
cialists, in particular social pedagogues. It is revealed that important trends of inclusive education abroad
are: (1) focus on the formation of an inclusive culture in the educational institution, the development of
the philosophy of inclusion in general; (2) coordination of activities of all participants of education, the
inclusion of parents in an inclusive educational process for maximum assistance to children with special
educational needs; (3) special training of pedagogues to work in conditions of inclusive education and
team training; (4) support of an inclusive school by its partners and assistants acting by various public
organizations and psychological and pedagogical services; (5) individualization of the educational pro-
gram for inclusion of children with SEN in the educational process and development of an individual
plan of their training.

Key words: inclusive education, inclusion, special educational needs, atypical children, students
with disabilities, integrated learning.
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LlleTeaae MHKAIO3UBTI OiAiM OepyAiH MaceAeAepi, ToXXipubeci xaHe KeAelueri

Makanaaa MHKAIO3MBTI GiAiM GEPYAT YMbIMAACTBIPYAbIH LUETEAAIK ToXKipubeci >kaHe aaAicHamach!
KapacTbipbiAaabl. YAblGpuTanus, Kanapa, AKLL, Peceir xoHe 6acka Aa LIETEA FaAbIMAAPbIHbIH
3epTTeyAepi TaanpaaHaAbl. OAapAbIH, FbIAbIMM KO&3KapacTapblHa COMKEC LETEAAEPAE MHKAIO3UBTI BiAiM
6GepyAi AaMbITYAbIH Heri3ri GarbITTapbl alkblHAAAFAHADBIFbI GasHAAAaAbl. MHKAIO3MBTI GiaiM Gepy
epekiue GiAiM Bepyai KaXKeT eTeTiH aAaMAAPAb! >KaArMbl GiAiM 6epy KeHICTiriHe eHAIpYAiH 8pTypAi
YCTaHbIMAAPbl MEH BAICTEPIH >KY3€ere acbipyra MyMKiHAIK GepeTiH >kaHe GiAiM 6epy opTacbiHbIH HaKTbl
Gip yMpeHWiKTi aaiciH, 6eAriAi 6ip aAeyMeTTiK xoHe BiAiM 6epy LwapTTapbiH 63repTyAi TaAan eTeTiH
KYPAEAI yAepic. Bya eAeyMeTTiK MOCeAeHi Liellyae Kacibr MamaHAapAbl, atarn anTKaHAQ 9AEYMEeTTIK
rneaaarortTepAi AaMblHAQYAbIH, CanacblH apTTbIPy MaHbI3Abl A€M TaHblAaAbl. LLleTeaaepae MHKAIO3UMBTI
6iAiM GepyAiH MaHbI3AbI GaFbiTTapbl petiHae: (1) Giaim 6epy MekeMeAepiHAE MHKAIO3UBTI MOAEHUETTI
KAAbBIMTACTbIPYFa, >KAAMbl aAfaHAQ MHKAIO3MSHbIH, (DMAOCOMUSACHIH AambliTyFa 6Garaap >kacaaybl; (2)
MYMKIHAITT LiekTeyAi 6ararapra MakCMMaAAbl KOMEK KepceTy YLiH 6iAiM 6epy yAepiciHiH, 6apAbIK,
KaTbICYLIbIAQPbIH,COA CUSIKTbl aTa-aHAAAPAbl AQ KATbICTbIPY KbI3METIH YHAecTipy; (3) neaarortepAi
MHKAIO3MBTI GiAIM Bepy >KaraamblHAQ >KOHE KOMaHAAAQ >KYMbIC iCTeil aAyFa apHambl AaiibiHAQY;
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(4) 8pTYPAI KOFaMADIK, YAbIMAQP >KOHE NMCUXOAOTUSIAbIK-NIEAArOrMKAAbIK, KbI3MET asiCbIHAQ MHKAIO3MBTI
MEKTENTI >KoHEe OAapPAbIH MapTHEPAAPbl MEH KOMEKLLIAEPIH KOAAAY; (5) MYMKIHAITT LekTeyAi 6ararapAbl
6inim Gepy yAepiciHe eHAIpYAiH >keke GiAiM Gepy GaraapAamacbiH >kacay >XKoHe OAApPAbl OKbITYAbIH
>KeKe >KOornapblH AarblHAQY KaKeT.

Tyiiin cesaep: MHKAIO3MBTI GiAiM 6epy, MHKAIO3MSI, apHanbl GiAiM 6epy KaxkeTTiAikTepi, atmnTi
6Garanap, MYMKIHAIKTEPI WEKTEeYAl OKYLIbIAAP, MHTErPALMSIAbIK, OKbITY.
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MHKAIO3MBHOE 06pa3oBaHMe 3a pyHeKomM: NMPoBAEMbI, OMbIT U NMEePCreKTUBbI

B cratbe paccmatpuBaeTcs 3apy6eskKHblid OMbIT OpraHmM3aumm M METOAOAOTMS MHKAIO3UMBHOIO
o6OpasoBaHms. [MpoaHaAM3MPOBaHbl MCCAEAOBAHMS 3apyDOeXkHbIX YUeHbIx BeAankoOpuTanmm, KaHaabl,
CLUA, Poccum n Apyrux cTpaH. Ha ocHOBe MX HayuHbIX MO3MLMIA BbISBA€HbI OCHOBHbIE TEHAEHLIMK
Pa3BUTUA MHKAIO3UBHOIO 06pa3oBaHus 3a py6eskom. MHKAI3MBHOE 00pa3oBaHme IBASETCS CAOXKHbBIM
MPOLIECCOM, TPeOYIOLMIA ONPEAEAEHHOTO NMPeobpasoBaHus MPMBLIYHOMO YKAAAa 06pa3oBaTEAbHOM
CpeAbl, ONPeAEAEHHbIX COLIMAaAbHO-00Pa30BaTEAbHbIX YCAOBUI, KOTOPbIE MO3BOASIOT MO CYLIECTBY
OCYLLECTBASTb Pa3AMUHbIE MOAXOAbI M METOADI MO BKAOUEHMIO AIOAE C 0COObIMM 00pPa30BaTEAbHbLIMM
NoTPeBHOCTIMM B 06LLIe06pa3oBaTeAbHOE NPOCTPAHCTBO. B pelueHmmn AaHHOM CoOLMaAbHOM NPOOAEMbI
3HAUMMO TOBbILIEHME KayecTBa MPOMECCUMOHAABHOM MOAFOTOBKM CMELMAAMCTOB, B YaCTHOCTU
COLIMAAbHbIX MEAAroros. BbIIBAEHO, UTO BaXKHbIMM TEHAEHLUMAMM MHKAIO3MBHOIMO 0Opa3oBaHMs 3a
py6exKoM ABASIOTCA: (1) opMeHTaumMs Ha (hOPMMPOBAHME MHKAIO3MBHOWM KYABTYPbl B 00pa3oBaTeAbHOM
YUPEXAEHUM, pa3BuTe (MUAOCOMUM MHKAIO3MM B LEAOM; (2) KOOPAMHALMS AEATEAbHOCTM BCEX
YYaCTHMKOB 00pa3oBaHmMsl, BKAIOYEHNE POAUTEAEN B MHKAIO3UBHDbINA 06Pa30BaTEAbHbIA MPOLIECC AAS
MaKCUMMAAbHOM MOMOLLM AETAM C OrPaHMUYEHHbIMM BO3MOXKHOCTAMM; (3) crieumasbHas NMOAroToBKa
neaaroroB kK pabote B YCAOBMSAX MHKAIO3MBHOMO 06pa3soBaHMA M KOMAaHAHOro o0ydyeHus; (4)
MOAAEPKKA MHKAIO3MBHOM LIKOAbI €€ MapTHePamM 1 MOMOLLHUKAMM B AULLE Pa3AMUHbIX OOLLIECTBEHHbIX
opraHM3aumMii 1 MCUXOAOrO-TIEAArOrMYeCcKMX CAYXKO; (5) MHAMBMAYaAM3aLMa 0Opa3oBaTEAbHOW
NPOrpaMmbl AAS BKAIOUYEHMS AETENR C OrpaHNYeHHbIMU BO3MOXKHOCTAMM B 00pa30oBaTEeAbHbIN MPoLILecc
1 pa3paboTka MHAMBUAYAAbHOIO MAaHa MX 06yYeHus.

KAtoueBble CAOBa: MHKAIO3MBHOE 06Pa30BaHUE, MHKAIO3MBHOCTb, 0CO6blE 06Pa30BaTEAbHbIE MOT-
PEOHOCTM, HETUMUYHbIE AETM, yyalMecs C OrpaHMYEHHbIMU BO3MOXKHOCTSIMM, MHTErpUMpOBaHHOE
obyueHue.

Introduction

At this stage of the development of civilization,
the problems of inclusive education are actualized
in various cultures, its importance and priority
over other forms of teaching children is discussed.
One of the trends of the modern educational space
is the ubiquitous orientation of the majority of
countries on the transition from elite education to
high-quality education for all. In many countries
of the world, society has come and realized that
discrimination against people with special needs
is impermissible. Today, inclusive education in
our country and abroad is developing at different
levels: political, scientific, and organizational and
practical.

Methodology and methods of research
At the 3rd International Scientific and Practical
Conference held in Moscow in 2015, it was

emphasized that both cultural-historical psychology
and defectology serve as the methodological
basis for pedagogical research in the field of
inclusive education. The basic methodological
positions were identified ideas about the role of
cultural and historical experience accumulated
by mankind, which certainly affects the course of
development, upbringing and training of the child.
(Alekhina, 2015: 528) [1]. The methodology of
inclusive education requires an appeal to different
disciplines:

— anthropological, phenomenological philo-
sophy, interactive psychology, general and social
pedagogy. The scientific circulation actively uses
the ideas of normalizing the life of B. Nirye, the
criteria for the formation of an inclusive culture by
T. Booth and M. Ainscow et al. (Furyaeva, 2017:
152) [2].

Canadian representatives of the team approach
M. A. Mastropieri, T. E. Scraggs, R. S. Podemsky
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and others define support in an inclusive class as
a complex fusion of efforts by various subjects of
inclusive education, in which the development of
productive decisions on the training and upbringing
of atypical children does not lock on one teacher, in
whose class is an atypical child. (Mastropieri, 2001:
265) [3]. Another spokesman for the team approach,
the English researcher E. Patterson, defines the
essence of the team as cumulative interactions
between all subjects of the educational process
(Patterson, 2011: 150) [4].

The leading condition for the design of
inclusive education is its consideration in the
context of an axiological approach. Describing
the semantic content of the axiological approach,
US researchers M. Sapon-Shevin, S. Peck and
others understand it as the core value mechanisms
for regulating the interconnections of all members
of the inclusive class, which aim at maximizing
the adoption of each student’s specificity and
approving emphatic contacts (Sapon-Shevin,
1999: 45) [5].

In pedagogical theory and practice, the
socialization of an atypical child is considered through
a systematic approach. Considering the problems of
inclusiveness of atypical persons in society, D. A.
Lushnikov defines systematicity as a central condition
for achieving a normal level of vital activity for such
persons. At the same time, various factors that affect
the normative functioning of atypical people are put
forward: cultural, social, psychological, pedagogical
(Lushnikov, 2006: 37) [6].

Methods of research: methods of theoretical
analysis of literature, comparative analysis,
induction, deduction, systematization.

Literature review

The western researchers as L. Barton, J. Deppler,
E. Doris, T. Loreman, U Sailor, E.K.Sliker, D. Harvey
and others have been involved in the construction
of theoretical concepts of inclusive education
abroad. Among Russian scientists developing
conceptual foundations of inclusive education: S.
V. Alekhina, D. V. Zaitsev, E. N. Kutepova, N. N.
Malofeev, E. R. Yarskaya-Smirnova and others.
Subject characteristics as the basis for the successful
development of inclusive educational practices are
considered in the studies of L.A. Bloom, A.Kokhna,
N.Kuns, J. Nelson et al. (Nikulina, 2016: 79) [7].
A great contribution to the study of dementia was
made by E. Segen, F. Pinnel, J. Eskirol, J. Itar, A.
Blanchet, M. Montessori, F. Plyats, and others.

Various interpretations of the atypical nature
of children are reflected in the works of foreign
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researchers W. Wolfensberger, B. Gerry, N. Coons,
M. Leicester, J. Spratt, M. Forest and others.
Understanding of atypical by Russian scientists
has both common and distinctive features with
Western counterparts and is reflected in the works
of L. I. Akatov, V. Levi, D. A. Leontiev, 1. B.
Kantemirova, E. R. Yarskaya-Smirnova, and others
(Melnik, 2012: 5) [8]. In the works of many Russian
scientists (M.R. Khusnutdinova, S.V. Alekhina, OS
Kuzmina, V.V. Khitryuk, etc.), foreign (K. Wedell,
J. Porter, T. Lorman, J. Deppeler, D. Harvey and
others.), Kazakhstani scientists (A.K.Kusainov,
A.Kh.Argynov., R.A. Zhumakanova A.T. Iskakova,
I.A.Oralkanova, Z.A.Movkebayeva, A. B. Aytbaeva,
S.D. Aubakirova, and others) presented the problems
of inclusive education.

Results and Discussion

Historical sources indicate that inclusive
upbringing and education have been fragmentary
used in many countries, since such a time as children
with disabilities received the right to education. The
very first mention of the disabled came to us from an
ancient Egyptian source — the Ebers papyrus, which
contained a list of magical healing spells, ancient
recipes, and medical prescriptions (9).

It is necessary to note the role of the first
woman in Italy, doctor of medicine, pedologist,
teacher, philosopher M. Montessori, who created
a pedagogical system that harmoniously fit into
the development of integrated education. The first
schools for disabled children appeared in Spain
in 1578, these were schools for the deaf, then in
England in 1648, in France in 1770. Schools for the
blind appeared in France in 1670. In the XIX century
begins the training of mentally retarded children. The
first pedagogical experiments in teaching mentally
retarded children were conducted by Hansen and
Lippestad in Norway in 1871. In the USA, E.Segen
run the first private schools for mentally retarded
children. In these schools, he developed a system of
training and education of mentally retarded children,
placing great emphasis in the educational system on
labor and physical education. Methodical manuals
of E. Segen are still very relevant and popular
among specialists. Then in 1891, institutions for the
education of mentally retarded children appeared
in London (Pritchard, 1963: 215) [10]. The first
school for teaching children with disorders of the
musculoskeletal system was established in London
in 1865.

Subsequently, a number of legal documents
regarding persons with disabilities appear. Thus, in
1971, the United Nations adopted the Declaration
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on the Rights of Mentally Disabled Persons
(approved by the UN General Assembly Resolution
2856 (XXVI) of December 20, 1971), followed in
1975 by the Declaration on the Rights of Persons
with Disabilities United Nations Assembly of
December 9, 1975). As a result of UN activities
to protect the interests and rights of persons with
disabilities, the Disability Support Program was
developed and 1981 was announced the Year of
Disabled Persons. In the United States, the term
“inclusion” appears, which implies “reforming
secondary schools and redesigning classrooms so
that they meet the needs and requirements of all
children without exception” [11].

This process in the USA was preceded by
numerous pedagogical searches, experiments on
ways of integration in teaching. Thus, in 1962
in the United States of America, M. Reynolds
publishes a special education program in which he
emphasizes the importance of achieving the greatest
possible participation of children with (SEN)
special educational needs) in the mainstream on
the principle: “specifics are no more than usual”.
In 1970, the American scientist I. Deno proposed a
similar concept — the Cascade model (Deno, 1970:
229) [12]. Cascade is understood as a system of
social and pedagogical measures that allow a child
with disabilities to interact as effectively as possible
in the general flow. Since 1975, the United States
of America, by adopting Law 94-142 “On the
Education of Disabled Children”, put the integration
processes in education on a legal basis. This law
was intended to ensure the right to free education
of children with disabilities in public schools at the
expense of the federal budget.

A breakthrough in the development of joint
training for children with disabilities and healthy
children was the holding of the World Conference
on “Education for All” in March 1990 in Jomtien
(Thailand). Representatives of 155 countries
and 160 governmental and non-governmental
organizations participating in the Conference
adopted the Program of Action, which established
clear lines of action and measures to achieve these
goals, and endorsed the World Declaration on
Education for All [11]. The World Conference on
Education for Persons with Special Needs, held in
1994 in Spain (Salamanca), was a bright event for
the global pedagogical community ”(Ratner, 2012:
162) [13].

The conference adopted the “Salaman
Declaration on Principles, Policies and Practical
Activities in the Field of Education for Persons with
Special Educational Needs”.

In 2000, the World Education Forum was held in
Dakar, where the Dakar Framework for Action was
adopted, outlining the main goals of the Millennium
Development Goals on Education (14).

Let us turn to the experience of organizing
inclusive education in the United States. In modern
American schools, students with disabilities who
receive special educational services are usually
included in general education classes with regular
students (Halvorsen, 2009) [15]. In contrast to the
outdated practice of mass education, in an inclusive
class, learners are members of the general education
class and do not belong to any other separate
specialized environment based on the characteristics
of their disability (Hope, 2009: 67) [16].

Important legislation and litigation, important
political events and the protection of parents,
teachers and pedagogues shaped the integration of
services for learners with disabilities. The enactment
of the Education Act of 1975 (EAHCA — Education
for All Handicapped Children Act) defined special
education as compulsory for all disabled children in
the United States. These actions affected the closure
of large boarding schools and psychiatric hospitals
for people lagging behind in the years 1960-1970.
in Sweden, and afterwards in most other developed
countries.

The Education for All Children with Disabilities
Act (EAHCA) was the first defense of American
learners with (SEN) special educational needs)
against discriminatory treatment from municipal
educational institutions (Wong, 1993: 827) [17].
The modern period of inclusion in special education
was enacted by the Law on the absence of children
left unsupervised (NCLB— No Child Left Behind-)
0f2001, and the Law on Education for Persons with
Disabilities (IDEA— Individuals with Disabilities
Education Act) of 2004 of the year . The Education
for All Children with Disabilities Act (EAHCA)
of 1975 became a legislative milestone for special
education in the United States, as it provided free
and appropriate public education for children with
special needs (18).

Japan is considered one of the leading countries
in the organization of inclusive education (Ganberg,
2017: 26) [19]. In a short time, this country moved
from discrimination to persons with disabilities
to creating the necessary conditions for them and
including them in society. Since the 1970s, Japan
began to develop a legal and regulatory framework
conducive to the expansion of educational
opportunities for people with disabilities. The main
laws that reinforce national standards and state
policy regarding persons with physical disabilities
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were adopted in 1990 (Brazhnik, 2005: 975) [20].
In Japan, the involvement of special children in
society begins with a kindergarten and continues
to the highest level of school. From a very young
age, children are taught a humane attitude towards
people with disabilities, and they inculcate the
skills of caring for those who need help. A feature
of inclusive education in the Japanese school is the
organization of the so-called resource rooms. Here,
disabled children studying in ordinary schools can
get expert advice. For some children, there are tutors
who can provide individual help to children.

The goal of inclusive education in Japan is to
ensure, in accordance with the Constitution of Japan
and the basic law “On Education”, the conditions for
the full development of children with disabilities,
their abilities and personality. Only in this case,
the sick child can continue to count on getting
a workplace and real personal happiness. After
graduation, people with disabilities have a real job
opportunity. There are benefits for companies that
provide jobs for this category [19].

Let us turn to the experience of Great Britain,
where after the adoption of the Education Act
(1981), the number of students in special schools
increased. In addition, all the nosological categories
of “features” were abolished in the special
education of the country. From this point on,
special education in the UK continues to evolve
in an integrated learning environment. In Western
European countries, such as the United Kingdom,
Italy, and Norway, the inclusive education trend
prevails when the child is at school. In a number
of other countries, the child is enrolled in a special
school, and spends extracurricular time with healthy
children. In Scandinavia, integration begins in
a largely normative and practical way. Thus, in
Denmark, with a parliamentary decision (1969),
children with disabilities receive the right to attend
mass school with the rest of the children in order
not to be isolated from their peers and their usual
living environment. And also, their insignificant
part, mainly with unexpressed disorders (of vision,
hearing, intellect, musculoskeletal system), was
given the opportunity to study in secondary schools.

In France, the Education Act of 1989 enshrined
the right to education of all children and adolescents
living in the country, regardless of social origin,
cultural level or nationality. The same law also
confirmed the integrative trends in special education.
In Norway, the system of inclusive education has
existed for several decades. In Ireland, inclusive
education has been developing since the 1980s —
1990s. In 1993, the Report of the Special Education
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Committee was published, which was important
in the development of educational policies for
children with SEN. Subsequently, a number of laws
were adopted, which laid the legal basis for the
establishment of an inclusive education system in
Ireland (Aubakirova, 2017: 162) [21].

Education in Finland is based on the principles
of necessity, inclusion and equality. Therefore, every
child from 7 to 17 years old is obliged to attend an
educational institution. In Finland, the education of
persons with disabilities is guaranteed by law and
depends on the type of pathology (Prushinsky, 2015)
[22]. In addition, in Finland there are almost no
secondary schools for gifted children and children of
wealthy parents. Disabled children, children of the
“elite”, children from low-income families, talented
children, all without exception study in the same
educational institutions (Pristupa, 2016: 306) [23].
In the Republic of Latvia (LR), inclusive education
has been actively debated since 1998, after the law
“On Education” entered into force. According to the
data of the Central Statistical Office in the Latvian
general education classes, approximately 10% of the
number of children with special needs are trained
in general, and the rest — in special educational
programs (24). The following triad of inclusive
education was enshrined in legislation: inclusive
education as special education; inclusive education
as integration; a child as a subject of inclusive
education in educational institutions of various
types in order to educate a full-fledged member of
society (Selivanova, 2015: 90) [25].

Lithuania’snational policy oninclusive education
is complex, which is reflected in its overall country
strategy, as well as financial and administrative
bases. Education Action Plan developed by
Lithuania for the period 2014-2020 focuses on the
availability of inclusive education and the quality
of multi-professional support for the education
of children with special needs and their families.
Special attention should be paid to the methodology
of financing school and pre-school education, which
was revised in 2011. The concept of “money follows
the child” or “learner’s backpack” provides for an
increase in funds by 35%, if the child is with special
needs. Depending on the marital status and status,
discounts are offered for children of preschool age,
and the Yellow Bus program provides transport for
children living in rural areas (26).

The development of inclusive education in
Russia is most often carried out in partnership
with government agencies and non-governmental
organizations. The initiators of the inclusion of
children with special needs in the educational process
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in the system of general educational institutions
are the associations of parents of children with
disabilities, organizations defending the rights and
interests of people with disabilities, professional
communities and educational institutions working in
experimental and project regime(27). Guided by the
provisions of the conventions, recommendations and
declarations in the field of human rights (Universal
Declaration of Human Rights of December 10,
1948 (28), the UNESCO Convention on Combating
Discrimination in Education (29) Kazakhstan
undertakes to ensure the right to quality education
to all children, including special educational needs
due to health problems and socialization.

In the Republic of Kazakhstan, a complex
system of early psychological, pedagogical,
medical and pedagogical- correctional support for
children with developmental pathologies is being
developed, thereby contributing to the greatest
possible psychophysical development, and creating
an opportunity for learning in the educational
environment. Preschool, primary, secondary, higher
and lifelong education recognizes and includes an
inclusive approach (Magauova, 2018: 4) [30].

Results and discussions Thus, the emergence
of inclusive education abroad has an earlier
history of inclusive education in comparison
with Russia and Kazakhstan. In the described
countries, effective organization of inclusive
learning strategies is being implemented, as
well as the mass practice of inclusive education
of typical and atypical children, -effective
technologies for incorporating atypical children
into the general educational structure and the
subject positions of all participants of inclusive
education are noted. Various interpretations of
the atypical nature of children are reflected in the
works of foreign researchers W. Wolfensberger,
B. Gerry, N. Coons, M. Leicester, J. Spratt, M.
Forest and others. Understanding of atypicality
by Russian scientists has both common and
distinctive features with Western counterparts
and is reflected in the works of L. I. Akatov, V.
Levi, D. A. Leontiev, I. B. Kantemirova, E. R.
Yarskaya-Smirnova, and others [8].

In the 1970s in Sweden, N. Benk-Mikkelson,
Head of the Danish Mental Health Service, and
B. Nirjer, Director of the Association of the
Mentally Handicapped, introduce the concept
of “normalization” (Nirje, 1994: 19) [31]. The
fundamental principle of normalization is the
provision on the right of people with disabilities to
education, work, and living conditions close to the
norm (Culham, 2003: 65) [32]. The fundamental

core of the concept of normalization was that the
child should be raised in the spirit of the cultural
norms adopted by the society in which he lives
(Ratner, 2012: 162) [33].

The meeting of 153 countries in Geneva
concluded that the expanded concept of inclusive
education, which addresses the diverse needs of
all students and is relevant, fair and effective, “can
be seen as a general guideline for strengthening
education for sustainable development, lifelong
learning for equal access of all levels of society to
learning opportunities "(UNESCO 2009) (34).

Comparison of Russian and  Western
interpretations  of  inclusive  education is
characterized by more detailed foreign versions,
when inclusive education is considered in relation to
various categories of atypicality, while in Russia the
emphasis is placed on children with (SEN) special
educational needs). (Nikulina, 2016: 79) [35].

It should be noted that modern domestic
psychology actively develops the ideas of L.S.
Vygotsky and his followers, referring to the study of
the developmental and social effects of the process
of inclusion for children with different abilities,
to the search for appropriate psychological and
pedagogical conditions for building different levels
of relations between participants in the educational
process (Vygotsky, 1983: 369) [36].

After analyzing the foreign experience of
organizing inclusive education, we summarize
that inclusive education is a complex process that
requires a certain transformation of the usual way
of the educational environment, certain social and
educational conditions that will essentially allow a
systematic approach to the inclusion of people with
disabilities in the educational space. And in solving
this social problem, the improvement of the quality
of professional training of specialists, in particular
social pedagogues, is significant [30].

Conclusion

So, after analyzing the research results and
scientific positions of scientists, it is necessary
to identify the main trends in the development of
inclusive education abroad: — ensuring the right to
quality education for all children, including children
with special educational needs; — focusing on the
formation of an inclusive culture in an educational
institution, which is based on the adoption of a child
with disabilities, as well as the development of the
philosophy of inclusion in general; —use in inclusive
practices of various technologies and strategies to
support children with disabilities;
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— coordination of activities of all participants
in education, inclusion of parents in the inclusive
educational process for maximum assistance to
children with disabilities; -special training of
pedagogues for work in the conditions of inclusive
education and team teaching; — support of the
inclusive school by its partners and assistants in the
face of various social organizations and psychological
and educational services; -individualization of the
educational program for the inclusion of children
with disabilities in the educational process and
the development of an individual plan for their
education.

Analysis of trends in the development of
inclusive education abroad allows us to formulate
the following conclusions: 1. The development

of inclusive education abroad is a socially
significant process due to sociopolitical changes,
the development of the concepts of human rights
and equal opportunities, the anti-discrimination
movement and changing attitudes to the education
of children with disabilities. 2. Foreign inclusive
theory and practice is focused on large-scale
transformations related not only to the educational,
but also to the socio-economic sphere. Thus, this
creates prerequisites for the development in society
of an inclusive culture and a special procedure for
“adopting” a child with disabilities, including in
general educational institutions.

3. Foreign researchers almost unanimously
recognize the importance of special training of
pedagogues to work in an inclusive education.
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