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METHOD OF SOLVING PROBLEM SITUATIONAL-PROFESSIONAL
TASKS AS THE BASIS FOR THE FORMATION OF ARGUMENTATIVE
COMMUNICATIVE COMPETENCE

Abstract. The article discusses the problem of training a specialist of a new format, capable of
developing the necessary skills and abilities for their foreign language professional activity. To prepare
such a specialist, the authors propose argumentative communicative competence, the structure of which
includes argumentative-discursive and polemical-argumentative subcompetences, which are the basis of
professional training of future foreign language teachers. The technologies of their implementation in the
educational process are given, the program that is offered for 50 2nd year students is analyzed. Accord-
ing to this program, a system of exercises for the formation of argumentative communicative competence
has been developed, which is presented in stages in a typological sequence. The article substantiates
the importance of the method of solving problem situational-professional tasks in the process of the for-
mation of argumentative communicative competence in training future foreign language teachers. The
authors give a definition of the method of solving problem situational-professional tasks and implement
it in specific classes related to solving argumentative tasks for future English teachers using algorithms
selected in the educational process. The modeling of the professional activity of a future teacher allows
the formation of a number of important professional competencies, including argumentative communi-
cative competence. In the process of using the method of solving problem situational-professional tasks,
real conditions are created for future professional activities, which ensures readiness for work in the new
modern educational environment.

Key words: method of solving problem situational-professional tasks, argumentative communicative
competence, professional training, algorithms for solving situational problems, pedagogical situation,
foreign language education.

10.C. lNak, T.A. KyAbruabAMHOBa

A6blAan xaH aTbliHAAFbI Ka3ak, XaAblKapaAbIK, KaTbIHACTAP >KOHE SAEM TIAAEPI YHUBEPCUTETI,
KasakcTaH, AAMarthl K., e-mail: sunshine379@inbox.ru, tulebike@mail.ru

Mpo6AeManbIK CUTYaALMSIABIK-KOCIOM MIHAETTEPA| LUeLly dAiCi apryMeHTaTUBTI-
KOMMYHUKATHUBTIK KY3bIPETTIAIKTiH, Heri3i peTiHAe

AHAQTNa. MakaAaAa LeTeAAIK KaCibM KbI3MEeT YLUiH KaXKeTTi AAFAbIAGD MEH AQFABIAAPAbBI AaMbiTa
aAaTbiH >kaHa hopmaTtTaFbl MamaH AASpAAy MOCeAeci KapacTblpblAaAbl. MyHAQ MamaH AarblHAQY
YWiH aBTOpAap apryMeHTaTMBTI-KOMMYHUKATMBTIK KY3ipeTTIAIKTI YCbIHaAbl, OHbIH KYPbIAbIMbIHA
apPryMeHTaTUBTI-AMCKYPCUBTIK >XKOHE MOAEMMKAAbIK-apryMEHTATMBTIK ilIKi KOMMeTeHUMsAap Kipeai,
oAnap 6oAallak, WeT TiAIHIH MyFaAiMAepiH Kacibu aasipaay yiliH Heri3 60Abin Tabbiraabl. OAapabl
OKY YPAICiHE €Hri3y TexXHOAOrMgAapbl KeATipiareH, 50-wi 2 Kypc CTYAEHTTepiHe YCbIHbIAFaH
GaraapAama TanpaHaabl. Ocbl GaraapAamMara CoMKec apryMeHTaTUBTI-KOMMYHUKATUBTIK Ky3ipeTTiAiKTi
KAABINTACTbIPyFa apHaAFaH >KaTTbIFyAap J>KYMeCi >KacaAblHFaH, OAap TUMOAOTUSIABIK, PETTIAIKMEeH
caTblA@pA@ YCbIHbIAFAH. Makanasaa Ooaawlak, LWeTeA TIAAEPiHiH  OKbITYWbIAAPbIH  AdsipAayAa
aprymMeHTaTMBTI-KOMMYHUKATMBTIK  KY3ipeTTIAIKTI  KaAbINTacTblpy — MpoueciHAe — NpobAeManbik,
CUTYAUMSIABIK, >K8HE KaCiOum TancblpMaAapAbl LWeLly SAICIHIH MaHbI3AbIAbIFbI HerisaeAeai. ABTOpAap
NMPOBGAEMAABIK, CUTYaLMSIAbIK, JK8HE KOCiOM TarcCbipMaAapAbl LIELIYAIH SAiCiHE aHbiKTama 6epirn, OHbl
OKY MpOLECiHAe TaHAAAFaH aATOPUTMAEPAI KOAAAHA OTbIPbIM, OGOAALLAK, aFbIALLbIH TIAl MyFaAiMAepi
YLWIiH apryMeHTaTMBTI TancbipMaAapAbl wwetlyre GarmAaHbICTbl HaKThl CabakTapAd XKy3ere achipaAbl.
MaceAeAik-KaraasaTTbIK-KaCib MIHAETTEPAI LIELYAIH aTaAFaH 9AICI COHbIMEH KaTap KPeaTUBTIAIKTI
KAABINTACTbIPyFa >XOHE OKbITYAaFbl CTEPEOTUMNTEPAI >KeHyre kemekTeceai. boaallak, MyraAiMHiH
KaCiOM KbI3METIH MOAeAAeY GipKaTap MaHbI3Abl Ky3bIPETTIAIKTEPAI, COHbIH iliHAE apryMeHTaTUBTI-
KOMMYHMKaTUBTI KY3bIPETTIAIKTEPAI KQAbINTACTbIPYFa MYMKIHAIK 6Gepeai.

Tyitin ce3aep: NPo6GAEMAAbIK, CUTYALMSIAbIK-KSCIOM TarCbipMaAapAb! LIELLY SAICI, apryMeHTaTUBTI
KOMMYHUWKaTUBTIK Ky3ipeTTiAiK, KaCiOM AaiblHAbIK, CUTYAUMSIAbIK, €CENTEPAi Liewy aAropuTMAEpi,
MeAArorMKaAblk >Karaan, Wet TiAiHae 6inim Gepy.
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MeTtoa pewieHusn I'Ip06/\eMHbIX CMTyaLI,MOHHO-I’IpOCbECCMOHa/\beIX 3aAaY KaKk OCHOBa
d:)OpMMpOBaHMSI aPFYMEHTaTMBHO-KOMMYHMKaTMBHOﬁ KoOMneTeHun

AHHOTaums. B ctatbe paccmartpuBaetcst npobaemMa MOArOTOBKM CreUMaAnCTa HOBOro (popmaTa,
CMOCOGHOrO pasBMBaTb HEOOGXOAMMbIE HABbIKM M YMEHUSI AASI CBOEN MHOSI3bIYHO-MPOECCUOHAABHOM
AESTEABHOCTM. ABTOpaMM MPEAAAraeTcsl AAs MOATFOTOBKM TakKoOro CreumaAmMcTa apryMeHTaTMBHO-
KOMMYHMKATMBHAsi KOMMETEHUMS, B CTPYKTYPY KOTOPOW BXOASIT apryMeHTaTMBHO-AMCKYPCHMBHAS U
NMOAEMUKO-apryMeHTaTuBHasi CyOKOMMETEHLMM, KOTOpPbIE SBASOTCS OCHOBOW MPOEeCCMOHAABHOM
MOAFOTOBKM BYAYLIMX YUUTEAEN MHOCTPAHHOTO $13blKa. AaloTCs TEXHOAOTMU MX peaAm3aLmm B y4e6HOM
npouecce, aHaAM3MpPYyeTCs Mporpamma, Kotopast peaAoeHa AAsd 50 cTyaeHToB 2 kypca. COraacHo aTon
nporpamme paspaboTaHa cMcTema yrpakHeHuin Ha (POPMUPOBAHIME aPryMEHTATUBHO-KOMMYHMKATUBHOM
KOMMETEHLIMMU, KOTOPasi MPEACTAaBAEHA MO3TAMHO B TUMOAOIMYECKOM MOCAEAOBATEALHOCTU. B cTaTbhe
060CHOBbIBAETCS BAXKHOCTb METOAA PeLLEeHUs MPOBAEMHbIX CUTYaUMOHHO-MPOMECCMOHAAbHBIX 3aAaY
B npouecce (HOPMMPOBAHMS apPryMEHTAaTUBHO-KOMMYHMKATUBHOM KOMMETEHUMM MPU MOATOTOBKE
OYAYLIMX YUUTEAEN MHOCTPAHHbIX S3bIKOB. ABTOPbI AQIOT OMPEAEAEHME METOAQ PELLEHNS MPOBAEMHbIX
CUTYaAUMOHHO-TPOGECCUOHAABHBIX 33aAaY¥ M PEAAM3YIOT €ro Ha KOHKPETHbBIX 3aHSTUSIX, CBS3aHHbIX
C pelleHreM apryMeHTaTMBHbIX 3aAaHUI AAS BGYAYLIMX YUMTEAEN aHTAMICKOrO s13blka C MOMOLLbIO
AArOpUTMOB, OTOOpaHHbIX B 06pasoBaTeAbHOM Mpouecce. AaHHbIi MeTOA peLleHus MpPoBAeMHO-
CUTYaAUMOHHO-TPOPECCUOHAABHBIX  3aAad  MOMOraeT TakxXke (OpMMPOBaTh  KPEaTMBHOCTb U
MPeoAOAEBaTb CTEPEOTUNbI OOYyUeHMs. MOAEAMPOBaHME MPO(ECCUOHAABHOM AESITEABHOCTH BYAYLLErO
yuMTeAs MO3BOASIET C(DOPMMPOBATH PSiA BaXKHbIX MPOMECCMOHAAbHBIX KOMMETEHLIMIA, B TOM 4YMCAE

APryMeHTaTUBHYIO KOMMYHUKATUBHYIO KOMMETEHLMIO.
KAtoueBble CAOBa: METOA pelleHusi MPOOBAEMHbIX CUTYyaLMOHHO-MPOGECCMOHAABHBIX 3aAay,

APryMeHTaTMBHO-KOMMYHMKATUBHAad KomMneTeHuus,

npoceccMoHaAbHas MOAFOTOBKA, aAArOPUTMbI

peweHnda CMTYauMOHHbIX 3aAaY, neAarormyeckad CnMtyauns, MHOA3blYHOE o6pa3OBaH|4e.

Introduction

The current stage of development of society and
international relations has required a qualitatively
new orientation of the educational system and
significant changes in the aims and objectives that the
higher education system of Kazakhstan should set for
itself. The main purpose of professional education is
to prepare a highly qualified competitive specialist
of a new format, fluent in his/her profession and
able to navigate in related areas of his professional
activity, ready for continuous professional growth
and professional mobility. The conditions necessary
for this include the formation of rational critical
thinking skills and logical reasoning, and, therefore,
the educational system of Kazakhstan needs to
expand and change the range of basic skills and
abilities generated by students. In modern conditions,
such abilities and skills as the ability to correctly
formulate and effectively defend one’s point of
view on a controversial topic, recognize someone
else’s opinion on a topic, formulate judgement and
reasoning, build evidence using various arguments,
that is, are realized in the formation of argumentative
communicative competence. The use of the method
of solving problem situational-professional tasks
stimulates students to display such qualities as

critical thinking, initiative, ability to work in a team
and independently, creative thinking, ability to use
knowledge and life experience.

Aims and objectives

The problem of the aims and content of modern
foreign language education remains the question of
the forms and methods of teaching students. In the
educational process, besides the traditional ones,
it is necessary to use active methods and forms of
learning (S.V. Belova, E.V. Korotaeva, K. Levin,
T.S. Panina, L.N. Vavilova). Through the use of
these methods, students become active participants
in the cognitive process, developing their skills and
abilities to perform tasks of a search, creative and
problematic nature.

The aim of the following research is the
theoretical study and practical development of the
functional characteristics of the method of solving
problem situational-professional tasks in the process
of the formation of argumentative-communicative
competence in training future foreign language
teachers.

The objectives of the research are:

1) to clarify the essence of key concepts and
give the definition of the method of solving problem
situational-professional tasks;
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2) to construct a scheme of the functional
characteristics of the method of solving problem
situational-professional tasks in the formation of
argumentative communicative competence;

3) to determine the role of the method of solving
problem situational-professional tasks in the process
of the formation of argumentative communicative
competence  for  intercultural  professional-
pedagogical implementation of teaching future
foreign language teachers.

History

The formation of argumentative communicative
competence will be more effective under the
following conditions:

— students are active subjects of intercultural
communication and interact with other participants
in the process of learning foreign languages;

— they have the opportunity to discover and
develop their creative potential;

— they can analyze their activity and give it an
assessment (reflection);

— they can practically solve situational-
professional tasks that will prepare them for future
professional activity.

According to Kislyakov P.A. [1] there are four
types of learning situations — situation-illustration,
situation-exercise, situation-assessment, situation-
problem. An illustration-situation is a concrete
example from practice and assumes typical
algorithms for solving problems. An exercise-
situation is a task that requires access to various
sources of information (literature, reference books,
the Internet). Situation-assessment shows typical
situations, events and considers the measures
taken on them. Situation-problem involves solving
the problem in pedagogy. The method of solving
problem situational-professional tasks is a leading
method of forming argumentative communicative
competence in terms of cognitive linguocultural
methodology of modern foreign language education.

Analysis of scientific literature shows the
variability of the concept “pedagogical situation.”
So, Y.K. Babansky considers the pedagogical
situation as a way to prepare a teacher for designing,
constructing and organizing an optimal teaching
and educational process [2]. In the studies of
Y.N. Kulutkin the situation is presented as a
mechanism for the development of a teacher’s
holistic pedagogical reflection [3]. In the theory of
V.V. Serikov’s task-situations are described as the
technology of forming among students an integral
image of the upcoming pedagogical activity [4]. In
the concept of A.A. Verbitsky training professional
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situations are the methodology for implementing a
contextual approach in education [5]. Professional-
situational tasks are defined by different scientists as

— form of students’ cognitive activity (N.V.
Albrecht) [6],

— the condition of teacher’s professional self-
development (Y.V. Sokolova) [7],

— a problem situation in the real educational
process (N.V. Yazykova) [8],

— type of control of students’ knowledge and
skills (V.S. Avanesov) [9],

— means of preparing future teachers to interact
with students (N.S. Kasatkina) [10] and others.

Methods of research

The solution of a situational-professional task
involves the study of a real problem situation by
building its solution in the form of a prognosing
with the subsequent implementation of this activity.
The solution of a situational-professional problem
provides mastering the necessary professional skills.
This allows us to conclude that the method of solving
problem situational-professional tasks constitutes
the basis of the practical component of professional
activity and the formation of argumentative
communicative competence. Thus, when solving
situational-professional  tasks, future foreign
language teachers discuss the real practical situation
that arises in professional activities, demonstrate
specific knowledge and skills. We believe that the
method of solving problem situational-professional
tasks consists in focusing on the reflection of
pedagogical reality, which is presented in the content
of the problem as a problem situation, the solution
of which creates conditions for the development of
professionalism and pedagogical thinking of the
future foreign language teacher.

We understand the method of solving problem
situational-professional tasks as a problem situation,
involving the modeling of professional activity
to solve a pedagogical problem in order to form
professional competencies of future foreign language
teachers. The method of solving problem situational-
professional tasks is a process of consistent, step-by-
step implementation of an informed problem solving.
Pedagogical research presents various algorithms
for solving situational problems. So V.A. Slastenin
considers the following steps:

1. Statement of the problem based on the analysis
of the situation and specific conditions.

2. Designing a method of pedagogical
interaction.

3. Implementation of the plan for solving the
problem in practice.
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4. Analysis of the results of problem solution
[11].

T.S. Sheromova, in her research, determines
that in order to make a well-grounded solution of a
situational problem it is necessary to:

1. Collect information - highlight the facts.

2. ldentify the contradictions between facts,
suggest hypotheses.

3. Formulate a verbal model for solving a
problem.

4. Mark the results.

5. Carry out a test experiment [12].

According to O.E. Lebedev, the solution of
situational problems has an algorithmic prescription:
actualization, problem and purposeful stage, choice
of' means of solution, theoretical and effective stages,
generalization [13]. O.Y. Ovchenkov describes
the method of solving a professional-pedagogical
task as a series of successive stages: motivation,
understanding the text of the problem, formulating
the problem, putting forward hypotheses for
solving the problem, making a decision, correction,
reflection [14].

Based on the analysis of scientific sources, we
believe that the solution of situational-professional
tasks consists of the following actions:

— analysis of the initial data and goals of the
situational-professional task,

— development of a plan for solving the problem,

— adoption and implementation of a decision
plan,

—reflection, determination of goals achievement,
development of a plan for further development.

Results and discussion

The method of solving problem situational-
professional tasks is a detailed study of the real
conditions of the problem situation to solve it. The main
purpose of solving situational-professional problems
is the acquisition of skills and decision-making skills
of a problem situation. The use of this method in the
process of learning foreign languages contributes to
the development of students’ readiness to:

— mastering the skills and abilities of analyzing
the situation and critical understanding of'it;

— decision making based on critical analysis;

— search for the necessary information to solve
the problem situation;

— the use of theoretical knowledge to solve
practical problems;

— to extract useful information from solving
situational-professional tasks of a problematic
nature;

— the ability to assess their activities (reflection).

With proper organization of the learning process
through the method of solving problem situational-
professional tasks, the principle of problematicity is
reflected, which allows solving problem situations
of varying degrees of complexity. Students solve
practical problem situations by demonstrating the
development of their argumentative communicative
competence.

To effectively use the method of solving problem
situational-professional tasks, it is necessary to
organize students’ learning activities aimed at
developing attention, memory and thinking, as
well as developing such communication functions
as communicative, regulatory, cognitive and
prognostic.

The method of solving problem situational-
professional tasks is a technology with a number
of positive features for use in learning a foreign
language. It

1) is an analytical and research process;

2) trains to work in a team, which is a method of
collective learning, during which students exchange
information;

3) is a cognitive activity that forms students’
necessary competences and develops skills;

4) helps to enhance cognitive activity;

5) is a kind of problem method, as students learn
to formulate a problem and find ways to solve it;

6) presents an interactive process in which
students learn to listen to other people’s opinions,
analyze them and give their own assessment;

7) promotes the development of reflective skills
through self-analysis of its activities.

The formation of argumentative communicative
competence occurs in the learning process, an
important task of which is the creation of real
communicative situations through the method of
solving problem situational-professional tasks. This
technology is based on cooperation and involves a
process thatis focused on student’s personality. In this
regard, in the process of developing argumentative
communicative competence, the method of solving
problem situational-professional tasks is decisive
and important, since personal participation and
group discussion become the main components of
the learning process.

Modern foreign language education, which is
based on the active use of the method of solving
problem situational-professional tasks, reflects the
content of future professional activities, stimulates
and activates the needs and interest to improve
students’ knowledge and skills. In the process of
learning, built on the use of the method of solving
problem situational-professional tasks, students
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are subjects of cognitive activity and develop their
independence, creative potential and research work.

The actual problem of the professional
training of future teachers is the contradiction
between the theoretical subject training and the
practical nature of the future professional activity.
This situation necessitates the development of
a future specialist in the aspect of shaping his/
her practical experience in professional activity,
mastering professional competencies. The training
of specialists demonstrates their inability to transfer
and use theoretical knowledge in practical activities.
Improving professional training involves the
readiness to perform all basic professional functions.
The solution to this problem, in our opinion, is the
modeling of professional activity in the educational
process, which allows to reproduce this activity in
specially created conditions in training sessions. We
believe that the use of situational-professional tasks
helps to master the ways of professional activity
of future foreign language teachers, as well as the
formation of their argumentative communicative
competence.

The educational process should be focused
on modeling the future professional activity
using the method of solving problem situational-
professional tasks in order to form the argumentative
communicative competence of future teachers. Based
on the analysis of psychological and pedagogical
literature, we have identified the characteristic
features of the situational-professional task:

— problematic, search character,

— practical orientation;

— orientation to professional reality.

The solution of situational-professional tasks
includes a number of components: motivational,
purposeful, operational-activity, control evaluative.
The motivational component supposes the
installation of students on the positive motivation
of the need to master the logics and algorithm of
solving the situational-professional problem. This
is possible under the condition that the situational-
professional task corresponds to the educational and
cognitive opportunities of students. The purposeful
component presupposes the setting of goals, tasks
and the organization on this basis of student-centered,
personality-oriented work of students to solve them.
Operational-activity component presupposes the
formation of practical skills of students in solving
the situational-professional tasks and the immediate
implementation of problem tasks to solve it. The
condition for the implementation of this component
is the inclusion of situational-professional tasks in
the structure of the educational process. The result of
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the operational-activity component is the formation
of argumentative communicative competence and
the development of independent cognitive activity,
as well as the creative realization of abilities and the
ability of critical thinking through the variability
of the content of situational-professional tasks.
The control evaluative component provides control
and correction of the results of solving situational
problems. This component develops the future
teacher’s readiness for self-development and self-
improvement based on the reflection of pedagogical
thinking.

Thus, the method of solving problem situational-
professional tasks contributes to the consistent
mastery of practical skills in combination with
theoretical knowledge, as well as the formation of
argumentative communicative competence.

We believe that every teacher, using the method
of solving problem situational-professional tasks
in the educational process, should prepare the
following materials:

— a set of situational-professional tasks of
different types and for different stages of training,

— methodological materials and methodical
instructions that determine the procedure for solving
the problem,

— requirements and criteria for evaluating the
solution to the problem.

Highlighting the didactic importance of the
method of solving problem situational-professional
tasks, we consider it is important to identify the
criteria for the methodical construction of the
situational-professional problem:

— relevance;

— practical orientation;

— analyticity;

— contextuality;

— structural;

— availability;

— variability.

There is a table which reflects the basic
functional characteristics of the method of solving
problem situational-professional tasks.

According to the program which is offered for
fifty 2" year students there are 3 componets of
the educational process. They are motivational-
purposeful, cognitive subject-substantive,
communicative process-technological, reflective
evaluative-resultative components implemented in
a step-by-step (phased) organized methodological
system. The motivational-purposeful component
involves the development of the motivational
and value areas of the student’s personality.
The cognitive subject-substantive component is
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expressed in the mastery and systematization of
subject-professional knowledge, in the mastery of
linguistic and sociocultural norms of professional
communication; accumulation, internal synthesis,
storage of knowledge about the subject of
professional activity, intellectual and analytical
processing of this data. The communicative
process-technological component provides the

management of the didactic process by using
adequate goals and objectives of advanced
technologies, means and forms of teaching.
The reflective evaluative-resultative component
contributes to the assessment of the achievement
of the planned (competency) goal, the compliance
of the content and effectiveness of the selected
technological teaching tools.

e its aim is

the acquisition of abilities and
decision making skills for the
solution of problem situation

principle

is realized through the problem

which allows solving problem
situations of varying degrees of
complexity

features

has the following characteristic

problematic, search character;
———— practical orientation; orientation
to professional reality

motivational, purposeful,

operational-activity, control-
evaluative

activity

Method of solving problem
situational-professional tasks
l

students are subjects of cognitive

and develop their independence,
creativity and research work.

L the basis

for the formation of argumentative
communicative competence

Picture 1 — Functional characteristics of the method of solving problem situational-professional tasks

Thus, the educational process, organized as
a system of motivational-purposeful, cognitive
subject-substantive, =~ communicative  process-
technological, reflective  evaluative-resultative
components, is aimed at the formation of
argumentative communicative competence of
future foreign language teachers. These components
provide three stages of communication modeling (the
stage preparing for context-based communication;
the stage of situational modeling of communication;
the stage of intercultural and communicative
professional communication).

Based on the exercise system proposed by
S.S. Kunanbayeva [15] (exercises preparing for
communication, exercises modeling communication,
intercultural-communicative exercises), we
distinguish three types of exercises for the formation
of argumentative communicative competence. The
first type is argumentative-oriented exercises that
prepare for argumentation. These exercises include:

— cognitive exercises;

— exercises forming the subject content of
communication;

— exercises introducing metalanguage material.

For example:

1. Read the abstract from the article. Define and
formulate the main thesis of this abstract.

2. Read the abstract from the article and
determine the presence or the absence of the logic
in the structure of this abstract.

3. Read the abstract from the article and find
advantages and disadvantages of the summarizing
arguments (or arguments in general).

The second type is exercises that simulate the
ability to generate individual speech argumentative
acts. These exercises include:

— exercises that form the ability to generate
individual communicative acts (microtexts);

— exercises that form the ability to generate
complete, reasoned statements (detailed texts).
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For example:

1. Read the abstract from the article and create
a new formulation of the theme (unexpected or even
paradoxical) in order to attract people s attention.

2. Read the abstract from the article and analyze
the information: select necessary facts, put them in
the logical order, add more supporting arguments.

3. Read the abstract from the article and prove
your case with the help of arguments from the
given abstract (define the theme under discussion,
consider its different aspects, express your position).

The third type is complex intercultural-
communicative types of exercises, which are based
on the solution of problem situational-professional
tasks. Problem situations are modeled by setting
a specific task, which is the core of this situation.
This task may contain both statements and
counterarguments. For example:

Situation # 1:

“Your colleague is taking part in international
conference dedicated to the organization of exams
in the secondary school. He has analyzed this
problem and came to conclusion that the present
organization of exams became out of date. While
performing his speech in front of the audience he
said: ‘The organization of exams in the secondary
school is not suited to the requirements of modern
foreign language education!’ This situation caused
culture shock and negative perception by the
listeners. Why?”

Situation # 2:

“You are in the international conference. Your
colleagues are discussing the problem of providing
computers to teaching a foreign language. One
of them insists that teaching a foreign language
should be organized with the help of computers.
Another one objects to the full usage of computers
in teaching a foreign language. Support or disprove
these ideas and prove your point of view with the
help of arguments.”

Situation # 3:

“You take part in a discussion in the form of the
international round table dedicated to the quality of
private and state schools. One of your colleagues
gave a talk on the advantages and priorities of
private schools over the state ones in the quality of
education. Another one convinces the audience that
its better to send your children to the state schools.
Support or disprove these ideas and prove your
point of view with the help of arguments.”

The teaching material prepared by us was
corresponded to the curriculum, the sphere of
communication and speech themes, as well as
the students’ level of a foreign language. We
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divided fifty 2-year students into three language
groups. In two experimental groups, the process
of the formation of argumentative communicative
competence was based on the method of solving
problem situational-professional tasks. In the
control group, the methodology was based on the
conceptual provisions of the psychological theory of
transferring skills from one type of speech activity
to another.

Based on the analysis of the experiment results,
we came to the conclusion that the process of
the formation of argumentative communicative
competence, based on the use of the method of
solving problem situational-professional tasks, helps
to increase students’ motivational and value relations
to the importance and significance of argumentative
communicative competence, as a component
intercultural communicative competence, which is
the main goal of teaching a foreign language at the
present stage. An analysis of the experimental work,
the purpose of which was to verify the didactic
effectiveness of using the method of solving problem
situational-professional tasks to form argumentative
communicative competence, revealed a positive
trend. The growth for the experimental groups was
30%.

This allows us to conclude that the method
of solving problem situational-professional tasks
is the basis for the formation of argumentative
communicative competence. The typology of
exercises developed by us eliminates discreteness in
the holistic process of mastering the argumentative
communicative competence. Performing these
exercises, students are constantly in the dynamic
process of verbal communicative activity. With
such an organization of the learning process, the
student acts as an active “subject of intercultural
communication” with a sufficiently high level
of skills necessary to master the argumentative
communicative competence.

Conclusions

The method of solving problem situational-
professional tasks provides the prerequisites for
the formation of argumentative communicative
competence that develops the professional thinking
necessary for future professional activity. In the
process of teaching a foreign language through
using the method of solving problem situational-
professional tasks, a learning environment is created
in real time, which activates the cognitive activity
of students to form argumentative communicative
competence. The modeling of the professional
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activity of a future teacher allows the formation of
a number of important professional competencies,
including argumentative communicative
competence. In the process of using the method
of solving problem situational-professional tasks,
real conditions are created for future professional
activities, which ensures readiness for work in the
new modern educational environment.

By solving situational-professional problems,
the argumentative communicative competence
of students is formed, which is the basis of the
professional training of future foreign language

teachers. Thus, the method of solving problem
situational-professional tasks

— contributes to the development of professional
activity and creates conditions for the effective
formation of argumentative communicative
competence;

— contributes to the development of creative
abilities, the ability to formulate and express
students’ point of view;

— helps to overcome stereotypes in training, the
development of new approaches to professional
situations.
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