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Team interaction for integration of students with intellectual disabilities

The article is devoted to the problem of training of children with different intellectual capabilities in
regular schools. The author notes the necessity of constant development of inclusive processes in the
classroom.

According to the testimony of the author in Bulgaria is widely represented in the group of children
with intellectual disabilities are integrated in the system of inclusive education. The author agrees with
the opinions of various experts, which is not always the integration can be the solution of problems of
education of children with intellectual disabilities. He agreed that children with moderate or severe mental
retardation should study in a modern special schools or day care centres for children. It is alleged that
Bulgarian secondary schools do not have the necessary resources and vision of inclusive education. Here,
in the author’s opinion it is necessary the cooperation of specialists of different profiles in the preparation
of individual educational programs for each of the integrated child.

In the result of questionnaires and diagnostic interviews with parents of children with mental
disabilities were identified barriers in the education of children of this category and it is proved that the
teamwork is the basis of successful educational integration of children with special educational needs.
Also it is proved that two of the identified obstacles: lack of individual work and aggression of a child in this
category are in direct connection with the provision of the second teacher in the classroom, as well as the
presence of additional specialized training support. On the basis of the obtained data are made following
conclusions:

« team cooperation in the assessment of needs and planning of teaching strategies for children with
intellectual disabilities is the basis of educational integration;

- infroduction of joint training in schools Bulgaria will increase the satisfaction of parents and improve
the efficiency of educational integration of children and pupils with intellectual disabilities;

- you must use all possible resources to cope with the difficulties of integration and education of
students with intellectual disabilities and need special model for training and professional development.

Key words: team interaction, educational inclusion, children with infellectual disabilities.

K. JambsAHoB
MyMKiHAiri wekTeyni MeKTen oKywWbUIapbIiHbIH
KipiKkTipinreH KoMaHAanbIK e3apa apeKeTTecTikTepi

Makana xannbl MeKTenTeri apTypi MHTeNNeKTyanAblK MyMKiHAiIKTepi 6ap Gananapibl OKbITy Mace-
neciHe apHanfaH. ABTOp CbIHbINTa MHKNO3MBTI 6iniM Gepyai yHeMi AaMbITbin OTbIPYAbIH KaXeTTiniriHe
ToKTanaabl. ABTop bonrapuaga vHkno3mBTi 6iniM HGepy xyleciHe KipiKTipinreH HTeNNeKTyanabIK Myre-
JEKTiKKe ywblpaFaH 6ananap To6biHbIH KeNTiriH Kyasiikke TapTaabl. ABTOP COMl CUAKTbI MHTEIEKTYyaNAabIK
MYMKiHZiri weKTeyni 6ananapAbl OKbITY MaceseciH KipiKTipy apKblibl WewyAiH 6apablK afqanaa MyMKiH
eMecTiriH aiTKaH apTypai MaMaHAapAbIH Ke3KapacbiMeH Keniceai. On KanbinTbl XaHe ayblp popMagafbl
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aKbln-eci aybicKaH 6ananapibliH apHalibl MeKTenTepae Hemece coHAal 6ananapabl KapanTbiH KYHAI3r op-
TanbIKTapAa OKblFaHbl AYpbIC AereH NiKipAi Ae KowTanapl.

BonrapusHbiH xannbl 6iniM 6epeTiH MeKTenTepiHAe MHKM3UBTI 6inimM Bepyre KaXkeTTi pecypcTapablH
KOKTbIFbl aiTbinaabl. ABTOpAbIH OMbIHLWIA, MyHAAN XafAainaa ap OKyLbIFa KipiKTipinreH xxexke 6inim Oe-
py 6araapnamanapblH KypacTbipy ylwiH apTypni 6aFpapaafbl MamaHAapAblH ©3apa apeKeTTecTir KaxeT.
CayanHaMa HaTWKeci KaHe aTa-aHanapMeH XYPrisinreH AMarHOCTUKaNbIK YMbICTbIH KOPbITbIHABICHI
aTaffaH KaTeropusfa eHeTiH 6ananapibl OKbITya Ke3feceTiH KefeprifiepAi Kok aHe aKbli-ec MyMKiH-
Airi wekTeyni 6ananapablH epeKkwe GiNiMAIK KaxeTTiNiKTepiH eTey ywiH 6iniM 6epyai KoMaHAanbIK ape-
KeTTecTiKneH KipikTipyaiH TabbicTbinbIFbiH KepceTTi. COHbIMEH KaTap, aHbIKTalfaH eKi KeflepriHiH: )eke
[apanblK XXYMbICTbIH XOKTbIfbl XdHe 0Cbl KaTeropuagafbl 6ananapAblH arpeccuAchl CbiHbINKa 6eniHreH
eKiHWi MyFaniMre Tikenel 6annaHbICTbUILIFBIMEH XaHe OKyZa apHaibl KOCbIMLIA Konaay KepcetyaiH 6ap
6onybiMeH AanengeHes;.

AnbIHFaH HaTUKenep BoibiHLWA TOMeHAEriAeN TYKbIPbIM XKacanagpl:

e KOMaHAasblK 63apa apeKeTTeCTiK UHTeNNeKTyaNbIK MyrefeKTiKKe ylubiparaH 6ananapabl OKbITy-
[bIH CTpaTerManapbiH Xocnapnayaa, onapAblH KaxeTTinikrepiH 6aranayga 6inimMai KipikTipyai Herisi 60-
nbin Tabbinagbl.

o bonrapus mektenTepiHge 6ipre oKbITyAbl eHAIpY aTa-aHanapAblH TananTapblH KAHAFaTTaHAbIPYFa,
KipiKTipinreH 6iniM 6epy HaTVXKeCiH XeTingipyre aHe MHTENNEKTICi XKeTicnenTiH OKyLbINapAbIH CypaHbl-
CbIH KeHenTyre Heri3 6onagbl.

o biniM Gepyai MHTeNNeKTyanablK MyMKIHAIM LWeKTeyni cTyaeHTTepMeH KipiKTipyae MyMKiH 6onaTbiH
6apnbIK pecypcTapabl NanganaHy, onapabl OKbITY XaHe Kaciby JaMbITy YLIiH apHaibl MOAESb Kacay KaxerT.

TyitiH ce3aep: KoMaHAaNbIK ©3apa apeKeTTecTiK, 6iNiMHiH KipiKTipinyi, MHTeNNeKTyanabIK MyMKiHAIri
wekTeyni 6ananap.

K. JaMbAHOB
MHTerpauuma WKoJbHUKOB C OrpaHUYE€HHbIMU BO3MOXHOCTAMU
Yyepes3 KOMaHAHOe B3aMMojencTBue

CraTbA noceAueHa npobneme 0by4eHNs aeTel € Pa3INYHBIMU UHTENIEKTYyallbHbIMU BO3MOXHOCTA-
MW B 00bIYHBIX LWKONax. ABTOp OTMeYaeT Heo6X0AUMOCTb MOCTOAHHOMO Pa3BUTUS MHKIIO3UBHbIX MPoLec-
COB B KJlacce.

Mo cBmpeTenbcTBY aBTOpa B bonrapuu WwrpoKo npeacTaBfieHbl FPYNnbl AeTel ¢ MHTeIeKTya bHON
WHBaNMAHOCTbIO, UHTErPUPOBaHHbIE B CUCTEME WHKIO3MBHOrO0 obpasoBaHusA. ABTOp cornaliaeTcs C
MHEHUSAMUN Pas3fINYHbIX CNEeLMNaNUCTOB, YTO He BCErAa MHTerpauusa MoXeT ObiTb pewieHreM NpobneM oby-
4yeHUA JeTel ¢ orpaHMYeHHbIMW MHTeNNeKTyaNbHbIMU BO3MOXHOCTAMW. OH cornaceH c TeMm, 4To AeTu ¢
YMepeHHOM Unu TAXenon ¢hopmMor YMCTBEHHOM OTCTaNnoCTU AOMKHbI YYUTbCA B COBPEMEHHbIX Ccreunanb-
HbIX WKOJIaX UK LieHTpax AHeBHOro yxoAa 3a AeTbMU. YTBepKaaeTcs, 4To bonrapckue obueobpasoBa-
TeSIbHble WKOJIbl HEe UMEKT HEOOXOANMbBIX PECYPCOB U BeeHUs UHKII3UBHOro 06pa3oBaHus. 3aech, No
MHEHUIO0 aBTOpa, He06X0AUMO B3aMMOAENCTBME CNELMaNInNCTOB pasHoro npoduis B COCTaBAEHUN UHAMN-
BMAYaNbHbIX 06pa30BaTeibHbIX MPOrpaMM AJiA KaAoro MHTerpMpoBaHHOMO pebeHKa.

B pe3ynbTaTe aHKeTMPOBaHMWSA U AMArHocTUYeCKMX beces c poauTeNnsMK AeTeil ¢ OrpaHUYeHHbIMU YMCT-
BEHHbIMU BO3MOXHOCTAMU OblNN BbiABNEHbI Oapbepbl B 00y4eHUN AeTei JaHHON KaTeropum U AoKasaHo,
4TO KOMaHAHOe B3aNMOAeWCTBME ABMIAETCA OCHOBOW YCMelHo obpa3oBaTeNibHOM UHTerpaumum AeTei
0co0ObIMM 006pa3oBaTesibHbIMU NOTpeBHOCTAMU. TaKkKe AOKA3bIBAETCS, YTO ABA U3 BbIAB/IEHHbIX NpensaTCcT-
BV — OTCYTCTBME UHAMBUAYaNbHOM paboTbl 1 arpeccus pebeHKa AaHHOI KaTeropmm — Haxo4ATCA B NPsAMON
CBA3M C NpeA0oCTaBNEHNEM BTOPOro YUMTENA B KNacce, a TaKKe C Hann4mMeMm LOMNoAHUTeNbHOW cneunannsn-
poBaHHOW y4ebHON NoAAep>KKU. Ha ocHOBe Nony4eHHbIX AaHHbIX AenaloTcA cliefytolime BbIBOAbI:

e KOMaHAHOe B3aMMOJeNcTBMe B NPOBEAEHUM OLEHKU NoTpebHOoCTEel U NNaHUPOBaHUA cTpaTernmn
npernoAaBaHUA ANs AeTel C MHTeNeKTyalbHOM UHBAIMAHOCTbLIO ABAAETCA OCHOBOW 0Opa3oBaTenbHOM
MHTerpaunu;

e BBejeHMe COBMeCTHOro obyyeHus B WwKonax bonrapuu yaoBneTsoput poanTenei U noBbICUT pe-
3yNbTaTUBHOCTL 00pa30BaTeNbHON MHTErpauny AeTein M y4alWmxcs ¢ UHTENeKTyalbHOW HeAoCTaTou-
HOCTbIO;

e HeoOXO0AMMO MCNOb30BaHNe BCEX BO3MOXKHbIX PeCypcoB, YToObl CMpPaBUTLCA CO CNOXKHOCTAMMU
WHTerpaumm n obpasoBaHuA CTYLEHTOB C OFPaHUYEHHbIMU UHTENIEKTYalIbHbIMU BO3MOXHOCTAMY, HYXKHA
cneumanbHaa Moaenb AnA obyyeHns 1 npodeccroHanbHOro pasBuTUS.

KnioueBble cnoBa: KoMaHHOe B3anMoaencTBue, obpasoBaTeNbHaA MHTerpauus, AeTU ¢ OrpaHu-
YeHHbIMW MHTEeNNEeKTYyalIbHbIMY BO3MOXHOCTAMMU.
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Introduce

In the recent years, more and more children
with various intellectual disabilities are educated in
mainstream schools . This necessitates the need for
continuous development of the inclusive processes
in the classroom.

The group of children with intellectual
disabilities is extremely broad and represents the
largest group of children with special educational
needs, integrated in our country.

According to data of the National Association
of resource teachers, those children who study
in mainstream schools and kindergartens are
approximately 4000 and growing.

There are still opinions among the professionals
that integration cannot be a solution for all children
with intellectual disabilities.

Such an opinion could be seen in Karadjova
(2010): «our vision on this issue is that children
with mild mental retardation can be integrated in
mainstream classroom environment. Children with
moderate or severe mental retardation can be taught
in modern special school or day care centersy.
Although I do not fully support such an opinion, it is
necessary to recognize that it has its reasons, albeit
in a different perspective. Undoubtedly Bulgarian
mainstream schools do not have the necessary
resources and vision of inclusive education,
let alone for students with severe intellectual
disabilities. This is confirmed by the fact that in
Bulgaria ,,co- teachingy is still not practiced. This
is a certain prerequisite for successful learning and
inclusion of students with intellectual disabilities,
and those with multiple disabilities. However, team
activities are already carried out in Bulgaria and
they are mostly realized through the collaboration
between the general education teachers and resource
teachers. Such team interactions can be observed
most distinctly in the preparation of individual
educational program for each integrated child.

The individual educational program is a
written document that defines the specifics of the
acquisition of academic knowledge, the volume and
extent of the special programs and other strategies
for impact (Radulov , V. 2004). To allow school
teams work successfully and build individual
educational program, participants must share the
conviction that team teaching provides an effective
learning environment, which in turn is beneficial
for all students, not just for those with intellectual
disabilities. Some specifics would help professionals
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collaborate in their work. These are: flexibility,
professionalism, willingness to work with others,
mutual respect and, of course, humor.

The main part of co-teaching is the ability to
incorporate the perspectives of both general and
special educators in a class. Special educators tend
to carry out the student teaching and management,
focusing on individual needs, adjusting and
analyzing the teaching, while general educators
address the medium level due to differences in the
needs of students in a classroom. When teachers
teach together, each professional brings a different
perspective in the classroom. Professionals can
learn from each other.

In the inclusive classroom, several types of
teaching are observed — one teach, one support;
parallel teaching, alternative teaching, team
teaching and station teaching. There are hundreds
of variations of these models and depending on the
source, they may be referred to by different names.

Along with co-teaching, three general strategies
can be distinguished as a sound basis for good
classroom management before the start of the
school year:

* Organizing and preparing the physical space

» Laying the foundations for strong relationships
between teachers and students

* Preparation of policies, procedures and
academic expectations

Organization and preparation of the physical
space

Physical environment where we learn, work
and play, can have a major impact on the sense of
satisfaction, concentration and our productivity.
The same can be applied for the physical space of
the classroom. The way classroom is organized and
structured can either contribute to or reduce the
effect of good environment for teaching and learning
for teachers and pupils. Regardless of how it is
structured, the classroom atmosphere of comfort,
safety and order is an important prerequisite for the
successful education of students with intellectual
disabilities.

Establishing a stable relationship between a
teacher and a student

Relationships that develop between teachers and
pupils are an important factor in the well-organized
and managed classroom. If relations are good, you

KazNU Bulletin. «Pedagogical sciences» series. No2 (42). 2014
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have set an important foundation for satisfying
and effective learning environment. Here are some
examples of general advice to teachers who work
with students with intellectual disabilities:

* Send each student (and possibly parents) a
short personal note

 Call each student and welcome him/her in
class

» Talk to former teachers of students

* Learn about the interests and activities of
students, by reading the school newspaper and
talking to the resource teachers.

* Make-up a game (ice-breaker) for the first
days of school (see next module for a detailed
description). Prepare materials that may be needed
for this activity.

Making rules, procedures and academic
expectations

As the first school day approaches, we can do
several things to make sure that the classroom is
ready for students — and to convey the idea that the
classroom is a place for structured learning of all
children:

* Ensure that the primary learning objectives for
the first few weeks are clearly placed on the board
or on an image at eye level. Develop syllabus with
the basic terms and deadlines.

* Think of an activity for start (to warm-up) and
write it down on the board or on an image at eye
level. Start the day with it.

Plan how to create a suitable professional
learning atmosphere from the moment the students
come to class, to the point you release them.

* Plan and schedule class meetings to reflect
how students follow the established class rules and
procedures.

* Prepare and rehearse the words, with which
you will invite the students in class. Aim for a good
balance between warmth and structure. In particular,
you should put the idea that you are there to support
them as individuals and as a class, at the same time
clarify that the rules and structures are invented to
ensure good management, safety, a sense of comfort
and order for all in the learning environment of the
classroom.

» Write down and rehearse the lesson plan for
the first day. You have only one chance to make
a spectacular impression, and the first day is not
suitable for improvisation.

As a result of the above mentioned, we
studied the attitudes of general education
teachers and resource teachers to their work
with pupils with intellectual disabilities, which
we summarized.

The aim of the study was to examine the attitudes
of general education teachers and resource teachers
to co-teaching and preparation of the classroom for
students with intellectual disabilities.

The method used for this study was a structured
interview and the questions were prepared in
advance.

The study involved 25 general education
teachers and 25 resource teachers in the regions
Stara Zagora and Burgas, Bulgaria.

To the question «Would you agree to take part
in parallel teaching of two teachers in a classroom
where students with intellectual disabilities study?»
we received the following results (Figure 1)
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Figure 1 — he results of the answer to the question «would you agree to take part in parallel
learning of two teachers in the classroom, where students learn with an intellectual disability?»

Ka3¥V xabapmibichl. «Ileqarorukanbik FeUTBIMAAP» cepusichl. Ne2 (42). 2014



K. Damianov 41

Thetrend in consideration of social desirability
in responses clearly shows that an increased
percentage of the mainstream teachers (40%)
cannot decide. In fact, this indicator confirms our
working hypothesis that mostly the recognition
of the nature of co-teaching lacks as a mandatory

element of the learning environment.

In the same study, we conducted diagnostic
interviews with 12 parents of children with
intellectual disabilities, who identified as the most
important for their children the following barriers to
learning (Figure 2).

Bareers to learning

M Lack of individual work
B Peer aggression
Inaccessible environment

B Undecided

Figure 2 — The results of the diagnostic interviews for the identification of barriers
to learning with parents of children with mental disabilities

Conclusion

Two of the identified barriers: lack individual
work and peer aggression are in direct relation to
the provision of a second teacher in the classroom,
as well as additional specialized educational
support.

On the basis of the findings, we can draw the
following conclusions:

e Team interaction in assessing needs and
planning teaching strategies for children with

intellectual disabilities is the basis of educational
inclusion;

* The introduction of co-teaching in Bulgarian
schools will increase the satisfaction of parents and
increase the performance of the educational integration
of children and students with intellectual disabilities

* Teachers do not know well all possible
resources to deal with the complexities of integration
and education of students with intellectual
disabilities and need a special model for training
and professional development.
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