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COMPARING VOLUNTEER SERVICE EDUCATION
IN UNIVERSITIES OF CHINA AND KAZAKHSTAN:
CULTURAL FOUNDATIONS, INSTITUTIONAL MECHANISMS,
CURRICULUM INTEGRATION

Volunteer service education is increasingly recognised as a key pathway for cultivating socially
responsible undergraduates with global perspectives. This study compares university-based volunteer
service education in China and Kazakhstan, focusing on cultural foundations, institutional mechanisms,
curriculum integration, and educational outcomes. Drawing on document analysis and faculty surveys
from six universities (n = 144), the findings show that China operates a centralised, policy-driven model
closely aligned with ideological education, while Kazakhstan adopts a hybrid approach shaped by tra-
ditional asar mutual-aid values and international cooperation. China demonstrates stronger institutional
frameworks and curriculum integration; Kazakhstan emphasises affective engagement and global part-
nerships. Despite these differences, both systems face common challenges such as limited resources,
weak evaluation mechanisms, and short project durations. The study contributes to institutional isomor-
phism and service-learning theories by illustrating how local traditions, national priorities, and global
norms intersect in shaping civic education. Practical recommendations are provided to strengthen policy
support, curriculum integration, and cross-border collaboration.

Keywords: Volunteer service education, service-learning, institutional isomorphism, cross-cultural
comparison, China and Kazakhstan.

Ban TyHan'?, A.A. byaat6aesa'*

'9A-Papabu atbiHAarFbl Kasak, yATTbIK YHMBepeuTeTi, AamaTtbl, KasakcraH
2['yaHAYH FbIAbIM >K8He TEXHOAOTUS YHMBepcuTeTi, AyHryaHb, Kpitan
*e-mail: a.bulatbaeva@yandex.ru

KaszakcraH meH KbiTai )KOFapbl 0Ky OpbIHAAPbIHAAFbI OiAiM Gepy caracbiHAAFbI
epikTiAep ic-apeKeTiH CaAbICTbIPY: MIAEHM HeTi3AEpA|,
MHCTUTYLLMOHAAADIK, TETIKTEPAi OKY 6aFAapAamanapbiHa KipikTipy

EpikTiAik Kbi3meTi 6oMbiHWA GiAiM 6epy — >kahaHAbIK, ke3Kapachl 6ap, SAEYMETTIK XKayarnkepLuiAiri
KOFapbl CTYAEHTTEPAI TOpOMEAEYAIH MaHbI3AbI KOAbI PETIHAE TaHbIAbIN KeAeAi. bya 3epTrey Kbitan
MeH KasakcTaH yHMBepCUTETTEPIHAEri epikTiAik 6iAiM Gepy ToxipmbeaepiH MOAEHWM Herizaepre,
MHCTUTYLIMOHAAABIK, MEXaHM3MAepre, oKy 6araapAamacbiHa 6ipikTipy mMeH OiAiM Gepy HaTMXKeAepiHe
CYWMEHe OTbIPbIMN CAAbICTbIPAaAbl. AATbI YHUBEPCUTETTEH (N = 144) Ky>)KaTTapAbl TaAAQY MEH OKbITYLLbIAAD
cayaAHamMacblHa HEri3AEAreH 3epTTey HaTuxKeAepi KbiTanaa MAEOAOT USABIK GIAIMMEH ThiF b3 GAMAAHBICTbI
OPTaAAbIKTAHABIPBIAFAH, MEMAEKETTIK 6ackapblAaTblH MOAEAb KOAAAHbIAATbIHbIH, aA KasakcraHaa
ASCTYPAI «acap» e3apa KOMeK MBAEHMETI MeH XaAbIKapaAblK, bIHTbIMAKTACTbIKKA HEri3AeAreH apasac
MOAEeAb 6acbiM ekeHiH kepceTeAi. KbiTalaa MHCTUTYLMOHAAABIK, KYPbIABIMAAD MEH OKY >OCrMapbiHa
MHTerpaumns Kywripek AambifaH; aa KasakcTraHAQ 3MOUMSIABIK, KATbICy MeH >kahaHABIK, cepikTecTikke
6acbiMABIK, HepireAl. AbIPMALLIbIABIKTApFa KapamacTaH, eKki >Kyhe Ae LEeKTeyAi pecypcrap, 9ACi3
Garanay TeTiKTepi >kaHe KbICKa Mep3imMA# dkobaAap CHSIKTbl OpPTak KMbIHAbIKTapFa Tan 60AaAbl. 3epTTey
MHCTUTYLIMOHAAABIK, MU30MOPMM3M MEH KbI3METTIK OKbITY TEOPUSIAAPbIHA YAEC KOChIN, a3aMaTTbIK, HiAiM
6epyAiH KaAan KaAbinTacaTbiHbIH KepceTeai. CascaTTbl KOAAQY, OKY >KOCMapbiH MHTErpaumsiAay KoHe
LLIeKapaapaAbIK, bIHTBIMAKTACTbIKTbl HbIFAMTYFa apHAAFAH MPAKTUKAABIK, YCbIHLICTAp GepiAreH.

TyiiiH ce3aep: epikTi KbI3MET, KbI3MET apKblAbl OKbITY, MHCTUTYLMOHAAABIK, M30MOPU3M,
MaAeHMeTapaAblk, caabiCTbipy, KpiTai sxeHe KasakcTaH.
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CpaBHeHHe BOAOHTEPCKOi AeSITEAbHOCTH B 00pa3oBaHMK BY30B
KasaxcrtaHa u Kutasi: KyAbTypHble OCHOBbI, MHCTUTYLIMOHAAbHbIE MEXaHU3Mbl,
MHTerpauus B yuebHble Nporpammbl

O6pasosaHue B chepe BOAOHTEPCKOM AESITEABHOCTM BCE yallle MPU3HAETCS BaXKHbIM MHCTPYMEH-
TOM (DOPMMPOBAHMS COLIMAAbHO OTBETCTBEHHbIX CTYAEHTOB C rAOOAAbHbIM MbllLAeHMEeM. HacToslee
MCCAEAOBaHME MPEACTABASIET CPABHUTEAbHbIN aHaAM3 BOAOHTEPCKOro 06pa3oBaHus B YHMBepCUTETaxX
Kutas 1 KazaxcraHa, ¢ akLEHTOM Ha KYAbTYpHbl€ OCHOBbI, MHCTUTYLIMOHAAbHbIE MEXaHW3Mbl, MHTe-
rpaumio B yuebHble NporpamMmbl 1 06pa3oBaTeAbHbIE Pe3yAbTaTbl. Ha OCHOBE aHaAM3a AOKYMEHTOB 1
OMpOCOB NMpenoAaBaTeAei 13 WecTn yHnBepcuTeToB (n = 144) BbisicHEHO, UTo B KuTae AeicTByeT LeH-
TPaAM30BaHHasi, OPUEHTMPOBAHHAS HA FOCYAAPCTBEHHYIO NMOAUTUKY MOAEAb, TECHO CBSI3aHHasl C MAEO-
AOTMYECKMM BOCMUTAHUEM, B TO BpeMs Kak KasaxcTaH MCMOAb3yeT CMeLLaHHbI MOAXOA, OCHOBAHHbIN
Ha TPAAMLIMOHHOW KYAbTYpe B3aMMOMOMOLLM «acap» U MEXXAYHAPOAHOM coTpyAHuuyecTBe. KuTait ae-
MOHCTPUpYET GOAEE CUABbHYIO MHCTUTYLIMOHAALHYIO 6a3y M MHTErpaumio B y4ebHble MAaHbl, TOrAa Kak
KasaxcraH akueHTMpYeT BHUMaHME Ha SMOLMOHAAbHOM BOBAEUEHHOCTM U TAOBAAbHbBIX MapTHEPCTBAX.
HecMoTps Ha pasanums, o6e cMCTeMbl CTAAKMBAIOTCS C OOLLMMM BbI30BaMM: OFPAHUYEHHbIE PECYPChl,
cAabble MexaHM3Mbl OLEHKM M KPaTKOCPOUHble MpoekTbl. MccaeaoBaHME BHOCUMT BKAQA B pasBuTHE
TEOPUI MHCTUTYLIMOHAABHOIO M30MopdK3Ma 1 service-learning, nokasbiBas, Kak MeCTHble TPAAMLIMK,
HaUMOHAAbHbIE MPUOPUTETbI U TAOBAAbHbBIE HOPMbI (POPMUPYIOT rpaskAaHckoe obpasoBaHue. IMpea-
AO>KEHbI MPAKTUYECKME PEKOMEHAALMM MO YCUAEHMIO MOAUTUYECKOM MOAAEPSKKM, MHTErpauum B yue6-
Hble MPOrpPaMMbl U MEXXAYHAPOAHOMY COTPYAHUYECTBY.

KAloueBble cAOBa: BOAOHTEPCKOE O6pas3oBaHue, o6ydeHue uepes CAy>KOY, MHCTUTYLMOHAAbHDbIN
M30MOP(dM3M, KPOCC-KYAbTYPHOE cpaBHeHne, Kntai 1 KasaxcraH.

Introduction

With the rapid globalisation and international-
ization of higher education, volunteer service educa-
tion has become an important way to train socially
responsible, competent, and globally-minded under-
graduates. Volunteer service education was initially
associated with the development of civil society, and
now it is increasingly connected with national strat-
egy and soft power. Under the Belt and Road Ini-
tiative in China, student volunteers offer language
training and medical assistance along international
corridors, and spread Chinese culture to target coun-
tries (Liu Wei, Yan Tingxing, Li Yan, Lv Weidong,
2024). Under the Nurly Zhol Plan in Kazakhstan,
student volunteers participate in UN programmes
and cross-border projects. Generally, Central Asia
is an open system to the world (Kukeyeva, Dyusse-
bayev, 2019).

The role of university volunteer service can be
described in two aspects. Educationally, it connects
academic learning and community services. Within
the framework of service-learning and Global Citi-
zenship Education (GCE), the focus is on reflective
learning and intercultural competence. It also con-
tributes to achieving UN Sustainable Development
Goals (SDGs). Politically, in a state-driven system,

it is a form of soft power to project national values
to the outside world, and student volunteers act as
“grassroots diplomats” (Liu, Yan, Li & Lv, 2024).

The development of volunteer service educa-
tion in China and Kazakhstan is rooted in different
historical traditions. In Kazakhstan, it is based on a
traditional mutual-aid practice of Asar and was for-
malised in the Volunteer Service Law (Akhmetova,
Karipbayev, Shimshik, 2022). The rapid growth in
2020 “Year of the Volunteer” is remarkable: from
2019 to 2022, the number of active volunteers qua-
drupled while the number of organisations tripled.
By 2023, the number of registered volunteers in Ka-
zakhstan was 217,000 (43% were youth), active in
2,562 organisations in social, environmental, edu-
cation, healthcare fields, and a growing number of
international projects (71 UN-certified volunteers)
(Kenzhebay, 2024).

In China, volunteer service began in the 1960s
with the “Learn from Lei Feng” campaign, rooted
in Confucian collectivism and altruism (Hu, 2021).
Since the 1990s, it has been institutionalised through
policy and legislation, becoming part of ideological
and political education. By 2024, China had 232
million registered volunteers, 1.35 million volunteer
teams, and over 11 million projects, with university
students comprising 56.8% of all volunteers. The
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Western China University Student Volunteer Pro-
gramme has deployed over 500,000 students to more
than 2,000 areas since 2003 (Tian, Wang, 2024).

Despite achievements, both countries face com-
mon challenges: limited resources, short project du-
rations, weak training systems, and administrative
complexity, all of which constrain programme im-
pact and discourage student participation.

Against this backdrop, this study seeks to ad-
dress three interrelated questions:

(1) What are the differences between Chinese
and Kazakhstani universities in cultural founda-
tions, institutional mechanisms?

(2) How is volunteering integrated into univer-
sity curricula in each country?

(3) How do educators perceive the impact of
volunteering on student development?

Literature review

University volunteer service, as an educational
mode that combines social activity and value edu-
cation, has drawn increasing global attention over
the past several years. Previous studies are inclined
to conceptualize the double role of university vol-
unteering as imparting crucial educational values
and playing political and social roles of gover-
nance (Green, 2018). From an educational perspec-
tive, volunteer service is one of the major ways of
implementing service-learning. Service-learning
integrates academic learning and community ser-
vice, enabling students to gain knowledge of sub-
ject matter while learning communication skills,
critical thinking, and civic responsibility (Thelma,
2024). It is also one of the best ways of enhancing
Global Citizenship Education (GCE), fostering in-
tercultural awareness and global consciousness and
facilitating local application of the UN Sustainable
Development Goals (SDGs). In addition to its edu-
cational value, volunteer service also plays a no-
table political role. In state-led societies, volunteer
service is often utilized to shape national image and
project soft power. Nye (2019) points out that soft
power stems from a country’s cultural appeal and
the ability to disseminate its values . Under national
strategies such as the Belt and Road Initiative and
Nurly Zhol, volunteer service has evolved beyond
its educational function to become a strategic tool
for promoting international image, fostering public
diplomacy, and enhancing global communication.
As a result, university volunteers are increasingly
seen as “grassroots diplomats,” taking on the role of
conveying national values and shaping international
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perception through transnational volunteer projects.

In addition to the conceptual functions men-
tioned above, it is also essential to examine the
specific policies and institutional frameworks that
shape volunteer service education in China and Ka-
zakhstan. Kazakhstan has established a multi-level
legal foundation, including the Law on Public As-
sociations (1996), the Law on Charity (2015), and
the Law on Volunteer Service (2016), which collec-
tively define the legal status, rights, and operational
standards of volunteers (Ministry of Education and
Science of the Republic of Kazakhstan, 2019). The
government designated 2020 as the “Year of Vol-
unteering” and set a target in the State Youth De-
velopment Programme (2021-2025) to raise youth
volunteer participation to 20% by 2025 (Kenzhebay,
2024). For administrative governance, Kazakhstan
adopts a tripartite coordination model involving
government bodies (e.g., the Committee on Youth
and Family Affairs), national organizations (e.g.,
the Volunteer Alliance of Kazakhstan), and univer-
sity volunteer units. The national digital platform
QazVolunteer.kz facilitates volunteer registration,
project matching, and service certification.

In comparison, China’s volunteer service sys-
tem developed earlier and is more centralized. The
China Youth Volunteer Service Action Plan (1993)
launched the systematic development of university
volunteerism, followed by the Western China Uni-
versity Student Volunteer Programme (2003), which
linked volunteer service to national development
strategies. The Opinions on Deepening College Stu-
dent Volunteer Service Activities issued by the Min-
istry of Education (2009) required volunteer service
to be integrated into ideological and political edu-
cation courses. The Volunteer Service Regulations
(2017) provide comprehensive legal protection for
volunteers’ rights and organizations’ responsibili-
ties (Zhang, 2020). China implements a three-level
“central-provincial-university” coordination sys-
tem led by the Communist Youth League (CYL),
and most universities have established Youth Vol-
unteer Associations or Volunteer Service Centers.
The national “Volunteer China” platform supports
real-name registration, service hour tracking, and
certification mechanisms (Xu, 2022).

At the operational level, China’s coordination
mechanism follows a top-down hierarchical struc-
ture: the Central Committee of the CYL issues na-
tional directives, provincial committees allocate re-
sources and oversee implementation, and university
youth volunteer associations organize specific activ-
ities, assign tasks to student volunteers, and collect



Wei Tongyang, A.A. Bulatbayeva

feedback through regular reporting channels. Infor-
mation flows upward via activity summaries and
performance evaluations, while resources (funding,
training materials, certification certificates) flow
downward. In Kazakhstan, coordination is more
decentralized: the Committee on Youth and Fam-
ily Affairs sets broad policy directions, the Volun-
teer Alliance of Kazakhstan provides training and
cross-regional project matchmaking, and university
volunteer units retain considerable autonomy, often
negotiating directly with local NGOs and commu-
nity organizations without strict hierarchical super-
vision. To guide the analysis, this study employs a
multidimensional theoretical framework that inte-
grates perspectives from cultural, institutional, and
pedagogical research. Cross-cultural adaptation
theory explains how individuals adjust to different
cultural settings through internalizing local norms
and values (Kim, 2017). In this study, it illuminates
motivational contrasts in student volunteering: insti-
tutional incentives are more salient in China, while
community traditions play a central role in Kazakh-
stan. Institutional isomorphism theory highlights
how organizations conform to external pressures
through coercive, normative, and mimetic mecha-
nisms (Beckert, 2010). Applied here, it explains
why Chinese universities respond primarily to state-
driven and normative demands, whereas Kazakh-
stani institutions rely more on mimetic strategies of
imitation. Service-learning theory links structured
volunteering with academic outcomes, framing it as
a form of experiential learning (Salam, Iskandar &
Ibrahim, 2019). This study uses it to conceptualize
volunteering as a pedagogical tool in higher educa-
tion, providing a basis for curriculum integration
and civic competence development.

In recent years, research on international vol-
unteer service and university-based volunteer
service education has grown steadily. However,
many cross-cultural studies focus on horizontal
comparisons among developed countries. For ex-
ample, Smith (2010) examined differences in vol-
unteer motivation and frequency across Australia,
Canada, the UK, and the US, primarily addressing
youth individualism and civic engagement pat-
terns, while largely overlooking the educational
systems and cultural foundations of non-Western
societies. Even in transnational studies that include
China, such as Hustinx’s (2010) six-country com-
parison, researchers often reduce China to a “state-
led” model and pay little attention to the cultural
meanings, policy frameworks, and pedagogical
integration underlying its volunteer service prac-

tices. Moreover, Lough (2020) in his review of
International Volunteer Service (IVS), notes that
global volunteer flows still follow a North—South
model, where youth from developed nations serve
in Global South communities. This has long mar-
ginalized South—South and South—North forms of
collaboration. Although Lough calls for a more
culturally sensitive framework to evaluate volun-
teering, systematic research is still lacking on how
countries like China and those in Central Asia lo-
calize volunteer service education and construct
non-Western narratives.

While existing research has begun to explore
volunteer service education in Southeast Asia (e.g.,
Thailand, the Philippines) and Africa (e.g., Ghana,
Kenya), these studies largely emphasize grassroots
community-based initiatives or the role of interna-
tional NGOs (Yea, Sin & Griffiths, 2018; Tiessen,
2017). In contrast, China and Kazakhstan represent
distinct models of state-guided, institutionalized
volunteer service education, each rooted in a spe-
cific governance tradition: socialist in China and
post-Soviet in Kazakhstan. Their inclusion offers
an important comparative contribution that expands
our understanding of how non-Western countries
design, implement, and rationalize volunteer service
education.

The uniqueness of these two models is also re-
flected in their different approaches to curriculum
integration. In Kazakhstan, recent policy incentives
have promoted the development of volunteer service
courses. According to the Decree on the Approval of
the Industrial Incentive System, university students
can obtain credit exemptions or financial rewards for
participating in volunteer services (Rymkhanova,
2020). Several universities have integrated volun-
teer service into disciplinary curricula: for example,
Al-Farabi Kazakh National University organizes
international students to conduct language teach-
ing through its Confucius Institute; Abai Kazakh
National Pedagogical University offers the course
Child Mentors for students majoring in preschool
education; and Narxoz University cooperates with
non-governmental organizations to provide social
work internship opportunities. In addition, Kazakh-
stan has introduced volunteer service education in
secondary schools, offering the course Fundamen-
tals of Volunteer Service and Charity for Grades
10—11, which includes modules such as theoretical
foundations, leadership development, practical ac-
tions, and information dissemination (Ministry of
Education and Science of the Republic of Kazakh-
stan, 2019).
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Chinese universities have developed a more
systematic model of curriculum integration. Since
the University of Science and Technology Beijing
formally incorporated college student volunteer
service into undergraduate curricula in 2005 (Xu,
2022), many universities have established credit-
based volunteer service programs. South China
Normal University is a model of the professional-
ization-led model, characterized by its 9+1 training
system and long-term capacity-building through
projects such as the graduate teaching assistant
group. South China Agricultural University adopts a
“discipline-integrated” model, combining volunteer
service management with agriculture and forestry
disciplines through activities such as the doctoral
student team technical assistance program. Guang-
dong University of Science and Technology imple-
ments a technology-enabled model, constructing a
chain of “project design—competition selection—in-
cubation and implementation” by using a volunteer
management information system and annual proj-
ect design competitions (e.g., We Volunteers) (Xu,
2022; Wang, 2013). These curriculum integration
practices provide concrete institutional evidence for
the different models mentioned above.

In terms of daily guidance and support for stu-
dent volunteers, university teachers in China usually
take a direct supervisory role. This includes assign-
ing specific volunteer tasks, conducting pre-service
training, monitoring students’ performance in ac-
tivities, providing mid-term feedback, and evaluat-
ing outcomes through service logs or reflection re-
ports. In many Chinese universities, supervisors are
required to meet regularly with student volunteer
teams and submit activity summaries to the Com-
munist Youth League. In contrast, teachers in Ka-
zakhstan act more as facilitators: they help students
find suitable community partners, offer advice on
project design, and provide emotional support, but
rarely participate in daily task management or for-
mal performance evaluation. This difference reflects
broader cultural expectations regarding the role of
teachers and institutional support structures in each
country.

Moreover, Western service-learning theories
such as Dewey’s experiential learning and Kolb’s
learning cycle, highlight the transformative poten-
tial of reflection and action. However, the models
emulated by China and Kazakhstan are inclined
to prioritize political identity, communal obliga-
tion, and policy over personal growth or cognitive
development. For instance, China’s integration of
volunteering as ideological and political educa-
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tion is quite different from the reflective, student-
centered emphasis of Kolb’s cycle. Likewise,
Kazakhstan’s blending of local asar values and in-
ternational UN models produces a hybrid rationale
that makes it difficult to apply universalist service-
learning models.

Therefore, this comparative analysis of volun-
teer service education between China and Kazakh-
stan not only fills the theoretical gap in non-West
contexts scholarship but also offers critical analysis
to re-evaluate dominant theories of service-learning.
It encourages the development of more culturally
responsive and locally grounded theories to under-
stand how volunteering supports civic learning,
identity formation, and educational change across
systems.

Materials and methods

This study adopts a mixed-method design to en-
sure both theoretical depth and empirical validity.
Three research methods were employed: document
analysis, questionnaire surveys , and comparative
analysis.

Three representative universities from each
country were selected to ensure diversity in geog-
raphy, institutional type, and ownership. In Kazakh-
stan, these included Al-Farabi Kazakh National
University, Abai Kazakh National Pedagogical
University, and Narxoz University. In China, the
selected institutions were South China Agricultural
University, South China Normal University, and
Guangdong University of Science and Technology.
The sample covers comprehensive and teacher-
training institutions, as well as both public and pri-
vate universities.

Participants were frontline university faculty
with experience in teaching or supervising volun-
teering activities. An on-line survey, made avail-
able in Chinese, English, Russian, and Kazakh, was
administered to guarantee linguistic and cultural
accessibility. A total of 160 questionnaires were
administered with 144 valid responses obtained (76
from China, 68 from Kazakhstan), which also en-
sured a balanced distribution according to country,
institution type, and region.

Document analysis was also done for develop-
ing the theoretical background and policy context,
and government policy documents, literature, and
university websites were surveyed. National vol-
unteering platform data, including registration
numbers, project categories, and social impact in-
dicators, were also examined. The questionnaire
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consisted of four sections: (1) demographic in-
formation; (2) policy support and resource avail-
ability; (3) integration of volunteering into cur-
ricula; (4) perceived educational outcomes. Data
were cleaned using Excel 2024 and analysed with
SPSSAU (Smart Statistical Analysis for Users)
to produce descriptive statistics, frequency distri-
butions, and cross-tabulations. The comparative
analysis systematically assessed the cultural foun-
dations, institutional mechanisms, curriculum in-
tegration, and educational outcomes of volunteer
service education in the two countries.

Results and discussion

The survey results (Table 1) indicate that in both
countries, altruistic motives specifically helping
others and giving back to society constitute the pri-
mary driver for student engagement in volunteering
(Kazakhstan: 42.3%; China: 40%). However, no-
table differences emerge in secondary motivations.
Kazakhstani students are more inclined to view vol-
unteering as a means of expanding social networks
and are more strongly influenced by cultural tradi-
tions or societal expectations. In contrast, Chinese
students place greater emphasis on the role of vol-
unteering in enhancing personal skills and career
competitiveness and in gaining formal recognition
or award. These findings suggest that while altruism
is a shared foundation, the underlying motivational
structures are shaped by distinct socio-cultural and
educational contexts in each country.

Table 1
Main motivation for student participation in volunteering (%)

Options Kazakhstan ~ China
Cultural .tradltlons or societal 135 63
expectations

Helpmg others and giving back to 423 40
soclety

Mef:tmg new friends and expanding 18.7 105
social networks

Enhancing personal skills and 20.1 28
increasing career competitiveness '

Gaining honors, awards, or 54 152

recognition

Source / Note: This table was compiled by the authors based
on the analysis of materials

In terms of students’ preferred types of volunteer
organization, the survey results (Table 2) indicate
that in China, the most common choice is partici-
pation in activities organized by official university
bodies (58%), followed by collaboration with com-
munity organizations or NGOs , student-initiated
projects, and activities organized by enterprises or
other social institutions. In Kazakhstan, official uni-
versity organizations are also the top choice (40%),
but a notably higher proportion of students prefer
community- or NGO-led activities and student-ini-
tiated projects , while enterprise- or institution-led
volunteering remains the least preferred option .

Table 2
Students’ Preferred Types of Volunteer Organization (%)

Options Kazakhstan ~ China
Organized by government or official
university bodies (e.g., youth

) 40 58
league, student union, volunteer
associations)
Initiated and managed by students

25 12

themselves
Activities in collaboration with local 28 20
communities or NGOs
Organized by enterprises or other 7 10

social institutions

Source: compiled by the authors

In terms of policy support, 74.6% of Chinese
faculty reported that their universities have clear
guidelines for volunteer service, compared to only
47.8% in Kazakhstan (see Figures 1 and 2).

Regarding managerial support improvements
for volunteering, analysis of Table 3 shows that
both Chinese and Kazakhstani respondents identi-
fied increased funding and resources for volunteer
programs as the primary improvement priority (Chi-
na: 75%; Kazakhstan: 57%). Notable cross-country
differences were also observed: Chinese faculty
reported a substantially higher demand for formal
recognition and incentives , clearer policies and
guidelines, and regular training and workshops for
staff and faculty. By contrast, Kazakhstani faculty
showed relatively closer levels of demand in areas
such as enhanced collaboration with external orga-
nizations and improved communication and promo-
tion of volunteer opportunities.
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Figure 1

Figure 2

University volunteer service guidance policies (Kazakhstan) University volunteer service guidance policies (China)

Are there clear policies guiding volunteer activities in your university?

Yes:47.8%

No:522%

Are there clear policies guiding volunteer activities in your university?

No:102%

Not Sure - 15.3%

\
" Yes:746%

Source / Note: This figure was compiled by the authors based on the analysis of materials

Table 3
The effective improvements in managerial support for
volunteering (%)

Options Kazakhstan  China

Increased funding and resources for

57 75
volunteer programs

Regular training and workshops
for staff and faculty involved in 26 61
volunteering

Clearer policies and guidelines for
organizing and managing volunteer 26 75
activities

Enhanced collaboration with external

R . 35 63
organizations and communities

Formal recognition and incentives for

student and faculty participation 13 &

Improved communication and

. .. 1
promotion of volunteer opportunities 7 37

Source: compiled by the authors

Figure 3
Participation in volunteer service education
(Kazakhstan)

Does your curriculum include volunteering? Or have you ever guided students to
carry out volunteering?

No 56.5%

Yo $5%

Regarding curriculum integration, 74.6% of
Chinese faculty reported integrating volunteering
into their courses, compared to only 43.5% in Ka-
zakhstan (see Figure 3 and 4).

Regarding the barriers to curriculum integration
(Table 4), faculty from both China and Kazakhstan
generally identified “resource shortages,” “institu-
tional resistance,” and “curricular constraints” as the
primary bottlenecks. However, notable differences
emerged in relation to “policy gaps,” “assessment
challenges,” and “cultural factors”: Chinese faculty
were more concerned with policy implementation
and institutional feedback, whereas Kazakhstani
faculty placed greater emphasis on the lack of insti-
tutional and organizational infrastructure to support
curriculum integration of volunteering.

In terms of teaching methods, faculty from both
countries recognized service-learning projects and
problem-based case studies as most effective (see
Table 5). However, Kazakhstani faculty utilized re-
flective journals and academic writing less frequent-
ly, preferring task-oriented practices closely.

Figure 4
Participation in volunteer service education (China)

Does your curriculum include volunteering?
Or have you ever guided students to carry out
volunteering?

No A 254%

Tes 74.6%

Source / Note: This figure was compiled by the authors based on the analysis of materials
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Table 4
Barriers to incorporating volunteering into curricula (%)

Options Kazakhstan  China
Lack of resources 65 61
Institutional resistance 57 69
Curricular constraints 43 63
Low student interest 30 41
Policy and administrative gaps 9 58
Assessment challenges 22 53
Cultural and social factors 13 29

Source: compiled by the authors

Table S
The effective teaching methods for integrating volunteering
into curricula(%)

Options Kazakhstan  China
Service-learning projects 74 81
Group-based assignments 52 49
Reflection journals or essays 0 46
Case ‘studles and problem-based 65 66
learning

Mentorship programs with 3 1

community organizations

Source: compiled by the authors

In enhancing the educational potential of volun-
teering, the survey results (Table 6) indicate that Ka-
zakhstani faculty place greater emphasis on aligning
volunteering with academic objectives, integrat-
ing service-learning into the curriculum, and staff

Figure 5
Students experience positive changes through
volunteering (Kazakhstan)

Have you observed positive changes in students due to volunteering?

Not sure 43%

training and support. Chinese faculty place greater
emphasis on staff training and support, partnerships
with community organizations, and formal recogni-
tion and incentives for students.

Table 6
Suggestions for maximizing the educational potential of
volunteering (%)

Options Kazakhstan  China
Align volunteering activities with

. . L 70 47
academic learning objectives
Integrate service-learning

. . 48 56

components into the curriculum
Provide formal recognition and
. . L 26 64
incentives for student participation
Offer training and support for
faculty and staff managing volunteer 43 71

programs

Establish partnerships with
community organizations to create 17 69
impactful projects

Facilitate reflective activities to help
students connect volunteering with 35 49
personal and academic growth

Enhance accessibility and promotion

of volunteer opportunities 2 44

Develop structured programs with

clear goals and measurable outcomes 2 42

Source: compiled by the authors

Regarding perceived educational outcomes (See
Figure 5 and 6), 95.7% of Kazakhstani faculty ob-
served positive student changes following volunteer
participation, compared to 83.1% in China.

Figure 6
Students experience positive changes through
volunteering (China)

Have you observed positive changes in
students due to volunteering?

No o 8.5%
Mot sure 8.5%
Tes - 83 1%
V] 20 40 60 80 100

Source / Note: This figure was compiled by the authors based on the analysis of materials
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Regarding the core competencies enhanced by
volunteering (see Table 7), faculty in both China
and Kazakhstan identified communication skills,
teamwork, and leadership as the three most signifi-
cant attributes, followed by problem-solving, net-
working, and social awareness.

Table 7
Skills students most commonly develop through volunteering
(%)

Options Kazakhstan ~ China
Leadership 65 64
Communication 87 73
Teamwork 61 81
Problem-solving 52 66
Networking 48 68
Empathy and social awareness 39 51

Source: compiled by the authors

Based on the results of the foregoing findings,
there are also key patterns and implications for the
pedagogical, institutional, and cultural dynamics of
volunteer service education for China and Kazakh-
stan. From the perspective of crosscultural adapta-
tion theory, the differences between two countries
in terms of motivation represent alternative models
of institutional motivation. With regard to policy
directed volunteerism and a higher proportion of
mandatory participation, China presents a kind of
institutional motivation in which students inter-
nalize their behavior in response to state and edu-
cational factors. This shows that Chinese students
adapt to volunteer service education in a topdown
manner according to proscribed norm. In contrast,
Kazakhstani students are more motivated by affect
and sense of community in response to Asar tradi-
tion. This kind of bottomup motivation is an organic
adaptation to educational influences. These findings
suggest that motivation to participate in volunteer
service education is culturally sensitive and gener-
alizing motivational theory based on Western con-
texts should be exercised with caution.

Institutional isomorphism theory provides an-
other perspective to examine governance and or-
ganizational practices in two countries. Owing to
coercive and normative pressures, Chinese univer-
sities show a high degree of isomorphism in shap-
ing volunteer service education in their curriculum
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as well as in linking it with political education and
ideological training. In this sense, universities adopt
similar policies and practices not only for legitimacy
but also for fulfilling state requirements. In contrast,
Kazakhstan shows a mixed model. There are certain
institutional pressures from national volunteer year
campaigns and international partnerships; however,
universities show more heterogeneity in terms of
their policies and practices. This variation indicates
that there is a weak form of isomorphism in two
countries. That is, traditional values and external
cooperation exist alongside state requirements. The
comparison shows how volunteer education systems
in two countries show institutional convergence but
with different cultural and political logic.

At the level of curriculum integration, Chinese
universities show more formal and structured prac-
tices in using credit courses, systematic assessment
and reflective writing as journal and essay. These
findings reflect the influence of service-learning prin-
ciples in which experiential learning is accompanied
by structured reflection and academic assessment.
In comparison, adopting some elements of service-
learning, Kazakhstani universities show more extra-
curricular models and informal mentoring. The low
adoption of reflective journals and writing based as-
sessment shows that volunteer service education in
these universities has less systematic integration of
transforming learning components. This finding in-
dicates a potential area for capacity building in these
universities for strengthening faculty’s ability in fa-
cilitating critical reflection and connecting practice
with academic knowledge.

Besides institutional mechanisms, social and
educational support plays a vital role in sustaining
volunteer service education. In China, social sup-
port mainly takes the form of policy-driven resource
allocation: government funding for key programs
(e.g., the Western China Volunteer Programme),
provincial and national recognition and awards, and
the inclusion of volunteer experience in employment
placement and graduate admission criteria. In Ka-
zakhstan, social support relies more on partnerships
with non-governmental organizations and interna-
tional bodies: the Kazakhstan Volunteer League
provides training and certification, the UN Volun-
teer Programme offers international opportunities,
and local communities contribute in-kind support
such as venues and equipment. However, both coun-
tries face shortcomings in systematic social sup-
port, including insufficient dedicated funding, low
employer recognition of volunteer experience, and
limited public awareness of the contributions made
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by volunteers. Strengthening these social support
systems is critical to advancing volunteer service
education from fragmented projects to sustainable
institutionalized practice. Both systems face similar
challenges in terms of resource coordination, lack of
monitoring and evaluation, and short project cycles.
These structural factors contribute to the low level
of sustainability and scalability.

In response to these issues, this study provides
the following practical suggestions. First, universi-
ties in both countries should produce more detailed
evaluation guidelines that extend beyond simple
measures of participation to include learning, social
and personal impact. Second, faculty development
programs should be implemented to enhance ser-
vice-learning teaching methods, such as reflective
facilitation training, project design and interdisci-
plinary implementation. Third, national policy sup-
port should focus on long-term funding and cross-
sectoral collaboration to enable sustained program
implementation. Finally, increased collaboration
between the two regions, through joint volunteer
activities, academic exchange and comparative re-
search, can help to promote learning from each other
and build stronger global civic education.

Conclusion

Through a comprehensive analysis of cultural
foundation, institutional mechanism, curriculum in-
tegration and educational outcomes, this study ex-
plores three research issues. First of all, the study
reveals how the governance model and cultural tra-
ditions jointly shape the structure and management
of university volunteer service. Secondly, the study
compares the differences in the integration and for-
malization of volunteer services at the university

level, evaluation and the application of extracurricu-
lar activities. Third, the study compares educators’
views on the effectiveness of volunteer service, as
well as the common development advantages and
the unique concerns of each country. The practical
significance of this study is that it helps to under-
stand the non-Western volunteer service education
model. By revealing how national priorities, local
traditions and global norms intertwine and affect
volunteer services in higher education, this study
provides practical suggestions for strengthening
policy support, improving curriculum integration
and promoting cross-border cooperation. These
findings have direct guiding implications for policy-
makers, university administrators and international
organizations, helping them to use volunteering as
an educational strategy and cultural diplomacy tool.
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