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KAZAKH EFL TEACHERS’
PROFESSIONAL IDENTITY

This study examines the professional identity of teachers of English as a Foreign Language (EFL) in
the Turkestan region of Kazakhstan. A qualitative research design, including semi-structured interviews,
was employed to explore the multifaceted aspects of identity formation in the context of language teach-
ing. MAXQDA 24 software was used for data analysis. The data collected during the interviews were
analyzed through thematic analysis. The study highlights the complexities involved in the development
of teacher identity, emphasizing the importance of personal experience and teaching methods. The
findings provide deeper insight into how English teachers carry out their professional roles. The authors
offer valuable implications for improving teacher education and supporting initiatives aimed at fostering
a strong sense of professional identity among language teachers. The research addresses the following
questions: What key factors and experiences shape the professional identity of English as Foreign Lan-
guage teachers? How do these factors influence their teaching practices and interactions with students?
The study offers an understanding of potential ways to support English teachers on their path to a more
resilient and sustainable professional identity, ultimately enhancing teaching practices and student learn-
ing outcomes in English language education.

Keywords: professional identity, in-service teachers, EFL (English as a Foreign language), qualifica-
tion, professional development.

M. CeitoBa *, 3. XaamaToBa, A. KasbixaHKbI3bl

Koxxa AxmeT Slcaym aTbliHAQFbl XaAblKapaAblK, Ka3aK-TYpPiK YHUBEPCUTETI,
TypkictaH, KasakcraH
*e-mail: meruyert.seitova@ayu.edu.kz

KaszakcTaHADIK, aFbIALLIbIH TiAl MyFaAiMAEPiHiH KaciOu GiAimi

bya 3eptrey KasakcranHbiH TypkicTaH OOAbICBIHAAFbI afbIALLbIH TiAl MyFaAIMAEPIHIH KacCiOm
epekLleAikTepiH 3epTTeiai. TiIAAIK OKbITY KOHTEKCTIHAE >KeKe TYAFaHbl KAAbIMTACTbIPYAbIH KOT KbIPAbI
OALIEMAEPIH 3epTTey YLUiH CarnaAbl 3epTTey AM3aiHbl, OHbIH iWiHAE XapTblAai KYPbIAbIMABIK, cyx6aTt
KOAAQHbIAABL. AepekTepai Taapay ywiH MAXQDA 24 6araapAamachl nanaasaHbiaabl. Cyx6aTTaH
JKMHAAFAH MOAIMETTEp TakKbIPbINTbIK, TaAAQy KOMeriMeH TaAAQHAbl. 3epTTey MYFaAIMHIH, >keke
6acblH AAMbITYAQFbl KMbIHAbIKTApFa 6aca Hazap ayaapaabl, eke Taxipube MeH OKbITY SAICTEPIHIH
MaHbI3ABIAbIFbIH KOPCETEAI. 3epTTey HOTUXKEAEPi afblAlLbIH TIAl MyFaAIMAEPIHIH KaCiOn MiHAETTEpIH
KaAail >Ky3ere acblpaTblHbIH TEPEHIPEK TYCIHYre MyMKiHAIK 6epeai. ABTOpAap NeAarormkasbik, GiAiM
6epyAi XKeTiAAIpyre XeoHe TiA MyFaAiMAEPIHAE KaCiOM COMKECTIKTIH 6epik ce3iMiH KaAbINTacTbipyfFa
GarblTTaAraH GacTamMarapAbl KOAAQYFA KYHAbI TY>KbIPbIMAAP YCbiHaAbl. 3€PTTEY afblALLbIH TiAl LIETEA
TiAl peTiHAe MOHIHIH MyFaAIMAEPIHIH KaCiOM COMKECTIriH KAAbINTACTbIPaTbIH Heri3ri (pakTopAap MeH
Taxipnbeaep KaHAai; GyA hakTopAap OAApAbIH, MEAArOrMKaAbIK, ToXipUbeciHe KaHe CTyAeHTTEPMEH
e3apa speKeTTecyiHe KaAal acep eTeAi AereH cypakTapAbl KApacTbipaAbl. AFbIALLbIH TiIAI MyFaAIMAEPIiHIH,
eMIpAIK Taxipnbeci MeH KabbIAAQYbIH ECKepe OTbIPbIM, GYA 3ePTTEY MaMaHAbIKKA TOH KMbIHABIKTAp MeH
MYMKIHAIKTEPAI TepeH, TYCiHyre bIKNaA eTeAi. AFbIALWbIH TiAl MyFaAIMAEPIH HEFYPAbIM CEHIMAI >KaHe
TYPaKTbl KOCIOM COMKECTIKKE XETY XKOAbIHAQ KOAAAYAbIH SAEYETTI XXOAAAPbI TypaAbl TYCiHIK Gepin,
aFbIALLBIH TiAI KOHTEKCTIHAE OKbITY TOXIpUMOECi MEH CTYAEHTTEPAIH OKY HOTMXKEAEPIH >KaKcapTaAbl.

Tyj¥in ce3aep: Kacibu GiaiM, MyFaaimaep, EFL (aFblALLbIH TiAL WET TiAl peTiHAg), BIAIKTIAIK, OIAIKTIAIK
apTTbIpy.

M. CenToBa®, 3. XaamatoBa, A. KasbIxaHKbI3bl
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MpodreccuoHarbHasi UAEHTUHHOCTb
Ka3axCTaHCKMX yuuTeAel aHrAMMCKoro sidbika (EFL)

B AQHHOM MCCAEAOBAHMM paccMaTpUBaeTCsl NPOgeCcCMOHaAbHA MAEHTUYHOCTb YUMTEAEN aHTAUIA-
CKOTro 93blka Kak uMHocTpaHHoro (EFL) B TypkecTtaHckon ob6aactn KasaxcraHa. KauecTBeHHbIn AM3anH
MCCAEAOBaHMS, BKAKOYAS MOAYCTPYKTYPHOE MHTEPBbIO, MCMOAb30BAACS AASl M3YUYEHUS MHOTOrPaHHbIX
acnekToB (POPMMPOBAHUS UAEHTUYHOCTM B KOHTEKCTE $13bIKOBOro OOyueHus. AAS aHaAM3a AaHHbIX
MCnoAb3oBaAach nporpamma MAXQDA 24. AaHHble, COOpaHHbIE B XOAE MHTEPBbIO, ObIAM NPOAHAAN3M-
pPOBaHbl C MOMOLLbIO TEMATUUECKOro aHaAM3a. MccaepAoBaHME NOAYEPKMBAET CAOXKHOCTM, CBS3aHHble C
Pa3BUTHUEM AMYHOCTM YUUTEAS, MOAUYEPKMBAs BaXKHOCTb AMUYHOIO OMbiTa U METOAOB 06YyUeHus. [oay-
YeHHble Pe3yAbTaTbl MCCAEAOBaAHUS MOMOraloT 6oAee rAyGOKOMY MOHMMAHUIO TOro, Kak MperoAasa-
TEeAW aHIAMICKOrO 93blka BbIMOAHSIOT CBOWM MPO(eCCHOHaAbHblE POAW. ABTOPbI MPEAAAratoT LieHHble
BbIBOAbBI AASI YAYULLEHMS NEAArorMyeckoro 06pasoBaHms U NOAAEPXKKN MHULMATUB, HAMPABAEHHbIX Ha
hopMMpoBaHME CMABHOIO UyBCTBa NPOECCUMOHAABHON MAEHTUUHOCTH CPEAM MPernoAaBaTeAel A3blka.
MccaepoBaHMe OTBEYAET Ha BOMPOCHI: Kakue KAtoueBble (hakTopbl U OnbIT hopmMunpytoT npodeccmo-
HAAbHYIO MAEHTUUYHOCTb MpernoAaBaTeAei aHrAMICKOrO 43blka Kak MHOCTPAHHOrO; Kak 3Th (hakTopbl
BAMSIOT Ha MX MeAarorMyeckyto npakTuky M B3aMMOAENCTBME CO CTyAeHTaMu? MccaepoBaHMe nNpeaAa-
raet NoHMMaHue NMoTeHLMAAbHbIX BO3MOXHOCTEN MOAAEP>KKM MPenoAaBaTeAer aHrAMICKOro A3blka Ha
UX MYTU K 6OAEE HAAEXKHOM 1 YCTONUMBOIM NMPOECCUOHAABHON UABHTUYHOCTH, YTO B KOHEYHOM MTOre

YAYULLIAET MPaKTUKY MPernoAaBaHms U Pe3yAbTaTbl 00YYEHUSI CTYAEHTOB aHIAMIICKOMY SI3bIKY.
KaroueBble caoBa: npodeccroHaAbHasgd MAEHTUYHOCTb, NpenoAaBaTeAmn, EFL (@aHrAMIACKMIA 93bIK Kak
MHOCTPaHHbI), KBaAnprKauus, npoecCMoHaAbHOEe pasBUTHe.

Introduction

Professional identity formation among EFL
teachers is a topic of considerable interest world-
wide, reflecting the global nature of English lan-
guage teaching and the diverse contexts in which
it takes place. Identity development can be seen as
an important component of ‘the learning process of
becoming a teacher’ and as something that can im-
prove the way teacher education programs are de-
signed (Friezen & Besley, 2013).

In particular, teacher identity shapes our knowl-
edge of the teaching profession and helps teacher
educators to develop teacher education programs.
To better understand the idea of teacher identity,
scholars have made several attempts to define it in
the past. For example, a Chinese study used narrative
analysis techniques to examine how Chinese EFL
teachers’ views of their professional responsibilities
and identities are influenced by Confucian educa-
tional principles (Wang & Zhang, 2021). Similarly,
a study conducted in Japan examined how the idea
of “Kizuna” or “deep emotional connections” in-
fluences teachers’ professional identities (Kobashi,
2023, p.500). The study highlighted the importance
of relational elements in identity construction in a
Japanese EFL setting.

Schotgues (2022) examines the status of pub-
lic primary school teachers in Sub-Saharan Africa,
covering topics such as professional development,
absenteeism, pre-service training, and teaching and
learning materials (TLMs). The study reveals seri-
ous deficiencies in the amount and quality of avail-
able teaching and learning resources, pre-and in-
service training, teacher topic understanding, and
attendance. However, the paper also documents in-
stances of perseverance and effectiveness, supported
by qualitative data that is also used to discuss decen-
tralization and bottom-up strategies for addressing
educational challenges in resource-limited contexts.

To address the conflict between linguistic and
professional identities, a mixed-methods study was
conducted in Spain to investigate how Spanish EFL
teachers manage their professional identities in re-
sponse to the country’s increasing demand for Eng-
lish skills (Martinez et al., 2022).

The study conducted in Latin America has high-
lighted the influence of educational policies and
socioeconomic conditions on the professional iden-
tities of EFL teachers. Silva and Souza conducted
a study in Brazil using case studies to explore this
issue (Silva & Souza, 2022). The study found that
Brazilian EFL teachers’ professional identities are
significantly shaped by socioeconomic and educa-
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tional inequalities in the country, with a strong em-
phasis on social justice.

Research on the development of professional
identities among EFL teachers in different parts of
the world highlights the complex interplay between
educational, political, social, and cultural issues.
The study reveals common themes that emerge
throughout.

This study examines the professional identity of
EFL school teachers in the Kazakh context. The re-
search questions for the study are as follows:

1. What are the key factors and experiences that
shape the professional identity of EFL teachers?

2. How do these factors influence their teaching
practices and interactions with students?

Literature review

Since 2010, researchers in applied linguistics
have increasingly focused on language teacher
identity due to the growing body of research on this
topic over the past two decades. Furthermore, post-
structural views on identity have had an impact on
language teacher identity. According to these per-
spectives, Language Teacher Identity (LTI) is char-
acterized as “multiple, complex, and shifting” due
to its reliance on a range of factors within the class-
room setting (Varghese, 2005, p.30; Kayi-Aydar,
2019, p.290). Scholars now view LTI as a challeng-
ing endeavor due to its intricate and multifaceted
structure (Beauchamp & Thomas, 2009). Defining
language teachers’ identities in light of all the lit-
erature’s facets has proven to be a challenging task.
Barkhuizen attempted to provide a comprehensive
definition of language teacher identity (LTI) by ex-
amining the content of each chapter authored by 41
researchers in the fields of applied linguistics and
TESOL. However, it is important to note that theo-
rizing LTI is a complex process, as acknowledged
by Barkhuizen (2017) in Reflections on Language
Teacher Identity. Another important study in the lit-
erature about identity formation for university lec-
turers is the study by Baxter and Haycock (2014),
where they highlighted the need for different peda-
gogies and strategies to be able to work in a fully
online environment and emphasized the importance
of teachers adopting a new online teacher identity
in terms of student retention, progression, and suc-
cess. Richardson and Alsup (2015) was one of the
key studies in teacher identity research prior to the
outbreak of COVID-19. Essentially, the study was
conducted in response to a call for research on on-

line teacher identity at the university level, as the in-
crease in the number of online students and courses
required a better understanding of teacher identity in
the online environment.

Kayi-Aydar’s (2019) research timeline is a
comprehensive study of 42 papers on language
teacher identity. The study provides valuable in-
sights into LTI research (Vygotsky, 2012). The ar-
ticles are grouped into four categories: theoretical
framework, participant profile, kinds of language
teacher identities, and contextual clues. The studies
included in this timeline cover the years 1994-2018
and primarily focus on the linguistic identities of
teachers, sociocultural identities, and the multiple
and complex nature of teacher identity. This study
presents the five primary theoretical frameworks
in LTI research from those years: communities of
practice, critical theory, positioning theory, Vy-
gotsky’s sociocultural theory, and the Bakhtinian
framework. Six distinct groups of individuals par-
ticipated in LTI research from 1994 to 2008: non-
native speakers, native speakers, M.A. TESOL
student-teachers, new/novice teachers/experienced
teachers, and pre-service instructors. The study
used five categories to group the investigations:
narrated identities, identities-in-practice, gendered
identities, future selves, and socio-cultural identi-
ties. Additionally, three contextual concerns were
identified: identities and institutional needs, iden-
tities and ideologies, and identities in the context
of change. Therefore, scholars researching teacher
identity could benefit from this comprehensive
study of history (Olsen, 2008).

This study examines EFL school teachers’ pro-
fessional identities in the Kazakh environment using
a semi-structured interview.

Methodology

Research design

This study employs qualitative research, which
is defined as ‘a systematic approach to understand-
ing human behavior, experiences, and perspectives
through the collection and analysis of non-numeri-
cal data, such as interviews, observations, and tex-
tual analysis’ (Creswell, Poth,2016, p.100), to delve
into the multifaceted nature of EFL teachers’ profes-
sional identity.

Setting and Participants
The random sampling method was adopted in
selecting the participants of the study. The partici-
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pants of this study were 18 English teachers teach-
ing at 10 different schools in Turkistan.

Data collection instrument

Data collected through a semi-structured inter-
view provided nuanced insights to complement and
contextualize the qualitative findings. In-depth an
interview, a commonly used technique for generat-
ing qualitative data was used to capture rich and de-
tailed information regarding the professional iden-
tity of EFL teachers

Data analysis

For analyzing qualitative data MAXQDA 24
program was used. The data collected from the in-
terview were analyzed using thematic analysis. The
interview data were carefully reviewed to identify
the main themes, concepts, and ideas relevant to the
research questions. These themes and concepts were
organized into categories reflecting the framework
of the interview questions. The codes were created
based on data obtained from the responses of EFL
teachers.

Results. Findings

The qualitative data collected from semi-struc-
tured interview questions were analyzed according
to these components, which are classified under
three main categories: feaching skills and knowl-
edge, professional development, interpersonal
skills, and behavior. The study’s qualitative find-
ings explored and evaluated the content of these
three categories totally including ten components.
The following figure (Fig.1.) presents the content
of EFL teachers’ responses on teaching skills and
knowledge within various codes. As a result, the
analysis of teaching skills and knowledge revealed
in 25 codes gathered under the components of ten-
dency to impart knowledge and experience, ability
to develop/select EFL materials, familiarity with
target language and culture, error correction skills,
and creating an effective teaching environment. The
components, codes, frequencies (f), and numbers (n)
for the category of teaching skills and knowledge
are indicated in Table 1.

According to Table 1, the first component, the
tendency to impart knowledge and experience, in-
cluded seven codes, and the most frequently re-
sponded by EFL teachers was mentoring, pursued
by coaching, sharing resources, providing feedback,
facilitating discussions, encouraging exploration,

and demonstrating techniques. Here some expres-
sions of EFL teachers are presented: [ try to guide
and mentor my students rather than control or
rule... (P5), I encourage my students to explore the
topics which are interesting to them and in that case
they can feel comfortable sharing their thoughts,
taking risks, asking questions and confronting chal-
lenges in their learning ... (P1), [ share the appropri-
ate resources with my students and show them how
to search the information they need (P7), I employ
facilitating discussions where my students love mak-
ing debates and they help to improve their speaking
skills (P15).

The component of the ability to develop/select
EFL materials involved five codes, and student-
centered planning was the most frequented code,
followed proportionally by differentiated instruc-
tion, inclusive adaptation, grammar mastery, and
authenticity. For example, EFL teachers’ comments
on the ability to develop/select EFL materials given
hereby: When I plan each lesson, I pay attention to
the content of the assignments given to my students
in accordance with the needs of my students...(P2),
1t actually helps to easy consume the new informa-
tion, because of the individual needs were taken into
consideration and new info was remembered (P9),
I have one example where I adapted my teaching
materials to address my students’ specific needs, 1
conducted a thorough needs assessment...(P11), ...
in order not to lose the student’s interest, I always
prepare additional materials (P16), Adapting teach-
ing materials to address diverse learning needs re-
sulted in a more inclusive and effective learning en-
vironment... (P13).

The component familiarity with target lan-
guage and culture comprised five codes. The most
frequented response of EFL teachers was lan-
guage proficiency, added relatively by language
immersion, cultural exploration, cross-cultural
communication and life-long learning. For in-
stance, EFL teachers explained that: [ always
seek for new experiments in teaching and read
research articles in my field... (P3), I try to build
digital environment in target language, for in-
stance watch movies, listen audiobooks... (P6), ...
English culture was always interesting to me and
[ like to discover about its culture... (P8), I try to
develop my students’ communication skills across
cultural boundaries, such as being open-minded,
empathetic, and adaptable to different cultural
contexts (P14), lifelong learning promotes a
growth mindset and success...(P15)
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Figure 1 — Content of Teaching Skills and Knowledge

Table 1 — Content of Teaching Skills and Knowledge Category

Components Codes (f) N

Tendency to impart mentoring (9), coaching (2), sharing resources (2), providing feedback (2), facilitating 7
knowledge and experience | discussions (2), encouraging exploration (1), demonstrating techniques (1)

Ability to develop/select | student-centered planning (7), differentiated instructions (4), inclusive adaptation (3),

EFL materials grammar mastery (2), authenticity (2) >
Familiarity with target | language proficiency (6), language immersion (6), cultural exploration (5), cross-cultural 5
language and culture communication (2), life-long learning (1)
Error correction skills collab(.)ratlon (6), extending knowledge (5), strengthening relationship (3), reciprocity (2), 4
following footsteps(1)
Creating an effective comforting voice (8), clear communication (3), adaptive teaching (2), flexibility (2) 4

teaching environment
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The error correction skills component covered
four codes and explicit correction was the most
mentionedcode, tailored relatively by selective cor-
rection, recast, and peer correction. According to
EFL teachers’attitudes correction, students’ errors
depend on: ...I clearly indicate the errors of my
students and providing the correct form in order
to make them aware...(P13),...I mostly focus only
on errors that interrupt communication or are rel-
evant to the learning objectives... (P1), ...I rephrase
my students’ incorrect utterances into correct form
without explicitly pointing out the error (P11), I
sometimes encourage my students to correct each
other’s errors ...(P3).

The last component of teaching skills and
knowledge category, creating an effective teaching
environment included four codes. Among these
codes the most repeated was comforting voice, fol-
lowing by clear communication, adaptive teaching,
flexibility. For example, EFL teachers’ comments
on creating an effective teaching environment giv-

Lenient

Enduring

Patient \

4/’Mgg(':mml skills

Practicing reflective skills

en hereby: 4 comforting voice contributes to a pos-
itive and inclusive atmosphere, fostering a sense of
belonging and well-being among students...(P13),
Students are more likely to feel at ease and open to
expressing themselves when teachers are able to
make clear communication... (P12), When a teach-
er explains a new topic there should be coherence
within the previous topics... (P16), and I try to be
more flexible in creating teaching environment in
order to make my students feel reliable and com-
fortable (P18).

The following figure (Fig. 2) presents EFL
teachers’ perceptions of professional development
in a variety of components and codes:

The analysis of the professional development
category is assorted into 19 codes compiled under
the components of management skills, communica-
tion skills, and tendency to develop professionally.
The components, codes, frequencies (f), and num-
bers (n) for the category of professional develop-
ment are presented in Table 2

Continious lcarning

N

Tendency to develop professionally

Being ambitious for
new knowledge

Mentorship

Composed \ / \
a PI‘O[E:SSIOIIZ—I] Developmenl Expanding experiences
Adaplable
c Practice-onented learner Professional networking
Assertive

/ Communication skills
G \

Amiable

Respectfulness a

Approachable

Active listening

Fmpathy

Open-mindedness

Note: The thicker lines specify the higher frequency of components and codes
Figure 2 — Content of Professional Development Category



Kazakh EFL Teachers’ Professional Identity

Table 2 — Content of Professional Development Category

Tendency to develop

professionally reflective skills (1)

Components Codes (f) N
Management skills | lenient (7), enduring (5), patient (2), composed (2), adaptable (2), assertive (1) 6
. - - 6
Communication skills a.mlab.le (8), respectfulness (4), approachable(2), open-mindedness (1), empathy (1), active
listening(1)
practice-oriented learner (4), professional networking (2), expanding experiences (1), 7

mentorship (1), being ambitious for new knowledge (1), continuous learning (1), practicing

As indicated in Table 2, the first component,
management skills, included six codes and ac-
cording to EFL teachers’ perceptions of manage-
ment skills, the most frequented code was lenient,
followed closely by enduring, patient, composed,
adaptable, and assertive. For instance, some EFL
teachers’ comments are presented as follows: 7 usu-
ally allow my students to enter the classroom when
they are late or I try to understand their problems....
(P 6), ... When my students are not listening to me [
clearly see that they are tired or have problems with
attention (P 7), ...I can say that I am patient person
because my nervous are more important than other
things...” (P18), ...I stop speaking when there is
noise in the classroom...(P16), ...I start to stare my
students when they do not listen to me (P3).

The communication skills component com-
prised six codes, and amiable was the most repeated
code which was revealed on the consequences of
analysis, followed relatively by respectfulness, ap-
proachable, open-mindedness, empathy, and active
listening. EFL teachers expressed their feelings on
communication skills as follows: Include giving co-
workers at every level your attention, listening to
their opinions and conversing with kindness (P5), ...
examples of respect in the workplace include giving
coworkers at every level your attention, listening to
their opinions and conversing with kindness (P1),
Actually, I can listen to every person’s opinion and
can take some points if it is workable (P18), Hon-
estly, I often receive their suggestions and try to use
them in everyday routine, that’s how I demonstrate
my respect (P7), ...active listening, open commu-
nication, and consideration contributes to a posi-
tive work environment by enhancing collaboration,
boosting morale, fostering innovation, promoting
effective communication, aiding conflict resolution,

supporting employee retention, and strengthening
overall team dynamics (P13).

The latest component of the professional de-
velopment category, EFL teachers’ perceptions on
the tendency to develop professionally involved
seven codes. The most indicated code among the
other codes was practice-oriented learner, followed
relatively by professional networking, expanding
experiences, mentorship, being ambitious for new
knowledge, continuous learning, and practicing re-
flective skills. For example, teachers’ comments on a
tendency to develop professionally as follow: .../ am
a practice-oriented learner, always try to discover
actual topics in the articles which are published in
scientific journals (P14), ...I am interested in par-
ticipating at the conferences, seminars, workshops,
and other events ... (P2), ...a connection between
lessons and their personal interests, as well as real-
life applications, to ignite our intrinsic motivation
for enduring enthusiasm in learning...(P3),I always
engage myself in self-reflection to assess strengths,
weaknesses, and areas for improvement, and us-
ing this insight to guide my professional develop-
ment efforts (P 6), ...I am ambitious and starve for
new knowledge, cuz any moment things which you
learned at any time in the past can become the key
of getting your job of dream or anything which you
desire to have (P 8).

The ultimate category, interpersonal skills and
behavior within the variety of codes, which are re-
vealed from the content of EFL teachers’ percep-
tion, is provided in the following, figure (Fig. 3):

As a result of analysis, the category interperson-
al skills and behavior involved 8 codes unified under
the components of serving as an effective role mod-
el and valuing L1 culture. The components, codes,
frequencies (f), and numbers (n) for the category of
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interpersonal skills and behavior are demonstrated
in Table 3.

As presented in Table 3, the first component, serv-
ing as an effective role model, contained four codes
where the most frequently mentioned by EFL teachers
was the code happy to teach, followed proportionally by
self-confidence, belief in changing lives, and contribu-
tion to education. Teachers’ expressions on serving as
an effective role model, for instance, are: ...J/ am proud
to be a teacher and happy to participate in my students’

language process...(P1), ...I'm confident in my role
as an educator and the positive impact I can make on
students’ learning journeys (P12), I'm eager to inspire
and motivate my students in their learning journey(P5),
Enjoying the opportunity to make a positive impact on
students’ lives.... (P14), ...thrilled to be part of stu-
dent’s educational development ...(P18), ...I believe
in the value of continuous improvement and profes-
sional development to enhance teaching effectiveness
(P2).

Happy to teach

A< &

Sell-confidence

Beliel in changing lives

Contribution to the education

Interpersonal Skills & Behavior

Serving as an clfective role model

Socio-cultural awareness

Q! —————-G

Valuing L1 culture Integration of L1 culture

a/ \"

) Real-life applications
Matenals of L1 culture

Note: The thicker lines specify the higher frequency of components and codes
Figure 3 — Content of Interpersonal Skills and Behavior Category

Table 3 — Content of Interpersonal Skills and Behavior Category

materials of L1 culture (2)

Components Codes (f) N

Serving as an effective | happy to teach (8), self-confidence (5), belief in changing lives (4), contribution to the 4
role model education (4)

Valuing L1 culture socio-cultural awareness(7), integration of L1 culture (6), real-life applications (4), 4

The component of valuing L1 culture com-
prised four codes, and the most repeated code was
socio-cultural awareness, followed closely by the
integration of L1 culture, real-life applications, and
materials of L1 culture. EFL teachers expressed
their attitudes on valuing L1 culture in the teach-

ing process by following comments: / think it nec-
essary to know what is going on in the society in
which we live and we don’t have to forget about
our culture...”(PS), ...1t is important to integrate L1
culture with second language culture, this can help
Students to express their thoughts freely...(P1), Ac-

11
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tually, I try to use real life situational activities for
my students where LI culture is included...(P18), I
continuously refresh my understanding of the native
culture... (P14), Honestly, I try not to use materials
of L1 culture as there are enough materials in LI
culture in our school...(P7).

Discussion

Understanding the professional identity of Eng-
lish teachers is important for a number of reasons.
First, it provides insights into the complex inter-
play between personal beliefs, professional prac-
tices, and societal expectations. As the findings of
this study show, English teachers often navigate a
multifaceted landscape shaped by factors such as
educational policies, cultural norms, and individual
experiences. By exploring these dynamics, educa-
tors, and policymakers can better support teachers
in their professional development journeys.

The data findings are mutually supportive and
can support the idea that teacher identity is “an on-
going and dynamic process, it differs “, which is
also consistent with previous studies in this area.
Furthermore, the changing or consistent beliefs of
English language teachers over time showed us both
the subjective and dynamic nature of identity forma-
tion, as teachers’ personal and professional beliefs
and experiences shape their teacher identity (Fri-
esen & Besley, 2013; Richardson & Alsup, 2015).
The final point of discussion that emerged from the
data was the idea that the teaching environment re-
quired a different pedagogy of teaching (Baxter &
Haycock, 2014). Similarly, some of the participants
in the study focused on the idea that they needed
to improve their skills in order to be able to teach
English effectively, as they believed that their way
of teaching did not work very well in a classroom
environment.

The analysis of the category of professional de-
velopment is sorted into 19 codes that are grouped
under the components of management skills, com-
munication skills and tendency to develop profes-
sionally. The components, codes, frequencies (f)
and numbers (n) for the category of professional
development are presented in Table 2. Thus, the
findings of the study are the same as the study of
Barkhuizen (2017). It is found that the level of pro-

fessional identity of EFL teachers differs according
to their qualification category.

Thus, the present study also revealed that the
identity of English language teachers requires the
adoption of a different teaching philosophy. This
could also lead us to the conclusion in the relevant
literature that teacher identity has unique charac-
teristics (Varghese, 2005; Vygotsky, 2012). The
component of the professional development cat-
egory, EFL teachers’ perceptions of their tenden-
cy towards professional development, included
seven codes. Among the other codes, the most
mentioned code was practice-oriented learner,
followed relatively by professional networking,
broadening experiences, mentorship, aspiring for
new knowledge, continuous learning, and practic-
ing reflective skills. The second point of discus-
sion about changes in teacher identity is changes
in workload.

Conclusion

Examining English language teachers’ profes-
sional identities reveals the intricate network of ele-
ments that influence teachers’ sense of self in the
classroom. It is evident from a synthesis of various
studies that professional identity is a dynamic and
multidimensional phenomenon that is impacted by
institutional circumstances, societal expectations,
personal views, and continuous experiences rather
than being a static construct.

The significance of acknowledging educators as
active participants in the development of their pro-
fessional identities is among the study’s main con-
clusions. Teachers exhibit resilience, agency, and
dedication to their students and their profession in
spite of the numerous obstacles and limitations they
encounter. Building a robust and resilient agency in
their pedagogical practice, speak up for their stu-
dents, and do reflective inquiry.

It is obvious that further research and discussion
are required as we move forward in order to fully com-
prehend the professional identity of English teachers.
By continuing to explore the dynamic interplay be-
tween individual agency, institutional structures, and
societal dynamics, we can inform policies and prac-
tices that support the development and well-being of
teachers in diverse educational contexts.
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SWOT-AHAAU3 MOTUBALIU MO/\O,A.bIXUV‘*lMTE/\EI;I
K BEAEHUIO NMPOEKTHO-UCCAEAOBATEAbCKOM AEATEABHOCTU

A.O. EcuM0exoBa

[NpoeKkTHO-MccAeAOBaTEABCKAS AESTEABHOCTb B HAYAAbHOM LUKOAE — 3TO BO3MOXKHOCTb CTaTb He
TOABKO YUMTEAEM, HO M HACTaBHMKOM, KOTOPbIA OTKPbIBAET AETAM MyTb K CAMOMO3HAHUIO M MUPY Ha-
VKM, 3TO YHWKaAbHbIM LIAHC BOCTMTATb MOKOAEHME, KOTOPOE He GOMTCS 3aAaBaTh BOMPOCHI M MCKATb
oTBeTbl, hopMUpys OOLLECTBO MHHOBATOPOB U MbiCAMTEAEN. MccaeaoBaHWe (hOKYCHPYEeTCS Ha Bbl-
SBAEHUMN (PAKTOPOB, BAMSIOLLMX HA MOTMBALMIO MOAOABIX YUMTEAEM HauaAbHbIX KAaccoB B KasaxcTa-
He C oMbITOM pPaboTbl A0 TPEX AET, K BEAEHMIO MPOEKTHO-UCCAEAOBATEABCKON AeSTEAbHOCTU. B xoae
0rpoca M NOCAEAYIOLLErO MOAYCTPYKTYPUPOBAHHOIO MHTEPBbIO C 28 yyacTHUKaMM GbIAM OMPEAEAEHbI
KAIOUEBble BHYTPEHHWE M BHellHMe (PaKkTopbl, KOTOPble 3aTeM aHAAM3MPOBAAMCH C UCMOAb30BaAHMEM
SWOT-aHaAm3a. YUYaCTHUKKN OLLEHMBAAM 3HAUMMOCTb (DaKTOPOB MO LLKAAe AarKkepTa, NOCAe Yero AaH-
Hble 06pabaTbliBaAMCh C MOMOLLbIO AECKPUIMTUBHOM CTAaTUCTUKKU AASI PaHXKMPOBaHUs. MccaepoBaHme
BbISIBUAO, UTO YUUTEAS BUAST B MPOEKTHOM paboTe BO3MOXKHOCTU AASl MHHOBALMIA, CaMOpeaAm3aLmm,
1 NPo)eCCMOHAABHOIO POCTA, HO CTAAKMBAIOTCS C OFPAHNYEHMSIMM B BUAE HEXBATKM BPEMEHM, HEAO-
CTaTOYHOI0 KOAMYECTBa Y4e6HO-METOAMUYECKMX PECYPCOB, U NMPOBAEMbI pa3paboTKM aKkTyaAbHbIX MPO-
eKTOB. B kauecTBe CBOMX MPEMMYLLECTB KaK MCCAEAOBATEAEN MeaarorM OTMeYaloT MHTepeC K CoBpe-
MEHHbIM TEXHOAOTMSIM, KOMMYHMKATMBHbIE HaBblKM 1 MPO(eCCMOHAAbHbIE KQUeCTBa, a K HEAOCTATKaMm
OHM OTHOCSIT MPOBAEMHbIA TANM-MEHEAXMEHT, HEOMbITHOCTb, CTPAXU U HEYBEPEHHOCTb. AAS BU3YaAU-
3aUmMK Pe3yAbTaTbl MPeACcTaBAeHbl B hopme SWOT-maTpuLibl. KOHEUHbIM 3Tarnom siBasiAach paspabor-
Ka peKOMeHAALMI MO MOBbILEHNIO MOTMBALMN NeAaroros. [oAYépKMBaeTCsl BAXKHOCTb NMPEOAOAEHMS
6apbepoB AAS YCTIELLHOM PeaAn3aLmu MPOEKTHO-MCCAEAOBATEABCKOIN AESITEABHOCTY.

KAtoueBble cAOBa: MPOEKTHO-MCCAEAOBATEABCKASA AESTEABHOCTb, MOTMBALMS, MOAOAOW YUUTEAD,
SWOT-aHaAM3, HayaAbHas LLKOAA.

A.O. Yessimbekova

Zhetysu University named after |. Zhansugurov, Taldykorgan, Kazakhstan
e-mail: assylsoul@mail.ru

SWOT-Analysis of Starting Teachers’ Motivation
to Conduct Project-Research Activities

Project-research activity in elementary school is an opportunity to become not just a teacher, but
also a mentor who opens the way for children to self-discovery and the science universe; it is a unique
chance to educate a generation that is not afraid to ask questions and seek answers, forming a society of
innovators and thinkers. This study focuses on identifying factors that influence the motivation of young
elementary teachers in Kazakhstan with up to three years of experience to engage in project-research ac-
tivities. A survey followed by semi-structured interviews with 28 participants identified key internal and
external factors, which were then analyzed using a SWOT-analysis. Participants rated the importance of
the factors on a Likert scale and then the data were processed using descriptive statistics for weighting.
The study revealed that teachers see project activities as an opportunity for innovation, self-fulfillment,
and professional advancement; however, they reported facing limitations such as time constraints, in-
sufficient teaching and learning resources, and the problem of developing relevant projects. As their
advantages as researchers, teachers noted their interest in modern technologies, communication skills,
and professional qualities, while their disadvantages included troubling time management, inexperience,
fears, and insecurity. For visualization, the findings are presented as a SWOT matrix. The final stage was
drawing up recommendations to increase teachers’ motivation. The importance of overcoming barriers
for successful project-research performance is emphasized.

Keywords: project-research activities, incentives, starting teacher, SWOT survey, initial education.
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XKac myranimaepAiH xxobaray-3epTTey KbI3METIH XKYprisy
MOTUBaLMACbIHA Swot-Taapay

bacraybil MekTenTeri >ko6aray-3epTTey Kbi3MeTi — MyFaAiM 60AY FaHa emec, COHbIMEH KaTap, 6a-
AAAAPADbIH ©3iH-63i TaHYbIHA XXOHE FbIAbIM SAEMIHE >KOA allaTblH TOAIMIep GOAY MYMKIHLLIAIrT, BGYA Xa-
HaLUbIAAAP MEH OMLbIAAAP KOFaMbIH Kypa OTbIPbIN Cypak, KOlofa, >Kayarl i3Aeyre KOpbIKManTbiH yprak,
TopbueAeyAiH Oiperein MyMKiHAITI. 3epTTey >KyMbICbl TaXipnOeci yLl XbiaFa AeiiHri KasakcraHAarbl
»ac GacTaybliil CbiHbIM MYFAAIMAEPIHIH KobaAay-3epTTey KbI3METiH XYpridy MOTUBALMSCbIHA BCep eTe-
TiH (hakTOpAApAbI aHbikTayFa bGarbiTTaaraH. CayaAHama XeHe KeriHHeH 28 KaTbICylibIMeH OTKi3iAreH
KapThiAai KYpbIAbIMAbI Cyx6aTTap 6apbiChbiIHAQ HEri3ri ilKi XeHe CbIpTKbl (hakKTOpAAp aHbIKTAAADI,
keniH SWOT apkbiAbl TaasaHABL. KaTbiCylibiAap AaikepT LiKaAacbl 6oMbIHIWLA (hAKTOPAAPAbIH MaHbI3-
AbIAbIFbIH GaFaAaAbl, KENiH AEPEKTEPAI TY3iM PaHXMPAEY YLLiH AECKPUNTUBTI CTAaTUCTUKA aPKbIAbI OH-
AeAAi. 3epTTey 6apbICbIHAQ MYFAAIMAED K06aAay >KYMbICbIH MHHOBALLMS, ©3iH-63i Xy3ere acblpy >KeHe
KOCiOM 6Ccy MYMKIHAIT peTiHAe KapacTbipaTbHAAPbI AHbIKTAAAbL. AAANAQ, YaKbIT TarllbIAbIFbI, OKY-
SAICTEMEAIK PECYPCTaPAbIH, XKETKIAIKCI3AIr )XoHe ©3eKTi )kobarapAbl 93ipAey MOCEAEC] CUSIKTbI LeK-
TeyAepre Tan 60AAbl. 3epTTeyulirep PeTIHAE MyFaAIMAEP 3amaHaym TEXHOAOTMSIAAPFA Kbi3bIFYLUbIAbIK-
Tbl, KOMMYHUKATUBTI AQFABIAAPAbI XKOHE KaCibn KacueTTepAi 63AepiHiH apTbIKLIbIAbIFbI PETiHAE aTar
OTeAl, aA KEMLIAIKTEPI PETIHAE — TAMM-MEHEAXKMEHT, TOXKipMOECI3AIKTI, KOPKbIHbILL MNEH CEHIMCI3AIKTI

atanAbl. KepHekiAik ywiH HaTuxkeaep SWOT-maTpuua peTiHAE YCbIHbIAQABI.
KOpbITbIHABI KE3EHAE MYFAAIMAEPAIH MOTMBALMSICHIH apTTbIPy GOMbIHLIA YChIHbICTAP 83iPAEHAI.
YKobaray-3epTTey Kbi3METIH TabbICTbl XKYy3€ere acblpy YLliH KEAEPriAepAi KO MaHbI3ABIAbIFbI ATaAbII

OTIACAI.

TyHin ce3aep: >ko6anay-3epTTey KbI3METi, MOTUBALMS, >Kac MyFaaim, SWOT-Ttaaaay, 6acTaybiiu

MeKTern.

BBenenune

B wuccriepmoBaHMm Ka3aXCTaHCKOTO IE€Aarora
A K. Msiu6aesoii (2019) npencraBieHo cpaBHEHHE
MEXIY MOJAECISIMU pa3BUTHs 00pa30BaHUs B MUPE, A
umenHo O6paszosanuem 1.0, 2.0, u 3.0. B xauectBe
OJIHOTO M3 IapaMeTPOB CPABHEHUS BBICTyIAJa MO-
TUBALKA, KOTOpasd ABJIACTCA MPEAMETOM TCEKYLICTO
uccienoBanus. beiio mokaszano, yto B O0Opa3oBa-
Hu 1.0 MoTHBaIUs TOACPKUBACTCA BHEITHUMHU
¢akTopamMu (KOHKYpEHIIMEH MeXIy YYCHHKAMH,
YUUTENSIMH U poauTesimu); Obpazosanue 2.0 moa-
pasyMeBaeT, YTO MOTHBALMs AOJKHA OBITH BHY-
TpeHHel (MpU3HAaHUE, YBAXKCHUE, CaMOpPa3BHTHE);
a B momemn OOpazoBanus 3.0 Bc€ BHUMaHHE T10-
CBAIIEHO CAaMOMOTHBAIlMU (BHYTpEHHEW KpeaTHB-
HOCTH, KaX/1€ TIO3HAHHUsI HOBOT'O, B3aUMOJICHCTBUIO
C JAPYTUMH y4acTHUKaMU OOpa30BaTENbHOTO MPO-
mecca).

Texyiiee ucciaenoBaHue Mpeciaeayer Lelb W3-
YUUTh MOTHBALMIO MOJIOABIX YUUTEIeH Ha4aIbHbIX
KJIACCOB C HEOOJIBIINM OIIBITOM MPENOoaBaHus K Be-
JCHHIO MPOEKTHO-HCCIIENOBATEILCKON NEsITEIbHO-
ctu ¢ nomouislo SWOT-ananu3a, mo3BOJISIONIECIO
BBISIBUTH BO3MOKHOCTH ¥ OTPAaHUUCHHSI, BIUSIOIINE
Ha UX BOBJIEYEHHOCTh B JIaHHBIN MPOIIECC, a TAKKE
paccMoTpeTh, KAKHUE O3UTUBHBIC U HETaTUBHBIE Ka-

yecTBa B cede, Kak B MCCIIEZIOBATENe, Mearoru oT-
MEYaroT.

AKTyaJIbHOCTb M HOBHM3HAa HCCIIEZIOBAHHUS 3a-
KJIIOUAIOTCSl B UMHTETPAllUU HECKOJbKUX YHUKAIb-
HBIX ()AaKTOPOB — BO3PACTHOM TPYIIBI YUUTEICH,
BBIOPaHHOI'O MHCTPYMEHTA aHaju3a U crenuduku
HavYaJIbHOTO 00pa30BaHMs, YTO IMO3BOJIAT PAcCMO-
TPeTb MOTHBALMIO C HEJOCTATOYHO H3YyUEHHBIX
ctopoH. Tak, uccinenoBanus, MOCBAMIEHHBIE TIPOEK-
THO-HMCCJIE0BATENLCKON IS TEILHOCTH, B OOMIbLICH
CTEeTIeHH COCPEIOTOYEHbl Ha YYHTENSAX CTapUInX
KJIacCOB MM 00Jiee ONBITHBIX MpenoaaBaTessix (Xy,
2024: 1-5). Be16op MOIOABIX TIEIaroroB HaYaIbHO-
ro obpa3oBaHusl C HEOOJBIIUM OIBITOM PabOTHI B
KauecTBE yYaCTHHKOB JAHHOTO HCCIIEOBAaHUS II0-
3BOJIMJI BBISIBUTH ClICM(UUYECKHE TPYAHOCTH U BO3-
MO>KHOCTH, KOTOPBIE paHee HEe PacCMaTPUBAIHNCH (K
IpUMepy, MPoOJeMy aKTyalbHOCTH MPOEKTOB, CM.
paszoen «Pesynomamoiy). K ToMy ke, TpaauiinoH-
HO HCCIieloBaTeNbcKas paboTa acCOLMUPYETCs CO
CIIO)KHBIMH JKCIIEPUMEHTATbHBIMH MaHUITYJISAIH-
MU, AJIsl TPOBEACHHSI KOTOPBIX MPHBIEKAIOTCA 00-
Jiee 3pesible 00yJaroImunecs — CTapIIeKIACCHUKHI WITH
CTyIeHTHI By30B (Auncynran, 2021: 1745). Ananra-
LM TAKOTO BUJIA JESITETLHOCTH IS MIIa IIIeKIIacC-
HUKOB M y4uTeJNeH, paboTalomux ¢ 3TOH BO3pacT-
HOW IPYMIION, IPeICTaBIsIET CO00H yBIeKaTeIbHOEe



SWOT-ananu3 MOTHUBALIMK MOJIOABIX YUUTeNeH K BeIEHUIO IIPOEKTHO-UCCIIEI0BATEIbCKON AEITEIHHOCTH

HampaBJIeHHE, CIOCOOHOE 00OraTUTh IMeAaroruye-
CKYIO TIPaKTHKY.

HoBuzna paboThl mom4€pKHUBaeTCs TpPUMEHE-
HUEM JOCTOWHOTO WHCTPYMEHTapHs, a WMEHHO
SWOT-ananu3a, KOTOpBIN ABISETCSI OTHOCUTEIBHO
HOBEIM TonxonoMm (Llycm, 2023: 992-1019). JlaH-
HBII HHCTPYMEHT MO3BOJISIET PACCMOTPETh MOTHBA-
A0 KaK MHOTO(AKTOPHEIN MpoIece, 3aBUCIIINAN
OT BHYTPEHHUX M BHEITHUX (PAKTOPOB (JMYHBIC Ka-
YecTBa yduTenel o0pa3yroT TECHYIO CBSA3b C OTpa-
HUYCHUSMHA U BO3MOXKHOCTSIMH, IIPEIICTaBIISICMBbI-
MH BHEIITHEH, B TAaHHOM clTydae, paboueil cpemoit).
Ocoboe BIMsSHHE OKa3bIBACT W KOHTEKCT MEPBBIX
nieT paboTsl. MoJto/IbIe CIIeIUATNCTHI, TIOTYYHBIITHE
MIPUIIANICHUE TPUHATh Y4acTUE B HACTOSIIEM HC-
cJIeIOBaHUM, MMEIU HEOOJBIION ITeIaroruuyecKui
CTaXX, OTpaHUYEHHBIN Tpems rogamu. ClIeICTBEHHO,
WCCIIeIOBaHNE OBIJI0O CKOHCTPYHUPOBAHO TaK, YTOOBI
YYaCTHUKU HaXOAWIIKUCh B IBOMCTBEHHOM IOJIOXKE-
HUH, TIOCKOJIBKY OHM TOJBKO Hadall CBOIO Tefa-
TOTMYECKYIO Kapbepy H, MPEANOJIOKUTEIbHO, 00-
JIaami THOKOCTBIO, WIIH, HATIPOTHB, YS3BUMOCTBHIO
K BHEIIHUM (paktopam. M3ydeHrne ux MOTHBAIlUU B
3TOT TIEPHO]T TIO3BOJIHMIIO TOJYYUTh JaHHBIE O TOM,
KaK ONTHUMAaJILHO TOJIJICPKUBATh U Pa3BUBATh WHTE-
pec K MPOEKTHO-MCCIIEI0BATENHCKON A TeTFHOCTH
Ha paHHUX ATaIax Kapbepbl, U BIIOCIEACTBUN TIPE/I-
CTaBUTH MOJyUYEHHBIE PE3yNbTaThl B (OpME pEKo-
MeHganui. CTOUT TakkKe OTMETUTh, YTO YUUTEINS C
HEOOJIBIINM MeJarOTUIECKUM OIIBITOM, KaK IpaBH-
JI0, JIETYE U OXOTHEE OCBAMBAIOT HOBHIE METOAUKH
Y MHCTPYMEHTHI, YeM WX OoJiee OIBITHBIE KOJUIETH
(Emraap-Hers, 2023: 104186), OTKpPBITO TOBOPST O
npo0sieMax, ¢ KOTOPBIMUA OHU CTAJIKWBAIOTCS, MPH-
3HAIOT CBOM HEJIOCTATKH, U TOTOBBI HAJI HUMH pabo-
taTh (JlegedBpe, 2022: 452-456).

TeopeTuko-npakTUYecKasi 3HAYNMOCTh PaOOTHI
o003HaYeHa CIEeAYIOMMM O0pa3oM: TPHUAHTYIIALUS
JAHHBIX M3 JBYX Pa3IMYHBIX UCTOYHHKOB (OIpPOC-
HUK W MHTEPBBIO, cM. pasden «Mamepuanvl u me-
moobl») TIO3BOJSET TMONYYUTh OOBEMHBIA 0030p
MOTHUBAIINY TI€IaTOTOB, U HAMETHUTD ITYTH €€ TIOBBI-
menns. [Ipu 3ToM HEOOXOIUMO HE TOJBKO BBISIBUTH
MPOOJIEMBI, BAXKHO TaKXe OTEPEeThCs Ha SHTY3Ha3M
Y KOHCTPYKTHUBHBIC TIPEUIOKCHUS CAMUX YUUTEIICH
HaYaJIbHOW IIKOJIBI, YTOOB! BIIOCIEACTBHU IIPENO-
CTaBUTh COOTBETCTBYIOIIME PEKOMEHAALMU IS
VX TIPUBJICYCHHUS K BEJICHHUIO MPOEKTHO-HCCIENO-
BAaTENbCKOU JAESITeNbHOCTH. JlaHHBIA aHAIU3 MO-
JKET CIYKHUTh OCHOBOH JUIsl pa3pabOTKH CTpaTeruu
pa3BUTHS UCCIIEIOBATEIBLCKOM padOThl B 001E00-
pa3oBaTeNpHBIX MIKONaX. PerymsapHoe mpoBeneHue
SWOT-ananu3a u amantauus CTpaTeruif B COOT-
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BETCTBUH C U3MEHSIOMMMHUCS YCIOBUAMHU TTO3BOJIUT
obecreunTh MakcUMabHBIN 3 dext. Kputndeckn
BaYKHO MPHU 3TOM YUUTHIBATh HHIAUBHUyaJIbHBIE OCO-
OEHHOCTH M MOTPEOHOCTH MOJIOJIBIX yUUTENEH U UX
MOTHBAIMOHHBIE (PaKTOPBI.

0030p auTEpaTypBI

HmeroTcst aHHBIE O TOM, YTO IIKOJIBHBIE yUUTE-
JI51, KaK TPaBUJI0, BOCTIPUHUMAIOT CBOIO d(PPEeKTHB-
HOCTb B PYKOBOJICTBE HCCJIEJJOBATEIBCKUMHU MPOEK-
TaMH KaK BBICOKYIO, YTO KOCBEHHO CBUAETEIHCTBYET
00 MX TOTOBHOCTH YYacTBOBATh B JESATEIBHOCTU
takoro pona (Boccen, 2021: 891-911). Ilpu stom
WCCJIEJIOBAHNS, TIOCBALIEHHBIE MPOEKTHO-UCCIEN0-
BaTeILCKON paboTe, comepKaT HHPOPMAITHIO O TOM,
9TO MOTPEOHOCTSM yUWTeNed HadalbHBIX KJIACCOB
YAENSeTCs] HEJOCTaTOYHO BHUMAHHMS, OCOOCHHO 3TO
nomuépkuBaercs B koHTekcTe STEM-00pazoBanus,
1 00ycIaBIMBaeTCs HEOOXOAMMOCTBIO pePopMHU-
pOBaHUsI yUeOHBIX IPOrpaMM, a TaKKe HHTErpaluu
COBPEMEHHBIX TEXHOJOTHH B 00pa30BaTENbHBIN
npouecc. KiroueBBIMM MOMEHTaMH, Ha KOTOpBIE
ciemyer obOpamarh TNPUCTaIbHOE BHHMaHHUE, IO
MHEHHIO OTEUECTBEHHBIX HCCIIEI0BaTENEH, IBISIFOT-
Csl BCECTOPOHHEE M3y4YeHHE 00pa30BaTEIbHBIX BO3-
MOKHOCTEH y4alXCsl HAYaJIbHBIX KJIACCOB C TOUKH
3peHHs] METOMIOJIOTUH TIEJITaTOTHKH, COBEPIIEHCTBO-
BaHUE CHCTEMBI MIOJTOTOBKH YUYHUTENEH HadalbHBIX
KJIACCOB, a TAaK)K€ BOCMHUTAHHE B JETAX CAMOCTOS-
TEJBHOCTH U CHOCOOHOCTH KPUTHYECKH MBICIHUTD
(benecona, 2024: 48).

B uccrnepoBannu-komabopanuy  KasaxcTaH-
CKHX W 3apyOeXHBIX YUYEHBIX MOAYEPKUBACTCS
BaKHOCTh YYacTHUs LIKOJBHUKOB B IPOEKTHO-HC-
CJIeTOBATEICKON AEATEIBHOCTH. B dWacTHOCTH, B
r100abHOM IKCIIEPUMEHTE, oXxBaTuBIIeM 750 yue-
HUKOB M3 00IIe00pa30BaTEIbHBIX Ka3aXCTAaHCKHUX
IIKOJI, pacCMaTpPUBAETCsI BO3MOXKHOCTb y4acTusl B
MIPOEKTHOW paboTe, MOApa3yMeBaIOINIEH CO3aHNe
AR-npunoxenuil. Vccnenosarenn yBepeHBI, 4TO
JTAaHHBIN MMOAX0] OJarompUsATHO BIUAET HA aKTHB-
HOE BOBJICYCHHUE LIKOJIBHUKOB B YUeOHBIH IpoIiecc
U aKcrepuMeHTrpoBanne (ApsiMOexos, 2024: 60-
82).

B nayunoit quccepranmu MamteiOaeBoii XK. A.
(2023) na couckanue crenenn PhD paccmarpusa-
eTcst 3(p(PEeKTUBHOCTH SJEKTUBHOTO Kypca, B paMm-
Kax KOTOpPOT0 MUMIUTUIUPYIOTCS METOJBI Pa3BUTHSA
WCCIIEJIOBATEIbCKON  JIESITETLHOCTH  TIeIaroroB
OyAymuX OUIKOJBHBIX OpraHU3alMidi yepe3 IMpo-
EKTHYIO TeXHOJIOTHIO 00ydeHns. CTaThCTHYECKHe
METO/AbI 00pabOTKU pe3yNbTaTOB HCCIICAOBAHUS B



A.O. EcumbexoBa

MporpaMMHON cpesie R moaATBep:kIaroT BBICOKYIO
Pe3yJbTaTUBHOCTh PacCMaTPUBAEMOro B palboTe
Kypca.

B npyrom HemaBHEM HCCIIETOBAHWUHU TOTOOHBII
10-HeneANbHBIN 3JEKTUBHBIA KypC CO CHELHalu-
3MPOBAHHBIM y4EOHBIM MOJyJIEM, pa3pabOTaHHBIM
JUTSE KOMITJIEKCHOTO COBEPIICHCTBOBAHUS CIIOCO0-
HOCTEH OyIylUX IMeIaroroB Ha4dajbHOW IIKOJIBI B
cepe MPOEKTHO-HCCIICIOBATEILCKON padOThl Me-
TOJIOM HMHTErpPAIlii TEOPETHUYECKOTr0 Marepuaia |
MPAKTHYECKUX YIPAKHEHUH, TOKa3aJl BBICOKYIO pe-
3yJIbTaTUBHOCTB: YYaCTHUKHU Kypca MPUMEHSIIH 00-
nee 3((HEeKTUBHBIE METO/BI IPOSKTHOT'O O0yUYEHUS,
a TaK)Ke OXOTHO BHEAPSIM B YUCOHBIH MPOIIECC Me-
TOJIBI COBMECTHOW paboThI, 0 Y€M CBUJIETEIHCTBO-
BaJIM [MOKAa3aTeJId KayecTBa OpraHU3alliy U MPOBe-
JeHust mpoekTHoro ooydenus (EcumOexoBa, 2024:
91-103).

B emé onnoit Hay4HO pabote Kacabomat A. XK.
(2022) coobmraercs 0 BaXKHOCTH Pa3BUTHS MPOEKT-
HOW KOMIIETEHTHOCTH y4HTelsl. ABTOp 0003Ha4YaeT
MIPOCKTUPOBAHUE, IPOCKTHYIO ACSITEIBHOCTh U PO-
EKTHYH0 KOMIIETEHTHOCTh KaK BBIPA)KEHUE MHHOBA-
IIMOHHOTO KayecTBa 00pa30BaTeIbHON TEXHOIOIHU
Y TBOPYECKOTO CTHIIS NesitesibHocTh. [lomuépkuBa-
eTCsl HeOOXOAMMOCTh BBEACHHS B CTPYKTYPY IpO-
(hecCHOHANBHON KOMIIETCHTHOCTH YYHUTEINs TaKou
poheCCHOHATBHO-3HAYNMOM XapaKTEPUCTHKH, KaK
MPOEKTHAs! KOMIIETEHTHOCTb.

s meTaNbHOTO HW3y4YEHHUS MOTHBHPYOIINX
(hakTOpOB, BIUSIONIMX HA MPHUBICYCHUE TIEJIarOrOB
K BEJICHHUIO MPOCKTHO-MCCIICI0BATEILCKOM PabOThI,
TpeOyIOTCSI COOTBETCTBYIOIINE METOIMKHA U HHCTPY-
MeHTapuil. D((HEeKTHBHBIM HHCTPYMEHTOM OTIpeie-
JICHWsI TEJIOCTHOM KapTHHBI HM3y4aeMOTO SIBICHHSI
ciyxut SWOT-ananus, npuMeHseMbIii B IIMPOKOM
JMara30He UCCIIE0BaHUH, BKIIFOYas WHXCHEPHEBIC,
9KOHOMHYECKHE U MEIUIIMHCKHE SKCIICPUMEHTHI. B
KOHTEKCTE HacTOsIIeH paboThl pACCMOTPUM MPUME-
HEHWE JAaHHOTO aHajau3a B 00pa30BaHUM.

B uHmOHE3WHCKOM UCCIICIOBaHUU YKa3bIBa-
€TCsl, YTO JaHHbIC, NOJYYCHHBIC B pE3yJbTaTe
SWOT-ananu3a, moOCIOCOOCTBOBAIHA BBISIBIECHHIO
MpOoOJIIEeMHBIX 00NacTe W BHEAPEHUIO 3HAYMMBIX
MO3UTHBHBIX U3MEHEHHH B pEalM3yeMbIC IIKOIb-
HBIe 00pa3oBaTensHbIe porpammsel (Catpua, 2020:
56-67). B npyrom SWOT-ananusze, npoBeIEHHOM
cpeau negaroro CayoBCKOM ApaBuu, paccMaTpH-
BaJIMICh BOIIPOCHI PA3BUTHSI HABBIKOB KPUTUYECKOTO
MBIIUICHHUS Y yUUTENIeH HaYallbHBIX KJIaCCOB. ABTOD
3aKJIFOYMIT, YTO 3HAYUTEILHOS BHUMAaHUE TPEOyeTC s
YAEISATh MOATOTOBKE IIEaroroB B YCIOBHSIX BY30B
(AnMapsasnu, 2020: 100741).

UccnenoBanne yuéHbix u3 Kwuras conepxaino
SWOT-ananu3, KOTOPBIA CITyXHJI HHCTPYMEHTOM
JUIs1 OTIPE/ICIICHUS IECTHAIIATH BUAOB BHYTPECHHUX
W BHEIHUX (DaKTOPOB OICHKH W YETHIPEX BHJIOB
CTpaTeruii JUisg 3CKaJallii KadyecTBa NpernojaaBa-
HUS B YCJIOBHUSAX OHJIaiiH-00ydenus. MccnemoBanm
3aaBWIM 00 3PQPEKTUBHON CTpaTeruy MOBBIIICHHUS
YJIOBJIETBOPEHHOCTH YUaIlIUXCA, 3aKI0Yaroliecs
B pe(OpMHUPOBAHNH KUTAHCKOW CHCTEMBI 00pa3oBa-
HUS ¥ BHEJJPEHUH WHHOBAIWI B Iporiecc 00ydeHus
M0JT PyKOBOJICTBOM Tiefarora. Takasi Tpanchopma-
IUST TTO3BOJIMIIA CTHMYIUPOBATh MHTEPEC NIKOIb-
HUKOB K TO3HAHUIO M CO34aTh OJaromnpusTHYIO
yBJIEKaTeIbHyI0 atMochepy B kiacce (Banr, 2022:
88371-88385).

[MpumMeuaTenbHy0 pabOTy MPEJCTABUIH Ka-
3aXCTAaHCKHE HCCIIEAOBATENIH B 3TOM TOAY, MOJA-
pasymeBaroriyo mpoenenne SWOT-ananmmsza, u
HCCIEIYIOIYI0 BIUSHUE MCKYCCTBEHHOTO HMHTEIN-
JIeKTa Ha 00pa3oBaTeNbHBIHN mponecce (ACKapKbI3bI,
2024: 26-35). IlocpeacTBoM MeTaaHaIn3a aBTOPH-
TETHBIX HAYYHBIX pabOT MO MEJaroruke, a Takxke
ompoca IpernoaaBareiel M CTYACHTOB, aBTOPHI
0003HAYMIM BO3MOXKHOCTHU, TIEPCTICKTHBBI TIPH-
MEHEHHSI U HEraTUBHBIC CTOPOHBI MCIIOJIb30BAHUS
HCKYCCTBEHHOTO MHTEJJIEKTa B 00pa30BaHUH, OTO-
Opa3uB B KOHEYHOM HTOTE TOJIYUYCHHbIE pe3yIbTa-
161 B Buge SWOT-monenu. HegoctaTkoM gaHHOTO
HCCIIEOBAHMUS SIBISIETCS UCTIOTIB30BaHUE MPOLICHT-
HOW pa3OMBKH OTBETOB BMECTO KOHBEHIHOHAIb-
Holl wikansl Jlalikepra. K cioBy, B 1pyrom cBexxem
HCCIICJIOBAHUN OTMEUeHa IEHHOCTh WHTETpaiuu
LU(POBBIX PECYPCOB, B TOM YHCIE HCKYCCTBEH-
HOTO WHTEJIJICKTA, DJICKTPOHHBIX U ayJHOKHUT, B
y4eOHYIO0 JesTeNbHOCTh Ui IMOBBILICHUS MOTH-
Baruu y yuamuxcs (Kycawmnora, 2024: 43). Ta-
KM 00pa3oM, akTHBHOE HCIIOJIb30BaHHE METOJa
SWOT-anann3a B OTEUECTBEHHBIX U 3apyOeKHBIX
00pa30BaTEIbHBIX HCCICIOBAHUIX MOTYEPKUBACT
€ro aKkTyaJbHOCTh W 3HAYUMOCTH IS HAYYHOTO
cooOmiecTBa.

MartepuaJibl 1 METOABI UCCIETOBAHUS

K ydactuio B mccnenoBaHuy ObUIHM MpUTIIalie-
HBI 28 yuuTene co cTakeMm paboThl 10 3 JeT, pa-
0OTaOIMX B HadalbHBIX KiIaccaxX Ka3aXxCTAHCKHX
obmeobpazoBaTebHBIX  MIKOI. Heo0XomuMocTh
oOecrieueHus] KOH(UACHIMAIBHOCTH W aHOHHM-
HOCTH JIaHHBIX, YTOOBI MOJIOJBIC CIICIIHATHCTHI
YyBCTBOBaJIM ce0s1 CBOOOTHO M HE CTECHSUIUCH BbI-
paxaTh CBOE MHEHUE, NOCITYKHJIa IPUUYNHON KOAU-
POBKH JIMYHBIX JAHHBIX KQXKJIOTO YYaCTHHUKA.



SWOT-aHanu3 MOTHBAIIIH MOJIOJBIX YUUTEIEH K BEICHUIO MPOSKTHO-UCCIIEIOBATEIbCKOM S TETbHOCTH

SWOT-ananu3 B HACTOSIIEM HCCIICTOBAHUH CO-
CTOSII U3 AT 3TanoB. Ha HauanpHOM 3Tane tpedo-
BaJIOCh y3HaTh, Kakue cibHbIC (S) u crmabdbie (W)
CTOPOHBI OTMEYAIOT B ce0€ MEIaroru Kak uccie1o-
BaTeNH, a Takke kakue Bo3MoxkHoctH (O) u mpe-
nsarcTBus (T) oHM BHIAT BO BEI€HUU TIPOEKTHO-HUC-
CJIEIOBATEIBCKON ACSITETLHOCTH ISl TOTO, YTOOBI
BBISIBUTH MOTHBAIIMOHHBIC ()aKTOPBI.

Tadmuua 1 — OnpoCcHUK HAYaJIFHOTO JTAIla HCCIICTOBAHUS

MeTtoasl cOopa JaHHBIX HAa HadajdbHOM 3KC-
NMEPUMCHTAJIBHOM JTall€ BKIOYaJIl AaHOHUMHOC
AHKETUPOBAHUE YYACTHUKOB C IOMOIIBIO CIEIH-
QJIBHO Pa3pabOTaHHOTO ONMPOCHMKA, BKIIOYAIOIIE-
ro TeMaTH4ecKue OTKphIThie Bompockl (Tabimna
1). OnpocHUK OBUT COCTABIEH C YYETOM OCOOCH-
HOCTEH MOJIOJBIX MENaroroB MU HUX HEOOJBIIOrO
OTIBITa PabOTHI.

Ne Bonpoc

HazoBute moTuBbl, noOyausLre Bac BeIOpaTh npodeccuro yuuTes.

OmueHnTe CBOH OIBIT yYAaCTHS B IPOEKTAX BO BpeMs yIEOBI 1 pPabOTHI.

Kakne cnabpie cTopoHBI B cede, Kak B HccienoBarene, Ber ObI XoTenn H3MEHHUTH?

1
2
3 Kakumu 1mo3uTHBHBIMM KauecTBaMu uccieaoBaTeist Bol o0mamaere?
4
5

Kakue BosmokHOCTH BbI BUJIUTC BO BEACHUU l'IpOeKTHO-I/ICCJ'IeILOBaTCHLCKOﬁ ,Z[eﬂTCHLHOCTI/I?

MIPOEKTHO-MCCIEA0BATEILCKOM AeATEIEHOCTH?

Kakne orpannunBaromue (HpakTopsl NPENsITCTBYIOT OJarONpUsTHOMY BEICHHIO

7 Kakum Bol nipencrasisiere uaeaibHbIN MKOIBHBIN MPoeKT? (O6cysicoeHue)

3areM C OTAEIbHBIMH YYaCTHHKAMH IO ¥Ke-
JIAHUIO  TPOBOJAMJIOCH  TOJIYCTPYKTYPHPOBAHHOE
UHTEPBBIO JNIUTENbHOCTBIO 30-40 MHHYT, Hampas-
JIEHHOE Ha yTOYHEHHE M YTIyOJIEHHOE H3yueHHue
OTBETOB, IOJIyYEHHBIX B pE3yJIbTAaTEe 3alOJIHEHUS
AHKETHI, BBISIBJICHHE KOHKPETHBIX MTPUMEPOB, HCTO-
puil, CBA3aHHBIX C y4aCTHEM B MPOEKTHO-UCCIEA0-
BaTENbCKOU JIEATeNIbHOCTH. MHTEpPBBIO CIYKHUIIO
WHCTPYMEHTOM JJIsl OJIy4eHus: Oosee moapoOHon
rnH(pOpMaIMN O MOTHBAIMU TEJaroroB K JaHHOMY
BUAY PabOTHI, 00 UX ONBITE, OKUAAHUSIX U TPEAIIO-
YTEHUSX, W TPOBOJWINCH B opMe TITyOOKOTO 00-
LICHUS C LEJbI0 MOTYYCHUS HHPOPMALIMH O TUYHBIX
OIIYIIEHUSAX U COOOPAKEHHUSIX MOJIOJIBIX YUUTEICH.

Bropoii stan wuccienoBaHus ObUT MOCBALIEH
KpOTIOTJINBOMY ~ KOHTEHT-aHAJIN3y  MOJYYEHHBIX
OT PECHOHJIEHTOB OTBETOB HA OTKPBITHIE BOIPOCHI
OIIPOCHHMKA U WHTEPBBIO. OTBETHI OBLTN TIIATEIHHO
M3YYEHBI U PaCIpeeNIeHbl Ha YeThIpe IPYyMIIbI, CO-
JieprKallye ONyCaHhe TMO3UTUBHBIX M HETaTHBHBIX
XapaKTEepUCTUK YUUTENEH Kak HCCIIe0BaTeNIeH, BbI-
JIeJIeHue MOTHBOB 1 BO3MOYKHOCTEM, a Takke orpa-
HUYMBAIOMINX (AKTOPOB sl 3aHATUH MPOEKTHOU
pabotoit. s myumielt nHGOPMaTUBHOCTH TPYyTIIO-
BOE pacmpeeieHue NOAKPEIUISIOCh BBIOOPOYHBIMU
LMTaTaMH U3 UHTEPBBIO YUaCTHUKOB.

TpeTbuM 3TanoM JaHHbIE, BBIACICHHBIE B XOE
KOHTEHT-aHaJlN3a, PacChUIAJINCh PECHOHJEHTaM C
pOocb0OW pacHpeeNnuTh UX M0 CTENEHH 3HAYUMO-
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CTH, , €CIIU MOTpeOyeTcsi, J0OABUTH JIOTIOTHUTEb-
Hble (DaKTOpBI B COOTBETCTBYIOIIUE TPy (S, W,
O, T). Beicka3biBaHHS OIEHUBAIUCH YYACTHHKAMH
[0 CTENEHM 3HAaYUMOCTH wIKanbl Jlalikepra, rae
0 — abcomoTHO HE3HAUNMO, 5 — a0COTIOTHO 3HAYH-
Mo (Hanepu, 2024: 518-523). Ha ueTBépTom sTare
MaTepHajbl, KOTOPbIC OLCHWIM YYAaCTHUKH, ITOA-
BEPIJINCHh PAHKUPOBAHHUIO C NMPUMEHEHHEM METO-
JIOB JICCKPUIITUBHON CTATHCTUKU M MOCIEAYIOIINM
cocrapnearneM SWOT-maTpuiel. 3aBepuiaromum
sraioM SWOT-ananuza sBnsuiock GpopMyIupoBa-
HUE PEKOMEHJAlMii Ha OCHOBE TMOJYYEHHBIX pe-
3yJIBTaTOB.

PESYJIbTaT])I HCCJICeJOBAHUA

OCHOBHBIMH MOTHBaMH, TOOYIUBIIAMH MO-
JIOJIBIX TIEJarOrOB BHIOPATh MPOQECCUIO YUUTEINS,
SBIIIIOTCS JIFOOOBH K JIETSIM, JKEJNaHWe padoTaTh
CO MIKOJIbHUKAMH, JICTTUTHCS ¢ HUMHU 3HAHUSIMH U
OTIBITOM, TIOMOTaTh TOJPACTAIONIEMY IOKOJICHUIO
pa3BUBATHCS, BJIOXHOBJSITH UX CBOMM NPUMEPOM
(X =4,32). Ha BTOpOM MeCTe CTOUT HUHTEPEC K Ipe-
MOJJaBaeMbIM JTUCIIUIUIMHAM, MTO3UTUBHBIN NIpUMep
rearoroB-HacTaBHUKoB (X = 4,11). HemanoBax-
HBIMU (aKTOpaMH CIyXaT BO3MOXKHOCTb TBOP-
YeCKOW caMOpealn3alii, PACKPBITHS TalIaHTOB,
MOTPEOHOCTh HEMPEPHIBHOTO CaMOCOBEPIIIEHCTBO-
BaHHA (X = 3,96). Takke OTMETHM CTAaOMIBLHOCTD U
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aBTOPUTETHOCTH Mpodeccuu, CeMEHHY0 TPaJIUIIUIO
1 KeJIaHue OBITH MOJIE3HBIM 001IecTBY (X = 3,75).

Pa3BEpHyThIC OTBETHI, MOJYUYCHHBIE B HWHTEP-
BbIO, MIPHUBEJICHBI Jajice MO TEKCTY IOCE KaKI0ro
KJlacTepa | Ui yA00CTBa MPOYTECHUST 0003HAUCHBI
cumBonamu (£ o).

&V llanewr Amonaweunu ecmov knuea «bes
cepoya umo noumémy. 3ameyamenbHas KHu2d, Co-
semylo k npoumenuro. Tax eom, 0Oe3 a0bawezo
cepoya Kame2opuyecku Heab3s UOMiu 8 Nedd202uKy.
Hy, nenvss, u 6cé. Kax mooicro ne nrodbums demell,
u uomu yuums? Paou ueco? Bcé nauunaemcs c
m066u. Cembsi, WKONA, JCU3HL C THOOBU HAYUHAET-
cs. Ileoazoe — smo npuseanue, smo manaum. Tym
UHO20a cam 6 cebe COMHe8aeulbCs, OOCMOUH U Ma-
Kol npogheccuu. Jlocmoun nu 36amvbCsi Yuumenem.
Cuacmausvie enaza oemeti omeeuarom. Paou nux u
beorcutv 6 wkony. M mempaou 0onozona — mooice
paou nux. Kax mym 6e3 nobswyezo cepoya?

- A svibpara dannyro npogheccuio bnazooa-
pa ceoemy yuumenio buonocuu 6 wikone. Ona oviia
Moum 80oxHosumenem. brazooaps eil s nousna, umo
MO OelCcmMBUMENbHO MO, YeM 5L XOUY 3AHUMAMbCAL.
Habawoame, kxax pebsima y3narom umo-mo Hogoe, U
suUdemsb O1eCK 8 UX 21a3axX, 3aCmasisiem 08Ueamovcs
oanvuue.

&V mens 6 wkone ovlau ouens xopouiue yuu-
mens. brazooaps um nossunuce arodumvie npeo-
Membl, U OHU BOOXHOBUNU MEHSL CBOUM NPUMEPOM...
3naeme, mHe Hpagumcsa yuums, A Yy8CMEYI0, YUMo
001a0a0  CnOCOOHOCMBIO  0OBACHAMb  CLONCHBIE
sewu npocmuviM U docmynuvim szvikom. Koeoa 6
WIKONE Y4ULACh, NOMO2ANA CAAObIM YYEeHUKAM NO
npocvbe yuumens, odowvscusia mamepuan. Toeoa s
pewuna, umo ooazamenvHo cmawny yuumenem. Mue
Hpasumcs pabomamas ¢ 0emvMu, NOMO2AMb UM, 8bl-
CYWUBAMb, NOHUMAMb U PEULamb UX npoodiembl.

& A xouy mensmo mup K ryuwemy. Imo, mo-
JIcem, epomKoe 3aseieHue, Ho KaK ewé Mol MOANCEM
nogauams Ha pazeumue oowecmaa? Mol donicHbl
noMO2ams  NOOPACMAOUEMY HOKOJICHUIO pa36U-
8amMbCsl, 0COOEHHO 8 INOXY yugposuzayuu, Ko2od
00pa308amenbHbIX UHCIPYMEHNO8 — MHOMCECMBO,
Ha 10601 GKyC. [lemu eunepakmugnvie poxcoaron-
ca. Ilpeconyennocms ungopmayuetl. Jhoodou eao-
aicem — «Oketl, Google» — 6cé moeym yznamo. Kmo
byoem pazeueamv 6 HUX KpUMuU4eckoe MululieHue,
00vsICHAMYb, YMO NPAGUIbLHO, a umo — Hem? Kmo
0y0em 800OXHOBNAMb CEOUM NPUMEPOM CIAHOBUN-
cs ayqute, Obimsb yyute, OYMAdNCKy 8 ypHy 6pocums,
oadice eciu HUKMO He 8UOUM, He KOHMpoaupyem?
Iledacoe na ceoém npumepe Oondicen. M Oondicen
ovimb agmopumemom. A umobwvl um OGvimb, HAOO

CaMoOMy NOCMOSHHO PA3BUBAMbCS, CAMOPEdIU30-
8bIBAMbCSL, PACKPBIBAMb CEOU MALAHMbL, HE CHO-
Ams Ha mecme.

& V mens 6 cemve 6ce — neoazoau. Mama ¢ na-
not 8 gy3e pabomarom npenooasamensimu, npasod,
Ha pasHelx Kagheopax, cecmpa — mpeHep, yuumensb
Qusuyeckou Kyabmypsl no 00pa3068anuI0, NOIMOMY
c demcmea MeHsi 00HU Nnedazoeu OoKpydicanu. Boi-
bop nocmynamo 6 ned. dvln oueguden. Cemetitvie
mpaouyuy, npeemMcmeenHHocms noxoaenutl. K momy
Jce, 6cé-maku, Ovblmb yuumenem — Mo 3HAYUM
umems asmopumem. Ewé co epemén Cosemckoeo
€OI03a MAK CLOACUTOCH, YMO nedazocu — yeaicae-
Mole ioou, a npogeccus — nouémnas. Cmadbunvhas
paboma ¢ 603MOIHCHOCTBIO ObIMb NOJE3HBIM 00U e-
cmey, 860CRUMbBLEAMb NOOpacmarouee NoKoLeHue —
0yOywee Hawel He3a8UCUMOL CIPAHbI.

OnbIT yyacTusi B IPOCKTaX BO BpeMs y4EObI U
paboThl Yy ydYacTHUKOB B OCHOBHOM HEOOJBIION
(67,86 % wm3 oOmiero 4mcia pPecrioHJCHTOB), NPU
atoMm 21,73 % yuuTenei 3asBUIN, YTO BOOOIIE HE
MIPUHUMAIH y4acTHsS B IMPOCKTHO-KUCCIIE/IOBATEIIb-
CKOH JesTenbHOCTH, W JWIIb €AWHUYHBIE OTPO-
mennsle (10,71 %) mocemanu Bo Bpemsi y4EOBI
JIOTIOJTHUTENIbHBIE KPYKKH, aKTUBHO 3aHWMAJHCh
IIPOSKTHOM JIEATEIBHOCThIO, BBICTYIAIN Ha KOH-
Kypcax u KOH(pepeHITHsIX.

&° B ynusepcumeme mbli 3aHUMANUCL NPOEK-
mamu. A nomuio, umo Ha nepeom Kypce, K020a yiu-
JIUCH, ObLIU NPOEKMbL, HO OHU He Mpebo8anu KaKol-
mo cepvé3Holl nodcomosKku. B wxone (6o epems
pabomol 6 wiKone) s npobosa, HO NIOMHO ewé He
3AHUMAICS IMUM BONPOCOM, eCau 4eCMHO, XOMis
CALIULY, YMO KOLe2U Y4dcmeyIon.

& Tax xkax s 06yuanacey y Xopowux neoazo20s,
Komopule ewé npenooasanu 0 8pems CIapoll WKo-
JIbl, MO NOJYYUNLA XOPOWIULL ONbIM 8 COCMABIEHUU
NPOEKmos U NPasuiax n0020MoGKU K HUM.

o Ilpoexmuoii desmenbHoCmbio 3aHUMAIOCH
0aBHO, ewé ¢ mo2o 8pemeHtit, K020d Y4Uldch 6 WKo-
qe. Yuacmeyro 6 paziuyHulX ucciedo8amenbCkux u
MBOPUECKUX NPOEKMAax, HPUBLEKAI0 Menepb yice
C80OUX yUeHUKo8. Yuacmue 6 npoekmax ooazameb-
HO, NOMOMY YMO NO360Jiem pAa36uUeamsb HAGLIKU
KpUMu4ecko2o MblUulleHUs, aHamu3a U peulenus
npobiem He moavko y demetl, HO u yuumens. Taxum
00pa30M Mbl MOHCEM NPUBUMB C IOHBIX Jlem 1H0608b
K Hayke.

& IMuimanaco 60 épemst nPaKMuKu OpeaHu30-
samv npoexmul. llonyuunoco ne ovens. Onvim 6Obvia,
noayuaemcs, HebOIbUOU, HO, K COMCANIEeHUIO, Head-
MUBHLILL: 00 KOHYA He 008eU, NIIOC ewé naHoemus
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xosuoa... Ipuwnocy ocmasumos. [lomom 6onvuse
ne npobosana. CnodicHo.

o V mens nemno2o onvima 6 npoekmmotl oesi-
menvrocmu. Ho s xouy smo ucnpasumos, nosmomy,
eciu BO3HUKHem HeoOX0oumMocms — 0y0y paszou-
Pamvcst u NOOKIIOUAMb YYEHUKOB.

& Mvi ewé ne ycnenu opeanuzosams npoex-
MHO-UCCTEQ08AMENLCKYIO 0esIMENTbHOCHb 8 Haulell
wiKozle, noHuMaeme, 6cé He xeamaem 6pemeHu 3a-
HAMbCS. Y MeHs npakmuyecku Hem HUKAKo20 ONbl-
ma. Hy, u 60 gpems obyuenus moaice ne Oblio 0Co-
0020 Jicenanus 6 HUX Y4acmeos8ams. Mo npouLio
MUMO MeHS.

[loce HeOombIIOTO OdKrpayHaa MOAPOOHO
OCTAaHOBHMMCS Ha HaHHBIX I mpoBeacHus SWOT-
aHanmza. [lepBoouepénHo TpeOOBaIOCh BBISICHUTD,
KaKHe MO3UTHBHBIC KaueCTBa, MM HABBIKK HCCIIC-
JIOBaTesl BBIACHSIOT B ce0C MOJIOABIC YYHTEINs,
KOTOpbIC YYaCTBYIOT B HACTOSIIIEM DKCIIEPHMEHTE.
Bcero 0bLI0 BBIJICICHO MATh OCHOBHBIX TPYIII:

1. Humepec K co8pemeHHBIM MEXHOI0ZUAM.
BoNBIIMHCTBO PECHIOHACHTOB CKIOHHBI CUWTATh,
4TO JIUISl HHUX, KaK HCCIeloBaTelNei, oco0yr 3Ha-
YUMOCTh HECYT DHTY3HMa3M, OTKPBITOCTh HOBBIM
uaesM, UHTEpPeC K MPOEKTHO-HCCIE0BATELCKON
JIESTEILHOCTH, JKellaHWe BHEApATh e€ B 0Opa3oBa-
TeITBHBIN TIporece (X = 4,86).

2. Kommynukamuenvie nasviku. [IpeBocxon-
HbIC HABBIKA B3aUMOJICHCTBHS C YYCHHUKAMH, UX
POIUTEIISIMU ¥ KOJUISTaMU, BKJIFOYAsi CUIIBHO Pa3BU-
TYIO DMIIATHIO, YMEHUE 3aMOTHBHPOBATH IKOJIbHH-
KOB, TIPEKpacHbIC HABBIKUA BEJCHUS I'PYMIIOBOU pa-
OOTBHI U yperyJIUpOBaHUSI KOH(GIUKTHBIX CUTYAIIHH,
YMECHHE COXPAHATh NUCIUIUIMHY B KJacce, TaKKe
SIBJISTFOTCS] 3HAYUMBIMH (X = 4,22).

3. Ilpogpeccuonanvuvie kauecmea. Opranuszo-
BaHHOCTbh, KPUTHYECKOE U aHATUTUIECKOE MbIIILIC-
HUe (BHUMaHHE K JETasIM), aKKypaTHOCTb, IeJIey-
CTPEMIIEHHOCTh, JTIO003HATENBHOCTh, TOTOBHOCTh
00y4aThCsl U COBEPIICHCTBOBATHCS, MAKCHMAIILHO
PacKpbIBasi CBOM CIIOCOOHOCTH — TIPEBOCXOJIHBIC Ka-
yecTBa uccienosarens (X = 3,43).

4. Hosu3na 6 yueonom npouyecce. Kpearus-
HOCTh, HaXOJYUBOCTh, HOBATOPCKHE KauecTBa, a
TaKXKe IMOUCK HECTAHJAPTHBIX PEIICHUH Xapak-
TEPU3YIOT YCIEIIHOTO YYUTENs, KOTOPBIA TO-
TOB 3aHMMAThCSl HAYKOW CO CBOMMH YYCHHUKAMU
(X=3,24).

5. Oopazoseanue u onvim. Yactb MONOIBIX TIC-
JIarOTOB yKa3alla Ha JIOCTOMHBIH ypoBeHb 00pa3o-
BaHUsI, CIUHUYHBIC JHYHOCTH OTMETWIIM YYacTHE
B JIOTIOJHHUTEIBHBIX O0pPa30BaTEIIbHBIX Kypcax IO
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MPOEKTHO-UCCIIEIOBATENbCKON N1 TeIbHOCTH, Ha-
JIMYUE OTbITa pabOTHI C MPOEKTAMH, YYaCTHE B CO-
OTBETCTBYIOIINX KOHKYpcax (X = 3,17).

& A obnaoaio nyuwumu Hageikamu, KOmopbvie
npUCywyu  neoazoey-ucciedosamenio — 6 nepeyio
ouepeodb, ckpomMHocmbio. A eciu omopocums uym-
KU, MO CILOINHCHO 2080PUMb O CEOUX NOZUMUBHBIX Kd-
yecmeax. A Henioxo pewlaro KOHPIUKMHbIEe CUMYya-
yuu 8 kuacce, ymero oepaicams oucyuniuny. Kozoa
demu wiymsim, HAUUHAIO 2060PUMb Muuie — cpasy
NPUCTIYWUBAIOMCS, Ycnokaugaromces. A saumemeyio
9MOMmM Cnocod y asmopumemuuvlx nedazo2os. Y mems
docmotinoe obpazosanue.

o A yenio 6 cebe n0603namenvHoCmb, Ynop-
CMBO U HACMOUMUBOCMb. {151 MEHS 8AICHO OOCUYb
yenu, 3agepwiums Havamoe. B pamxax uccnedo-
B8AMENbCKUX NPOEKMO8, 51 OyMAar, 3MmMu Kaiecmed
uepaom 8aicHyro poiv. Ewé si cmpemiocs Kk camo-
COBEPUEHCMBOBAHUIO, K NOCTOSHHOMY 00YYeHUIO.
Omo npo n1obo3namenbHOCmb.

& o B nauane nauan 0onxicHa cmosime dSMRAMUL.
Haoo eé 6 cebe pazeusams, gocnumoviéamo ceosl.
3nams nompebHoOCmU YUeHUKO08, NPUCTYUUUBANMbCSL
K HUM OYeHb HYJUCHO Oasi Hac. [lemu — mawu 3ep-
Kana. DHmMy3uasm, KpeamugHoCmy, KOMopas He3d-
MEHUMA NpU NOUCKe HeCMAHOAPMHBIX DeUueHUl. .
Kaxue xauecmsa u nagviku ewé nazeéams... Hanu-
yue onvima pabomvl 8 NPOEKMHOU OeamenrbHOCmU
dasatime yxagicem OJisl ACHOCU.

Janee mepexomuMm K claObIM CTOpPOHAaM, KO-
TOpbIC, KaK B HCCIICAOBATEIIE, IIKOJbHBIC YUUTEIS
xotenu Obl B cebe m3MeHHTh. OHU TEPEeYUCIUIH
CIIeIyOINe, KOTOPbIC OBUIH pa3/e/icHbl HAa YEThIPE
TPYTIIBL:

1. IIpoonemnviii maiim-menedricmenm. He-
OTIBITHBIE YYUTEIISI OTMEYAIOT TPYAHOCTH B OpTraHH-
3allMi BPEMEHH JUIS 3aHATHI MPOEKTHO-UCCIIeI0BA-
TEJIBCKOU JICATEIBHOCTBIO M3-32 OOJBIIOT0 00BhEMA
paboTHI U JPYTUX BO3JIOKEHHBIX HA HUX 00S3aHHO-
creil. HenocraTouHble HaBBIKH TaliM-MEHEPKMEHTA,
CJIOHOCTH C PACIpPEICICHUEM BPEMEHH MEKIY
pa3IMuYHBIMUA 3aJja4aMH, a TaKXKe CKIOHHOCTh K
MIPOKPACTHHAIIMH, MPOOJIEMbI C JeIerUpOBaHHEM
3a/1a4, YCTAHOBJICHHEM TPaHUI] MEXIy paboTOd H
JIMYIHOM KU3HBIO OECIIOKOSIT MHOTHUX PECIIOHICHTOB
(X=4,18).

2. Heonvtmnocmp. OTCYTCTBHE WIH HEOOIb-
IIOH OMBIT B MPOSKTHO-UCCIICAOBATEIBCKON JIesi-
TEJIBHOCTH, MyOJIMYHBIX BBICTYIUICHUSX, YUACTHS B
KOHKypcaxX, HEJIOCTaTOK 3HAHWW M HABBIKOB B Op-
raHU3alMl UCCIICI0BATEIbCKON PabOThl SIBJISIOTCS
3HAYMMBIMHU HepocTaTkamH (X = 3,87).
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3. Cmpaxu u mneyeepennocms. llenaroron
OropYaroT HEYBEPEHHOCTh B ce0e, CTpax Heyaauw,
CJIO)KHOCTbH B TIPUHSTHH KPUTHKH OT KOJUJIET U PyKO-
BOJICTBA, NEP(EKIIMOHU3M, HEIOCTATOYHAS HACTOM-
YHBOCTh B OTCTAWBAaHWU CBOMX WJCH, HEyMCHHE
peliath KOH(PJIUKTHBIC CUTYalldd, HCKaTh KOMIIPO-
MUCC, HE TMPUHUMATh HETAaTHBHBIC BHICKA3bIBAHUS
Ha CBOH cuér (X = 2,52).

4. Heoocmamounaa noozomogxa. Hexomme-
TEHTHOCTh YYHTEJICH B BOIPOCAX BEACHHUS IPOCK-
THO-UCCJICJIOBATEIBCKON JIEATEIILHOCTA BKIIFOUACT
B ce0s1 HEYIOBJIETBOPUTEIIbHBIC HABBIKA PabOTHI ¢
uH(pOpMAIHEeH U TEXHOJIOTUSIMH (TPYAHOCTH C BBI-
CTpaMBaHUEM JIOTUYECKUX YMO3aKIIIOUCHHUH, Ipe-
3CHTAIMEH pPEe3yJbTaTOB, IMPOIYKTOB IPOCKTOB),
YTO HEKOTOPBIC ONPOIICHHBIC CUNTAIOT HETaTHBHBI-
MU XapaKTePUCTUKAMH TIeJIarora, MpensTCTBYIOIIH-
MU 3aHATHIM MPOEKTHOM padoToit (X = 1,56).

& o Hasviku naanuposanus u opeaHu3ayuu épe-
menu? A Ovl Hazean 3mo c8oum 6OIbHLIM MECHOM.
MHue cnooicro gvinonnums pabomy 6 Cpox, NOMOMy
YmMo NOCMOAHHO GO3HUKAem Opy2asl, KOMOPYIO HAOO
ObLI0 coamb ewé suepa, 3Haeme Makou aHexoom?
A 51 max srcusy.

& Iocne moeo, kax s coerana 3ameqanue, 4mo
PeOEHOK Ha ypoKe UCNONb3Yem 0OCYUEHHYIO TeKCUKY,
00HA POOUMENbHUYA BBIPAZUNACH, MACKO 2080pA,
umo oHa omoana pebEnKa 8 WKOLY, U menepsb 60C-
RUMbLEAMb U YUUmMb €20 — 003aHHOCb Yuumers,
ay Hux ooma wmo npoucxooum — ve moé oeno. Tax
60M, 51 He OYMAI0, YUMo ¢ MAKUM PEeOEHKOM 3aX0Uy
3AHUMAMbCS. KAKUMU-IMO NPOEKMAMU, NOMOMY YUMo
V He2o, uzguHume, CymMaculeOulds Mamaud.

¢o Ipoexmnas OesmenvHocms — a Ko20d €io
sanumamscsi? Bpemenu vem, onvima — mooice Hem,
HOMOMY Ymo 6 YHusepcumeme He ObLIO 3aunme-
pecosannocmu, momenm ynywen. Huxoeda nu na
KaKue KOHKYPCbl He e30Ulu, He YYACMEO8AlU...
Omcymcmeue momugayuu, KaKk cKazams, 3auHme-
pecosannocmu. Heoxomno uwy ungopmayuio 8
UHmMepHeme, KOMopas KAcaemcsi 6HeyueOHol pabo-
mul. [[ymaeussb, HAUHEWD NPOEKM — A MAM Jice Kyua
6ce2o, pooumeneti NOOKIOUAMb, PYKOBOOCMBO, 04
ewé u ysepeHHoCmuy Hem 8 MOM, Ymo pazoepych &
OP2AHUZAYUOHHBIX MOMEHMAX, 8CE NPABUILHO COe-
naw. Iloamomy ecb ynop — Ha n0O20MOBKY K ypo-
Kkam. W mak-mo oomawnue youce GO3MYUarOmcs,
YUMo CKOPO 8 UKOTLY JCUMb nepeeoy.

[anee paccMoTpuM, Kakhe BO3MOXKHOCTH JIIS
ce0st OTKPBIBAIOT MOJIOJIbIC YYHUTES BO BpeMsl pabo-
THI BMECTE CO ITKOJIbHUKAMHU HaJl HAyYHO-HCCIICO-
BAaTEIbCKUMU IpoeKTaMmu. llepeuncieHHsle MOTHU-

BUpYIoMIre (GaKTOPbI OBUTH pa3eNeHbI 10 aHAJIOTHH
C MPEIBIAYIIUMU pe3yIbTaTaMH Ha MIECTh TPYIIIL.

1. Hunosayuonnocms. J1ji1 MONOABIX Y4HTeE-
JIedl IEpBOCTENCHHOM SBIIIETCS BO3MOXKHOCTb pa3-
HOOOpa3uTh y4eOHBIH TPOLECC HOBBIMH METOJa-
MU OOyUYeHHsI, & TAK)KE HAYyYUTh JICTCH TOJIE3HBIM
YMCTBEHHBIM HaBBIKAM, BOBJICKasl UX B aKTUBHYIO
MPOCKTHYIO JIESTEIBHOCTh, pPa3BUBATh Yy MIKOJb-
HUKOB MOTHBAIMIO K HCCJIEI0BATENBLCKONW padoTe,
MOBBIINIAST HHTEPEC K IMporeccy oO0ydeHHs B IeJIOM
(x=4,61).

2. Camopeanusayua. Yautens yKa3blBalOT Ha
Ba)KHOCTb BO3MOKHOCTH Pa3BUTh CBOM ITpodeccro-
HaJIbHBIC KOMITETEHIINH, TIPOSIBUTH TBOPUECKHE CITO-
COOHOCTH, peain30BaTh HAMEUCHHBIC MJIEH, BKIIIO-
Yasi BO3MOYKHOCTh BJIOXHOBJISITh YYEHHKOB CBOMM
MIPUMEpPOM, BHOCHTH CBOHM BKJIaJ B 00pa3zoBaHue, a
TaKKe TMOJydaTh NMPU3HAHHUE KOJUIET M OJJ00peHHe
CO CTOPOHBI PYKOBOJCTBa (X = 3,38).

3. Ipogheccuonanvnvtii pocm. Ilopoxnéu-
Hasl MOTPEOHOCTBIO TMOJyYEHHs WM MOIATBEPIKIC-
HUST TPO(GECCUOHATBHON KaTerOpHH BO3MOXKHOCTh
y4acTBOBaTh B KayecTBE PYKOBOAMTEIS MPOEKTa B
KOHKYpCax, MOCEMaTh KypChl MOBBIIICHHUS KBaJIH-
¢uKanMy Mo OpraHU3aluM NPOCKTHO-HCCIEI0Ba-
TEJILCKOW JIESITETbHOCTH, MacTeP-KIacChl, TPEHUH-
M ¥ TOJO0OHBIE MEPONPUSTHS, CIIOCOOCTBYIOLIHNE
WHHOBAIIMOHHOCTH OOYYCHUS, a TaKXKe BO3MOXK-
HOCTb TOBBICUTH CBOM MPOQ)eCCHOHANBHBIN CTAaTyC
(X=3,12).

4. Compyonuuecmeo. Jlns KOMMyHHKaOEIh-
HBIX YYMTEJEH HEMaJOBaKHOU SIBISIETCSI BO3MOXK-
HOCTBH 3HAKOMCTBa C KOJIJIETaMHM JJIsl JalbHEHUIIEero
oOMEHa OIBITOM, YYacTHsI B COBMECTHBIX CEMHHAa-
pax u o0muX yaTtax NoAAepkKKH (X = 2,95).

5. Hoeviwenue peiimunza wikoast. K 310l
IpyMnIe OTHOCUTCS BO3MOKHOCTH ClIENaTh 00yde-
HUe OoJiee MPaKTUKO-OPUCHTUPOBAHHBIM, 3asBUTh
0 CBOEH MIKOJIe Ha TOPOJCKOM / PECIyOTUKAaHCKOM
/ MEeXIyHapOJHOM YpOBHE, TEM CaMbIM ITOBBIIIAS
peituHr yueOHoro 3aBeneHus (X = 2,54).

6. Hneecmuposanue. Bo3MOXKHOCTh TIPHUBIIC-
YEeHHUS! BHEIIHUX CIIOHCOPOB M MHBECTOPOB K IOJTY-
YEHUIO JIOTIOJHHUTENHLHOTO (DUHAHCUPOBAHUS IS
peanu3anuy UaeH U MPOEKTOB OMPOIICHHBIC IIOCUH-
Taau He3HAYUMBIM (pakTopom (X = 0,75).

&o Jhobas unnosayuonnas OesmenbHOCMb —
MO  BO3MOJNCHOCHb POCMA  NPOPECCUOHATUIMA
nedaeoea. Moowcno 3aunmepecosamsv  pebéHKa,
npeonodcums nopabomams  YUEHbIM, CEPbEIHbIM
cnyocumenem  Hayku. Ilomous cgopmynuposams
yeab UCcie008aHus, 2unomesy, 3a0aqi, OYepmumb
00wull nian — 8cé, Kax 6 cepvésnoll pabome. I oe-
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Mo mMpyOHOCU GO3HUKIU — peuamy, GHUMAMD,
cyuams. Mo OUeHb YGIeKAmenbHblll Npoyecc.
Ecmu yuumenv 6yoem 3aunmepecosan oxazamu
N000ePIACKY, NOCLYIHCUM NPUMEPOM — MO U pedé-
HOK, u yuumeiab — 0ba evipacmym. Oba npuobdpe-
mym Opazoyennviti Onwim.

o U3 603modicHOCmEN MOJICHO BbLOCIUMb UH-
mepec yuawuxcs (Hekomopule pedsima GulnOIHIION
npoeKmwl ¢ YOOBOAbCMBUEM), YUACMUE 8 KOHGhepeH-
yusax. Imo ckopee HeoOX0OUMOCMb. NPU NPOXOINC-
Oenuu ammecmayuu Ha 6ojee gblcoKUue Kame2opuu
HE0OX00UMO UMEMb 2PAMOMbL 3 NPOEKMHYI0 PadO-
my (npuuém npuzosvie Mecma,.

&- Jlasaume makdice ne OGydem UCKmOUamo
B03MOICHOCb YYACMBOBAMb 8 KOHKYPCAX, 8 MOM
yycine pecnyoruKaHckux u MedcOyYHaApPOOHbIX, Y
yuumenei 6edb modice ecmvb NpoYeccuoHanrbHblll
petimune, ¢ Hac mpebyiom, Kax u gezde. M ecmb
peumune wkonvl. Hy éom, 3a cuém yuacmus 8 npo-
EeKIMHO-UCCTe008AMENLCKOU OesimelbHoCmU Oyoem
NOOHUMAMY, 3a0a4a Maxas, OmeemcmeeHHas, 6ol-
noanumast. ModjcHo no3HaKkoMumvbcs ¢ Koane2ami,
opyeue pabomsi nocmompents, cebsi NOKA3amy, CO-
OMHeCmu, Ymo HYJICHO 00pabomams, UCHPAGUMND.
Hoousmw 6onpoc gunancuposanus, onams dice. He
8CE MOJICEM WKOA 0becneuumy, a y COBPEMEHHbIX
oemell celiyac 3anpocvl pacmym, U UHmMepecvl He
maxue, KaxK paHvuie ObLIU...

OrpannuuBaromue GakTOPbl, MPETSITCTBYIOIIHNE
YUYaCTHIO MOJIOJBIX IEIaroroB B MPOEKTHO-UCCIIE-
JIOBATEIBCKOW JESITeTHHOCTH, IIOMOTYT JOMOIHHUTD
anamu3 SWOT. [1pobiemsr ObuTH paciipeeneHbl Ha
BOCEMb T'PYIIIL.

1. Hexéamka eépemenu. OCHOBHBIM U Haubo-
Jlee 3HAYMMBIM OTPAHWYMBAIOMIHNM (HDaKTOpPOM Tie-
JIaroTy Ha3bIBAIOT HEXBATKy BPEMEHH Ha IPOEK-
ThI BBUY BBICOKOH 3arpy>K€HHOCTH YUUTEIIbCKOU
paboToli M CONMYTCTBYIOIIMMH OOS3aHHOCTSAMHU
(pa3nuuHbBIe OTYETHOCTH, BEACHHUE DIEKTPOHHOTO
XKypHala, KIacCHOe PYKOBOJACTBO, paboTa ¢ po-
IUTETSIME), OoibImM 00bEMOM paboThl. K aToi
IpyNIe OTHOCUTCS W HEBO3MOXKHOCTh OPraHH30-
BaTh MPOEKTHO-UCCIIEA0BATENHCKYIO IEATEIbHOCTD
B paMKax y4eOHOTO IjIaHa BBUIY CIOKHOCTH B CO-
TJIACOBAHWW PACIUCAHUS U MIPOUYUX OIOpOKpaTHde-
ckux npouenyp (X = 4,89).

2. Ckyonocmb yueOHO-MemOoOUUecKux pe-
cypcos. HenocrarouHoe KOIMYECTBO Y4eOHO-Me-
TOIWYECKUX TOCOOWH, JOCTYIMHBIX PECYpPCOB IS
3aHATHH TPOCKTHOW JESATEIBHOCTBIO TAKKE SB-
JIIeTCSl 3HAYMMBIM OTPAaHUYHMBAIOMNM (HaKTOpPOM
(X=4,65).
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3. Akmyanvnocmb npoexkmos. Beumy 00Ib-
LIOr0 KOJMYECTBA YK€ BBIIIOJHEHHBIX IPOCKTOB,
HalTU aKTyaJbHYI0, €€ HEU3YUYECHHYIO TEMY JUIS
LIKOJIBHOTO MPOEKTAa OYCHb CI0XKHO, UTO SBISIETCS
MPENSTCTBUEM JJI MOJIOJBIX TeaaroroB (X =4,21).

4. I'emepozennocmv xonmunzenma. PazHo-
ypOBHEBas MOATOTOBKA YUEHUKOB (BKJIIOYas JleTeil
¢ 0coOBIMH 00pa30BaTENbLHBIMH TOTPEOHOCTSMN),
HEMOHMMAaHHNe WIN OTCYTCTBHE MOJIEPKKH CO CTO-
POHBI poAUTENeH LIKOJIBHUKOB PECIIOHACHTHI BOC-
MPUHUMAIOT KaK JOCTaTOYHO CePhE3HYIO MPOOIeMy
(x=4,15).

5. Texnuuecxkue u punancosvie ozpanuuenus.
JluMuTHpOBaHHBIEC MaTEPHAJIbHBIE PECYPCHI, ciladoe
TEXHUYECKOE OCHAIIeHUE (MaTepHalbl, 000pyaoBa-
HHE, IPOTPaMMBI), OTPAHUYEHHOCTH ILIKOJbHON MH-
(dpacTpyKTypbl OJIOKHpYET pa3pabOTKy MPOCKTOB
(X =4,02).

6. Omcymcmeue Hacmaenuyecmea. JlaHHBIN
(baxTop sBIIsIETCS NPOOIEMHBIM AJIsl yYACTHUKOB, Y
KOTOPBIX OTMe"aeTcs 00JIbIIast HOTPeOHOCTh B MEH-
TOPCTBE C ILIETbI0 MPUOOPETEHUS HCCIEAOBATEIb-
cKoro ombiTa (X = 3,9).

7. Manoe konuuecmeo odyuarouwux npozpamm.
HexkoTopsle omnpolieHHbie coo0IaT, YTo, HECMO-
TpsT Ha OYEHb IUIOTHBIA IpadyK, TOTOBBI MPOHTH
o0ydeHHe TIO TPOEKTHO-UCCIICIOBATEILCKON Jes-
TEJIBHOCTH, O/IHAKO TAaKOW BO3MOYKHOCTH HE IPEIo-
CTaByseTcsA. TO MOXKET MPEISATCTBOBATh UX AKTHB-
HOMY YYaCTHIO B COOTBETCTBYIOILIMX MEPOIIPUATHSIIX
(x=3,17).

8. Hedocmamounoe codeiicmeue pyKogoo-
cmea. HeGorb11oe 4icio pecrnoHAeHTOB BCTPEYatoT
COIIPOTHUBIICHUE H3MEHEHHUSIM CO CTOPOHBI KOJJIET
n HavanbeTBa (X = 2,08). OTO BBIpaxkaercs B He-
XKeJJaHWU MH()OPMHUPOBATH MENAroroB O MPEACTOs-
LIUX KOHKYPCAX, OTCYTCTBUM YETKUX UHCTPYKLIMM 1
PEKOMEHIALMH 10 BEIECHHUIO MTPOCKTHO-UCCIIEA0BA-
TEJIbCKOH pabOTHhI, @ TAKXKE HEJOCTATOYHOM BHUMA-
HUH K BBIIIOJIHCHHBIM IIKOJbHUKAMU ITPOEKTaM (I10-
OILPEHNH ) WU OTCYTCTBUH MOJIEPKKH B IIpoIiecce
UX BBIIIOJTHEHUSI.

&o Ilpo nexsamky epemenu, HagepHoe, yoice
muoeue cxazanu. Ho smo 6edv u ecmov — enasuwiii
ocpanunugarowull  axkmop, noouepkuume. Me-
mooucmsl He UOYm HAGCMpeuy, CCulIAIOMcs Ha
PVKOBOOCMBO, OMOENbHbIX YACO8 He BblOeNaemcs,
NOMOMY YMO MO CAMOCMOSMENbHASI MEOPYECKAs
paboma yueHuxa, HO CaMOCMOAMENbHOCHb Jice
mooice Hado Kypuposamv. Dumyszuazm?! Xopouwio,
JIO2UYHBIL 8ONPOC — HACKOALKO X8AMUM MAKO20
neoaeoza, u no4emy Mul, MOIOOENCh, HE 2OPUM Jice-
Jnanuem sanumamocs npoekmamu? Ilomomy umo



A.O. EcumbexoBa

Ha0basox K 3apniame 3a MO He Nona2aemcs, a
OMBEMCMBEHHOCTID U 3A2PYAHCEHHOCIb TUUIHEl Pa-
bomoii bydem 00513amenbHOo.

& Ilpoexmuo-uccnedosamenvckoli desmeinb-
HOCMbIO 3AHUMAMNBCS 8 WIKOJIe BNOJIHE 803MONCHO U
BINOIHUMO, HO 8ce20a ObleAIOM PA3IUYHble HIOAH-
cvl. M3 moco, umo mewaem, modxcem Obims, CUb-
HAS 3A2PYICEHHOCb YUUMEsl, PA3IuUyHble Omyén-
HOCMU, 8e0eHUe INeKMPOHHO20 HCYPHANA, KIACCHOEe
PYKOB0OOCMBO, paboma ¢ pooumensimu, Hexeamrd
000pY006aHUsA U MAMEPUATIO8, eCTIU IO MO20 Mpe-
oyem. Koneuno oice, akmyanvrnocms. Imo 6oviuas
npobiemMa, maxk Kak HA Ce20OHAWHUL OeHb Ve
MHO20 NPOEKMO8 COCMAGIEHbI, U MHO2UE NPOCTO
ABNAIOMCS, NOSMOPEHUEM OPYUX.

&0 A 6v1, 6om, 0obasuna, umo ne xeamaem me-
MOOUK 0151 NPOEKMO8, UL Mbl He YMeeM NPAGUTb-
HO ux uckamv. Mnoecda mamepuanos nem Ha Hyic-
HOM 53bIKe, NPUXOOUMCs Nepesooumb, npocpammol
naammuvle, KOmMopvle NONpod0osams Xomenoch Owl,
HO ecmb MHOdMCecmso becnaamuvix. 11000epacku
nonyuams Xomenoco Ovl om Oonee ONbIMHBIX ne-
0az0206. OHu camu pabomotl 3a6a1eHvl, NOHUMAIO,
umo nexo2oa. bvino vl nocom Ha ypoxu Kk HUM 3a-
2NA0bIBAMb, CMOMPEMb, KAK OHU 8e0YM, UMEHHO 1O
npoexmam. Xopowias npakmuxa.

& Llxona npoexmuyio pabomy Huxkax ne ¢u-
Hancupyem. Yuumenv 3anumaemcst 0annou pabo-
moti no coocmeennomy auceaanuro. Omcrooa u 6vi-
mexaem nexeamxa epemenu. Ecau 6v1 sma paboma

IIpenmymecTBa fg )

Hurepec x coBpeyeHHBIM
TEXHOAOTHAM

KoMy yHIKATHBHEIE HABBIKIT
IIpodbeccronaspHbIe KagecTBa
Hormsma B yueoHOM mpoltecce
Obpasosanme I omsIT

ObLIA 6 PACNUCAHUU U ONJIAYUBALACH, MO, B03MONC-
HO, pe3yibmamos 0vio Ovl boabuLe.

o Jlemu c pasnvim ypoeHem noo2omoexi, po-
oumenu ¢ Xapaxmepom, (QUHAHCUPOBAHUE 8 WKOTIe
02PAHUYEHHOe, MEXHUYECKUe B03MONCHOCTIU HE 80
6CEX WKONAX NO360JAIOM  NPOCKMHO-UCCICO06d-
MenbCKol OessmenbHOCmu Oblmb  Peaiu308aHHOL,
Kak noiazaemcs. A 6edb 3mo dice nymov K pazsumuio
meopuecmed, Kpumuyeckoeo MblulieHus ¢ Oem-
cmea, K 3aHamusim Haykou. Mcexooum uz moeo, umo
umeem. Kmo-mo ne xouem, Ko20-mo pooumenu He
noodepoicusarom, 0a, u maxoe dvieaen, a Kmo-mo,
Haobopom, xouem, HO 803MOAICHOCTIU He 6Cce20d NO-
seonsiiom... Pabomaem.

& O6viuno npoexmmyio pabomy 6vinoIHAIOM
me yuawuecs, komopwie 3aunmepecosansl. I1oomo-
My mam paboma npomexaem aez2ko. U ewé, ne cmo-
um 3a6vi6amv 0 KoHmuHeenme wkoavl. K npumepy,
80 MHO2UX WIKOIAX ceudac 00yuaomcs UHKIO3UG-
nuxu. Takum pedsimam o4eHb CLOXNCHO SbINOIHANMb
NPOEKMHYI0 pabomy, Kax npasuio eciu y HuxX 603-
HUKaem makoe Jiceianue, mo 9mo moibKo Hd ypos-
He wkonwvl. He eviute.

I[To wrtoram mposeaénnoro SWOT-ananuza
OblIa coCTaBlicHA BU3yalbHass OJOK-cXeMa — Ma-
TpPHIIa C KOHTEHTOM, OTOOpa)KarommmM (HaKTopHI,
BIUSIONIFE HA MOTHBAIIMIO MOJIOJIBIX ITE€JaroroB K
3aHATUSAM TPOSKTHO-UCCIICIOBATEIBCKON JCSITEIIh-
HOCTBIO (pUCYHOK 1).

HeaocTraTkn

I TpoDAEMHBIN TalM-
MeHEAXKMEHT

HeomnsrtHoCT

Crpaxil H HEYBePEeHHOCTb
HeaocTaTouHas IOATOTOBKA

W

&

S
O

BosmoskaOoCcTI

7

Orpasnvuenna

I HHOBAINOHHOCTE
Camopeasnsanus
TIpodeccnoraspneii poct
Corp}’mlmec‘nao

Tlosenmenne pefTHHTA ITKOABL

IMaBecTipoBame %® i?

HexpaTtka BPEMEHH

pecypcos
AKTyaABHOCTE IIPOCKTOB
TeTeporeHHOCT KOHTHHIEHTA

Heaocratouso yuebHO-MeTOAMIECKHUX
TexHpHecKHe H (PHHAHCOBEIC
OTPAHHIEHNS

O
OTC,VTC]'BHC HaCTaBHHYCCTBA

Maroe KOAHYIECTEO OOYIAIOIIHX
IIporpamMM

HeaocraTounoe coAcHCIBHE PYKOBOACTBA

Pucynok 1 — Marpuna SWOT
(cocmagieno asmopom no pe3yibmamam uccied08aHus)
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Takum obpazom, mo pesynsratam SWOT-
aHanu3a OBUIO BBISIBJICHO 5 TYHKTOB IPEUMY-
EecTB, 4 — HEJOCTATKOB, 6 — BOBMOKHOCTEH U1 8 —
orpannyuBaromnx (axkropos. M3 pacnpeneneHus
CIIEIyeT, YTO MOJIOJIbIE YUHUTEISI MOTHUBHPOBAHBI K
BEJICHHUIO MPOEKTHO-UCCIIEIOBATEIILCKON JesTelb-
HOCTH, HO OrpaHHYHMBaromne (GakTOpbl MPETsT-
CTBYIOT OCYIIECTBIICHHIO Xemaemoro. Tak, 00ib-
IIMHCTBY M3 HUX HE XBaTaeT BPEMEHH U JIPYTHX
pecypcoB i paboThl HajJ MPOEKTaMH, B CBSI3H C
YeM CcIeAyeT OTMETUThH PEeIaloNlyl0 Pojb PYyKO-
BOJICTBA B JIAHHOM TIpoIiecce, OT KOTOPOro XoTe-
J0Ch OBl MOJIy4aTh BCECTOPOHHIOI MOIACPKKY U
MTOOIIPEHIE MOJIOABIX CIEIUATNCTOB K 3aHATHIM
HayKko#. HemManoBakHbI 110 3HAYMMOCTH U ITpodec-
CHOHAJIbHBIC HABBIKY M 3HAHMSI, KOTOPHIE MOJIOABIM
YUHUTEISIM HE0OXOIMMO Pa3BUTh, YTOOBI YCITEITHO
U MPOJYKTHBHO KYpPHPOBATH HCCIIEI0BATEIBCKYIO
JeSITEebHOCTh YUYCHUKOB.

Bbuto  BBIABIEHO HECKOJBKO HEOKHIAHHBIX
po0JeM, B 4aCTHOCTH, TIOMCK aKTyalbHBIX TEM IS
MpoeKTOB. JefCcTBUTENFHO, BEIOOP 3HAYMMOH, MH-
TEPECHOU U MOJE3HOM ISl INKOJIbHUKA TEMbI UCCIIE-
JIOBaHUS SIBJISIETCS HEMPOCTOU 3amadyeii, 0COOCHHO
B YCJIOBHSIX, KOTJa C KaXXIbIM T0I0M MH(opManyn
CTaHOBHUTCS OOJIbIIIE, a HEM3BEIAHHBIX 00JIacTEl B
KOHTEKCTe HayaJIbHOW MIKOJNBI KpaiiHe mano. Crto-
UT OTMETHUTD U IPYTYIO MPoOIieMy — HOTPEOHOCTh B
MTOAJIEPIKKe JTeTel ¢ 0COOBIMU 00pa30BaTEIIBHBIMU
MOTPEOHOCTSMHU, KOTOPBIM XOTENOCh ObI y4acTBO-
BaTh B paboTe HaJl MPOEKTaMU HE TOJIKO Ha YPOBHE
IIKOJIBL. YUacTHE B KOHKYpCax MOpa3yMeBaeT paB-
HBIE BO3MOXKHOCTH ISl BCEX YYaCTHUKOB, B CBSI3H C
YeM JaHHBIA BONPOC CTOUT PaccCMOTPETh Ha rocy-
JTAPCTBEHHOM ypPOBHE C TIPHUBIICYCHNEM KOMITETEHT-
HBIX OPTaHOB.

3aBepmaromumM dtanom SWOT-ananuza sBis-
IOTCS PEKOMEH/AINH, BBITEKAIONINE W3 MOJy4YeH-
HBIX PE3YJIbTATOB!

1. B mepByto odepens, 0e3 MOANCPKKH PYKO-
BOJICTBa MHHOBAIIMOHHAS JIESTETLHOCTH HEBO3MOXK-
Ha. Cozfanue OJaronpusTHBIX YCIOBUH JUIS Bese-
HUSI TIPOEKTHO-HCCIIE0BATENLCKON /EATENIbHOCTH,
BKUTIOUasi ()MHAHCOBYIO W OPTaHMU3AIUOHHYIO II0-
MOIIIb, SIBJISIETCS] HEMPOCTOM, HO BBIMTOJTHUMOM 3a71a-
yeid. [IpenocTaBUTh yuuTeIsIM JOCTYI K HOBEHIIINM
y4e0HO-METOAMYECKUM pecypcam, 0OeCIeYnTh WX
nHpOpMAaIUell 0 COBPEMEHHBIX TEHICHIHSX B 00pa-
30BaHMH, M, YTO HEMaJIOBaXXHO, TOMOYb BBIOMPATH
aKTyaJlbHBIE TEMBI U MPOEKTOB, BOZMOXKHO TpHU
YCIIOBUU CO3aHUS CIaKEHHO (PYHKIMOHHPYIOLIeH
CHCTEMBbl HACTaBHUYECTBA, KOTOpas KpaitHe HeoO-
XOJIIMa MAaJIOOIIBITHBIM, HEYBEPEHHBIM B cebe Tie-
Jlaroram.
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2. Jlns pa3BUTHS HABBIKOB CaMOCTOSITEILHOM
paboTHl M BO3MOYKHOCTH TPO(EeCCHOHAIBHOTO PO-
CTa KeJlaTeJIbHO 00paTUTh BHUMAHUE HA OpraHM3a-
U0 U TIPOBEJCHUE COOTBETCTBYIONINX TPCHUHTOB
M MacTep-KJIaccoB, 0OYyYalONmUX MPOTpaMM O TOM,
KaK TPaBWJILHO OPTaHU30BAaTh MPOCKTHO-UCCIEHO-
BaTEJBbCKYIO JICSATEILHOCTD IIKOJIBHUKOB.

3. BBuay Toro, 4to mpobieMa ¢ HeXBaTKOH Bpe-
MEHHU 3aHHMAaeT MEePBOOUEPENHOE MECTO, BKITIOUAS
HEJIOCTAaTOYHbIC HABBIKU TUTAHUPOBAHUS, PEKOMCH-
JTyeTCs OPraHN30BaTh €IMHUYHBIE MEPOIIPHUITHS 10
3G PEeKTUBHOMY TUIAHUPOBAHUIO BPEMEHH M Opra-
HU3aIlUU y4eOHOTO MpoIecca ¢ MPUBICYSHUEM IKC-
MEPTOB B 00JIACTH TaltM-MEHEPKMEHTA.

4., JIns cTUMYyTUPOBAHUST aKTUBHON PaOOTHI HaTT
MPOEKTaMU Ha TOCYIApCTBEHHOM YPOBHE TpeOyercs
OpTaHMU30BBIBATH M TOOMIPSTH BCEBO3MOXKHBIE KOH-
KYPCBI, IJI¢ YIEHUKH CMOTYT IPE3EHTOBAThH CBOU Pado-
TBI ¥ TIOJTyYUTh OOPATHYIO CBSI3b. 33/1a4a OpraHU3aTo-
POB — cO3/1aBaTh OJATOMPHUATHYIO TICHXOJIOTHYECKYTO
atMoc(epy, YTOObI MIKOJIBHUKH, B TOM YHCJIC JIETU C
0CcOOBIME 00pa30BaTEILHBIMUA TTIOTPEOHOCTSIMU, TYB-
CTBOBaJIH ce0s1 YBEPEHHO, I UM XOTEJIOCh TPUHIMATh
y4acTHE B ITOJIOOHBIX MEPOIPHUSITUSIX CHOBA.

5. Takxke Ha rocyIapcTBEHHOM YPOBHE TpeOy-
eTcsl CHa0XaTh KOGl HEOOXOAMMBIMH IS pea-
JIM3AIUU TPOCKTOB yUECOHBIMU MaTepHuajiaMu, 000-
pylOBaHMEM U TPOTPAMMHBIM O0OECICYCHHEM, K
KOTOPBIM OTHOCSITCS OHJIAWH-TIIATPOPMBI I 00-
MEHa pPeCypcamMM U UICSIMU MKy YUUTCIISIMU.

6. baronaps onnaiH-tuIaTGopMaM BO3MOKHO
CTUMYJIMPOBATh y4acTHe B TPAHTOBBIX MPOTPaM-
Max, HHPOPMUPYS YIUTEICH O JTOCTYITHBIX IPaHTaX
M KOHKypCax, HAIlPaBJIICHHBIX HAa MOJICPKKY TPO-
EKTHO-UCCIIEJOBATEIbCKON nesiTenbHocTU. JKena-
TEeTFHO OKa3bIBaTh TMOMOIIh B TOJATOTOBKE 3asSBOK
Ha TPaHTBHI, IOCKOJIbKY Ha 3TOM 3Talle TaKKe MOTYT
BO3HUKATH TPYIHOCTH.

7. Cozmanue CHCTEMBl OILICHUBAHMS PE3YJIb-
TaTOB TPOCKTHO-MCCIICIOBATEILCKON JIeaTeIbHO-
CTH — 3aj7]ada, KOTOPOH yemsieTcs HeI0CTaTOYHO
BHUMaHMI. PexoMmenmyeTrcss paspaborarth YETKHE
KPUTEPUU ¥ METOJIMKH OIICHKH Pe3ylbTaToB pado-
ThI, KOTOpBIE OYAYT YYUTHIBATh KaK KOHEUHBIE TIPO-
JIYKThI TIPOEKTOB, TaK M MPOIECCHl UX CO3/IaHUs, a
TaKk)Ke MHTETPUPOBAThH OIEHKY MPOCKTHO-UCCIIEIO0-
BaTEJIbCKOH JIETEIHHOCTH B OOIIYIO CHCTEMY OICH-
KM KauecTBa 00pa30oBaHMsL.

8. BaxxHO co3naBaTh MEXaHU3MBI B3aMMOJCH-
CTBUSI MEXIly aJIMAHUCTpAIIUEH, YIUTEISIMA U PO-
JUTEIISIMU JUISI COBMECTHOMN MOJJICPKKHU IIKOJBHBIX
MIPOEKTOB, BKIFOYAs Pa3InIHbIe WH()OPMAITHOHHBIC
KaMITaHWU¥, HAIpPaBJIICHHBIC HAa MOBBIIICHUE OCBE-
JIOMJIEHHOCTU POJUTENIEN O LEHHOCTU MPOEKTHO-
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HCCIIEZIOBATENBCKON JEATENBHOCTH Ul BCECTOPOH-
HETO Pa3BUTHUs AETEH U PACKPBITHS UX TAJIaHTOB.

BHenpeHue yka3zaHHBIX PEKOMEHAALMMI HE TOJIb-
KO Ha BHYTPHILIKOJIBHOM, HO U HAa TOCYJapCTBEHHOM
YPOBHE, MO3BOJIUT PACKPBITh MOTEHIIHAT MOJOIBIX
yuuTene B MOJHOM Mepe M co3Jarh OnaronpusiT-
HBIE YCIIOBUS JUISL PA3BUTHUS ITPOECKTHO-UCCIIEN0BA-
TEJIbCKOM JEATEJIbHOCTH B 00pa30BaTEIbHBIX Y-
PEXKACHUSIX.

Oocy:xaeHue

3aBepIluM UCCICIOBAHUE JUCKYCCHOHHBIM BO-
[IPOCOM, KAKUM YYAaCTHHKH HCCIEAOBAHMS MPEI-
CTaBJIAIOT WACATHHBIN IIKOIBHBIN MIPOEKT. DTH OT-
BETHI nomoryT pacmuputs SWOT-ananus, u nath
Jy4liee MOHUMAaHUE KOHEYHOH 1IeNId — K YeMY CTpe-
MSATCS YIUTEIIS, Y€TO B UTOTE XOTST TOCTHYb.

VY upeanbHOro HaAyYHOTO MPOEKTA, BHIOJHEH-
HOTO IIKOJbHUKAMHU IIOJI PYKOBOACTBOM YUHTE-
JII-HACTaBHUKA, 10 MHEHHUIO MOJIOABIX NEJAroros,
JIOJDKHA OBITh aKTyajbHas TeMa, MMEIoIIas MpH-
KJIQ/THOE 3HAYEeHNE ¢ 000CHOBAaHUEM NPAKTUYECKON
3HAYMMOCTH, KOTOpas 3aMHTEPECYET YUEHUKA, U 110~
3BOJIUT BOBJICUD JPYTUX JETECH B 3aHATUS IMPOCKTA-
mu. ITojiepikka co CTOPOHBI POJUTEINICH U aIMUHU-
CTpallMy IIKOJIbI SIBJISIETCS HEOTHEMIIEMOM YacCThIO
ujeanpHOro mpoekra. Uérkue nenw, rian padoThl,
KOTOPOMY HEYKOCHUTEIBHO CIEAYIOT YYACTHHKHU
MPOEKTA, JI0CTATOYHbIE BPEMEHHbIE M MaTepUallb-
HBIE PECYPCHI, BKJIIOUYAIONIME NMPUMEHEHUE WHHO-
BALIMOHHBIX TEXHOJIOTUM, & TAKKE IOOLIPEHUE C
MPEJCTABICHUEM pE3yJIbTATOB MCCIEIOBAHUS Ha
MyOJIMYHBIX MEPONPUATUSIX (HOPMUPYIOT IEIOCT-
HYI0 KAPTUHY MHJI€AJIbHOIO IIKOJBHOIO MPOEKTA.
B03MOXHOCTh COYETaTh TBOPUECTBO pPEOEHKA W
TEOPETUKO-IKCIIEPUMEHTAIIBHYIO  COCTaBIIAIOLLYIO,
MIPHUBJICYCHNE CTOPOHHUX JKCIIEPTOB, COATAHCHPO-
BaHHOE COYETAHWE WHJWBHUAYaJIbHOW U TPyNIIOBOM
paboTBHI, TIe KAKIBIH NIKOJIBHUK B TIOJTHON Mepe MO-
JKET PaCKPBITh CBOW CITOCOOHOCTH, MEKIUCITUILITHU-
HapHas TemMa, BO3MOKHOCTb MPOAOJIKEHUS IPOEKTa
B CTapILIUX KJaccax — TO, K YeMY CTPEMSITCSI MOJIO-
JIbl€ YUUTEJIs, KOTJa INIAHUPYIOT Ha4aTh POEKTHO-
HCCIIEN0BATENBCKYIO JEATEIBHOCTD.

CrnenoBaTelbHO, MACANBHBIN MIKOJBHBIM Mpo-
€KT NPEICTABISCTCS KAK KOMILJICKCHAs UHTErparus
TBOPYECTBA, HAYYHOTO MCCJIEAOBaHUA W MPAKTHU-
YECKOTO MpUMEHEHUs 3HaHuM. Peanusaruss Takux
MIPOEKTOB CIOCOOCTBYET Pa3BUTHIO YMEHHUH pe-
O0C&HKa, MHTEpECY K HAYKE W TEXHOJIOTHSIM, a TAKKE
(hopMUpYET MPaKTUYECKHE HABBIKH, HEOOXOIUMBIC
BO B3pOCJION >KM3HU. TakuMm oOpa3om, WacaTbHBIN
LIKOJIbHBINA TIPOEKT CTAHOBUTCA HE TOJBKO UHCTPY-

MEHTOM 00YYEHUSI, HO U MIaT(HOPMOH ISl pa3BUTHS
TBOPYECKUX CIIOCOOHOCTEH, 3HAKOMCTBA C MHHOBA-
IUSMH U PACKPBITHS TAJIaHTOB.

3ak/aouyeHne

UccnegoBanue mokasano, 4TO y MOJIOJBIX YUU-
TEJCH €CTh 3HAYUTENbHBIA MOTEHIMAT U MOTHBA-
WS I Y9acTHsl B MPOEKTHO-UCCIIEIOBATEIHCKOM
JIesTEIbHOCTH, OCHOBAHHBIN Ha MX MHTEPECE K CO-
BPEMEHHBIM TEXHOJIOTHAM M WHHOBanusM. OHAKO
ycrex OyJeT 3aBUCeTh OT TPEOoJoJeHus psiaa Oa-
prepoB (HexBaTka pabovero BpEeMEHH, CKYIHOCTh
y4e0HO-METOAMYECKUX PECYPCOB), M COBEpILCH-
CTBOBAHUS JTUYHBIX Ka4eCTB (HEYMEHHE pacIpene-
JSTh BpPeMsi, HEONBITHOCTE). ClIeICTBEHHO, BBIMOJI-
HeHHBIE SWOT-ananu3 mo3Boiamn chOpMHpPOBATEH
MPEICTaBICHNE O MOTHBAIIMU U TTOTPEOHOCTAX MO-
JIOJBIX TIEaroroB, 00 WX MO3UTHBHBIX M HETaTHB-
HBIX Ka4eCTBaX, KOTOPbIE XapaKTEpU3YIOT HX, KaK
uccnenoBareneid. Ilo pesynbraTaM NATUITAHOTO
SWOT-ananu3a BbIJICICHBI KIFOYEBBIC (DAKTOPHI, a
TaKKe pazpaboTaHbl PEKOMEHIAINH TSI CTUMYJITH-
pOBaHUs y4UTeNeld K aKTUBHOMY BEICHUIO MPOECK-
THO-UCCIICIOBATEIbCKOU AESTEIBHOCTH.

Paccyxxnenns o TOM, KakuM Y9aCTHUKH HCCIIe-
JIOBaHMS BUJIAT UJI€AJIbHBIN IIKOJBbHBIA MPOEKT, MO-
MOTAIOT TIOHAThH MOTPEOHOCTh MOJIOJABIX TEIaroroB
B €ro OCYIIECTBICHUH. YYAaCTHUKH HCCIEIOBAHUS
paccMaTpHUBarOT MPOSKT B OOJIBIICH CTEIICHN HE KaK
o0pa3oBaTeIbHBIN HHCTPYMEHT, a KaK Crocood ¢op-
MHUPOBaHUS Y IIKOJIEHUKOB KPUTHYECKOTO MBIIIIIIE-
HUS, HABBIKOB I'PYIIIOBOM M MHJIMBUYaJbHOW pa-
OOTBI, YMEHHSI TPUMEHSThH MPUOOPETEHHBIC 3HAHUS
B TIOBCEJIHEBHOM KM3HU. Bompoc akTyaibHOCTH
MPOEKTOB CTOUT JJI MOJIOABIX TIEAaroroB OCTPO
MMEHHO BBUJY IOTPEOHOCTH Mpe/iiaraTh y4eHHKaM
aKTyaJlbHbIE U 3HAYMMBbIE TEMBI, CIIOCOOCTBYIOIINE
pPa3BUTHIO MHTepeca K yuébe, U BOBIIEKAIOIIHE Jie-
TEH B yIMBUTENbHBIN TpoLiecc 00yUYeHHUSI.

Baxmneiimyro pons B (OpMHUPOBaHUM MOTHBa-
U K BEJICHUIO MPOEKTHBIX 3aHITHI UTParoT MOJ-
JIEp’KKa CO CTOPOHBI pYKOBOJACTBA, CEMEH YUCHUKOB,
a TaKoke OecTPeNnsITCTBEHHBIN JJOCTYII K pecypcam 1
COBPEMEHHBIM TEXHOJOTUSM. JIJIsT MOJIOJIBIX yUHUTE-
JIeH Ba)KHBI 0JJ00PEHUE U TIOOIIPEHUE TTPO/ICITAHHOM
“MH paboThl. OOECIIEYHTH TIearoraM BO3MOKHOCTh
PACKpPBITh TOTSHIMAT KaXKI0r0 peOEHKa U CO3/1aTh
YCJIOBHSI JIi BCECTOPOHHEI'O Pa3BUTHS IIKOJbHU-
KOB — 3ajJja4a, KOTOPYIO CIIeAyeT CUHUTaTh IEepBO-
CTENEeHHOU. MBI JTOJKHBI CTPEMUTBCS K CO3JaHUIO
CUCTEMBI 00pa30BaHMsl, B KOTOPOH aKaJeMHUYECKUe
JIOCTHYKEHUS JIOJDKHBI OBITH OTIOCPEI0BAHBI TBOpUE-
CTBOM H HCCIIEJIOBATEIIECKUM TYXOM.
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THE INFLUENCE OF CULTIVATING POSITIVE EMOTIONS
ON THE ACADEMIC PERFORMANCE
OF HIGH SCHOOL STUDENTS

In the learning process of students: The core role of emotional factors and their potential influence on
the academic achievements of senior high school students. Emotions play a vital role in the learning life
and have an undeniable and far-reaching impact on students’ academic performance. Senior high school
students are in a sensitive period of rapid physical and mental development. They not only encounter
heavy academic pressure but also need to cope with complex psychological changes, which makes
emotional problems particularly prominent among this group. Positive emotions, as a positive psycho-
logical experience, can exert a significant positive effect on the cognitive processes, learning motivation,
and allocation of psychological resources of senior high school students, thereby further promoting the
enhancement of their academic achievements. To understand this phenomenon more deeply, based on
the relevant theoretical framework of educational psychology, this paper conducts a comprehensive and
in-depth exploration of the complex relationship between the cultivation of positive emotions and the
academic achievements of senior high school students. This paper aims to provide scientifically based
and operational reference suggestions for high school education and teaching practices through rigorous
academic analysis, in order to assist senior high school students in managing their emotions more effec-
tively and achieving more excellent academic achievements. 254 schoolchildren took part in the survey.

Keywords: cultivation of positive emotions, high school student, academic performance.
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JKarbIMABI 3MOLUMSIAAPADI KAABINTACTBIPYADBIH,
YKOFapbl CbIHbIN OKYLUbIAAPbIHbIH, OKY YArepiMiHe bIKMaAbl

Kasipri okbITy yAepiciHAE 3MOUMOHaAAbI (hakTopAapAa KepiHic TabaTblH 8CepAepAiH >KOFapbl
CbIHbIM OKYLUBIAAPbIHbIH, AKAaAEMUAAbIK, >KETICTIKTEPIHE bIKMAAbIH alKblHAQY TYMIHAI POA aTKapaAbl.
SMoUMIAAp OKYLUbIAQPAbIH ©MIPIHAE MaHbI3Abl POA aTKApPaAbl >X8HE OAApPAbIH OKY YArepimAepiHe
BCepiHiH, aAbicKa 6apybl Aa AQYCbi3 eKeHiH KepceTeai. OpTa MEKTENTiH >KOFapbl CbiHbIM OKYLUbIAAPbI
Te3 XKYPETiH (PUBMKAABIK XKOHE aKblA-OM AAMYbIHbIH KYPAEAI ke3eHiH 6actaH keweai. OAap Tek
FbIAbIMM KbICbIMMEH 6ET-6ET KEAMEMTIHAIKTEH, SMOLIMOHAAADBI MPpobAemManap epekiue 6aikaAaTbiH OCbl
TONTbIH, apPACbIHAAFbI KYPAEAI MCUXOAOTMSIAbIK, ©3repicTepre Ae Teten 6epe aryAapbl Kepek.KarbIMAbI
3MOLMSIAAP MCUXOAOTUSIABIK, >KaFbIMABI TaXipube peTiHAe KOTHUTUBTI YAepicTepre amTapAblKTal OH
acep eTyi MyMKiH, COHbIMEH KaTap opTa MEKTENTiH XOFapbl CbIHbIM OKYLUbIAAPbIHbIH, OKYFa A€reH bIHTachl
MEH OAapAbIH MCUXOAOTUSIAbIK, PECYPCTapblH GOAIN KepceTe OTbIPbiN, OAAPAbIH, OKY YArepiMAepiH
apTTbIpyFa bIKMaA eTeAl. Makarasa NeAarorMkaAblk, MCUXOAOrUSIHbIH TEOPUSABIK, HETI3AEPIHE CylieHe
OTbIPbIMN, OpPTAa MEKTENTIH >KOFapbl CbIHbIM OKYLIbIAAPbIHbIH aKaAEMMUIABIK, OKY >KETICTIKTepi MeH
3MOLMSIAAPAbBI KAABIMTACTbIPy apacblHAAFbl ©3apa 6aiAaHbICTbl KYPAEAI KYObIAbIC PeTiHAE TepeHipek
TYCiHY YLUiH >XKYPri3iAreH 3epTTeyAiH HOTUXKEAEPi KOPCETIAeA].

3epTTeyAiH MakcaTbl — aAe6MeTTEPAT TarAay XKOHE cayaaHama >KYPri3y apKblAbl XKOFapbl CbiHbIM
OKYLUbIAAPbIHA ©3AEPiHIH SMOLMSIAAPbIH TUIMAT 6acKapa aAy MEH OpTa MEKTENTE JKOFapbl aKaAEMMUSIAbIK,
HOTMXKEre >KEeTyre KOMEKTEeCETIH OAICTEePAI KOAAAHYAbl FbIAbIMM HEri3Aey >K8He MNpaKTUKaAbIK,
ycbiHbicTap 6epy. CayaaHamara 254 OKyLbl KQTbICTbl.

Ty#iH ce3aep: XaFbIMAbI SMOLIMSIAAPAbI >KaCaHAbI >KaF AAnAQ 6Cipy, KOFapbl CbIHbIM OKYLLbICbI, OKY
YATepimi.
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BAnsiHue chopmHpoOBaHMS MO3UTUBHBIX IMOLLMIA
Ha yCreBaemMoCTb Y4YaLLMXCS CTapLUMX KAACCOB

3MOLI,VIVI nrparoT >KM3HEHHO Ba>XHYIO POAb B yLIE6HOl7I KM3HM N OKa3blBalOT HEOCMOPMUMOE U Ba>K-
HOe BO3AENCTBME Ha yCneBaeMoCTb y4dallnxc4. B HacToswee BpeMA B o6yL|eva| LLIKOAbHMKOB KAIO-
YyeBasd POAb MOTUBaAUMKMN yHe€eHNA CBA3aHa C SMOUMOHAAbHbIMA CbaKTOpaMl/l 1 BbIdBA€HUEM NX BAUAHUA
Ha aKaAeMmnyeckne AOCTMXKEHUA CTaplueKAaCCHUMKOB. Yuatumecs CTapwmnx KAaCCcoB CpeAHeVI LLIKOADI
nepe>xmBaroT CAO>KHbIN nepnoA 6bICTpOFO CbVl3VILIECKO['O N YMCTBEHHOI0O pa3BuUTUA. OHM He TOAbKO
CTaAKMBAlOTCA C TAXKEAbIM Hay4YHbIM 43blIKOM, dKaAEMNYECKMM AaBAEHNEM, HO 1 AOAXKHbI CIMPaBAATbCA
CO CAO>KHbIMU TICMXOAOTNHECKNMUN M3MEHEHUSAMK, KOTOPbIEe AEAAIOT 3MOUMOHAAbHbIE l'IpO6/\eMbI OCO-
6EHHO 3aMEeTHbIMM cpean 3TOM rpynrbl. [To3nTHBHbIE 3MOLUUN, KaK U MO3UTUBHbIN MCUXOAOrUYECKUI
OnbIT, MOT'YT OKa3blBaTb 3Ha4YMTEAbHOE NMO3UTMBHOE BO3AENCTBME Ha KOTHUTUBHbIE rnpoueccbl, MOTUBa-
L0 K o6yquM|o M pacnpeAeAeHnIo NCNMXOAOTrMYeCKMX peCcypCoB yHalmxca CTapmnx KAaCCOB CpeAHel;I
LLUKOAbI, TEM CaMbIM Cl'lOCO6CTBy5| Aa/\bHeVlLLIeMy MOBbIWLWEHNIO NUX YCNeBaeMOCTH. A/\ﬂ 6onee F/\y6OKOFO
NMOHMMAHUA 3TOro 9BAE€HMA Ha OCHOBE COOTBETCTBYIOWMX TEOPETUYECKNX OCHOB rneAarormyeckom ncu-
XOAOTMN B MCCAEAOBaHMM MPOBOANTCA yr/\y6/\eHHoe nayyeHume CAO>KHOWM B3aMMOCBSI3U ME>XXAY qI)Op—
MMPOBaHNEM TO3UTUBHbIX 3MOUMM N aKaAEMNYECKMMM AOCTUXKEHMNSIMM y4almnxca Ctaplmnx KAaCCoB
CpeAHel;l LLIKOABI. U,e/\b MCCAEAOBaAHMA — HAa OCHOBE aHaAM3a AUTepaTypbl U NMpoBeAeHMs Ornpoca Hay4YHO
060CcHOBaTb U NMPEeAAOXKNTDb MPpakKTnveCkne pekomMeHAaunn rno rnnpMMeHeH1Io METOAOB MPENoAaBaHnA B
CpeAHel;l LLIKOAE, AAS TOTO, 4YTO6bI MOMOYb CTapleKAaCCHMKaM 6onee 3Cb(bEKTI/IBHO YMNpaBAATb CBOMMU
AMOUMAMU U AO6VIBaTbCSI 6oAee BbICOKMX adaKaAeMMYeCKMX Pe3yAbTaTOB. B onpoce npuHAIAn yyactme

254 lWKOAbHMKA.

KAroueBble caoBa: KYAbTUBMPOBaHME MO3UTUBHbLIX 3MOLI,VI1;I, Y4YeHUK CpeAHeVI LUKOADI, ycCrneBae-

MOCTb.

Introduction

The high school stage is a crucial period for stu-
dents’ academic development. During this period,
they are faced with a heavy academic burden and
the pressure to continue their studies. Against this
background, the influence of emotional states on
students’ academic performance is particularly sig-
nificant. Positive emotions, as an important psycho-
logical capital, can help students cope with learn-
ing challenges more effectively, thereby improving
learning outcomes (Fredrickson, 2001). This study
reveals the bidirectional dynamic relationship be-
tween academic achievement and positive emotions
through empirical data, providing a scientific basis
for constructing an educational ecosystem with the
coordinated development of “emotion — cognition”.
Studies show that positive emotions can not only
enhance students’ cognitive functions (Boekaerts,
2011), but also stimulate their learning motivation
(Ryan & Deci, 2020) and strengthen their psycho-
logical mechanisms (Seligman, 2009).

To achieve this goal, we have explored the fol-
lowing three key research questions:

1. Is there a significant correlation between the
frequency of students’ positive emotions and their
academic performance (class ranking)?

2. Are there any differences in positive emotion-
al experiences among students in different academic
performance groups (such as the top 20%, 20%-
50%, etc.)?

3. Do the mental health courses or activities pro-
vided by the school have a positive impact on stu-
dents’ emotional states and academic performance?

The theoretical significance of this research
lies in its contribution to further understanding the
relationship between emotions and cognition, and
enriching the theoretical system in educational
psychology regarding learning motivation and the
influence of emotions on learning. It is helpful to
clarify the role and status of mental health education
in school education and provide a theoretical basis
for optimizing mental health education courses and
activities. The practical significance lies in guiding
teachers to focus on cultivating students’ positive
emotions in teaching, adopt more effective teach-
ing methods and strategies, enhance students’ learn-
ing enthusiasm and learning outcomes, and thereby
improve the overall quality of education and teach-
ing. Provide data support for the education admin-
istrative department to formulate relevant policies,
making educational decisions more scientific and
reasonable, which is conducive to promoting the
healthy development of the education cause and cre-
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ating a more favorable learning and growth environ-
ment for students.

Literature review

In recent years, educational psychology research
has continuously confirmed that there is a significant
correlation between the emotional states of high
school students and their academic performance. A
national survey conducted by the China Youth and
Children Research Center (2022) revealed that un-
der the pressure of the college entrance examination,
approximately 45% of high school students experi-
enced various degrees of negative emotions such
as anxiety and depression. Among them, the situa-
tions of students from key middle schools and senior
grades of high school were particularly severe. This
data contrasts sharply with the longitudinal research
results of Pekrun et al. (2017), which found that stu-
dents who maintained a positive emotional state per-
formed significantly better than their peers in terms
of classroom participation, homework completion
quality, and exam scores.

The broaden-and-build theory proposed
by Fredrickson (2001) provides a theoretical basis
for understanding this phenomenon. This theory
indicates that positive emotions not only can im-
mediately expand students’ cognitive scope but
also can construct lasting psychological resources
through continuous accumulation. Specifically,
positive emotions influence academic perfor-
mance through three key paths: at the cognitive
level, Boekaerts (2011) found that positive emo-
tions can significantly improve attention concen-
tration and creative thinking; at the motivational
level, Ryan and Deci’s (2020) self-determination
theory confirmed that positive emotions strengthen
intrinsic learning motivation by meeting psycho-
logical needs; at the social environment level, Jen-
nings and Greenberg’s (2009) research showed
that positive teacher-student interactions can form
a positive emotional cycle.

However, the current educational system pays
insufficient attention to emotional cultivation. A
survey by Weissberg et al. (2015) revealed that
only about 30% of middle schools worldwide have
established systematic emotional education sys-
tems. In the context of Chinese education, this issue
is particularly prominent. Most schools’ emotional
education merely stays at the level of scattered
psychological lectures. Therefore, researchers
suggest adopting multi-dimensional intervention
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strategies: based on Seligman’s (2009) positive
education framework, systematically promoting
through classroom emotion management (Wang &
Degol, 2016), growth mindset cultivation (Dweck,
2006), and home-school collaboration (Durlak
et al., 2011). Among them, Yeager and Walton
(2011) developed short-term psychological inter-
vention and Roeser et al. (2013) designed mind-
fulness training, which are particularly suitable for
busy high school students due to their simple op-
eration and significant effect.

Future research should focus on innovating
the emotional cultivation model under the cultural
background of the Chinese college entrance exami-
nation. On one hand, it is necessary to explore how
to balance the examination-oriented demands with
emotional health. On the other hand, it is essential
to develop digital intervention tools that are suitable
for the actual situation of Chinese education, so that
emotional education can truly be integrated into dai-
ly teaching practice and promote students’ all-round
development.

Methodology

The data of this study were collected through
online questionnaires created by the class mini-man-
ager program. The survey was conducted from April
30, 2025 to May 2, 2025. Participants answered 14
questions related to positive emotions and regula-
tory strategies. The questionnaire was distributed to
a key high school in China, and six classes of differ-
ent grades were randomly selected to fill it out. The
charts for statistical analysis were all created using
Word.

Research results

A total of 254 students participated in the anon-
ymous questionnaire survey.

Statistical information: Table 1 provides infor-
mation on the main sources of positive emotions
among high school students. Students select the
main source of their positive emotions from five
options through multiple-choice methods. Among
them, academic sense of achievement (75.2%) is the
most common source of positive emotions. More
than three quarters of the students list it as one of the
sources, followed by self-motivation (66.9%), hob-
bies (63.8%), and family support (60.6%). The in-
fluence of the teacher-student relationship (49.6%)
is relatively small, but it still has a positive effect
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on nearly half of the students. This indicates that
students’ positive emotions mainly stem from aca-
demic achievements and personal intrinsic motiva-

Table 1 — The Main Sources of Positive emotions

tion. Meanwhile, family support and hobbies are
also important supplements, while the influence of
the teacher-student relationship is relatively limited.

Type Number of people Percentage
Academic sense of achievement 191 75.2
Self-motivation 170 66.9
Sources of positive emotions Hobbies and interests 162 63.8
Family support 154 60.6
Teacher-student relationship 126 49.6

Methods for regulating emotions: Table 2 pro-
vides the main methods for students to self-regulate
their emotions. According to the data analysis re-
sults, the most commonly used emotional regulation
methods by students and their usage frequencies
are as follows: Exercise or listening to music — 156
times (the most commonly used regulation method);
Confide in friends/family — 151 times; Self-mo-
tivation (such as setting small goals) — 148 times;
Through meditation or deep breathing — 98 times;
Other methods — 72 times. The usage frequencies
of the first three regulation methods (exercise/mu-

Table 2 — Main Methods for Regulating Emotions

sic, confiding, and self-motivation) are very close
and they are the most commonly adopted emotional
regulation strategies by students. Although medita-
tion/deep breathing also has a certain usage rate, it is
significantly lower than the first three methods. Ap-
proximately 5% of the adjustment methods fall into
the “Other” category, indicating that there are some
personalized adjustment methods not listed. These
data indicate that students mainly rely on three main
approaches: social support (confiding), physical ac-
tivity (exercise), and goal management (self-moti-
vation) to regulate their learning emotions.

Type Number of people Percentage
Exercise or listen to music 156 61.42
Pour out your heart to friends/family 151 59.45
Method Self-motivation (such as setting small goals) 148 58.27
Through meditation or deep breathing 98 38.58
Other ways 72 28.35

Research question 1: Is there a significant
correlation between the frequency of students’
positive emotions and their academic perfor-
mance (class ranking)?

The following Chart 1 calculates the average
positive emotion scores of different ranking inter-
vals based on the frequency of positive emotions,
and Chart 2 shows the relationship between positive
emotion scores and academic performance.

Chart 1 shows that the average positive emo-
tion score of the top 20% of students is the highest

(about 18.5 points), followed by that of students in
the 20%-50% range (about 16.8 points), the average
score of students in the 50%-80% range is relatively
low (about 15.2 points), and the average score of
students in the bottom 20% is the lowest (about 14.5
points).

Chart 2 shows that as the score of positive emo-
tions increases, students’ academic performance
(class ranking) shows an upward trend, and this re-
lationship is particularly obvious when the score of
positive emotions is above 15 points. When the total
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score of positive emotions is greater than 15 points,
80% of the students are in the top 50%. When the
total score is less than 10 points, 75% of the students

are in the bottom 50%. In particular, among the 12
students who scored a full 25 points, 9 (75%) were
in the top 20%.

The average positive emotion scores of different ranking intervals

50%-80% 20% behind

Chart 1 — Average positive emotion scores in different ranking intervals

The relationship between positive emotion scores and academic performance
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20
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20% ahead 20%-50%
5 10
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15 20 25

e=20% ahead =1 20%-50% =2 50%-80% =3 20% behind=4

Chart 2 — The relationship between Positive Emotion Scores and academic performance

Research Question 2: Are there any differ-
ences in positive emotional experiences among
students in different academic performance
groups (such as the top 20%, 20%-50%, etc.)?

Table 3 shows the comparison of the total scores
of positive emotions in each group. According to the
data analysis, one-way analysis of variance showed
that there were significant differences in the total
score of positive emotions among different academ-
ic performance groups (F(3,246)=28.37, p<0.001).
The Tukey HSD post hoc test indicated that pair-
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wise comparisons between all groups reached sig-
nificant levels (ps<0.05), specifically manifested as
the higher the ranking of the group, the higher the
level of positive emotions. The average difference
between 20% ahead and 20% behind is 5.1 points
(out of 25 points), which means that the top 20%
of students experience “happiness” 1.3 times more
frequently each day and have a 35% higher prob-
ability of feeling “full of hope” than the bottom 20%
of students. Chart 3 shows that there is a dose-effect
between grades and emotions.
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Table 3 — Comparison of the total Scores of Positive Emotions in Each Group (Mean)

Academic pe.rformance Sample size Average Fotal score of posmve Standard deviation
grouping emotions (5-25 points)
20% ahead 62 18.7 32
20%-50% 85 16.3 4.1
50%-80% 72 14.9 4.5
20% behind 31 13.6 5
| Learning
P engagement !
. romote Improve K
Positive | L Academic
emotions performance
T Feedback

Chart 3 — There is a dose effect between grades and emotions:

Research Question 3: Do the mental health
courses or activities provided by schools have a
positive impact on students’ emotional states and
academic performance?

According to the analysis results in Chart 4, the
provision of mental health courses can be conclud-
ed: 45.7% of the students indicated that the school
“often has” mental health courses; 37.8% of the
students indicated “occasionally”. 16.5% of the stu-
dents indicated “almost none ““. According to Chart
5, the distribution of students’ emotional states was
obtained: 44.5% of the students were in a moder-
ate emotional state (11-15 points); 32.3% of the stu-

dents were in a good emotional state (16-20 points);
23.2% of the students had a low emotional state
(5-10 points). According to Chart 6, the relation-
ship between academic performance and course fre-
quency was obtained: The proportion of the top 20%
excellent students: The “frequently have” course
group accounted for 32.8%; Occasionally, there was
“Group accounted for 32.3%;” Hardly any “group”
accounted for 26.2%; The proportion of students in
the bottom 20% : “almost none” was the highest in
the course group (23.8%); There is often “group sec-
ond (16.4%);” Occasionally, there was “the lowest
group (8.3%)”.

Mental health courses provide frequency distribution

m Often

® QOccasionally

® Hardly any

Chart 4 — Mental health courses provide frequency distribution
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Distribution of students’ emotional states

= Low (5-10 points)

u Medium (11-15 points)

= High (16-20 points)

Chart 5 — Distribution of students’ emotional states

The distribution of academic performance under different frequencies of mental health courses

0.4

0.35
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0.15
0.24
0.1
0.16
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Hardly any
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Chart 6 — The distribution of academic performance
under different frequencies of mental health courses

From this, it can be concluded that providing
mental health courses is indeed associated with bet-
ter academic performance, and a moderate frequen-
cy of mental health courses (“ occasionally ) seems
to be the most effective in promoting academic
performance; Not providing courses at all has a sig-
nificant negative impact on academic performance.
Courses with an excessively high frequency may be
less effective than those with a moderate frequency.

Discussion

The data of this study show that the level of posi-
tive emotions is significantly positively correlated
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with academic performance, which is specifically
manifested as: The top 20% of students had the high-
est positive emotion scores, while the bottom 20%
had the lowest, and the differences among the groups
were significant (*p* < 0.001). Among the 12 stu-
dents who scored 25 points (out of a full score), 75%
were in the top 20%, further strengthening the con-
nection between high positive emotions and excellent
academic performance. This result supports Fredrick-
son’s broadening -and-Build Theory, that is, positive
emotions can Broaden cognitive resources (such as
attention and creativity) and build lasting psycho-
logical capital (such as resilience and self-efficacy),
thereby promoting academic performance.
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Among the sources of positive emotions, aca-
demic achievement and self-motivation account
for the highest proportion, indicating the achieve-
ment feedback cycle. Academic success itself is an
important source of positive emotions, and posi-
tive emotions further promote learning motivation,
forming a virtuous cycle. Self-motivation (such as
goal setting), as a key factor of intrinsic motiva-
tion, can maintain long-term learning engagement
and reduce academic burnout. In contrast, the influ-
ence of the teacher-student relationship is relatively
weak, which may reflect the insufficiency of teach-
ers’ emotional support in the current school environ-
ment, or the characteristic that high school students
rely more on autonomy rather than external author-
ity.

In terms of emotion regulation strategies, the
most commonly used regulation methods by stu-
dents (exercise/music 61.42%, confiding 59.45%,
self-motivation 58.27%) all belong to active cop-
ing strategies. Exercise/music can relieve stress and
improve subsequent cognitive performance (such
as working memory) through physiological arousal
(such as endorphin release). Confiding can support
the buffering of academic pressure and reduce emo-
tional exhaustion (in line with the social buffering
theory). Self-motivation, such as goal setting (like
the SMART principle), is directly related to aca-
demic planning ability and promotes the improve-
ment of academic performance. The usage rate of
meditation and deep breathing is relatively low, pos-
sibly because it requires a higher training threshold
or high school students prefer immediate and effec-
tive regulation methods.

The frequency of mental health courses has an
inverted U-shaped relationship with academic per-
formance: the “occasional” course group performed
the best (only 8.3% of the bottom 20% of students),
indicating that moderate intervention is more effec-
tive than high frequency (which may cause burnout)
or absence (lack of support). The absence of courses
can cause certain negative impacts. The proportion
of students in the bottom 20% of the “almost no”
course group reached 23.8%, highlighting the pro-

tective effect of mental health education on the un-
derachievers academically. This discovery supports
the Yerkes-Dodson Law, which states that moderate
psychological intervention can optimize the arousal
level, while both excessive and insufficient inter-
vention will reduce efficacy.

Conclusion

Cultivating positive emotions has a significant
impact on the academic performance of high school
students. Positive emotions affect academic per-
formance through triple mechanisms of cognitive
expansion (Fredrickson, 2001), motivation main-
tenance (Ryan & Deci, 2020), and stress buffer-
ing (Skinner & Pitzer, 2012), and moderate mental
health education can amplify this effect. Educa-
tors should regard emotion management as a core
element of academic promotion rather than an ac-
cessory. Positive emotions can enhance the learn-
ing efficiency and academic achievements of high
school students by improving cognitive processes
(Boekaerts, 2011), stimulating learning motivation
(Dweck, 2006), and strengthening psychological re-
sources (Seligman, 2009). These findings were sup-
ported by a meta-analysis of emotional intervention
based on schools (Durlak et al., 2011; Linnenbrink-
Garcia & Pekrun, 2011).

In the practice of high school education and
teaching, teachers should attach importance to the
cultivation of students’ positive emotions, create
a positive classroom atmosphere (Wang & Degol,
2016), carry out mental health education activities
(Weissberg et al., 2015), guide students to conduct
positive self-reflection and evaluation (Yeager &
Walton, 2011), strengthen home-school cooperation
(Jennings & Greenberg, 2009), and jointly create an
environment conducive to the cultivation of positive
emotions for students. By cultivating positive emo-
tions, it helps high school students better cope with
the challenges in study and life, improve academic
performance (Pekrun et al., 2017), and promote the
healthy development of both body and mind (Roeser
etal., 2013).
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bOAALLAK LUETEA TIAI MYTAAIMAEPIHIH,
UNDPADBIK AAATTTUBTI BIAIM BEPYTE AAUBIHADbITbI

Lindpabik, apantumeTi Giaim 6epy oKy npoueciH apbip GiAiM aAyLIbIHbIH >KeKe MyMKIHAIKTEpi
MEH epeklLEeAIKTepiH eCcKepy apkblAbl YbIMAACTBIPYFa MYMKIHAIK 6GepeTiH  TeXHOAOrMSIAAPAbIH
6ipi. TeXHOAOIMS >kacaHAbl MHTEAAEKT HEri3iHAE OKY MasMyHbIH 9p OKylublFa Gerimaenai, api 6ip
TakbIpbINTaH KEAECi TaKbIpbINKa 6Tnec GypbiH COA TaKbIPbIMTbl TOAbIK, TYCiHYiH KamTamacbi3 eTeAi.
3amaHayu MyFaAiM 63 Kacibn TaxxiprubeciHAe OCbIHAAM TEXHOAOTMSAAPAbI KOAAAHA aAybl kepek. CoA
cebenTi apanTuBTi GiAiM 6epy HerisiHae 6oAaliak, neAarortepAiH Ky3blPeTiH KaAbINTacTbipy eTe
MaHbI3Abl. 3epPTTEYAIH Heri3ri MakcaTbl — 6oAallak, WeTeA TiAl MyFaAiMAEpPiHIH LUMMPABIK, aAanTUBTI
OKbITYFa AAMbIHABIFbIHBIH Ka3ipri >karaaibiH 3epTTey. OcCbl MakcaTKa XeTy YiliH 3epTreyae cyxbar
JKOHe cayaAHama aaicTepi KoAAaHbIAAbL. XKaanbl 6B01703 «LLleTeA TiAi: exi WweTeA TiAi MyFaAiMaepiH
AasipAaay» GiAim 6epy 6araapAamachl 6oMbIHLIA OKUTBIH 118 CTYAEHT KoHE MEKTENTE >KYMbIC )KaCanTbIH
11 aFblALLbIH TIAI MyFaAiMi 3epTTeyre KaTbiCTbl. MekTen MyFaaiMaepi cyx6at 6apbiCbIHAA aFbIALLIbIH TiAl
cabarblH YMbIMAACTbIPY 6apbICbiHAQ KE3AECETIH HEri3ri MaceAeAep XXOHe MEKTErNKe XKYMbICKa KeAETiH
»Kac MamMaHAapFa KaXKeTTi Ky3blpeTTep TypaAbl OMAapbIMeH 66AICTi. boAallak LeTeA TiAi MyFaAiMAepiHiH
apacblHAQ XKYPri3iAreH cayaaHama HOTHXKeCiHAE BiAIM aAyLLIbIAAPABIH KOMLWIAIr aaanTuBTi Giim 6Gepyai
oH 0GaraAalTbIHAbIFbI aHbIKTAAABI, OAap 6oAalak, KacCiGiHAE OCbIHAAM TEXHOAOTMSAAPAbI KOAAQHY
KaXKeTTiriHe TOKTaAAbl. AAaiiaa, 6oAalak MaMaHAAPAbIH aAANTUBTI MAQT(IOPMAAAPMEH >KYMbIC Xacay
YLWiH TEXHWMKAAbIK, >KOHE SAICTEMEAIK KOMEK KaXKeT eTeTiHAIT aHbIKTaAAbl. ByA HaTUXeAep aAanTUBTI
6iAiM Bepy nAaTOPMarapbIMEH >KYMbIC XacayAbl 8pi Kapai AaMbITy KEPEeKTIriH KepceTea,.

TyiiH ce3aep: 6oaalLak, LWeTeA TiAl MyFaaiMAepi, aaanTueTi Giim 6epy, aaanTuBTI NAaTopmanap.
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Readiness of Prospective Foreign Language Teachers
to Digital Adaptive Learning

Digital adaptive education is one of the up-to-date technologies that allows organizing the educa-
tional process taking into account the individual capabilities and needs of each student. The technology
makes it possible to adapt educational content for each student based on artificial intelligence, where it
is necessary to master one topic before moving on to the next one. A modern teacher should be able to
use such technologies in his / her professional practice. In this regard, the issue of forming professional
competencies of pre-service teachers based on digital adaptive learning becomes relevant. The main ob-
jective of the study is to examine the current state of readiness of future foreign language teachers to use
digital adaptive learning in their future occupation. The study was conducted using interview and survey
methods. A total of 118 students enrolled in the educational program 6B01703 “Training Teachers of
a Foreign Language: Two Foreign Languages” and 11 English teachers working in schools participated
in the research. During the interviews, school teachers shared their thoughts on the main challenges
faced in organizing English lessons and the competencies required for young specialists entering the
workforce. The survey conducted among future foreign language teachers revealed that the majority of
students have a positive view of adaptive education and expressed their desire to use such technologies
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in their future careers. However, it turned out that most future teachers need technical and methodologi-
cal assistance in working with these platforms. These results indicate the need for further development
in working with adaptive learning platforms.

Keywords: future foreign language teachers, adaptive education, adaptive platforms.

M.B. Kypmatuesa', A.H. Xopabekosa?*, P.C. Xeaanbaesa®,
®.T. Epexarosa*, ®.M. CarbibekoBa?
"KO>xkHO-KasaxcraHckuin neaarornyeckunii yHusepcmteT um. Y. XKannbekosa, LLbimkeHT, KazaxcraH
2lOxHo-KasaxcTaHckuin yHuBepeuTeT uM. M. AyasoBa, LLIbimkeHT, Ka3axcTaH
3XeTtbicycknin yHnBepcuteT um. M. JKaHcyrypoBa, TaaabikopraH, KasaxcraH
4LleHTpaAbHO-A3MATCKMIA MIHHOBaLUMOHHbIN yHuBepcuTeT, LLIbimkeHT, KasaxcTtaH
*e-mail: ainur-zhorabekova@mail.ru

FOTOBHOCTb OYAYLLIMX YUMTEAEH MHOCTPAHHOTO S13bIKa
K LMCPPOBOMY aAQNTUBHOMY O0YUEHMIO

LincbpoBoe apanTnBHoe obyueHne — 0AHA M3 TEXHOAOTMI, MO3BOASIOLLAS OPraHM30BaTh 06pas3o-
BaTeAbHbIM MPOLLECC C YYETOM MHAMBUAYAAbHbIX BO3MOXHOCTEN M 0COOEHHOCTEN KaXxAoro obyyaio-
werocsi. TEXHOAOTMSI MO3BOASIET aAANTUPOBATb YUEOHbIN KOHTEHT AAS KaXKAOro ofydvaroulerocs Ha
OCHOBE WMCKYCCTBEHHOIO MHTEAAEKTA, TA€ HEOOXOAMMO YCBOUTb OAHY TEMY, MPEXAE YeM MepenTun K
caepytoweit. CoOBpeMEHHbIN NeAaror AOAXKEH YMETb MCMOAb30BaTh MOAOGHbIE TEXHOAOTUM B CBOEW
NpoeCcCMOHaAbHON NPAKTMKE. B CBA3M C 3TMM aKTyaAbHbIM CTAHOBUTCS BOMPOC (DOPMMPOBAHMNS NPO-
(heccrMoHaAbHOM KOMMETEHLMI OYAYLIMX YUMTEAEN Ha OCHOBE LM(POBOro apanTUBHOIO 0byyeHus.
LleAb nccaepAOBaHMS — BbISIBUTb HbIHELLHEE COCTOSIHWE FOTOBHOCTU BYAYLUMX yYMTEeAe MHOCTPAHHOTO
93blKa K MCMOAb30BaHMIO LMPOBOro aAanTMBHOrO 0byueHus B cBoeit Oyayliieit NpodeCCMOHAAbHOM
AesTeAbHOCTU. MccaepoBaHre GbIAO MPOBEAEHO C MCMIOAb30BAHMEM METOAOB MHTEPBbLIO M aHKETUPO-
BaHMWsl, B KOTOPOM MpPMHSIAM yuyacTre 118 cTyaeHToB obpasoBaTeAbHoN nporpammbl 6B01703 «[Moa-
rOTOBKa YUMTeAe MHOCTPAHHOIO 93blKa: ABa MHOCTPAHHbIX 93bIKOB» 1 11 yuYnTeAen aHrAUIMCKOro 43bl-
Ka, paboTalowmx B LIKOAAX. Bo Bpems MHTEPBbIO LUKOAbHbIE YUMTEAS MOAEAMAUCH CBOMM MHEHUEM O
KAIOYEBbIX NMPoHAEMax, BO3HMKAIOLLMX NMPU OpraHM3aLMi YpoKOB aHIAMICKOrO s3blka, a TakXke O npo-
(heccroHaAbHbIX KOMMETEHLMsX, HEOOXOAMMBIX MOAOABIM CrielMaAncTam. 1o pesyabTaTtam onpoca,
NMPOBEAEHHOTO CPEAN BYAYLIMX YUMTEAEH MHOCTPAHHBIX SI3bIKOB, ObIAO BbISIBAEHO, UTO GOAbLUMHCTBO
00YyYaloLLIMXCS MOAOXKMTEABHO OLIEHUBAIOT aAanTMBHOE 06pa3oBaHMe W BbIPAXKAlOT XeAaHue npume-
HSITb TaKuMe TEXHOAOIMU B CBOe OyAylien npodecCMoHaAbHOM AesTeAbHOCTM. OAHAKO, OKa3aAoCh,
4YTO GOABLUIMHCTBO GYAYLUMX MEAArOrOB HY>KAQIOTCS B TEXHMUYECKOM M METOAMYECKON MOMOLLUM MpK
paboTe ¢ AaHHbIMM NAATOPMaMU. ITH Pe3yAbTaThl YKa3bIBAIOT HA HEOGXOAMMOCTb AQAbHEMLLETO Pa3-
BUTUS PABOTbI C aAANTUBHBIMU 06Pa30BaTEAbHbIMK NMAATOPMaMM.

KAtoueBbie cAoBa: OyAyLIME YUMTEAS MHOCTPAHHbIX 93bIKOB, aAaNTUBHOE 06pas3oBaHme, aAanTmB-
Hble NAAT(OPMbI.

Kipicne

CaHJIBIK, TEXHOJOTHsUIApABIH OimiM Oepy ca-
JACBIHIa MaHBI3BI 6Te 30p. Omap Typii 3amMaHayn
riaropMaiap, BUPTYaJibl IIBIHIBIK, KOCBIMIIIA-
Jlap CHUSAKTHI OPTYPIi Kypajamgap apKbUIbI OLTIM aiy-
IIBUTAPABIH KOKETTUTIKTepiHe OeriMene OThIPHII,
OiimM Oepy YpIicCiHiH kaHa MMIiHiH kacayaa. JKo-
Fapbl TEXHOJIOTHSJIAP IIH MaHbBI3IbLUIBIFBI O1p KaTap
pecMu KyxkaTtapaa kepcerinreH. Moacenen, XXo-
Fapbl OUTIMII KOHE FBUIBIMIBI JAaMBITYAbIH 2023
— 2029 xputmapra apHaJFaH TYXKBIPBIMIaMachIHAA
(2023) xone 2023 xbUTFb 22 KbIpKYiekTe «bimiM-
Il YIT» camaisl OimiM Oepy» YIATTBIK KOOAChIHIA
(2023) camanel 6imimM Oepy KyieciH Kypy, OKBITY
carachlH apTTHIPY JKOHE MU PIAHILIPY MOceIenepi
KOTEpIITeH.

byn 3eprreyne amantuBti Oinmim O6epy (ABDB)
OarmapinamaiapblH IIeTeN Tl cabaFblHa KipiKTIpy
Maceneci KapacTeipbuiagsl. ABB — Oyn JxacaIbl
UHTEJUICKT )KOHE KOMITBIOTEPJIIK aJIrOPUTMACPI KOJI-
JTaHy apKbUIbI OKY YAEpiciH OeiiMaeyre MyMKIHIIIK
Oepetin Ou1iM Oepy Tocuti. O OUIIM amynIbLIap/IbI
JKaHa aKMaparThl jkalk KaObUIIayIbl poJIiHeH Oel-
CeH[Il KaThIcylbiFa aiHanabpaapl. (CoenmmcTuanTo
xoHe T.0., 2024:160). Kazipri tagma Moodle LMS
(Mop3e xoHe T.0., 2021), Realizeit (Xoyyun xoHe
Jlunyg, 2014), Squirrel Al (Hoxc, 2020), DuoLingo
(bepa xone T1.6., 2024) cusiktel ABB 6arnapiamana-
PBI KEHIHEH KOJIJaHBUIA L, OJap OLTiM amymibiiap-
Fa HYCKAyJIBIKTap, KEHECTEp KOHE OKY YJrepimiHe
Kepi OaiiaHpIC Oepei.

«[lemaror» xocinTik crangapteinaa (2022)
MyFaigiM «biTiM amymibIHBIH JKEKe epeKIIeNiKTepi
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MEH KQKETTUTIKTEPiH €CKepe OTHIPHII, OKBITY KOHE
TopOUesIey MaKcaTTapblHa COMKEC OKBITY TEXHOJIO-
TUSUIAPBIH Nainananaasy, «OKBITY MEH TopOueney
MYMKIHAIKTEpiH KEHEHTYy YIIIH OKYy TpOIECiHAe
aKIMapaTThIK TEXHOJOTHSUIAPbl KOJJaHAJbD JIeT
kasputFad. Erep, memaror 3amMaHayd TEXHOJIOTHS-
JapabIH OipiH OKY Mporecine THIMII KipiKTipe ajca,
oJI OLTiM aTymIbUIapABIH OKY YATepiMiHe OH oce-
piH THTri3enmi. Aaiifa, KeNTereH )ac MyFraiimjaep
ABb Oarnmaprmamanapsl CEeKiIIl TEXHOJIOTHSIIAPIBI
TUIMI Malijganana anMaiael (3yJuaHTu xoHe T.0.,
2024:117).

3epTTeyIiH Heri3ri MakcaThl — OoJalaK MIeTen
T MYFaTIMAEPIHIH TUGPIBIK alaNTHBTI OKBITYFa
JANBIHABIFBIHBIH Ka3ipri kKargaibiH 3eprrey. My-
FamiMaepai cabakTa TEXHOJIOTHSHBI TIaimanaHyra
YHpETY/IiH aJFBIIIapThl OJapbIH COJ TEXHOJIOTHS
Typanbl TycCiHiriH anbikTay. Carransas (2011:41)
alTyBIHIIIA, MYHJAH 3epTTEyJIep MYFATIMJIEP/IiH €H
MBIKTBI )KOHE €H DJICI3 TYCTapbIH aHBIKTayFa KOMEK-
Tecei.

Ocpnl opaiiia yii 3epTTey Cyparbl TYbIHIAMIbI:

1. FeumpiMu onebuertepe MUGPIbIK aJanTHB-
TI OKBITY TEXHOJOTHSJIAPbIH KOJJIAHY/IbIH TEO-
PUSUTBIK JKOHE TIPAKTUKAJBIK aCIeKTuIepl Kanai
cumarTaifajb?

2. MekrenTeri arbUIIBIH T cabaKTapbIH
yiBIMAAcCTEIpy  OapbhIChIHAAQ Ke3AeceTiH 0acThl
KUBIHIBIKTAP KaHIal, )KOHE 0JIap bl MICHIyAiH KaH-
Jai sxkoJmapsl 6ap?

3. bomamak tmieren Tl MyFaliMAEPIHIH OKY
nponeciane ABb kommany Ttoxipubecine mereH
Ke3Kapachl KaHjal xoHe Oomnamak, kacioinne Abb
TEXHOJIOTHUSIIAPBIH KOJAaHyFa TaibrH 6a?

OneduneTKe MOJay

Tapuxu Typrblga aJlanTHBTI OKBITY/IBIH HETi3-
nepi XX FachIpAbIH OPTachIHIA JKEKE OKBITY KOH-
HeTIHSIIAPBIHBIH JaMybIHa CYHeHreH. Amaiina, Oy
uaesnap Tek 1970 xpuiapbl ecenteyil TeXHOIO-
TUSUTAPIBIH Taiaa 00ysIMeH ITUGPIIBIK (hopMaTTa
JKy3ere aca bacTajbl.

ABb xyiienepin KypyJnarbl aifamikbl TaIlbl-
HBICTAp OUTIM aNlyIIBIHBIH JaibIHABIK JCHICHiHE
OcitimMzene alaThlH KOMITBIOTEPIIIK OaFmapiiaMa-
nap/pl naiaananyapl KaMmThibl. COHBIH IMTHAE aj-
FaIIKbI OenTim skobanapasiH 0ipi — 1960 xeutmaps
Wnnunoiic ynuBepcutetinge sxacanran PLATO
(Programmed Logic for Automatic Teaching
Operations) xyiieci 60sp1. OJ OKBITY/IBI JKEKETIIe-
JICHAIPY YIIIH WHTEPaKTHUBTI CIEHApUiiepai Koi-
naunael (MaBpyau xeHe 1.0., 2016:117).
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1990 xpInAapsl runepMeia MEH HHTEPHET TeX-
HOJIOTHSIJIAPBIHBIH, JIaMYbI aJJalTUBTI JIEKTPOH/IBIK
OKBITY JXYHeNepiHiH maiiga OoyyblHa BIKMAN ETTi.
Bbyn xyifenep maiimananymsuiap Typajibl MOIiMET-
Tepal Tanjay apKbUIbl MasMyH MEH MaTepHaibl
YCBIHY TOCUIAepiH oHTaimaHmpipabl. Onap skacaH-
JIbl UHTEJUIEKT MPUHUUINTEPIH MaijanaHy apKbUIbl
OKBITYIBIH KEKEICHAIPUTYiH eaoyip JKaKCapTThl
(3apkoBuu, 2020:74).

XXI FaceIlpapiH OachlHIA NEPEKTEp KOJICMiHIH
apTybl aJanTHUBTI KyHenepAl aHarypjbIM TaHBI-
MaJj opi KopkeTiMai eTti. Onap yHUBEPCUTETTEPE
FaHa eMec, KociOM NaspibIK MEH Kalmnai OHJaiH
OuriM Oepyne e KoimaHputa OacTambl. MEBICaHL,
DreamBox Learning xone Carnegie Learning cusik-
ThI TaTgopmanap CTYJASHTTEPAIH KeTICTIKTepiH
OakpLIall, TarchlpMaiap/bl OJIapAblH KaXEeTTUTIKTe-
pine OeiiMaelTin anroput™aepai Konganansl (Ct-
PHETIKOBCKH kdHE T.0., 2024:5).

Kasipri 3eprreynep mepcoHaIM3alus ajiro-
PUTMICPIH KETUIAIpYTre, MAaIIUHAIBIK OKBITY MEH
YJIKEeH JIepeKTeplli TaljayFa Hazap ayiapaisl. byn
TEXHOJIOTHsIJIap TEK Ma3MYH/Ibl OeiMen KaHa KO-
Mai, OUTIM aTyIIbUIapABIH ajija MYMKiH O0IaThiH
KHUBIHJIBIKTapbIH OOJDKayFa MYMKIHIIK Oepeni. byn
OKBITY YAEpiciH HerypiasiM THiMmai eteni (JkuHT
)koHe T.0., 2023:3).

AnmanTuBTi OKBITY TuIaTopmManapel Oismim Oe-
pyal KEKeJNeHIIpyre KOMEKTECETiH alrOpUTMIEp
HeTi3iH/1e J)KYMBIC JKacaiiipl, Oyn MyramiMre OimiM
aTyIIBUTAP/BIH, Ka3ipri OLTiM JIeHTeii MeH e3iH-
JIK KKETTUTIKTEPIH €CKepe OTBIPHII, TalchlpMa
naieiHaayra MymkiHgik oepemi. (Kem, 2022:387),
(TypceiaoBa xone T.6., 2023:102)

3eprrenreH opedueTTeplie aAanTHBTI  OlUTIM
6epy opOip OKYIIBIHBIH 1Tepiiey KbUITaM/IbIFbIHA,
KaJlaybIHa KOHE JKEKE KAKETTITIKTEPiH eCKepe OThI-
PBIT, OKY TIpoIeciH Oeifimaeyre HeriznenreH OimiM
Oepy Tocimi nereH aHbikTama OepinreH. (Map3yku
*koHe T.0., 2024:195).

Temenne ABbB nerisri kepcerkimrepi Oepingi:

1. Binimoi minoemmi mypoe anodvin aia OaxKwl-
nay. ABb Garnapinamaceinaa OidiM alymisl Typajbl
aJIFamIKel MarTymMaT 0onysl THic. bipinami 6akputay
HeTi3iHe OaFnapiaaMa 1971 coil OiTiM amyIibFa coii-
KeC KeJIeTiH TpaeKTopus Kypaasl. COHBIMEH KaTap,
MYFaJliM KaOblJ1/1ay ChIHAFBI MEH KOPBITHIH/IBI HOTH-
JKeJepIl CAIBICTBIPY apKbUIbI JIa OKYIIBIHBIH YJITe-
pimin Oaranaii anambl.

2. Oy Kypcoii 0emanu3ayusiay Hcone OHbIH
Jrcexe bonixmepin 6onin kopcemy. ATanTHBTI OKbI-
Ty *KyHeci Kypc KYPBUIBIMBIH OKYIIBIHBIH aFbIM/ia-
FBI O1TIM JIeHreiiHe Kapail KypaThIHIBIKTaH, Kail 0e-
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JiMJIEp YCBIHBUIATBIHBIH JIIBIH alla 00IKay MYMKIiH
emec. OcplFaH OalIaHBICTBI OKY KYPCHIHBIH 9pOip
Oediri gepOec AMEMEHT peTiHIe KYPBUTYBI KepeK.

3. Kypcmuly ocexe bOonikmepiniy apacwvinod
o3apa mayendinix Kypy. TakpIppIITap Ma3MyHbI 00-
HpIHIIA Oip-OipiHEeH Toyenci3 OOIFaHbIMEH, OJap/Ibl
OKy peTi KaraH cakraixy Kepek. SFHu, erep Oinim
amymisl A TakbIpbIOBI OOMBIHIIA TepeH OimiMi 60II-
Maca Hemece b TakbIpbIOBIH OKY YLIIH KaXETTi Ma-
HBI3JBI MAFTYMaT A TaKbIPBIOBIHIA 00JICA, OHIA O
A TakbIpBIOBIH TOJBIK UTepMeit, b TakpIpbIObIH Oac-
Tall amMaiael. bynm ToyenmutikTepai aWKbIHIAyFa
Kypc o3ipueymrici xayantsl (MoyneHoB xoHe T.0.,
2019:204).

Hudpask ananTuBTi OKBITY OKY YAEpiciH OiniM
aTyIIBUTAP/IbIH KAKETTUTIKTepiHe Kapal WKeMaey
JKoHe OLTIM JIeHreiiH 0OBEKTHBTI Oaranay MYMKiH-
JIT1 CUAKTHI OipKaTap apTHIKIIBUIBIKTAPEIMEH €peK-
nreneneai. Meicanbl, 3yOkoB (2024:46) 3eprreyi
Ooifpraa cabak 6apeickiHaa ABb maitmanany Ginim
AIyIIBIIAPAbIH OKYFa AETeH MOTHUBALUSCHIH apTThI-
panpl. AganTuBTi TUIaT(GOpMa OKBUTBIM, JKa3bLIBIM,
AUTBUTBIM >KOHE TBHIHAAIBIM JAaFIbIIapBIHBIH MIPOT-
peciH TMHAMUKAIBIK Typae Oakpliaiiapl. COHBIMEH
Kartap, O1TiM aTyIIbIHBIH MBIKTHI KOHE BJICI3 TYCTa-
PBIH ecKepe OTBIPHIN, ic-OpeKeTTep Ti30eriH Kypa-
Ibl. AFpIMIaFbl Oaranay OiiMm Oepy Ma3MYHBIHBIH
KeJIeMi MEH KYPJENITITiH Ty3eTyMeH Tikenen Oaii-
JIaHBICTHI O0ITyBI THIiC. IHTENIEKTyaabl OKBITY Y-
fienepi OLTiM amymIBIHBIH KaTenepi MeH TyciHOereH
TYCTapblH TEPEH TalJay apKbUIbl KEKEICHAIPIITreH
Kepi Oaitanbic Oepemi. by xkaz0ara »koHe aybI3eKi
celiieyliH camachlH, COHal-aK, 0acka jaa canauap-
JTbI MAKCaTTHI TYPJIE )KaKcapTyFa MYMKIHIIK Oepei.

3eprreyinepae nudpIibIK agantuBTi OimiM Oepy
MeH A9CTYpJi oduaiiH OKBITYABI YTBHIMJBI YiJec-
TIpeTiH apanac OKBITy TOCUI aTalFaH dIiCTepai
KEKe KOJJIaHFaHHAH KaparaHaa THIMIIPEK CKe-
Hi aHbIKTanraH. COHIBIKTAaH, TEXHOJIOTHSUIAPIBIH
TUIMUTITIH apTTHIPHII, OKYIIBUIAPABIH KEKEe epeK-
HICTIKTEPIH €CKEPEeTiH apanac OKbITY MOACIbICPiH
nambITy Kaxker. COHBIMEH KaTap, aBTOMATTaHJBIPY
MEH OKBITYIIBIHBIH JKEKE KYMBICHIH OHTaMIaHIBIPY
oTe¢ MaHBI3MIbl. AManTuBTI TwiatrGopmanap O6aranay,
TaKbIPBINITAPABIH PETTIITIH aHBIKTAY JKOHE JaFabl-
Jlap KaJbITACTBIPYMEH ailHasbIca anajbl. by sxar-
Jaia OKBITYIIBl 3epTTEYLIUTIKKE, MIbIFapMalllbl-
TIBIKKA JKOHE MOJICHU JIaMyFa Hazap ayjapa anajpl.

ABB — Oyn TexHomorusuiap MeH IepeKTepai
Tanjay HeTi3iHae KypbuIFaH OiliM Oepy cTpaTerus-
cbl. MyFalliM ©p OKYIIBIHBIH Ca0aKTaFbl YATrepiMiH
KOHE PO ITIH 3epTTey HETi31HAE OKY TPACKTOPHSI-
CBIH JabIHAai b1 Byl o11ic OKyJaFbl ONKBIIBIKTAp-

IIbl aHBIKTAYFa, IYPBIC OKBITY OJICiH TaH/AayFa )KOHE
HOTIDKECIHIIE OKYIIBIHBIH YITEPIMIH KaKcapTyFra
komekTeceai. ConsiMeH KaTtap, ABB «renkepinren
CBIHBI» ceKinai O0acka na OuriM Oepy oaicTepiMeH
KOChIMIIIa KoJjaHblta ananel (Punkon-®uopec
)koHe T.0., 2024:6). Anampu xoHE T.0. (2021:65)
na ABB MeH TeHKepiAreH CHIHBI METOAMKACHIH
0allTaHBICTRIPYIBI YCHIHAABL. by omic OoibIHIIA
MYFaJliM OKYyIIBbIJIapFa aJanTuBTi OiiM Oepy miat-
(dopmanapeiHaa JJIbIH ana JalbIHIAAIFaH ca0aKThI
ycbiHaabl. bananap yiiae matgopma apKbUIbI KaHa
cabak MarepHaNblH Kaparl, JalbHIaFaH TaIchIp-
Manapisl opbiHAaiael. Ocbulaiiina, Keneci KyHTi
cabakka Ganmanap maibIH OOJBIT Keneai. AN TYCiH-
OereH cypakTapblHa cabak OapbICbIHIA MYFaliM-
HEH jKayall aJlbIll, OKY TIpoIleciHe OeceH I KaThica
ananpl. [lnatdopma skacaHIbl MHTEIIIEKT apKBLIBI
CBHIHBINITAFBl OP OKYIIbI OOWBIHINA OKY aHATUTHKA-
CBIHBIH €CENTEPiH YChIHABI, Oy OKY MPOLECIH Ke-
HUTACTIN, YaKBITHUTBI MISITiM KaObUTIayFa KOMEKTE-
ceni ({rocemOuHOBa *xoHE T.0., 2024:191)

CoHbIMEH KaTap, HIETEIJIiK 3epTTeyIep/ie aiar-
TUBTI TEXHOJIOTHSUIAPIBI CHAIPY YIIiH MYFaJiMHIH
AHATUTHKAIBIK, OWJIay KaOUTeTiH, MKeMIUTITIH )KOHE
OpAaibIM KOciOM JamyFa JalbIHIBIFBIH KaJIbIIITac-
THIPY KKETTUTIT] Typaiisl aiiTeutrad. KopTxareHHiH
(2017:387) maitpimpaybiHIIa UGPIAHABIPY KOHE
*kahaHgaHy 3aMaHBIHIa MYFAIIM ©T€ )KOFapbl OeiiM-
JUTIK eHreliHe ue 00ybl Kepek, SsFHH OaaiapibIH
OKyFa KaTBICTHI KOKCTTUTIKTEpiHEe Te3 apaja Ha3ap
ayJapslI, 1apa KojijgaHa anysl ad3an. An Pennagepc
neH benconnsry (2017:561) alTypIHIIA aganTHBTI
Oimim Oepy e3nirineH OiMiM aly koHE o3 OeTiHIIe
oiyiay cexinmi KabineTTepi MaMbITyFa KOMEKTece-
Ii, Oyn Oomamrak, meren TIgepi MyFamiMaepl YIIiH
03 K9CiOM MIHJETTEpiH MYPHIC OPBIHAAYbIHA YIKEH
KOMETiH TUTi3ei.

Anatiga, 3eprTeynepae MyFaliMaepaiH mudp-
JIBIK, CayaTTBUIBIFBIHBIH JKETKUTIKCI3IIT, )KaHa TeX-
HOJIOTHSIIIApMEH JKYMBIC TOXKipHOECiHIH a3 OOIysI
KOHE OKYLIBUIAD TYpaibl ACPEKTEPHAiH KYIHUSUIbI-
JIBIFBI CUSIKTBI OIpKATap KHUBIHJBIKTAP AHBIKTAJIBI
(Upent xone T.0., 2008:187). Con cebenti Cat-
puanu (2023:37) uudpabIKk TEXHOIOTUATIAPIBI OKY
MIPOLIECiHE SHIIPY YIIIH MYFaIIMIEPre 9/1iCTEMEITIK
KOJIJIay KaXKeT SKeHIH aTall OTKEH.

CoHbIMEH, Ka3aKCTaH/BIK XOHE LIETeNIIK Fa-
JTBIMIAPABIH 3aMaHAYW 3€PTTEYJIEPIHAe MIETEN Tisi
MYFalliMi YIIiH TEK KaHa TULAl JKOHE TiJII OKBITY
OMIICTEMECIH MEHIepyl J>KETKUTKCI3 eKEHMIIT1 Io-
HekrenreH. Herisri marasutapMeH Karap oap oKy
yZepiciHe afanTHUBTI TEXHOJIOTHSIIAp MEH MU (PITBIK
Kypajapas! Kipikripe Oinyi tuic. Byn 6imim amy-

43



Bonarak meresn Tini MyFanimMaepiniy HudpibIK aganTusTi OutiM 6epyre HaibIHABIFbI

LIBUIAP/BIH IIETeN TUTIH YHpeHyre AereH KylTap-
JIBIFBIH aIIIbIT, OJIAPIBIH OPKANCHICHIMEH JKEKe XKY-
MBIC J)KacayFa KOMEKTeceIi.

Martepuajgap MeH aicTep

3eprrey OapbiChIHAAa FBUIBIMH OAeOHETTEpi
Tajaay KoHe KyHeley MakcaThIHAa OipKarap Teo-
PUSUTBIK, ©AicTep KOJIAHBUIABL. ATam aiTkaHnia,
oIeOueTTEpre MOy YKacay YIIiH TalIay KOHE CHH-
TE3 oAicTepi, CaJbICTBIpMAlbl TalAay, COHIaW-aK
WHIYKIWS MEH JCYKIIUS 9icTepi naiiiananbiibl.
Byn axicrep 3epTTernin OTBIpFaH TaKbIPBIT OOMBIH-
112 FRITBIME KO3KapacTapbl 3epJienieyre, Koijaa oap
JepEeKTEePAl KYpBUIBIMIAYFa JKOHE 3EpPTTEYy[iH He-
Ti3T1 TYKBIPBIMIAPBIH KAJTBIITACTBIPYFa MYMKIHITIK
oepi.

CoHBIMEH KaTap 3epTTey e MU(PPIBIK a1alITHBTI
OKBITYIbIH TUIMALITIH 3epTTEY YIIiH CaH/BIK JKOHE
camayiblK TOCUIAepAl OIpIKTIpeTiH apamac 3epTTey
9JIiCl KONJaHbUIABL. Apanac 9ic 3epTTeNil OThIP-
FaH KYOBUIBICTApBI TEPEHIPEK TalAayFa MYMKIHIIIK
Oepeni, ce0edi 01 CTaTUCTUKANBIK JEPEeKTep MEH
KaTBICYIIBIIAPBIH JKeKe KO3KapacTapblH OipiKTipe-
ai (Kpecyan, 2019:544).

JHepexrepni )xnHayIsIH HeTi3ri Kypansl Google
Forms cayannamacsl 6051/1b1, 0J1 €Ki OemiMHEH Typa-
IIBI: TeMOTpaHsUTBIK aKmapaT jKOHE CTYICHTTePIIH
IUQPIBIK aIalTUBTI OKBITYFa JIETCH KO3KapacTaphl.
Karsicymbimap «Tompik kemicneiiminy meH «To-
JBIKTAll KemiceMin» aereH 5 TapmakTsl Jlaiikept
ITKAJIACBIHIAFBI cayaTHamMa MOJIiMIeMeIepiMEeH Ke-
Jicy IeHreHiH KOpCeTTi.

CamansIk 3epTTeyAiH O6Jiri peTiHae MEKTENTe
YKYMBIC JKAaCalTBhIH aFbUILIBIH TiJIi MyFaliMAEpiMEH
cyx0at oTki3inai. Oy MyFaiMIEpIiH KEKe TOXKIpU-
OcCiHeH MEKTEeNTe arbUINIBIH TUTi cabarblHIA OKY
YpIiciH YHBIMIACTHIpy/a KE3/IeCeTiH HeTi3ri mMace-
JenepAl aHBIKTayFa MYMKIHJIIK Oepi.

Kamuvicywvinap

By 3epTTeyain MakcaTTapbIHBIH 0ipi MEKTENTE
aFBUIIIBIH TiTi ca0aFblH YHBIMIACTRIpYAA Ke3Iece-
TiH HETI3ri Macenenep/i aHbIKTay OOJIFaH]BIKTaH,
[IIpIMKEHT KanachlHAa OpHANACKaH €Ki JKeKEeMEH-
LIIK JKOHE YII MEMJICKETTIK MEKTENTE KYMBIC *Ka-
caiiThIH MyFaimMzepaeH cyx0aT ansiaabl. CyxOaTka
11 aFBUTIIBIH TUTI MYFaJIiMi KaThICTHI.

ConbimMeH kartap, O.)Konibekos arbrHaarsl OH-
tycTik Kazakcran nenarorukanblK YHUBEPCHTETIH-
ne «IleTen Timi: €Ki MIeTEN TiMTI IeAarorTepin aasp-
nay» Oinim Oepy Oarmapiamachl OOWBIHIIA OKUTHIH
18-21 >xac apanbiFeiHAars! 118 6imiM amyms! cayai-
HaMara KaTbICTHI.
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1-kecte — Karbicyibuiap

JKbIHBICH n %
Ep 9 8
Oifen 109 92
Baprbirsr 118 100
Llu¢pibik aganTUBTI OKBITY
ToXKipuoeci
s 58 49
Kok 60 51
Baprbirsr 118 100

1-kectene cayaiaHaMmara KaTbICKaH OuTIM airy-
IIBUTAPABIH KBIHBICHI KOHE IUQPIBIK aTalTUBTI
apajac ToxipuOecine OaliIaHbICTBI MOIIMET Kopce-
TiATeH. YHUBEPCUTET CTYIEHTTEpiHIH 92%-bI oifen-
nep, aix 8%-w1 epiep Oomnnel. bonamak meren Timi
MyFanimepini 49%-bl a1anTHBTI OKBITY OPTAaChIH-
na OYpBIH OKBIFaHBIH MaIimMzaece, 51%-bI MyHIal
ToXKIpHUOEre e eMec eKeHiH alTThI.

Omuka mananmapvina coliKecmiK

3eprreyre KaTbIiCKaH OuTiM alymisiiap MeEH
MEKTeN MYFaIIMAEpl Typaibl jKeKe MOJiMETTepre
KATBICTBI OApJIbIK ATUKAIBIK HMPUHIUITEP CaKTall-
Jiel. Binim amynibuiap sy GapIibIFsl xkaz0aina Typae
3epTTeyre epiKTi TYp/e KaTbICKaHBIH PACTAIbI.

Hoaruxenep

Cyxoam nomuosicenepi

3epTTey/IiH eKiHII cyparbiHa jkayarn Tady Mak-
CaThIHJIa MEKTENTE >KYMbIC KACAUTBIH LIETEN T
MyFanimyiepineH cyx0at anbiabl. Cyx0ar cypak-
Tapbl MEKTEIl KaFAalbIHA aFbUILIBIH TiMi cabaFblH
YHBIMIACTBIPYJIBIH Ka3ipri jKarmailbl MEH Herisri
MoceJenepi )koHe OoJamak MYFaTIMIEPI aspiay
OOMBIHIIIA YCBIHBICTAD aTyFa OaFbITTaIbI.

Tannay GapbIcbiHIa OapIbIK JKayanTap MYKHAT
OKbUIIBL. TaKbIPBINTBHIK Talfay oOJIiCiHEe CyieHe
OTBIPHII, ACPEKTEPi KOATAY, HET13I1 TaKbIPbIITAp-
JIbl aHBIKTAY YKOHE OJIapJibl CAHATTapFa 0Oy *Ky3ere
acwIpbULAbL. Byl ozic 3epTTeyiire Ma3MyHbI KaiTa-
JIAHATBIH TaKBIPBINITAPABI XKYHENi Typ/e aHbIKTAIl,
3epTTey CypakTapblHa OaiiJlaHbICTBI HEri3ri uies-
Japabl )KUHAKTayFa MyMKIHJIIK Oep/Ii.

Cyx0ar OapbIChlHAa KOWBIIFAH CYpakTap MEH
aJNbIHFAH JKayanTapiblH TaKbIPBIIIIATapbl 2-Kec-
Tene kopceruireH. COHBIMEH KaTap, KaTbICYIIbI-
JapaelH  Oeriai Oip TaKbIphIMIIATIAPAbl KaHIIa-
JIBIKTBI JKM1 TANKbIJIaFAHbIH KOPCETETIH MAIIIMET Te
Oepiirex.



M.B. Kypmaresa xoHe T.0.

2-KecTe — AJIBIHFaH )KayarnTap >KoHe MiKipep CaHbIHa IOy

Cypaxkrap

TaKbIpbINIIagap TIKIpIep caHbl

- OKYIIBIIAPBIH TUIIIK JalibIH/IBIFbI 7

- YaKbIT TaIllllbUIbIFbI

1-cypak: MekTenTe aFbUIIIBIH Tili

- OKYIIBLIAPIBIH MOTHBAIIUACHIHBIH TOMCHIIT

cabaFbIH YHBIMIACTBIpY/Ia Ke3IECETIH

= 3aMaHay¥u TCXHOJOTHUAJIapAbl KOJIIaHy

HETI3r1 Mocenenep.

- Asb(a yprarbIHbIH Oananapsl

- epeKIe OKYIIBIITaPMEH KYMBIC

- JKeKe OKYIIBUIAPABIH OLIIM ary KapKbIHBIH €CKepy

2-cypak: bomamak mreren Tiii

-IUQPIBIK TEXHONOTHANTAPABI MEHTEPY

MYFaTIMAEpiH Jaspiay OOHbIHIIA

- IIBIFapPMAIIbLT KOHE UKeM/I1 00Ty

YCBIHBICTAp

- y3aikci3 kocibu gamy

N | QN (O |~ (N |00V

I-cypak: MekrenTe arbUIIBIH TUTi caOaFblH
YUBIMIACTHIpY/1a K€3/IECETIH HEeri3ri Macemelep.

Cyx0ar OapbIChIHIA MEKTENTE AFBUIMIBIH TiTi
cabarbIH YHBIMIACTHIPY OAPBICBIHIA KU1 KE3ECETIH
Oipmrama Macenenep aHbIKTanabl. CHIHBIITA 8P OKY-
IIBIFA KEKE Ha3ap ayJapyFa MYMKiH OOJIMaFaHIbIK-
TaH, KeWOip OKylIbUIAp >KaHa TaKBIPBIITHI AYpPHIC
TYCIHOGHTIHITI, CON ceOenTi OKyFa JIETeH MOTHBA-
[USICBIHBIH TOMECHJICHTIHIT aHBIKTaIIbl. OKYIIIbI-
JIapJIbIH TUIIK TaWbIH/IBIFBl OPTYPIIi OOJFaH/IBIKTaH
onap JKeKeJeHJIpUIreH OuriM Oepy/i Tamam eref,
a1 OyJI I9CTYPITi OKBITY asgChIHAa MYMKiH emec. Ka-
3ipri 3amManFsl Anb(a yprarbiHBIH Oaanapsl COH-
FBI TEXHOJIOTHSUIAPMEH JKYMBIC JKacay/ bl KaJlaiibl,
JIOCTYPJIL OKBITY (POPMATBHIHIIA OKY OJIapFa KbI3BIK
emec. A Oinim Oepy miaTgopmManapbIMEH KYMBIC
JKacail aJlaThlH, TEXHOJIOTHSIHBI YKaKChl KOJIJaHa
aNaThIH MYFalliMepiMi3JiiH caHbl a3. COHBIMEH Ka-
Tap, epeKIile Hazap/bl Talall eTeTiH OKYIIbUIapMEeH
JKYMBIC OiiM Oepy mporieciH oaH opi KHbIHIaTa-
Iel. by Mocenenepnai mienry YOIiH MyFaliMIepre
’KaHa TOCUIIEP MEH OKBITY OIICTepiH YHEMI KETiI-
JUpII OTBIPY KaXKeT.

«azvliueln mini cabazeinoa OH OKyubl omuipca, d0emme,
con oH oKywibinbly Mindik Oeneetii on mypai 6onadvl. bipeyi
Myn0em OKu anmaiiosl, an exinwi Oip 6ana epxin coiinetiol.
Bynoaii sorcazoaiioa sicymvic icmey ome KublH. »

«Cabakmazol 45 munymmelx yaxeim scemkinikciz. JKana
MaKwipuInmvl MyciHoipyee MyMKIHOIK OON2AHLIMEH, KOCLLMULA
mancelpmanap apKulivl OHbl mepeyoemin Oeximyee VaKbim
manwwl. bananapea o3inoix scymvic peminde bepcex, b6apvien
myeen opvlHOail armandvl. Op 6anaza diceke dapa Kapayea,
OpuHe, MYMKIHOIK JHCOK»

«ust, Kazipei manoa OinimM canacvblHOa 03blK MEXHON0UALAD
bap, anaiida onapovl Koioanyea 6apivix my2arimoepoiy Oinik-
miniei sicemnetioi. JKeke 03im ColHbINMA Mypean UHMepOeLCceH-
O0i maxkmanvl mex npe3eHmayusnap Kepcemyee eana Konoana-
MuiH. Yrusepcumemmi sicana 6imipeen scac mamanoap mexuu-
KaHbl AHCAKCHIPAK, MeHeepeenoell KopineeHiMeH, 01ap 0a apHaiivl
nramgopmanapovl moablKKanobl NAUOALAHA AIMALObLY

«Kaszipei 6ananapmen scymvic icmey kypoeni bonvin bapa-
0bl, cebebi onapovl maneanrdvipy Kuvlt. «Anbgpa ypnazoly decen
VEbLMHbBIH WbIHObIZLL 6ap — ONapOblH, OYHUCTAHBIMbL MYI0eM
e32ewe, OypoiHebl bananapmen caivlcmuipyea keametioi. Onap
cmMapmepon, nianuiem dcoHe 6acKka 0a YUGPIvlK Kypuliebliap-
Obl KeHIHEeH KONOAHaAObl, COHObIKMAH O1apObly AKNapammol Kda-
bvLI0ayiapel 0a backauiay

«OKIHiWKe opail, 613 Hco2apbl OKY OPHLIHOA OKbIN HCYPeeH-
0e UHKI03Us OOlbIHWA 09PIC AIMAObIK, 01 Ke30e OHOAall npoo-
Jnema bormazan eoi, boica 0a Ko2amoa Ken maikbliaHOAUmMblH.
An, kazip, epexwe HazapOovl manan ememin 6ananap ken. Onap-
MeH HCYMBIC dHcacayoa apHaiivl s0icmeme Kaxicem.»

«Men mexmenmeei cabaxmapvim Gimken COH, aebLIULbIH
mininen penemumop peminoe srcymuic scacatimuin. OKyubimen
JiceKe JCYMbIC HcacayOblly apmulKUbLILIKMapsl Kon: mycinbe-
2en maKbipelNMapbii mepenipex Kapacmulpacholy, OHbIH JiceKe
Kabinemmepi MeH OKY Jicbli0amovlebl eckepeciy. JKeke oxbimy
20icl OKYIBLIAPObLIY OKY YA2EPIMIH JHCLIOAM apmmulpyad bik-
nan emeoi. An coinvinma on mymkin emec. Cabaxma omuipaan
bapnvix banaea 6ip s0icnen yupemeciy, o1ap 01 Ma2IyMammol
opmypni Kabwinoaiiovl. Con cebenmi yneepimoepi oe spmypii..»

2-cypak: bomamak meren Tini MyramimMaepin
Jasipiay OOMBIHIIA YCBIHBICTAP.

MexkTen MyfalimMaepi NMeJaroruKaiblK, MaMaH-
IBIKTap OOMBIHIIIA YHUBEPCUTET TYJIEKTEpl KaHmai
0oy Kepek, HeHi eCKepy Kepek, 3aMaHayd MEKTEIIKE
KaHIal MyFaliiMep Kepek JeTeH CypaKTapra 03 Oi-
JapeIMeH OeuicTi. OHriMenecy OapbIchiHAa HUpp-
JBIK TEXHOJIOTHSUIAPJBI MEHIepY, IIbIFapMaIiblLl
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XoHe Oerimaenrim 6oy, y3aiKkci3 KociOu namy ma-
HBI3JIBUIBIFBI TYpabl i THIIBI.

«Meniy otibimuwia, mMexHONO2UANAPObL JHCAKCHL MeHeepy
— eme manvizovl. Kasip orcacanovl unmenniekm KapKbiHObl
damyoa, mypai 6inim bepy niamepopmanapel bap»

«3amanayu  myeanim  wiblzapmawtvll - 601y Kepek,
OKYWbLIAP2A Ke3 KeleeH UHGOpMayusHbl Kpeamusmi mypoe
orcemrize Oiny kepek. Tek COHOA 2ana onapobly HA3APbIH O3IHe
ayoapa anaovl. Myaanim Ke3 Keneet scazoatiza betimoene aiyvl
Kaoicem, cebedi oKy yoepicinOe mypui KymnezeH xHca20aiiap
OpbIH ALYbl MYMKIH.. »

«Opoaiivim damy ycminde Oony xepek. Texnonoeusnap
KyHHeH- KyHee Ooamwin dcamuip. Tin yiipemy 6ouvinwa mypui
o0icmep natioa bonvin ducameip. Conapoviy bapivieein yiupeny
Kaoicem, oKy npoyecine enoipy xaxcem. Tindiy o3i me3 oamwin
Jdcamulp, AYMeHMUKAnelK MAmepualoapmen JICyMuiC JHcacay
Kascem, olcaya mipkecmep, KoHyennminep, UOUOMANAPObL
ylipeny Kepex..»

3-kecTe — CI/IH&TTaMaIH)IK CTaTUCTHUKaA

Cyx0at OapbIChIHAA aHBIKTAJIFAH MOceJenep Ka-
3ipri MEKTEmKe OUTIM aTyIIbIIapIbIH JKEKe KaKeT-
TUTIKTEPIMEH THIMI )KYMBIC ICTEH anaThbH HIeTel
TiJ MyFaimMzepi KaxxeT eKeHiH kepcereni. MyHait
ycTazgap arbUILIBIH TUTIH JKOFaphl JIeHreine MeH-
repyi, OKBITY MPOIECIH OKYIIBUIAP/IBIH )KEKe epeK-
nreikTepine Oedimzael aiysl, 3aMaHayd TEXHOJO-
rusiap MeH nugpislK miatdopMatapasl OenceH i
KOJIJIaHyBl, COHJIal-aK, OKYIIbIIAPAbIH BIHTAChl MEH
KBI3BIFYIIBUTBIFBIH aPTTHIPYFa OaFbITTAIFaH KOChIM-
112 MaTepUaIJapMeH KYMBIC jKacail amybl KaKeT.

Cayannama nomuicenepi

3epTTeyiH YIIIHII CypaFblHa >Kayam Oepy
VIIiH opTamaiap MeH CTaHAApPTThl aybITKyJap-
JIbl €CENTEeHTIH CHUMATTaMalblK CTaTHCTHKA KOJ-
naubuiael (3-kecte). Cayamnama Oomammak, IIeTeN
T MYFaliMIIEpiHiH aganTHBTI TEXHOJIOTHSIIAPIbI
KOJITaHy TypaJibl OWIapbl MEH OoJammak KociOiHe
onappl KOJIaHyFa JNaibIHABIFBIH aHBIKTAyFa MYM-
KiHTiK O6epi.

Toabik
KeJtice-
MiH, %

Keuice-

Cypax miH, Y%

Myiaem
KeJiicreii-
MiH, %

Op-
Tama
MOHI

Crannmapt-
TBI AYBITKY
(CA)

Juc-
nep-
cust

Kedicneii-
MmiH, %

Beiita-
pan, %

udpabik ananTuBTi OKBITY M1aTdhop-
MaJIapbIH KOJJIaHy IIeTeJ TITiH THIMI
OKBITYFa BIKIAJI €TE aJIa/Ibl

48,3 38,2

7,6 5,1 0,8 4.24 1.00 1.00

Ludpnblk anantuBTi OKBITY
IaTGopManapbIHBIH HET13T1
MYMKIHIIKTEpiH Nalganany YIIiH
KaKeTTi TEXHUKAJIBIK, JaFAbUIApEIM Oap

19.5 29,7

12,7 9.3 28,8 3.02 1.53 2.34

[udpabik aganTusTi mardopManapst
KOJIJTaHy YIIiH KOCHIMIIIA O1TiM aTybIM
KaxeT

49,1 26,3

3.97

7,6 6,8 10,2 1.35

Bonamakra nupiabK afanTUBTI OKBITY
KypanaapblH cabak Oepy mpoiecinie
KOJITAHFBIM KeJel

57,6 26,3

8,5 4,2 34 431 1.03 1.05

Ludpibik anantuBTi OKBITYIBI YHPEHY
OoJaniak rmearoruKajblK ToKiprOeMe
OH 9Cep eTe/Ii JCT CCHEMIH

56,8 33,1

6,8 0,8 2,5 4.41 0.86 0.74

Tanceipmanap/isl OiTiM amynbLIap/bIH

: . 72,1
OKY CTHJIbJIepiHe HeTi3/ien Oepy Jaypbic

16,1

5,9 34 2,5 452 |0.94 0.88

JKekeneHaipiireH OKBITY OLTiM

- 63,6 14,4
aAlTymblIapAblH YJITCPIMIH XaKCcapTalbl

16,9 1,7 34 4.33 1.04 1.08

BiniM amymsuiapabIH xKeke
KQKETTLUTIKTEpiHE HETI3eITeH OKY
Ma3MYHBI OLTIM aTynIbUIap/IsIH MOTHBA-
LUSICBIHA OH OCEPiH THTi3e/i

72,9 15,3

5,1 4,2 2,5 4.52 0.96 0.92

MammHagbIK OKBITY MEH MYFATIMHIH
KYII-KIrepiH OipiKTipy Y3HiK
HOTHKEIEP/Il KOPCEeTe aTabl

65,3 17,8

13,5 1,7 1,7 441 0.94 0.88
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M.B. Kypmaresa xoHe T.0.

3-kecTeneri cayalHaMa JiepeKTepi Oonamak Ma-
MaHJapAbIH Kenmritiri (86,5%) mudpislK aganTus-
Ti OKBITY IUIAT(QOPMaNapblH KOJJaHy HIeTeN TiTiH
THIMTI OKBITYFa BIKITAJ €TC alajIbl IETCH OWMEH Ke-
JiceTiHiH KepceTeni, oprama MoHi 4.24 xoHe cTaH-
napttel ayeITKy 1,0. L{udpasik amantuBTI OKBITY
1aTopMaIapblHbIH HETi3r1 MYMKIHIIKTEpiH Haii-
Jaja”y YIIiH KaKeTTi TeXHUKAIBIK JaFaplIapsl 00-
HbIHIIA O17TiM amymsLIap exire 0eIiHIi, OJIapAbIH He
Oopi 1/5 rana (19.5%) mynmait mnatdhopmanapmer
JKYMBIC JKacail ajaTeIHBIH MamiMzaeni. byn kepcert-
KiIll PECTIOHJICHTTEP IIH OachiM OOJIITiHIH TEXHUKA-
JIBIK, TAMBIH/IBIK ICHTeHiH e OenTiii Oip mekTeynepi
Oap exenid Oumipeni. CTaHmapTThI aybITKY 1.53, an
mucriepeust 2.34, Oyn KayantapIblH alTapiIbIKTan
opTypii ekeHin kepceremi. ConsiMen katap Abb
OotipiHIa OimiMrepaepain kebici (49,1%) KochIM-
I1a 9ICTEMEITIK OKyFa MYKTaK €KCHI aHBIKTAJIIBI.

Pecnonpentrepain 57,6 % AbBbB mnardopma-
JapelH OoJamak KocibiHme KOMTaHFBICHI KeJETiHIH
KepceTTi; an 56,8 % uu@pIbIK aganTuBTI OKBITY
9IIICIH YHpeHy OoJalak, meaarorukajiblK, ToxKiproe-
nepine oH acep ereni aen ceneai (CA — 0.86, nuc-
nepcust — 0,74).

Pecnionpentrepain 6acsiM 0eliri OKy Tarmchip-
MaJapbIH O1TIM alTyIIBUIAPIBIH OKY CTHIIBACPiHE Oe-
rimaey (72,1%), xekeneHaipiiren okeity (63,6%),
O1TIM amyIIbUTApABIH JKEKE KaKETTUTIKTEPiHE HET13-
nenreH oKy (72,9%) jxoHe MalllMHAJIBIK, OKBITY MCH
MYFaIliIMHIH KYII-Xirepid yiuectipy (65,3%) cusik-
THI (aKTOpiap MWETTUIOIK OiniM Oepyae MaHBI3IbI
Jen caHaiapl. byl HoTmkenep 3aMaHayH Telaro-
THKAJBIK TOCULACPAIH MaHBI3bUIBIFBIH KOPCETI,
OumiM Oepy MpoTeciHAe >KEKEICHIIPIITeH OKBITY
BIICTEPiH KOJIaHYIbIH KKETTUIITIH 9IS II.

Tankbpuiay

3epTTey HOTHXKeENEepi KOPCETKEHACH, MEKTel
MYFaTiMJIEpIMEH JKYPTi3ifreH cyx0aT GapbIChIHAA
Kazipri MeKTenTepae OKBITYIbl KEKEICHIIPY, OKY-
NIBUIAP/IBIH aFBUIIIBIH TUTIHE JIETeH BIHTACHIH apT-
TBIPY JKOHE 3aMaHayd TEXHOJOTHsIIapAbl THIMJI
naganrany Kaoimeri 6ap MyramiMmaep KaKeTTUTIri
aiikpiHganapl. CoOHbIMEH KaTap, OoJamiak, IeTeln
TiJIl MYFaiM/Iepi apachIHa )KYPTi3iireH cayarHama
oNapAbIH LUUQPIBIK aJalTHBTI OKBITYABI KOFaphl
OaramalTRIHBIH KepceTTi. KemTereH pecrnoHeHT-
Tep OYJ TEXHOJNOTHsIIAP/bI OONalaK KociOu KhI3-
MeTiH/e KOJJaHyFa HUETTI eKeHiH, ajaiina onap-
Fa TEXHUKAJIBIK >KOHE OIICTEMENIK KoyJay KaxeT
eKCHIH aTam oTTi. by HoTmwkenep 6acka 3epTTey-
JIepMeH Je pacTaiaibl. MpIcanbl, aJalTUBTI OKbI-

Ty OKYLIBUIAPIBIH XKEKe KaKETTUTIKTEepiHE CoMKec
OimiM Oepy TMpoLECiH KeKeNeHIIpyre MYMKIHIIK
oepeni ([xunr xoHe 1.0., 2023:3; Kem xoHe T.0.,
2022:387). ConbIMEH Karap, 3epTTeysiep KepceT-
KeHJeH, aJanTUBTI TEXHOJOTHsIap OiTiM amyIibl-
JIap/IbIH MOTHBAIUSICHIH apTThIPyFa jKOHE OKY Ma-
TEpUaJIbIH KaKChl MEHTepyTe bIKnai ereli (3yOKoB,
2024:46). Ocipece, mudPIBIK aTaNTHBTI IIaTHOP-
Manap OuriMrepiepiH o3 OeTiHIe OKY AaFblia-
PBIH KalbIITAcThIpyna THIMAI Kypad 0oia amajabl
(Peunnepc xoHe T.0., 2017:561). ConbiMeH Oipre,
MYFAIIMIEPAl TEXHOJOTHUSIIBIK KOHE OIICTEMEITIK
JKaFbIHAH KOJIJIay KQXKETTLIIr e OipKaTap 3epTrey-
nepnae atan etinreH (pent xone T.6., 2008:187;
Catpuanu, 2023:37). Oceinaiima, 01371iH 3epTTeyi-
Mi3 OimiM Oepy y/epiciH 3aMaHayy TeXHOJIOTHIIAp
apKBUIBI KEKEJICH Py KOHE OKYIIbUIAp MEH MYFa-
TIMIEPIIH OCBI TEXHOJIOTHSIIAPFA JIETeH KO3Kapachl
MEH KaKETTUTKTEpPiH aHBIKTAay TYPFBICBIHAH al-
JIBIHFBI FRUTBIMHA 3€pTTEyJIEpMEH coiikec kenexi. bo-
JalaKTa aganTyuBTi OKBITYABIH MekTe xkaHe KOO
JIEHrefinAe THUIMAUIITIH OolaH 8pl apTTHIpy YIIH
MYFalliMiepre KaXeTTi Koigay MEH OKBITY Oaraap-
JamMaliapbIH 931pJiey MaHBI3IbI.

AJanTHBTI OKBITY JXyHenepi OKy MarepHabl-
HBIH Ma3MYHBIH OiTiM amyImIibUTapAbIH JICHTeHiHe
Kapaii Oeftimzen, onapIbIH KaKETTITKTepiH OapbIH-
ma eckepyre MyMkiazaik 6epemi. CoHbIMEH Kartap,
MAaIIMHAJIBIK, OKBITY TEXHOJOTHSIIAPbI MYFalliMaEp-
IIH OKBITY XYKTEMECIH a3aThIl, OJIApABIH OiiM
TYIIBIIAPMEH JKEKE KYMBIC iCTeyTe KoOIpeK yaKbIT
Oexyine xarmail sxacaiasl. Kazipri Ourim 6epy xy-
WieciH/ie aJanTHBTI OKBITY DJIICTEPiH KCHIHEH KOJ-
JlaHy OKYIIbIIap MEH CTYICHTTEP IiH OUTIM carmachiH
KaKcapThIIl KaHa KOMMal, oJapablH OKY OapbIChIH-
JIaFbl KAHAFATTaHYIIBUIBIFBIH J1a aPTThIPA anajibl.

KopbIThIHABI

Byn Gemimzae 6i3 YCHIHBIIIFAH 3€pTTEy HOTHIKE-
JepiH KOPBITBIHABUIAWMBI3 JKOHE aJIbIHFAH MOJi-
METTEpre HETi3JIENITCH YCBIHBICTAP/bI TYXKBIPBIM-
JaiMbI3. 3epTTey MEKTEIITe aFbUIIIBIH TiJli ca0aFbIH
YHBIMIACTRIPY Ke3iH/e Ke3/IeceTiH OipKaTtap KWbIH-
JOBIKTAapabl aHBIKTayFa MYMKiHIiK Oepai. CyxoOat
OaphIChIH/IA JKUHATIFAH JIepeKTepre cyHeHceK, MeK-
TeN OKYIIBUIAPBIHBIH TUIMIK AaWBIHABIFEL 9p TYP-
7. AFBUIIIBIH TUTIH JKaKChl MEHTEPIeH OKYIIBLIAp
cabakka OenceHal KaTbICaabl, ajl TULMIK JailbIHIbI-
FBI QJICI3 OKYIIBIIAP MYFaIIMIl TYyCiHOEYl MYMKIH
KOHE CYpaKTapFa cupek skayar Oepeai. COHBIH ca-
JapbIHAH OJIAPIBIH MIETEN TUTIH OKYyFa IETCH MOTH-
BalMsICHl TOMEHACHAI. YaKBITTBIH TalIIbUIBIFbIHA
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0aifIaHBICTBl MYFAIIIM 8P OKYIIBIMEH JKEKE KYMBIC
icTeyre MyMKiHZIIK Taba anMaiinel. COHBIMEH KaTap,
KOITEreH MEKTEITep/Ie 3aMaHayH TEXHOJIOTHUSIIBIK
JKaOMBIKTAp JKeTicIelai. Al Keibip MekTenTepe
Ka)KeTTI TeXHUKa OOJIFAaHBIMEH, MYFAIIIMACPAE OHBI
THIMIII TTaWJamady VIIH SKeTKUTIKTI TeXHUKAJIBIK
HeMece dIIICTeMeNiK AaFapliap oK. Omap apTypii
mwiardopmanap MEH 3aMaHayd TEXHOJIOTHSIIAPIbIH
0apiBIK MYMKIHIKTEPiH TOJBIK, KOJIJaHA aTMai]Ibl.
Bbyran koca, kazipri myraniMaep anb(a OybIHBIHBIH
OKYIIIBUIAPBIMEH KYMBIC ICTEYJIe KOITEreH KHbBIH-
IBIKTapFa Tam Ooyianel. bynm OYBIHHBIH OKiImepiH
BIHTAJAHJIBIPY KOHE KBI3BIKTHIPY ©Te¢ KHubIH. COH-
JBIKTaH YCTa3Jap 3aMaHayH IeJIaror opTypil JieH-
reiijieri OKyubuIapMeH THIM/1 )KYMBIC iCTeH ajJaThiH
JIaF IBUTAPBI MEHIepyl KaKeT eKCHIITIH alTaIbl.
OnedueTTepIi Tajuay OChbl MoceJenep/i Ie-
nryne OUQPIBIK amanTUBTI OKBITYABIH OipKaTap
apTHIKIIBUIBIKTAPBI 0ap eKeHiH kepceTTi. Omap/IbiH
KaTapbeIHJa JKEKEeJICHAIPIITeH OKBITY, 9pbip OimiM
QTYIIBIHBIH KEKe KaXETTUTKTEpiH, Opi OKy Mmare-
PpHAITBIH MEHTepY KapKbIHBIH €CKePY MYMKIHJIIKTEpi
atan oTtineni. CoHpIMEH KaTap, OyJ1 9/1ic MyFamiMHIH
cabak OapbhICHIHIA YaKBITBIH YHEMICYTE KOMEKTE-
CeJli XOHE OKYIIBUIAPBIH OKYFa JIETeH MOTHBAIHSI-
CBIH apTThIpabl AeninreH. MyHnail mmatdopma-
JapJpIH apKachIH/Ia OUTIM aTyIIbIIap/IbIH ©31IirHeH
JKYMBIC iCTE€y KaOiIeTi )KaKCcapThIIl, OKY HOTHKEIIe-
PiH eaeyip THIMI eTyre MyMKIiHIIK Oepei.
CayarHamaHBI aHAIH3 JkKacay OaphICkIHIA O0Ta-
aK meten TUTi MyFamiMaepi mudpIibK aganTHBTI
OimiM Gepy TutatdopmanapeiH OH Oaraiar, olapMeH
JKYMBIC Kacarl YHPeHTici KeJeTiHl aHBIKTa/Ibl.
Kanmel, 3epTTey HOTHKENEpl KOpceTKeH.eH,
hIeTesn TUT MyFalimMIepiH naspnay O6apoickinga Abb
TEXHOJIOTHSIIAPBIH Malianany Ooamak, MaMaHap-
JIBIH KOC10M KY3bIPETiH apTTHIPYFa BIKIIAN €Te aabl.
Amnaiina, 6y sxyienepiH oaH opi THIMIUTITIH apT-
TBIPY YIIIIH TEXHUKAIBIK, KOJJIAYIbI KAKCAPTY, OKY
Ma3MYHBbIH ©pTapanTaHbIPy JKOHE IMeAarorHKajIbIK
KOJIJIay bl KYIIECHTY YCBIHBIIAIbI. AalITHBTI OKBITY
TEXHOJIOTUSIIAPBIHBIH, MYMKIHIIKTEPIH TOIBIKKAHIBI
naiianany apKbUIbl OoJIalaK MyFalliMaep liH Kocion
JIasIPIIBIFBIH JKaHa JICHIeHUre KoTepyre 00Jiabl.
3epTTey Kyprisy OapbicbiHIa OipKaTap IeKTey-
JICP OPBIH aJIJIbI.

- yari Tex Oip YHMBEPCHUTETTiH IIEeTeN Til My-
FaiMIEpiH Jaspiay OaFmapiaMachlHIa OKHTHIH
OimimM anymsiiapMen mmektenreH. COHABIKTaH HO-
Tkenep KazakcTaHHBIH Oacka aiiMaKTapbIHIAFBI
JKaFainapapl OeiHenei anmaysl MyMKiH. bonamak
3epTTeyNIepAe YIKEHIPEK YT MEH TeorpadusIIbIK,
TYPFbIIaH KEHIPEK KAMTY YCHIHBLIAIbI.

- 3epTTey OaphIchIiHma cyxOaTka Oapibirel 11
aFbUTIIBIH TiJI MYFalliMi KaTbICTBL. By kepceTkim
3epTTEeYAIH KeiOip meKTeysepine 9Keayi MYMKiH,
OUTKEH] aJibIHFaH MOIIMETTEep Kajmbl OimiM Oepy
KYWECIHIeT1 >KaFgaiiibl TOJBIK KOPCETE aaMaybl
BIKTHMaJ. bojamakra 3epTTey asiChlH KEHEHTim,
PECIIOHJICHTTEp CaHBIH KOOCHTY >KOCHapIIaHbIIl
OThIp. Bys meTen TiiH OKBITYAAaFBl ©3€KTI Mocese-
JIep/Ii KaH-)KaKThl TAJIJayFa )KOHE TOJBIKKAHIIBI KO-
PBITBIH/IBI XKacayFa MYMKIHJIIK Oeperi.

- L pabIk amanTUBTI OKBITYIBIH Y3aK MEP3iM-
Ii ocepin Oaranay YUIIH KOCBIMINIA 3MIUPHUKAIBIK
3epTTeyiep KaxkeT, cebebi Oyl 3epTTey KhICKa Mep-
3IMJII Taljay Kacayra OarbITTall bl

ABTopmap Oonamakta THQPIBIK —aJalTHBTI
OKBITYIBIH MEKTEII )KOHE JKOFapbl OKY OpBIHIAPbIH-
JIaFbl THIMJIUTITIH TEPEHIpeK 3epTTeyli Kocmapian
OTBIp. ATan alTKaHaa, MyFaJIiMIepre dJ1iCTeMeIiK
KOHE TEXHHUKAJIBIK KOJIJay KOPCETY JKOJIaphIH Ja-
MBITY, OKBITYABIH HUQPIBIK KYPaJAapblH KOJIIAHY
OOWBIHIIIA KETICH I OKY OaFmapiamMaapbiH 93ipJiey,
OUTIKTUIIKTI apTTBIPy KypCTapblH YHBIMAACTBIPY
KaxxeT. COHBIMEH KaTap, aJlaliTUBTI OKBITY JKyHere-
piHIH OLTIM ayIIBUIAPIBIH aKaJeMHSUTBIK KETICTIK-
TepiHe )koHe MOTHBAIIMSACHIHA Y3aK MEP3iMJIi ocepiH
3epTTey ©3eKTi Oonbin Kana Oepeni. byn GareiTTap
OinmiM Oepy KyHeciH )KeTiaipy koHe OoJamrak My-
Famimzaepal TMQPIBIK OKBITY TEXHOJOTHSIAPBIH
THIMII KOJIIaHyFa Jaspiay YIIH MaHbBI3IbI Ka-
namap 0oMax.

3epTTeyai Kap:KbLIAHABIPY KO3i

Bbyn 3eprrey Kazakcran PecnyOnmkacer XKo-
Fapbl OiTIM ’KOHE FBUTBIM MUHHUCTPJIITI TapamblHaH
Kap KbUTaHJIBIPBUIIBI, TpaHT HeMipi AP26101671,
TakbIpBIOBI: «LIUPIBIK aganTUBTI OKBITY TYPFHI-
ChIHaH OoJaIIaK meTes TiJIi MyFalliMiHiH K9ciOn Ky-
3BIPETIH KAJBITACTHIPYABIH 9/1iICTEMECIH 931piey».
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'K.W. Corbaes atsiHmarsl Kasak yITTHIK TEXHUKAJBIK 3¢pTTEY YHUBEpCHTETI, AMaThl, KazakcTan
2AObutaii xaH ateiHIarbl Kasak XaiblKapaliblK, KaTbIHACTAp
KoHe dJieM Tiaepi yHuBepcureTi, Anmatsl, Kazakcran
‘e-mail: dinaddm@mail.ru

BIAIM BEPY YLUIH HEMPOHADIK XEAIAEP
CEPITIAIC T1E, OAAE KAVII INE?

K.®. UmamaTnuHoBa

Makanapa 6iaim Gepy canacbiHAQ XKacaHAbl MHTEAAEKTIHI (OKM) KOAAQHYAbIH ©3eKTi MaceAeAepi
KapactbipbiAaabl. OHblH, KYWTi >8HE ©ACI3 >KaKTapbl, COHAAN-aK, TEXHOAOTUSIAAPAbI Liebep
namnaanaHbay >KarAanMbIHAA OKbITY MPOLECIHAE TYbIHAQYbl MYMKIH KaTepAEp MeH KayinTep TaAAaHaAbI.
KM-ai oKy yaepiciHe eHri3ep aAAblHAQ AQMbIHABIK LUApPAaAapbliH, aTan anTKaHAQ, MeAarorTepAiH,
GIAIKTIAITIH apTTbIPYAbl KamTamacbl3 €Ty KaXkeT eKeHAiri aran etiaeai. OkbiTywbiaapabl XKM-
MEH AYPbIC 8pi >KayanTbl XXYMbIC iCTeyre YMpeTyAiH MaHpbi3biHa epekiue KeHiA 6eAiHeai. CoHbIMeH
KarTap, >kaHa UMPABIK LeliMaepal BiAiM 6epy >KyineciHe eHrizy 6apbiCbiHAQ TYbIHAQYbI bIKTMMAaA
KeAEpriAep MeH KMbIHABIKTAp cunatTaraAbl. biaim 6epy MakcaTbiHAQ KOAAQHYFA YCbIHBIAATBIH €H Y3AIK
>KaCaHAbI MHTEAAEKT XKEAIAepi KEeATIPIAiN, oAapAblH cunaTTamachl 6epireai. MekTen neH >xorapbl OKy
opbiHAapbiHAA XKW KOAAAHYFA apHAAFaH OKY >KOCMapbIHbIH YATICi YCbIHBIAQADI.

Makanraaa 3amaHaym neaaror e3 MoHiH faHa MeHrepin KoMnmarm, CoHbIMeH BGipre umMpAbIK, ASYIp
TaAanTapbiHa 6erimaene GiAyi Tmic ekeHAiri 6aca antbiraabl. KM — GyA 6Ginim Gepyai canabipak,
KOAXKETIMA >KOHE JXEKEAEHAIPIATeH eTyre MyMKIHAIK 6epeTiH CbiH-KaTep api MYMKIHAIK.

3epTTeyAiH NpakTUKaAblK, OOAIriHAE cayaAHama >Kyprisiain, ofaH 40 neaaror KaTbICTbl: OHbIH,
iwiHAe 20 mekTen MyfaAimi xxoHe 20 XKofapbl OKY OpbIHAAPbIHbIH, OKbITyLbIAAPbl 6ap. CayaaHama
HOTMXKEAEPIH CaAbICTbIpY HeridiHAe MekTen Myranimaepi MeH >KOQO OKbITYLbIA@PbIHA ApHAAFaH
GIAIKTIAIKTI apTTbIpy 6arAapAaMasapbl 93ipAeHAl. Opbip 6araapAaaMa 36 caraTka ecenTeAreH.

Ty#in ce3aep: UMGPABIK, TEXHOAOTUSIAAP, XKAaCAaHABI MHTEAAEKT, HEMPOHADIK, XXeAiAep, yaT-60TTap,
oKy 6arAapAamachi.

B. Sharipov', D. Dzhusubalieva?", K. Imamatdinova'
'Satbayev Kazakh Technical Research University, Almaty, Kazakhstan
2Kazakh Ablai Khan University of International Relations and World Languages, Almaty, Kazakhstan
*e-mail: dinaddm@mail.ru

Neural Networks for Education: a Breakthrough or a Threat?

The article examines current issues related to the use of artificial intelligence (Al) in education. It
analyzes its strengths and weaknesses, as well as potential threats and risks that may arise in the learning
process if technologies are used improperly. It is emphasized that before integrating Al into the edu-
cational process, preparatory steps must be taken, in particular ensuring the professional development
of teachers. Special attention is given to the importance of training educators to work with Al correctly
and responsibly. The article also describes possible barriers and challenges that the education system
may face when integrating new digital solutions. The best artificial intelligence neural networks recom-
mended for educational purposes are presented and characterized. An example of a curriculum on the
use of Al in both school and university practice is provided.

The article highlights that a modern teacher should not only master their subject but also be able to
adapt to the requirements of the digital age. Al is both a challenge and an opportunity to make education
more high-quality, accessible, and individualized.

In the practical part of the research, a survey was conducted involving 40 educators: 20 school
teachers and 20 university lecturers. Based on a comparison of the survey results, professional develop-
ment programs were designed for school teachers and university lecturers. Each program is designed for
36 hours.

Keywords: digital technologies, artificial intelligence, neural networks, chatbots, curriculum.
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b.K. LLapunos', A.M. Axxycybaanesa®’, K.D. MmamatamHosa'

'Kazaxckuit HAUMOHAAbHbIN MCCAEAOBATEAbCKMIA TEXHUYECKUIA YHUBEPCUTET
um. K.M. CatnaeBa, Aamatbl, KasaxcraH
2Ka3axckuii YHUBEPCUTET MEXXAYHAPOAHbIX OTHOLLEHUI U MUPOBbIX 3bIKOB
M. AbbiAan xaHa, AAmathbl, KasaxcraH
*e-mail: dinaddm@mail.ru

Heiipocetu aas 06pa3oBaHu1s: 3TO NPOPbLIB MAM Yrpo3a?

B cTtatbe paccmatpuBaloTCd akTyaAbHble BOMPOChbI MCMOAb30BaHMS MCKYCCTBEHHOIO MHTEAAEKTa
(UN) B chepe 06pazoBaHms. AHAAMBMPYIOTCS €ro0 CUAbHbIE M CAAbble CTOPOHbI, @ TaK>Ke MOTEHLMAAb-
Hble Yrpo3bl M PUCKM, KOTOPbIE MOTYT BO3HUKHYTb B MpoLecce obyyeHus Mpy HEYyMEAOM MUCMOAb30Ba-
HMM TEXHOAOTMIA. [TOAUEPKMBAETCS, YTO MepeA HauyaAoM BHeapeHus M B yuyebHblii npouecc HeoO-
XOAVMMO MPOBECTU MOATOTOBUTEAbHbIE LArM, B YaCTHOCTM — 0OeCcneunTb MoBbilleHue KBaAMgUKaLmm
neaaroros. Oco6oe BHUMaHME YAEASETCS BaKHOCTU 0BYyUeHMs MpenoAaBaTeAeil MpaBUAbHOM 1 OTBET-
cTBeHHom paboTe ¢ M. Takxke OnmcbiBalOTCS BO3MO>KHbIE 6apbepbl M TPYAHOCTH, C KOTOPbIMU MOXKET
CTOAKHYTbCS 0Opa3oBaTeAbHasi CMCTEMA MPW MHTErpaumm HOBbIX LMGPOBbIX pelueHuid. [puBoasTcs
M XapaKTePU3YIOTCS AyylUMe HeMpOCeTUM MCKYCCTBEHHOIO MHTEAAEKTA, PEKOMEHAOBAHHbIE AAS MPW-
MeHeHMs B 00pa3oBaTeAbHbIX LeAsX. [1peaCTaBAeH npumMep y4ebHOro rnaaHa no npumeHexuio M B
LLIKOABHOM M BY30BCKOM MpPakTuKe. B cTaTbe NOAYEPKMBAETCH, YTO COBPEMEHHDIN MeAAror AOAXKEH He
TOABKO BAQAETb CBOMM MPEAMETOM, HO M YMETb aAanTMpoOBaThCd K TpeboBaHUSAM LMPOBOI 3MOXK.
M — 3TO BbI3OB U OAHOBPEMEHHO BO3MOXHOCTb CAEAaTb 0Opa3oBaHue GoAee KauyeCTBEHHbIM, AO-
CTYMHbIM U MHAMBMAYAAM3MPOBAHHBIM. B MpPaKkTMUeCcKom 4acTu MCCAeAOBaHMS — B OMPOCE MPUHSIAU
yyacTtne 40 neparoroB: 20 WKOAbHbIX yunTeaen n 20 npenoaasaTeAeit By30B. Ha ocHoBe cpaBHeHMd
pe3yAbTaToOB OMPOCOB pa3paboTaHbl MPOrpamMmbl MOBbILLEHWS KBAaAU(UKALMN AAS YUMTEAEN LLKOAbI M

npenoaaBaTeAeit By30B. Kaxkaag nporpaMma paccumrtaHa Ha 36 4acos.
KatoueBble cAoBa: LMPOBble TEXHOAOTMM, UCKYCCTBEHHbIA MHTEAAEKT, HEMpOCeTH, 4aT-00Thl,

yueOHbI MAaH.

Kipicme

By 3eprreynin e3exTiniri HudpIbK Tpanchop-
MaIus JKaraaibIHa OiiM 0epy JKyHeciHiH carachiH
aprTeipyna sxacanabl uaTesviekTini (OKW) menenni
9pl Kayirci3 KoJJaHy >KOJAaphlH HaKThUIAN Kep-
ceryinje. XaHanbiFel — MekTen jxoHe KOO myra-
TIMIEPiHiH TiKipiaepiHe cyieHe oTwIpsim, KIM-mi
EHTI3yJIeTl HaKThl KeJeprijiep MEH OJIapjbl CHCepy
niapajapblH Kyleney, COHAai-aK, NpakTHKaFa Ka-
KbIH OKY OaFjapiamMaliapbiH YChIHY.

JKacanael wHTEIUIEKT OyriHme OYKiT onemuie
9KOHOMHKAa MEH KOFaMJbl TpaHchopMalusiiay-
IIBIH ©3eTiHe aifHaiyaa. XKacaHapl HHTEIIEKT TeX-
HOJIOTHSUIApBl aJjaM OMIpiHiH KeNTereH calachlHa
SHIN KeJei. biriM me meTTe KambIln OThIPFaH JKOK.
binim Oepy canacblHia KacaHAbl WHTEIUICKT 3a-
MaHayH OKBITY SIICTEpiHIH ajAbIHAa KaHa Mepc-
MEKTUBAJIAP MEH KbI3bIKThI MIHICTTEP Il alllyFa Ka-
O1eTTi Heri3ri KO3FayIIbl KYIIKE aifHABIT KeleIi.
MyHaall nepcrnekTUBalapFa MbIHAAPABI JKATKbI-
3yFa 00Jaabl:

Hepbectenpipinren okpiTy: JKacaHasl WHTEN-
JIEKT OKYy MaTephaiiapbl MEH 9JiCTeMeNepiH Ke3
KEJIT'eH OKYIIBIHBIH KeKEe KKETTUIIKTepiHe OeiiM-
JIey MYMKIH/IITiH YChIHAIBI.

OKy YIepiCiH aBTOMATTaHJbIPY JXOHE OHTAaii-
nmaHaelpy: MyHIa acaHIbl MHTEIUIEKT TEeCTLIepi

TEKcepy, KeCTe KYpY, CTYACHTTEpIiH CaHbIH ecell-
TEy JKOHE T.0. CHAKTBI O1pKaTap KYHACTIKTI TarchIp-
MaJlapbl OpPBIHAAH anajbl.

WHTepakTHBTI OKy MaTepuallIapbiH 93ipiey:
JKacanapl MHTEIJIEKT TEXHOJIOTHSUIAPBIH Maiiaiana
OTBIPHIT, HHTEPAKTUBTI OKY Ma3MYHBIH, TPEHaKep-
JIap/ibl )kOHE BUPTYaJibl eOepxaHanapibl )kacayFa
00J1a1b1, OYJ1 OKBITY/IbI KbI3BIKTBIPAK, )KOHE TYCIHIK-
Tl eTenl.

ConbIMeH Oipre »acaHabpl MHTEUICKTIHI Taiga-
naHyfa OaiinanelcTel Oipkarap mnpoOiemManap MeH
KayinTepai eckepy KaxeT. Omapra MbIHAJIAPABI
KaTKbI3yFa 00Ja bl

biniM amymsiap gepexTepiHiH KYMUSIIBUIBIFDI,
coHpaii-ak, Oaranay >koHe ipikTey XyHesepinaeri
ONUIAIK TIeH OOBEKTHUBTLIIKTI KaMTaMmachl3 €Tyre
0alIaHBICTBI 3TUKAJIBIK MOCETIeNep.

MyraniMaepai JKacaHIbl HHTEJUICKTIICH JKYMBIC
icTeyre MiHAETTI TypJe Aaspiay oTe MaHbI3Ibl MO-
ceste OOJIBIT TabbUTABI, ETep MYFATIIMICP KaCaHIbI
VHTEIICKTIHI ©3 JKYMBICBIHIA THIMI Maiijanany
JaFIBUTAPBIH UTepMece, ca0aKTBIH HETI3Ti Makca-
TBI — OUTIM alyIIbIapAbIH OKY MaTepHaIbIH THIM-
Il MEHTepyi — TOJBIK, OpbIHIAIMAai Kalybl MYMKIiH.
ConbIMeH Kartap, Kasipri 3amanfbl Oajajap »KaHa
TEXHOJIOTHUSIIAPMEH, COHBIH imiHae Al-MEH KaKChI-
paK KOHE KbUIAMBIPAK, KYMBIC iICTEHTIHIH YMBIT-
MMaybIMBI3 KEPEK, COHABIKTAH MyFamiMaepai Al gar-

53



Binim Gepy yuIiH HEHPOHBIK JKeJliep cepIilic ne, aijie Kayin mne?

JBUTAPBIMEH OKBITYIBl KAMTAMachl3 €Ty MaHBI3/IbI
MiHJICTKE alfHaTya.

Tarpl 6ip mpoOIEMaHbl TEXHOIOTUSIFA TOYEIIi-
JIiK 7en atayra 6onaasl. bimim 6epy yaepicinae aga-
MU (DaKTOpABIH KOFaly Kayni 06ap. CTyaeHTTepain
)KacaHIbl MHTEJUICKTIHI KOJJIaHybl Kei/ie oapIbiH
KacaH/Abl MHTEJUIEKT YCBIHFaH MaTepHajfa ChIHU
Tayjiay *KacamacTaH TOJBIK CeHYiHe, COHBIH calija-
pBIHAH KaXeTTi OUTIMII TOJIBIK MEHIepe aliMaybIHa
OKeITyl MYMKiH, OUTKEHI JKacaHIbl WHTEJUICKT WH-
TEpHETTEr1 OPTYPJIi AepeKKe3aepre cyieHeai xxoHe
oJrap epaaibM 1o 6ona 6epmeiini. Oceiran Oaitna-
HBICTBl TEXHOJOTHSHBI MaianaHy MeH TyJiFaapa-
JBIK, KapbIM-KaThIHAC apachbIHJIAFbl Tere-TeHIKTi
caKTay eTe MaHbI3/IbI.

Mynbig 0opi Al neren He jaereH oiffa okene-
Ii, Oyn cepminic ne, ange kayin ne? binim Oepyne
)KacaH/Ibl WHTEJUIEKT KOJIaHy OOMBIHINA 3epTTey-
JepaiH OaFbITTapbl aWTapJIbIKTal jKaHa, COHIBIK-
TaH OJIAPJBIH O3eKTUTIr KYMOH TyIsIpMaiiel. by
Makajgajga 013 »KacaHAbl HMHTEINIEKTIHI KoJgaHa
OTBIPBII, JKOFapHI O1TiM OepyaAl AaMbITY KOJIAAPBIH
KapacThIpyFa THIPBICTBHIK, COHBIMEH KaTap >KOFaphl
OKYy OpBIHJAphl MEH MEKTeN MYFaJliMIepiHiH XKa-
CaHJbl MHTEJUICKTIHI KOJIaHy MOCeNelepiHe Tall-
Jlay JKacaJbIK.

3epTreyaiH Makcatbl HUGPIBIK TpaHchopma-
WS JKaFgaibiHga OimiM Oepy JKyHeciHiH JamMybIH
0omkay Oombin TaObuIaAbl. CTYyIEHTTEp MEH OKY-
ITBUTAPIBIH TAHBIMJIBIK, OCIICEHIUTITIH TaMBITY YITiH
HEHPOHIBIK KETIepai KONAaHYyIbIH IeAaroruKa-
JIBIK MYMKIHJIIKTEpiH 3epTTey (Mbicansl, ChatGPT).

OedueTKe MOJay

Kacannp! nHTEIIIEKTIHI OiiM Oepyze Koimany
MOCeJIeCi COHFBI KbUIAApBl 3€pPTTEYLIiNepAiH Oac-
THI Ha3apbIHIA OOJIBINT OTHIP. OCipece KOFaphl OKY
OPBIHIAPBIHJIAFEl 3ePTTEYJICPAIH KON TeXHHU-
KaJIBIK, acIeKTiIepre OaFbITTaJFaHbIMEH, MeNaror-
TEPJIiH KAThICY JACHI'CHI BIIi Jie JKETKITIKCI3 eKeH/IIT1
anbIKTanFaH (3ayauku-Puraep, 2019:41).

JXKU-nin oneyeti OKbITYAbI TpaHCHOpManHsIay-
Ila, OKy OarmapriaMaliapbiH JKaHFRIPTYyAa skoHe XX
Fachlp JaFIbUIApbIH JAaMBITyJa aliKbIH OaiKaiaabl
(Xommc, buanuk sxone @aner, 2019:27). JlerenmeH,
keit0ip enOextepae XKU-ni OKBITYIBIH THIMAUTITIH
TOJIBIK, JI9JENACY YIIiH KOCHIMINIA 3epTTeYJIEepAiH
KaKeT eKCHJIr KepceTisieni, MbIcallbl 4yaT-00TTap-
el Konmany Toxipubecinme (Hryen xone Yokep,
2021:104).

OKBITY  TEXHOJIOTHSUIAPBIHBIH, ~ OcHiMIIenTeH
Typiaepi opOip CTyHEHTTIH KaXETTUIITIHEe Kapai
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OKy Ma3MYHBIH Japaiayra MYMKiHIIK Oepeni, Oi-
paK COHBIMEH Oipre OKBITYIIbI MEH OUTIM ayIIbl
apachIHAAFBl KapbIM-KATBIHACTBI DJICIPETy KaymiH
tysiHaatansl (Kerommk, 2019:178). byn mocene
KW-nig myramimMzaepai alMacTblpy MYMKIHZITT KO-
HIHJIET1 TMiKipTayacTapaa a *ui KeTepisesi, anan-
Jla MYFaTIMHIH 9JICYMETTIK )XOHE ITHUKAJBIK POJiH
emdip TeXHONIOrus anMmacTbipa anMais! (CenBuH,
2019:39).

WHTeneKTyan bl OKBITY JKyHenepi, BUPTYaJ bl
KOMEKIL1IEep, 4aT-00TTap )kOHE OKBITY aHAJTUTUKACHI
OimiM Oepy carmachlH apTTRIPyAa MaHBI3ABI Kypasl-
JlapFa aliHaJBIN Keledi, Oipak OyJI Jaraaiina qepex-
TePJIiH KYIHSITBUIBIFBI MEH 3TUKANIBIK ACTICKTIJIEp e
epekiie moHre ue (Yen xxone Jlun, 2020:75). byran
KOCa, XaJbIKapalblK yibiMaap neHreiinge XKIM-mi
Oitim Oepy casicaThlHa €HT13y OapbICBIHAA IU(PIIBIK
TEHCI3MIK TIeH KeKe ACPEKTep i KOpFray Mocemenepi
epexkure araisin eteni (Ilexpo, 2019:19).

JKekenmeHmipinreH OKBITYABl CHTIZY Ke3iHAC
TOXIpUOETIK KUBIHIBIKTApP BIIi Jie¢ 0ap, COHIBIKTaH
KOCBIMIIIA SMITHPHUKAIIBIK, 3ePTTEYJIep KaKEeT CKEeH-
niri afiteutaer (Tanr, 2021:101). ConbiMeH Katap,
WHTEJUICKTYaIAbl THIOTOpJIAp OULTIM alyImbIIapra
JlapallaHFaH KOJAay KOPCETYIiH THIMIII Kypaibl pe-
TiHne Kapacteipeutyaa (Bynd, 2020:65). XKana KU
TEXHOJIOTHSIJIAPBI OKBITY OPTACHIHBIH 3BOJIIOLUSICHI-
Ha BIKIAJ €Til, OKYIIBUIAP/IbIH AMOIMSIIAPBIH TaJ-
Jiay, MiHE3-KYJIKBIH MOJICJIBJICY KOHE OKBITYIbI Ieii-
Mu(pUKanusIay O0aFbITTapblH JaMBITyFa MYMKIHJIIK
oepeni (Criekrop, 2021:226).

XKanmel anranja, MeTENIK aBTOPJIAP/BIH €H-
oekrepi XKU-ain 6imim Oepy sKkyHeciH KeKeneHIipy,
OKY MPOTICCIH THIMJII €Ty KOHE OKBITY CaIlaChIH apT-
THIpYJa YJIKEH dJieyeTKe ne ekeHiH kepcereni. [e-
TCHMEH, IMearorTapIblH KETKUTIKCI3 TalbIHIBIFBI,
STHUKAJIBIK HOpMaJlapbl CaKTay KaXKEeTTiNirl jkoHe
KU mrenmimaepin eHrizy OapbICBIHAAFBI MTPAKTHKA-
JIBIK, IIEKTEYJIEp O /I¢ TOJBIK LICHIIMIH TamnmaraH
Mocele OOJIBI Kana Oepei.

3eprTey o0bexTici peringe 0i3 >KOFaphl OKY
OpPBIHAAPEl MEH MEKTEN MYFaIiMICPiHIH KacaHIbl
WHTEJUICKT EHT13y YAepiciH, Keaepriiep MeH oJyiap-
JTBI JKOFO JKOJIJIAPBIH KAPacThIPAMBI3.

3epTTey TUNOTE3achl: €rep, MyFaliMIep OKY
YAepiciHe >KacaHIbl WHTEIIEKTIHI eHTI3y TeXHOJO-
THSACHIH MEHIepce, OHIa Oy OipKaTap KUBIHABIKTap
MEH TOYEKEeJIep/l ecKepe OTBIPHIM, OHBI Kayimci3
naianany mapanapbid, OiTiM JeHredi MeH cama-
CBIH JKOFaphI ICHTeHre KOTepeIi.

Heiiponapik >kemijiepai Aypbic naiigananOay
OKY YIepiciHe Tepic BIKIAan eTirm, OiTliM carmachlH
alTapiabIKTall TOMEHICTETIHIH TOXipuOe KepceTil



B.K. Illapumnos >oHe T.0.

otelp. Kelibip HeMKypaisbl CTYJACHTTEp >KacaHIbl
WHTEJUICKT apKbUIbl JKacajlFaH MOTIHIE ChIHU Tal-
Jay KacamacTaH TOJBIK CYHEHIM, OHBI YpBIC el
KaObUIam, >KYMBICTApbIH COJ KYHi TarchIpajbl.
MyHnpaiira oKy yAepiciaae >xon 6epyre Oonmai s,
OUTKEHI OJ1 OUTIM aTyIIbUIAPABIH TaHBIMIBIK JEp-
OecTiri MEH ChIHU OMJIaybIH SIICIPETiN, aKaJeMHs-
TIBIK, 1aJJIbIK, KAFUaTTapbIHA KAMIIBI KeJIe/i.

ConbIMeH Katap, OiniM Oepye HeHpOHIBIK Ke-
JNepAiH MYMKIHAIKTEpiH cayaTThl MaiganaHy OH
HOTIKE Oepe anansl. OnapablH KeHOIpiH KapacThl-
paibIK.

MyraniMHIH KOCiOM KbhI3METiI KYHJENIKTI Kai-
TaJaHATBIH OipKaTap MIHICTTEPAI KaMTHABI: cabak
JKOCHApBIH 93ipiiey, OKYIIBUIAPAbIH O31HIIK XY-
MBICTApbIH TEKCEPY, MEKTEI JKaFAaiibIHaa — YU TaIl-
ChIpMaJIapblH Oararnay, Keneci cabakka JailbIHaamy
KoHE T.0.

MyHBbIH 09pi KON yakbIT MEeH KYMI-KIirepai Ka-
XKeT erelli. TeriH HeHPOHIBIK KENJIep OChl KYHIIe-
JIKTI TancelpMaiapAbiH Oip OeniriH e3 MOMHBIHA
QJIBIM, IIBIFAPMAIIBUIBIK KOHE TOPOHEIIK JKYMbIC-
Tapra KeOipeK KOHII 0eIyre MyMKiHAIK Oepy apKbl-
JIBI TOPOUETITIICP YITiH HAFBI3 KOJay 0oJa amabl.

JKacanapl HHTEIUIEKT TECTTEp MEH YU TarchIp-
MaJapblH aBTOMATTHI TYpJe TEKcepill KaHa KOH-
Maipl, COHBIMEH KaTap OiTiM alxyIibUIapAbIH KY-
MBICBIH TaJiflail ananbl, KaTelepai aHbIKTail ajambl
JKOHE OJIap/bl TY3eTy OOWBIHIIA YCHIHBICTAP YChIHA
anmanpl. JKacaHapl MHTEJIJIEKT MEeJarortiy ae, OuIiM
TYIIBIHBIH, Jla KaXETTUTIKTepiHe Oelimpaenyre,
OlTiM amymIsIIapAsIH HaKTHl TOOBI YIIIH WHTEpPaK-
TUBTIK MaTepHaiapisl d3ipieyre, OUTiM JeHreidi
MEH KbI3BIFYIIBUIBIKTAPBIHA Kapall OKBITYFa JIeTeH
KO3KapacThl e3repTyre MyMKiHmik Oepeni. Al-ra
MOTIHTe HEMEeCe HETI3rl TYCIHIKTepre HeTi3aen-
TeH TMpe3eHTalMsIIapAbl 93ipieyre Jie KOMeKTece-
ni. Myramimre caOaKkThIH TaKbIPBIOBIH EHTI3IM, 03
TaKbIPBIOBIH/IA AWTKBICHI KEIIETiH HETI3ri HIOaHC-
Tapabl KOPCeTy JKeTKUTKTI. Al anroputMi MOTIHII,
WIITIOCTPALIMSIIAPIBI KOHE TINTI KYPBUIBIMBIK HYC-
KayJapJibl KAMTHTBIH Xa0ap bl KAJBIITACTHIPAIBI.

MyraniMHIH KYpJAeNi >KyMBICTApbIHbIH Oipi —
cabakka MYKHAT maiprHaanmy. JKaHa >KaTTBIFyJap
MEH OKY Ma3MYHBIH JalibIHIay KOIl YaKbITThI KaXKeT
eTefIi, acipece DPTYPIILITIK KaXxeT 6oJca koHe opoip
CTYACHTTIH MAaWbBIHABIK JAeHredi eckepince. Erep
MYFaJIiM TIOHHIH TaKbIPBIOBIH, XYMBICTBIH Kype-
Jitik geHreiti MeH GopMaThIH KepceTce, OHa Heil-
POHJIBIK JKEJi TarchlpMaiap MEH KaTTBIFyJap.IbiH
OipHele HycKalapblH Oip/IeH YCHIHAIBL.

EH KBI3BIFHI, )KacaHIbl HHTEJUICKTIHIH 631 YHEeMI
OKBITBIJIBIIL, )KYMBIC MaTEpHAIIbIH KUHAKTANHABL, Oy

TarchIppic OepiareH Ma3MYHABI ©3ipiey camachlH
op yakbITTa kakcapTtanbl. GPT 4aTel TaKbIPHIITHI
Ma3MYHJBl €Ty YIIiH KBI3BIFYIIBUIBIK TYIBIPATHIH
JIEpeKTep MEH KOCHIMIIIA MOJIIMETTEP/li YChIHA aja-
IOl MpIcanbl, erep MyFaliM TapuxkKa JalbIHIa-
JIBITT JKaTca, 9aT-00T KBI3BIKTHI TapUXH (QaxTiinepai
YCBIHaJbI, OipaK COHBIMEH Oipre MyFalliM >KacaHIbl
WHTEJUIEKT YCBhIHFaH OapiblK MaTepHajjiapra eTe
MYKHST OOJIBIN, OHBIH CapanTaMachliH ©3i KYprisyi
Kepek. JKacaHpl MHTEIICKT MMai1aaHaThiH JIepeK-
Ke3JIep 9pKalllaH TeKcepijie OepMelii xoHe CeHIM I
Ooma Oepmeiini, an KeiOip skarmaimapaa KacaH bl
MHTEJUIEKT 031 Typaibl akmapaT Oepim, OoiMaraH
OKHWFaJiap MEH JlaTaJap/bl eHTi3yre Kapchl emMec.

Hefiponapik xeninepai Ourim Oepy yaepiciHe
TaOBICTBI CHTI3Yy MaKCaThIHAA MYFaIiMIEpai 3a-
MaHayd Al TexHOIOTHsIApbIMEH KYMBIC icTeyre
yiipeTin KaHa KOWMaii, oJlapAbIH THIMJILIITIHE MO-
HUTOPUHT XYPrizy KaxeT. byn eH TaObICTBI TOXKi-
pubenepai aHbIKTayFa JKOHE CTYJISHTTEP MEH OKY
OPBIHAAPBIHBIH ~ KKETTUIKTEpiHe  OalIaHBICTHI
TEXHOJIOTHUSATIAP/IBI KOJIaHy bl pETTeYTe MYMKIHIIIK
Oepei.

3eprTTeyiepae TOMEHJETi HeTi3ri Kezaepriiep
KOPCETIUITeH:

1. Ilegarorrepain OiTiMi MeH ToKipuOeciHiH
sKeTKLTiKCI3iri — KenTereH OKBITYIIbLIAP JKacaH-
6l MHTEJIEKT CallaChIHaa KETKIIIKTI JaWbIHIbBIK-
TaH OTIIETeH JKOHE OHBI MaiaTany1aH KOPKaIbl.

2. TexHuKAJIBIK HIEKTeyJdep — OapiblK MEK-
TENTEP MEH KOFapbl OKY OPBIHIAPbIHIa HEHPOHIBIK
JKETUTepAl TONMBIKKAHIBI CHTI3Y YIIiH KaKeTTI 3aMa-
HayH )aOAbIKTap MeH OarnapiaMaiblk KAaMTaMachl3
€Ty KOK.

3. Ozrepicrepre To3iMALTIK — A9CTYpNI OKBI-
Ty 9AiCTeMelNepi TYPaKThl OOJIBIT Kaia Oepei KoHe
OapiblKk MYFaJiMJIEp KaHa TeXHOJOTusuIapra Oe-
HiMJenyre JaiblH eMec.

4. DTHKAJIBIK *9He KYKBIKTBIK MaceJsieJep
— JKacaJFaH MaTepHaIap/blH aBTOPIBIK KYKBIKTa-
PBIH, COHAal-aK OKYIIBLIAPABIH JEPEKTEpiH KOp-
FayJIbl CKepy KakKeT.

5. OKymibLIApABIH :KacaHIbl WHTEJIEKTiHi
OPBIHCHI3 NalJaJaHybl — OKYIIBUIAD MaTEPUAIIBI
TepeH TYCIHOECTEH YH TamchpMachlH aBTOMATTHI
TYpPZA€ OpBIHAAY YIIIH HEHPOHMBIK >KENiJiepai maii-
JanaHy Kayri oap.

3eprreymrisiep kakeH OonmarmakTa JKU-aeH Mbl-
Ha/1ail HOTIKENEp i KyTyre OOIaThIHBIH aTal oTei:

- JKekenennipinren OimiM Oepy TpaeKTOpHS-
JapbIH 93ipiaey, MyHaa Al opOip oKyIIBIHBIH Ka0i-
JIETTEPiH TaJJaiIbl ’KoHe OeiM/IeNTeH KypcTap bl
YCBIHAIBI.
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- OKBITYIIBUIAp YIIIH OKY MaTepualgapblH aB-
TOMATTBI TYPJE KYPacCThIpa aNaThlH, JKYMBICTAP/IbI
TEKCepe allaThIH KOHE OKBITY 9/1iCTEMECiH JKeTimi-
py OolibIHINIa YCHIHBICTAP Oepe amaThlH BHPTYaJIbl
ACCUCTEHTTEP/I KYpYy.

- binmimai Oaranay xyieciHe kacaH/Ibl MHTENEK-
TiH1 €HT13y, OYJI JKayanTap.IbIH TypPBICTBIFBIH TEKCE-
piI KaHa KOWMaH, OKyIIbUTAPABIH JTOTHKAJIBIK KaTe-
JIKTEpiH TangayFa MyMKIHIIK Oepeni.

- TONBIKTBIPBUTFaH KOHE BUPTYAIIbI IIBIHIBIK-
ThI Naiifanany, Mynaa Al Tapuxu oKuraizapabl, Kyp-
JielTi XUMHSIITBIK, Peakusuiap sl Hemece (PU3UKaIbIK
KYOBUIBICTAp/Ibl MHTEPAKTHUBTI TYPAE KaiTa xacay-
Fa KOMEKTEeCe/Ii.

MarepuaJijiap MeH ajicTep

OKBITYIBIH IOCTYPIl dicTepi, OYpBIH KaHIIa-
JIBIKTHI JKaKChl OOJFaHBIHA KapamacTaH, HugpiaH-
TBIPY YAepici MeH OimiM Oepy/ie skacaHabl HHTEIeK-
TiHI €HTI3YAIH OCepiH ecKepe OTBIPBIIN, TY3ETY MEH
JKaHAPTYIBI KXKET ETETIHAITIH TYCIHYy KaxkeT. Aca
MaHBI3/Ibl MIHIETTEpAIH Oipi — MyFamiMaep/Ii Heil-
POHIIBIK, JKETIIEpPMEH XKYMBIC icTeyre YHpeTy, co-
HBIMEH Oipre HEHPOHIBIK XKeNiIepi 3epTTen KaHa
Ko¥Maii, 611iM 6epy yaepiciHae KoJImaHy Toxipuoe-
CiH Tangail oTeIpein 3eprTey. byrinri kyni MuTep-
HeTTe zie, O11iM Oepy HapbIFBIH/A Ja MYHAANH Kypc-
Tap eTe Koll, OipaK IIbIH MOHIH/IE, HaliJablIapsl a3,
KOMTEereH KypC JXKaTTHIKTBIPYIIbLIApEl OLTiM Oepy
yZiepici, OKBITY 9/1iCTEMEC] KOHIH/IE YCTIPT KaHa Ty-
ciHikke ue, 0yn kebinece IT-rexHomorus Mmamanma-
pBl. MyHzail KypcTap TeK YakbITThI, aKIIaHbI )KOHE
OJIapABIH THIMIUTITIHE IETeH CCHIMIUTIKTI )KOFaJITY
0O0JIBITT TAOBLIAIBI, OJAPBIH OiTiM Oepy Toxipude-
ciune Al-HBI COTTI KOJ/IaHy.

ToxipuOene KeH KOJIIAHBUIATHIH HEHPOHIBIK
JKeJTiyiepre KaThICThI 3epTTeyiep JKeTKITIKTI eKeHiH
OipkaTap eHOEKTep KopceTe .

ChatGPT (Generative Pre-trained Transformer)
— OpenAl a3ipneren, TaOUFH TiNAETi cypayilapMeH
TUATOTTHIK, PEKUMJIC )KYMBIC 1CTEUTIH TeHEePaTHBTI
KacaH/Ibl MHTEJJICKT 4aT-00Thl. JKylie cypakrapra
JKayar Oepim, apTypili MOHAIK caiamap OOWBIHINA,
COHBIH IITIH/E Ka3aK XOHE OpbIC TLIACpIHIE, MO-
TIHAEP KypacThIpa anajsl; COHAai-aK cypaHbic 00-
HpiHIIa OipHeme Oarmapiamainay TilIIepiHAe KO
yirinepin xacaif amangsl. Komketimai ¢yHKImsIiap
MOJIEJIbIe KOHE Tapu]Ke OalIaHbICTHI.

YandexGPT — «Slamexc» TUIAIK MOIEIIHE HE-
ri3e]reH acCUCTeHT; MOTIHACPAL KeJell KypacThl-
pyFa, uzessap yChIHyFa, Cypakrapra skayan oepyre
XKOHeE cabak yIriepiH xacayra kemekreceni. Ko-
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JKETIMAIIIIK casicaThl TaTgopMara ToyeIi.

Writefull — axameMusIBIK MOTIHIEPAI pelak-
[UsUTayFa apHallFaH Kypa, JIeKCHKa-rpaMMaTHKa-
JIBIK, YCBIHBICTAp O€pim, )KypHaJ TananTapblHa Coi-
KECTeHJIpyTe KopleMIece .

MathGPT — maremaTHKaNbIK €cenTep/Ii menry-
re MaMaHJaHFaH CEPBUC; KapamalblM ecenTepicH
Oactam KypJeii TeHAeyIep MCH HHTEeTpaiIapra Jie-
WiH Tanaar, menriM KaaaMIapbliH YChIHA alajibl.

01MaremaTrka — MaTeMaTHKa OKBITYBIHA JKOHE
FBUTBIMU ecenTepi memyre XKW TexHonorusiapeia
nalaanaTeiH O011iM 0epy TuTaTGopMacsl.

Tome — MOTIH Heri3iHe Npe3eHTALMsIIap TeHe-
palsUIalThIH Kypajl; claii KypbUIbIMbIH, BU3YyaJl-
JIapJIbl XKOHE KhICKAIIIa MOTIHACPIl YChIHA allajIbl.

BlackBox — 6armapnamanayasl yHpeHYIIIEp
MEH 83ipJeylIliepre apHaJIFaH acCHCTEHT; KOJTBI
xKa3zy, TYCIHIIIpY KOHE Talfay yAepicTepiH >KeHLI-
JeTei.

DeepL — kenTiniai aygapMara apHaIFaH JKOFaphl
camnaJibl Xyiie; KOHTEKCTi eCKepe OTBIPBIT JIDJT )KOHE
TaOUFU ayapMaiap YChbIHAIbL.

NotebookLM — Google-npiH Gemini moperi-
HE HETI3eNITCH PECMU OHIM; TEK JKYKTEITCH MaTe-
puaIapasl Tauaanbl, IepeKKe3Iepre HaKThl Cil-
Temenep Oepei )koHe AepeK JKeTicmece, OHBI aAIlTbIK
KepceTell; COHali-aKk KOJIaFrbl aKmapar Heri3iHjie
ujesiap MEH 3€pTTey OaFbITTAPbIH YChIHA aJiajibl.

Byrinri tapma Genrini 6ip MiHAETTEp MEH MO-
cesienepal menryre OarpITTaIFaH KONTETeH HEHPOH-
IIBIK kediiep Oap. OmapabiH OapIbIFbl Y3IIKCi3 Ke-
TUTIIPLTII, ©3repil OTHIPAIbI, COHABIKTAH OJAPIBIH
OapJBIFBIH aThIMEH OUTy KUBIH JKOHE KUBIH, Oipak
oenrini Oip moHAep OOMBIHINA OKY-TOpOHUE yuepici-
HiH MiHJIETTEepiHE €H aKbIH agamaap Ouryi, mana-
JIaHyBl KOHE OapibIK e3repicTepai OakplIaybl Ka-
JKeT. onapna. byn 3amanayu MyragimMre KOHbIIaThIH
©T€ MaHbI3/IbI TaJall.

XKorapeina aiThUIFaHnal, KacaHIbl UHTEIJICK-
TiHIH OUTIM Oepy yIepiciHe ocepi 30p, OJI JKaFbIM-
IIbI 713, YKarbIMCBI3 Jla OOJybl MYMKIH JKOHE OHBIH
KaHznail Oonybl MyFamiMre OalIaHBICTBI OOJaIbI.
HetiponabIK skemiiepMeH )KyMBbIC iCTel amMay jKoHe
oapasl OuMey OiiM Oepy MpOIIeCiHiH camachiHa
Kepi ©CepiH THTi3ei.

XKacanmer narenexrini (Al) 6imim Oepyne Ko-
JlaHy 3aMaHayd 3epTTeyJIepJeri Heri3ri TaKbIpbII-
TapablH OipiHe aitHanmbl. FameiMmap sKeKeleHIipy
MYMKIHIIKTepiH, OeHiMACITeH OKBITYABI, 3UATKEP-
JIK KOMEKIIUIepAl MmaiiananyIbl, COHIai-aK Oi1iM
Oepy opTacbiHa Al eHri3y/iH ATHKAIBIK acIeKTije-
PIH TaIanIb.
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HBTI/I)Re.Hep 7KoHE TaJIKbLIIAy

OKy ynepiciHjie )acaH bl HHTSJUICKTIHI KOJIa-
HyFa KeJIepri KenTipeTiH (akTopiapapl alKbIHIAY
MaKcaThIH/Ia AJIMaThl KAJIAChIHBIH MEKTENTepi MEH
JKOFapbl OKY OPBIHIAPBIHBIH I1E€AAarorTepi apachlH-
Ja aHOHUMJII cayaliHaMma >Kypri3uimi. IpikTemere
KOO-napnan 20 xoHe MmekrentepaeH 20 meaaror
KaMTBUIIbI. DKCIEPUMEHTTIK cayaHaMa OapbIChIH-
na OipkaTap cypakTap 93ipJeHin, HeTi3ri Tanam pe-
TIHJIC JKayarnTapiblH aHOHUMJIIT1T MEH IIBIHANBLIBI-
FBI OCJITUICH .

AnFalikel cypakTapeiH Oipi — «bitim 6epy
yOepicinoe scacandvt unmennexmi dap wam-oom-
mapovl cupex namoanaHyowl, cedenmepi Kau-
oaini?y. YKanmputanFaH xayanTap Kelleci KOPHIThIH-
JIbI JKacayFa MYMKIHJIIK Oep/ui:

1. Xa6apaap 0osamay :xoHe ceHimcizgik UU-re

- Kenreren nenarortep, ocipece MEKTEN MyFa-
mimzaepi, KacaHIbl HWHTEIJIEKTTIH MYMKIHIIKTEpi-
HEH XETKUTIKTI Xabap/ap eMec HeMece OHbI OKBITY
yAepiciHae THIMAI TaiJanaHyablH JKOJJApbIH TY-
cinbeiii.

- Xacanapl MHTEIJIEKT AYypBIC €MeC HeMece ec-
KipreH JAepeKTep/ii YChIHYbI MYMKIH JIeTeH allaHiay-
IIBUTBIK, Oap.

- Keiibipeynep gaT-60TTap aJlaMHbIH TYCIHIKTe-
Mecl MEH JKEeKe KO3KapachlH aJMacTbIpa ajIManbl
JIeTT CaHaMIbI.

2. JlaFabliap MeH YaKbITTBIH JKeTicneyuijiri

- Xacanapl MHTENEKTIHI OKY YAEpiCiHe eHTi3y
YIIiH OapIbIK OKBITYIIBUTIAPIBIH TEXHUKAIBIK, OiJi-
Mi Oota Gepmeiii.

- Yar-60TTapasl o3ipiey >KoHE OpPHATY OKBITY-
nIbuIapa 00IMaybl MyMKIH YaKbITTBI KQXKET eTe/Il.

3. OKpbITY canacblHbIH TOMEH/IeYiHeH KOPKY

- CryaeHtTep 3 OCTiHIIE Taujiay MEH ChIHU
TYPFBIIaH OinayIeiH opHbIHA Al-Fa ceHe OacTaiiibl
JIeTl KOPKY.

- XKacannpr nHTENEKTIHI Maliganany OiTiM aiy-
HIBUIAPJBIH, 63 OKYBIHA JETeH JKayalKepIIIiriH
TOMEHJETElI JeN KOPKY, OWTKEeHI oiap j>KacaHIbl
WHTEJICKTIHI anjay VIOiH naijanaHa anajsl, Oyl
oJlapAbIH JepOecTiri MeH OKyFa JIeTeH bIHTAChIH TO-
MEHIETE].

4. DTHKAJBIK KOHEe aKa/IeMHSJIbIK MaceJesiep

- AxazieMHsITBIK, a1aiIbIK Mocenenepi: Erep Al
CTYJEHTTEpTre )XKYMBIC Ka3yFa KeMmekrecce, Oy Oi-
Jiml Oarasayra Kayai acep erei?

- Hepexrepai 0y3y mymkingiri: Kenreren Al
KBI3METTEPl KYMUSUTBUIBIKTBI OY3ybl MYMKIH aKia-
PaTThI )KYKTEII Caly Il Tajarl eTel.

5. OKy opbIHIapbIHAH KOJIAYIbIH KOKTHIFbI

- bapnwik oky opberHmaps! Al memriMaepin eHri-
3yr'e UHBECTHIIMSI CaTyFa JIaiiblH eMec.

- binmim Gepyze skacaHABl HHTEIEKTiIHI KOJNIaHy
OOMBIHIIIA HAKTHI JIICTEMEIIIK HYCKayJslap MEH CTpa-
TETUsIIAp KOK.

6. binim Oepy xkyiiecinin kKoHcepBaTu3Mi

- lacTypmi oKBITY icTepi i e 0ackiM.

- Keii0ip OKBITyIIBIIAp ASCTYPII OJICTEMere
OachIMIBIK Oepir, TeXHOJOTHUSHBI eKiHII peIeri
KYypaJl peTiHjie Kapaibl.

- Oky ’ocmapiapbl >KacaHbl WHTEJUICKTIICH
KYMBIC icTeyre OeiiMIeTMereH KoHe MYFalliMIep-
JIe OHBI KOJIIaHy OOWBIHIIIA HAKTHI SJIICTEMETIK HYC-
KayJap oK.

Kepin oTeIpraHbIHBI3 AN, MYFaTIMACPIiH OLTiM
Oepy ylepiciHe >kacaHIbl MHTEJIEKTiHI €Hri3y 0o-
WBIHIIIA AJTaHIAYITBUTBIKTAPhI KOT.

Exinmni mMocese MbiHA cypakka apHaisl: «Ka-
CAHObl UHMeEIIEeKM Nen 0dCmypii oKblmy adiche-
Ppi — aumazonucmep me, anoe ooaKkmacmap ma?.
byn maceneniy e3eri TeMeHETi TYKbIPBIMIAD ap-
KBUTBI alllbUIIbI.

1. XKW »xoHe macTypiri OKBITY 9IicTepi aHTaro-
HUCT eMec, KepiCiHIle, erep ojiap OutiM Oepy yie-
piciHe cayaTThl TYpHe eHrisince, O6ipiH-0ipi TOIBIK-
TBHIPAJIbI.

Lacmypni o0icmepoiy apmuikuibliviKmapbol:

- OKBITYIIBIMEH aH]Ibl KapbIM-KaThIHAC JKOHE
SMOIUOHAIIBI OaiaHbIC.

- IMikipranactap apKblIbl CHIHA TYPFBIIAH O¥-
Jayabl TEpeH JIaMbITY.

- OKBITY/IBIH 3THUKAJIBIK KOHE OJICYMETTIK ac-
TIeKTiJepi.

- Y KbIM/Ia )KYMBIC 1CTEY JIaFIbUIAPBIH JIaMBITY.

JKH-00icmemenepdiy apmulKubliblKmapbl.

- OKBITY/IBI IapallaHIbIPy: Op OKYIIBIHBIH Kap-
KBIHBI MEH CTHJIiHE Oelimeny.

- KyHnenikTi Tanceipmanapabl aBTOMATTaH/IbI-
PY: KYMBICTBI TEKCEPY, TarChIpManap oepy.

- YaT-0oTTap MeH miardopmaiap apKbUIbl TOY-
JK OOWBI OKBITYABIH KOJKETiMILTITI.

- binmim anymsmapabiH KETICTIKTEpiH Ooimkay
VIIiH YITKEH JepEeKTep/Ii Tanaay.

2. XU kamaH 3usH TUTi3yi MYMKiH?

- Erep MyFalliMHIH JKYMBICBIH TOJIBIKTBIPYIbIH
OpHBIHA OHBIH OPHBIH OacaThlH OoJica.

- Erep crynenrrep anropuTmiepre ThIM KeIl
CeHCe JKOHE CBIHM TYPFBIIAH OMiay KabijeTTepiH
KOFaJTCa.

- Erep mMa3myH MeH JepeKKe3Jep/liH canachiH
OaxpuIay Oonmaca.
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biznin ycranbv: XKW — 6inim 6epyaeri cepmidic,
Oipak ’kayaIrKepIIiJIiKIIeH iCKe achIpblIFaH/a FaHa.
Ceprminic 60mybl YIIiH KeMiHJIe MbIHA LIAPTTap Ka-
xet: (1) myFamimzaepai xyieni okpITy; (2) akane-
MUSUIBIK aaJ/IbIK [1€H AEPEKTEP KYMHSIBUIBIFBIHBIH
cakTaysr; (3) Oaranmaybl apajgac MOJICIBIe KOIripy
(amam + JKI); (4) KOHTEHT canmachlH MYFaJIiM MOJIe-
panusicer; (5) OKYIIBIHBIH CHIHH OWIay JaFabUIapbiH
MaKCaTThl JaMBITY.

CepmiJic ne, asiae Kayin me? HakTbl mo3uusi

XKorapeiaa alTeuUIFaHIAPABIH OapiIbIFEl MbIHAH-
Jaii KOPBITBIHIBI JKacayFa Heri3 Oepemi: JXacanmbpl
WHTEJUIEKT AOCTypiai OiniM OepyniH aHTaroHUCTI
emec, Kypan 6ombin Tadbutaasl. EH THiMal Tocin —
Oy exeyiHiH KOMOMHALUACH], MyHIa Al OKbITY TO-
KIpUOECIH KEKeNeHIpyTe XKoHE KEeHUIIeTyTre Ko-
MEKTeceli, COHbIMEH Oipre TOpOHELIiHIH ToIiMrep
YKOHE MAOBITTAH IBIPYIITBI POJTIH CaKTaNIbI.

Binim Oepy yaepicine xxacanabl MHTEJEKTIHI
eHri3y TypaJjbl MyrajdiMaepaiH mikipJjepin Taj-
nay

Kacannpr wmnaTenekTiHiH (Al) mamysl OimiM
Oepy canacklHa alTapIIBIKTall cep eTil, )kaHa MyM-
KIHJIKTEp ammajbl )KOHE COHBIMEH Oipre Oenrisni Gip
KHUBIHJBIKTapAbl TyAblpaabl. bitim Gepy yaepicine

1-kecte — Al-4aT-00TTapAbIH CUPEK KOJIIAHBLTYBIHBIH ce0edi

JKacaH]Ibl HHTEJICKTIHI €HT13yTe BIKITANl €TeTIH KOHE
KeJlepri KenTipeTiH (pakTopiapas! 3epTTey YIIiH 013
JKOFapbl OKY OPBIHIAPBl MEH MEKTEN MyFaiimaepi
apacblH/la aHOHHMMJI cayajHaMma >XYPri3mik. 3epT-
teyre 40 megaror KaThICTbl, OHBIH 20-ChI KOFaphl
oKy opbeiHAapeiHEH (JKOO), 20-ChI MEKTEUTEepIiH
eKinepi.

CayaiHamaHBIH HeTi3T1 MakcaThl OlutiM Oepye
Al KonaHyAbIH HET13T1 aCIeKTUIEPiH, OHBIH IIIiHe
OHBIH apPTHIKIIBUIBIKTAPbIH, ICKE aChIPY/IaFbl KeIep-
riiepai, bBIKTUMal KayinTepai ®KOHe OKYy yAepiciHe
HMHTETpalusjiay CTpaTerusjapblH aHbIKTAY OOJIJIbI.

Temenze 613 OHIENTEH JepeKTepAl KecTe TYpiH-
ne 6epemis.

Cayasinama HaTHKeJIepi

1. bisim Oepy ynepicinae Al 6ap uar-6oTTap-
AbI CHPeK NaiaaanyabIH cedenrepi

[TemarorTep >kacaHapl HHTEIUIEKTI Oap 4aT-60T-
TapJibl OKY icC-dpeKeTiHe OCNICeH Ti eHTi3Y/ 1l KUbIH 1A~
TaThIH OipKaTap akroprapas! atam oTTi. Omapabiy
IITH/Ie TEXHUKAIIBIK, JIaF IbLTAP/IBIH JKETICTICYIILIIT,
OJIICTEMENIIK Kypalap/IblH KOKTBIFbI, aKIIapaTThIH
JIYPBICTHIFBIHA ATAHJAYIIBUIBIK JKOHE XKaHa TEXHO-
JIOTHSUTAP/Ibl MEHI'€PYTe YaKbITThIH a3/bIFbl 0ap.

EH mMaHBI37161 ceOenTep Kenecineit Oemini:

KU -yar-00TTapabI CHPEK NaiaaJaHyabIH cedeli Oxprrymst JKOO-1ap | Mekren i. Myraimiep
(%) (%)

OKBITYIIBUIAPABIH TEXHUKAJIBIK JAFIbUIAPBIHBIH JKETICTICYIITIr 30% 50%

CeHiMIi omicTeMeTiK MaTepHangapabH O0IMaybl 25% 40%

AKMapaTThIH AYPHICTBIFbIHA KAThICTHI aJlaHJayIbUIBIK 35% 45%

JKaHa TexHOIOTHsIIapABI UTepyTe YaKbITTHIH JKeTKLTIKCI3AIri 40% 35%

OKIMIIUTIKTEH KOJIAAY/IBIH KOKTBIFBI 20% 30%

OxkpITynarsl Al apThIKIIBUIBIKTapbIHA KYMOHMEH Kapay 15% 25%

- OKBITYIIBUIAP/IBIH TEXHUKATBIK JIaFIbLIaphl-
HbIH keTicneyminiri — 30% (OKOO), 50% (mexren-
Tep).

- OIiCTeMEeNiK MaTepHuaagapIblH OOMMayhl —
25% (2KOO), 40% (mekTenTep).

- AKnapaTThlH JIYpBICTHIFbIHA KATBICTHI allaH-
naymbslislk, — 35% (yHuBepcurertep), 45% (Mek-
TETTep).

- XKaHa TexHOMOTHsIAPbl UTEPYTe YAKBITTHIH
xeticieyminiri — 40% (Korapsl OKy OpBIHIApHI),
35% (mexTenrep).
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- OKIMIIUTIKTEH KOJJIAyJIbIH KOKTBIFBI — 20%
(yauBepcurettep), 30% (MexTenTep).

- YKacaHpl MHTEIUICKTIHIH MaiacbiHa KYMOH-
MeH Kapay — 15% (yauBepcurertep), 25% (MexTen-
Tep).

Ochuraiiia, MEKTEN MYFaTiMaepi TeXHUKATBIK
JIAFJIbLIAP MEH BJIICTEMEIiK HYCKayJIap/blH JKeTic-
MIeYNIUTITIMEH JKHi Ke3IEeCeTiHIH aTaml eTyre Ooia-
IIbI, aJl YHUBEPCHUTET OKBITYIIbUIapbl Al ychiHFaH
aKmapaTThiH OYPBICTHIFBIHA KOOIpPEeK ajaHmayIbl-
JIBIK, OLIipei.
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2. binim Gepyne kacaHabl MHTEJEKTiHI KOJI-
AAHYJAbIH aPTHIKIIBLIBIKTAPBI

CayajiHama KOPCETKEHJICH, TIeIarortap »Kalibl
oimim Oepy ynaepiciageri KW MyMKiHmIKTEpiH OH
Oaramaiipl. Herisri apThIKIIBUIBIKTAPABIH IIITHJIE
MBIHAJIAp epeKIIeIeHe/i:

- OkpITy 161 fiepOecTenaipy — 50% (XKOO), 40%
(MexTemTep).

- KyHpnenikTi Tancelpmanapasl aBTOMAaTTaH/IbI-
py — 60% (yauBepcurertep), 35% (MexTenTep).

- lHTepakTUBTI OKy MaTepualiapbliH Kacay —
45% (0KOO), 55% (mexreriTep).

- TecTTep MeH TarncblpManappl KbUI1IaM TEKCe-
py — 55% (yauBepcurertep), 50% (MexTenTep).

- binmim Gepy pecypcrapbina TOYIiK OOWBI KO-
xetimaimik — 40% (KOO), 30% (mexTenTep).

2-kecte — binmim Oepyze »acaHIbl HHTEICKTIHI KOJIaHYABIH apTHIKIIBUTBIKTAPHI

APTHKIBLIHKTAPSL OKLlTyle)']IA)))KOO-J]ap MekTen H( (;:;FaniMnep
OKBITYIBI AepOecTeHaipy 50% 40%
Kynnemikri TancsipMazapasl aBTOMATTAHIBIPY 60% 35%
MHTepakTuBTI OKY MaTepuaiiapsl 45% 55%
Tectrepai xblu1aM TEKCEPY 55% 50%
Binim Oepy pecypcrapbiHa ToyImiK OOHBI KOIDKETIMALTIK 40% 30%

YHuBepcuTeT OKBITYmIbUIapel Al-HBIH KYH-
JeNiKTI  TarchlpManapbl  aBTOMATTaHABIPYJaFbl
naiimaceiH ke0Oipek aram ereni (60%), am Mexremn
MYFalliM/Iepi OHBIH MHTEPAKTHUBTI MaTepHaiIapbl
JKacaynarel oaeyeTiH (55%) aran eteni.

3. Binim 0epyne KU enrisynin Herisri kayin-
Tepi

AWKBIH  apTHIKIIBUIBIKTApFa  KapaMacTaH,
cayaJHamara KaThICKaH IeJjarorrap oKy yJaepicinue
JKU-HBI KeHIHEH KOJIIaHyMeH OailylaHBICTHI OipKa-
Tap BIKTUMAaJ KayilnTep/i atamn oTTi:

3-kecte — binim Oepype jkacanabl MHTEIEKTIHI €HIi3y/iH KayinTepi

- Apampapzapiy OaitnanbicbiH sxoranty — 40%
(yHuBepcurerTep), 55% (Mexrentep).

- OKymIbLTapAbIH CHIHU OWMIIAYBIHBIH TOMEHCY1
—50% (2KOO), 45% (mextenep).

- Texnonorusnapra toyenaitik — 35% (>korapsl
OKYy opbIHIapsl), 50% (MekTenTep).

- AKaJIeMUSITBIK, aTasKTHIK (aaay) MyMKIHAIT
—60% (yauBepcurertep), 65% (MeKTenTep).

EH yikeH amaHmaymibUIBIK, 9cipece MeKTel
OKyIIbLIaphl apacbiHga (65%) >kacaHIbl UHTEICK-
TiHI KOJ/IaHy apKbUIBI aljay *KardaiiapblHbIH Ke-
0cro1 OO0JIBIN TaOBLIA I

Karepaep ORblTymz):A)))KOO-uap MekTen H(. ‘;:}Iraﬂimep
Anamuapsiy 6ailyIaHBICHIH KOFAJITY 40% 55%
CBIHM TYPFBIJIAH OHJIAyIbIH TOMEHCY1 50% 45%
TexHonmorusra ToOyenIiIiK 35% 50%
AKaIeMusUTBIK anasKThIK, (aagay) MyMKIHIIr 60% 65%

4. binim Oepyne kacanabl HHTEJIEKT €HIi3y-
aeri kegeprinep

JKacanipl MHTENEKTIHI THIMII NakaanaHy/aFbl
KeIepriiepai KapacTelpa OTBIPHII, PECIOHACHTTEP
KeJeci Heri3ri (hakTopiaapbl aHbIKTaIbL:

- binim men toxipnbeniH xeticneyminiri — 50%
(>xoFapsl OKy opbIHIaphI), 60% (MexTenTep).

- Texuukaneik mekreynep — 45% (Korapsl OKy
OpBIHIApHI), 55% (MeKkTenTep).
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Binim 6epyne KW eHrisyneri keneprinep

Binim meH TaxipubeHiH xeTicneyi

TexHWKanblK LWeKTeynep

O3repicTepre Kapchl TYPY

1

ITUKENBIK KIHE KYKBIKTBIK Macenenep

KOO OKbITYLWbINapkI
MeKTen MyFanimaepi
1

10 20 30 40 50
% pecnoHOeHTTep

[=]

1-cyper — XU enrizyneri kexeprinep

- Ozrepictepre te3imainik — 30% (yHuBepcu-
terrep), 40% (Mektentep).

- DTUKaJBIK )KOHE KYKBIKTBIK Mocenenep —35%
(ynuBepcuretTep), 25% (Mekrentep).

Mexkren wmyramiMaepi OUTIMHIH JKeTiCeyITi-
nirimen (60%) XoHE TEXHUKANIBIK HICKTEYJICPMEH
(55%) xwui ke3zmeceni, ajl YHUBEPCUTET OKbITYILBI-
JIapbl JKacaHJIbl MHTEJICKTiIHI KOJJIaHYJbIH STHKA-
JIBIK acTeKTizepine kebipek anangaias (35%).

KW TexHonoruanapsiH NeAarorukanbix, ﬁeﬁiM;J,ey

MW-KoHTeHTTI baFranayfafbl CbIHW oANay

barpapnamanay Herizfepi xaHe KW-cepBncTepiMeH Xymbic

DepekTepai Tanpay xaHe XKU-HaTvwxenepiH uHTepnpeTaymanay

5. ’KKH-MmeH kymbIc icTey Ke3iHae TopOMeni-
Jiep YUIiH KaHAal JaFabLIap MaHbI3AbI?

JKacannbl WHTENEKTiHI TaOBICTHI MaligaNaHy
YIIIH KaXeTTi KY3bIpEeTTepAiH iIIiHae MYFamiMep
aTar eTTi:

- Jlepexrepai tammay xoHe KU HoTmKEIEepiH
uHTepnperauusiay — 55% (ynusepcurertep), 40%
(MmexTemiTep).

- barmapnamanay >xene JXU-cepBucrepmen xy-
MbIC icTey Herizaepi —45% (PKOO), 30% (mexTemnTep).

JKW-pbl naipanaHy yWiH KaXXeTTi AaFobinap

B K00 oKbITYWEINAPE!
B MekTen MyFanimaepi

0 10 20 30 0 50 50

% PeCcrnoHAeHTTep

2-cypeT — JKacaHpl HHTEIUICKTIHI NaalaHy YIIiH KQKETTi JaFIpu1ap
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- XU xonTeHTiH Oaranaynarbl CbIHM TYPFBIIAH
oitmay — 60% (OKOO), 50% (mekrenTep).

- XKW rtexnonorusapelH MeJaroruKaiblK, Oe-
fimaey — 50% (PKOO), 55% (mexrenTep).

Ocpbutaiiiia, yHUBEPCUTET OKBITYIIBLIAPHI aHa-
JUTHKAJIBIK JKOHE TEXHUKAIBIK JaFIbUIapIbl Ja-
MBITYFa KO0IpeK MYKTaX, ajl MEKTell MyFamiMaepi

MeparorTapra apHanFaH XKW KypcTapeiH 8TKi3y

opicTeMenik yCeiHbICTap a3ipney

TexHUKanbik XabablKTayabl XakcapTy

3TUKaNLIK acnekTinepai 6aksinay

YIIiH jKacaHJbpl MHTEIEKTIHI OKY ylepiciHe OeiliM-
7iey MaHBI3JIBIPAK.

6. )KW-ai Tnimzi eHrizyre apHajarad mapaJsap

KU-up1 O6inim  Oepysne TaOBICTBI HMHTErpa-
HMsUIay YIOIH Teaarorrap Kejeci mHiemimaepi
YCBIHJIBI:

XKW Trimpai edrisy wapanapsl

KOO oKbITYWbINapE!

B MekTen myfanimpepi
L ; s L

20 30 40 50 60 70
% PECnoHAOEHTTEp

3-cyper — JKU eHri3y yuin KaxeTTi mapanap

- [lemgarorrep ywin XKW xypcrapbia yibimaac-
TeIpY — 70% (ZKOO), 65% (MexTenTep).

- OjicTeMeNiK YChIHBIMAApbI d3ipiey — 60%
(’KOO0), 55% (mekrenTep).

- OKy OpBIHAAPHIHBIH TEXHUKAIBIK 0a3achlH
xaxcapty — 50% (ynusepcurertep), 60% (Mexren-
Tep).

- KU sTHKanbIK aceKTijepiHiH MOHUTOPUHT] —
40% (2KOO), 35% (mexTeritep).

CayanHamara KaThICKaHJAPABIH  KOTIIILIIri
JKacaH/bl MHTEJJICKTIICH JKYMBIC icTeyre yHpery
KypCTapblH OTKi3y KaXKeT el CaHai bl )KoHe O0171iM
Oepy yZHepiciHIe KacaHJbl WHTEJIEKTIHI KOJJIaHY
OOMBIHIIA MYFaJiMAEpre 9AiCTEMENIK YChIHBICTAp
o3ipIey.

JKyprizinreH 3epTTey HOTHKENEPi Meaarorrap-
IbelH Oimim Oepyneri Al oneyeTiH MONBIHAAWTHI-
HBIH, OipaK OLTIMHIH JKeTiCIeyIIiIiri, TEXHUKAIIBIK
MIEKTEYJIep >KOHE ATHUKAIBIK MOCEJIENep CHUSAKTHI
Oipkarap kejeprijiepre Tam 00JIATBIHBIH KOPCETTI.
JKacannpl MHTENEKTiHI TaOBICTBI €HTi3y YIIIH MY-
FaJIIMIEPAl OKBITYIIbl YUBIMAACTHIPY, DAICTEMENIK

HYCKayJIBIKTap >kacay koHe OimiMm Oepy yilbimaa-
PBIHBIH UQPIBIK HHPPAKYPBUIBIMBIH JaMBITY Ka-
XKET.

Binim Gepyneri Al — Oyn xaii Fana Kypaj emec,
COHBIMEH KaTap 3amaHayu Oinmim Oepy yaepiciHiH
MaHBI3/IbI Kypamaac Oeniri, on cayaTThl maigana-
HbLICa, OUTIM Oepy camachblH alTapibIKTall apTThi-
PBIN, CTYIEHTTEp MEH MEKTeNl OKYIIbLIAphl YIIiH
O171iM Oepy TPaeKTOPHACHIH JKEKEIECHAIpe anajbl.

1. ITegarorrep >kacaHbl MHTEIUIEKTIHIH oJeye-
TIH MOWBIHIANIbI, OipaK OHBI JKy3ere achipyja Ke-
Jieprijiepre Tarm 00Jabl.

2. KU-nai okpITyFa COTTI MHTErpanmsiay YIIiH
OUTIKTUTIKTI apTTBIPY KypcTapbl MEH OAiCTeMENiK
HYCKayJap Kaxer.

3. binim Gepyneri Al-HbIH TEXHUKANIBIK JKOHE
ITUKAJIBIK, ACTIEKTLIEPIH €CKepY MaHBI3IbI.

Bbi3 JxoFapwl CHIHBIIT MYFalmiMIepi YUIiH Ae,
MEKTeNl MyFaliMIepi YIIiH Je oKy Oarmapiama-
napbiH o3ipneaik. MekrenTep yuriH Oargapiama
ecernTenreH 36 akaJeMUsUIBIK CaraTKa )KoHEe OJ1aH-
KaJIOBIPBUIBI )KOHE HAKThl MOHAepre Oeiimuenni
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(MaTemaTuKa, TiIIEp, )KapaThUIBICTAHY FHUIBIMIA-
pHl koHE T.0.). TeXHONOTHUSHBIH >XKaHAPTHUTYbIHA
OaitmanpicTel KochiMIa Al KypanmapelH KOCyFa
0oabl.

ATairaH OKBITY OaFaapiamMachl gaspiayra MyM-
KiHIIK Oepeni MeKTen MyFajimiaepiHiH Oinmim Oepy
yAepiciHe JKacaHAbl WHTEICKTIHI THIMII CHTi3yre
JKOHE OKBITY CarachlH apTThIPY YLIIH HEWPOHJBIK
XKeJepi maigaganyra KOMEKTeCcyiHe.

Cout CHSIKTBI KOFaphl OKY OPBIHIAPBIHBIH OKBI-
TYIIBIApbl YOIH 36 aKageMHsUIBIK caFaTKa ap-
HaJIFaH OKy OaFJapiamachl KypacThIpbUinbl. O
OeifiM/ieryi MYMKIH €Till CaJIbIHFAaH HAKThI MIOHJIEP
OolbIHINIA (TYMaHHUTAPIBIK, KAPaTHUIBICTaHY, WH-
JKEHEPIIK FBUIBIMIAP). TEeXHOIOTHSUIIBIK KaHAPTY-
napra OaliaHbiCThl kaHa Al KypaimapblH KOCyFa
Ooaasl.

Byn Garnapiamanap yHUBEPCHTET OKBITYIITBIIA-
pBIHa, COHMIAali-aK MEKTEN MYFalIiMACpiHe apHaJIFaH
KU-ni 6inim Oepy yaepicinae THIMAI MaiianaHyFa,
OKBITY CaIlaChblH apTTBIPYFa JKOHE OKBITYIbI Aepoec-
TEH/IIpyTe MYMKIHJIIK Oepei.

Kepcerinren oxy OarmapiamManapbl >KOFapbl
YKOHE J)KOFapbl OKY OPBIHJIAPBIHBIH OKBITYIIBLIAPHI
ywia XKW Herizgepin 3epieney OoifblHIIA opTa
MEKTEIl MYFalliMJIepiH Makaja aBTopjaphl 93ip-
JITCH.

KopbIThIHABI

XKacannpl nHTENNEKTIHI OUTiM Oepy yaepicine
eHri3y Moceleci 03eKTi 0OJNbIN Kaja Oepeli jkoHe
KeleHi Tocuill Kaxer erenl. FeuibiMu oaeduer-
Tep MEH MPAaKTHKAIBIK MBICAIAP/bl TalAady Heri-
3iH/e JKacaHIbl MHTEIICKTIHIH ITOCTYPI OKBITYIBI

TpaHchopMaLsIIay YILIiH KOFapsl deyeTi Oap aemn
aiityra Oomaapl. OJ KYHJENIKTI TanchlpManapIsl —
TECTTEP MEH YH TarchblpMajiapblH aBTOMATThI TYP/C
TEKCepy/li FaHa eMec, COHBIMEH KaTap KypAesipex
¢$yHKUMSUIApAB! Ja OpBIHAAN anaapl: OUTiM aryIbl-
JapIbIH KYMBICBIH Tajjiay, KaTelepi aHbIKTay,
YCBIHBICTAp Oepy, OKY YAEpICiH CTyAEHTTep MeH
OKBITYIIBUIAP/IBIH JKEKE KAKETTUIIKTEepiHEe OciiM-
JIey, MHTEPAKTUBTI MaTepHasiapabl o3ipiey KoHe
Mpe3eHTanusap.

Kyprizinren ranmay Oimim Oepyae KU-ubl Ta-
OBICTBI EHTI3YAIH Heri3ri (akTopbl HeJarorTapabl
Jasipiiay OOJIBIT TaOBLIATBHIHBIH KepceTTi. Omapabl
HEHPOH/IBIK JKENJIep/Ii nai1ananyapl YHPeTiln KaHa
KolMaii, COHBIMEH KaTap HaKThl KeWCTep MEH HaK-
ThI OlTiM Oepy yaepiciHe OeiMaeny apKbUIbI paK-
TUKAJIBIK, KOJIJaHyFa Hazap ayAapa OTBIPBII OKBITY
MaHBI3BI. BYTIHTI KYHI KacaHIbl WHTCIUIEKT KY-
pangapbIH OKBITATHIH KONITETeH KypcTap 0ap, Oipak
OJIApJIbIH eeyip 06T OKBITYIIBUIBIK KbI3METTiH
epeKUICTIKTEePiH eckepMeiini, Oyl oJapAbIH THIMII-
JITIH TOMEHIETE1.

Ocpuaiimma, Al wHTErpammschl TeK TEXHUKa-
JIBIK JIAHBIHJBIKTHI FaHA €MEC, COHBIMEH KaTap
OIIICTEMEIIIK, TEeJaroruKaiblK JKOHE OSTHUKAIbIK
pednexcusapl Kaxer ereni. Tex cayarTel Ke3Ka-
pacIrieH FaHa HEHPOHIBIK JKEIiiep Kayim-KaTepre
eMec, MYFaJliMHIH KOJBIHJAFbl KyaTThl KypajFa
— Oimim Oepy camachlH apTTBIPY JKOHE AepOecTeH-
JPUITeH OKBITY KEHICTITIH KYpy KypajiblHa aiiHa-
na amanel. L{udpraslk moyipliH ChIH-KAaTepiepiHe
OelliMerne alaTblH KOHE AcCaHAbl WHTEIEKTIHI
THIMJII KOJIJIaHa ajaThlH 3aMaHayH IeJaror 3aMaH
arpIMbIHA 1J1€Ci KaHa KoMMaii, OoJianaKThIH 0171M
Oepy KenbeTiH KaIbITacThIpaIbl.
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«CAACATTAHY» KYPCbIHbIH, CTYAEHTTEPAIH,
CASCH BEACEHAIAITIHE OCEPI:
BIAIM BEPY SAICTEPIH CAAbICTbIPMAADI TAAAAY

Makana casicattaHy KypcCbiHbIH OakaAaBpuaT CTYAEHTTEPIHIH CasiCM KbI3bIFYLLbIAbIFbI MEH Casici
KaTbICyblHa 9CepiH 3epTTeyre apHaAraH. byA MakaAaHblH Herisri mMakcatbl — cascaTTaHy KypcCblH
OKbITYAbIH HEFYPAbIM TUIMAI )KOHE CTYAEHTTEPAIH Casic GEACEHAIAIN MeH CyObeKTTIAINH apTThipaTbiH
aaictepiH canbicTblpy. COHAbIKTaH aBTOpPAAP CTYAEHTTEPAIH CasicM akmapaTTaHybl MeH OAapAbIH,
Casicu XKaHe a3aMaTTbIK, iC-OpeKeTTepre KaTblCyblH, CasiCh TUIMAIAIK TypFbICbiHaH ©3iH-63i 6araAaybiH,
OKbITY TOCIAIH KabbianaaybiH xxaHe «CasicaTTaHy» KypCbiHa KbI3bIFYLIbIAbIFbIH TaAAaAbl. OCbl MakcaTTa
GaKbiAay, OKY-9AICTEMEAIK MaTepuMaAAapAbl TaAAdy, aHKETaAblK, CayaAHama >kaHe (POKYC-TOMTbIK,
TaAKbIAAY CHSIKTbl 9AicTep KoAAaHbiaabl. CayaaHamara 220 CTyAEHT KaTbICTbl. ABTOpAap cabak,
6apbICbIHAA KOAAAHBIAATbIH SAIC-TOCIAAEP CTYAEHTTEPAIH Casicu GEACEHAIAITIHE SPTYPAI acep eTeAl
AEreH KOpbITbIHAbIFA KeAAl. KaTbicy MeH casicn cyObekTTIAIKKE, eH aAAbIMEH, CUMYASILMSIAbIK, XXKOHe
nikipTaAacTbIk, aaictep kebipek acep eTeai. CoOHbIMEH Kartap Cascy KaTbICYAbIH >KaHa LMQPAbIK,
hopmanapbiHbiH AaMybl 6apbICbIHAA ABCTYPAI ABpICTEpPre KaparaHAa MikipTaracTap MEH CUMYASILIMSIAGD
THiMAIpeK 60AbIN TabbIAAABI.

ToxxipnbeAik MaHbI3BAbIAbIFbI — casicaTTaHy OOMbiHLIA OKYy OaFAapAamasapbl MEH SAICTEMEAIK
MaTepurassapAbl OAQH Bpi XKETIAAIPYAE 3epTTey KOPbITbIHAbIAAPbIH KOAAQHY MYMKIHAITIHAE. ATaAMbILL
MaKaAaAa YCbIHbIAFAH HOTMXEAEPAI OiaiM Oepy BarAapAamanapbiH OHAEYLIT OKbITYLIbIAAP XKaCTapAbiH,
CaHaAbl TYPAE CasiCM KATbICYbIH bIHTAAAQHAbIPATbIH OKbITYAbIH, TUMIMAl CTpaTeruMsAapbiH TaHAayAd
narAaAaHa aAaAbl.

Tyiin ce3aep: casicu KaTbiCy, CTYAEHTTep, casicaTTaHy, casicm OEACEHAIAIK, NeAarorvkaAbik,
aaicrtep.

G. Nassimova*, A. Zhunussova, Zh. Bassygariyeva, M. Buzurtanova

Al-Farabi Kazakh National University, Almaty, Kazakhstan
*e-mail: gulnar.nasimova@kaznu.kz

The Impact of the Political Science Course on Students’ Political Activity:
A Comparative Analysis of Teaching Methods

This article is devoted to examining the impact of political science courses on bachelor students’
political engagement and participation. The main objective of this study is to compare which teaching
method in political science is most effective in enhancing students’ political activity and agency. There-
fore, the authors analyze students’ political awareness, their involvement in political and civic activi-
ties, self-assessment of political efficacy, perceptions of teaching approaches, and engagement with the
course. To achieve this, methods such as observation, analysis of instructional materials, surveys, and
focus group discussions were employed. 220 students participated in the survey. The authors concludes
that the teaching methods used in class have varying effects on students’ political activity. Simulation
and discussion-based methods have the greatest impact on students’ engagement and political agency.
Furthermore, discussions and simulations prove to be more effective than traditional lectures in fostering
new digital forms of political participation.

The results of the study have considerable practical significance as they may facilitate further im-
provement of educational programs on political science and the teaching materials. The findings pre-
sented in this article can be used by education professionals while developing curricular and syllabi
helping them to choose the most effective teaching strategies that would stimulate political participation
of students.

Keywords: political participation, students, political science, political activity, teaching methods.
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BAansiHue Kypca «[MoAuToAOrMs» Ha MOAUTUYECKYHO dKTUBHOCTb CTYAEHTOB:
CpaBHMTeI\belﬁ dHaAU3 MeTOAOB 06yqum|

CraTbsl NOCBSLEHA U3YUEHUIO BAMSIHUSE Kypca MOAMTOAOTMM Ha MOAUTUUYECKYIO BOBAEUYEHHOCTb U
NMOAUTMYECKOE yUacTue CTyAeHTOB-0akaAaBpoB. Lleab cTaTby — CpaBHUTH Kakue METOAbI MpernoaaBa-
HUS Kypca MOAMTOAOTUK SIBASIOTCS HanboAaee 3(h(HEKTUBHBIMU M MOBbILAIOLWIMMM NIOAUTUYECKYIO aK-
TUBHOCTb M CyGbEKTHOCTb CTYAEHTOB. ABTOPbI MPOAHAAM3MPOBAAM CTEMEHb NMOAUTUUYECKON MHDOPMUM-
POBAHHOCTU CTYAEHTOB M MX y4acTUe B MOAUTUYECKMX U FPAXKAAHCKMX (popMax akTUBHOCTM, a Takxke
OLIEHKY CTYAEHTaMM MX MOAMTUYUECKOM 3(p(PEeKTUBHOCTU, BOCMIPUSTUE MPENOAABATEABCKOIO MOAXOAQ U
BOBAEUEHHOCTU B KYPC MOAUTOAOTMU. AAS 3TOTO ObIAM MCMOAb30BaHbI TaKMe METOAbI Kak: HabAloAe-
HMe, aHaAM3 yueOHO-METOAMUYECKOrO MaTePUAA], aHKETHbI OMPOC U (POKYC-TpynnoBble AMCKyccun. B
onpoce yyacTBOBaAO 220 CTyAEHTOB. ABTOPbI MPUXOAST K BbIBOAY, UTO METOAbI, UCMTOAb3YIOLLMECS HA
3aHSATUSX, UMEIOT Pa3HOE BAMSHME Ha MOAMTUUECKYIO aKTMBHOCTb CTYAEHTOB. Hamboabliuee Bo3aei-
CTBME HA BOBAEUEHHOCTb M MOAUTUYECKYIO CYObEKTHOCTb OKa3bIBAIOT MPEXAE BCErO CUMYASLIMOHHbIE
U AUCKYCCMOHHbIE METOAbL. [TOMUMO 3TOro, AUCKYCCHUM M CUMYASILIMK OKa3biBaloTCs 6oaee ahhekTuB-
Hbl MO CPaBHEHUIO C TPAAMLMOHHbBIMM AEKLMSIMU B PAa3BUTUU HOBbIX LIUPPOBbLIX (DOPM MOAUTUYECKOTO
yyacTtusi.

[NpakTrnyeckast 3HAQUMMOCTb COCTOMT B BO3MOXKHOCTU MPUMEHEHMs Pe3yAbTaTOB MPK AAAbHeNLIeM
COBEpLUEHCTBOBAHUM yUeBHbIX MPOrpamMm M METOAMYECKMX MAaTEPUAAOB MO MOAUTOAOrMU. BbIBOADI,
NPEACTaBAEHHbIE B AQHHOM CTaTbe, MOTyT BblTb MCMOAb30BaHbI MPENOAABaTeAIMM — pa3paboTUmKamm
06pa3oBaTeAbHbIX MPorpamm B BbiGope 3hheKTUBHbIX CTpaTeruin 0byueHusl, CTUMYAUPYIOLLIMX OCO3-

HaHHOE MNOANTHNYECKOE ydacTne MOAOAEXMN.

KAroueBble CAOBa: MOAUTHYECKOE y4vyactme, CTYAEHTbI, MOAUTOAOIMA, NMOAUTNYECKAA aKTUBHOCTDb,

neparormyeckme MeToAbl.

Kipicne

byn makana meHOepiHIe YHUBEPCUTETTE CTY-
JEHTTEP/IH CasiCH OJCYMETTeHY OJicTepiHiH Oipi
— «OneyMerTik-casicu Oimimaep moxyni — Cascat-
TaHy» MOHIH OKY 0apbICHIH KapacThlpamMbl3. byriHri
TaHJa CTYACHTTEPIiH KOFaMIbIK KOHE CasCh OMip-
JIeTi peJIiHe aca MoH OepiiIMeiii, al KenTereH aey-
METTIK, Me/IMa XoHe Oacka Ja JUCKypcTapaa CTy-
JIEHTTEpre KaObUIAaHFaH MapaiapablH «00BEKTICI,
«agpecaTbl» HEMece Ke3 KEeJIT'eH DPEKETTIH «pecyp-
ChD» PETIHJC KapacThIpbUIabl. AJjaiia, CTYJICHTTI
casicaTTblH OOBEKTICI peTiHAe eMec, CyObeKTici pe-
TiH/IE KapacThIPBII, CTYJICHTTEP/l CasiCH KbI3METKE
KaThICyFa, OJEYMETTIK >KYMBUILIABIPYFa KaOinerTTi
KOFaMJIbIK JKOHE CasCh MY/JCNEPIiH TachIMaiay-
HIBICHI PETIHJEC MONBIHAAYIBIH MaHbI3AbUIBIFBIH €C-
Kepy Kepek.

Bys TakbIpBINTEIH ©3€KTLNIr 0acKa 8JIeyMeTTiK
TOITapFa KaparaHja CTYACHTTIK KacTap/blH CasiCH
OeNICeHIUTITIHIH dMJIeKai/la TOMEH SKEHJIriH Kep-
CETETIH OPTYPJIi 3epPTTEYJICPIiH HOTHIKEIEPIMEH JIe
OaitnanbicThl. COHIBIKTAH 013, Oy ypicTiH ceber-
Tepi MEH CTYACHTTIK MAaCCUBTUIIKTIH HEMEH Oaiina-
HBICTBI €KCHITH TYCIHYyre YMTBUIAMBI3.

Ocburaiiiia, Oy 3epTTey MEH MaKallaHbIH He-
risri makcatel — «CasicaTTaHy» IOHIHIH CTYy/ICHT-

TepaiH OoJamak, eMipiHIeT] casiCl MiHe3-KYJIKbIHA
acep eTy OICTEpiHiH THIMAUIITIH 3epTTey OOJIbII
TaOBLUIAIBI.

3epTTeyiH TUIOTe3achl — CasCaTTaHybl OKbI-
TYABIH AOCTYPJIl €MeC OaicTepiH KOJTaHy OKBITY-
JbIH TEK JIOCTYPJi TYpJepiH KOJJaHyFa KaparaH-
Ia, OoJramakTa »acTapIslH CasCh eMipre OCJICEeH/II
apajacyblHa bIKITAJ eTejli. by rumnoTe3ansl Tekcepy
yIIiH 0i3 0akplIay, OKYy-oiCTeMENiK MaTepHaaap-
JIbl TallJiay, aHKETaJbIK cayalHama oHe (okyc-
TOMTHIK TAJTKbUIAYJIap/ bl KAMTHTHIH apanac TOCiIi
KOJIJIaHAMBI3.

ATanMeII 3epTTeye 013 Keeci 3epTTey Cypak-
TapblH KOUBIK;

- Kanmait okpITy ofici CTYIEHTTEp apachbiHaa
CasiCH KaThICY/IbIH JKOFapPbI JICHIeHiHe bIKITa eTeIi?

- Cascu kaTeicy (popMaiapsl OKBITY OIiCTEpiHE
OaiiyIaHpICTHI Ma?

- Cascarranyapl OKBITYABIH KaHIal omicTepi
KacTapblH casick CyObeKTTiIIriHe dcep eTeai?

3epTTey MOHApABIK CHUIIATTa JKOHE Oip XKarbl-
HaH, CTYJCHTTEpAl OKBITy/a KaHJai Meaaroruka-
JBIK OIICTep THIMAIpEK EKEeHiHe Haszap ayzaapca,
SKIHIII JKaFbIHAH, CTYJICHTTEP/IIH CasICH dIICyMeTTe-
Hyl MEH CasiCH KaTbICy MOCeIIeJICPiH KapacThIpaIbl.

byn makamana Kazakcrammarel “Cascarrany’
ITOHIH OKBITY MEH OHBIH casiCH OCJICCHIUTIKKE dce-
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piH 3epTTeyre anram OOJNBIN epeKile Ha3apAbIH ay-
TapBUTYBl — 3€PTTEYIiH HETI3Ti YKaHAJIBIFBI OOJIBIT
TaObIabl. Bya KypcThl )KETUIIIpy MEH OHBIH THIM-
TTITIH apTTRIPY YIIH 1, a3aMaTThIK KOFaMIbI J1a-
MBITY YIIIH Ji¢ TOKIpHOETiK MOHTE HeE.

OneduerTepre moJy

YHUBEpCUTETTEp allblIFaHHAH Oepi CTyIeHT-
TEp OPTYpJIi KO3FAIBICTAp MEH CasiCh yaepicrep-
re KarblCy YIIIH JKYMBUIyFa KaOileTTi KOFaMHBIH
Oip Oeumirine artHanael (Tomac,1977). XX F. meitin
xoHe XX F. 0acblHAa CTYACHTTEP Hapa3bUIBIKTHIK
JKOHE PEBOIONMSUIBIK TONTapAbIH Oip Oedirine
aifHanAbl, colaH KeHiH TapuxTa epekile KapKblH
TYpPAE CTYACHTTEPJiH Hapa3bUIBIKTAphl MEH KO3-
ranbicTapbl 1960-1970 xpuiaps! a3usaislk Ta, €y-
pomainbIk Ta enaepnae kepinic tantel. byran, 1968
KBUIFBI MAMBIP OKHFaNapblHa KaTbicKan dOpaHuns-
JIaFbl CTYJECHTTEPAIH Hapa3blIbIK KaybIMIACTHIFBI,
1968-1970 >xbingapnarsl BheTHaMIaFbl COFBICKA
kapcel AKL cTtyaeHTTepiHiH KO3FaIbICH, JKarmo-
HUSIAAFBl <OKaHA COJIIBUIIAP» JKOHE T.0. MbIcal
6ona amagel. XXI Facelpma cTyAeHTTEp OpTYpIi
eNaepaeri pexXKuMaepre Kapchl Hapas3blIbK TOMTa-
pHIHBIH Oip Oedirine aifHamaasl, OyHeI Kazakcran
TapuxbiHaa 001FaH 1986 KbUIFBI TOYENCI3AIK YIIiH
KeTepimicTeH ne, Apad KexTemi Ke3iHeH je, ofaH
KEeHIHT1 Ke3iepJieri /e KO3FalbIcTaplaH jaa Oaii-
Kayra 00Jasl.

Ocpuiaiima, CTYAEHTTIK XKacTap, a3aMaTThIK KO-
FaM IIeHOepiHae Ae, KOFAMHBIH Hapa3bUIBIK 0eIli-
TiHJE JIe ©31H KopceTe allaThlH, COHal-aK, cailnayna
JJIEKTOpPAT, aKMapaTThIK ic-IIapajapra OacTamarisl
0oJ1a anaTblH, KOHE CasiCH OMIpre HHTerpalysIaHy,
DIIEYMETTIK JKOHE casich OipereiTiKTi KaJbIrTac-
TBIPY, ©31HAIK cascu OargapAbl Tady >koHE TaHIay
JKOJBIHJIA 00Nl OTBIPHIN, CASCATTHIH TOJBIKKAHIBI
KaTbICYIIBICHl OONYIbIH OapiblK MYMKIHAIKTEPiH
naiiaaHaTblH MaHbI3/Ibl  OJCYMETTIK-CasCH  TOI
OOJIBII TaOBUIABI.

Kasipri ke3ne cTyaeHTTep KaybIMIACTHIFEI FhI-
JBIMJIA CasCaTThIH CYOBEKTICI peTiHe KeOipek Ka-
pacTBIpBUTY/Ia, OMTKeHi, 3aMaHayd MYMKiHIIKTep-
JiH apKachIHAA JKacTap.IblH casicaTka KaTbICYBIHBIH
KONTEreH TypJepi JaMbIFaH.

bipkatap 3epTTeyiep CTYyAEHT KacTapiblH,
ONap/AbIH KO3KapacTapbl MEH CasCH KaTBICYbIH
xKannsl (opMmanapblHbIH 0acka, YJIKEH >KacTaFbl
TONTap/iaH Kajlail epeKIleJeHeTiHIHe Ha3zap ay/a-
panel. Ce3sci3, Oyn aifplpMamnblIBIKTap, Xabapaap
0oy, casicl YCTaHBIMIAp, COHNIAl-aK, CasiCl MiHE3-
KYJbIKTarel esremenikTepacH (Yeiic, 2020) sxonHe
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BIICYMETTIK KamuTaieiH ocepineH (TrHert&XaH-
kroHeT, 2012) xepinei.

Kazipri ke3ne HMHTEpHETTIH, OJEYMETTiK Me-
JTMAHBIH JKOHE DIICYMETTIK JKEeNIJIEPIiH dcepi apThIl
keneni (3asp, 2016), Oyn, o3 Keseringe, opTypii
TONTAPIBIH CasiCH OCJICCHAUTITIHACTI albIpMaIbl-
neikTapaan aa kepinedi (Kamnosmn, 2013), cascu
KaTBICYBIH JKaHa OHJIAH GopManapbl YHEMI KeHe-
itin keneni (Manr & JduXapr, 2016), sxone mubpp-
TBIK JIAFABUIAPBIH JKOFaphl JICHIeWJe MEHrepreH
JKacTtap akmnapaTThIK OpTaFa THIMAI BIKHAl €Ty,
Oenrini Oip JIeyMeTTIK-casCy TPEHATEP/II AaHBIKTAY,
CcasiCH KOJI/Iay KOpCEeTy JKoHe JaybIc Oepy, 03/1epiHiH
casicl KajayJjapsl MEH Hapa3bUIBIKTApBIH OUIIipyTe
KaOinerTi.

COHIBIKTAH JKacTapAbIH CasiCH OCICEHIITITIH
3epTTey, Kasipri TaHga HE HOpcere Haszap ayaapy
KCPEKTITiH JKOHE a3aMaTThIK KOFAMHBIH KeJeIIeri
KaHJail 00JaThIHABIFEIH TYCIHY YIIiH ©3€KTi O0JIBII
TaOBUIAIBI.

YHHMBEpPCUTET OpPTACHIHIA DJICYMETTEHY YAEpi-
CIHEH OTII, KOFaMJBIK >KOHE CasiCu OCJICEHJITIKTE
ToXipnOe MEH JarbplIapra ue OOJIBIIN, MOJICHH KYH-
JIBUTBIKTAPMEH TaHBICATHIH CTYACHTTEPII 3epTTey
epeKIIe KbI3BIFYIIBUIBIK TyAbIpaasl (xemna &
Ksromapy, 2010). Ocwiran 0aitlaHBICTBI, OJIAPIBIH
casicu apayacybl MEH OeJCeHiiriHe Hemece Ke-
piciHIe emXapJbIKTapblHA HE 9Cep eTEeTiHIH TYCi-
Hy MaHbI3Jbl. ByFan kenrtereH (akropiapisl aTar
oTyre OomatbiHbIHA Kapamactan (Jlomd3, baHTOH,
& Kimssep, 2009), 613 HaKThl YHUBEPCUTETTE O11iM
aly, aram alTKaHaa, 9pTYpJi MaMaHIBIKTapAarbl
(6imim Oepy OarmapiamanapbeIHAAFbl) OiiM  amy-
NIBUIAP/IBI CasICATIICH TaHBICTHIPYFa apHaJFaH aKa-
JIEMUSIIBIK, KypCTBI OKY CTYACHTTEpre Kaiail ocep
eTETIHIHE Ha3ap ayJdapambl3.

FeuieiMu opebueTTep OChl 3epTTEyre Heris pe-
TiHJE KeJecl TYKbIppIMIamanap MeH TEOpHUsIIapabl
naiananyra MyMKiHZIIK Oepei.

Bipinmrien, Oyn cascu dJIeyMeTTeHy KyObUIbI-
chIHa apHaiFaH 3eprreyiep (JIaurron, xeHHuHTC,
1968; Opym, 1973). OneyMeTTeHy TEOPHUSCHI TYIIFa-
JIapAbIH CasiCH KYHABUIBIKTap MEH HOpMasap/bl Ka-
Jail MEHTepeTiHiH JKOHE 9IIeyMEeTTeHy MHCTUTYTTa-
PBI apbl Kapail azamaTTapblH casCh MiHE3-KYJIKbIH
KaJtail Kbl TaCTRIPATRIHBIH TYCIHIIpeai. COHIBIK-
TaH, TyTacTail yHUBEPCUTET OPTACHIH, OHBIH Kacaii-
TBIH OinmiM Oepy >KarmaimapbeIH 3epTTeynai 013, eH
ANJIBIMEH, DJICYyMETTEHY HHCTHTYTHI PETiHAE Kapac-
THIPaMBI3.

Exinmmigen, OiniM JeHreHiHiH cascHl KaThICyFa,
casicu OimiMre skoHe OeJICeHIUTIKKE Kalail ocep ere-
TiHIH TYCiHIIpe anaThlH OipkaTap Teopusuiap Oap



I".6. Hacumoga xoHe T.0.

(bomont, Konbu, Dpnux& Topuu-Ilypra, 2006).
Meicanbl, azamMaTThIK BomoHTapm3M (CVM) Teo-
pusiceina coiikec (Kupoum, @nepe, @pum, Kpaiini,
Iymap, 2017) pecypcrap, casicl KbI3BIFYIIBUIBIK
neH Oipereilylik casicl MiHE3-KYJIBIKKA 9cep eTejl.
Ochburaiima, OiiM, cascu OCJICeHIII a3aMaTTapabIH
CYHEHETIH pecypchl MEH apThIKIIBIIBIFEI OoJia ana-
nel. COHBIMEH KaTap, CTYACHTTED 63 KBI3BIFYIIIbI-
JBIKTApbl MEH Oipereiiiiri 6ap Tom peTiHae OpeKeT
eTe anajpl, Oipak oJIapABIH Kajail Kb TACKIII, )KY-
3ere acybl OJap/AblH O11iM arynapeiHa OalIaHbICTHI.
CoHppIKTaH MYHAAN ocep eTyIiH epeKIIeTiKTepiH
JKaKChl TYCiHY yIIiH OimiM Oepy camachblH TepeHi-
pEK 3epTTey Ka)KeT, OChIFaH 0alIaHBICTHI, OKY Ca-
nackl OOMBIHINIA OpTaFa KipiKTipeTiH jkoHe KoOipek
KATBICTBIPATHIH WHTEPAKTUBTI BIICTEpAl THIMAIPEK
Jen OOJKaNThIH OenceH i OKBITY Teopusichl (Bui-
nex, Menaens6epr, 2022) KbI3BIFYIIBIIBIK, TYAbI-
panel. Comau negaroruka TyprebiceiHad (Yo, 2010)
OimiM amy OiliM ayIIBIHBIH O31HIIK YCTaHBIMBI-
HBIH KaJjbTacybina fa ocep ereai (Kemmnep, Kum,
2010). Casicu cayaTThUIBIK OO#BIHIIIA OiTiM Oepy i
KaxerTTi (akropnaps! (JleBu, Axusa, 2019) petin-
JIeT1 JaFabUIapabl, CasCh KAaThICYIBIH ©31HIIK THIM-
JTirie xoHe o3iH-031 Oaranaynsl (Conxayr, 2006)
KOJIJTaHY/Ibl aHBIKTANTHIH ca0ak 0apbICBIHIAFBI MO-
TUBALMSJIBIK OPTaHBIH /14 MaHbBI3bI 30p. ATaIMBbIII
Makaa, COHBIMEH KaTap, 011iM OepyaiH casicu caHa-
Fa ocep eTy MexaHU3M/JepiHiH OipiH, COHBIH iIIiHAC,
casicaTTaHylbl OKBITY/IBIH OPTYPIIi DJIICTEPIH 3epT-
TEY JKOHE CANBICTHIPY apKbUIBI TYCIHYTE THIPBICA/IBL.

Ymrinmrigen, 6i3, CTyIeHTTEPaiH casich OelceH-
TUTIKTIH KaHaai (opManapblH TaHAAUTHIHBIH KOHE
OFaH YHUBEPCHUTETTET1 OKBITYIBIH Kajail ocep ere-
TiHiH Tycinyre myguaenimiz (Kawm, ITammep, 2008;
Mbuuunr, Oasapac, 2014). CoHbIMeH, casicl Ka-
TBICY JIOCTYPJIi KOHE O9CTYpIi emec (opmanapia,
KOHBCHITMOHAJIZIBI JKOHE KOHBCHITMOHAIIBI eMec,
3aMaHayu HUQPIBIK koHE T.0. popmaapaa KepiHic
Ta0ysl MyMKiH. KaTeicyasiH Oenrini 6ip gopmara-
pbiHa Oeifim 0oy casicaTTaHyAbl OKBITY DiCTEpiHE
OaitmanpicTel Ma? CabakTa Iopic OKBIFAHIA, TIKip-
TaJaCTap/bl KOHE CUMYJISIIMSIAPABl YHBIMIACTbI-
pyna oJI epexieneHe mMe?

KaszakcTanzga memarorukaiblk —OIicTep MEH
OKBITYIBIH JKaHA TCXHOJIOTHSUIAPBIHBIH OUTIM aiy-
HIBUIAP/BIH OJICYMETTEHYiHE JXOHE OJapAblH Ka-
3ipri 3amaH TaysabbIHA cail OUTIKTIIITIH apTTHIpyFa
pIKNaNBIH OJFokaeBa H., XKymabexosa K. (2021),
Karaes H., Epxinkezer A. (2021), MeiaOaeBa A.
(2022), CanpikoBa A., Mcmaniosa I'., MckakoBa M.,
Hyprasuna H. (2024) »xoune T.6. 3epTTeiiai, COHBI-

MEH KaTap casicaTTaHy IIoHIH OKBITY/IbIH 9/IiCTEepiHe
apHasFaH «/HHOBaIlMOHHBIE TEXHOJIOTHH B MPEIO-
JTAaBaHUH TTOJTMTUYCCKUX JTUCIUILTNHY aTThl cascaT-
TaHy JXOHE casicu TexHoJjorusuap eHoeri (Hacmmo-
Ba I['.O. xoHe T.0., 2012, 2013) xoHe 1.0. Oap.

Anatina, exiHinike opaii, «CascaTTany» OHIHIH
CasiCH KaThICYMeH, casich OeJICeH IUTIKIICH OaliTaHbl-
ChI Mocenieci eTe a3 3eprrenred. Com cebenti Oy
TaKBIPBIITH KOTEPY MaHBI3IbI OOJIBII TaOBLIAIBI.

[lemarorukanbslK TOCUTAEPHAL €, CasICH TCOPHSI-
Jap/Ipl J1a TaNjai xKoHe KaNIbuai keie, 013, keneci
WH/IMKATOpJIap: CasCH aKlapaTTaHy JEHIeli, casicu
KOHE a3aMaTThIK, OCJICeHIUTIK TypJiepiHe KaTbICy
JKULJIIT, CasiCH THIMIUTIKTI ©31H/IIK Oarajay, OKbITY-
IIBIHBIH TOCUTIH KaObUI/IAy JKOHE KypCKa KBI3BIFY-
IIBUTBIK, OUTIpY 3epTTeyiMi3iH HeTi31 60bIT TaObI-
JIATBIHBI TYPaJIbl KOPBITHIH/IBIFA KEJIEMi3.

3eprrey aaicrepi

Makanaia apaiac TOCUT KOJJAAHBUIAIBI: OKY-
-9JIICTEMEITIK MaTepuaabl OaKplIay KOHE Tauaay,
AHKETAJIBIK CayaJHaMa >koHe (OKYC-TOITHIK Taj-
keiay. Moamimerrep XKTH AP23488744 «Kazakc-
TaH/IaFbl CasICU KATBICY: JMHAMUKACKI )KOHE KEHEH-
Ty MYMKIHJIIKTEp1» aTTBI 3epTTEY K0OAChl asChIHIA
2024-2025 xpuigap apaiblFblHAa KuHANIbL. 2024
KBTI )KUHAKTAJIFaH JKOOAHBIH CaHJIbIK HOTHKEIIC-
pi Kazakcranmarsl CTYJICHTTEp MEH OJIApJIbIH CasiCU
KaTBICY epeKIIeNiKTepi Typabl JKalIbl TYCIHIK Ka-
JBIITACTBIPYFAa MYMKIHIIIK Oepi.

bipinwi kezey, 6yn — «CascaTrTany» TOHIH Op-
TYpJl MaMaH/IBIKTAa OKUTHIH CTYJCHTTEPiHIH JICTiH-
JIe JIOpic KYPri3eTiH OKBITYIIBUIAPIBIH OKY-dJIiC-
TEMEJIIK KelICHepiH 0aKplIay XKOHE Taljay dIici.
opicTepre KaTpicy OapbIichIHaa cadak (popmaThiHa,
ayIMTOPHSIIaFbl aTMOC(epara )KoHe OHBIH CTYJICHT-
TEPJIiH TaKbIPBINTHI TAJIKbIIAYFa KATBICYbI BIKITAJIbI-
Ha Oakpiiay >kyprizimami. TakeIpeinTapsl, KoJyiaa-
HBUTATBIH OKBITY 9/ICTEPiH KOHE OHBIH ToXipHOere
OarbpITTAIFAH TANICBIPMAJIAP/IbIH KOJIEMIH aHBIKTAY-
Fa KOMEKTECETiH cruIabycTapibl Tajlgay eTe Ma-
HBI3BI KYXKaT OOJBIN TaObUTaIbl. AKaJIEMUSIIBIK
JKBIT OapbICEIHAA Oy MOIIIMETTEp OaKpUIay KYHIIEe-
nirine eHrizingi. by exic Kaneimrackan oitiM 0epy
OpPTaChIHBIH CTYACHTTEPIIH CasCh CyOBEKTUIIriHe,
OJIApJIbIH KOFaMJIaFbl )KOHE CasiCH JKYHelleri OpHbIH
ce3iHyiHe KaHIIAJIBIKTBl ©Cep eTETiHIH TYCIHyTe
MYMKIHJIK Oeperi.

Exinwi xeser, yHUBepcUTETTET1 6acka ma Oimim
Oepy OarmapiamanapbliH/a OKUTBIH CTYJICHTTEPTe
casicaTTaHy KypCBHIHBIH TiKeled KaHmail acepi Oap
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SKEHJIIT1H Tajiay YLIiH aHOHUM/1 OHJIaliH-cayaHa-
Ma Xypri3y 060mel. 3epTTeyre MiHAETTiI OONBIN Ta-
ObuTaTBHIH TOHIEPAIH ImeHOepinaeri «CascaTTany»
OHIH OKHUTHIH on-Papadu aterHmaarsl KazY Y-apiH
220 cTyAeHTi KaTbICTHL. OJEyMETTIK-TyMaHHUTap-
TBIK, (paKyJIbTETTEPMEH KaTap, TEXHUKAIBIK, KOHE
KapaTbUIbICTaHy (QaKyJIbTEeTTEPiHIH CTYACHTTEpiHE
cayamHama Xyprizuiai. CayaqHama cypakTapbl Ke-
aeci OeniMaepai KaMTBIABL: KaJlbl aKmapar, cas-
CH KBI3BIFYIIBUIBIK TICH KATHICY TOXKIpHUOEcCi, casicu
THIMIUTIKTI ©3iHAIK Oaranay, «CascaTrTany» Kyp-
ceIH KaOpuimay. Ochlnaiiiia, cayaiHama cascarTa-
Hy MIOHIHIH Kajall )Ypri3iIreHin, Kypc 0apbIChIHIa
KaHJal OKBITY 9IicTepi KOJJAaHBUIFAHBIH, CTYICHT-
TEp OHBI Kaylall OaraJalThIHBIH, JXaHa OLTIMHIH
CTYJCHTTEP/IIH CasiCh KbI3bIFYIIBUILIFBI MEH KaThl-
CybIHa 9Cep eTKCHIITH HeMece dcep eTNereHIirin
aHBIKTayFa OaFbITTaJIFaH.

Ywinwi xesey, (HOKYC-TONTHIK, TaJKbUIAYIbI
YHBIMIIACTBIPY apKbUIBI JKy3ere acTbl. KyHabl HO-
THKE PETiH/E, OTKEH OKY JKbUIbIHAA «CasicaTTany»
MIOHIH OKBIFaH CTyJIeHTTepMeH odaitH ¢popmaTbIH-
J1a OTKi3reH § (POKYC-TONTHIK TANKbLIAY MOJIIMETTE-
piH atayra Oomanel. byHmail ipikTeme eNnjiiH cascu
eMipiHe apallacyra KypCThIH ©Cep €Ty JeHIehiH
TEpeHIpeK aHBIKTayFa MYMKIHIIK Oepji, eWTKeHi
CTYJICHTTEP KypCTaH O6TKEH COH, Oip XbUIaH KeWiH
«CasicaTtTany» TIOHIH OKY TOXIpHOECiH 0OBEKTHBTI
Typae Oaranaii anajapl.

Byn perre casicartaHyasl HETi3iHEH IOCTYpIi
9IIiCTep apKbUIBI OKBbIFAaH PECHOHACHTTEP TOMNTa-
PBI MHTEPAKTUBTI TEeIarOTMKAIIBIK TOCLIaEp OachiM
KOJIJIAaHBUIFaH CTYACHTTEp TONTapblHAH OeJeK Ka-
pacTeIpbUIAEl. MyHAal JKikTey OifiM amymisiiap-
IbIH KBI3BIFYIIBUIBIK JCHIeHiH/Aer1, CBHIHH OHjay
KaOUIeTIHIer1, COHIal-aK, aJbIHFaH OUTIMII TOXKIi-
pubene xonmaHa OimyiHAEr! albIPMAIIBUIBIKTAP/IbI
Tangayra MyMKIiHIIK Oepi.

Hotwmwxkecinae TankpuiayFa JepekTep Typasbl
FBUTBIM, (prstoItoTHsl, 3aH, (GUI0CO(US, ICUXOTIOTH,
KYKBIK, 9KOHOMHKA, MEAULIUHA MaMaH/bIKTapbIH1a
OKHTHIH casicaTTaHy IIoHI OOWBIHITIA YATEepIM JCHTe-
i OpTYpJIi pECIIOHACHTTEP KATHICTHI.

ATanmei Makamaga 013 Keleciei cypakrapra
OepisreH ayanrtap HeEri3iHzueri MoJIiMeTTepal nam-
JATIaHJIBIK
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CizgepaiH OiapbIHBI3IIA, CasICATTaHy KypChI-
HaH OTKCHHEH KEHiH cascaTKa, KOFaMJIbIK HEMece
MEMJICKETTIK iCTepre JIETeH JKEKE KBI3BIFYIIBLIbI-
FRIHBI3 o3repni Me? Cabak OapbIChIHIA ©31HI3MII
OerceH i KaThICYIIIBI PETiHJIE KAl Ke3/1e Ce31HIIHI3,
ai Kail ke3ze keOiHece OelceH Il eMec ThIHJIAYIIbI
petiane kKamapiHeR? Cabak OapbICBIHAA POJJIIK
OMBIHIApFa KATHICY CI3JIIH casch yAepicTepi Tyci-
HyiHi3re acep erTi Me? Casicu menrimMaepaiH Kainai
KaOBLITAHATHIHEI, HEMECE Ci3 OWHAFaH peJl KeHir-
KEpiHiH ic-OpeKeTi ci3re TYCiHikTi 0oja TycTi me?
Ci3 yIIiH KOFaMJIBIK-CasCh OMipre KaThICyIbIH Kai
TYpJepi HEFYPJIBIM KOJAMIIbl HEMece KBI3BIKThI 00-
neim Kepineni? Kasip KOFaMHBIH casch oMipiHaeri
©3 peITiHi3al Kanai Oaramaiicki3? bi3ni cTyaeHTTep-
IIIH «©3-03IEPiH «CasICH CYOBEKT», SFHU KOFAMIbIK-
casicu ynepicrepre Oenrimi Oip JeHreiae BbIKIaT
€Te aJlaThIH ajlaM PEeTiHIEe Kope Me?» JEeTeH cayall-
Fa ayaln ajy KbI3BIKTRIpABI. byn ce3iMm ci3ge kype
Oactanmranra NEHIHTI KarmaliMeH CaJbICTBIPFaHIa
e3repai me?

CTyneHTTepIiH MKipJepiH Tajnmay >KOHE WH-
Teprperanusiay Oisre OonamakTta OiniMm Oepyai
KeTinaipy OoiibiHIIa Oenriiai Oip YCBIHBICTAPIBI
eHaeyre MyMKiHaik Oepexni. CoHbiMeH Katap, Oy-
TIHT1 TaHAaFBl CasiCH KATHICYABIH jkaHa (hopManapsl
(uprbIK KaTHICY XOHE T.0.) OENeH aibIl KaTKaH
yakKpITTa, jKaHa TEXHOJOTHSIAPABI KOJIJaHATHIH
CTYJICHTTEp apachlHia OYHIal 3epTTey KYpPri3y oTe
MaHBI3/IbI.

HoaTtuikesiep MeH TajaKpliayjiaap

2024 >KpUTBI OJICYMETTIK JKOHE CasiCH 3epTTCy-
nep opranblFbl «CTpaTerusiMen» Oipiiecinm Kypri-
3UITeH cayaimHaMa OOWBIHIIA CAHIBIK 3EpTTEyIIep
JKaJIIBl PECIIOH/ICHTTEP JKUBIHTHIFBIHAH KaparaHaa
CTYICHTTEPAIH CasiCH KATBICYy €peKIIeTiKTepi MeH
YPIiCTepiHiH aWbIpMAIIBUIBIFBIH AHBIKTAYFa MYM-
KiHmIK Oepmai. 3epTTey HOTHXKENIEepi KOPCETKCHICH,
Kazakcranmarel OyJ1 8JIeyMETTIiK TOIT 63 6MipiHe Je,
eJ1 JKaF/iaiibIHaA J1a KATBICThI HEFYPJIBIM ONITUMHUCTIK
KO3KapachIMEH epeKIelIeHe i, OMITIKTI KOJIay JIeH-
reifi JKOFaphl, ajlaiijia cascaTka JCreH KbI3bIFYIIIbI-
JIBIK, JIeHTeli 0acka oJIeyMETTIK TONTapFa KaparaH-
Jla TOMEHIpEK.
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1-xecte — 2024 XBUTFBI CaHABIK 3epTTey HOTIXKENepi. CTyAeHTTepl *Kanmbl ipikreyMeH canbicTbipy (N=2479, onblH iminge 124

CTYJICHT)

2024

OMmipre KaHAFaATTaHY KoHe
aJ1eyMeTTiK O THMH3M

Crynentrepaid 37,1%-bI 63 0TOACHIHBIH YKOHOMHKAJIBIK YKAFIalbIH «OTE )KAKChD» JKOHE «KAKChD»
nen 6arasnaca, 50%-bl OHBI «OpTalla» JIeHreiie aen cunarTasl. AJ ey OoWbIHIIA Oy KOpCETKIIITep
coiikecinmie 29,6% xoHe 52,8%-1bl Kypabl.

Crynentrepuin 53,2%-b1 Oip JKbUIIAH KeHiHTI eMip Cypy JeHreili «airapiblkrail skakcapaibhy
HeMece «Oipiama jkakcapas» JIen caHaiabl, 0y Oykin ipikreme (36,6%) MeH Oacka oieyMeTTiK
TONTAPMEH CAIIBICTBIPFAHIa YKOFApPbI OOJIBIN TAOBLIA/IBL.

CTyneHTTep/iH eMipre KaHaraTTaHybl >KOFapbl JeHreWai kepcerti — 72,6%, Oyn Gapibik
PECIIOHIICHTTEP apachlHAaFbl kepceTkimiTeH (57,7%) enayip apThiK.

Erep en OoiibiHia pecrnionneHTTepaiH 22,4%-bl 3JKOHOMHUKAJIBIK, KAFIANIBI «OTE JKAKChD» KOHE
«KaKChD» [T O0aranaca, CTYICHTTep apachkinaa 0y kepcetkint 31,4%-1b1 Kypabl.
Crynentrepain 32,3%-b1 angarbl Oip KbUI IHIIHAC 3KOHOMHUKAIBIK JKaFlail jkakcapajbl e
€CeNTei i, aJl Kbl PECIIOHICHTTEP apacbiHaa Oy mikipai 22,1% konnaraH.

BuiikTi Koagay kaHe
e3repicTi Tasnamn ety

CryneHTTep apachblHAa OapiblK MEMIICKETTIK OpraHaapibl Koiaay Kepcerkiun sxorapbl (87,2%
Mpesunentri, 70,1% Ilapnamentri, 62,7% YkimerTi Konpmaiiapr), Oyn Oykin ipikrey OoibIHIa
JKOFapbIpaK KOPCETKILLI.

Crynentrepain 45,2%-bl JKalIbl ejJeri jkariaiira KaHaraTTaHajwl, an Oenrini Oip canamap
e3repicrepi Kaxer erefi aen ecenreiiai, nereumen 10,5%-bI )KaFaaiiibIH COJI KYHiH/Ie KalFaHbIHA
myzazeni (Oykin ipikrey OolibiHIIa Oy KxKayar HycKachl 5,2%).

Ocpunaiiia, 6yJ1 TONTHIH eJ1/Ieri ©3repicTepre CypaHbIC AeHIeili OYKi ipikTeyaeri pecroHIeHTTepre
KaparaHia TeMeH xoHe 2024 Kblibl «KOHcepBaTHUBTI» cTyneHTTep (55,7%) 2021 KblIMeH
callbICThIPFaH/ia Ke0Oeiie TYCKEH.

Casicu KaTbICy KoHe
apaJiacy JeHreiii

CayasTHaMa HOTIDKETIEpl CTYACHTTEP YILiH casch KaThICYAbIH 0achIM Typi — cailyayaa qaybic Oepy
EKCHJITIH KOpceTTi. byn peTTe CTyAeHTTepIiH HaKThl KaThICy TOXipuOeciHe KaThICTHI YpAicTep
ipiKTeMeeTi peCIOHICHTTEPAIH HOTHKECIMEH JKaJIIbl YKcac.

Amnaiifga, OWTiKKe THIMAI BIKIAJ €TYAiH MYMKiH OOJaThIH TOCUIACPIHIH ayKbIMBI CTYACHTTEpIC
epeceK JKacTarbl 0acKa TONTapMEH CalbICThIpFaHaa OipmaMa TeMeH. MbIcalibl, JKallbl ipikTeMere
KaparaHJia CTYICHTTEep/IiH a3aMaTThIK MOMBIHCYHOAY 9pEKeTTepiHe KAThICYhI, OyKapalbIK aKnapar
KYpaJiaapblHa KYTiHy, COTKa TaJiall TYCIpy, CasCH NapTUsIap MEH KOCIIoAaKTapFa KaTbICybl CHPEK
Oombin keneni. Ockl Ke3eKTe, epeKiIe Ypaic — Oy CTyACHTTEPIiH KOFaM/IbIK, YUBIMIAPFa KaThICY
MEH KOFaphl TYPFaH OMJIIK OpraHAapbIHa )KYTIHYIl THIM/I A€M ecenTeyi.

«Casicn KbI3METKE KAaThICyFa MAaWBIHCBI3 0a?» JereH Cypakka CTyACHTTEpIiH >KayanTapbl el
OOMBIHIIIA YKaJTIBI YPAICTI KaiTanaiiapl xoHe Oenrini Oip Aopeskene anaTHsIHbI KopceTeai. Anaiaa,
CTYIACHTTEP apachlH/Ia «KAaTBICYFa JalibIH eMecIIiH, ce0e0i OyiI MaFaH KBI3bIK €MEC) JICTeH JKayarThl
TaHJaFaHAAPABIH YJIECi coll KoFapsl — 29%.

Yitbim  Mymieci Gonbinm  TaObUIATBIHAAP —ApachlHAA CTYIACHTTED, JKAJIBl PECHOHICHTTED
JKUBIHTBIFBIMEH ~CAaJIBICTBIPFAHIIA, JKUIPEK EpIKTIIEp KO3FaJIbICBIHBIH KATHICYLIBICH  OOJIBII
TabbLIaabI (44,4%).

Kepcerinren kecreseri CTyIGHTTEp/IIH MIKipiie-  KbI3METKE KaThICYFa JIAHBIH/BIFBIH TOMCHJICT1 JTHar-
pi: OMITiKKe dcep eTyMiH THIMII KOJMIaphlH, Casch  paMMaiap OeHHemewmi.
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CryaenTTepaid nikipiHwe 6unikke acep eTyaid Tmimai Tacingepi

Kofamablk yibiMAapFa Katbicy mEneeeesssssm— ;3 30%

HapasbinbIK aKTinepiHe Katoicy (MMTUHITED, Wepynep) me— 18 60%
Kacinogaktap Kpi2mMeTiHe KaTbicy s 9 30%
CafAcu NapTuANap Kpl3amMeTiHe KaTbicy mmmm 4, 70%

Hekre OalnaHbICTapbl apKbIbl 82IHAIK iC-apekeTHe Dapy ——— 11,60%
AWTbIK apuanay e 11,60%

Horapel Typrad Gunik ekingepide myriHy S ——— 3 30%
CoTKa TananTycipy NS )3 30%
BAK syriny mo—— 7 3,30%

Calinayaa gaybic fepy I ——— 4 (0%
A3aMaTTbIK MOWBbIHCYHEAYLLIbINbIK 3KTiCI w4, 70%

0,00% 10,00% 20,00% 30,00% 40,00% 50,00%

1-cypet — CtyaeHTTepiH miKipiHiie OuTiKke ocep eTyaiH THIMAI Tociiaepi

Cancu Kbi3MeTKe KaTbiCyfa AaliblH 6onybl

Hok, Gapibip 6vn ewTteHeHi Gepmeitai, skenmeiini I 11,30%

oK, MmafaH Kbizblk emec I 7 9,00%

oK, meHiH, oFaH yakpiTeiv oy, I 16,10%

HOK, caAcaTneH kacibv MmamaHaap alHanbicy kepex I 20,20%

WA, Bipak meH HefeH GacTay KepekTiriH Ginmeimin - I 4,00%

WA, Bipak THicTi yilbimabl Kepin TypFaH okneiH - T 3,20%

WA, Bipak Tek cainaywoimbiH I 12,10%

WA, meH Kasip caacaTia KatbicambiH M 1,60%

Hayan Gepy kMbiH - HE 2,40%

0,00% 10,00% 20,00% 30,00% 40,00%

2-cyper — Casicu KbI3METKe KaTbICyFa JailbIH O0JTybI

Ocphlnaiiiia, CTYJICHTTEP/IIH CasCH KOHE OJiey-
METTIK yJepicTepre KbI3BIFYIIBUIBIFEI MEH TapThl-
JYBIHBIH JKETKUIIKCI3 ICHreHiHiH ce0enTepiH TyCiHy
MaHbI3/IBI. byn perTe aranraH oIeyMETTIK TONTHIH
casict DIIEyMETTEHYl epeKIlie MoHTe ue, cebedi Oy
a3aMaTThIK KOFAMHBIH OoJamaKra Kajlaid JaMHThI-
HBbIHA Tikenei ocep ereni. COHABIKTaH, cascarTa-
HYJIbI OKBITY MEH THIMJIi ITeJJarOTUKAaJIBIK, SIiCTep/Ii
KOJIJIAaHYBIH CTYICHTTEP/IiH casicaTThl KaObLIIaybI-
Ha, OJIAp/IbIH ©31H-631 aHBIKTAYbl MEH MiHE3-KYJIKbI-
Ha KaJiaif bIKIAI eTEeTiHI Typabl CYpaKTap aca 3eK-
Ti OOJIBIIT TAOBLIAIBI.

Kannel casicartany kypcbl Kaszakcranpaarsbl
0apIbIK YATTHIK JKOHE MEMIIEKETTIK JKOFaphl OKY
OPBIHIAPBIHIA, OJCTTE, OIpiHINI HEMece CKIHIII
KypcTa, «OIeyMeTTiK-casich OuTiM Monyli» as-
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ChIHJa oTKi3uieAl. bya MoHHIH epeKiieniri — o
CTYICHTTEPTe TCOPUSIIBIK >KOHE KOJIJaHOanbl cas-
caTTany OoWbIHIIA OiniM Oepyre, aHATUTHKAIBIK
KaOieTTepai 1aMbITyFa, CasiCH aKIapaTThl TYCiHY,
Tannay jkoHe Oaranay JarIblIapblH KaJlbIITAaCThI-
pyra OarbITTaNIFaH.

«CasicarTtanyy 1oHi OO#bIHIIIA OLTIM ATy Ibl asK-
TaraH CTYICHTTEPre XXYPri3ireH cayajlHama OCHI
KYPCTBIH BIKITAJIbl TypaJIbl KaJIbI TYCIHIK MEH Oara-
JayFa MYMKIHJIK Oepei.

YHUBEpCUTET JACHICHIHIE KYPTi3UIreH OH-
NaifH-cayaqHaMa HOTIKesepi OoHbIHIIA, «Anma-
FBI caliJlayFa KaThICYJIbl XKOCTapJIaichI3 0a» JiereH
CYpakka CTyIeHTTepAiH 68,2%-bl «1d» JKoHE «ud,
MYMKIH» JIeT xayarn Oepai. ©3 ke3erinje, cainayra
KaTbICy bl )KOCTIapJIall OTBIPFaH CTYJCHTTEp 1MIiHIe
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62,6%-b1 «CasicaTTany» KypCbIHBIH casicaTKa Kbl-
3BIFYIIBUTBIFBIHA DCEPIH 5 OaNBIK, IKaIa OOHBIHIIA
«4» xoHe «5» OaluIMeH OarayaraH.

Cayannama, COHmaif-aK, CTYACHTTEPIIH CasCH
MIHE3-KYJIBIKTBIH ©3r¢ JIe TYPJIEPiHE KBI3BIFYIIbI-
JBIK TAHBITATBIHBIH KepceTemi. OmapasiH immiHme
Kejecigel gopmanapasl atayra Oonajubl: CTyIEHT-
TiK yibIMaapra Kateicy — 31,5%, oHlaifH-IeTUIS -
Jmapra Kol Ko — 26,5%, mudpiblk OenceHIiTiK
(kaiiTa skapusiay, akmapaTThIK HayKaHaap, (Jier-
MoOTap) — 26%, KoraMIblK YHBIMIAapra KaTbICy

— 19,2%, casicu TakpIpbIITapAarsl miKipcaibicTap/
TUCKyccusapra KaTeicy — 12,8%, epiKTUTiK KbI3MET
— 11,4%, MeMIeKkeTTiK opranuapra xkyriny — 5,9%,
BAK-ka xyriny — 5%, casicu maptusiiap KeI3MeTiHe
kateicy — 2,3%. ConsiMeH katap, 31,6% cTyneHt-
Tep emKanaai Gopmagarsl OEJICEHIUTIK TypiHe Ka-
THICTIAFaH IaPbIH KOPCETKEH.

Bynan xeiiin, 6i3 cryaentTepre 6ipkaTap TYXbI-
pBIMIapFa KaHIIAIBIKTHI KEJTiCeTiHIH 1-1eH 5-Kke ne-
HiHT1 mKana OoibIHINA OaFanayabl YCRIHIBIK (MYH-
Jarel 1 — KeaictelMiH, 5 — TOJIBIKTal KeIiceMiH).

baranaynbiH, opTalla KepceTKiwi 1-aAeH 5-Ke geiiHri wkana:

MeH KofamAbIK, HeMece asamaTTblk, bactamanapra
KaTbiCyFa AalbIHMbIH

Kypc meHiH asaMmaTtTbIK MayankepLuinik Typansl TyciHirime
acep eTTi

CanAcaTraHy KypcbIHaH KeiiH MeH caacaTka kebipek

I :,39

I 3,80

I 3,56

Kbi3biFa 6actagbim

—— 3,01

Cascart - MeH e3iMmai ceHimpi cesiHeTiH cana
MeH canacm yaepicrepre acep ete anamelH gen cesivemin NGNS S,00
CafAcK TaKblpbIiNTapAbl TaNKblNayfa KaTbicy YWiH MEHOE I G, 15
HeTinikTi 6inim Bap !

0,00 050 1,00 1,50 2,00 2,50 3,00 350 4,00

3-cypet — baranayasiq oprama KepceTkimi 1-1eH 5-ke neiinri mkana

Ocbutaiiia, CTyAGHTTEP O3/CpiHiH casCh oMip-
re OeliMaeny ACHreliH KaHaraTTaHApJBIK JAer, 5
OanjplK 1Kantaga 3-TeH aca OayuiMeH OarayiaraH.

Crynentrepain Oacbim Oemiri «CasicaTTany»
KYPCBIHBIH OJIApAbIH casicaTKa JereH KbI3BIFYILbI-
JIBLIFBIHA ©Cep €TKEHIH aTam oTKeH, Oy, 63 Ke3eTiH-
Jie OUTiM OepyiH OH HOTHXeCi OOJBIN TaObLIAIbI.
CayanHamara KaTbICKaH cTyIeHTTepaiH 71,8%-bl
casicaTTaHy ca0aFblHIA ©3 MIKipiH epKiH Oinaipy
MYMKIHIITiH 4 xoHe 5 OammMeHn Oaranmarad. CoH-
naii-ak 78,2% CTyIeHT OKBITYIIBIHBIH IiKipTajac
MeH apryMEHTAlUSHbI BIHTAAHABIPYBIH, all 76,4%
— KypcTa Kazipri casich eMipACH ajJbIHFaH MbIcaj-
JTApJIBIH KOJJTAaHBUTYBIH )KOFaphl Oaraarad. byHBIH
Oapubirbl «CasicaTTaHy» Kypchl Typallbl CTYIICHT-
TepAiH OH Ke3KapacTapblH KOpceTe/Ii.

Conbimen katap 59,3% CTyneHT Kypc a3amart-
THIK JKayarKepIIiliK Typalibl TYCIHITIHEe acep eTKe-
HiH (4 xoHE 5 OaJsIMEeH) aTtal OTKCEH.

CryneHTTepIiH cascu eMipre KaThICyFa JaibIH-
JIBIK, JICHT €M1 JIc OH HOTHIKEJIEP KOPCETIIl OTHIP.

Cayannama 0i3re oKy yIepiciHiH O0ackiM Oeiri
nepictik ¢popmatTa (69,4%) OTETIHIITIH, all POIITIK
OWBIHJAp, casicl JKaFJaiaapAbl MoJeNbaey, MKip-
cafpIcTap JKOHE T.0. CHAKTHI IMIKIPTAJACTBIK JKOHE
CUMYJISIIUSUIBIK, DJIICTEp OJJIeKaiiia CUpeK KoJiaa-
HBUIATHIH/IBIFBIH KOPCETTI.

Byn karnmail TnegaroruKanblK  OJIICTEp MEH
TOCUTIEPIIH OPTYPILTITIH naiiTamanyapiy
O3EKTLIITH KepceTei. CryneHTTepiH
MKipiHIITe, TOCTYPJIi JAOPICTIK TOCUT Oip JKaFbIHAH,
CTYACHTTEPIE€ TEOPUAIBIK MaTEpUAILIbl MEHIEPYTE,
casicl yJepicTepAl TYCiHyre *oHe cascaT Typajbl
TaHBIMBIH KEHEUTYT'e KOMEKTeCCe, eKiHII KaFbIHAH,
WHTEPAKTUBTI SJICTEPAIH KETKLIIKCi3 KOJIJaHBLTYBI
OJIapJIbIH ~ CasiCM  KAThICYbIHA  BIKIAI  €TYJIH
THIMIUTITIH TOMEHACTE].

CTyneHTTepAiH casicl OCJICEHJAUIIrT MEH KbI-
3BIFYIIBUIBIFBIH APTTHIPY YIIIH €H aJJIbIMEH Casicu
KaTbICy AaFAbIapbIHBIH TOXKIpUOeciHe Ha3ap ay/a-
Py Kepek, SIFHH ToXipruoOe casicH KaFaaiapsl Mo-
JICJIBbJICY/I Tajar eTeli.
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AmbIK cypakTapra jxayan Oepy OapbIchHIa
CTYJICHTTEp Kypc OapbIChIHJA €CTe KAJFaH JKauT-
Tap MEH OHBIH ©3JIepiHE SCepi Typasbl Keleciien
mikipnep Oinmipai: «Cascamia Kvl3vl2yuiblibleblm
apmmpol, 01301y MemaeKemiMiz0iy backapy Jicylecit
mepenipex sepmmetl bacmaovimy, «Men 03 KyKbiK-
mapvim mypanvl kooipex bine 6acmadvimy, «Oaey-
Memmik maceneiiep MeH 01apObl Weuty HCor0apbiHa
KbI3bl2VIUbLIbIK  mansimmulmy, «bopimis, ey xem
dezende, cascu omipee apanacy MeH a3aMammblk
ycmanvimea ue 601y0vly MAaHbI30bLIbISHL MYPaALbl
otnana bacmaovixy, « Cascammany Kypcol cascam-
Mbly MeK «Hco2apbloazbl a0amoapovly iciy emec,
0i30iy KynOenixmi emipimizoen molevl3 OQUIAHBIC-
Mol eKeHiH Kopcemmi. Azamammuly 6enceHOiiK-
miy Ko2amovl 632epmyae HaKmbl bIKNAIbl 6ap exe-
HiH myciHOimy, « OKbImyubinbly OMIPOeH ANblH2AH
MbLCANOApObl JHCeHi opi HaKmbvl KeamipeeHi ecimoe
Kanowl, con cebenmi MAaxbIpLINMbl MYCiHy onde-
Katioa scenin 6ondvly. OChbIIaIIa, CTYICHTTEPIIH
OaceiM Oeutiri «CasicaTTany» KyPCHIHBIH OJIapJbIH
casicat Typaisl xabapap 00JIybIHA KOHE KO3Kapac-
TapbIHBIH KaJbIITACYbIHA alTapibIKTail ocep eTKe-
HIiH aTar OTKeH.

CryneHTTepMeH KYPri3iyireH (pokyc-ToNTHIK
TaJKbLIAYJIAp

@DOKyC-TONTHIK TaJKbUIAYABIH HOTHXKEIEpi,
WHTEPaKTUBTI opTazna OiiM anFaH CTyIEHTTEPHAiH
©3JICpiH OKY YJIEepiCiHiH OeJICeH I KaThICYNIbLIAPHI
peTiHe XKHUi Ce31HTEHIITIH KOHE CasCH TaKBIPHIII-
TapFa >KOFapbl KbI3BIFYLIBUIBIK TaHBITKAH]IBIFBIH
KOPCETTI.

Tuimai saicTepain 0ipi peTiHIe CTyISHTTEPAIH
casicl KaThICyFa JICTEH TYPaKThl MOTHBTEPIiH Ka-
JBIITACTBIPATHIH CHMYJISIIUSUIBIK OKBITY/ABI aTarl
etyre Oomaznpl. [loa ocbl cUMYNAUSIBIK (opMaT-
Tap CTyJAEHTTEpre casicu YIepicTiH OeJceHai Ka-
TBICYIIBICH OOIyFa, aOCTPaKTLI TYCIHIKTEH >KeKe
TOXIpHOE apKbIIBl KATBICYIbl CE31Hyre MYMKIHIIK
Oepeni. CryaeHTTEp, CUMYIANWSUIBIK OWBIHIAP
(MbIcanbl, caiyayabl MOJENBACY, CasCh >KaHKall-
II6I MOJICNTBIICY) TAKBIPBITIKA TEpPeH Ooimayra MyM-
KiHIiK OepeTiHairia ataiasl. «MyHnoau odic dopic-
mi me3 opi oHall Meneepyze Komexmeceoiy, «Men
caacamkepOiy poain olHa2anoa, no3uyusea mepery
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YHiY2e, apeymenmmepoi OaublHOAY2a HCoHe NIKip-
manacka bencenodi kamoicyea mypa kenoi. biz cascu
wewimoep KaowvlLi0ay mMexanuzmoepin MeHHeepoix.
bip ocon emce de 6i3 don con cabakmul oni KyHee
Oellin ecimizOe cakman Kauiovlky, — Iel, CTYACHTTED
TIiKip OLmip/Il.

CTylieHTTep MHTEPAKTHBTI SIICTEPJiH JaFIbl-
JIAPBIH TOXKIPUOEITIK TYPFBIZIAa JaMBITYFa MYMKIHIIK
OepeTiHiH aTam OTTi KOHE OMBIH, POJIIIK JKOHE CHU-
MYJSIIHSIIBIK (POPMATTAP/IBIH KOJIAHBIC asChIH Ke-
HEUTY/Il KalalThIHBIH OL1ip/Ii.

CoHbIMEH KaTap mikipTanacTeIK popMar aza-
MaTTBIK KaTBICY JaFAbUIAPBIHBIH KAJBIITACYbIHA
pIKIan eremi. CtyneHTTep cabak OapbhICBIHIA KYp-
JIei Mocesesep/ll alblK, TAIKbUIAY JKOHE 9pTYpIi
Ke3KapacTapabl THIHAAY MYMKIHIITI JHAOTKa Ke-
JIyre ajFbIapTTap ’KacaraHblH aWTThl. «[likipma-
aacmap 6izee apeymenmayusi 0a20blIAPbIH MeHee-
pyee kemekmecmi, Oyn Oyeinei KyHi aca o3exmiy,
— JIeTl CaHaabl oyap.

Jactypai papictik (opmatrTap pecrnoHneHT-
Tep TapamblHaH KeOiHe pecMHU Jen KaObUIIaHaIbI.
Cyx0arrap Oapwiceinaa: «bizee oxwvimyuivt Odopic
meopusiivlk 0inim Oepedi Oetidi. Bipax ayoumo-
pusioa 80-wen acmam aoam 601ca, Cypax Ko MeH
Jlcayan any Kuvlhea coeaowl. /epic kesinde 0i3 mex
naccusmi molHOayWbIMbi3», — IeTeH kayamnTap 00I-
nbl. COHBIMEH KaTap, CTYACHTTEP IOPICTIH KBI3bIK-
Tl OTYl KOO1HE OKBITYLIBIHBIH 1Ie0epIIirine, eMip-
JIK MBICAIIApAbl KOJJTaHybIHA JKOHE EpKiH TIKip
Olipyre MyMKIHJIIK OepyiHe OaillaHbICThI EKEeHiH
aram eteni. locTypii nopic ke3iHae CTyIeHTTepIiH
KaObUTaybl VIINIH OKBITYIIBIHBIH JAaybIC BIPFAFbI
MeH BepOaJibl eMec KUMbUIIaphl MaHbI3Ib. JKa-
FBIMJIBI ©CEp EeTEeTIH (haKTOpJIapFa OKBITYIIBIHBIH
JKayarmKepIIiIiri MeH Kepi OalimaHbsic opHaTa Oyl
JKaTalbl.

KopuITeiHaBICEHAA, 013, CTYASHTTED VIMH OKY
YAEpICIHIEr] MCUXOJIOTHSUIBIK aXyallJIbIH MaHbI3/[bI
(bakTop eKeHiH aHBIKTaAbIK. Erep OKbITYIIBI ayu-
TOpUsiIa CCHIM MEH alllLIKTBIK KSHICTIT1H Kypa ajJica,
TaIKbIIay KE31HIe CTYyICHTTEP 63 MiKipaepiH Oimi-
pyre JAaiibIH jk0HE OoJallaKTa YHUBEPCUTETTIH, Ka-
JIAaHBIH, €NIiH KOFaMIBIK eMipiHe OeJIceHIi apama-
cyra OeliiMm OoJabI.
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2-kecte — Casicn OeJIceHIUTIKKe DCepiH THT13y BIKTUMAIIBIFEI OOMBIHIIIA 3ePTTEYIIEeT] OKBITY dJicTepi

Binim any kesingeri .
OKbITY Kenemexreri casicu KaTbicyFa
KbI3bIFYIBLIBIKTBIH Casicu KaTbICy AaFIbICHI ..
dopmacel KYTiJIeTiH bIKIaIaap
TYbIHIAYbI
Casicyt KaTbICy/Ibl, KOMaH AIIBIK, Casicut eMipre JIeTeH KBI3BIFYIIIbI-
Karsicy neHreifiHiH KOFapbl- JKYMBICTBI «TOXKIpHOETIK Typ/ie TBIK apTajabl. Katbicy MeH mremntiM
JIBIFBI, COHBIH 1MIIHIIE, OMOIMO- | JKYy3€ere achlpy» MyMKiHAiri. CTy- | Kadbuiay ToxipuOeci apKbUIbl
CumyJSIIMSUIBIK | HAJJBIK TApTHUTY, INAOBITTaHy | JCHTTIH Oenrisi Oip peni coM- JKY3€re acaThIHIBIKTaH MaTepHaIIbl
OKBITY JKOHE POIIIK MO MEH Jlaybl CTPATEeTHSIIBIK OMITayIbIH MEHTepy Y3aK Mep3iMIi acepre ue.
JKaFIaiIappl Ce31Hy apKbUTBl | KallbINTAaCybIHA )KOHE a3aMar By Gonammakra casicu KaTbICyIbIH
TOJIBIK CHY. peTiHAeri MaHBI3IBLIBIFBIH CE3i- SPTYPIL TYPIEPiH KONJaHyFa bIK-
HYiHE BIKITAJ eTEe/i. Iaj eTei.
[ikipnepai epkiH Oinaipyre . . ..
. N Jlnanor Kypy ChIHU Oiinay/bl, A3aMaTTBIK MOICHUETTI, ©3T¢ MiKip-
MYMKIHIIK OOJIFaH Karmaiaa .. N A
.. KOTIIIUTIK aJIJIBIH/IA COMIey Jiepre JIereH TO3IMIUTIKTI KaJIbII-
KBI3BIFYIIBLIBIK JICHICHI KO- A .
.. . JK9HE MiKipcallbICTapFa KaThICy TacThIpaabl. KOHCTPYKTHBTI KOMMY-
MixipramacTeIK | rapsl Oonazsl, Oy kebiHece .
. .. JAFIBUIAPEIH, COHAM-aK 63 Ke3- | HHUKaIus (opMarapblH KONJaHyFa,
dopmar CTYICHTTEP/IIH ©3€KTi opi .. . N
KapacblH OUIIipy, OHBI A9JIENACY | SICYMETTIK OaiijlaHbICTap OpHATYFa,
KBI3BIKTBI TAKBIPBIITAP/IBI . . N
JKOHE HETi37Iey KaOlIeTiH JaMbl- COHIai-aK 0oJaIIaKTa KOFaMIbIK,
TaJKbLIAyFa YMTBUTYBIMCH . .
N Tabl. KEHICTIKKE TapThUTYFa BIKIIAM CTE/].
0aiiIaHbICTBI.
. .. Teopustbik Oinmimai meHrepy. boma-
CTyneHTTep/IiH OKYy yAepicine | Marepuaiiabl TCOPUSIIBIK TYP- .
.. IIAKTAFBI CasCH KATBICY J9picTep-
TapThUTY ICHICHi OKBITYIIbI- FBIJIaH MEHIepy, XabapaapiibiK .
o . IIiH camacklHa, OJIAP/IBIH CTY/ICHT-
HBIH ayTUTOPHUSIHBI KbI3bIK- MICH aKMapaTThUIbIK JICHICHiHIH . o
. . S . . TEep YUIIH TYCIHIKTiiriHe, cabax
Hacrypai ThIpa Oy KabineTine Oaitna- apTYbl, OKBITYIIBIHBIH TOXKi- S
. . ; 0apBICHIH/IA ©3EKT1 OP1 KBI3BIKTHI
dopmar HbICTBI. KaThicy neHreiinig pubecine MoH Oepy MEH OHbI . f . .
. . KelicTepaiH KenTipiryine, COHIan-
JKOFapbl 00JTybI, KOOiHE, Kepi KaObL1/1ay, COHBIMEH KaTap, KeKe .
N . .. . aK CTYACHTTEPIiH OacTamnKsl MOTH-
OaifIaHbICTHI THIMJTI YHBIMAAC- | peduiekcusiFa MyMKIHIIK OepeTiH
L .. BaIMSCHI MCH JKeKe KaObUIIaybIHa
THIPYMEH KaMTaMachl3 €TiIe/i. | KEHICTIK KaJbIITacaIbl. .
OaiIaHBICTHI 00JIa kL.

Ocpinaiima, 3epTTey OapbIChIHIA aJbIHFAH fe-
pekTep cascu OiniM OepyniH ToKipuOenik OarbIThl
Oap o/iCTEpiHIH CTYACHTTEP/IIH CasiCH KaThICYbIHA
JOCTYPIIl dIicTepre KaparaHaa aHAFypJIbIM KYIITI
acep eTEeTIHAIrH pacTaiibl.

XKanmel, GoKyc-TONTHIK TaJKbpUIaydapia CTy-
JEHTTEep KypcKa )KOFapbl Oara Oepill, OKbITYIIbLIAP-
b1 )KOFaphI ICHIeH/Ie CUIaTTaIbl, dcipece, KypCThIH
TYCIHIKTI KOHE KBI3BIKTHI TYCIHAIpUTYiH, cabak Oa-
PBICBIHIIA ©3€KTi MBICANIAPABIH (KEHCTEepIiH) KO-
JMaHbUTybIH epekme artam oTTi. Cryaentrep «Cas-
caTTaHy» KypChl CBHIHU OMJIay MEH CaHAJBUIBIKTHI
JlaMBITaJIbl JICT eCcenTei i, ce0edi Kypc OaphIChIHIa
OPTYPIIl Macesenep KOTepisin, onapibl OMIIaHbII,
TAJKbUIAYFa BIHTATAHABIPAIbI.

KopbIThIHAbI

3epTTeyAiH anjbliHa KOMFaH HEri3ri MakcaThlHa
KOJ KeTKi3imai, sFHn «CascaTTany» NOHIHIH CTy-
JICHTTEP/IiH OoJalaK eMipiHaeri cascu MiHe3-KyJI-
KbIHA BCEp €Ty 9AICTEePIHIH THIMILIITI aHBIKTaJJIbI.
«CasicaTTany» TIOHIH OKBITY (pOpMaTHI CTyIEHTTEP-

JUH CasiCH KaThICYbIHA alTapJbIKTail BIKIAJI eTeTi-
HiH kepcerTi. EH Tnimai aaictep peTiHae cumyis-
[VSUTBIK, )KOHE MIKipTanacThIK, (hopMaTTap TaHbUIIH,
an Oip JkakTHI OiTiM Oepy casch TapThLTy MEH CyOh-
SKTLTIKTI KaJbITACThIPYFa a3bIpaK bIKIAT €TE/Il.

3epTTey HOTIKECIHIE THIOTE3a pPaCTaJIIbI.
SIFHM, casicaTTaHyAbl OKBITYIBIH JOCTYPIi emec
DIICTEPIH KONJaHy OKBITYABIH TEK ADCTYPIIi TypJie-
piH KOJaHyFa KaparaHja, OoJialiakTa jKacTapIblH
casicu emipre OeICEH/I apajacyblHa BIKITANl €Tei.
ATaNMBIII )KYMBICTaFbI 3¢PTTEY CypaKTapblHa KeJie-
cizeii )kayanrap ajujiblK;

- UHTEPAKTUBTI OKBITY OJICTEPI CTYACHTTEP
apachlHAa CasiCl KATBICYABIH JKOFaphbl JICHreliHe
BIKIIAN €TEI;

- casicl Katblcy (hopmasiapbl OKBITY DIiCTEpiHe
0aiIaHBICTHI,

- casicaTTaHy/bl OKBITYABIH CUMYJISIIUSIIBIK, TTi-
KipTaJacThIK SAiCTePi JKacTap IblH casich CyOBEeKTTi-
Jirine keOipek acep erei.

CoHbIMEH KaTap, CTyICHTTePAIH U PIIBIK, OeI-
CEHJIUIITIH JaMbITyFa Hazap ayJapy Kaxer. Mpica-
b1, HUQPIBIK aKTUBU3M CHSIKTHI KaTBICY/IbIH KaHA
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(hopMacel HEri3iHEH JUCKYCCHSUIBIK KOHE CHUMYIIS-
OUASUTBIK, OAICTepAi KOJMTAHATHIH CTYICHTTEP apa-
ChIH/Ia aHaFypibIM >KOFapbl. CeHiM JeHreili MeH
casicl OeJICeHATIK Te IIBIHAWBI HEMEeCce MO/ICIIhIe-
T'eH CasiCH YJIepiCTEpMEH OeJICeH Ii apanacaThiH TOTI-
Tap/a >KOFapsl OOJIJIBI.

OcpbiFan OailIaHBICTBI OKBITYIIBIIAP CTYACHT-
TepaiH OeJCeHaI KaTBICYIIBICH OOJIATHIH >KaHa
OKBITY MoOJiebaepiH o3ipaeyi tuic. Kypc maszmy-
HBIH YHEMI )KaHAPTHITI, OHbI 9JIEM MCH €IIJIeT] aFbIM-
JIaFbl CasiCl OKHUFaJlapMeH OalIaHBICTBIPY Kaxer.
ConbiMen kartap, «CascaTTany» TOHIH OKHUTHIH
OPTYPIl MaMaHABIKTapAbIH €PEKILETIKTepl ecKepi-
Jie OTBIPBIN, COFaH COWKEC TarchlpManapipl 93ip-
Jeyai ychblHaMbl3. Mplcanbl, XanbIKapajiblK KaTbl-
HacTap ¢akynpTeTi MaMaHABIKTapsl ymiiH «Emmep
apacwlHAarbl Kemiccodnep», «bYY mopmeni» xoHe
T.6., MenuiuHa ¢axyapTeTi MaMaHIBIKTaphl YIIH
«/[lencaynbIk cakray yhecin pepopmanay OONWbIH-
a KOFaMJBIK THIHJIAIBIMY» YHBIMIIACTHIPY JKOHE

1.0., ['eorpadus paxynapTeTi MaMaHIBIKTAPHl YIIiH
«3aybITTBl DKOJOTHSIIBIK TOyekeni Oap aiimakra
cairy OOMBIHIIIA KOFAMJIBIK THIHAAJIBIMY» YHBIM/IAC-
TeIpy XoHe T.0., KypHamuctuka QaxynpTeTi Ma-
MaHABIKTaphl yiriH «Caitnayamael nedar», «Caii-
JIayalIel IPECC-KOHPEPEHITHS KOHE T.0.

«CasicarTany» TOHIH OKBITYJarbl MYHJIAH KY-
Hemi ToCia JKacTapAblH CasCh MOJICHHUETIH apTThI-
pyFa, cascu OKUFalapJbl 1ypbic KaOblIIayFa KoHe
eNIIH CasiCH OMipiHIeri OCJICeHIITIKTI KaJbIIITac-
THIPYFa BIKIAI STEII.

3epTTeyai Kap:KbLIAHABIPY KO3i

3eprrey Kaszakcran PecnyOnukacet Frutbim
YKOHE JKOFaphI O171IM MUHUCTPJIITiHIH FBITBIM KOMHE-
TeTi Kapkpianasipatein AP23488744 «Kazakcran-
JIaFbl CasiCH KATBICY: JMHAMHKACHI JKOHE KCHEHUTY
MYMKIHJIKTEpi» aTThl TPAHTTHIK FBUIBIMH 5K00aCHI
asICHIHJIA JKY3€Te aChIPBUIIIBI.
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IMPROVING LEARNERS’ WRITING SKILLS
AND LANGUAGE AWARENESS VIA CONTRASTIVE ANALYSIS

In foreign language instruction, the dynamics between educators and learners, along with linguistic
and emotional factors, significantly influence the effective teaching of the target language. It is recog-
nized that the linguistic variable, particularly the native language, influences students’ writing perfor-
mances during the instruction of Turkish to Kazakh learners. It has been observed that Kazakh students
typically exhibit mistakes in their written expressions that are rooted in their mother tongue. Contrastive
analysis is a method that increases the acquisition of the target language by focusing on interlingual lin-
guistic aspects and emerges as a solution to these issues. This study examined the impact of the contras-
tive analysis on Kazakh students’ writing performance and the development of linguistic consciousness.
A mixed method design combining quasi-experimental and focus group interview methods was used
to achieve the study’s goal. The research group consists of Kazakh A2-level students studying Turkish
as a foreign language at Abai Kazakh National Pedagogical University. The quantitative design of the
study involved 66 students, whereas the qualitative design included 20 students in the focus group. The
writing component of the Turkish Proficiency Test and a semi-structured interview form were utilized
to collect data. The study’s findings were analyzed using SPSS 23 and the MaxQDA 24 programs. The
study’s findings demonstrated that the contrastive analysis improved students’ writing performance, and
the combined effect of group and measurement was significant. Furthermore, the related method en-
hanced students’ language awareness, awareness of mistakes, ability to monitor the writing process, and
knowledge of interlingual vocabulary and grammar. Additionally, students had positive attitudes regard-
ing this method. These findings are essential for creating teaching materials using the right process and
transforming the curriculum.

Keywords: Contrastive analysis method, writing skills, language awareness, teaching Turkish to Ka-
zakh students, mother tongue.

C.b. AaypeHbek', ®. Aubik?, A.b. LLlagxmetoBa', A.b. Merpkyaosa’
'AbGai atbiHAAFbI Ka3ak, YATTbIK, NeAarormkaAbik, yHMBepcuteTi, AAMathl, KasakcraH
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CaAbICTbIPMAAbI TAAAQY aPKbIAbI OiAIM aAyLLIbIAAPADIH,
)Ka3bIAbIM AQFABICbI MEH TIAAIK CAHAABIAbIFbIH AAMBITY

LLleTeA TiAiH OKbITYAQ AMHIBUCTUKAADIK, )KOHE SMOLIMOHAAABIK, (PaKTOPAAPMEH KaTap OKbITYLUbIAAD
MeH GiAIM aAyLIbIAGD apacblHAAFbI AMHAMMKA OKbITLIAATBIH TIAAT TUIMAI OKbITYyFa aiTapAbIKTan acep
eteai. Kasak Tiaai GiAIM aAywbirapFa TypIK TiAIH OKbITY 6apbICbiHAA TIAAIK aybIiCraAbl, 8cipece aHa
TiAl, BGIAIM aAyLLbIAAPADBIH, Ka3bIAbIM BIAIKTIAIrIHE acep eTeTiHi 6eAriai. Kasak Tiaai GiAiM aAywibiaap
asballia ce3 TipkecTepiHAE 9AETTE aHa TIAIHEH TYbIHAAMTbIH KATEAIKTEPA] XKaCaNTbIHAbIFbI 6AMKAAAADI.
CaAbICTbIpMaAbl TaAAQY — TiAapaAbIK TIAAIK acrekTiAepre Hasap ayAapy apKbiAbl OKbITbIAQTbIH TiAAI
MEHrepyre bIKMaA eTETiH XXOHe OCbl MOCEAEAEPAIH, LIELiMi peTiHAe nanaa 6oAFaH aaic. ByA Makaraaa
Ka3aK, TIAAI CTYAEHTTEPAIH >Ka3blAbIM OIAIKTIAIN MeH TIAAIK CaHaCbIHbIH AAMybIHA CaAbICTbIPMAADI
TaAAQYAbIH acepi 3epTTeAai. 3epTTey >KYMbICbIHbIH MaKCaTblHA >KeTy YLUiH KBa3u-3KCMEepUMEHTTIK
>KoHe (POKYC-TOMTbIK, CcyxOaT oaicTepiH GIpIiKTIpeTiH apaAac SAIC AM3aiiHbl KOAAAHBIAABI. 3epTTey
TOObIH AGait aTbiHAAFbl Ka3ak, YATTbIK NeAArorMkaAblk, yHUBEPCUTETIHAE TYPIK TIAIH eKiHLIi LWeTeA TiAi
peTiHAe OKbIN >XaTkaH A2 AeHreriHAeri Kasak, CTYAEHTTePI Kypanabl. 3epTTeyAiH CaHAbIK 8AiCiHe 66
CTYAEHT, aA canaablk, aaic dokyc-Tonka 20 CTYAEHT KaTbICTbl. AepeKkTepAi XXUHay YLWiH TYPiK TiAiH
MeHrepy TEeCTiHIH >Ka3blAbIM GOAIr XXoHe XapTblAai KYPbIAbIMABIK, CyX6aT HbICaHbl MAaNAAAAHBIAADI.
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3epTrey HaTmxkeAepi SPSS 23 sxeHe MaxQDA 24 6arpaapAamanapbl apKbiAbl TAAAQHAbBI. 3epTTey Ho-
TUXKEAEPI CaAbICTbIPMAAbl TAAAAYAbIH CTYAEHTTEPAIH XKa3bIAbIM GIAIKTIAINH >KaKCcapTKaHbIH >KoHe TOor
MeH eALLEeyAiH 6ipAeckeH acepi MaHbI3Abl ekeHiH kepceTTi. COHbIMEH KaTap, CoMKec 9AIC CTYAEHTTep-
AiH TIAAIK XabapAapAbIFbiH, KAaTEAEPAI TYCiHYiH, Xa3y YAEpICi XXeHe TiAapaAbIK, AeKCMKa MEH rpamma-
THKaHbl 6iAyiH apTTbipAbl. COHbIMEH KaTap, CTYAEHTTEPAIH OYA ©AiCKe AereH Ke3Kapacbl OH GOAAbI.
ByA Ty>XbIpbIMAQP AYPbIC YAEPICTi MaiAaAaHbIN OKY MaTepMaAAAPbIH XKacay >KeHe OKY >KOCMapblH 63~
repTy YiliH 6Te MaHpbI3Abl HOAbIN TabbIAAAbI.

Ty#in ce3aep: CanbiCTbIPMaAbl TAAAQY BAICI, >Ka3bIAbIM AAFAbICHI, TIAAIK CAHAABIAbIK, Ka3aK, CTy-
AEHTTEepiHe TYPiK TIAIH OKbITY, aHa TiAl.

C.b. AaypeHbek', ®. Aubik?, A.b. LLIagxmeToBa', A.b. Merpkyaosa®

'Ka3axckuii HaLLMOHaAbHbIM NMeAarorMuyeckuii yHnsepeuteT uMm. Abas, Aamatbl, KasaxcraH
2YHusepcuteT a3n, AHkapa, Typums
*HaumoHaAbHbIN LEeHTP NoBbIlLeHNs KBaAndumKaumm «Opaey», ActaHa, KazaxcraH
*e-mail: s.daurenbek@abaiuniversity.edu.kz

COBepI.UeHCTBOBaHMe HaBbIKOB NMUCbMa U 13bIKOBOM OCBEAOMAEHHOCTHU
y4alUuxcs ¢ nOMOLbO KOHTPACTUBHOIO aHaAU3a

B npouecce 06yueHnss MHOCTPAHHOMY $3bIKy AMHAMMKA OOLLEHUS MEXKAY MPENoAABATEASIMU 1 yua-
LLMMMCSI, @ Tak)Ke AMHTBUCTUYECKME M IMOLIMOHAAbHble (haKTOPbl OKa3bIBAIOT 3HAUMTEAbHOE BAMSIHWE
Ha 3h(PeKTMBHOCTb NpenoAaBaHus ga3bika. NPU3HAHO, YTO AMHIBUCTMYECKAs NepemMeHHas, B YaCTHOCTU
POAHOW $13bIK, BAMSIET HA MUCbMEHHYIO PeYb YUalMXCs MPU 0OyYeHUM TypeLKoMy s3blKy Ka3axCKmx
yuawmxcsi. bbIAO 3aMeueHo, UTO Ka3axckue CTYAEHTbl 0ObIUYHO AOMYCKAOT OWMOKM B CBOMX MUCbMEH-
HbIX BbICKa3blBAHMSIX, KOPHU KOTOPbIX YXOAST B POAHOM 43blK. KOHTPACTUBHBIN aHAaAM3 — METOA, Cro-
COOCTBYIOLLMIA OBAQAEHMIO LIEAEBbIM S13bIKOM MyTEM COCPEAOTOUEHUSI BHMMAHUS HA MEXbA3bIKOBbIX
AVHTBUCTUYECKMX ACMEKTaX, SIBASIETCS OAHUM M3 peLleHui 3Tux npobAaem. B AaHHOM Mccaep0BaHMM
M3yYaAOCb BAMSIHME KOHTPACTMBHOMO aHaAM3a Ha MUCbMEHHYIO peydb Ka3axXCKMX CTYAEHTOB M pa3BuTHe
93bIKOBOTO CO3HaAHMS. AASI AOCTUXKEHMS LIEAM UCCAEAOBaHMUSI ObIA MCMIOAb30BAH CMELLAHHbIA METOA,
COYeTaloLWMI KBAa3M3KCMEPUMEHTAAbHBI METOA M MeTOA (DOKYC-TPYNNoBOro MHTepBbiO. MccaeaoBa-
TeAbCKas rpynna COCTOMUT M3 Ka3axXCTaHCKMX CTYAEHTOB YPOBHS A2, U3yvaloMX TypeLKUin 93blK Kak
BTOPOW MHOCTPaHHbIN B Ka3axckom HalMOHAALHOM MeAarorMyeckom yHusepcuteTe umeHn Abas. B ko-
AMYECTBEHHOM AM3aiHe MCCAEAOBAHMS MPUHSIAM yyacTue 66 CTYAEHTOB, a B KQUECTBEHHOM AM3aiHe —
20 cTyaeHTOB B (hokyc-rpynne. AAs c6opa AQHHbIX MCMOAb30BAAMCH MUCbMEHHbI KOMIMOHEHT TecTa
Ha 3HaHWe TypeLKOro g3blka 1 MOAYCTPYKTYPUpPOBaHHas (hopma MHTEPBbIO. Pe3yAbTaTbl MCCAEAOBaHMS
ObIAM MPOAHAAM3MPOBaHbI C NMOMOLLBIO Mporpamm SPSS 23 1 MaxQDA 24. Pe3yAbTaTbl MICCAEAOBAHUS
MOKa3aAM, YTO KOHTPACTUBHbINA aHAAM3 MOBbICUA 3(D(EKTUBHOCTb NMUCbMEHHOM PaboTbl CTYAEHTOB, a
COBMECTHbI 3(hheKT rpynmnbl U 3MepeHns 0Ka3aAcs 3HauMTeAbHbIM. Kpome Toro, MeToa KOHTPacTmB-
HOr0 aHaAM3a MOBbLICMA YPOBEHb 3bIKOBOW OCBEAOMAEHHOCTM CTYAEHTOB, OCO3HaHWe owWMOOK, Cro-
COBHOCTb KOHTPOAMPOBATb MPOLIECC MUCbMA, & TAKXKE 3HAHME MEXKbS3bIKOBOM AEKCUKM M FPaMMaTUKMU.
Kpome TOro, CTyAeHTbl MOAOXKUTEABHO OTHECAMCb K 3TOMY METOAY. DTU BbIBOAbBI BaXKHbI AAS CO3AQHMS
yuebHbIX MAaTepPUAAOB C MCTMIOAb30BAHMEM MPABMAbHOIO MpoLecca 1 npeobpasoBaHus yuebHOM npo-
rpammbl.

KAtoueBble cAOBa: METOA KOHTPACTMBHOIO aHaAM3a, MMCbMEHHbIN HaBblK, S3bIKOBasi OCBEAOMAEH-
HOCTb, MpernoAaBaHue TYPeLKOro g3blka Ka3aXCKMM CTYAEHTaM, POAHOM SI3blK.

Introduction

Today, there are various ways and methods
for teaching foreign languages. Many approaches
and techniques vary depending on the language’s
structural characteristics, the languages the learner
has previously acquired, his attitude, the learning
environment, and the teacher’s professional
competencies. When teaching Turkish as a foreign
language, various factors must be considered
regarding Kazakh learners. Kazakh and Turkish
belong to the same language family, so it is critical
to implement efficient teaching methods that
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evaluate the learner’s needs. In particular, teaching
methods considering linguistic and social distance
exist between languages. Kazakh learners make
positive and negative language transfers while
learning Turkish, and these transfers cause some
problems in the learning process (Kurt, 2018: 306).
Aydogmus (2018b), Sakall1 (2016), Simsek (2023),
and Ogur & Bastiirk (2022) found that Kazakh
students committed errors in Turkish, particularly
in written expression, under the influence of
the Kazakh language. According to Kumsar &
Kaplankiran (2016), Kazakh students often make
errors with the alphabet and suffixes when learning
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Turkish, resulting in negative transfers in written
sentences. As a consequence of these findings, it is
clear that Kazakh students encounter grammatical
difficulties, particularly in written expression, while
studying Turkish. To address these issues, scholars
Agik (2018), Temur (2017), Tastekin (2015), and
Er (2016) recommend using several approaches
to teach Turkish as a foreign language to Kazakh
pupils. This is especially important for beginner le-
arners (Sunderman & Kroll, 2006). Novice foreign
language learners frequently depend on languages
they have already acquired. At this stage, the
contrastive analysis method (CA) is regarded as
crucial.

The contrastive analysis (CA) is applied in the
study of second language learning, foreign language
instruction, and linguistics. Lado (1964: 2) pointed
out that certain structures in a foreign language are
easy to learn, whereas others are more challenging,
highlighting the similarities and differences between
languages. Differences when comparing native
language and target language structures are speci-
fically regarded as issues that may cause learning
difficulties. Language similarities lead to faster le-
arning, whereas differences prevent optimal langu-
age acquisition. Furthermore, the CA improves the
acquisition of apperceived input besides compre-
hensible input. Recent studies (Khansir & Pakdel,
2019; Yildiz, 2016; Ulfayanti & Jelimum, 2018;
and Byrd, 2017) found that the CA has a positive
effect on students’ understanding of target langua-
ge structures, developing their linguistic awareness,
and learning phonetics and morphology in foreign
languages. This effect is especially significant for
languages within the same language family. The
CA will be useful in developing Turkish students’
perceptions of both linguistic and social distance by
gradually revealing the linguistic features betwe-
en the source and target languages. When the gap
between a native language and a target language is
significant, learning the target language becomes
more challenging (Ellis, 2015:136). Considering the
idea that students have well-defined perceptions of
similarities and differences between languages in
the process of learning a foreign language (Ellis,
2015:140), it can be said that using the CA method
while teaching Turkish to people of Turkic origin
will affect students’ perceptions of linguistic and
social distance, thus increasing their writing skills
and interlingual awareness.

Writing is a skill that encompasses both
mechanical and cognitive processes, making it
essential to acquire it thoroughly. Consequently, the

effective developmentof writing skillsisalsoacrucial
aspect of teaching Turkish as a foreign language.
Kazakh students often make interlingual errors in
writing, so CA can help minimize these mistakes.
The CA aims to effectively use positive and negative
transfers resulting from similarities and differences
that can be useful in minimizing interlingual errors
in the teaching process. Accordingly, researchers
Kurt (2018), Acik (2018), Durmus & Kiling (2021)
suggest that this method will help reduce related
errors and negative transfers when teaching Turkish
to people of Turkish origin. It is believed that the CA
can be effective in minimizing the mistakes made
by students in written expression and in developing
students’ linguistic and cultural awareness (Durmusg
& Kiling, 2021).

Language awareness is defined as sensitivity to
the structures, functions, and learning processes of
the target language being learned (Carter, 2003).
Language awareness includes knowledge about
language, teaching, and learning in general (Garecia,
2009:385). In other words, language awareness
means having explicit knowledge about the language
being learned. Therefore, language awareness is
a metacognitive skill. In this context, language
awareness can be defined as students’ knowledge
about language and learning and their ability to
monitor and evaluate their learning processes.
Studies (Aydogmus, 2018b; Sakalli, 2016; Simsek,
2023; Ogur & Bastiirk, 2022) indicate that Kazakh
students make mistakes due to the influence of their
source language and underdeveloped language
awareness. For example, different words in the
potential vocabulary of students of Turkish origin
cause errors in learning Turkish. Potential vocabulary
consists of words that the learner will recognize
even if he/she has not yet seen them in the target
language (Gass & Selinker, 2008: 452). Such words
can sometimes be false friends and cause students of
Turkish origin to make semantic errors in the target
language. For example, the verbs “kes-” and “soy-
” are words in the potential vocabulary of Kazakh
students. By learning Turkish with the CA, students
can enhance their language awareness, vocabulary
focus, and sensitivity to language structures. Also,
CA supports the provision of apperceived input,
which is a prerequisite for comprehensible input.

This study aims to examine the effect of the
CA in teaching Turkish as a foreign language on
the development of Kazakh students’ writing skills
and language awareness levels. For this purpose,
the following research question was sought to be
answered in the study: “What is the effectiveness
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of the CA in developing the writing skills and
language awareness of students at the A2 level?”.
The quantitative sub-questions of the study are as
follows:

1. Is there a difference between the pre-test
scores of the experimental group and the control
group?

2. Is there a difference between the post-test
scores of the experimental group and the control
group?

The qualitative sub-questions of the study are as
follows:

1. How effective was the CA in developing stu-
dents’ awareness of Turkish language structures?

2. What is the level of evaluation of students’
Turkish writing skills using the CA?

3. What is the Turkish learning level of students
using the CA?

4. What are the perspectives (positive/negative)
on the use of the CA in learning Turkish at the A2
level?

No studies were found in the literature addres-
sing the development of writing skills and linguis-
tic awareness for specific audiences through CA in
teaching Turkish as a foreign language. This study
will be the first in our country to combine qualitative
and quantitative features in both theoretical and ex-
perimental aspects of teaching Turkish as a foreign
language. The study is also important in this respect.

Methodology

Research design

A mixed-method approach was employed to
achieve the study’s purpose. The method combi-
nes the collection and analysis of quantitative and

qualitative data. An “embedded” design, a speci-
fic form of mixed-methods research, was utilized.
The majority of studies utilizing embedded design
are primarily quantitative, with qualitative methods
utilized as secondary approaches (Yildirm & Sim-
sek, 2013:356). The study is quantitative research-
oriented and firstly “Turkish Proficiency Exam
(writing part)” and secondly “focus group interview
form” were utilized. The quantitative dimension
of the research falls into the “quasi-experimental
design” type, which is one of the “experimental
research” types. One of the groups was designed
as the experimental group, while the other was
assigned as the control group. Measurements of the
subjects were taken before experimenting. After the
experiment was completed, the same measurements
were taken again using the same tool to assess the
dependent variable.

Participants

In the study, “maximum variation sampling”,
one of the “purposeful sampling” methods was
employed. The study includes 66 students who were
learning Turkish at the A2 level in the faculty of
Philology at Abai KazNPU. The experimental group
included 33 participants, while the control group also
had 33 participants. The experiment lasted for 15
weeks. Demographic information of the quantitative
study group is given in Table 1 below.

Analysis of Table 1 shows similar gender
distribution in both groups. It is seen that the
participants in the study group are predominantly
female students (97,0 %). Notably, the participants
mostly had an undergraduate education (100%). It is
seen that the mother tongue of most of the students
is Kazakh (100%).

Table 1 — Demographic Information of the Quantitative Study Group

) Experimental Control
Groups Variables
F % f %
Number of the participants Abai KazNPU 33 100,0 33 100,0
Male 1 3,0 1 3,0
Gender
Female 32 97,0 32 97,0
) Bachelor 33 100,0 33 100,0
Education
Other - - - -
Kazakh 33 100,0 33 100,0
Knowledge of mother tongue
Other - - - -
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The qualitative data of our study were obtained
from 20 students in the experimental group after
the experimental process utilizing the focus group
interview technique. The students in the focus group
are consistent with the information in Table 1 above
regarding other characteristics except the number
of participants. Only the gender part is slightly
different. The qualitative part of our study consists
of 19 female students (97,0 %) and 1 male student
(3,0 %).

Materials and Reliability

In this study, even though qualitative and
quantitative data were collected together, they
were analyzed separately. The study’s quantitative
data were obtained from the “Turkish Proficiency
Exam (writing) ” section prepared by Gazi TOMER.
The qualitative data of the research were collected
through focus group interviews. The writing section
consists of questions such as checking vocabulary,
correcting mistakes in sentences in terms of
vocabulary, completing dialogues with appropriate
words, and completing pictures with appropriate
expressions. Validity and reliability analyses of the
exam questions were conducted by Gazi TOMER.
However, the reliability coefficient for the exam’s

Table 2 — Focus Group Interview Form and Item Reliability Rates

writing section was calculated based on the data
obtained in the research’s experimental process.
KR-20 analysis was conducted using Microsoft
Office Excel to determine the reliability coefficient
of the relevant section of the exam. The KR-20 va-
lue of the writing section was calculated as 0.71.
The reliability coefficient obtained with KR-20
must be 0.70 and above as the internal consistency
coefficient. Therefore, it can be argued that the
writing section of the Gazi TOMER is reliable for
this research.

A focus group interview form was prepared for
the research. In general, the number of questions for
a focus group interview should not exceed 5 (Yildi-
nm & Simsek, 2013:356). In preparing the interview
form, four questions were designed to gather
qualitative data for the research. The perspectives
of seven experts were considered, including six
specialists in Turkish Language Education and one
expert in Assessment and Evaluation. Focus group
interviews were carried out with twenty university
students who are learning Turkish as a foreign
language at the basic level. The reliability of the
interview items was evaluated, and Table 2 presents
the reliability coefficients for the focus interview
form utilized in this study.

Items Item 1 Item 2 Item 3 Item 4 Total
Ex.1 + + + -
Ex.2 - + - +
Ex.3 + + +
Ex.4 + + +
Ex.5 - + + +
Ex.6 + - +
Ex.7 + + +
Reliability
coefficient 71,42 100 71,42 85,71 82,13
In Table 2, the reliability of the form items Experimental Process

was calculated to be 82,13%. According to Miles
and Huberman (1994), reliability scores of 70%
and above indicate that the research is considered
reliable. Therefore, the form items can be deemed
“reliable”. Additionally, the “external reliability”
of the form was ensured by providing information
about the study before the interview.

The experimental procedure was conducted
at the Department of Oriental Philology and
Translation, Institute of Philology, Abai KazNPU.
The experimental procedure involved both
experimental and control groups with basic
language levels. The experimental procedure was
conducted over approximately two weeks. The
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experimental procedure contains three stages: pre-
experimental, experimental, and post-experimental.
The experimental and control group students’
writing performance before the experimental
procedure was measured utilizing statistical
analysis. Students’ written papers were evaluated
based on criteria such as spelling, grammar, and
vocabulary using the appropriate scale. The results
showed that both groups of students had similar
writing performance levels before the experiment.
During the experimental phase, the experimental
group was instructed to use the CA learning,
while the control group received lessons through
traditional methods. Throughout the experiment,
students in the experimental group participated in
learning activities designed using the CA. Their
writing performance was assessed with a post-test
after the experimental phase. The post-test results
were then compared between the experimental and
control groups. The qualitative data were obtained
after the experiment with the students selected as the
focus group. At this point, a focus group interview

Table 3 — Normality Values of Quantitative Data

form was applied to the students. The quantitative
results of the experimental and control groups before
and after the experimental procedure were analyzed
using the SPSS Statistics program. The qualitative
results were analyzed after the procedure using the
MaxQDA 24.4.0 program.

Quantitative and Qualitative Data Analysis

In line with the aim determined in the study,
quantitative data were obtained by using the “Tur-
kish Proficiency Exam (writing)” before and after
the experiment. The data obtained from the rele-
vant tool was defined as the dependent variables.
Missing data were initially controlled to lower the
error rate. While examining the data set, it was
identified that there was no missing data. The data
were then checked for normal distribution. At this
point, the data were examined in terms of kurto-
sis, skewness, and standard error rates. The Sha-
piro-Wilk test was utilized for this analysis. The
findings of the pre-test and post-test data are pre-
sented in Table 3 below.

Dependent variable N X SD Shapiro-Wilk p
Experimental group pre-test 33 39,51 4,58 ,214%
Control group pre-test 33 39,27 5,38 ,147*
Experimental group post-test 33 52,12 5,99 ,235%
Control group post-test 33 49,21 5,26 ,083%*

As shown in Table 3, the average score of the
pre-test written exam was (Xexper' group 39,51) for
the experimental group and (X = 39,27) for the
control group. The normality test analysis of the
pre-test written performance scores for both groups
indicated that the Shapiro-Wilk test yielded p-values
of (,214) for the experimental group and (,147) for
the control group. These results show that the data
were normally distributed (p>0,05). In addition, sin-
ce the Levene test p-value (,249) is p>0,05, it can be
considered that the variances of the experimental and
control groups are homogeneous. The mean score of
the post-test written exam was (X == 52,12)
for the experimental group and (X =49,21) for
the control group. The Shapiro-Wilk test yielded
a p-value of (,235) for the experimental group and
(,083) for the control group, indicating that the data
followed a normal distribution (p > 0,05). Since the
Levene test p-value (,516) is greater than 0,05, it can
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be concluded that the variances of the experimental
and control groups are homogeneous.

For mixed measurements, the two-factor ANO-
VA analysis requires that the covariances of the
groups for the binary combinations of the measu-
rement groups be equal. For this reason, the results
of Box’s M test for the groups’ written performan-
ce in the pre-test and post-test were taken into ac-
count. The analysis results indicate that the p-value
(,107) is greater than 0,05, fulfilling the necessary
condition. Consequently, a two-factor ANOVA test
for mixed measurements was conducted to evaluate
the effectiveness of the experimental procedure and
ensure all the assumptions were met.

The qualitative data obtained from the study was
analyzed through content analysis, where data was
examined based on codes, categories, and themes.
Initially, the data was coded, followed by the
identification of themes. The codes were grouped
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into different themes. Once all the data had been = MaxQDA 24.4.0 program. Figure 1 below presents
analyzed, the appropriateness of the classifications  the qualitative data collected from the focus group
was verified. The data analysis was carried out using  in the relevant program.

— T

o TN
_— —
- _—

Focus group
|

515

Figure 1 — Members of Focus Group

Figure 1 above shows that the focus group  taught using the CA method. After coding the focus
comprises 20 students, each identified with a  group students, the interview answers are presented
different color code. In addition, all students were  in the code line below.

Figure 2 — Code Line
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As seen in Figure 2, the findings obtained from
the focus group interview consisting of 20 students
were examined under 4 main themes: “The impact
of CA on the development of Turkish language
awareness”, “The effect of CA on the Turkish writ-
ing process”, “Evaluation of the Turkish language
learning process using CA” and “Attitude towards
CA”. The statements obtained from the focus group
interview were analyzed and coded. The examples
of codes derived from participant statements were
presented as direct quotes. As the focus group con-
sisted of students, they were labeled with the letter
“S” followed by sequential numbers, such as S1, S2,
S3, S4, S5, S6, S7, and continuing up to S20.

The “embedded” design involves three important
concepts in integrating qualitative and quantitative
data: merging, relating, and embedding (Creswell
& Plano Clark, 2011). The quantitative method
provides the fundamental framework for analyzing

the data, incorporating the qualitative method within
this framework. The quantitative data is combined
and presented with qualitative data in the “Results”
section.

Results and discussions

Findings Regarding Quantitative Sub-Questions

The study determined experimental and
control groups with similar proficiency levels in
advance. The experimental group was taught A2-
level Turkish with the CA. The control group was
taught Turkish using the traditional method. At this
point, the research question “Is there a statistically
significant difference between the pre-test scores
of the experimental group and the control group?”
was answered to determine the achievement levels
before the application. The obtained results are
presented in Table 4 below.

Table 4 — Results of the Independent Samples t-Test for the Pre-Test Written Exam between the Experimental and Control Groups

Group n X ss. sd. t P
Experimental group 33 39,51 4,58
Control group 33 39,27 5,38 64 ,197 ,844%*
* p>0,05

Table 4 demonstrates the average test scores
of the experimental group (X per, gronp — 39-51) and
the control group (X = 39,27) do not differ
significantly. The statistical analysis reveals a
p-value greater than 0,05, indicating that the score
differences are not statistically significant (t 68
,,197, p>0,05). Consequently, it can be concluded
that the pre-test written exam results of students in

both experimental and control groups are equivalent.
As a result of the findings obtained, it was decided
to conduct a two-factor ANOVA test for repeated
measures on a single factor to find an answer to the
second hypothesis of the research. The results of the
two-factor ANOVA, which determines whether the
identified changes exhibit a significant difference,
are outlined in Table 5.

Table 5 — ANOVA Results of Pre-Test and Post-Test Exam Scores of Written Performance

Source Sum of Squares Df Mean Square F P Partial n2
Between-subjects 3299,878 65
Group (Experimental/Control) 81,939 1 81,939 1,630 0,206 ,025
Error 3217,939 64 50,280
Within-subjects 4672,001 66
Measure (Pre-test —Post-test) 4193,455 1 4193,455 639,187 0,000%* ,909
Group*Measure 58,667 1 58,667 8,942 0,004* ,123
Error 419,879 64 6,561
Total 7971,879 131
* p<0,05
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According to the two-factor ANOVA analysis
findings regarding the mixed measures in Table 5,
the joint effect of group and measure on writing
performance was found to be significant (F ety =
8, 942, p<0,05, Partial n2 = 0,123). Based on this
finding, it is clear that using the CA method to te-
ach Turkish to Kazakh students significantly impa-
cts successfully correcting mistakes in sentences,
completing dialogues with appropriate words, and
filling in pictures with suitable expressions. When
evaluating the effect size, it is observed that the
group variable accounts for 12% of the variance in
the dependent variable. This finding indicates that
the average writing performance scores of students
in the experimental group are significantly different
from those in the control group at a statistical level.
Initially, the means of both groups were similar in
the first measurement, but in the second measure-
ment, the scores diverged, favoring the experimen-
tal group. This demonstrates that the CA method
effectively enhances Kazakh students’ command of
Turkish vocabulary and grammatical accuracy. The-
se findings are consistent with prior experimental
studies (Okici¢ & Osmankadi¢, 2014; Quarto, 2022;
Byrd, 2017) demonstrating the contrastive analysis

method’s effectiveness in teaching a second/foreign
language. Thus, these quantitative findings suggest
that the CA belongs to the category of methods that
can be employed effectively when teaching Turkish
as a foreign language.

Findings Regarding Qualitative Sub-Questions

Findings for sub-question 1: “How effective
was the CA method in developing your awareness of
Turkish language structures?”

The focus group students were interviewed
after the experiment to identify the efficiency
of the CA in developing awareness of Turkish
language structures. In this case, the first question
in the form, “How did the CA method affect the
development of awareness of Turkish language
structures?”. 6 basic codes such as “Awareness of
grammar structures”’, “Awareness of grammatical
mistakes”, “Interlingual awareness”, “Awareness
of words”, “Unawareness” and “Intralingual
awareness”’ were created for the “The impact of
contrastive analysis on the development of Turkish
language awareness” theme. The segments of
code derived from the focus group regarding the
second sub-question are presented in Figure 3
below.

Segments with code

Awareness of grammar structures

20% (4)

Avareness o e o )
mistakes

Awareness of words |

15% (3)

Intralinguistic awareness

0% 2% 4% 6%

10% (2)

8% 10% 12% 14% 16% 18% 20%

Figure 3 — Segments of Code and Percentage Related to Sub-Question 1

Asseen in Figure 3 above, 20 students responded
to the interview question: 4 students (20%)
mentioned that they became aware of grammatical
structures; 4 students (20%) stated that they became
aware of grammatical mistakes; 4 students (20%)
stated that they developed awareness to Turkish

language structures due to the existing structures
between Kazakh and Turkish; 3 students (15%)
stated that they enhanced awareness of words; and 2
students (10%) stated that they developed language
awareness without any comparison through utilizing
the CA. Some examples of student statements, S5
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“This method improved my awareness of Turkish
grammatical structures because I became aware of
my grammatical mistakes”. / S6: “With this method,
1 became aware of the mistakes I made while writing
in Turkish”. Three students (15%) reported that
they did not develop an awareness of linguistic
structures, even using the CA. For example, S71/
mentioned: “I was a little confused in learning
grammatical structures”. While S8 stated: “It was
difficult to learn Turkish grammatical structures”.
Based on these findings, it was observed that the CA
effectively enhanced awareness of Turkish language
structures, including vocabulary, grammatical
structures, and the similarities and differences
between the two languages. These findings are
consistent with the findings of previous studies
(Kissova, 2020; Elwahab & Ahmed, 2016), and
they qualitatively demonstrate that the relevant

method helps increase Kazakh students’ grammar
and vocabulary knowledge, as well as their Turkish
language awareness.

Findings for sub-question 2: “What is the
assessment level of students’ written performance
using the CA method?”.

Interviews were conducted with the focus
group to assess the impact of the CA on students’
writing performance. The first question in the
form addressed, “How did the contrastive
analysis affect the development of Turkish writing
skills?. This question focused on the opinions of
Kazakh students. Themes were identified based
on their responses, and corresponding codes and
frequencies were established. Comprehensive
information regarding these codes and frequencies
is shown in the hierarchical model shown in
Figure 4.

Hierarchical model “Codes-subcodes”

The effect of contrastive analysis on the Turkish writing

process (20

Development of self-
awareness (6)

Development of
language knowledge
(5) (%)

Monitoring of
language production

\
\

@

Error correction (2)  Low anxiety inthe  Indecision (1)

writing process (1)

Figure 4 — Hierarchical Model Related to Sub-Question 2

In the theme “The effect of the CA on the Turkish
writing process”, 6 key codes were identified, as
illustrated in Figure 4. The findings indicate that
the CA had a positive impact on the students’
writing process. Detailed information regarding the
frequencies and percentages of the relevant codes is
provided in Table 6 below.

Table 6 presents the responses from the focus
group, which were as follows: 6 students (30,0%)
mentioned that the CA was effective in developing
self-awareness in their writing; 5 students (25,0%)
stated that the CA helped them monitor their
writing performance, while another 5 students
(25,0%) mentioned that it contributed to improving
their knowledge of the Turkish language.
Additionally, 2 students (10,0%) noted that the CA
was effective in correcting linguistic errors, and 1
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student (5,0%) mentioned that the CA significantly
reduced affective factors, such as anxiety, during
the writing process. The students’ statements are
as follows: SI: Due to the contrastive analysis
method, [ realized that I had made many mistakes
in case and possessive suffixes, and these mistakes
were due to similarities.” / S2: “The contrastive
analysis method made me realize that there are
common words, but sometimes even similar words
can give different meanings. For example, words
like “soymak -kesmek”, “gormek-izlemek” etc.”
Apart from these statements, 1 student (5,0%)
in the focus group was indecisive toward this
question. For example, S7: “I cannot answer
this question because I am confused”. Based on
this data, it can be concluded that the CA has a
positive impact on the development of students’
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writing performance. Additionally, this method
enables students to recognize their mistakes and
take control of their writing processes, thereby
enhancing their metacognitive skills. As a result,

these findings coincide with previous research
indicating that students’ native language has a
positive effect on their target language writing and
reading skills (Robinson Anthony et al., 2022).

Table 6 — Frequencies and Percentages of Codes in Sub-Question 2

Ne Codes F %
1 Development of self-awareness 6 30,0
2 Development of language knowledge 5 25,0
3 Monitoring of language production 5 25,0
4 Error correction 2 10,0

5 Low anxiety in the writing process 1 5,0

6 Indecision 1 5,0
Total 20 100,0

Findings for sub-question 3: “What is the
Turkish language learning level of students when
using the contrastive analysis method?”.

For the third sub-question, the focus group
students were asked, “Could you evaluate
your progress in learning Turkish using the
contrastive analysis method?”. Based on the data

obtained, 7 codes (CA is difficult, CA is easy,
CA is useful, CA is instructive, CA is fun, CA
is meaningful, and Indecision) were identified
under the theme “Evaluation of the Turkish
language learning process using the CA”. Code
segments regarding the third sub-question are
given in Figure 5 below.

Segments with code

27%

25%(5)
24%
21% 20% (4)
18%
15% (3
15% 0 3)
12%
10% (2) 10% (2) 10% (2) 10% (2)
9%
6%
3%
0%
Learning with  Learning with  Learning with  Learning with  Leamning with  Learning with Indecision
CA is difficult CA is easy CA is useful CAis CA is fun CAis

instructive

meaningful

Figure 5 — Code Segments and Percentage Related to Sub-Question 3

As shown in Figure 5, among the 20 students
interviewed, 5 students (25%) perceived learning
with the CA as challenging. On the other hand, 4
students (20%) found it to be easy. Furthermore,
3 students (15%) considered learning with the CA
beneficial, while 2 students (10%) described it as

informative, enjoyable, and meaningful. During the
interview, the students made the following com-
ments: S5: “The process of learning Turkish words
with this method is fun”. / S9: “Writing in Turkish
with the contrastive analysis method is good without
anxiety”. / 2 students (10%) were indecisive about
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this question, for instance, S3: “It was difficult to
answer, but it was not easy.” Based on these fin-
dings, it was observed that the CA has a positive
impact on the Turkish language learning process
of the students. As seen, overall 13 students (65%)
mentioned that learning with the CA method has a
positive aspect.

Findings for sub-question 4: “What is the attitu-
de toward utilizing the contrastive analysis method
to learn Turkish at the A2 level?”.

For sub-question 4, the following question
“What is your attitude of using the CA method when
learning Turkish at the A2 level?” was asked to fo-
cus group students. According to the theme the co-
des and frequencies were identified. Two main co-
des for the “Attitude toward the CA” theme were
categorized as “positive” and “negative”. Compre-
hensive details about the code and frequencies rela-
ted to these opinions are provided in the hierarchical
model illustrated in Figure 6.

The vast majority of students in the focus group
exhibit a positive attitude towards the CA method.
To clarify, 13 students (65%) have a positive
opinion of the CA, while 7 students (35%) have a
negative opinion of its use at the A2 level. Examples
of the focus group students’ statements, S2: “The
contrastive analysis method positively affected my

Turkish learning process”. / S16: “It is positive
because I correct my mistakes myself”’. As some
students have a negative attitude towards the CA,
the following statements are presented below: S71/:
“The contrastive analysis method was boring for
me”. /S12: “Negative, because it is difficult to learn
Turkish grammar”.

Hierarchical model "Codes-subcodes"

J

Attitude towards CA (20)

7N

(Gl G
Positive (13) Negative (7)

Figure 6 — Hierarchical Model Related to Sub-Question 4

When the findings obtained from the focus
group interview were compared with the student’s
answers, it was determined that there was internal
consistency between responses. For instance, when
analyzing the responses of S2 and S19, who have
shown a positive attitude towards the CA in their
statements for sub-question 4, internal consistency
is observed in their responses to other questions.
This consistency is illustrated in Figure 7 below.

Two-Cases-Model (focus group participants)

Awareness of words (1)

Cl s2(0)

)

Positive (2)

Learning with CA is
instructive (1)

%&-Velomnem oflanguag\ e
/319 ) )

%s of grammatical

Learning with CA is fun

n

Figure 7 — Reliability of Students’ Responses in the Focus Group

Figure 7 clearly shows that responses S2 and
S19 are related in terms of internal consistency.
For instance, S2 stated in the interview that the CA
method improved Turkish language awareness, that
learning Turkish with this method was informative,
and therefore the attitude towards the method was
positive. Another example, S19 mentioned that due
to this method, she became aware of grammatical
mistakes, her awareness of Turkish structures
increased, and learning Turkish with this method
was enjoyable. The answers given by this student
to the other questions are consistent with the answer
given to the sub-question 4, and it can be said that
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a positive attitude towards the relevant method
was identified. It is seen that the CA generally
affects many students positively for different
reasons. These reasons can usually be awareness
of grammatical mistakes, facilitating the learning
process, and awareness of Turkish words. These
findings conclude that teaching Turkish as a foreign
language based on similarities and differences
improves students’ writing skills (Masood et. al.,
2020; Robinson Anthony et al., 2022). As a result,
using the native language to teach Turkish as a
foreign language has a good impact on students,
particularly in related languages.



S. Daurenbek et al.

Conclusion

It is known that students often allow interlin-
gual interference in the language-learning process.
The interferences will persist until the process of
mastering the foreign language is complete. Based
on the analysis of both quantitative and qualitati-
ve findings, it was determined that the contrastive
analysis method was effective. The quantitative
results indicated a significant difference betwe-
en the experimental and control groups, with the
experimental group showing more favorable out-
comes. When the effect size value is examined, it
is recognized that the relevant method moderately
enhances the writing performance of Kazakh stu-
dents. The qualitative findings indicated that the
CA had a positive impact on various aspects of
learning Turkish. It improved students’ grasp of
Turkish grammar, addressed writing errors, and
boosted interlingual and intralingual awareness.

Additionally, this method improved students’ awa-
reness of the learning process and their ability to
manage their writing, which in turn reduced wri-
ting anxiety. Overall, learning Turkish through this
method was enjoyable, easy, beneficial, and me-
aningful, leading to positive attitudes among stu-
dents towards it. Based on these findings, it was
concluded that the CA was effective in improving
the writing performance of Kazakh students due to
the above-mentioned variables. All these findings
show that the role of the mother tongue in foreign
language teaching is important and that this impor-
tance will increase especially when it comes to rela-
ted languages. The results of this study will greatly
aid in developing educational programs, preparing
course content, and reviewing teaching methods in
foreign language education, particularly for related
languages. These findings will throw light on the
challenges teachers have when teaching Turkish to
improve students’ writing skills.
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TEACHING ENGLISH PROSE USING
MULTIMEDIA AT UNIVERSITIES

The article presents methodological recommendations on the use of feature films in world literature
classes. The lack of motivation among students to read fiction worries teachers, and therefore we are
talking about the need to make the learning process more effective and interesting. To achieve the learn-
ing objective in the lesson, the necessity of using films is proposed, and the experience of using video
films in literature lessons is described. Film versions of prose written in English are specially considered
at the lessons of foreign literature of the university. When watching a movie in English or Russian,
students are offered tasks and elements of the methodology of work. A systematic list of feature films
based on works in English that can be used in the educational process of higher education is proposed.
The article discusses ways for the university to use effectively the possibilities of film versions in foreign
literature lessons. It describes the experience of using films based on the work in teaching English prose.
It also shows aspects that require special attention when working with a video. The study examines
ways to effectively use the possibilities of film versions based on works of fiction. Using the example
of a comparative analysis of an episode of a work of art and a fragment from a movie created based on
this work; the system of working with students is shown. The juxtaposition of literary text and cinema
gives students scope for independent creative work, for research. In the process of this comparison, aes-
thetic taste develops; “one’s own point of view” is formed. The circle of literary interests deepens and
expands; great opportunities for the development of speech open up. In the empirical part of the study,
42 students of the Kazakh National Women’s Pedagogical University took part. The authors of the article
concluded that the screening of works of world literature, in addition to deep immersion in the literary
text, contributes to the formation of aesthetic feeling and aesthetic evaluation, develops analytical skills
and creative thinking.

Keywords: higher education, teaching methodology, electronic teaching aids, video film, foreign
literature.
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JKofapbl 0Ky OpbIHAAPbIHAQ MYAbTUMEAMSIADIK,
KYPaAAapAbl KOAAAHY aPKbIAbl aFbIALLBIH MPO3aCbiH OKbITY

Makaraaa >korapbl OKY OpPbIHAAPbIHAQ 9AEM BAEOMETI cabaKTapbliHAA aF bIALLIbIH MPO3aChiH OKbITYAQ
Kepkem (UAbM HYCKaAapPbIHbIH MYMKIHAIKTEPIH TMiIMAI MaiAaAaHy >KOAAAPbI KAPaCTbIPbIAbIM, LbIFapMa
>KeAici 6oibIHILA TYCIpIAreH KMHOMUABMAEPAI KOAAAHY Toxipubeci kepceTireai. OKy makcaTblHa
KETy yuWiH cabakTa KMHOMUABMAEPAI MarMAaAaHy KaXKeTTIAIr yCbIHbIAbIMN, aAebueT cabakTapbiHAA
aFbIALLBIH TIAIHAE >KasblAFaH MPO3aAapAblH (UMAbM HYCKAAapbiH GEMHEMUABMAEDP apKbiAbl OKbITY
aAicTeMeci TaapaHaAbl. XKoFapbl MeKTeNnTe OKbITbIAATbIH aFbIALLBLIH TIAIHAEr LIbIFApMaAap HerisiHae
TyCipiAreH KepkemM (OUAbMAEP GOWbIHILA OPbIHAAAATBIH TarCbipMaAap YCbIHbIAbIM, GeiHe@UAbMMEH
>KYMbIC 6apbICblHAQ €epeKklle Hasap ayAapyAbl KaXkeT eTeTiH acnekTirep 3epaeAeHreH. COHbIMeH
KaTap MakKaAaAa LbiFapMa 3M130Abl MEH KMHOMUABMHIH Y3iHAICIH CaAbICTbIPMaAbl TaAAQy GapbICbiHAA
CTYAEHTTEPMEH KYPTi3iAreH >KYMbICTapAbIH HaTWMXKeci TaapaHFaH. KepkeM MaTiH MeH KMHOHbI
CaAbICTbIPY CTyAeHTTepre o3 6eTiHLIe LiblFapMallibIAbIK, JKYMbIC >Kacayfa, ©3 OeTiHle 3epTreyre
MYMKIiHAIK 6epeTiHi cunatTtaaraH. CaAbICTbIpy 6apbICbIHAA SCTETUKAABIK, TAAFAMHbIH, AQMUTbIHbI, ©3IHAIK
K©3KapacTblH KaAbINTacaTbiHbl eckepirAi. CTyAEHTTEPAIH 8AE6M KbI3bIFYLLbIAbIKTAP LEHOePi TEpeHAEN
TYCETiHI, COMAey AAFAbICbIH AAMbITyFa YAKEH MYMKIHAIKTED SKeAeTiHi aMKbIHAAAAAbl. 3epTTeyAiH,
SMMMPUKaAbIK, GeAIMIHE Ka3ak, YATTbIK KbI3AAp NEAArorMkaAblK, YHUBEPCUTETIHIH 42 CTYAEHTI KaTbICTbl.
3epTTey 6apbiCbiIHAA aAbIHFAH HOTUXKEAEP DAEM SAEOMETIHIH, TYbIHAbIAAPbIH SKPaHM3aLmMsAay apKblAbl
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CTYAEHTTEPAIH aHAAUTUKAABIK, AQFAbIAAPbIH >KOHE LblIFapMalllbIAbIK, OMAQYbIH AAMbITYFa bIKMaA eTeTiH-
AITH anKbIHAQMADI.

Ty¥in ce3aep: XXoFapbl MEKTEr, 8AEOMETTI OKbITY BAICTEMECI, MyAbTUMEAMSIABIK, OKbITY KypaAAa-
pbl, 6erHedUAbMAED, WeTeA sAebmeTi.

K.H. Abuasaesa'*, I'. Oryt Exep?

'Ka3axckui HaLMOHAAbHBIN >KEHCKMI neaarormyeckunii yaupepcuteT, Aamartbl, KasaxcraH
2YHuBepcuteT XaakerTene, AHkapa, Typums
*e-mail: abildaeva.00@mail.ru

lNpenoaaBaHue aHIAMICKONM NPO3bl C UCMOAb30BAHUEM
MYAbTUMEAMIHHBIX CPEACTB B BbICLLMX Y4€OHbIX 3aBeAEHUSAX

AAsS AOCTVKEHUS LieAr 0ByUeHUsl Ha YPOKaxX MPEAAOXKEHO aKTUBHOE MCMOAb30BaHMS KMHOMWAb-
MOB, OMMCaH OMbIT UCMOAb30BaHUSI BUAEO(UABMOB Ha ypoKax AMTepaTypbl. B cTaTbe npeacTaBAeHbl
MEeTOAMYECKME PEKOMEHAALMM MO UCMOAb30BAHMIO XYAOXECTBEHHbIX (DMABMOB Ha YpOKaxX MWMPOBOWA
AnTepaTypbl. CreumasbHO pacCMaTpPMBAOTCS KUHOBEPCUMU MPO3bl, HAMMCAHHONM Ha aHIAMIACKOM $I3bIKe,
Ha ypoKax MMpPOBOI AMTepaTypbl B By3e. [1pn npocMoTpe PMAbMA Ha aHFAMIICKOM MAM PYCCKOM $13bl-
Ke 06Yy4aloLMMCS MPEAAATAIOTCS 3aAAHNS Y IAEMEHTbI METOAMKM PaboThl. [peasaraeTcs cuctematu-
3MPOBAHHbIN CMIMCOK XYAOXECTBEHHbIX (DMABMOB, CHSITbIX HA OCHOBE MPOU3BEAEHWMI1 HAa aHTAMIMCKOM
93blKe, KOTOPble MOTYT ObITb MCNOAb30BaHbl B 0OPA30BATEALHOM MPOLIECCE BbICLLIEN LKOAbL. B cTaTbe
paccMaTprBalOTCst Cnocobbl 3(O(HEKTUBHOIO MCMOAL30BaHMS NMEAArOrOM BO3MOXKHOCTEN KMHOBEPCUIA
Ha ypokax 3apybe>kHorn autepartypbl. Takxke nokasaHbl acrnekTbl, Tpebyolme 0coboro BHUMaHMs npum
paboTe ¢ BuaeorAbMOM. Ha npumepe conoCTaBUTEABHOrO aHAAM3a 3MM30AA XYAOXKECTBEHHOIO MPo-
M3BeAeHMs 1 (hparMeHTa 13 KMHO(MABMA, CO3AAQHHOMO MO AQHHOMY MPOM3BEAEHMIO, MOoKa3aHa cucTema
paboTbi ¢ o6yuaowmmmcs. ConocTaBAEHME XYAOXKECTBEHHOIO TEKCTA U KMHO AQET CTYAEHTaM NPoCTop
AASI CAMOCTOSITEABHOM TBOPUYECKOW PaboThl AASl MCCAEAOBAHMS. B mpouecce 3Toro conocraBAeHus
Pa3BMBAETCSl ICTETUYUECKMIA BKYC, (DOPMUPYETCS «CBOSI TOUKA 3peHust». YIAYyOASeTCs M paclumpsieTcs
KPYr AMTEpPATypPHbIX MHTEPECOB, OTKPbIBAIOTCS OOAbLLUME BO3MOXKHOCTU AASI Pa3BUTUS peun. B amnu-
pUYECKOM YacTu MCCAEAOBaHUS MPUHSIAM yyacTue 42 ctyaeHTa Ka3axckoro HauMOHAaAbHOMO YKEHCKO-
ro neAarormyeckoro yHusepcurteta. [ToAyyeHHble pe3yAbTaTbl B XOAE MCCAEAOBAHMS MOKA3bIBAET UTO
3KpaHW3aLMs MPOU3BEAEHWNII MMPOBOI AUTEPATYPbl Pa3BMBAET aHAAUTUUECKME HaBbIKM M TBOPYECKOe

MbILLUAEHUE.

KAtoueBble cAOBa: BbICLLIAs LIKOAQ, METOAMKA MPENOAABAHUS AUTEPATYPbI , MyATbBMEAMIAHbBIE CPEA-
cTBa 00YyUeHMs, BUAEO(UAbMbI, 3apyOeskHas AMTepaTypa.

Introduction

The effectiveness of the organization of the
educational process at universities depends on the
correctness of the teacher’s choice of innovative
methods, techniques, means and forms of study-
ing the discipline. The use of multimedia and tech-
nical means in teaching world literature in peda-
gogical specialties is provided for in the scientific
concepts of researchers, which significantly affect
the deepening of students’ worldview, attitude to
the artistic text and the features of its reading and
perception. (Usov, 2000a). These multimedia and
technical facilities include: network technologies;
distance learning; video lectures; webinars; inter-
active programs; multimedia presentations; audio
applications; electronic textbooks; various models
combined with a computer; online testing; the use
of motion pictures; notice the great methodological
potential of electronic learning tools, applied learn-
ing programs, etc.
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When teaching prose fiction by English authors
at the university level, it is important to consider not
only the characteristics of modern students’ percep-
tion, but also university requirements and internal
factors related to the organization of the educational
process. At the same time, the teacher must know
exactly what competencies students should form as
future literary specialists when choosing approaches
and methods. This applies not only to an indepen-
dent increase in the percentage of work, but also to a
revision of the ways of organizing traditional class-
room work — lectures and seminars.

According to Lotman (1994:214), the influence
of the majority may reduce students’ critical think-
ing, increase emotional responses at the expense
of logical information processing, and lower their
individual engagement in classroom activities. An-
other problem that arises when conducting lectures
in large audiences is the difficulty of constantly
drawing students’ attention to the educational ma-
terial.
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Currently, teachers are more concerned with
how to teach students how to increase their interest
in classes. Today, many types and technologies of
multimedia learning are known. In particular, it is
more efficient to use information and communica-
tion technologies in teaching the works of famous
writers. In general, the use of films in literature les-
sons opens up great opportunities for improving the
quality of students’ education. Because in the fol-
lowing list of electronic learning tools, visual infor-
mation lasts longer in a person’s mind than infor-
mation obtained through reading or hearing, which
contributes to the deep assimilation of literature
lessons by students. From this point of view, a film
adaptation is possible, it is a film production based
on a work of art. Teachers are also free to use it for
educational purposes. Through cinema, students are
taught to quickly understand the main idea of the
work, comprehensively evaluate the heroes of the
screen, and look for examples of their behavior.

Literature review

When teaching and analyzing an artistic text,
students formed several opinions of foreign sci-
entists on the method of teaching using electronic
means and films. According to Vartanova (2003) all
hobbies of modern youth, including students of the
philological specialty, are focused on digital tech-
nologies, and not on the search for a work of art in
a book. There are reasons for this. So, Dorofeeva
M.G. (2000) notes that the use of information and
communication technologies in literature lessons,
including film adaptation, allows you to influence
three channels of human perception. Therefore, it
contributes to the effective development of visual,
audio, kinesthetic educational material .

For a teacher, film will help to solve the problem
of attracting students to read a work of art. Accord-
ing to Bernstein (1967), one of the effective ways
to solve the problem of full perception of a literary
work was to turn to cinema in class. The psycholo-
gist Pressman (1986) also supports this opinion and
explains the popularity of film versions of students
by the advantage of quick video perception. The ad-
vantages of using multimedia and technical means
and a full-length realistic feature film in the lesson
are also revealed in the pedagogical research of
Yu.N.Usov (2000b), A.V. Fedorov (2002a).

When students try to understand the content of
a literary work, teachers must choose the most in-
dicative option corresponding to the original from
different adaptation options. A “close adaptation”

(Hawkes, 2006) or “verbatim” and “traditional”
(Cahiro, 2006) adaptation of a film is a kind of char-
acteristic of a cinematic adaptation.

Part of Jacques E. Champoux’s (1999) study
“Film as a teaching resource” is designed to evalu-
ate learning outcomes derived from cinematic im-
pact. This study emphasizes the need to use the
film to systematically understand the topic and to
increase their critical thinking and activity. It is also
evaluated as a powerful tool for the development of
students’ intellectual development.

According to M.Z. Fleming (1990), the use of
the film in the lesson will improve the critical think-
ing of students. These researchers present the use of
film as a full-fledged educational medium, offering
instructors practical strategies and best practices.
And Thomas J. Garza (1990) says that the facts that
students perceive through vision are much more im-
portant than oral interpretations, moreover, since the
video film simplifies memorization and improves
the accuracy of understanding, he believes that “vi-
sual perception often cannot be replaced by words”.

Domestic researchers also share their experi-
ence on the effectiveness of using multimedia, in-
cluding movies, in the classroom. For example, E.
B. Asanbayeva (2022) in her article “Advantages
of using film discourse in teaching language disci-
plines” draws attention to the possibility of film dis-
course in the development of language skills of stu-
dents. In the lesson, the specifics of the use of film
films as a didactic tool are somewhat emphasized.
Thus, taking into account the experience of foreign
and domestic researchers, we are convinced of the
effectiveness of the use of film in the classroom in
mastering a literary work for students.

Materials and methods

The research is based on traditional
theoretical scientific analysis, generalization, and
systematization of pedagogical approaches to
teaching translated foreign literature, combined
with practical methods of observing and evaluating
student activity during the experimental process.
This study employed a mixed-methods approach,
combining theoretical analysis with classroom-based
experimentation. The theoretical framework was
based on the analysis and synthesis of pedagogical
literature on the methodology of teaching translated
English fiction at universities.

To examine the effectiveness of using multimedia
tools in teaching literary texts, a pedagogical
experiment was conducted at the Kazakh National
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Women’s Teacher Training University. Two groups
of students majoring in 6B01701 —Kazakh Language
and Literature participated in the study. A total of
42 students took part, with 19 in the experimental
group and 23 in the control group.

The experimental group was exposed to
multimedia-enhanced instruction, including film
excerpts, audiobooks, and interactive tasks (e.g.,
Wordwall quizzes), while the control group received
traditional instruction. The materials included
translated English novels such as Robinson Crusoe
by D. Defoe and Jane Eyre by C. Bronte. Lesson
procedures, specific film fragments, and student
assignments are described in detail in the Results
and Discussion section.

Student comprehension and engagement
were assessed through classroom observation
and specially designed tasks, and the comparative
analysis of performance outcomes between the
groups served as the primary analytical method.

Results and discussion

It is well known that educational content
is more effectively learned under conditions of
active engagement and visualization. One of these
factors was the introduction of multimedia into the
educational process. the principle of its operation is to
combine text, sound, image or image in one system.
The use of multimedia presentations (demonstration
of videos with comments on the audio recording)
will undoubtedly improve the efficiency and quality
of teaching the educational material.

They systematize the educational process due
to the phased disclosure of the specified problems,
form the information culture of students. By using
multimedia tools, you can minimize some of the
negative impact of students’ learning aspirations.
At the same time, we agree with the opinion of
scientists that today the process of using computer
technology in the process of studying world literature
is spontaneous. We also welcome the need for
effective use of multimedia presentations, videos,
electronic tests, audio recordings, video messages,
video conferencing and other tutorials. The teacher
independently decides on the didactic feasibility of
using information and communication technologies.

Students may be offered a virtual tour of
similar topics during classes (its creation may be
part of the student’s independent work). The use of
this contributes not only to the systematization of
the topic covered, but also to the development of
their creative imagination. For example, a teacher
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may invite students to visit an online museum of
English writers for example, the Charles Dickens
Virtual Museum or direct them to an online
presentation of the writer’s work or a tour of his
work. The introduction into the educational process
of computer performances based on the works of
S. Bronte (2021a) “Jane Eyre,” D. Defoe (2011a)
“Robinson Crusoe” and others will increase the
interest of students in reading fiction translated from
English.

In teaching fiction, audiobooks can become a
tool of new technologies, which, firstly, consider it
advisable to use the work of art as a reference read-
ing, and secondly, a significant part of students will
replace the traditional reading of a work of art by lis-
tening to audiobooks. True, the practice of teaching
world literature shows students that when analyzing
a work of art, a number of difficulties arise; in par-
ticular, the lack of skills of “direct communication”
with the text of art (manifests itself when the neces-
sary quote or episode is untimely detected). In addi-
tion, this leads to the disappearance of the traditional
reading culture and a decrease in motivation to read.

Why is adaptation to learning through cinema
so in demand in today’s lessons in world literature?
Teachers believe that comparing a literary image with
a filmmaker’s interpretation develops intellectual
skills, speech and broadens the horizons of students.
To date, another aspect of the film adaptation
suggests that it will be difficult for a student to fully
read a voluminous prose work without cutting. In
addition, multi-volume works of literature “scare”
today’s teenager. Many children limit themselves
to reading the brief content of the work (Starkov,
1988:159). Since modern students live in the era
of the Internet, television, they need to be taught
using these tools, and then they will easily perceive
information.

It is generally accepted that cinema has a
powerful impact on audiences, particularly on
the younger generation. Cinema and fiction are
inextricably linked. Cinema helps the teacher solve
the problem of attracting students to study this
work. Cinema will also become the only tool that
contributes to the transformation and interesting
conduct of classes, increasing the creative activity
of students. Therefore, the teacher considers it
advisable to use film options in literature lessons.
But the teacher must understand that a completely
different kind of cinema, that is, its methods of
influencing the viewer, are completely different from
how the word affects the reader’s consciousness.
Feature films not only allow you to teach students
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modern requirements, but also help them develop
in the imagination, quickly disassemble literary
images from the text.

Every film, especially when used in an
educational context, should be guided by a clearly
defined purpose (Bernstein, 1971:52). The teacher
must carefully think over and choose didactic
material for the lesson, the range of problematic
issues regarding the filmed episodes of the work of
art. As practice shows, the use of films in foreign
literature lessons qualitatively changes the attitude
of students to classical literature. The spiritual
significance of the works of English classics is
revealed to students. They revise it and look for
screen and stage productions of other works by the
author. The writer poses to the viewer the moral
questions posed in his book, and also, avoiding
open didactics, leads the viewer to answers to them.
The system of working with feature films has been
practiced, tested and yielded good results. The only
necessary condition is the knowledge and mastery
of computer technology by the teacher. You need to
be able to use such a powerful resource as cinema.
In addition, an integrated educational program
in literature involves comparing artistic text with
other arts. In particular, the use of film versions of
program works of literature.

Movies help students better understand the
conflict of events in the work, various images of
characters, the era of events (Fedorov, 2002b:26).
But, of course, the main priority in literature lessons
remains work on the artistic text. Here it is very
important to teach students that the character of the
book is a fictional person who cannot be perceived as
a person in real life. With the help of certain literary
means, the author created an artistic text, recreating
the era, its spiritual values, heroes.

Important components of the study of each
literary work are the identification of parts of
the episode in the work, its analysis, the role of a
certain episode for understanding the entire artistic
text. Comparison of artistic means of depicting the
psychological state of the hero and the movie hero in
the main episode allows you to better understand the
image and give a high-quality description. Depicting
a psychological portrait of the hero, the author
describes before his facial expressions and actions
in order to know the soul and character of a person.
As you know, the words of the characters are one
of the most important means of their description,
individualization. After carefully reading the art
text, it is also useful to view the corresponding
excerpt from the movie. The acting production helps

the student form a clear idea of the character, his
character, life principles.

How to effectively use cinema in the lesson
to not only attract students, but also push them to
read, analyze and evaluate the entire artistic text?
For example, you can ask the following questions:
“Describe the plot structure of the episode in the
novel? (its exposure, peak, etc.),” “Compare with
the corresponding fragment in the movie? “, “Does
the style of the pen correspond to the interpretation
of the filmmaker?”” and so on.

To answer the question, the student must re-read
the episode of the artistic text and try to analyze
it. When such work is carried out on an episode
of a fiction text, it is recommended to consider the
corresponding fragment of the film (Marantsman,
1991:140). And how did the filmmaker organize
the space? Where are the heroes? Did your idea of
characters coincide with the interpretation of the
director/actor?

Taking into account the psychological and
pedagogical features of the perception of video
information (Khilko, 2010:101), mainly a fragment
of the lesson (10-15 minutes long) or several
episodes of the movie (no more than 5 minutes
each) are analyzed. When choosing fragments for
work in the lesson, the focus should be on how the
episode takes place in the development of the plot,
how the character of the characters is revealed, how
the writer’s skill is manifested.

So, in a lecture on the novel by D. Defoe (2011b)
“Robinson Crusoe”, we can arouse students’ interest
in learning the whole story of the work by showing
a pre-prepared fragment of the film. The syllabus
contains links to the audiobook, including a book in
the Kazakh translation version of each work. And it
is more correct to give a link to the full version of
the movie in person at the end of the lesson.

Watching movies in English one side also
reveals the desire to master the world language.
In case of misunderstanding, there is a chance to
fully understand the text translated from English by
reading it in parallel. Even at the seminar session,
direct work with the text forms students  reading
abilities. At the lecture session, we present a pre-
prepared fragment of the film in English with a
version with a Kazakh translation.

“Robinson Crusoe” is a 1997 American
adventure film directed by Rod Hardy and George
T. Miller, based on the novel of the same name by
Daniel Defoe. Starring: Pierce Brosnan as Robinson
Crusoe, William Takaku as Friday, Polly Walker as
Mary McGregor.
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In order for a trip to literature to be interesting
and attractive in teaching the famous novel by
Daniel Defoe “Robinson Crusoe”, a short but touch-
ing excerpt from the film will be shown, which will
immediately attract the attention of students. Before
showing the film, students can be asked the follow-
ing questions using the brainstorming method to
make predictions:

1. Based on the title of the film (“Robinson Cru-
soe”), guess what the film might be about.

2. Discuss what you would do if you were left
alone on a small island, considering the meaning of
the words ““alone on an island”, “survive”, “fight na-
ture”.

3. Pay attention to what Robinson did after he
got on the island (An excerpt from the film will be
shown: https://youtu.be/EYgVLz8s24Y ?si=ZdUBv
zLjh2XDmKBE)

This movie clip was an episode depicting Robin-
son Crusoe being stranded on an island after a ship-
wreck. The movie is shown in English, but there are
Kazakh subtitles at the bottom. This helps students
understand the main content of the plot and learn
English at the same time.

After the screening, students are asked to an-
swer closed-ended questions in Wordwall to focus
their attention and check their understanding. These
questions can be about key details in the film ex-
cerpt, the emotions of the characters, and the de-
velopment of the plot. The interactive features of
Wordwall allow students to engage and immedi-
ately assess their responses. This approach has the
following advantages:

Arousing interest: A fragment of the film attracts
the attention of students and increases interest in
reading the novel itself.

Developing language skills: Watching amovie in
English and students’ language skills are improved
by reading Kazakh subtitles.

Interactive  Learning: Wordwall  Student
Education Program increases activity and allows
you to test their knowledge.

Critical Thinking: Questions Asked to students,
Critically motivates them to think and express
themselves.
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Thus, showing an excerpt from the film “Rob-
inson Crusoe” and completing questions for the
Wordwall program will be an effective way to in-
crease student interest in reading fiction. This ap-
proach not only tests students’ knowledge, but also
develops their language skills and critical thinking
abilities.

Closed questions (https://youtu.
be/9zFnWI9YKh47?si= qLTQylgsiM7  QIm4U)
can be given as follows (There is only one correct
answer here):

1. Whom does Robinson Crusoe in the movie
introduce to Friday?

a) The Ancestor; B) The Creator; B) the owner
of the island

2. What was the first perception of Friday when
Robinson told Friday about the creator?

a) happy; B) worried; B) interested

3. What was so incomprehensible to Friday
when Robinson spoke of God?

a) the absence of God; B) the unity of God; B)
the intelligence of God

4. How did Robinson explain the power of God
to Friday?

a) he created the Earth; B) he grew plants; B) he
created everything

5. How Does Friday in the movie react to Rob-
inson’s faith in God?

a) disapproves; B) supports; B) admires

Basically, the table shows only a part of the
films shot based on works written in English. Of
course, the films shown in Table 1 do not give
the exact content of the book, but only reflect the
author’s decision of the director and actors. There-
fore, everyone knows that watching a feature film is
not replaced by reading a work. It is very important
to get feedback when watching a movie. According
to researchers, in the process of improving auditory
perception, one of the main principles is the prin-
ciple of systemicity (Ryzhkova, 2006).

For feedback, the teacher must also think over
the tasks in advance: write an essay on the cinema
network, answer questions, prepare a quest on the
content of the film, extracts from the texts with the
task “Insert missing words,” etc.
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Table 1 — List of film on fiction translated from English

Ne Title of fiction

English and Russian film title

Movie Links

pOMaHbI

1 | [. Aedbonsn «Pobunszon Kpyszo»

«Life and Adventures of Robinson
Crusoe;

«OKu3Hb 1 yIUBHUTEIEHBIC
npukirodeHns: Poounzona Kpyzo»

https://youtu.be/xc-
PI6WQwWAM ?si=yyLWUSSduAy4EJGF

2 | 4. CBudrrin «'ynauBepain
casxaTbl» POMaHBI

«Gulliver’s travels»

«[Tyrumectsue I'ynnusepar»

https://youtu.be/m1 YR77K26 WA ?si=90ES8 _
duZk5iFSwlp

AWBEHTr0» POMaHbI

3 | B. CKOTTTHIH «AHOBIHIBI OaThIp

«Ivanhoe»
«ATiBEHTO»

https://rutube.ru/video/71780d560bfbbcc9a6772¢e
e733a21113/?r=plemwd

4 |V. Tekepeiinin «bakraaacTbik
0a3apbl» POMaHEbI

«SIpmapka TiecaaBue»
“Vanity Fair”

https://vk.com/video-39300059 456239234
https://youtu.be/
vimOMHcIV{U?si=0ZqRET5Knn5ihMQC

OachIHaH KEMIKEHIEPi» POMAHBI

5 |Y. Aukkenctin «Omusep TBHCTIH

«[Ipuxmouerne OnuBepa TBucTay
“Oliver Twist”

https://ok.ru/video/5621683849817

6 | LI. bpontenin «/[xeitn Ditp»
pOMaHbI

«/Ixeitn Diip»
“Jane Eyre”

https://youtu.be/HcJnd2ICywA ?si=gUul-
bG7d7C5_wRF
https://youtu.be/IfSAUXXEYEI?si=AVr_
SpKMpTGNo4CJ

pOMaHbI

7 | 1. Bponrenin «Haiizaraiinsr acy»

I'po3oBoii nepesan
“Wuthering heights”

https://youtu.be/
aclkWZ06PRU?si=DQpeUb3OKtifBcgF

8 | JI. Keppomnnig «Anmca

“Alice in Wonderland”

Fa)l(aﬁblﬂTap OHeMiHIIe» PpOMaHbIL

https://youtu.be/liX
2zF41A07?5i=08C_2GQoMCNIjdWg

9 | PJI. CruBencon «Kasbina
apaJibD) POMaHbI

«OCTpOB COKPOBHUII»
“Treasure Island”

https://youtu.be/
aHkTOyYxEP0?si=yqpGEbquA0x8Pz7R

10 | O. Yaiumeg «/lopuan ['peiinin
MOPTPETi» POMAHBI

«Toprper dopuan I'pes»
“Picture of Dorian Grey”

https://youtu.be/
y50X3YIJWIFc?si=0D37ppMDKczCcl1Fm

Table 2 — Tasks prepared for feedback on the video by Jen Air

Task type English Kazakh Results
Write an essay discussing Jane Eyre’s | [Ixxeitn Diip e3iH — 031 TaHBII 011 .
. A £ Y A p Y - Improves the skills of
. journey of self-discovery and how JKOJIBIH Jk0HE OHBIH Muctep Pouectepmen o . .
Writing an . . . writing essays in English.
her relationships with Mr. Rochester | xone Cenr-/)on PuBepcrnen kapbiM- .
essay - S . Critically analyzes the
and St. John Rivers shaped her KaThIHACHIHBIH OHBIH MiHE31HE KaHail acep .
. main themes of the film.
character. €TKEHIH TaJAyIIbl 2CCE JKa3bIHBI3.
Answer the following questions: TeMenzeri cypakrapra xayar OepiHi3:
1. What is Jane Eyre’s social status at | 1. ®unbMmHiH 6ackiaaa J[xeitn Dupain
the beginning of the film? DIIEyMETTIK MopTebeci Kannaii?
2. What is Jane’s main conflict in the |2. ®unbmae J[»KeHHHIH HET13T1 KaKTHIFBICHI .
IHMA A : K - Improves the skills of
film? Kanaii 6epinren? answering questions in
Answer the | 3. What is the significance of Jane’s | 3. Ixeitanig Toprduin Xominan keTy Enelish €4
questions | decision to leave Thornfield Hall? HIeIIiMiHIH MaHBI3EI Heze? ghsh.
, . . N o - Analyzes the plot of the
4. How does Jane’s relationship with |4. ®unbm Ooiibiana Ixeiin meH Muctep
. N film and the characters.
Mr. Rochester evolve throughout the | Pouectepain kapbIM-KaTbIHACHI Kajal
film? e3repei?
5. What are the key themes explored | 5. ®@uibme KaHaail Heri3ri TaKbIPBIITAP
in the film? 3eprreneni?
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Continuation of the table

characters.

KOCBIHBI3.

Task type English Kazakh Results
. DuIbMHIH OKUFaJapblHa HETi3eIreH - Develops creativity by
Quest glzsﬁnmal?lﬁszgisizglzz t?l?a?l\é ingtessof KBECT KypacThIpbIHbI3. CFOXKET IeH creating a quest based on
development |and clués that relate to tile plot and | Keitinkepnepuen GaiinanbicTht ymGaKTap the film.
MEH TarchipManap xoHe oenrinepai - Analyzes the plot of the

film and the characters.

Fill in the missing words in the
following passages from the film:

JKerticnelTin co3aep/ai TONTHIPBIHbI3:

.. 1. “I am no longer a ’ L. :MeH emmi__ eMegniH.” . .
Insert missing 2 “I am not = 2. “Men . eMeCIiH. - Enrhlches vocabulary in
words 3' “Youaremy ______ ” 3. “CeH MeHiH . CciH.” English.
4. “Do you  me?” 4. :CeH e MeH%?,’,’
5.Twill_ you” S "Men____ ceni.

Although numerous works of world literature
are popular for their content, only a select few re-
tain lasting interest among readers over time. One of
them is Charlotte Bronte’s (2021b) novel Jane Eyre.
This work, which never loses its value, tells about
the childhood and fate of a little girl who, with her
stubborn character, confronts life’s difficulties. The
events of the work are also stated from the first per-

son.

Mr Reid (Jane’s cousin), who took over Jane
Eyre, orphaned since childhood, also described his
death, and that the little girl, who had just turned
ten, had become very withdrawn when faced with
obstacles. In general, this novel has become one of
the most popular works that have received wide rec-
ognition from the world community. This work has
been read by several generations. Based on this nov-
el, which was included in the golden fund of world
literature, many films have been shot.

But among them he managed to fully convey
the influence, value, power of the work 1983 (2006;
2011), so we decided to analyze this film. The main
roles were played by Zela Clark and Timothy Dal-

Table 3 — Image of characters in a film and literary work

ton. The film tells the story of Jane’s life since es-
caping Thornfield Hall. When analyzing the image
of Jane and Mr. Rochester, students can draw the
following conclusions: “From the first meeting and
throughout the novel, Jane describes Eyre Rochester
and describes his appearance. Mr. Rochester is ugly
and of average height, Jayne said. In the film, con-
versely, Rochester is a tall, very attractive person”;
“Unfortunately, the film has several interesting and
important episodes that briefly describe Jane’s life
in Lowood. His friendship with Miss Temple is not
quite expressed, and the character of Miss Ingram,
whom everyone believes to be Rochester’s future
wife, is not fully revealed.”

Results of students’ analysis of the image of
characters in a film and literary work of students of
the specialty “Kazakh language and literature”

The emergence of such opinions also increases
the importance of the lesson. The students actively
discussed that, despite the gaps they noted, the film
turned out to be very impressive, their views on the
work were interesting by comparing them with the
views of the director.

Description Literature Cinema

Appearance Average height, ugly Tall, attractive
. He has a strong character, a smart character,he wants to have
Tough, characterful, terrible, .
Character extraordinary. hidden horror fichter something to say, he has a changeable mood, he has many
% & secrets, he knows how to distinguish people well
. . Makes cruel and terrible acts on Jane, There was a hint of sympathy in Jane’s face, and a hint of

Relationship

outdated, incomprehensible

sarcasm and affection in her voice.

Life at lovud

Jane’s life at Lovood is detailed

Jane’s life at Lovood is summarized

Relationship with
Miss Temple

His friendship with Miss Temple is
shown in full

Friendship with Miss Temple is not fully shown

Miss Ingrim

Miss Ingram’s character is fully revealed

Miss Ingram’s character is not fully revealed
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Comparison of Read

100 95%

Percentage

ing vs Watching Film

- Control Group (Reading)
90% B Experimental Group (Watching Film)

Figure 1 — Indicators Comparison

Table 3 — Indicators Comparison of Control and Experimental Groups

Indicators Control Group (Reading) Experimental Group (Watching Film)
Comprehension level 70% 85%
Emotional perception 64% 95%
Engagement 60% 90%
Critical thinking 68% 85%
Group discussion activity 62% 88%

Jane Eyre’s work for the control group during the
experiment (Bronte, 2021: 506) given to study, the
experimental group was given a viewing of the Jane
Eyre film. (1983 BBC studio, production director
Julian emies. Starring Zela Clark, Timothy Dalton
https://youtu.be/ORAr3ePLW38?si=tWsRPrUb
MiFnfGh)

Two groups of the specialty 6b01701-Kazakh
language and literature of the Kazakh National
Women’s teacher training University took part in the
experiment, a total of 42 students took part in the ex-
periment, of which 19 were in the experimental group
and 23 students were in the control group. Each group
was given tasks to determine the level of understand-
ing. The control group understood the work by 70%,

this figure was 85% in the experimental group, the
emotional perception of watching a movie and read-
ing a work was 64% in the control group, 90% in the
experimental group, the interest of students in such an
experiment reached 60% in the control group, 90%
in the experimental group, the discussion of various
assigned tasks concerning critical thinkingin in CG
reached 68% and in EG 85%, group discussion activ-
ity showed CG 62%, EG 88%.

The students also compared the book and the
film and made a Venn diagram. The teacher com-
pleted the following posttest tasks prepared in ad-
vance:

During the posttest, the respondents showed the
following indicators.
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Table 2 — Posttest tasks

P/c Questions and tasks Student responses

1 Modern books and films are full of bold characters. Make a list of such characters. Explain to them
what they have in common. Would you add Jane to this list of characters? Why?

2 |Ifyou are a director which of the current actor to the role of Rochester would you choose and for
what reason?

3 What were the opportunities for women in the nineteenth century? What restrictions did society
impose on them?

4 How does Mr. Rochester feel about Mrs. Ingram’s opinion of poor people?
Do you think he will agree or disagree with her? What about the character of Ingram Blanche in
this scene? Describe Blanche. How could his opinion affect Mr. Rochester’s opinion of him?

5 When Jane became governess, Ingram could not openly express his thoughts to Blanche. So write
a letter to Ingram Blanche on Jane’s behalf

Post-Test Performance: Control vs Experimental Group
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Figure 2 — Post-Test Performance: Control vs Experimental Group

This  document presents the posttest and Experimental Group (n=23) across several
results comparing the Control Group (n=19) indicators.

Table 3 — Posttest performance indicators

Indicator Control Group (%) Experimental Group (%)
Number of students 19 23
Average Test Score 72% 85%
Threshold Achieved 68% 88%
Creative Transformation 75% 90%
Positive Feedback 60% 90%

102




K. Abildaeva, G. Ogut Eker

As a result of Table 3, we would like to say
that in order to improve the literary and cultural
literacy of university students, it is effective to teach
in Literature lessons in conjunction with the film
industry. Because on the one hand, it allows us to
analyze, evaluate literary works in comparison with
film (Breitman, 1999:119). On the other hand, this
method provides students with motivation to do
their research. At the same time, the use of video
materials in teaching English prose creates great
opportunities for the development of all types of
speech activity, giving the educational process the
most communicative direction. Modern films have
an emotional and educational effect, its source of
cultural and regional information that helps students
form a general idea of the lifestyle of the British,
their customs, traditions and quickly adapt to the
environment (Cherepinsky, 1989:119). Watching
feature films in foreign literature lessons will make
the process of learning English interesting, and
will serve as an impetus for further independent
development of language material.

Nowadays, it is rare to find people who love
to read a literary work, and it is impossible to find
someone who does not watch a film. Therefore,
we consider it necessary to use the screenization
version of world literary works in the classroom.
That is, while reading each work during the lesson,
it is important to analyze it, comparing it with the
film version. It’s like watching a movie is equivalent
to reading a book. That is why we can say with
confidence that it is possible to form students *
creative thinking, worldview, attitude to life through
the demonstration of various feature films and
documentary film works in Literature lessons.

Conclusion

Teaching world-famous artistic prose by
showing films on the one hand informs the student
about the field of cinema, and on the other hand
encourages him to read books with interest. At the
same time, most of the world-famous works in the
field of cinema are not known to the current young
generation, students. After all, we all know very well
that the modern young generation often watches
foreign works from their mobile phones. From this
point of view, by showing cinema in Literature
lessons, we can clear the student’s mind of “old
stereotypes” and form his own personal attitude to
world literature, culture, and art.

When teaching prose translated from English,
students should be encouraged to creatively
understand the literary text. Discussion in the
lesson allows you to share many thoughts, see
difficulties in interpreting the text, and develop
critical thinking. In general, the use of information
and communication technologies in foreign
literature lessons, including films, contributes to
the independent assimilation of new information
by students, the disclosure of their reading abilities,
as well as the application of the knowledge gained
at the University in everyday life.

In short, the issue considered in the article is
relevant in the context of the development of Higher
Education. It is also necessary to take into account
the taste of the student in the use of e-learning tools,
which he considers taking into account trends and
technical progress in the education system. The
effective use of e-learning tools increases students’
interest in reading prose written in English.
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TASK-BASED LANGUAGE INSTRUCTION AS SCAFFOLDING:
A COMPARATIVE STUDY ON ITS IMPACT ON LOW
AND HIGH-PROFICIENCY READERS” COMPREHENSION

Nowadays Task Based Language Instruction is considered as one of the widely used approaches
in foreign language teaching. Scaffolding, support from teachers to help learners accomplish tasks that
can not be completed independently, gradually reduces as students gain skills and confidence, is ef-
fective way of improving reading comprehension skills in language classrooms. This study investigates
the effectiveness of TBLI scaffolding as a strategy for improving reading comprehension among low and
high proficiency students. Quasi-experimental design was employed to compare the effect of it in both
proficiency levels before and after exposure to TBLI interventions. Data were collected through pretest,
posttest and lesson observations from 30 students of 10th grade in local school. Statistical analyses,
including paired-sample and independent-sample t-tests, to evaluate the significance of within and be-
tween group differences. Experiment lasted for 6 weeks, where students had 18 academic hours of learn-
ing the English language. The findings reveal that TBLI improves reading comprehension skills of both
groups, however low language proficiency students gain more advantages in comparison with higher
level students. TBLT has great value in supporting learners with limited linguistic resources by making
comprehension more accessible. Conversely, high proficiency students, who already feel comfortable
demonstrating independent work and complex tasks, which is the main purpose of scaffolding, benefit
less from this approach.

Keywords: TBLI, scaffolding, reading comprehension, language proficiency.
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TBLI Scaffolding peTiHae: TOMeH XKaHe XOFapbl TIAAIK A€HFerAi
OKYLLbIAAPADBIH, OKbIAbIM AQFABICbIHA SCEPiH CaAbICTbIPMAAbI 3epTTey

Kasipri ke3ae TancblpMara Heri3AeAreH TiAAIK OKbITY LIET TiAIH OKbITyAQ KeHiHEH KOAAAHbBIAATbIH
TociAaepAiH  6ipi  peTiHAe KapacTbipblAyad. OKyliblAQpAbIH, 63 0OeTiHLe OpblIHAAM  AaAMaNTbIH
TancblpMaAapAbl  OpbIHAQYbIHA KOMEKTeCy YLUiH Tipek, MYFAAIMAEPAIH KOAAQybl OKYLIbIAAPAbIH
AaFAbIAAPbl MEH CeHIiMAJAIriHe Kkapan OGipTiHAEN TOeMEHAEMAI, TIAAIK CbIHBIMTapAA OKYAbl TYCiHY
DAFABIAAPbIH XXETIAAIPYAIH THIMAT 8Aici 60AbIN TabbiAaabl. ByA 3epTTey TBLI TipekTepiHiH TMIMAIAITIH
TOMEH >KaHe >KoFapbl GIAIKTI OKYLUbIAGP apacbiHAQ OKYAbl TYCIHYAl >KaKCapTy CTpaTerusicbl peTiHAe
3epTTenai. KBasu-akcnepMMeHTTIK AM3aiiH OHblH, acepiH TBLI koAAaHbiAFaHFa AeliH Ae, OAaH
KeMiH Ae BIAIKTIAIK AEHreMAEPIHAE CaAbICTbIPY YIUiH KOAAQHBIAAbL. AepeKkTep XKEPriAikTi MeKTenTiH
10-CbIHbIObIHbIH 30 OKYLIbICbIHAH TECTKE AEMIHIi, TECTTEH KEeMiHri XeHe cabakTbl 6aKbIAAY apKblAbl
>KUHaAAbI. Tor ilWwiHAeri )XeHe oAapAblH apacbiHAAFb! alblPMALLIbIAbIKTAapAbIH MaHbI3AbIAbIFbIH HGaFasay
YLWiH CTaTUCTUKAABIK, TAAAQYAQP, COHbIH, iLLTHAE XXYMTbIK, )KOHE TOYEACI3 YATIAEri T-TECTTep >KacaAblHAbI.
DKCNepuUMEHT 6 anTaFa CO3blAAbI, OHAQ CTYAEHTTep 18 akapaeMMSAABIK, CaFaT aFbIALLbIH TIAIH YIAPEHA.
Hatmxkeaep TBLI eki TONTbIH, Aa OKyAbl TYCiHY AaFAbIAQPbIH >KaKCapTaTblHbIH KOPCeTeAi, AereHMeH
TIAAL KETIK BIAMENMTIH CTYAEHTTEP >KOFapbl (Pasaparbl OKYUILIAAPbIMEH CaAbICTbIpFaHAQ Kebipek
apTbIKWbIAbIKTapFa Me 60Aaabl. TBLT TiAAiK pecypcTapbl LEKTEeYAI OKyLIbIAApFa KOAAQY KOPCETYAE
YAKEH MaHbI3Fa ue, OyA TYCIHYAI KOA >KeTimai eTeai. KepiciHue, KasipAiH 63iHAe 63 GeTiHLIe XXYMbIC
icTey Al XXKoHe KYPAEAI TarncbipMaAapAbl KOPCETYAI bIHFaMAbI CE3IHETIH >KOFapbl BIAIKTI CTyAeHTTEp, BYA
TOCIAAEH a3 narAa Kepeai.

Ty#in ce3aep: TBLI, Tipek, oKy AaFAbICbl, TIAAI MEHIEpPY.
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«Task-based Language Instruction kak Scaffolding»:
CPaBHUTEAbHOE UCCAEAOBAHHUE ero BAUSIHMSI Ha MOHMMaHHKe TeKCTa
YMTATEASIMM C HU3KMM M BbICOKMM YPOBHEM BAAAEHMS S3bIKOM

B HacTosee Bpemst 0OyUeHre MHOCTPAHHOMY S13blKy Ha OCHOBE 3aAaHMI CUMTAETCS OAHUM U3 LLIK-
POKO MCMOAb3YEMbIX MOAXOAOB B 00YUEHNM MHOCTPAHHbIM Si3bikaM. [oAAEpPIKKa CO CTOPOHbI Mperoaa-
BaTeAeN, MOMOraloWMX YYALLMMCS BbIMOAHSITb 3aAaHMS, KOTOPblE HEBO3MOXHO BbIMOAHUTb CaMOCTOSI-
TEAbHO, MOCTENEHHO YMEHbLLIAETCS M0 MEPe TOro, KaK yJalimecs nprobpeTatoT HaBbiKM M YBEPEHHOCTb
B cebe, uTo ABASETCS 3(PPEKTUBHBIM CMOCOOOM YAYULLIEHMS HABBIKOB MOHMMAaHMS NMPOYMTAHHOMO B S13bl-
KOBbIX KAACCax. B aToM nccaepaoBaHmM nsydaeTtcs aphekTMBHOCTb UCroAb3oBaHus «TBLI scaffolding» B
KauecTBe CTpaTermm yAyUllleH s MOHUMaHMS MPOYMUTAHHOIO YYaLLMMUCS C HU3KMM U BbICOKMM YPOBHEM
BAQAEHUS 3bIKOM. BbIA MCMOAb30BaH KBAa3W3KCMEPUMEHTAAbHbIN MOAXOA, UYTOObI CPABHUTb BAMSIHUE
Ha YPOBHM BAQAEHMS S3bIKOM AO M MOCAE BO3AENCTBUS BMewaTeAbcTB TBLI. AaHHble GblAM COOpaHbI
nyTeM NMPeABapUTEAbHOIO TECTMPOBAHUS, MOCAE TECTUPOBAHMS 1 HabAlOAEHMS 3a ypokamu y 30 yua-
wmxcs 10-ro kaacca MecTHOM LKOAbl. CTaTUMCTUYECKMIA aHAAM3, BKAIOYAIOLLMIA MapHble M He3aBUCH-
Mble BbIOOPOYHbIE t-TECTbI, MO3BOAMA OLIEHWUTb 3HAUMMOCTb PA3AMUMIA BHYTPU TPYMMN Y MEXAY HUMM.
IKCMEPUMEHT AAMACS 6 HEAEADb, B TeYEHME KOTOPbIX CTYAEHTbI M3YYaAW aHTAMIACKUIA 93bIK B TeYeHUe
18 akapemMnyeckmx 4acoB. Pe3yAbTaTbl MICCAEAOBAHMS MOKa3sbiBaloT, YTo TBLT yAyullaeT HaBblkM Mno-
HMMaHUS MPOUYMTAHHOrO B 06eMX rpynnax, OAHAKO y4almecs C HU3KMM YPOBHEM BAAAEHMS S3bIKOM
MOAYYalOT 6OAbLLE MPEUMYLLIECTB MO CPABHEHMIO CO CTYAEHTaMM C GOAEE BbICOKMM YPOBHEM BAAAEHMS!
93bIkOM. TBLT nmeeT 60AbLLIOE 3HaUeHME AAS TTOAAEPIKKM YHALLMXCS C OrPaHUYEHHbIMU AMHIBUCTUYE-
CKMMM pecypcamu, aeAast MoHMMaHue 6oAee AOCTYMHbIM. M HA06OPOT, CTYAEHTbI C BbICOKMM YPOBHEM
NMOATFOTOBKM, KOTOPbIE YK€ YyBCTBYIOT C€0S1 KOM(POPTHO, AEMOHCTPUPYS CAMOCTOSTEALHYIO PaboTy M
CAOXHbIE 3aAaHMs, UTO SIBASIETCS OCHOBHOM LieAbto scaffolding, moAyvatoT meHblue MoAb3bl OT TaKoro

NoAXoAQ.

KatoueBble croBa: TBLI, scaffolding, HaBbik UTEHUS, ypOBEHb BAAAEHUS A3bIKOM.

Introduction

Reading comprehension is an essential
competence in language acquisition, as it is the
cognitive process that enables learners to decode,
interpret, comprehend the written work, and
apply knowledge proficiently. Strong reading
comprehension abilities are essential for academic
achievement, professional effectiveness, critical
analysis, and problem-solving. In an era where
all aforesaid skills are compulsory to understand
complex information, make reasonable decisions,
and critically assess the digital content, reading
comprehension should go beyond drill exercises
toward more cognitively engaging approaches, such
as Task-Based Language Instruction (further as
TBLI).

TBLI is an approach where goal-oriented
and authentic activities serve as a cornerstone of
language learning. According to Ellis, students’
cognitive engagement is increased and general
language acquisition is also promoted by interactive
and purposeful tasks (Ellis, 2003: 70). Practical
value of reading is assessed through the use of real-
world tasks, such as predicting texts, discussing

them, summarizing, and evaluating. As Long’s
Interaction Hypothesis suggests, discussion is more
effective to reinforce comprehension in comparison
with passive comprehension exercises (Long, 1983:
214). Furthermore, according to the basic principles
of TBLI, it integrates multiple modalities to enhance
comprehension, retention, and application of
language skills by strengthening neural connections
and deeper encoding in memory.

Scaffolding refers to instructional aids provided
by teachers, tutors, or educational resources to
help students develop the ability to progressively
comprehend and interpret the texts independently
including deducing the meaning, summarizing
content, and synthesizing the findings. Based on
Vygotsky’s Zone of Proximal Development (ZPD),
this approach provides students with structured
initial support that gradually decreases as skills are
mastered. Temporary support, skill development
and transfer of responsibility, where learners
become independent readers at the final stage, are
considered to be the key components (Zhetpisbaeva
& Shalbaeva, 2019: 137).

According to Common European Framework
of Reference for Languages (CEFR), proficiency
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levels of students can be categorized into six levels,
starting from Al (beginners) to C2 (proficient
language users). Different proficiency learners
struggle with distinct challenges: limited vocabulary
at the initial stages hinders the grasping meaning,
making inferences and understanding implicit
meaning, while intermediate learners may face some
challenges with cohesion and coherence, finding
connection between ideas, sentences, understanding
the figurative language often confused with
literal meaning. Academic, specialized texts,
cultural references, critical reading might impede
comprehension for advanced learners.

Most studies focus on the effectiveness of TBLI
as a scaffolding strategy, however, the impact
on different proficiency learners lacks research.
Consequently, it leads to the research question:
Does TBLI scaffolding benefit low-proficiency
readers more than high proficiency readers? Based
on previous research, it can be hypothesized that
low-proficiency learners benefit more than high-
proficiency readers, as they require more structured
instructions while developing their reading skills.
Explicit strategies and guided practices might
enhancereading comprehension for elementary-level
students, while upper-intermediate and advanced
learners may acquire the skills with less reliance on
scaffolding to navigate the text independently.

The research aims to analyze the effect of TBLI
scaffolding on students with low and high language
levels and investigate unique challenges and benefits
of the given approach through comparative studies.

Literature review

According to Junichi Furuta, criteria such
as natural integration of skills and meaningful
language are considered to be the primary vehicle of
TBLI (Furuta, 2002: 10). Thus, all linguistic skills
are interconnected with each other and they serve
a common purpose, which is applicable to real-life
situations. Rigid skill-based teaching cannot be
applied to TBLI, as in authentic scenarios language
is not practiced in isolated parts. Students acquire
language units from receptive skills (reading and
listening) and then rehearse those units by actively
practicing them in productive skills (speaking and
writing). It leads to enhanced comprehension as
frequent exposure in different forms can enhance
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retention and deeper learning. Moreover, switching
from one skill to another flows naturally and
students are engaged in both spontaneous and
planned activities. Tasks that require integration
of multiple skills make learning more meaningful
and interactive. Discussing a topic after reading an
article, having debates according to contradictory
topics where students first listen to the opponents
then giving counterarguments, writing reports after
listening are the examples of integrated-meaningful
tasks that can be used in EFL classes according to
TBLI. Niyazova asserts that emerging professionals
recognize the significance and necessity of
linguistic ~ competencies, including practical
language application within their field, proficiency
in delivering presentations and speaking at
symposiums and conferences, capacity for effective
interpersonal communication with international
colleagues, and familiarity with professional
terminology in the relevant language. It shows
that acquired knowledge is not limited in its use
(Niyazova, 2021: 30). Hence, these activities align
with the principles of inclusive education. Putri,
Winarta, Putra found out that integrating TBLI with
differentiated instructions has several advantages
such as: interaction effectiveness, comprehension
effectiveness, learning technical effectiveness
and higher quality of teaching materials (Putri &
Winarta & Putra, 2024: 223). Clear instructions,
access to learning materials, better delivered support
via different platforms and personalized feedback
enhance interaction between student and teacher.
Activities oblige integration of different learning
styles by adopting tasks to meet all students’ needs
(teachers can choose different tasks to meet the
requirements of curriculum for various cognitive
talents: extensive tasks for higher levelled students,
moderate quality tasks are completed by average
student and assistance of teacher can be necessary
for struggling students) and collaborating them
in group, peer and individual works, where each
learners’ contribution is valuable. In turn, it fosters a
supportive and safe environment where all students
can thrive on cooperative learning.

Essential part of the given approach is a task
and its difference from exercise should be taken into
account while implementing them in the classroom.
Despite their contribution to language reinforcement,
they differ in following characteristics:
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Table 1 — Difference between task and exercise

Characteristics Exercise characteristics Task characteristics
Authenticity May be less authentic Simulate real-world situations
Focus Form oriented Meaning oriented

Skill integration

Focuses on one particular skill

Integrate multiple skills

Students engagement

Variable, often individual

High, often collaborative

Outcome

Often lacks clear communicative
outcome, focuses on language outcome

Defined, communicative outcome

Flexibility

More rigid structure

Adaptable to context

Note — compiled by the author

Four fundamental criteria of tasks were pointed
out by Ellis and Shintani (Ellis & Shintani, 2013:
28). The first is that the main emphasis should be on
conveying meaning. The learner should be mainly
concerned with the production and comprehension
of meaningful messages rather than with the
accuracy of particular grammatical structures. This
changes the learner from passive recipient of form-
based input to an active user of language for real
purposes. It aligns with Widdowson perspective
that highlights semantic meaning of exercise and
pragmatic meaning of task (Widdowson, 1998:
710). Within the context of reading comprehension,
what this implies is that the activity must not be
a test of basic knowledge so much as it must get
learners involved in being interested in absorbing
the overall messages, drawing implications,
relating content to personal experience. Activities
involving summarizing, evaluating, expressing
personal opinion based on reading text can facilitate
this emphasis on meaning. Secondly, the task
must involve a communicative gap — whether it is
informational, opinion-based, or inferential — which
shifts the purpose of the task from mechanical
repetition to purposeful communication. This can be
achieved by exposing learners to various yet related
texts followed by joint effort to synthesize or contrast
the knowledge they have acquired, and thus closing a
meaningful information gap. Alternatively, learners
can read a particular piece of text and then use it
to complete problem-solving activities or discuss
in a group, ensuring interaction is rooted on shared
but incomplete knowledge. Thirdly, the learners
are anticipated to draw upon their own resources
(linguistic or non-linguistic) to accomplish the task
instead of being explicitly taught the language forms
they need to perform the task. Because Ellis suggests
that it limits the opportunity to activate internalized

knowledge and learners autonomy (Ellis, 1989: 97 ).
Language input embedded in the task itself still can
be implied. Tasks that are designed to foster reading
comprehension can address this requirement by
encouraging learners to employ contextual clues,
prior lexical knowledge, and inferential strategies to
interpret a text and implement its content to achieve
the goal where provided text is not sufficient. Input-
rich-text, in this context, can promote noticing and
meaningful intake rather than rote memorization.
Last element of the task is that language serves as
a means to achieve an outcome, not the goal itself.
In reading tasks, making a final product in the form
of creating a character profile, presentation with
key ideas, preparing advertisement and other final
goals can go beyond comprehension questions
by requiring learners to transform input into new
output, demonstrating both understanding and
purposeful language use. These criteria distinguish
communicative tasks used in TBLI from traditional
exercises, which often lack a meaningful purpose of
outcome.

Atask-basedlessonisnotconfinedtotheexecution
of a single isolated task, rather it encompasses a
carefully designed sequence of interconnected tasks,
where each task provides support and reinforcement
for the next. This sequential structure creates a
scaffolding effect, enabling learners with lower
proficiency to gradually build their comprehension
and language skills through a series of progressively
challenging activities. Based on their nature and
purpose, tasks can be categorized into different
types. Within this framework Richards and Rodgers
offer following categorization of tasks based on
several key dimensions (Richards & Rodgers, 2002:
65):

1. One-way and two-way tasks: One-way tasks
are information exchange in one direction, e.g.,
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explaining a picture, whereas two-way tasks entail
interaction, negotiation, and mutual information
exchange, e.g., role-plays or jigsaw readings. For
comprehension scaffolding, two-way tasks can
facilitate mutual meaning-making and are beneficial
for low-proficiency readers.

2. Convergent and divergent tasks: Convergent
tasks direct students towards a single specific
answer, while divergent tasks invite numerous
interpretations or outcomes. Applied to reading
comprehension, convergent tasks might involve
summarizing the overall gist of a text, while
divergent tasks might involve open-ended debate on
the text’s implications.

3. Single or multiple solutions: Some activities
are designed with one correct answer, while others
provide multiple acceptable solutions, encouraging
higher-order thinking and flexibility. This distinction
also aligns with scaffolding theory, as multiple-
outcome activities can challenge advanced-
proficiency readers to deeper understanding.

4. Concrete or abstract use of language: Instruc-
tions can aim for concrete, readily imaged language
or abstract thought. With poor-proficiency readers,
starting with concrete language exercises (e.g., re-
telling pictures, retelling simple narratives) will help
with comprehension before transferring to abstract
content (e.g., theme analysis, opinion-giving).

5. Simple versus complex cognitive processing:
Tasks range from simple recall or matching to
analysis, synthesis, or critical thinking. A progression
of tasks that gradually builds cognitive complexity
can support understanding, providing learners with
confidence to move forward.

6. Simple and complex linguistic demands:
Activities vary in terms of the lexis and linguistic
structures demanded by them. When teaching
low-proficiency readers, beginning with activities
involving familiar linguistic  structures and
progressing to more complex syntax is required.

7. Reality-based vs. non-reality-based activities:
Reality-based activities have direct relevance
to students’ real lives, while non-reality-based
activities can consist of hypothetical or fantasy
scenarios. Scaffolding meaning can involve the
incorporation of both categories in order to maintain
interest and establish connections with students’
existing knowledge.

This multi-faceted task structure supports the
process of scaffolding in TBLT, enabling low- and
high-proficiency readers to progress through more
challenging tasks crafted to their increasing cognitive
and linguistic capacities. For low-proficiency
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readers, such scaffolding can decrease the cognitive
load, facilitating understanding and confidence.
For high-proficiency readers, scaffolded tasks can
boost comprehension through stimulating more
advanced use of language and abstract reasoning.
Task ordering and correspondence with skill
levels are thus a relevant factor in the organization
of inclusive language instruction to maximize
comprehension attainment for all students. It also
aligns with D.N. Kulibayeva findings, that claims
providing learners with authentic, context-rich tasks
promote interaction, comprehension, and cognitive
engagement (Kulibayeva, 2001: 52).

Scaffolding in education is a temporary
support for students that allows them to understand
new ideas, develop skills or reach a deeper
understanding. It’s not just about helping with some
individual problems; it’s an ideal teaching method.
Scaffolding serves a variety of purposes and can be
integrated into the structure of lessons and activities,
making it an essential part of the learning process.
Interestingly, although scaffolding is currently a
popular and recommended teaching method, Hamidi
and Bagherzadeh note that initially it was not just
an academic idea (Hamidi & Bagherzadeh, 2018:
9). However, it has become a really important tool,
especially in terms of general support for learning a
second language. While developing this idea, think
about children learning to ride a bicycle. At first,
they may need someone to ride a bike (direct help).
Since they are poorly balanced, individuals can
only interact a little or run in parallel and receive
them as needed (gradual removal of responsibility).
Eventually, the baby will be able to move
independently, and he will no longer need physical
support. This comparison with cycling implies the
need to use scaffolding for educational purposes.
The category of scaffolding can take several forms.
For example, a teacher may:

- Give clear advice and role models: show
students what to expect and give examples to follow.

- Solve complex tasks: divide large tasks into
smaller stages of completion.

- Create a visual framework that will help
students build their minds.

- Use questioning techniques: ask questions in a
difficult place where students need to think critically
and build relationships.

- Use the initials of phrases or choose words: give
students a second point to express their thoughts.

- Maintain friendly relations with friends:
encourage students to learn from each other and
help each other.
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- Give a timely response: give special tips and
actions that will help students achieve excellence.

The restoration of scaffolding lies in its dynamic
nature. Teachers constantly and carefully assess the
understanding of their students and adjust the level
of support accordingly. As students become more
experienced, the framework gradually disappears,
which allows them to learn more and build
confidence in their abilities. The gradual reduction
of this responsibility is crucial for the development
of student independence.

In addition, the use of scaffolding goes beyond
learning another language. Of particular concern in
this area is the fact that with the necessary support
for learning new linguistic and cultural complexes,
the basics of scaffolding are very effective in all
academic areas and are suitable for students of all
ages. It is about the student pool where they live and
provide appropriate support that will enable them to
reach their full potential.

Effective scaffolding in reading comprehension
is a multifaceted approach, encompassing several
key strategies designed to support students as
they engage with texts, with the ultimate goal
of fostering independent reading skills. Johnson
states these strategies include activating prior
knowledge, modeling effective reading approaches,
employing guided questioning, using graphic
organizers, providing targeted clues and cues, and
systematically fading support (Johnson, 2019:
120). By activating prior knowledge, educators can
establish connections between new material and
existing cognitive frameworks, thereby enhancing
comprehension. Muzammil & Saifullah argues
activating prior knowledge involves priming
students to relate the text’s content to their existing
knowledge base, which can significantly enhance
accessibility (Muzammil, 2021: 98). According
to Channa, pre-reading discussions, predictive
exercises, and brainstorming sessions are effective
methods for achieving this (Channa & Nordin..,
2015: 183). Modeling strategies by teachers, such
as think-alouds, provides students with explicit
demonstrations of proficient reading techniques,
including inference-making and vocabulary analysis,
which students can then emulate. Wodaj claims the
use of varied scaffolding strategies equips students
with the tools needed to become independent, self-
regulating thinkers and learners, thereby reducing
their dependence on the teacher (Wodaj & Belay,
2021: 32). Scaffolding approaches should also be
integrated into teacher training programs. Guided
questioning is another critical element, prompting

students to think critically about the material, which
facilitates a deeper understanding of key ideas and
details

Research methodology and methods

Based on the research topic and research
questions, thorough theoretical analyses were
conducted taking into account domestic and foreign
scholars who made great contributions to the task
based learning. Moreover, this study employed a
comparative quasi-experimental design with pre
and post tests results to investigate the effectiveness
of task-based language teaching as scaffolding
in improving reading comprehension among low
and high language proficiency students. The study
sample comprised 30 students enrolled in grade 10
at a local secondary school and thor proficiency
levels were pre-determined based on cambridge
english placement test (CEPT). However, tasks were
adapted from a recognized standardized assessment.
Participants were divided into two groups based on
the testresult: low(A2) and high (B2). All participants
were aged approximately 15-16 years old and had
similar educational backgrounds according to the
national curriculum for secondary education and
language exposure. Although students’ guardians
were informed about the experiment, assent was
secured from the participants themselves.

Pre and post tests were designed to evaluate
reading comprehension skills, including identifying
main ideas, making inferences, interpreting
vocabulary in context and summarizing in the format
of multiple-choice, true/false, and short-answer
questions. The test items were selected to meet the
criteria of reliability and validity. They were divided
into three parts:

Part 1. To measure the pupils’ ability to
recognize word and sentence meaning.

Part 2. To measure the students’ ability to
understand the main points in extended tals on a
wide range of general and curricular topics.

Part 3. To measure the ability to give
argumentative answers based on reading text.

The experimental group received the treatment
based on interactive scaffolding activities designed
and taught by the researcher during six weeks in the
first term of 2024-2025 academic year. One lesson
out of three lessons were dedicated to the experiment
of scaffolding for reading comprehension. During
the experimental lessons students exchanged
information to complete missing parts of a text,
collaboratively ~ solved = comprehension-based
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scenarios, read different parts and then shared it
with other students to reconstruct the whole text.
All instructional sessions were based on TBLT to
ensure consistency and minimize teacher effect.
Posttest allowed to compare the results of reading
comprehension performance before and after
intervention. All assessments were administered
under similar conditions (number of questions,
time given to students, language topics). During
the experiment, feedback from the students, their
engagement, participation were taken into account
to contextualize the quantitative data.

The data were analyzed using SPSS (version 25).
Calculation of mean scores and standard deviations
for reading comprehension assessment before and
after graduation for both low and high skill groups.
This made it possible to obtain a summary of the
changes in the indicators in each group and make a
general comparison between the groups. To assess
the significance of intragroup differences between
pre-and post-test results, t-tests were performed
using paired samples in both experimental (tplt)
and control (conventional) groups. This analysis
allowed us to determine whether the interventions
significantly improved the understanding of the
indicators. To compare the results after the Test
between groups with a low and high level of
language proficiency, an independent sample of
t-tests was used, which revealed whether the level
of language proficiency affects the effectiveness of
the TPT technique. It also made it possible to assess
whether readers with low language proficiency
benefited more from the intervention.

For each comparison, the Cohen coefficient was
calculated to estimate the magnitude of the observed
effects with interpretations based on standard
parameters (small: 0.2, medium: 0.5, large: 0.8). The
magnitude of the effect allowed us to get an idea of
the practical significance of the results, which goes
beyond statistical significance.

Table 2 — T-test and Effect size results

Results and discussion

The results showed a significant improvement in
reading comprehension among readers with low and
high levels of language skills after the intervention.

In linguistically competent low-level groups,
t-tests with paired samples before and after the
test also show very significant advantages (T
(14)=8.10, p<0.001)with significant effects (Cohen
D=3.09), which indicates a clear improvement
in understanding due to TBLT scaffolding. The
average score increased from 55 (sustainable
development=6) to 75 (sustainable development=5),
which indicates that functional education provides
strong support for the development of reading skills
in this group.

For groups with a high level of language skills,
preliminary and subsequent comparisons showed
statistically significant results (T (14)=3.94,
y=0.001), despite a smaller effect (Cohen D=1.24)
compared to groups with a low level of language
skills. The average score increased from 78 (SD
= 5) to 85 (SD=4), and although this method
contributes to a deeper understanding, the results
were less impressive than expected for this group
with a higher level of language skills and ceiling
effects.

T — test of an independent sample comparing the
results of the reading test response test with a low
and high level of language skills reveals significant
differences (T (28)=-5.58, p<0.001)with significant
negative effects (Cohen D=-2.04). This suggests that
although comprehension levels in the low-ability
groups improved significantly, the overall level of
comprehension in the high-ability groups is higher
after treatment.

These results highlight the various effects
of using the TP framework, with readers with
low language skills particularly helped by this
intervention, as predicted by Wired learning theory.

Comparison t-value p-value Cohen’s d
Low-Proficiency Pre vs Post 8.1 0.0 3.09
High-Proficiency Pre vs Post 3.94 0.001 1.24

Low vs High Posttest -5.58 0.0 -2.04
Note — compiled by the author
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The results of both groups improved in
comparison with the pre-test results as it is shown in
table — 2. For students with high level of language
proficiency, the given method showed smaller and
less pronounced gains.

As for low-proficiency language learners, TBLT
intervention provided contextual support, giving
them opportunity to engage with the text in a mean-
ingful and collaborative ways. Cognitive load was
reduced by incorporating visual aids, peer interaction
adn authentic texts and these result coincide with El-
lis finding, where he suggested that TBLT has great
value in supporting learners with limited linguistic
resources by making comprehension more accessible
(Ellis, 2003: 71). These results align with Vygotsky’s
sociocultural theory, which postulates that learning is
mediated through interaction and scaffolding just be-
yond their current abilities. Low-proficiency students
generally have a wider zone of proximal development
(ZPD), which means that the gap between what they
can do independently and achieve with assistance
is more. TBLI provides structured support through
tasks and activities that gradually increase their com-
plexity and that build confidence in students. Students
with high level of language acquisition might already
be comfortable with complex tasks and accordingly
gain smaller benefits from scaffolding. This pattern
is attributed to a ceiling effect, where students ex-
perience limited room for measurable experiences.
Furthermore, traditional exercises may be struggling
and demotivating, while TBLI’s interactive and goal-
oriented tasks can make them more invested in the
learning process.

Practical implications of this research finding
advocates TBLT for supporting struggling readers.
This kind of thoughtful, deliberate support is
absolutely vital, especially for those learners who
find reading tough. When we do this, it allows them
to truly get involved, make sense of what they’re
reading, and most importantly, build up their
confidence in their own reading skills.

Despite providing valuable insights, several
limitations of this research can be acknowledged.
In order to generalize the findings to the broader
population, sample size (30 participants) is not
sufficient. Additionally, conducting longitudinal
research to assess the retention of reading
comprehension over extended periods should be
considered. As a short duration of intervention (6
weeks) may not have allowed us to evaluate the full
consolidation of reading strategies. Different age
group and educational background can also be the
factors that have crucial effect on the finding.

Conclusion

This research has demonstrated that Task-Based
Language Teaching (TBLT) provides a robust
pedagogical framework for enhancing reading
comprehension within diverse language learning
environments. The result of the experiment and
statistical data revealed improvements in reading
comprehension skills of low-proficiency and high-
proficiency students. Low-proficiency students
derive more advantages from TBLI as scaffolding
because of serving as a potent mechanism for solving
foundational comprehension challenges. The
distinguishing characteristics of TBLT, including
natural integration of skills, focus on cooperative
skills, contextualized support, meaning oriented
tasks, clear and structured instructions facilitate the
engagement with the reading text. Moreover, this
approach alleviate common barriers encountered
during the comprehension such as mostly individual
form-oriented exercises, focused on one particular
skill and less authentic exercises.

The educational impact of these findings are
crucial as it suggests that learners with low level
of language skills need structured, step-by-step
instructions more than higher level students. It is
explained with the fact that higher level students are
already able to understand the tasks with ease and
are familiar with learning strategies. Consequently,
breaking down into manageable tasks, setting clear
outcomes from the task reduces confusion among
students. Thus, make the process achievable.
Furthermore, the role of authentic and real-life-
scenario tasks is essential. While learning the
language, students understanding the importance
of a particular task serves as an accelerator by
giving them a clear vision of using them in real
life, not in simulated scenarios. Hence, educators
are encouraged to design tasks that involve the
strategic combination of visual aids, authentic real-
world contexts, and peer collaboration to optimize
comprehension development.

High-proficiency readers also benefit from the
given approach. Nature of some tasks promoted
higher thinking skills, such as analyzing, synthetizing
and argumentation. When the tasks are designed
in a way to provide opportunity for independent
exploration, creativity and critical reflection,
students tend to use lexical units and grammatical
constructions effortlessly. Although they need less
direct scaffolding, TBLI still offers meaningful
opportunities for advancing skills, strategic learning
and linguistic knowledge.
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In conclusion, the research highlights the  extend these finding by observing long-term effects
importance of TBLI as scaffolding by showing high ~ of TBLI on learners’ autonomy and examining its
efficiency in developing reading comprehension.  impact across other language skills such as writing,
Further research and pedagogical practice may listening and speaking.
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FORMATION OF SOCIO-CULTURAL COMPETENCE THROUGH
THE USE OF CASE STUDY TECHNOLOGY
IN TEACHING A FOREIGN LANGUAGE

The article examines the possibilities of enhancing students’ motivation in developing foreign-lan-
guage sociocultural abilities and addresses this issue through the use of the case study method. The role
of case technology in fostering sociocultural components of foreign language education and its impact on
learners are discussed. Within the framework of the research, the general content and functional features
of this method were demonstrated.

Through the use of case technologies, students develop communication, curiosity, creativity, and
practical skills. According to the research findings, the application of the case method increases students’
motivation to learn.

In addition to these skills, language learners are able to process the studied material quickly and easily
and express their ideas freely in group discussions. The experimental study involved 50 students. Before
and after the study, students were surveyed about the effectiveness of the case method, their motivation
to study cultural features, and their sociocultural competence, and the results were analyzed based on
their opinions. Based on the study of students’ motivation to master the cultural characteristics of different
countries, a research course was conducted, and teachers were provided with methodological recommen-
dations aimed at increasing students’ motivation.

Keywords: “case-study” method, socio-cultural competence, motivation, English language, innova-
tion system, technology, technique, motivation.

N.T. Mwmrosa, XK. K. Kysembekosa®
OA-Dapabu atbiHaarbl Kasak YATTbIK, yHMBepcuTeTi, AAMarthbl, KasakcraH
*e-mail: Zhanna_22@list.ru
LUer TiAiH okpiTyaa Case STUDY TexHOAOrMSICbIH
KOAAQHY apKbIAbl 9AEYMETTIK-MOAEHM KY3bIPETTIAIKTI KaAbINTaCTbIpy

Makanapa CTYAEHTTEPAIH LIeTeA TiAiH yipeHy OapbiCbiHAQ SAEYMETTIK-MOAEHM KabireTTepiH
DAMbITYFa AEreH MOTMBAUMSICBIH apTTbIPYAbIH TYPAI MYMKIHAIKTEPI KapacTbIpbiAbIl, OYA MOCEAEHi
WeLYAiH TMIMAI XKOAbl PeTiHAE «KeNC-CTaAM» BAICIH KOAAAHY cuMnaTTaAaAbl. LLleTeA TiAIH OKbITyAaFbl
OAEYMETTIK-MOAEHN KOMMOHEHTTEPAI KAAbINTACTbIPY MEH AAMbITYAQ KENC-TEXHOAOTMSAHBIH, aTKapaTbiH
POAI K&HEe OHbIH, CTYAEHTTepre TUri3eTiH 8cepi >KaH-)KaK Tbl TAAK bIAQHFAH. 3ePTTeY >KYMbICbIHbIH asCbIHAQ
OCbl DAICTIH »KaAMbl Ma3MyHbl, KYPbIAbIMbl MeH (DYHKLMOHAAADIK, epeKLIeAiKTepi ankbiHAAAAbI. Kenc-
TEXHOAOTMSIAAPAbl KOAAQHY ApPKbIAbl CTYAEHTTEP KOMMYHMKALMS, KbI3bIFYLUbIABIK, LUIblFapMallbIAbIK,
)K8He MPaKTUKaAbIK, AaFABIAAPbIH AAMbITaAbl. 3epTTey HaTMXKeAepi GOMbIHLLA KENC SAICIH NanAaAaHy
CTYAEHTTEPAIH OKY MOTMBALMSCBIH alTapAbIKTaM apTTbipaTbiHbl AdAeAseHA . CoHbIMEH KaTtap, TiA
YHMpeHyLiAep ©TKEH MaTepuaAAbl Te3 api TUIMAI MeHrepin, 3 OMAapblH TOMTbIK, TaAKblAAyAaApAQ
epKiH >XeTKi3e anaAbl. DKCMepuMeHTTIK 3epTTeyre 50 CTYAEHT KaTbICbiM, 3epTTey aAAblHAQ >KoHe
COHbIHAQ cayaAHama KYpriziaai. CTYAEHTTEPAIH KeNC SAICIHIH TUIMAIAIT, MBAEHU epeKLIeAIKTepPAI
MEHrepyre AereH bIHTACbl MeH SAEYMETTIK-MSAEHM Ky3bIPeTTiAiriHe KaTbICTbl MiKipAepi TaAAAHADI.
3epTTey HOTMXKeAepiHe CyieHe OTbIpbIM, CTYAEHTTEPAIH, OpPTYPAI eAAepAiH MOAEHMETIHe AereH
KbI3bIFYLUbIAbIFbIH APTTbIPY MaKCaTblHAQ apHarbl KYPC YMbIMAACTbIPbIAbIN, OKbITYLIbIAAPFA 8AICTEMEAIK
YCbIHbIMAQP GepiAA|.

Ty#in ce3aep: “Case-study” aici, OAEYMETTIK-MOAEHM KY3bIPETTIAIK, aF bIALLBIH TiAl, THHOBALMSAIK,
XKYMe, TEXHOAOTUS, DAIC, MOTUBALMS.
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®DopMHpoBaHHe COLMO-KYAbTYPHOI KOMMETEHTHOCTH MyTeM MCMOAb30BaHUS
case study TexHoAOrMM NpU 06y4eHUU MHOCTPAHHOMY $I3bIKY

B cTaThe paccMaTpuBalOTCS BO3MOXKHOCTM MOBBILLEHUS MOTUBALMKM CTYAEHTOB B Pa3BUTUM MHO-
A3bIUHbBIX COLMOKYAbTYPHbIX CMOCOBHOCTEN U peLleHne MPoBAEMbl C UCMTOAb30BAaHUEM METOAQ «KeC-
cTapm». O6CY>KAEHA POAb KENC-TEXHOAOTMM B PA3BUTHU COLIMOKYABTYPHbBIX SAEMEHTOB 06yUeHUs MHO-
CTPAHHOMY $3bIKY M PACCMOTPEHO ee BAMSIHME Ha yualimxcs. B pamkax HayuHOro nccAeAoBaHmsl GbIAO
NPOAEMOHCTPUPOBAHO 0bLiee coaeprkaHue U hyHKUMOHAAbHbIE BO3MOXHOCTU AaHHOTO MeToaa. C no-
Molubio Case Technologies cTyAeHTbl pa3BMBAIOT KOMMYHMKALMIO, AOOO3HATEABHOCTb, KPEAaTUBHOCTb
U npakTuyeckme Haeblkn. COrAaCHO MCCAEAOBaHMIO, MPU UCMOAb30BAaHMU KENC-METOAQ MOBbILLIAETCS
MOTMBALIMS CTYAEHTOB K 06y4eHunio. B AOMOAHEHME K 3TUM HaBblKaM U3ydatolimne 93blK CrioCO6HbI Obi-
CTPO U Aerko obpabaTbiBaTh NMPOMAEHHbIA MaTEPMAA M CBOBOAHO BbIpaXkaTb CBOM MAEW B rpyrnmnax.
B 3kcneprMeHTaAbHOM MCCAEAOBaHMM MPUHSIAM ydyacTre 50 CTyAeHTOB. AO M MOCAE UCCAEAOBAHUS
CTyAeHTbI BblAM ornpoLLeHbl 06 3((HEKTUBHOCTU KENC-METOAQ, MX MOTMBALIMU K U3YUEHMIO KYAbTYPHbIX
0COBEHHOCTEN M COLMOKYAbTYPHOM KOMMETEHTHOCTM, a PE3YAbTATbl 0OCY)KAAAUCH HA OCHOBE MX MHE-
HMs. Ha 0CHOBE MCCAEAOBAHUS YPOBHS MOTUBALIMM CTYAEHTOB K OCBOEHMIO KYAbTYPHbIX 0COGEHHOCTE
KaXAOWM CTpaHbl OblA MPOBEAEH MCCAEAOBATEALCKMIA KYPC M MPEroAaBaTeAsM AdHbl METOAMYECKME
pPeKoMeHAALMM MO MOBbILLEHNIO MOTUBALMM CTYAEHTOB.

KAroueBble cAOBa: METOA «case—study», COUMOKYAbTYPHasa KoMneteHuus, QHTAMIMCKUI A3blK, NHHO-
BaUMOHHAa4a CUCTEMA, TEXHOAOIUA, METOA, MOTMBaALLUA.

Introduction

In the contemporary world, foreign language
learning is inextricably linked to understanding the
culture of the target language. The expansion of in-
ternational relations across all domains of society
necessitates that language learners acquire not only
linguistic proficiency but also cultural literacy. Is-
sues related to foreign cultures have recently gained
unprecedented relevance. However, this heightened
interest in the cultures of other peoples is often
not driven by a desire to enrich one’s own culture
through the uniqueness and accumulated experi-
ences of others. Instead, this increased interest is
largely motivated by the prevailing social, political,
and economic prerequisites on the global stage. As
science and technology progress, and new forms of
communication emerge, cultural dialogue is intensi-
fying. This expansion of cultural interactions neces-
sitates the cultivation of tolerance and understanding
toward other cultures in order to prevent potential
conflicts. The passage suggests that the current
interest in other cultures is often driven less by a
sincere appreciation of cultural diversity and more
by pragmatic geopolitical and technological impera-
tives that have rendered cross-cultural engagement
unavoidable. The key challenge, therefore, lies in
fostering a truly open and respectful approach to
other cultures—one that goes beyond utilitarian con-
cerns or mere conflict avoidance. (Ter-Minasova,
2000).

Crucially, the emergent paradigm reflects a dis-
cernible shift from the traditional conceptualization
of “qualification” towards the more nuanced concept
of “competence”. This paradigmatic transition em-
bodies a broader institutional and curricular reori-
entation, one that seeks to realign tertiary education
with the evolving exigencies of the globalized pro-
fessional milieu and societal landscape. The com-
municative competence of university graduates in
foreign languages remains insufficiently developed.
Moreover, foreign language learning is often accom-
panied by a decline in student motivation, which can
be attributed to several objective factors, including
the lengthy process of knowledge acquisition, the
perceived remoteness of learning goals, the lack of
interaction with native speakers, and the absence of
an authentic language environment. The disparity
in the development of its distinct crucial elements,
especially the socio-cultural aspect, which plays a
crucial role in the effectiveness of intercultural com-
munication, is a matter of concern. The current state
of affairs reveals that there is a clear indication of
the necessity for the enhancement of socio-cultural
competency, which often exists as mere statements
during the phase of advanced education, where the
predominant focus lies on the acquisition of knowl-
edge in foreign language training programs.

In the evolving external and internal environ-
ment and conditions necessary for learning, finding
effective ways to foster foreign-language learning
motivation and establish a solid framework of un-
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derlying motives are becoming increasingly impor-
tant in the field of education. The motivational do-
main of an individual is a multifaceted and dynamic
construct, the mechanism of which can be profi-
ciently managed. We argue that employing the case
study method can assist in forming and nurturing the
motivational basis of socio-cultural proficiency. In
the era of interactive technologies, the case-based
approach gains particular relevance, as it enables
students to master a wide range of speech behaviour
patterns essential for the successful development of
foreign-language communicative skills.

A comprehensive understanding of a country’s
cultural norms, traditions, and everyday practices
serves as a vital prerequisite for the development of
intercultural competence, contributing not only to
the enrichment of academic knowledge but also to
the cultivation of tolerance and respect for cultural
diversity. Therefore, particular attention should be
paid to the search for educational resources that en-
able the effective implementation of such instruc-
tional strategies. Interactive technologies, in this
context, serve as powerful tools for enhancing the
learning environment and supporting pedagogical
practices. Instead of following the traditional se-
quence from theory to practice, interactive technolo-
gies should be integrated into an educational frame-
work that emphasizes the development of linguistic
and cultural awareness, leading students toward
theoretical insight through experiential and practical
engagement.

Literature review

The cultural aspect of teaching a foreign lan-
guage appears to be increasingly significant nowa-
days, with the increase of economic, political, cul-
tural, and social ties between states.

According to S. Ter-Minasova(2000), each for-
eign language lesson “represents a crossroads of
cultures, since each foreign word outlines a foreign-
language environment and a foreign-language cul-
ture”.

Language and culture are intricately intertwined,
existing in a symbiotic relationship: achieving pro-
ficiency in a foreign language for communication
purposes necessitates a deep understanding of the
unique cultural aspects of the language’s country of
origin (Ter-Minasova, 2000).

Due to the application of the competence ap-
proach in science, the term “competence” is cur-
rently widely used in various studies. The study of
various sources of psychological, pedagogical and
educational literature allowed us to come to the con-
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clusion that these concepts arise in a wide variety of
frameworks and are understood differently by dif-
ferent scientists.

The idea of “competence” is defined by the dic-
tionary of foreign words as “arange ofissues in which
a person has knowledge and experience”(Online
dictionary).

The terms “sociocultural competency” and “mo-
tivational basis” are used to characterise interdepen-
dence. The development of competencies is impos-
sible without the demands of society, or an outside
incentive, and the individual, or his personal moti-
vation. Consequently, the dynamics of motivation
increase as abilities are applied and personal activi-
ties provide desired results. The motivational mech-
anism is one component of the system of interest in
making the most of educational activities(Carnegie
Mellon, 2008)

Motivation can be defined as the entire system
of components, processes, and instructional strate-
gies that help students become motivated to achieve
important goals. Understanding the motivations be-
hind teaching and being able to recognize and effec-
tively handle them are essential for the best possible
arrangement of the learning process.

It is impossible to acquire proficiency in a for-
eign language if one is not immersed in a natural
language setting and converses with native speak-
ers. In practice, teaching a foreign language takes
place outside of the typical linguistic realm.

The Latin verb “moveo”, which meaning “to
move”, is the source of the English word “motive”.
A new methodological terminology and ideas dic-
tionary defines “a motive” as an incentive to action
related with meeting a person’s requirements (Azi-
mov, 2009).

Motivation, according to I. A. Zimnaya(2009),
is a complex collection of driving factors of behav-
iour in the shape of wants, interests, objectives, and
ideals that influence human action.

According to E.P. Ilyin(2008), learning motiva-
tion encompasses all aspects that influence the man-
ifestation of educational action. Students’ needs,
ambitions, attitudes, a feeling of obligation, and so
on.

Kazakhstani scientists Kabenova D.M. and
Zhusupova R.F. (2020) emphasise the importance
of the instructor in helping students develop their
motivation while studying a foreign language, and
Ahmedzhanov A.B. (2017) discusses traditions as
the foundation for developing professional motiva-
tion.

Therefore, an incentive that forces someone to
take action in order to accomplish a desired objec-
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tive and is directly tied to their needs may be defined
as motivation.

Socio-cultural competence, according to V.V.
Safonova (2001), is a collection of sociocultural
skills and knowledge that allows students to speak
professionally, saturated with professionalism and
terminological units of a highly specialized orien-
tation. Socio-cultural competence is seen by V.V.
Safonova (2001) as a system-forming aspect of
communicative competence. This concept encom-
passes language, speech, linguistic, sociolinguistic,
general cultural, and topic competencies. As part of
the socio-cultural competence, it is also necessary
to highlight the country-specific competence, which
implies a qualitative mastery of the student’s coun-
try-specific knowledge, allowing to distinguish se-
mantic structures within national-cultural contexts,
competently use country-marked linguistic units in
speech, correctly interpret country-specific informa-
tion, apply suitable background information for the
interpretation of country-specific neologisms, ana-
lyze country-specific information in the media.

Sociocultural competence is a person’s ability
to interact with representatives of different cultures,
to understand and respect their values, norms and
traditions. It includes knowledge and understand-
ing of cultural characteristics, the ability to adapt to
various social situations, the ability to communicate

effectively and cooperate with people from different
cultures.

In the development of socio-cultural competen-
cy, the scientist considers the following factors:

1. The amount of national-cultural knowledge
and worldviews produced by students via socio-
cultural experiences.

2. The inextricable link between the creation
and growth of learners’ broad sociocultural com-
petency.

3. The capacity to convey one’s perspective
clearly and profoundly during conversation, to
make effective judgements in any challenging sce-
nario, and to get out of the situation appropriately
and grow oneself freely as a consequence of gained
knowledge and abilities. the capacity to select an ef-
fective method and methods.

4. Developing a positive emotional bond with
learners so that they share the desire to discuss
future difficulties with you during their educa-
tion.

5. Learning a foreign language is seen to be a
difficult process that “forms stereotypes of a per-
son’s behavior”.

According to Baryshnikova(2009), the follow-
ing categories of knowledge and abilities are among
the most significant components of socio-cultural
competency (see table 1):

Table 1 — Basic elements of socio-cultural competence proposed by I.V. Baryshnikova (2009)

Elements
Knowledge Knowing and being able to employ national culture lexical-semantic units in communication.
Should be trained to use this knowledge and strategy, which is based on national-cultural communication
Knowledge elements and behavioral norms of the country where the language is being taught, in a conversation with a
foreign official.
Abilit Understanding the historical-cultural, ethno-cultural, and socio-cultural background of the nation in which the
Y language is being studied, as well as exchanging ideas with its people, are essential.

Socio-cultural competence should be taught
as a component of sociolinguistic competence,
according to the state educational standard for
foreign languages of the continuing education
system. It defines socio-cultural competence as the
ability to present authentic national characteristics:
understanding of one’s own country’s traditions,
beliefs, rituals, and other national-cultural traits, as

well as the ability to present them in comparison
to the country where the language is studied
(Figure 1).

After examining the viewpoints of several
scientists, we arrive at the final analysis that all
of these opinions align with the state education
standard for foreign languages under the continuous
education system. Refer to Figure 2.
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TO KNOW the
authentic national

characteristics of the
mother tongue.

ABBILITY TO
PRESENTATE in the

process of
communication.

COMPARE with the
country where the
language is being

studied.

Figure 1 — The State Educational Standard for Foreign Languages
of the Continuing Education System Provides a Set of Abilities Based
on Social and Cultural Competence

To Know the cultural aspects of
the language

To Know the rules of behavior,
behavior and etiquette

Llngutlshc To Know non-verbal means of
sempeiEnes communication
Types of
communicative ... . Sociocultur |/ To Know how to adapt language in
competence Sociolinguistic _ a social and scientific way
competence T e
p To Know the characteristics of writing in
. a foreign language of electronic

Pragmatic communications
copmetence

Deeper understanding of
intercultural communication

Respect and tolerance towards
representatives of other nations

Adapting to different cultures and
situations

Figure 2 — The State Educational Standard for Foreign Languages
in the Continuing Education System: The Appearance of Social and Cultural Competence

The enhancement of socio-cultural proficiency
necessitates the examination of the social adaptation
element, commonly known as the process in which
an individual adapts to a different culture while en-
suring the absence of cultural alienation or disre-
gard. To implement this factor, a set of measures can
be used, including various methods and exercises to
train susceptibility to cultural and linguistic differ-
ences, the correct use of linguistic means depending
on the style of communication, the accurate com-
prehension of the expression of a foreign language
mindset. Simultaneously, one must also take into ac-
count the potential variations in students’ capacities
for engaging in intercultural communication, each
person, as a rule, has their own ideas and beliefs
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about certain aspects of cultural communication,
but this once again confirms the need to form these
skills, develop such qualities as openness, tolerance,
and willingness to establish contact in a person and
communication. Put another way, the development
of socio-cultural competence in students entails not
only broad concepts about the world and the cultural
traits of various nations and ethnicities, but also the
capacity to adapt to various communication contexts
and live in diverse cultural realities.

The method of Case study fulfills all the psycho-
logical and pedagogical criteria necessary for the
effective cultivation of motivation. It encompasses
linguistic and national-cultural content, impacts the
audience’s emotional realm, enhances awareness of
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the necessity, fosters motivation, and possesses con-
siderable educational value. Moreover, it holds aes-
thetic significance for individuals learning a foreign
language. The methodologies of Case study, which
we have scrutinized in terms of nurturing distinctive
competencies, particularly socio-cultural ones, as-
sume a critical role in socio-cultural visibility. From
our perspective, socio-cultural visualization pertains
to the socio-cultural attributes of the native speak-
ers of the language under examination. This serves
as a valuable instrument for cultivating motivational
practices and averting demotivation in the foreign
language learning process.

The utilization of cultural and ethical repre-
sentations in the given scenario establishes the
groundwork for an engaging socio-cultural strategy
in foreign language instruction. This instructional
approach aids in the absorption of the fundamental
standards, practices, and rituals of the specific coun-
try where the target language is spoken, allowing the
student to incorporate the distinct mentality and lan-
guage structures linked to the language.

It is important that we comprehend what “case”
means before applying this approach. A case is a
story. Cases describe real-world occurrences or is-
sues as carefully and honestly as possible, allowing
students to experience the complexity, ambiguities,
and uncertainties. There are different case forms.
Formal written cases, newspaper articles, movie
clips, TV news stories, pictures, word problems in
maths, and works of art are a few examples (Carn-
egie Mellon, 2008).

The use of the case study approach in education-
al settings typically involves immersing students in
instances of foreign language and cultural practices.
This approach aids students in cultivating their so-
ciocultural proficiency by creating a language-rich
environment during the course of formal education.
This setting facilitates instruction on the develop-
ment of both verbal and nonverbal expressions,
ultimately ensuring the acquisition of sociocultural
competence and, consequently, communicative
competence in its entirety.

Nevertheless, the issue of employing case tech-
nology to develop students’ socio-cultural compe-
tence in foreign language classes remains inade-
quately researched. Educators encounter challenges
in implementing this approach, identifying appro-
priate scenarios, and correctly explaining the con-
cept to students. These factors ultimately influence
the selection of the research topic.

Proceeding to the description of the named tech-
nology, first of all let us turn to the content of the

concept of “case”. Within the framework of the Rus-
sian pedagogical approach to foreign language in-
struction, the expression “case study” denotes:

— a pedagogical strategy centered on problem-
situation analysis facilitated through the resolution
of distinct problem scenarios (cases). (Logacheva ,
2014)

— one of the most successful strategies to en-
courage learners to engage in active speaking and
independent thinking (Mirolyubov, 2010).

The dean of Harvard University, Profes-
sor Christopher Columbus Langdell, employed
the case method in instruction for the first time.
Langdell encountered strong opposition to his un-
conventional teaching style, which was different
from lectures and seminars. However, throughout
the first three years, six additional law schools as
well as Harvard University recognised the meth-
od’s originality and efficacy (Ter-Minasova,2000).
G.A. Bryansky, Yu.Yu. Yekaterinoslavsky, Yu.D.
Krasovsky, V.Ya. Platov, D.A. Pospelov, and oth-
ers made substantial contributions to the develop-
ment and use of situational analysis technology
(Malaeva , 2012)

The technology of case study (situational analy-
sis) is a linguo-didactic approach that entails in-
structing authentic oral communication while ex-
ploring a problem scenario based on actual facts,
prompting students to collaboratively explore po-
tential solutions.

The essential characteristics of case technology
that define its core include:

1) the existence of a descriptive narrative delin-
eating an actual occurrence involving a distinct is-
sue, or possibly multiple issues;

2) the necessity for a comprehensive scrutiny
of said occurrence, dissecting it from diverse stand-
points;

3) identification of underlying problems of dif-
ferent natures within the event;

4) prediction of the possible repercussions that
could stem from the occurrence;

5) development of numerous alternative reso-
lutions to tackle the issue(s) at hand (Mirolyubov ,
2010).

These five distinctive features capture the core
components that make up the case study approach
as a linguo-didactic technology in the context of
foreign language instruction. By incorporating these
elements, the case study method aims to engage stu-
dents in a comprehensive, analytical, and problem-
solving oriented exploration of authentic, real-world
scenarios.
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Materials and methods

In the system of teaching foreign languages,
case technology enables teachers to: enhance stu-
dents’ proficiency in both dialogical and monologi-
cal speech; foster their capacity for creative analysis;
broaden their speech experience by helping students
solve problems in a way that will help them navi-

Table 2 — Teaching Stages Using Method Case Study

Stages

1. Introduction

gate real-world scenarios with speed and reason;
and shape their socio-psychological preparedness
for collaborative learning.

When implementing a case study with different
strategies, whichever technique is used in a FL les-
son, the use of the method of role-playing, Discus-
sion, Analysis, description contains the following
teaching stages (Table 2).

Content

a) the teacher clarifies the didactic goals,

b) develops the corresponding specific situation of the lesson;

2. Planning a) action planning;

b) defining a working strategy;

¢) definition of evaluation criteria;

d) distribution of roles (responsibilities)

3. Analysis of the situation

a) students participate in the discussion of a specific situation, so it is very important to think

over the most effective form of presentation of the material, work in a group or individually is

organized;

4. Discussion

a) a stage of joint analysis with the team after familiarizing with the situation, presenting various

alternative ways to solve problems and clarifying their thoughts with arguments;

5. Concluding stage

a) students find several options for optimal solutions to one problem and summarize, comparing

the results of the analytical work of each group.

b) summarizing the work

6. Evaluation of outcomes

After scrutinizing the various class sessions, it
became apparent the extent to which the students
had developed sociocultural competence. The eval-
uation was conducted in compliance with the stan-
dards for determining the degree of sociocultural
competency formation.

1. Introduction Stage. Experienced English
language training for learners in Kenzhegali Sa-
gadiyev International Business University 1* year
students using case study method was held in c.
Almaty teaching practice. The practical experiment
took place from October to December 2023. Thirty
classes were held, fifteen of which used case study
techniques for first-year students of group A in the
experimental group (EG) and fifteen of which used
traditional methods for students in the other first-
year group B (control group, CG). First-year group
B students participated in the majority of the les-
sons, which focused on cases and activities.

After each phase of the experiment, control
sections were completed in order to determine the
initial, current, and final degree of formation of the
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a) analyzing the performance of work;
b) reasons for success and failure

sociocultural competence. Establishing the control
(CQ) and experimental (EG) groups as well as the
degree of social and cultural skill development in
speaking were the goals of the initial phase. The
choices were based on the instructor’s advice, his
personal observations, and the students’ final evalu-
ations.

Table 3 — The total number of students

Control group 25
Experimental group 25
Total stude+nts 50

Aims: to instill in learners a tolerant attitude to-
wards the people and culture of a certain nation, as
well as to boost their enthusiasm to study about the
nation, its culture, and daily life.

2. Formative stage. We completed interactive
projects using a three-part process during the ses-
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sion. The initial part of this paradigm involved or-
ganizing and developing lesson plans and reading
educational, psychological, and methodological
literature related to the subject of interest. Students
will engage on a variety of social and cultural objec-
tives and circumstances in the second part.

The purpose of the second stage is to show how
musical resources can be used to improve students’
intercultural competency in practical contexts. To
achieve the goal, an assignment system has been
created that consists of the following:

- employ case materials to perform a series of
lessons; (Appendix 1)

- incorporate control case tasks in the classes to
assess the level of formation of intercultural com-
petency.

During the initial phase of the study, the focus
was predominantly on fostering Content compre-
hension and enhancing the development of moti-
vational and socio-cultural competencies in the do-
main of Communication to elicit subject motivation
in English. Subsequently, in the second phase, em-
phasis was placed on honing communicative and au-
ditory abilities, resolving situational challenges, and
encouraging the expression of personal viewpoints
without hesitation.

3. Control stage

The control stage aims to assess learners’ moti-
vation to build sociocultural competency.

The objectives of this stage can be outlined as
follows:

- to execute an assessment aimed at evaluating
the extent of sociocultural competence development
in learners;

- to administer a questionnaire pertaining to the
curriculum,;

- to examine the gathered data;

- to establish a connection between the outcomes
of the evaluation and monitoring phases.

We performed a survey among Kenzhegali Sa-
gadiyev International Business University students
in order to give a full motivating picture directly
relevant to our professional operations, in addition
to analysing theoretical literature and our personal
observations. The poll included 50 first-year stu-
dents. The investigation was conducted through the
utilization of a questionnaire created by our team to
evaluate and identify students’ inclination towards
acquiring knowledge regarding the cultural aspects
of the foreign nation whose language they are cur-
rently engaged in studying. Said questionnaire com-
prises inquiries designed to ascertain students’ drive

to delve into the culture of a different language, their
proficiency in socio-cultural matters, and their over-
all cultural awareness. The questionnaire consists of
ten questions. (Appendix 1)

The study examined the participants based on
five primary criteria:

- Comprehension of cultural diversity;

- Vocabulary proficiency of the students;

- Ability to comprehend information and ex-
press thoughts freely;

- Enhancement of students’ engagement in the
lesson;

The level of vocabulary was measured by exer-
cises and quizzes during the lesson.

Results and discussion

Following the initial survey responses, it was ob-
served that the motivation levels of students in both
groups stood at 50 percent prior to the experimental
activities. Despite possessing a strong vocabulary,
students expressed difficulties in applying it in spo-
ken language. Additionally, some students exhibited
a lack of awareness regarding socio-cultural compe-
tence. Subsequently, upon obtaining these findings,
the students commenced an experimental lesson.

Figure 3 clearly presents the levels of students’
motivation, vocabulary proficiency, knowledge of
socio-cultural differences, and socio-cultural skills
prior to the experimental work.

Based on the results of the survey, it was
revealed that the majority of students demonstrated
a complete lack of awareness regarding cultural
differences and their significance in communication.
This fact indicates the insufficient development of
students’ socio-cultural competence, despite their
formal engagement in foreign language learning.

Typical responses given by students illustrate
their attitudes and perception of socio-cultural issues:

- “I have never heard about the importance of
non-verbal communication.”

- “I' have never thought about cultural differences
and their significance.”

- “I do not consider it important to study the
cultural characteristics of another nation.”

Theseresponses confirm the existence ofaserious
gap in students’ understanding of the role of culture
in the process of communication. Thus, the obtained
results emphasize the necessity of integrating socio-
cultural content into foreign language teaching in
order to foster students’ intercultural awareness and
communication skills.
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Figure 3 — Percentage of language learners’ motivation and sociocultural
competence before experimental work (Source: compiled by the authors)
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Figure 4 — The motivation and sociocultural competence of language learners’
percentage following experimental intervention (Source: authors’ compilation)

After the completion of the experimental work, we
added five additional questions to the previous ques-
tionnaire. These questions are presented in Appendix
3. In Group A, 95% of the students showed high inter-
est, and only 5% showed no change in interest. Ac-
cording to these indicators, the motivation of students
in the experimental group increased by 40-45%. And
according to the responses of the students of group B,
we observed a 65% participation rate among students
with regards to their interest in exploring the cultural
aspects of the foreign language under study, since the
lesson was traditionally held. We see that this experi-
ment has increased by only 15% compared to the pre-
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vious one. The rest of the students, i.e. 35%, report that
they are not interested at all.

As we can see from the diagram, students’ mo-
tivation increased when solving case tasks. When
analyzing the work, students learn to work together
and independently. As part of the foreign language
learning process, students concurrently study the
cultures of various countries. And they find the an-
swer by putting themselves in a role with real-life
situations or by solving a problem. Case is the most
rational method because there is no definite correct
answer to the situation. The thoughts of each person
are heard, and a common decision is made.
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By fulfilling all the conditions for the imple-
mentation of the case study method, we were able to
make important observations and develop specific
recommendations for the effective integration of
this technology into the educational process.

Recommendation

We concluded the following on the steps stu-
dents should take to study at SCC after receiving
their results:

1. In order to cultivate empathy and enhance so-
ciocultural competency among students, mere expo-
sure to the unfamiliar aspects of English-speaking
countries is deemed insufficient. It becomes impera-
tive to furnish supplementary sociocultural direc-
tives that resonate with the individual’s personal
and vocational inclinations, thereby enabling them
to partake in reflective assessment and discourse
pertaining to global cultural occurrences.

2. The sociocultural approach to teaching a for-
eign language starts with understanding local cultur-
al realities, then progresses to national realities, and
culminates in acknowledging shared values. Before
introducing students to the unknown world of new
meanings and priorities, teachers should incorporate
discussions of ordinary life circumstances relevant
to the students.

3. Teachers play a crucial role in helping stu-
dents choose and articulate appropriate communica-
tive intents. To gradually remove educational con-
straints, students should be encouraged to practice
specific linguistic events in diverse sociocultural
situations before incorporating them into speech.
Creating a relaxed, emotionally favourable environ-
ment in the classroom allows students to develop
not just speaking skills, but also emotional cultural
competence.

4. Disregarding the requirement to rely on the
native language and culture of the addressees sig-
nificantly reduces real communication possibilities.
In post-tasks, it’s important to provide incentives for
students to compare sociocultural realities at the ex-
tra linguistic level, with questions like “How is this
happening in your country?” incorporated through-
out the lessons.

After examining the case study technique’s defi-
nitions and key features, we came to the conclusion
that it has several benefits. The benefit of the case
study technique is complete immersion in the prob-
lem and the teacher’s actions—his situational aware-
ness and the way the discussion is structured—be-
cause it is predicated on a group examination of the

issue and proposals for its resolution. Additionally,
this tactic aids students in applying their academic
knowledge to real-world situations. The case may
include discussion questions, student assignments,
instructional and instructive materials, methodolog-
ical guidance for implementing the case, and the
case itself.

The use of case studies with new technologies,
in a game format, as a role-playing game, is cur-
rently attracting the attention of students. This is re-
lated to the fact that 98% of students now utilise the
internet to read more material in order to accomplish
assignments. It is crucial that exercises based on en-
gaging pictures and test formats from the internet be
used in conjunction with the case approach through-
out the class.

Conclusion

In our work, we looked into how learners in
higher education develop their socio cultural com-
petency. The utilization of the case study approach
to develop students’ sociocultural competence when
teaching a foreign language was the study’s focus.
Socio-cultural competency is the capacity to com-
municate effectively and impart knowledge of their
own country and culture to others while also teach-
ing students about the conduct and ethics of the na-
tions that speak the language being studied.

On the one hand, case technology promotes to
the implementation of educational tasks such as
gaining new knowledge about foreign language cul-
ture, acquiring skills in analyzing intercultural dif-
ferences, on the other hand, this technique interacts
to the development of independent critical thinking,
the ability to argue and convince the interlocutor,
improving the skills of strategic action development
and decision-making.

The case study method offers several advantag-
es, including dynamism, teamwork, and improved
motivation to learn a foreign language. Furthermore,
the autonomous quest for a solution to a situational
problem results in a deeper absorption of language
and cultural content. The undeniable benefit of us-
ing cases in intercultural communication classes is
that it allows you to include students with varying
language levels in the work, promotes collective
creative thinking, and motivates students to deeply
penetrate the linguistic, cultural, and mental charac-
teristics of the country where the language is being
studied.
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Appendix 1

1. Case study “Cultural Traditions”. Role play game.

Assignment: Students are encouraged to research and discuss the historical, religious, customary practices, and festivals of a
specific nation. The teacher tells and shows to the students a story, students should formulate it with their own thoughts in the cultural
and social situation of another country. And we also have to do it in a dialogue format and play a role.

2. Case study “Business Etiquette”. Game with cards.

Assignment: Students study the business label of a particular country, including rules of conduct, communications, official
protocols, etc. First they should listen the cases about business etiquette prepared by teacher, then they must solve the business
situation using the knowledge gained and applying it in written or oral form.

3. Case study “History of my name”.

Assignment: The game “I Am” is among the easiest and most potent exercises. In this activity, every student is required to write
a statement about their name along with other information about it, such as its meaning, origin, cultural significance, and whether or
not they believe they resemble it in any way. This will shed light on the student’s upbringing and culture.

4. Case study “Media and Society”. Exercise “Find the End”.

Assignment: Students analyze and discuss the role of the media in modern society, including the influence of the media on
culture, opinions and stereotypes. They should investigate specific media use cases and formulate their own views on the issue.
Students divided inti 4 groups. Each group should prepare real story about media and role of modern society and other groups should
give their own ideas about how to continue the story.

5. Case study “Cross-Cultural Communication”.

Assignment: Students are invited to study and compare the cultural characteristics of the two countries in order to develop
intercultural communication skills. They should explore differences in communication, including non-verbal cues, stereotypes and
cultural values, and develop strategies for successful communication with representatives of another culture.

Appendix 2

- What understanding do you have of the language’s cultural aspects?

- How much do you know about manners, behaviour, and standards of conduct?

- What is your knowledge of nonverbal communication methods?

- What knowledge do you possess on the social and scientific adaptation of language?

- Are you aware of the traits of composing electronic communications in a foreign language?
- What do you comprehend about intercultural communication at a deeper level?

- How much tolerance and respect are shown for foreign dignitaries?

- How could someone adapt to other conditions and cultures?

- Are you interested in learning the cultures of other nations by the traditional method?

- What types of lessons do you like?

Appendix 3

- What understanding do you have of the language’s cultural aspects?

- How much do you know about manners, behaviour, and standards of conduct?

- What is your knowledge of nonverbal communication methods?

- What knowledge do you possess on the social and scientific adaptation of language?

- Are you aware of the traits of composing electronic communications in a foreign language?
- What do you comprehend about intercultural communication at a deeper level?

- How much tolerance and respect are shown for foreign dignitaries?

- How could someone adapt to other conditions and cultures?

- Are you interested in learning the cultures of other nations by the traditional method?

- What types of lessons do you like?

- How do you evaluate your cultural understanding following classes?

- Which approach gave you greater motivation to develop your sociocultural competence?
- The following statement “I am studying a foreign language culture in order to .

- How much have you learnt about the cultural aspects of the language?

- What knowledge is important for the social and scientific adaptation of language?
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SITUATIONAL CASES AS MEANS OF FORMING
THE METHODOLOGICAL CULTURE
OF FUTURE SOCIAL PEDAGOGUE

The need for qualified teachers has arisen as a result of changes in society and the economy, techno-
logical advancements, and the escalation of social and political instability. A social pedagogue’s profes-
sional competency is defined by the unity of his theoretical and practical readiness to carry out social
and pedagogical activities, as well as by his professionalism, professional knowledge, and abilities. The
high standards of society dictate the future social pedagogue’s competency and versatility in his work.
A social pedagogue’s professional competence is a combination of mental attributes that enable one to
behave properly and autonomously in social and educational contexts. A skilled professional is prepared
to autonomously decide on social and educational initiatives, carry them out, and take responsibility
for the outcomes. In order to ensure that aspiring social pedagogues are fully immersed in the field, the
article presents an analysis of the impact of situational cases on the level of their methodological cul-
ture. The study was conducted based on the author’s diagnostic instruments accounting for the specifics
of each phase of the investigation. Furthermore, an examination of a particular professional scenario
served as the foundation for each diagnostic instrument. A person-oriented empirical approach, which
is typically regarded as a priority for the development of professional practice and teaching techniques
of social pedagogy, serves as the scientific and methodological foundation for the research presented
in this article. The research’s foundation included the application of descriptive statistical techniques
correlation analysis, and Student’s T-test. Data processing was carried out using the statistical package
SPSS.22. In addition to providing opportunities for new study, the data can be utilized for personnel se-
lection, advanced training and retraining programmers for social pedagogues, as well as for professional
self-determination of specialists at this level.

Keywords: social pedagogue, methodological culture, school education, immersion in the profes-
sion, professional situation.
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JKaFAasaTTbIK KencTep 60AALLIAK, DACYMETIK MeAarortii 9AiCHAMaAbIK,
MOAEHHUETIH KAABINTACTbIPYAbIH, KYPaAbl peTiHAe

OMip MeH 3KOHOMMKAHbIH, ©3repyi, TEeXHOAOIMSHbIH, AaMybl, SAEYMETTIK >K8He cascu
KaMLLbIABIKTAPAbIH, WMEAEHICYi GiAiM 6epyae BIAIKTI KaAPAAPADBIH KQXKETTIAITIH TYABIPAbl. DAEYMETTIK
neAarorTiH Kacibu Ky3bIPETTIAIN OHbIH SAEYMETTIK-TIeAArOrMKaAblK, KbI3METTi >Ky3ere acblpyfra
TEOPUSIABIK, >KOHE MPAKTUKAABIK, AQMbIHABIFbIHBIH, GIPAIriH KaMTHMABI XKOHE OHbIH KOCIOMAIriH, kacibu
GiAIMi MeH iCKepAiriH cunatTanAbl. boaawak, aAeymMeTTiK MeAarorTiH Ky3bIPeTTIAir KeHe OHbIH
KbI3METIHIH oM6e0anTbiFbl KOFaMHbIH, >KOFapbl TaAanTapbIMEH aHbIKTaAaAbl. DAEYMETTIK MeAarorTiH
KaCiOM KY3bIPETTIAIri-OYA 9AEYMETTIK-NIeAArorMKaAbIK, KbiI3MeTTe Aepbec >kaHe XKayanTbl 9pekeT eTyre
MYMKIHAIK 6EPeTiH MCUXMKaAAbIK, KACMETTEPAIH YIAECiMI. Ky3bIpeTTi MamMaH oAeyMETTIK-NeAarormkaAbik,
KbI3MET CaAacbliHAQ 63 GeTiHwe weLlimM KabblAAayFa, OAAPAbI >KY3ere acblpyFa >koHe aAblHFAH HOTUXKE
ylwiH >kayan Gepyre aanbiH. Makanapa GoAallak, SAEYMETTIK MeAarortepAi MamaHAbIKKA, OAApAbIH
B9AICHaAMaAbIK, MBAEHMET AEHIeliH KaMTamachl3 eTyre apHaAFaH CUTYaUMSAbIK, XKaFAalAapAbIH 8cepiH
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Situational Cases as Means of Forming the Methodological Culture of Future Social Pedagogue

3epTTey 3KCNEePUMEHTTIH, 8P Ke3€eHiHiH epeKLLeAiriH eckepeTiH aBTOPAbIH, AMAarHOCTUMKAAbIK, KYPAAAQpPbI
HerisiHAe >yprisiaai. CoHbIMEH KaTap, AMarHOCTMKaHbIH 9P KypaAbl 6eAriAi 6ip Kacion xarAanAbl TaA-
AQyFa HerizpaeAreH. Makanaaarbl 3epTTEYAIH FbIAbIMU-BAICTEMEAIK Heri3i oAeyMeTTiK neAarorvkaHbl
OKbITYAbIH KOCiOM Taxipnbeci MeH SAICTePiH AaMbITY YLIIH ABCTYPAI TypAe 6aCbIMAbIKKA Me TyAFara
GafbITTaAFaH SMMMPUMKAABIK, TOCIA BOAbIN TabblAaAbl. 3epTTey cunaTTamablk, CTaTUCTUKA BAICTEpiHE,
KOPPEASLMSIAbIK TAaAAQYFA XKOHE CTYAEHTTIH T-KPUTEPUINiH KOAAQHYFA HEr3AEAreH. AepekTepai eHAey
SPSS 22 ctatncTMKaAbIK, NAKeTIHIH, KOMeriMeH XYPri3iAai. AAbIHFAH AepekTep >KaHa 3epTTeyAep YLUiH
nepcriekTMBaAapAbl alllaAbl, COHbIMEH KaTap KaAPAAPAbl ipiKTey, SAEYMETTIK neAarortapAbiH GiAiKTi-
AIFiH apTTbIPY >KOHE KaiTa AaspAay b6araapAamanapbl Ke3iHAE, COHAQ-aK, OCbl AGHTeMAEri MaMaHAAp-
AbIH K8CiOM ©3iH-63i aHbIKTaybl MaKCaTbIHAQ KOAAAHBIAYbI MYMKiH.

Ty¥iH ce3aep: 9AEYMETTIK NMeAaror, 9AIiCHaMaAbIK, MOAEHWNET, MeKTenTeri iAiM, MaMaHAbIKKa 6ay-
AY, KOCIMTIK >XXarAal.
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CuUTyauMoHHbIe KeHCbl KaKk cpeACTBO DOpMUPOBaAHMS
METOAOAOTMYECKOH KYAbTYPbl OYAYLILMX COLIMAAbHbBIX MEAAroroB

M3MeHeHMe >KM3HU 1 3KOHOMMKM, pas3BUTHE TEXHOAOTMI, 0OOCTPEHME COLUMAABHbBIX M MOAUTUYE-
CKMX MPOTMBOPEUMIA CO3AANO HEOOXOAMMOCTb KOMMETEHTHbIX KaApPOB B 06pasoBaHuu. Npodeccmo-
HaAbHasi KOMNETEHTHOCTb COLMAAbHOIO NeAarora BKAKUYaeT EAMHCTBO €ro TEOPETUYECKON U NpakTuye-
CKOM rOTOBHOCTU K OCYLLECTBAEHMIO COLMAAbHO-TIEAArOrMUYECKON AESITEABHOCTU U XapakTepusyeT ero
npodeccMoHaAn3M, NPOGEeCCUOHAAbHbBIE 3HaHMS 1 yMeHus. KoMNeTeHTHOCTb GYAYLLEro COLMAAbHOMO
neaarora M MHOro(yHKUMOHAAbHOCTbIO €0 AESTEALHOCTU OMPEAEASIETCS BbICOKMMU TpeboBaHMSIMM
obuiecTtBa. NpodeccroHaAbHOM KOMMETEHTHOCTbIO COLMAABHOMO MeAarora — 3T0 COoYeTaHune MCUxu-
YeCKMX CBOWCTB, MO3BOASIOLLEE AEMCTBOBATb CaMOCTOSITEABHO M OTBETCTBEHHO B COLMAAbHO-TIeAAro-
rMyeckom AesTeAbHOCTM. KOMMEeTEeHTHbIN CreumaAncT roTOB CaMOCTOSITEABHO MPUHUMATbL peLleHus B
00AACTM COLMAAbHO-TIEAQrOrMYECKON AESTEABHOCTM, PEAAM30BaTb MX, M HECTU OTBETCTBEHHOCTb 3a
MOAYYEHHbI pe3yAbTaT. B cTaTbe NokasblBaeTCsl aHaAU3 BAMSIHUSI CUTYALMOHHbIX KEMCOB, NMPU3BaHHbIX
ob6ecneunTb NnorpyxeHune GyAyLLIMX COLMAAbHbBIX NMEAAroroB B NPogeccuio, Ha YpoBeHb MX METOAOAO-
rMYecKoi KYyAbTYpbl. MlccAeAOBaHME MPOBOAMAOCH Ha OCHOBE aBTOPCKOIO AMArHOCTUUYECKOTO MHCTPY-
MEHTApUS, YUMTbIBAIOLLErO CeUMMUKY KaKAOI0 3Tara sKCnepumeHTa. [Mpu 3ToM KaXKAbli MHCTPYMEHT
AMArHOCTMKM BbIA OCHOBaH Ha aHaAM3e OMPEeAEAEHHOM MPOgeCCMOHAAbHOM cUTyaumu. HayuHo-me-
TOAOAOIrMYECKasl OCHOBA MCCAEAOBaHMS B CTAThe SIBASETCS AMMHOCTHO-OPMEHTUPOBAHHDBIN 3MMMPUYe-
CKMIA MOAXOA, KOTOPbIA TPAAMLMOHHO CUMTAETCS MPUOPUTETHBIM AAS PA3BUTUS MPOECCUOHAALHOM
NPaKTUKM U METOAOB 0BYyUYeHUsI COUMAAbHOM Meaarornkm. MccaeaoBaHe OCHOBBIBAAOCH Ha METOAAX
OMMCaTEAbHOM CTAaTUCTUKM, KOPPEASLIMOHHOM aHaAM3e U npumeHeHun T-kputepus CtbioaeHTa. Obpa-
60TKa AQHHbIX MPOU3BOAMAACH MPU MOMOLLM CTaTUCTUYECKOro naketa SPSS.22. MoAyyeHHble AaHHble
OTKPbIBAIOT MEepPCrekTUBbl AAS HOBbIX MCCAEAOBAHUI, a Tak>Ke MOTYT ObITb MPUMEHEHbI NMPU KAAPOBOM
oT60pe, NporpamMmax roBbllEeHUsI KBaAMDUKaLMK U NMEPENOATOTOBKM COLMAAbHbBIX MEAArOroB, a Takxke
B LEASIX MPO(ECCUOHAABHOIO CAMOOTPEAEAEHUS CMELMAAMCTOB AQHHOIO YPOBHSI.

KAtoueBble cAOBa: CoOLUMaAbHbIN NMeaaror, METOAOAOIMYecKas KyAbTypa, WKOAbHOE 0OpasoBaHue,
rorpy>keHue B npodeccuto, NpodeccMoHaAbHas CUTyaLmsl.

Introduction

Students today studying social pedagogy are be-
coming experts in an extremely popular, fascinat-
ing, and challenging field. A new social pedagogue
will encounter a wide variety of issues.

First, there is the question of social pedagogy’s
status within the social science and humanities
framework. A faction within the scientific and peda-
gogical community maintains that social pedagogy
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must be viewed as a separate science concerning so-
cial education and social integration, while another
contends that pedagogy in general is inherently so-
cial. This has led to the emergence of two concep-
tual approaches to social pedagogy: one views it as
a field of pedagogical science that deals with social
education and social integration of children, fami-
lies, and adults; the other views it as an interdisci-
plinary field that departs from traditional pedagogy
(Tadevosyan, 2017) . It makes sense that articulat-
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ing the essence of social pedagogy presents certain
challenges. Even though the profession of a social
pedagogue is a useful and relevant profession, it is
not yet widely practiced worldwide. P. Moss and P.
Petrie(2019) specifically point out that while this
profession is well-known throughout continental
Europe, it is far less popular throughout the English-
speaking globe . According to C. Cameron(2021),
social pedagogy is “scattered present in England” .

Second, because of the detrimental effects of
globalization on the contemporary educational envi-
ronment, researchers have observed a steady rise in
the workload for social pedagogues. P. Durana and
D. Chlebikova(2017) claim that changes in the so-
cial structure of society, family’s financial stability,
and social security of students, have resulted in the
rise of “undesirable practices” in schools, such as
bullying, truancy, drug use, and emotional abuse. As
a result, social pedagogue’s responsibilities, which
include integrating the younger generation and fos-
tering harmony in the school environment, are be-
come increasingly complex.

Third, the actions of a social pedagogue are
linked to the adverse effects of the information com-
munity, specifically the massive and continuously
growing impact of the digital world on the younger
generation. Among the biggest and most engaged
user groups of electronic media are children and
young people. In doing so, they are at greatest risk
because they are not always able to critically select
the information offered on the Internet. The growth
of dangerous behavior is encouraged by the virtual
environment, putting children and teenagers in dan-
ger as well as their surroundings. Social pedagogues
must therefore stop and reverse the detrimental ef-
fects that the younger generation is experiencing
from the virtual environment (Nikulin,2018).

Forth, the aspiring social pedagogue needs to
be ready for the reality that expectations from his
professional activities will not match actual results,
as Swedish researcher G. Basi¢(2018) demonstrates.
All social pedagogues share, nevertheless, the aim
and setting of their job being sufficiently adaptable
to allow them to carry out this duty in a multitude of
ways. A modern social pedagogue needs to be able
to go above and beyond what is expected of him in
his traditional profession, assume an active, autono-
mous, and somewhat powerful role, and show the
client that he or she is significant.

Under these circumstances, developing a
teacher’s methodological culture is especially im-
portant. Simultaneously, contemporary researchers
and teachers acknowledge the inadequate degree of

professional competency development linked to the
application of contemporary techniques in educa-
tion, research, and counselling (Zukovi¢,2019). This
brings us to the research hypothesis: future social
pedagogues’ level of methodological culture can
be raised by placing them in professional settings
where they must identify a social and pedagogical
problem and determine the best course of action for
solving it.

The research’s goal is to examine how cases
intended to guarantee future social pedagogue’ im-
mersion in the field affect their methodological cul-
tures. In order to accomplish this, a variety of re-
search questions must be addressed:

1. What constitutes the core and principal ele-
ments of a social pedagogues methodological cul-
ture?

2. Do the future social pedagogue’s method-
ological cultural traits align with what is needed of
him in the present era?

3. What impact do students’ educational attri-
butes (academic performance) and demographics
(gender, age) have on the degree of their method-
ological culture?

4. Is it possible for a prospective social peda-
gogue to develop their methodological culture
through immersion in a work environment?

Literature review

Three primary issues that academics concentrate
on have been identified through content analysis
of the most recent social pedagogy research from
2017-2021.

The first one is related to disputes in science over
the purpose and essence of social pedagogy. Thus,
an international overview of the situation of social
pedagogy in the globe today is presented by Eng-
lish researchers A. Janer Hidalgo and X. Ucar(2020)
in their work. They point out that the absence of a
common conceptual definition for the phrase “social
pedagogy” results in a lack of clarity on its meaning
and gives rise to a variety of divisive opinions. The
authors examine this term from scholarly, instruc-
tional, and professional perspectives in an effort to
create a modern and thorough understanding of so-
cial pedagogy. These three perspectives — academic,
which employs a qualitative methodology utilising
the Delphi method; teaching, which uses a quantita-
tive methodology involving statistical analysis; and
professional, which uses a qualitative methodology
involving semi-structured interviews — each consti-
tute a phase of the research. The authors conclude

131



Situational Cases as Means of Forming the Methodological Culture of Future Social Pedagogue

that social pedagogy is a multifaceted discipline
with elements of normative, ethical, political, con-
textual, historical, and epistemological thought as
well as professional, methodological, and functional
aspects.

S. Ronkko6(2021) provides a clearer definition of
the object of social pedagogy (Bulgaria) . Accord-
ing to her, the object in this case is people and their
problems — personal, educational, legal, medical,
economic, daily, and social — as well as the social
education principles that apply to people at all life
stages and activities, taking into account their age,
physical characteristics, and psychological charac-
teristics.

A variety of issues are brought to light by
C. Cameron, P. Moss, and P. Petrie(2021) about the
UK’s social assistance system for both adults and
children. They see mounting evidence of strain in
the untrained, low-paid labour, rising demand, and
inadequate support, all contributing to the industry’s
perceived catastrophe. Since it implies a skewed
perspective of this activity, the term “social assis-
tance” itself is a crucial component of the dilemma.
The researchers think that a different idea, social
pedagogy, which has been around for a while and
is highly developed in continental Europe, could
enhance the efficacy of current practices as well as
upcoming laws and regulations related to this field,
such as labour force reform.

The second set of studies focuses on the compe-
tence and adaptability of social pedagogues as well
as the variables that affect their efficacy in various
nations. Thus, D. Galbavy(2020) (Slovakia) identi-
fies a number of key professional competencies of
a social pedagogue: educational and re-educational
competence, consulting competence, socio-peda-
gogical competence, competence of socio-pedagog-
ical prevention and therapy, organizational and man-
agerial, evaluative, administrative and cooperation
competences, communicative competence, social
and (re)socialization competence, integrative-com-
pensatory and facilitation competence, competence
in the field of educational rehabilitation, compe-
tence in the field of personal activation, stabilizing
and guiding competence, training competence .

The activities of a social pedagogue should be
founded on several principles, according to C. Cam-
eron, P. Moss, and P. Petrie(2021): understanding
the importance of collaboration and teamwork, on-
going personal growth and development, promoting
the image of a strong, capable individual with a vari-
ety of opportunities, and perceiving social pedagogy
as relational practice.
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The package of services created by the research-
er for a social pedagogue in day care and child pro-
tection centres is examined in the article by A. Ta-
devosyan(2017) (Armenia) . The author thinks that
one crucial step in creating the system of social and
pedagogical activities is to clearly define the func-
tions of social pedagogues. This assumes particular
significance for establishments that offer care and
assistance to kids in challenging circumstances.

M. Anderberg(2020) (Sweden) compares social
and pedagogical work in schools in different coun-
tries . The study reveals notable distinctions between
and among nations with regard to the objectives, po-
sition, role and responsibilities, duties, and pursuits
of social pedagogues. Engaging groups of children
or individuals with various psychosocial issues or
challenges relating to education is their primary mis-
sion. Furthermore, social pedagogues engage in pre-
ventive work with all students. They have to combat
social isolation in the classroom, teach civic and pa-
triotic values, and deal with groups of children who
disobey or act out of character in the classroom. The
authors conclude that, in order to keep students from
being isolated and segregated, social pedagogy is a
very popular and important profession in schools.

Based on a phenomenological narrative view-
point, the study by M. Ratkeviciene(2018) (Latvia)
focuses on a crucial aspect of a social pedagogue’s
work: his relationship with his ward. They have to
be predicated on either respectful trust or trust based
on respect. Children at social risk can only receive
professional and effective assistance in the short and
long term through such relationships. The concepts
of M. Buber and A. Lingis are used to analyse the
“I-you” interaction that exists between children at
social risk and the school social pedagogue.

M. Niklova (2019) brings up the topic of social
pedagogues’ perspective on stopping risky behavior
. The Internet, the primary means of communica-
tion in the twenty-first century, is one of the biggest
threats. The article examines potential risks posed
by the virtual world to the younger generation and
evaluates the ability of educational personnel in V4
nations to prevent and mitigate these risks using the
cases of Slovakia, Hungary and Poland. The issue
of future social pedagogues’ professional training is
intimately tied to the third set of studies.

A study conducted by A. Magauova and
Z. Makhambetova(2020) (Kazakhstan) examines
how prepared aspiring social pedagogues are to
operate in the inclusive education system. The au-
thors specifically outline a set of professionally sig-
nificant traits that a social pedagogue must possess
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in order to practise good professional activity in
inclusive environments. These traits include empa-
thy, communication, organisational abilities, stress
resistance, resistance to conflict, and tolerance. The
authors suggest that, in light of the challenges that
future social pedagogues will encounter, the cur-
riculum be updated to incorporate cutting-edge in-
clusive education models and practices that are now
in use throughout the world.

S. Ronkk6(2021) describes the professional
training experience of aspiring social pedagogues
in Bulgaria in her study. There is a propensity to
cover as many practical topics as feasible in both
social work and education throughout the training of
such specialists. The most obvious example of this
is found in the prerequisites for aspiring social ped-
agogues, both in bachelor’s and master’s degrees.
The majority of bachelor’s degree programmes con-
centrate on preparing professionals to work with
three primary client categories: individuals with
social disabilities, health clients, and social secu-
rity clients. A broader approach is taken by some
master’s programmes, such as “Social Prevention,
Pedagogy of Abnormal Behaviour (Sofia Univer-
sity)”, “Pedagogical Intervention and Interaction
for Children with Problem Behaviour and Social
Pedagogical Assistance to Persons at Risk” (South-
western University), and “Preventive Pedagogy”
(University of Plovdiv). Other programmes include
instruction in certain areas of social pedagogy, with
a focus on social education and integration, counsel-
ling activities and competencies, and extracurricular
non-formal learning.

The framework of a future social pedagogue’s
professional growth is shown by the work of
I. Tursynay, T. Rymshash, 1. Askar, K. Karas, and
K. Azhar(2021). This structure symbolises the re-
lationship of four components: self-identification,
self-esteem, self-determination, and self-govern-
ment. The authors stress the significance of a social
pedagogue’s self-development system’s integrity in
order to distinguish them as a skilled professional
who possesses noteworthy personal and profession-
al characteristics. Practice is particularly significant
as an integrative element of a specialist’s profes-
sional development for aspiring social pedagogues.
A self-growth trajectory must also be incorporated
into the teaching process in order for future social
pedagogues to have a successful professional devel-
opment trajectory.

The essence, traits, and function of educational
and cognitive barriers — which may emerge during
the process of learning strategies for the prevention

of social addictions — in the training of future social
pedagogues were examined by N.I. Neskoromnykh,
N.V. Chernenko, A.M. Mamadaliev, and A.A. Vo-
rozhbitova(2017) (Russia) . The authors based their
pedagogical experiment on a clear algorithm for
working with a specific socio-pedagogical problem:
socio-pedagogical problem — characteristics of the
object of the socio-pedagogical problem method-
ological scheme as a variant of socio-pedagogical
activity to solve the problem methodological rec-
ommendations for the practical implementation of
the methodological scheme. To immerse students in
the subject of social addiction prevention, a variety
of teaching scenarios were created. The socio-ped-
agogical issues and areas of preventative action that
each educational scenario fell under were ranked
first, followed by the role that each circumstance
plays in the professional development of aspiring
social pedagogues.

Analysis of current social pedagogy research
generally points to the contentious nature of the
topic of its purpose and character, as well as
the disparities in development among European
nations. As a result, research on the issue of future
social pedagogues’ professional training is still in
its early stages. Considering the works of foreign
scholars in this field, it can be identified that the
actualization of the need for the development of
the methodological culture of social pedagogue is
determined by a number of factors related to changes
in the social and educational spheres, as well as the
growing demands on the professional activities
of this specialist. In the context of increasingly
complex social problems faced by children and
adolescents, the social pedagogue must possess
not only profound theoretical knowledge but also
developed methodological competencies that enable
effective analysis and resolution of issues arising in
the process of social work.

Contemporary social reality demands a high
level of professional mobility from teachers, as
well as the ability to adapt theoretical knowledge
and methodological approaches according to the
specificities of each situation. In this context,
methodological culture becomes the foundation for
the informed selection and application of effective
methods and approaches, enabling the social
pedagogues to address tasks related to the complex
impact on individuals and social groups.

An important component in the context of
forming methodological culture is professional
reflection — the ability of the teacher to consciously
analyze their practical activities, evaluate the results,
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and adjust their methods in accordance with changing
conditions and needs. This approach fosters not
only the continuous improvement of professional
practice but also enhances its effectiveness and
sustainability.

Thus, the development of the methodological
culture of the social pedagogue is a key factor in
improving the quality of social work and ensuring
the high professional readiness of specialists to
address pressing social problems in a constantly
changing socio-cultural context.

Research methodology

The research’s person-oriented empirical ap-
proach, which was first created by psychologist Carl
Rogers, served as its scientific and methodological
foundation. Researchers in England D. Murphy and
S. Joseph(2019) provide compelling evidence that
this strategy can help advance professional practice,
instructional strategies, and critical social pedago-
gy. In place of speech about mental illness, the re-
searchers suggest a radical version of person-orient-
ed empirical therapy as a type of social educational
practice. The authors conclude that person-oriented
empirical theory serves as the foundation for social
pedagogy as a burgeoning field of social theory, re-
search, and practice based on an analysis of actual
circumstances from social pedagogical practice.

The research was conducted in the 2019-2020
academic year on the basis of Pavlodar Pedagogi-
cal University (Republic of Kazakhstan). The re-
search group, selected according to the principle of
continuous sampling, consisted of 196 students 2
(n =98, 18 men and 80 women, average age M =
18.9) and 5" years (n = 98, 26 men and 62 women,
average age M =21.1), united by the field of educa-
tion “Social pedagogy”. Since the experiment was
conducted over the course of the academic year, it
was feasible to compare the graduates’ and second-
year students’ levels of methodological culture for-
mation at the end of the experiment. Furthermore,
the participants might be ranked according to their
age, gender, and degree of training (academic per-
formance) using such a sample.

During the initial phase of the experiment, cri-
teria for forming a teacher’s methodological culture
were determined. This was done by using content
analysis of recent scientific discoveries connected to
identifying the essence of a teacher’s methodologi-
cal culture. In the discourse surrounding the profes-
sional proficiency of contemporary teachers, schol-
ars typically differentiate between “methodology”
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as defined by M.L. Pérez Canado(2018), methodo-
logical competence as defined by L.V. Aleksieien-
ko-Lemovsrka(2019), and methodological culture
as defined by A.A. Nikulin(2018). The fundamen-
tal tenet of methodological culture is that qualified
teachers should ideally be proficient in a variety of
teaching and parenting techniques and able to apply
them in line with the demands and objectives of the
educational and raising (upbringing) process [10]. A
common belief among authors is that a teacher’s ed-
ucational culture includes their methodological cul-
ture. It is observed that very little research has been
done on how to build a teacher’s competencies in
the area of methodological culture. However, as M.
Nind and S. Lewthwaite(2018) point out, teachers
who lack proper methodological culture frequently
face a “judgmental gaze” .

The majority of research indicate that a teach-
er’s methodological culture is mostly focused on
their capacity to recognise pedagogical issues and
select appropriate solutions(Nikulin,2018). Nesko-
romnykh, N.V. Chernenko, A.M. Mamadaliev, and
A.A. Vorozhbitova(2017) (Russia) were the ones
who got closest to characterising the framework
of a contemporary social pedagogue’s methodo-
logical culture. The researchers proposed a clear
algorithm for working with a specific socio-ped-
agogical problem: socio-pedagogical problem
— characteristics of the object of the socio-ped-
agogical problem — methodological scheme as a
variant of socio-pedagogical activity to solve the
problem — methodological recommendations for
the practical implementation of the methodological
scheme. The abilities to identify a problem (IP),
analyse the object of a socio-pedagogical problem
(AO), model a methodological scheme (MMS),
provide options for solving the problem, and de-
velop methodological recommendations for the
practical implementation of the proposed scheme
(PS) are actually replicated by this algorithm,
which makes it possible for a social pedagogue
to solve socio-pedagogical problems and develop
a high level of methodological culture. However,
it’s also important to consider the unique aspects of
social pedagogues’ work, which include their need
to become proficient in a variety of approaches to
addressing pedagogical and social issues, includ-
ing legal, medical, psychological, and professional
advisory issues. A unique diagnostic toolbox that
was centred on each of the identified competencies
was created in order to determine the degree of
development of these competencies among aspir-
ing social pedagogues. Every tool is designed to
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help professionals solve socio-pedagogical issues.
Table 1 displays this toolbox.

The essay-reasoning “Socio-pedagogical issue:
no way out?” was employed as a diagnostic tool dur-
ing the experiment’s initial phase. A particular so-
cio-pedagogical issue was presented to the students,
and they were required to provide an algorithm to
resolve it. Furthermore, the studies conducted by
C.S. Chai, L. Tan, F. Deng, and J.H.L. Koh(2017)
were considered, which raises the question of

whether the competencies of the twenty-first cen-
tury match the abilities of modern teachers. They
draw the conclusion that teachers’ perceptions of
these processes have a significant role in fostering
a new culture of learning and education, based on a
sample of 223 aspiring Singaporean teachers. As a
result, the subjects were requested to hypothesise on
the core meaning of the term “methodological cul-
ture of a social pedagogue” in the essay’s opening
section.

Table 1 — Characteristics of the diagnostic standards for the development of the future social pedagogue’s methodological culture

Standards for formation of the methodological culture

Diagnostic tools

Defimtion of a socio-pedagogical 1ssue

Essay-reasonng “Social-pedagogical 1ssue: no way out?”

Analysis of the object of a socio-pedagogical 1ssue

Content analysis of the “Methodological Diary™ of students

Modeling a methodological scheme offering options for
solving the 1ssue

Online testing “Social-pedagogical alphabet”™

Development of methodological recommendations for the
practical implementation of the proposed scheme

Diagnosis of student cases

In order to raise the level of the students’ meth-
odological culture, a portfolio of cases comprising
real-world professional circumstances was created
for the second, formative stage of the experiment.
An example of such a case is presented in Appen-
dix 1. The immersion method — which immerses
students in real-world professional situations — was
systematically applied in practical classes over a
two-semester period. Simultaneously, following
courses, students completed “Methodological Dia-
ries” with the intention of organizing the techniques
employed and evaluating their efficacy in relation to
the situation. An online control test called “Social-
pedagogical alphabet” was administered at the end
of this phase. It included instances with the most
common social and educational cases.

In the third stage, two hypotheses regarding the
existence or nonexistence of changes in the degree
of formation of the methodological culture of future
social pedagogues were examined using the diagno-
sis of student cases and Student’s T-test. Correlation
analysis was utilized to ascertain the impact of stu-
dents’ demographic (gender, age) and educational
(academic performance, level of education -com-

pleted and unfinished higher education) on the de-
gree of their methodological culture.

Data processing was carried out using the statis-
tical package SPSS 22.0.

Results and discussion

The results of the experiment confirm the con-
clusions made by D. Murphy and S. Joseph(2019)
about the value of a person-oriented empirical meth-
od for these kinds of studies. The creation of the au-
thor’s diagnostic instruments and a methodological
culture scale for respondents allowed for the cus-
tomisation of learning paths, the division of teach-
ing situations based on level of complexity, and the
full realisation of practice-oriented potential.

The information gathered supports the findings
of I. Tursynay, T. Rymshash, 1. Askar, K. Karas,
and K. Azhar(2021) about the significance of prac-
tice in a social pedagogue’s professional growth.
Graduates who will become social pedagogues in
the future greatly raised the standard of their meth-
odological culture when they encountered actual
professional settings. This was particularly evident
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in how well they were able to recognise socio-peda-
gogical issues, model a methodical approach to ad-
dress them, and formulate pertinent solutions. Given
that numerous researches highlight the inadequate
level of advisory competence of aspiring social ped-
agogues, the last competency is particularly crucial
. It is no accident that a significant portion of Bul-
garian university curricula emphasise future social
pedagogues’ consulting roles (Ronkkd, 2021).

The study also highlighted many major issues
that are common to various nations with regard to
the professional preparation of aspiring social peda-
gogues. The most significant of these has to do with
the vague definition of “social pedagogy” (Janer Hi-
dalgo, A., & Ucar, X. , 2020), which makes it more
challenging to define the parameters of a social ped-
agogue’s competency (Cho,Song,2017). As a result,
most respondents do not completely grasp the sig-
nificance of methodological culture in particular or
the meaning of their professional activity in general.
The analysis conducted validates the findings of the
most recent research, which indicates that social
pedagogues have a low degree of methodological
culture, particularly when it comes to preparing fu-
ture professionals (Nind,Lewthwaite, 2018).

The findings of G. Basi¢(2018), according to
which social pedagogues frequently fall short of ex-
pectations, are likewise fully supported. At the be-
ginning of the experiment’s formative phase, most
students found it difficult to apply their theoretical
knowledge and build a systematic scheme for re-
solving the given issue when immersed in an actual
professional setting. Given the demanding standards
of contemporary social education, which include the
need for him to go above and beyond, a teacher’s
preparedness to address social and pedagogical is-
sues must be developed early in the programme. This
case demonstrates the applicability of the approach
put forth by N. I. Neskoromnykh, N. V. Chernenko,
A. M. Mamadaliev, and A.A. Vorozhbitova(2017)
to immerse aspiring social pedagogues in authentic
professional settings .

Recent research on the factors influencing so-
cial pedagogues’ efficacy, such as that of Y. J. Cho
and H. J. Song(2017), has focused on the impact of
gender . The details of this piece, which is accurately
described as “emotional” and more feminine than
masculine, will decide this (Aleksieienko-Lemovsr-
ka,2019). These results, however, are contradicted by
the data used in this research. There is a negative cor-
relation between age and gender in terms of the meth-
odological culture of aspiring social pedagogues.

Nonetheless, there is a clear correlation between
the prospective social pedagogue’s level of academic
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success, length of study, and degree of methodologi-
cal culture building. This opens up new avenues for
systematic study of the highlighted problem in fu-
ture research. It will also be interesting to examine
other variables, such as marital status or communi-
cation skills, that may have an impact on the future
social pedagogue’s methodological culture.

A multicomponent model for the construction of
a social pedagogue’s methodological culture needs
to be developed because the question of what con-
stitutes a social pedagogue’s methodological culture
and social pedagogy is a contentious one. Multidis-
ciplinary, cross-national research with a sizable re-
spondent sample are particularly important in this
setting. Practicing higher education professors must
be involved in this kind of study. Researching how a
teacher’s competency level affects a student’s effec-
tiveness and methodological culture as a potential
social pedagogue holds great promise.

However, there are a number of obstacles that
will inevitably face future research aimed at form-
ing the methodological culture of future social peda-
gogues. These include the variations in social peda-
gogy and its development in different countries,
the absence of clear qualifications for social peda-
gogues, and challenges in diagnosing the outcomes
of their work.

In the ascertaining stage of the experimental
study, future social pedagogues’ inadequate degree
of methodological culture was shown in essay-rea-
son sings throughout the process of solving socio-
pedagogical difficulties. This finding supported the
research hypothesis. At the same time, the diagno-
sis was based on the following scale for assessing
the criteria for the level of formation of the meth-
odological culture of students: high (0.720-1), ad-
vanced (0.530-0.719), basic (0.300-0.529), thresh-
old (0.100-0.299). Table 2 displays the findings of
the examination of how students’ methodological
cultures developed during the experimental study’s
ascertaining phase.

An examination of the data in Table 2 makes
it abundantly evident that the subjects’ method-
ological culture is dominated by the threshold and
foundational stages of creation. Simultaneously, the
students’ lowest scores are linked to their ability to
model a methodological scheme for solving a socio-
pedagogical problem (M min=0.208) and develop
recommendations (M min=0.185), irrespective of
their degree of methodological culture formation
and duration of study. The object of a socio-peda-
gogical issue is the most easily analysed by students
(M min = 0.287), but they also have some trouble
characterising the issue (M min = 0.278). Future so-
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cial pedagogues’ professional culture and degree of
competence are adversely impacted by this. How-
ever, fourth-year students’ academic performance
only slightly outperforms that of third-year students
(by an average of 0.046). The primary cause of their
methodological culture’s low formation level was

found through a qualitative analysis of student es-
says. While most respondents (76.8%) acknowl-
edged that methodological culture is a necessary
condition for a social pedagogue to be effective,
they did not grasp the essence of the concept and
thought it was very complex.

Table 2 — Levels of formation of the methodological culture of 2™ (n=98) and 4" year (n=98) students and at the ascertaining stage

of the experimental study

Crite Year High Advanced Basic Threshold
ria M sD n/% M sD n'% M sD n'%% M sD n'%

P 2t 0.811 0.05 8/8.16 0.655 0.07 12/6.24 0.47 0.02 44/44.8 0.278 0.01 38/38.77
year
4th 0.822 0.06 9/9.18 0.662 0.05 15/15.3 0.445 0.03 50/50.1 0.283 0.02 24/24.48
year

AOD 2t 0.852 0.04 6/6.12 0.671 0.04 15/15.3 0.506 0.01 49 /50 0282 0.0 28/28.57
year
4 0.861 0.04 8/8.16 0.685 0.03 15/19.38 0.522 0.04 43/43.87 0.287 0.03 28/28.57
year

MM 2t 0.739 0.12 5/5.10 0.624 0.05 10/10.2 0.418 0.03 39/39.7 0.208 0.02 44/44.89

S year
4th 0.746 0.02 8/8.16 0.645 0.01 13/13.26 0.434 0.01 42/42.85 0.22% 0.03 2511550
year

Ps 2nd 0.720 0.06 3/3.06 0.533 0.18 7/7.14 0351 0.02 15153 0.185 0.04 73/74.48
year
4t 0.742 0.04 6/6.12 0.587 0.03 10/10.2 0.402 017 24/24.48 0212 0.1% 58/59.18
year

Significant changes in the experimental data were
seen in the second, formative stage of the experiment,
which was marked by the methodical application in
practical lessons of the technique of immersing stu-
dents in professional cases (based on produced cas-
es). Online tests, content analysis of students’ “Meth-

odological Diaries”, and the outcomes of working
with cases were utilized to diagnose the level of
methodological culture of respondents at the end of
this stage. Table 3 presents the findings from the ex-
amination of how students” methodological cultures
developed during the experiment’s formative phase.

Table 3 — Students’ methodological culture creation levels at the end of the formative phase of experimental research (n=98)

Criteria Year High Advanced Basic Threshold
M SD n/% M SD n'% M D n'% M SD n/%
P 2t year |0.922 0.05 15/1530  [0.699 0.03  |30/45.90 0498 0.02 28/28.57 288 |0.01 25/25.50
4 year 0977 0.08 18/1836 |0.718 0.04  |42/42.85 0439 0.06 30/30.60 1294 10.03 18/1.36
AO 2% year [0.881 0.017 10/1020  |0.708 001 |27/27.55 0514 0016 |36/36.73 0293 [0.02 28/28.57
4 year | 0936 0.03 14/1428 | 0.717 0.02 31/31.63 0.527 0.03 28/28.57 0,297 |0.01 25/25.51
MMS 2B year | 0.864 0.019 9/9.18 0.692 0.06 19/19.38 0.468 0.02 37/37.75 0,288 | 0.012 | 33/3367
4B year | 0935 0.034 15/1530 | 0.709 0.03 22/22.44 0.48% 0.017 | 41/41.83 0,299 | 003 20/20.40
Ps 2t year | 0.766 0.05 7/7.14 0.614 038 14/142 0408 0.03 30/30.61 0,263 0.024 | 37/37.75
4B year | 0.854 0.06 12/1224 | 0.691 0.05 20/20.40 0493 0031 |353571 0212 019 31/31.63
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The information shown in Table 3 shows that
respondents predominate degrees of methodologi-
cal culture formation have changed. If the basic and
threshold levels of methodological culture creation
were predominant during the formative stage, the
threshold level has significantly dropped and the ba-
sic and advanced levels are now prioritized. Regard-
less of the duration of study, there is a notable rise in
the proportion of students who possess a higher de-
gree of methodological culture at the same time. The
indicators that performed the worst in the experi-
ment’s initial phase also showed notable improve-
ment. Students became more effective in identify-
ing a socio-pedagogical problem (M max = 0.967),
modeling a methodological scheme for solving it (M
max = 0.895) and developing methodological rec-
ommendations (M max = 0.854). The gap between
the indicators of graduates and the results of 2" year
students has also increased significantly (by an aver-
age of 0.071).

Analysing the impact of the immersion approach
in a real-world professional setting on the method-
ological culture of aspiring social pedagogues was
the goal of the experiment’s final control stage. Ac-
cordingly, this stage was characterized by testing
two hypotheses.

H, — the levels of formation of the methodologi-
cal culture of students at the initial and final stages
of the experiment do not differ.

H, — the levels of formation of students’ meth-
odological culture at the initial and final stages of
the experiment differ.

To test the significance of hypotheses H and H ,
the Student’s T-test was used.

The following outcomes were found while test-
ing the hypothesis H with a 95% confidence inter-
val and [al’fa] = 0.05:

“Identifying a problem” (ML) — t(196) =
-3.7600, [ro] = 0.00018;

“Analysing an object” (MLL,) — t(196) = -4.897,
[ro] = 0.000;

“Modeling a methodological scheme” (MILL,)-
t(196) = -5.324, [ro] = 0.008;

“Proposed scheme” (MII,) — t(196) = -3.947,
[ro] = 0.002.

Given that all criteria indicate a significance of
[ro] <0.05, it is evidently unreasonable to reject the
null hypothesis, which states that there are no differ-
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ences in students’ levels of professional competence
between the beginning and end of the experiment.

The following outcomes were found when hy-
pothesis H,’s dependability was tested using a 95%
confidence interval and [al’fa] = 0.05:

“Identifying a problem” (ML) - t(196) = 0.976,
[ro] =0.318;

“Analysing an object” (ML) — t(196) = 0.079,
[ro] =0.922;

“Modeling a methodological scheme” (MLI3) —
t(196) = 0.312, [ro] = 0.869;

“Proposed scheme” (MII4) — t(196) = 1.453,
[ro] = 0.066.

The correctness of hypothesis H, is clear be-
cause the significance of [ro] in every case is signifi-
cantly bigger than the significance interval [al’fa]
= 0.05. During the experiment’s ascertaining and
control phases, there were differences in the future
social pedagogues’ methodological cultures’ stages
of formation. Specifically, compared to the start of
the experiment, the respondents’ values for the de-
gree of methodical culture formation grew dramati-
cally. The results show that the approach of placing
aspiring social pedagogues in a professional setting
can greatly raise the standard of their methodologi-
cal culture.

Additionally, the final research question regard-
ing the impact of students’ demographic (gender,
age) and educational (performance, level of educa-
tion — completed or incomplete higher education —
on their methodological culture had to be addressed
during the experiment’s control stage. The results of
a correlation analysis aimed at resolving this issue
are presented in Table 4.

The results of the correlation analysis show
that age and gender have no bearing whatsoever
on the methodological culture of aspiring social
pedagogues. Nonetheless, there was a clear
correlation found between the degree of methodical
culture building and students’ educational
attainment and success on the test. The statistics
in Table 3 were validated by correlation analysis,
suggesting that graduates had a more advanced
methodical culture than second-year students.
Regarding students’ academic achievement, a
similar pattern is seen: the more well they perform
academically generally, the more their methodical
culture is formed.
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Table 4 — Impact of the future social pedagogue’s age, gender, educational attainment, and degree of education on his methodologi-

cal culture

Variables 1 2 3 4 5

1. Methodological culture 1 0.04 -0.27 0.22 -0.14

2 Age 0.04 1 -0.09 -0.03 -0.028

3. Gender -0.27 -0.09 1 -0.17 -0.03

4. Academic performance 0.22 -0.03 -0.17 1 -0.28

5. Level of education -014 -0.028 -0.03 -0.28 1
Conclusion gogue’s methodological culture had a positive asso-

Regardless of the study time, the study demon-
strated the low degree of formation of the “meth-
odological culture of a social pedagogue” among
students due to the absence of unified scientific
and theoretical approaches to its formulation. Fu-
ture social pedagogues’ level of methodological
culture formation significantly increased as a result
of a pedagogical experiment that included teaching
cases — professional situations — into the curriculum.
This demonstrates how well immersion in profes-
sional settings works to shape the methodological
culture of aspiring social pedagogues. As a result,
the authors’ diagnostic methods, which are based on
their experience working with real scenarios, have a
great deal of practical use.

The last step of the experiment’s correlation
analysis showed that the prospective social peda-

ciation with academic achievement and study dura-
tion and a negative correlation with gender and age
characteristics.

The collected data have practical implications as
well as providing opportunities for future study on
multi-level models of social pedagogue competency
development. The study’s findings can be applied
to personnel selection, professional self-determina-
tion, advanced training and retraining programmers
for social pedagogues, and the clarification of the
prerequisites for professionals at this level.
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ANALYZING STEAM APPROACH EFFECTIVENESS
IN PRIMARY SCHOOL: G, R, CLES METRICS

This study evaluates the educational effectiveness of short-cycle 2D/3D modeling in elementary
school as a tool for developing mechanical, technical, and spatial thinking. By integrating statistical rigor
with practical interpretability, we bridge the gap between research findings and classroom applicability:
beyond p-values, we report effect sizes (Hedges’ g, r) and the probability of superiority (CLES) to quantify
pedagogical impact.

Scientific novelty lies in the systematic application of the g—r—CLES triad for educational data inter-
pretation, emphasizing probabilistic insights into learning gains. Practical significance is demonstrated
through a compact, technology-accessible intervention format designed for seamless integration into
standard curricula.

Methodology: A parallel-group experiment (Experimental/Control; grades 1-4, N = 172) employed
a pre-post design using the Bennett test. Statistical analysis (Statistica 10) included: Wilcoxon tests for
within-group shifts; Mann—Whitney tests for between-group differences in gains (A = Post — Pre); Re-
porting of p, Z, r = ZNN, Hedges’ g, and CLES (derived from U and d under normal approximation).

Results: Experimental groups showed large pre-post improvements (p < .001; r ~ 0.85-
0.88; g ~ 1.9-2.4; CLES ~ 0.91-0.95); Control vs. experimental comparisons consistently favored the
intervention (CLES =~ 0.76-0.86), with an aggregate effect of Z = 2.83 (p = .004), r = 0.42, g ~ 0.96,
and CLES =~ 0.74-0.75.

Practical interpretation: In ~75% of cases, a student in the intervention group outperformed a con-
trol peer in learning gains.

Contributions: Evidence that brief 2D/3D design cycles yield statistically robust and pedagogically
meaningful effects; A replicable analysis framework combining classical effect sizes with probabilistic
benchmarks; Implementation guidelines for classroom modules, including growth-threshold monitoring.

Keywords: STEAM, elementary school, 2D/3D modeling, Bennett test, Hedges g, CLES.
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bacraybii mekrente STEAM-TaCIAIHIH, TUIMAJAITIH TarAay:
G, R, CLES meTpuKaAapbl

ByA 3epTTey 6acTayblll CbIHbINTaFbl MEXaHMKAAbIK, TEXHUKAAbIK, >KOHE KEeHICTIKTIK OMAayAbl
AAMbITY KypaAbl peTiHae 2D/3D MoaeAbAeyAiH Kbicka Mep3imai GiaiM 6epy TUIMAIAIriH GaFaraiAbl.
CTaTUCTUKAABIK, KaTaHAbIKTbl  ToXipMOEAIK TYCIHIKTIAIKNEH yiAecTipe oTbipbin, 6i3  3epTTey
HOTMXKEAEepPi MEH CbIHbINTaFbl KOAAAHY apacblHAAFbl AALLAKTbIKTbl TOATbIPaMbI3: P-MOHAEPAEH ThIC,
6i3 neaarorMkanblk, 8CepAi CaHAbIK, Typae Garanay yuliH adpdexT eAwemaepid (Hedges' g, r) >xaxe
YCTeMAIK bIKTUMaAAbIFbIH (CLES) ecenTeimis.

FbiAbIMM >kaHaAbIK, GiaiM Bepy aAepekTepiH TyciHyae g—r—CLES ywTiriHiH >KyieAi KOAAAHbIAYbIHA
JK8HEe OKY >KETICTIKTEepiHiH bIKTUMAAABIKTbIK, GararayblHa HerisaeAreH. TaxipnbeAik MaHbI3AbIAbIK,
CTaHAQPTTbl OKYy 6arAapAamasapblHa OHAM EHri3yre apHaAfaH bIKWaM, TEXHOAOTUSIAbIK, TYPFblAaH
KOAXKETIMA| MHTEepPBEHLMS (DOPMATbI aPKbIAbl KOPCETIATEH.

OaicHama: MapaAreAbAi TonTapAblH aKcnepumeHTi (kcrnepumeHTTik/bakbiaay; 1-4 cbiHbINTap,
N = 172) beHHeT TecTi apKblAbl pre-post AM3anHbIH KOAAaHABL. CTaTUCTMKAABIK TaaAay (Statistica 10)
MblIHaHbI KamTblAbl: Ton ilWiHAEeri e3repicTep ywiH YWAKOKCOH KpuTepuidi; JKeTicTikTepAeri Tonapaabik,
afblpMaLLbIAbIKTap YiliH MaHH-YUTHM kpuTepuiti (A = Post — Pre); p, Z, r = Z/AN, Hedges’ g xaHe
CLES (kaAbinTbl XybikTayAa U >kaHe d apKblIAbl €CENTEArEH) TypaAbl ecerl.

HaTuxkeaep: DKCMEepMMEHTTIK TOMTap pre-post >KeTiCTiKTepAe anTapAblKTalk ecy KepceTTi
(p < .001; r ~ 0.85-0.88; g ~ 1.9-2.4; CLES =~ 0.91-0.95). bakpiray >KaHe 3KCNepMMEHT TOMTapbIH
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CaAbICTbIPY MHTEPBEHUMSIHbIH, apTbIKWbIAbIFbIH 8AiA KepceTTi (CLES ~ 0.76-0.86) >kaAnbl adpcpekT
Z = 2.83(p =.004), r =0.42, g ~ 0.96 xoHe CLES = 0.74-0.75 60AAbI.

ToxipnbeAik KyHAbIAbIFbI: LLIamameH 75% >karpaiaa 3KCNepuMEHT TOBbIHAAFbI OKyLIbl GakbiAay
TOObIHAAFbI KYPAAChIHA KapaFaHAQ XKOFapbl XKETICTIKKE KOA XKETKI3Al.

3eptreyaiH yaeci: 2D/3D MoAeAbAEYAIH KbICKA LIMKAAAPbI CTAaTUCTUKAABIK, ADAEAAEHTEH >KOHE
neAarorMkasblik, MaHbi3bl 6ap HeTuKe 6Gepeai; Kaaccukaablk, 3pgekT oALEeMAEPiH bIKTUMAAABIKTHIK,
KpuTepumAepmeH BipikTipeTiH KanTaaaHaTbIH TaApay cxemacbl; OKY MOAYAbAEPIH eHri3y XXeHe GeAri-
AEHIeH ecCy LIeriH ackaH OKYLLbIAApP YAECIH 6akbiAay OOMbIHLLIA SAICTEMEAIK YCbIHBIMAAP.

Ty#in cesaep: STEAM, 6actaybin mekten, 2D/3D moaeabaey, bentetT cbitarbl, Hedges g, CLES.
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AHaau3s adpdpexktuBHocTu STEAM-noaxoaa
B Ha4aAbHOM LIKOAe: meTpuku G, R, CLES

B nccaeaoBaHMM oueHmBaeTcs obpasoBaTeAbHast 3(hpeKTMBHOCTb KpaTkocpouHoro 2D/3D moae-
AMPOBaHMS B HAaYaAbHOM LUKOAE KaK MHCTPYMEHTa PasBUTUS MEXaHWMUYEeCKOro, TEXHUYECKOro M Mnpo-
CTPAHCTBEHHOrO MbllAeHns. CoueTas CTaTUCTUYECKYIO CTPOrOCTb C MPakTUUECKOn MHTeprnpeTupye-
MOCTbIO, Mbl MPEOAOAEBAEM PA3PbIB MEXKAY HAYUHbIMW PE3yAbTaTaMM M MX MPUMEHUMOCTBIO B KAAcCce:
MOMMMO p-3HaueHuit, Mbl coobliaem pasmepbl achcexta (Hedges’ G, R) 1 BeposiTHOCTb MPEBOCXOACTBA
(CLES) AAS KOAMYECTBEHHOM OLLeHKM MeAarormyeckoro BO3AEMCTBUS.

HayuHas HOBM3Ha 3aKAlOUAeTCs B cucTeMaTyeckom npmumerHermmn tpraabl G—-R—CLES aag nHTep-
npeTaumMm o6pasoBaTeAbHbIX AAHHbIX C aKLLEHTOM Ha BEPOSITHOCTHYIO OLEHKY YUYeOHbIX AOCTUXKEHWIA.
[MpakTryeckas 3HaUYMMOCTb AEMOHCTPUPYETCS Yepe3 KOMMAKTHbIN, TEXHOAOTMYECKN AOCTYMHbIN hop-
MaT BMELIATeAbCTBA, Pa3paboTaHHbIM AAS MAQBHOM MHTErpaLum B CTaHAAPTHbIE YuebHble MPOorpammbl.

MeToa0AOrMS: 3KCMEPUMEHT C MApPaAAEAbHbIMM TPYMNamu (3KCNEePUMEHTAAbHAS/KOHTPOAbHAS;
1-4 kaaccbl, N = 172), ucnoAb3oBaAcst pre-post aAnsanH ¢ Tectom beHHeta. CtaTtMcTnyeckmnini aHaAu3
(Statistica 10) BKAIOYAA: KpUTEPUIM YUAKOKCOHA AAS BHYTPUIPYMMOBbIX M3MEHEHWI; KpuTepuini MaHHa-
YUTHU AASI MEXKTPYMMOBbIX Pa3Anumii B npupocTe (A = Post — Pre); otuetHocTb no p, Z, t = ZAN,
Hedges’ g n CLES (paccuntanubim 13 U 1 d npr HOpMaAbHOM NPUOAMXKEHMM).

Pe3yAbTaTbl MCCAEAOBAHMS: 3KCMEPUMEHTAAbHbIE TPYMMbl MOKA3aAM 3HAUMTEAbHbIN pre-post
nporpecc (p < .001; r ~ 0.85-0.88; g ~ 1.9-2.4; CLES ~ 0.91-0.95). CpaBHeHMEe KOHTPOAbHOW "
SKCMEePUMEHTAAbHOIM TPYyMM MOCAEAOBATEABHO AEMOHCTPUMPOBAAW MPENMYLLECTBO BMeELLATEAbCTBA
(CLES ~ 0.76—0.86) c coBokynHbiM 3hcpektoM Z = 2.83 (p = .004),r = 0.42,2~0.96 u CLES » 0.74—
0.75.

[MpakTryeckas 3HaYMMOCTb: MPUMEPHO B 75% CAyYaeB yyvalymecs 3KCrepuUMEHTAAbHOM rpynmbl
AEMOHCTPUPOBAA BOABLLUMIA MPOrPECC, YEM MX CBEPCTHUKM U3 KOHTPOALHOM FPYMbi.

[NpakTrueckas 3HAUMMOCTb MCCAEAOBAHUS: AOKA3aTEAbCTBO TOr0, UTO KpaTkue UumKAbl 2D/3D mo-
AEAMPOBAHUS AQIOT CTAaTUCTUUECKM 3HAUMMBIN M NMeAarormyeckun LeHHbIn 3ddeKT; BOCNpon3BoAnMas
CXema aHaAM3a, coveTaloLLas KAaccmueckme pasmepbl adhdekTa ¢ BEpOSITHOCTHbIMU KPUTEPUAMU; MPaK-
TUYECKME PEKOMEHAALIMM MO BHEAPEHMIO MOAYAEI B yUEOHbIN NPOLECC U MOHUTOPUHIY AOAM YUallmX-
C8, MPEOAOAEBLUMX 3aAaHHbIM MOPOr Nporpecca.

KaoueBblie caoBa: STEAM, HavaabHas wkoaa, 2D/3D Moaeanposanue, TecT benHera, Hedges G,
CLES.

Introduction

Today, the STEAM approach in elementary
schools is considered a tool for the early integra-
tion of mathematical and natural science concepts
with project activities and visual-spatial thinking.
Recent reviews show that the effect of STEAM
modules is manifested in educational achievements
and meta-subject skills, but depends on the quality
of didactic design, the role of the teacher, and the
“material anchor” — tools that translate abstractions

into substantive actions (prototyping, modeling, 3D
printing) (Yim, LH.Y., et al., 2024; Amanova, A.K.,
et al., 2025). In the primary school segment, posi-
tive results were also recorded in special reviews on
3D modeling/printing: from increased subject un-
derstanding to increased engagement and spatial vi-
sualization (Fokides, E., Lagopati, G. 2024). These
effects correlate with the tasks of developing engi-
neering and technological literacy “from below,”
when working with 2D/3D representations becomes
a routine practice rather than an elective.
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The topic has additional social significance for
Kazakhstan. According to PISA-2022, the propor-
tion of high—achieving students (levels 5-6) in math-
ematics is approximately 2% (the OECD average is
9%), indicating the need for approaches that can si-
multaneously strengthen basic literacy and push the
“top tail” of the distribution (OECD, 2023).

Pedagogical publications often focus on the “is/
is not” effect (p-levels), while it remains unclear
how much we “see” the effect in the classroom and
what is the probability that a student will outper-
form a comparable student from the control in the
intervention. The methodological agenda of the last
decade calls for accompanying hypothesis testing
with a report on the size of the effect and provid-
ing an interpretation that is understandable to prac-
tice (Lakens, 2013). For nonparametric checks, the
transformation of Z-statistics into r (as a measure of
strength) is consistently applied, and for standard-
ized differences, the unbiased Hedges correction g
(includPedagogical publications often focus on the
“is/is ot” effect (p-levels), while it remains unclear
how much we “ee” the effect in the classroom and
what is the probability that a student will outper-
form a comparable student from the control in the
intervention. The methodological agenda of the last
decade calls for accompanying hypothesis testing
with a report on the size of the effect and providing
an interpretation that is understandable to practice
(Lakens, D., 2013). For nonparametric checks, the
transformation of Z-statistics into r (as a measure of
strength) was consistently applied, and for standard-
ized differences, the unbiased Hedges correction
g (including for repeated measurements according
to the schemes (Morris. S.B., DeShon, R.P., 2002).
However, coefficients r and g do not provide an an-
swer to the question of the probabilistic advantage
of intervention. To solve this problem, special prob-
abilistic indicators are used, including the Common
Language Effect Size (CLES).

The classical formulation of CLES by McGraw,
K.O., & Wong, S.P. (1992): the probability that a
randomly selected observation from one group is
superior to an observation from another. Vargha,
A., & Delaney, H. (D. (2000) proposed a nonpara-
metric generalization, A statistic of “probability of
superiority” that is rThe classical formulation of
CLES by McGraw, K.O., & Wong, S.P. (1992):
the probability that a randomly selected observa-
tion from one group is superior to an observation
from another. Vargha, A., & Delaney, H.D. (2000)
proposed a nonparametric generalization, A statis-
tic of “probability of superiority” that is resistant to
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deviations from normality; the line of work of Rus-
cio et al. developed procedures for estimating and
confidence intervals for the probability of superior-
ity. For normal assumptions, the analytical bridge
is useful: CLES = ®(d/N2), which makes it possible
to interpret standardized differences in probabilistic
terms. For ordinal/biased distributions, the A-score
was applied directly (Vargha—Delaney A). Collec-
tively, the g+ r + CLES bundle provides a triple per-
spective: metrics, correlations, and probabilities.

Purpose, novelty and contribution of the re-
search

The study focused on STEAM interventions in
elementary schools.

This study examines the relationship between
the statistical and practical significance of the results
according to the methodology for evaluating design
and technical thinking (the Bennett test).

The aim of this study was to evaluate the di-
dactic effectiveness of the 2D/3D module through
a comprehensive analysis of statistical indicators,
including the p-significance level, Hedges coeffi-
cient g, r correlation measure (based on Z-statistics
of nonparametric criteria), and Common Language
Effect Size (CLES) metric.

The scientific novelty of this study is as follows:

1. Introduction of the probabilistic approach
(CLES) for interpreting educational effectiveness,
along with traditional effect size indicators.

2. Application of correction methods for repeat-
ed measurements (Morris & DeShon) and compara-
tive analysis of CLES calculated based on U-statis-
tics and the d-criterion.

3. The adaptation of the study to the conditions
of primary education in the Republic of Kazakh-
stan, considering the requirements for basic literacy
and the development of higher cognitive skills (in
the context of PISA-2022), as well as improving
the professional readiness of teachers to implement
STEAM modules.

A practical contribution is the development of
aA practical contribution is the development of a
unified system for evaluating the effectiveness of
educational interventions for use at the school and
municipal levels, which makes it possible to make
informed decisions about scaling successful prac-
tices.

Research hypotheses

H1. A statistically significant shift (Z-criterion)
is predicted with high /g values and CLES > 0.70
due to the use of material manipulative means and
cyclical prototyping in elementary schools (con-
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firmed by reviews on 3D modeling and STEAM
pedagogy).

H2. The CLES is expected to be in the range of
0.65-0.75, with a minimum average effect level (g),
which corresponds to data from meta-analyses on
STEAM interventions in school education.

H3. When statistical significance is reached
(p<0.05), the consistency of metrics is assumed:
CLES is significantly higher than 0.50, g is medium/
high, and r is moderately high. Discrepancies are al-
lowed (for example, p<0.05 with CLES=0.55-0.60),
which should be inter

Literature review

Over the past decade, primary school research
has documented a steady, albeit variable, positive
effect of STEAM approaches: the benefits depend
on the specific didactic design, the role of the teach-
er, and the presence of “material anchors” (projects,
prototyping, visual and spatial work).

A systematic review of recent research (Yim et
al., 2024) confirms the ability of STEAM interven-
tions to enhance academic achievement and develop
interdisciplinary competencies but notes a signifi-
cant lack of standardized criteria for evaluating their
effectiveness.

The introduction of 2D/3D modeling and 3D
printing in elementary schools is associated with
increased spatial thinking, the concretization of
abstract concepts, and increased academic engage-
ment. A scoping review of the use of 3D printers
in elementary school students, as well as empirical
work on 3D modeling, showed improvements in
meaningful understanding and spatial visualization;
the effect was observed even with short cycles of
project activity. (Fokides & Lagopati, G. (2024);
Toptas et al., 2012).

The relevance of STEAM approaches in the
Kazakh educational system is emphasized by the
PISA-2022 data (OECD, 2023, Volume I, II), which
revealed the need to develop mathematical literacy
and introduce practice-oriented methods in primary
schools, as well as a growing number of local re-
search initiatives in this area (Amanova et al., 2025).

In the broader profile of PISA-2022, the link be-
tween creative thinking and academic performance
is also noteworthy, which is an important argument
in favor of design practices (OECD, 2023). Simulta-
neously, mapping the STEM/STEAM landscape in
the Republic of Kazakhstan shows a rapid increase
in publications and initiatives since 2019, but also
records gaps in methodological support, teacher

training, and the operationalization of “practical
benefits” in the school classroom (Abdrakhmanova
etal., 2025; Zhumabay et al., 2024). In parallel, local
cases of integrating AR/3D tools into primary and
secondary school courses are accumulating (Beisen-
bayeva et al., 2024; Tazabekova et al., 2024). This
makes relevant research that can link statistical evi-
dence with didactic interpretation.

The methodological basis for assessing the prac-
tical significance of the results is a comprehensive
analysis using probabilistic metrics, in particular,
the Common Language Effect Size (CLES), the
concept of which was originally developed by Mc-
Graw and Wong (1992). This indicator, interpreted
as the probability of superiority of a randomly se-
lected result of an experimental group, has two fun-
damental advantages: firstly, it provides an intuitive
interpretation for practicing teachers, and secondly,
it demonstrates resistance to violations of paramet-
ric assumptions due to its nonparametric analogue,
the Varga-Delaney statistics (Ruscio, J., & Mullen,
T. (2012).

In the framework of this study, a set of comple-
mentary metrics was used, including a standardized
mean difference with a Hedges correction (g) for
intergroup comparisons, a correlation measure r cal-
culated using Z-statistics of nonparametric criteria,
and probabilistic indicators CLES/A.

Special attention was paid to the methodological
aspects of the analysis of repeated measurements us-
ing the Morris and DeShon correction (2002), which
ensured the comparability of the results with inter-
national studies (Liu et al., 2019; Dunlap, P. 1999;
Ortelli, O.A. 2018).

The choice of nonparametric analysis methods
was determined by the peculiarities of the data dis-
tribution of the Bennett test, including its discrete
nature and potential ceiling effect. The regional
specifics of the study were considered through an
analysis of Kazakhstani publications on STEAM
education, which revealed the need for standardized
reporting schemes on the effectiveness of interven-
tions, which determined the methodological contri-
bution of this work through the development of an
integrated assessment system (g-r-CLES/A).

Methods

The study was performed as a experiment with
parallel groups (Experimental and Control) and two
time measurements (Pre and Post). Students from
grades 1-4 of the same school participated, and
paired observations were available for each child,
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which made it possible to assess individual dynam-
ics. The intervention consisted of 2D/3D modeling
cycles embedded in the structure of the educational
process as an extracurricular activity (problem state-
ment, flat prototyping, basic 3D design, and solution
reflection). This design makes it possible to evaluate
intra—group shifts (Pre—Post) and the intergroup
difference in increases A = Post — Pre with a compa-
rable calendar window and study load.

The study included students in grades 1-4: in
the control group, there were 21/21/23/22 students
(grades 1-4), and in the experimental group, there
were 23/20/21/21 (total N = 172). (Table 1). The in-
clusion criteria were participation in all mandatory
intervention classes and the presence of paired data.
The exclusion criteria were incomplete data and in-
dividual curricula that were incompatible with the
module. At the pre-stage, the groups were compa-
rable in terms of design and technical thinki

The measuring instrument was the Bennett Me-
chanical Comprehension Test in adapted forms ap-
propriate to the age and curriculum of grades 1-4,
which made it possible to assess the understanding
of basic mechanical principles and spatial and tech-
nical reasoning. For intergroup comparisons, the A
= Post —Pre increments were used, since this ap-
proach removes the problems of direct equivalence
of “raw” scores in different classes and focuses in-
terpretation on the learning effect.

The Pre-measurement was carried out procedur-
ally at the beginning of the half-year, the interven-
tion was carried out within the framework of regu-
lar lessons lasting 30 minutes with a frequency of
once or twice a week, and the post-measurement
was carried out at the end of the half-year using the
same forms. At the data preprocessing level, the
completeness of paired observations was checked,
fields were typed (Group/Stage/Class/Score), re-
cords were deleted without an identifier or with both
measurements missing, and individual A\DeltaA
was calculated for each student. For the descriptive
part, averages, medians, quartiles, standard devia-
tions, and numbers were additionally calculated by
Class x Group X Stage; aggregation “as a whole”
was applied cautiously and only where procedures
and scales were uniform. For illustrative purposes,
the proportions of “zero shifts” (ties) and the distri-
bution of signs of differences in paired comparisons
were additionally evaluated; this is important for the
interpretation of nonparametric criteria.

Statistical analysis was based on two lines. For
intragroup shifts (Pre—Post), the Wilcoxon crite-
rion was used for the paired samples. We reported
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the strength of the effect as r = Z/YN (where N is
the number of valid pairs), as well as a standardized
mean difference for repeated dav measurements
with a small Hedges correction (g) using the Mor-
ris and DeShon procedures, which prevents overes-
timation of the effect on the background of intra-
subject correlation.

The Mann—Whitney criterion was used for in-
tergroup differences in A increments; in addition to
the p-level and Z-statistics, r = Z/AN (where N is
the total number of observations), Hedges g based
on a standardized A difference, and probabilistic
interpretation through the Common Language Ef-
fect Size (CLES) were reported. The latter was es-
timated in two equivalent ways: (i) directly from U
as the probability of stochastic superiority (A is the
Vargha—Delaney estimate) and (ii) through a normal
approximation from the standardized difference d
using the formula CLES = (D(d/\/2).

For Wilcoxon, the standard rules for handling
zero differences (ties) and checking the ‘“zero-
method” options were used, for Mann—Whitney,
the correct accounting of unequal group volumes
and possible rank matches was used. In all checks,
the significance was considered two-way; report-
ing was unified: Z, p, r, Hedges g, and CLES were
supplemented with 95% confidence intervals for g
and CLES (bootstrap or delta method), and the deci-
mal separator in all numbers was a dot. The choice
of this particular triad of metrics — g, r, and CLES
— is not accidental: g ensures comparability with in-
ternational educational literature, r makes nonpara-
metric results readable for practitioners, and CLES
“translates” the effect into a probabilistic language
more convenient for pedagogical decision-making.

The analysis was performed using Statistica 10
with data in long format (ID, Class, Group, Stage
[Pre/Post], Test, Score). The increments were cal-
culated as A = Post — Pre (Data — Compute Vari-
ables); descriptive statistics were obtained through
Statistics — Basic Statistics/Tables — Descriptive
Statistics over the Class x Group x Stage section.

Intragroup shifts (Pre—Post) were evaluated us-
ing Wilcoxon matched pairs (Two Related Samples)
with frequencies of W, Z, and p and an effect strength
of r = Z/NN (where N is the number of pairs).

The intergroup differences in gains were ana-
lyzed using the Mann—Whitney U test (Two Inde-
pendent Samples) with U, Z, and p reporting; the
probability of stochastic superiority was calculated
as CLES U = U/(ny'ny).

The standardized increment difference is repre-
sented by Cohen’s d with a small Hedges correction
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g. For interpretation “in the language of probabil-
ity,” the normal approximation CLES = ®(d/\2) is
additionally used.

Derived indicators (A, r, d, g, CLES) were cal-
culated using spreadsheet tools, and key tables and
logs were exported to RTF/XLSX; the source data
package and workbook were saved for reproducibil-
ity.

Ethical aspects were observed within the school
context: parental/legal representatives provided in-
formed consent, personal data were depersonalized,
and measurements were carried out in regular edu-
cational conditions without interventions that could
harm participants. This approach makes the inter-
vention educational in nature and safe in form, and
the results obtained are comparable and suitable for
replication in other schools.

Results

The study included 172 students in grades 1-4,
with similar subsample sizes in the control and ex-
perimental groups for each parallel. At the initial
measurement (Pre), the distributions according to
the Bennett test in the groups overlapped: the me-
dian was usually five points, the quartile intervals
were similar, and the average differences were small
(for example, in the 2nd grade, 5.24 in the control
and 5.65 in the experiment; in the 3rd, 5.13 and
5.14, respectively), which made it possible to inter-
pret further shifts as a result of educational impact,
rather than initial incompatibility. Cm. The sum-
mary characteristics of the sample and descriptive

indicators are shown in Tables 1-2, where all values
are given with a decimal point and unified notation.

Table 1 — Number of students in classes and groups

Class Group Number of students

Control 21

! Experimental 23
Control 21

: Experimental 20
Control 23

’ Experimental 21
Control 22

! Experimental 21
Altogether 172

The descriptive indicators for each class x group
xstage (pre/post) combination are presented in Ta-
ble 2. At the level of “raw” distributions, there is a
systematic shift to the right from Pre to Post in the
experimental group (an increase in averages and/or
medians, often with a moderate narrowing of IQR),
whereas in the control group, the dynamics are ei-
ther minimal or heterogeneous. For example, in the
2nd grade, the average score increased from 5.65
(pre) to 8.15 (post) in the experiment, with an almost
unchanged control profile (5.24 — 5.38). These pat-
terns were visually consistent with the subsequent
nonparametric tests.

Table 2 — Descriptive statistics of scores on the Bennett test (pre/post) in the control and experimental groups, grades 1-4.

Class Group Stage n Mean SD Median Q1 Q3 Min Max
Pre 21 5,05 1,56 5 4 6 3 8
Control
. Post 21 5,19 1,12 5 5 6 3 8
Pre 23 5,17 0,94 5 5 6 3 7
Experimental
Post 23 7,39 1,23 7 6,5 8 5 10
Pre 21 5,24 1,22 5 4 6 3 7
Control
5 Post 21 5,38 1,02 5 5 6 4 7
. Pre 20 5,65 1,5 6 4,75 7 3 8
Experimental
Post 20 8,15 1,04 8 7,75 9 6 10
Pre 23 5,13 1,1 5 4,5 6 3 7
Control
3 Post 23 5.3 1,43 5 4 6 3 8
Pre 21 5,14 1,06 5 4 6 3 7
Experimental
Post 21 7,43 1,16 7 7 8 5 10

147



Analyzing STEAM Approach Effectiveness in Primary School: G, R, CLES Metrics

Continuation of the table

Class Group Stage n Mean SD Median Q1 Q3 Min Max
Pre 22 5,09 0,97 5 4,25 6 3 7
Control
4 Post 22 5,23 1,15 5 4 6 4 8
) Pre 21 5,05 1,16 5 4 6 3 7
Experimental
Post 21 7,86 1,11 8 7 8 6 10

Paired pre-post comparisons within the Wil-
coxon groups confirmed a pronounced positive
shift in the experimental classes in the absence of
statistically and didactically significant changes
in the control. In the experiment, Z lies approxi-
mately in the range of 3.72-3.82 in all parallels (p
< 0.001), with a large r (approximately 0.85-0.88)
and standardized Hedges g differences of the order
of 1.86-2.38; the probabilistic interpretation reach-
es CLES {paired} = 0.91-0.95, that is, in nine out

Table 3 — Intragroup effects (Wilcoxon, 1, d av, g, CLES)

of ten cases, the Post score exceeds its own Pre
from a randomly selected student. In the control
classes, Z fluctuated around zero, p > 0.60, r and
g were small, and CLES {paired} = 0.52-0.59,
which corresponded to the absence of a meaning-
ful shift. All the indicators are listed in Table 3.
In the final version, technical artifacts were elimi-
nated (repetitions of characters, “rrr/ggg,” comma
and period confusion), and the Z, p, r, g, and CLES
reporting format was unified.

Class Group N W plus 7 p value frofn 7 pl(l)s nlt:,g til:es ;();I:;(Si d av Heflges
| Control 21 73 0,259 | 0,793 | 0,065 9 7 5 0,548 | 0,105 | 0,101
Experimental 23 190 3,823 0 0,877 19 0 4 0913 | 2,025 1,955
) Control 21 64 0,227 | 0,815 | 0,059 8 7 6 0,524 | 0,127 | 0,122
Experimental 20 171 3,724 0 0,878 18 0 2 0,950 1,940 1,862
Control 23 75,5 0,388 | 0,695 | 0,097 9 7 7 0,543 | 0,136 | 0,132
3 Experimental 21 206,5 3,789 0 0,847 19 1 1 0,929 | 2,050 1,972
4 Control 22 54 0,094 | 0,924 | 0,025 9 5 8 0,591 0,128 | 0,123
Experimental 21 187,5 3,722 0 0,854 18 1 2 0,905 | 2,475 | 2,381
Al Control 23 98,5 0,566 | 0,566 | 0,133 11 7 5 0,587 | 0,192 | 0,186
Experimental 23 190 3,823 0 0,877 19 0 4 0913 | 2,025 1,955

An intergroup comparison of the increase A =
Post — Pre (Mann—Whitney) revealed a stable ad-
vantage for the experimental group in all paral-
lels. The Z values are approximately in the range
of 2.93-3.94 (p < 0.003), and the U-based CLES
shows a probability of superiority of 0.76—0.86 in
classes, which is interpreted as a “visible” effect for
practice. The standardized differences in A with a
small Hedges correction g lie in a large zone: ap-
proximately =1.00 (1 class), 1.46 (2 cl.), 1.15 (3 cl.),
1.51 (4 cl.). In the recalculated summary row “as a
whole,” Z=2.83,p =0.004,r=0.42, g=0.96 were
obtained for A, with CLES = 0.74-0.75 (from U
and consistently from d for CLES = ®(d/\2)). This
alignment of p, r, g, and CLES reduces the risk of
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overinterpretation and strengthens the conclusions
at the aggregate level.

Graphic materials support the numerical out-
puts. The forest plot of intergroup g by class (Fig-
ure 1) demonstrates a unilaterally positive and
modulo large effect with a reasonable 95% CI width
in accordance with the size of the subsamples.

The probability of superiority diagram (Fig-
ure 2) compactly displays CLES in parallel and “in
general”: the values by class are mainly in the range
of 0.79-0.86, with a combined score of approxi-
mately 0.74. For a reader without statistical training,
this provides an intuitive reading of the result: with
a probability of approximately three out of four, the
increase in the “experimental” student is higher than
the increase in the “control” student.
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Table 4 — Intergroup effects by A\DeltaA (Mann—Whitney, r, g, CLES from U and d)

3
Grade

Overall

Figure 2 — Probability of superiority (CLES) by grade and overall

Class N N U 7 v CLES {MeanA| SDA [MeanA| SDA d g
{exp} | {ctrl} P U (exp) | (exp) | (etrl) | (ctrl) Hedges
1 23 21 366,0 | 2,925 | 0,003 | 0,441 | 0,758 | 2,217 | 1,731 | 0,143 | 2,330 | 1,018 | 1,00
2 20 21 361,0 | 3,938 0 0,615 | 0,860 | 2,500 | 1,670 | 0,143 | 1,493 | 1,490 | 1,46
3 21 23 383,5 | 3,337 | 0,001 | 0,503 | 0,794 | 2,286 | 1,586 | 0,174 | 1,992 | 1,167 | 1,15
4 21 22 391,0 | 3,887 0 0,593 | 0,846 | 2,810 | 1,861 | 0,136 | 1,612 | 1,538 | 1,51
All 23 23 393,5 | 2,834 | 0,004 | 0,418 | 0,744 | 2,217 | 1,731 | 0,261 | 2,261 | 0,972 | 0,96
4r -
3F -
()
o
o
O
5| °
1b *
0.0 0.5 1.0 1.5 2.0
Hedges g (standardized mean difference)
Figure 1 — Between-group effect sizes (Hedges g) by grade (95% CI)
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Stability checks confirmed the robustness of the
conclusions. The normalization of A by the maxi-
mum of the scale (if the shapes differed by the upper
bound) preserves the direction and order of mag-
nitude of the effects; the differences between the
“raw” and normalized estimates fall within the ex-
pected limits of the scale change. Additionally, the
standard rules for working with ties were applied
in paired tests, and in intergroup comparisons, the
unequal group volumes were correctly accounted
for. Aggregation was performed “as a whole” for
all observations, without using “All” strings as du-
plicates of a separate class. Collectively, the results
demonstrate a major intra-group shift in the experi-
ment and sustained intergroup superiority in terms
of gains, with the effect being “visible” both at the
class level and in the summary assessment.

Discussion

The data obtained demonstrate a consistent pat-
tern: in the experimental classes, the distributions
according to the Bennett test systematically shifted
to the right from Pre to Post, while in the control
classes, the dynamics were minimal. Paired com-
parisons in experimental groups produced large and
stable effects (Wilcoxon: Z = 3.7-3.8; p < 0.001;
r =~ 0.85-0.88; Hedges g = 1.9-2.4; CLES paired
~ 0.91-0.95), the intergroup difference in increas-
es A = Post — Pre was stable in favor of interven-
tion along all parallels (Z = 2.9-3.9; p < 0.003;
CLES = 0.76-0.86), and the summary estimate
“as a whole” remains significant and didactically
“visible” (Z = 2.83; p = 0.004; r = 0.42; g = 0.96;
CLES = 0.74-0.75). In terms of probabilities, this
means that in about three cases out of four, the gain
of an “experimental” student is higher than that of
a “control” student, and for the same child, the Post
is usually higher than his own Pre. These findings
are based on unified p, r, g, and CLES reporting and
mutually supported by descriptive class statistics.

The reason for this effect is due to the fact that
during the intervention, the basic components of the
Bennett test were worked out: processing text and
graphic information, integrating individual parts
into a single structure, converting planar images into
three-dimensional models, and identifying mechani-
cal dependencies. Short completed cycles of “sketch
— prototype — test — short reflection” create dense
feedback, translating mistakes into learning events;
regularity (30 minutes 1-2 times a week) provides
a “dose” of repetitions without overload. The noted
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heterogeneity in parallels is natural: we record the
greatest intergroup effects in grades 2 and 4 (g =
1.46 and g = 1.51), which can be interpreted as a
coincidence with the “sensitivity windows” to ba-
sic spatial transformations (2nd grade) and with the
stage where mechanical ideas receive more points.
applications in the educational material (4th grade).
Small positive shifts in control are explained by re-
peated testing and general academic progress and do
not change the basic picture of the benefits of the
intervention.

A comparison with previous studies on initial
STEAM training shows agreement both in the di-
rection and in the scale of the effect: the greatest
gains are achieved where the core is material arti-
facts, the design cycle, and reflection, rather than
episodic “paper” projects. Our results add a meth-
odological argument in favor of reporting classical
effect sizes (g, r) combined with probabilistic inter-
pretation (CLES), which “translates™ statistics into
the language of pedagogical decisions without re-
ducing the rigor of the analysis. The data clarify the
mechanism: the development of technical and spa-
tial thinking in younger schoolchildren is supported
by regular “translation” between external represen-
tations (2D or 3D) and meaningful reflection of the
result; the active ingredient is a short, repetitive de-
sign cycle.

The practical significance lies in the feasibility
of the intervention within the framework of regular
lessons and a clear metric of the effect for moni-
toring. The module can be implemented as a series
of short, completed tasks related to current topics in
technology and mathematics, with explicit quality
criteria (assembly, stability, accuracy) and manda-
tory micro-reflections. At the management control
level, in addition to averages and g’s, it is advisable
to track the proportion of students who have over-
come the practical threshold (for example, A > 2
points to their own Pre according to Bennett) and
to keep a checklist of typical errors (supports, le-
verage, friction) to link numerical shifts with the
observed behavior and adjust assignments point by
point. The CLES profile of = 0.74-0.86 indicates
that a noticeable increase in the proportion of those
who “crossed the threshold” is a realistic and verifi-
able target.

The limitations of this study set the framework
for generalizations. One tool (Bennett) was used,
measuring primarily the mechanical and technical
components; shifting to creativity, metacognition,
and mathematical reasoning requires an expanded
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dashboard. The design is experimental, which leaves
residual risks of confusion (differences in teachers’
stylistic practices, classroom dynamics), although
the growth analysis eliminates some of these risks.
The age forms of the tests were assumed to be com-
parable. The sensitivity to normalization has shown
the stability of the main conclusions, but formal ver-
ification of scale invariance remains a task for future
work. Parallel stratification expands the confidence
intervals, limiting “subtle” comparisons between
classes; it is more correct to focus on the overall ef-
fect profile. Finally, the absence of a delayed post-
test does not allow us to judge the long-term sustain-
ability of these gains.

The prospects for further research follow di-
rectly from these limitations of the study. Method-
ologically, it is advisable to strengthen the design to
cluster randomization by class/school, add delayed
post-measurement (after 1-3 months), take into ac-
count the moderators of the effect (initial level of
spatial skills, educational motivation, “fidelity” to
teacher implementation, dosage), explore the “dose
curve” and saturation threshold, at which further in-
crease requires increased reflexive parts of the cy-
cle. It is didactically useful to assemble a “minimal
package” of scaling: a bank of micro-cases with in-
creasing complexity and explicit mechanical goals,
rubrics for product evaluation and reflection, a map
of typical errors with brief correction scenarios, and
a short teacher training (6-8 hours) in key practices:
reading a drawing, translating a view into an assem-
bly, planning operations, and analyzing unsuccess-
ful prototypes.

Conclusion

The 2D/3D intervention integrated into elemen-
tary school lessons provides a statistically reliable
and pedagogically “visible” effect: large paired shifts
in experimental classes are combined with sustained
intergroup superiority in gains, and the overall score
remains significant (Z = 2.83; p = 0.004; r = 0.42;
g = 0.96; CLES = 0.74-0.75). In practice, this is
“three cases out of four” in favor of the student who
completed the module. The work contributes to the
theory of design-oriented learning in primary school
age, clarifying the role of the “short cycle” and trans-
lations between 2D and 3D as a mechanism for the
development of technical and spatial thinking, and of-
fers a reproducible reporting scheme (p, r, g, CLES),
convenient for pedagogical solutions. Considering
these limitations, the module can be recommended
for scaling in school practice; further research will
clarify the stability of the effect and the limits of por-
tability to related academic areas.
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ISSUES IN THE FORMATION OF STUDENTS’
ECOLOGICAL VALUES IN THE PROCESS
OF TEACHING BIOLOGY

Environmental education plays a decisive role in forming a system of ecological values that regulate
the interaction between humans, the environment, and society. The article examines the hierarchy of
ecological values and their transformation, as well as the relevance of universal human values in contem-
porary society. It emphasizes that fostering value development among students requires the integration
of innovations into the educational process. Such innovations may be connected to meeting societal
needs and promoting students’ self-realization. Fundamental ecological values, such as “life as the high-
est value,” “nature as a universal value,” “the value of health and a healthy lifestyle,” and “the value of
biodiversity,” among others, are imparted to students in biology classes.The strategic directions of state
policy aimed at ensuring sustainable development and improving science education underpin the de-
velopment of methodological approaches to forming ecological values during biology instruction. The
concept of global environmental education and the priorities of socio-economic, humanitarian, and sci-
entific development of society are closely related to this process.Scientific and methodological research
in biology education pays special attention to the formation of ecological culture, the development of an
emotional and value-based attitude toward nature, the establishment of ecological guidelines, and the
scientific and methodological justification of these processes.The article presents the results of a study on
school teachers’ opinions regarding the formation of ecological values in biology teaching. The survey
included 79 teachers, who indicated that senior classes in general education schools face challenges in
defining and fostering ecological principles.

Keywords: value, ecological values, “man-society-biosphere”, educational process.
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buoAOr1s naHiH OKbITY YAEpiCiHAE OKYLLUbIAAPADIH,
3KOAOTUSAAbIK KYHABIABIKTAPbIH KAABINTACTbLIPYAbIH, ©3€KTi MaceAeAepi

IKOAOIMSIABIK BiAiM Bepy asam MeH KopluaraH opTa, KOFam apacbiHAAFbl ©3apa 9pekeTTi PeTTenTiH
3KOAOTMSIABIK, KYHABIAbIKTap XYMECiH KaAbINTACcTbipyAQ LWeWyli MoHre ne. Makaraaa 3KOAOTUSIABIK,
KYHABIABIKTAPAbIH MepapXxuscbl »X8HEe OAapAbIH e3repici, Kasipri KoramMAaFbl >KaAMblaAaM3aTTbIK,
KYHAbIABIKTapAbIH, ©3€KTIAIr KapacTbipbiraabl. OKYLLbIAAPAbIH, KYHABIAbIKTAPbIH AAMbITY YLiH GiAIM
6epy yAepiciHe MHHOBaUMSIAAQPAbBI €Hri3y KaXKeTTiriHe epekile Hasap ayAapbliAaabl. MHHOBaumsAap
KOFaMHbIH, KQ>KeTTIAIKTepPiH KaHaraTTaHAbIPYMEH 6aiAaHbICTbl BOAbIM, OKYLIbIAAPAbIH ©3iH-63i XYy3ere
acblpyblHa bIKMaA €Tyi MyMKiH. «OMip — eH >KOoFapbl KYHAbIAbIK», «TaburaT — ambeban KyHAbIAbIK»,
«AEHCayAbIK MeH CcaAayaTTbl ©Mip CaATbIHbIH KYHADBIAbIFbI», «OUOAOIMSABIK —aAyaHAbIABIKTbIH
KYHAbIABIFbI» XX8He 6acKa Aa HErisri 3KOAOrMSIAbIK KYHABIAbIKTap GMOAOTMS cabarbiHAQ OKYLUbIAAPFa
6epineai. TypakTbl AaMy MeH >KapaTbIAbICTAHY-FbIAbIMK BiAIM  GepyAi >KeTiaaipyre 6arbiTTaArFaH
MEMAEKETTIK CasiCaTTblH CTpaTerusiAbiK, GarbITTapbl OMOAOIUSIHbI OKbITY 6apbiCbiHAA DKOAOTMSAbIK,
KYHABIABIKTapPAbl KAAbINTACTbIpyFa apHAAFaH BAICTEMEAIK TOCIAAEPAIH Heri3iH Kyparabl. FaramabIk,
3KOAOTUSIABIK, BIAIM Bepy MAESACHI XXOHE KOFaMHbIH, 9AEYMETTIK-3KOHOMMUKAAbIK, IYMaHUTAPAbIK, XXaHe
>KapaTbIAbICTaHY-FbIAbIMU AaMYbIHbIH 6acbIMABIKTapbl OCbl yAepicreH 6arAaHbICTbl.BroAorms neHix
OKbITY CaAACbIHAAFbI FbIABIMM-SAICTEMEAIK 3epTTeyAep 3KOAOTMSAbIK, MOAEHUETTI KAAbINTACTbIPYFa,
TaburaTKa AEreH 3MOLIMOHAAAbI-KYHABIABIKTbIK, KAaTbIHACTbl AAMbITyFa, DKOAOTMSAbIK, GarAapAapAbl
KAAbIMTACTbIPYFa XX8HE OCbl MPOLECTEPAIH, FBIABIMU-BAICTEMEAIK HEr3AEMECiHE epekile KOHIA BeAeAi.
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Issues in the Formation of Students’ Ecological Values in the Process of Teaching Biology

6GMOAOTMS MBHIH OKbITY GAPbICbIHAQ 3KOAOTUSABIK, KYHABIABIKTAPAbBI KQAbINTACTbIPYFaA KATbICTbl MEKTE
MYFaAIMAEPIHIH MiKipiH 3epTTey HeTUXeAepi YCbiHbIAFaH. CayaAHamara 79 MyFaAiM KaTbICTbl. MyFaAimM-
A€ep >KaArnbl opTa 6GiAiM 6epeTiH MeKTenTepAiH XKOFapFbl CbIHbINTAPbIHAA SKOAOTUSIABIK, MPUHUMMITEPA]
aHbIKTay >K8HEe KAAbINTACTbIPY KE3iHAE KE3AECETIH KMbIHAbIKTapAbIH Oap eKeHiH aTarn eTTi.

TyHiH ce3aep: KYHAbIAbIK, 3KOAOTUSIAbIK, KYHAbIAbIKTAp,» aAam-KorFam-6unocdepa», Giaim Gepy
npoLeci.
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Bonpocbl hopMHpoOBaHUS 3KOAOrMHYECKMX
LLeHHOCTE yqalmxcs npu o6yvyeHun 6uororum

IKoAormyeckoe 06pasoBaHMe MMEeT peLlaioLlee 3HaueHne AAsS (hOPMUPOBAHMS CUCTEMbI SIKOAOTU-
YECKMX LIEHHOCTEN, KOTOPbIE PEryAUPYIOT B3aMMOAENCTBME YEAOBEKA C OKPY KAIOLLIMM MUPOM 1 06Le-
CTBOM. B cTaTbe paccmaTpmBaloTCsi BOMPOCHI MepapXmMu 3KOAOTMUECKMX LIEHHOCTEN M UX M3MEHeHMs,
aKTYyaAbHOCTb 00LLEYEAOBEYECKMX LIEHHOCTeN B COBpeMeHHOM obLecTse 1 o6pasoBaHmu. Moauepku-
BAeTCsl, UTO AASl PA3BUTUS LLEHHOCTEN Y yUalumxcsi HE0OXOAMMO BHECTM MHHOBALMU B 06Pa30BaTeAb-
HbIA Mpouecc. MHHOoBauMu MOryT ObiTh CBSI3aHbl C MPUMEHEHNEM METOAOB 00yuUeHUs, CnoCoBCTBYIO-
LWMX CAMOPEAAU3ALMM YUaALLIMXCS M YAOBAETBOPEHUMIO notpebHocTen obutectBa. DyHAAMEHTaAbHbIE
3KOAOTMYECKMe LLeHHOCTH, TakMe KaK «KW3Hb KakK BbICLUAsi LEeHHOCTb», «MPUPOAA KaK YHMBEpPCaAbHas
LLEHHOCTb», «L|EHHOCTb 3A0POBbS M 3A0POBOr0 06pasa >KU3HU», «LEHHOCTb BGUMOAOrMUYECKOro PasHo-
obpasus» U Apyrue, NepeAaloTcsl yyalmMMcs B LWKOAe npu obyueHnn 6uoaorum. Ctpatermyeckme Ha-
NpaBAEHUSI TOCYAQPCTBEHHOW MOAMTUKM, HAMPABAEHHbIE HA OOecrnedyeHue yCTOMUMBOIO PasBUTUS U
YAyUlLIeHVe eCTeCTBEHHO-HAyYHOro 06pa3oBaHus, AeXKaT B OCHOBE Pa3paboTKM METOAMUECKMX MOA-
XOAOB K (pPOPMMPOBAHUIO IKOAOTMUECKMX LIEHHOCTEN B MpoLecce ndydeHus 6uororum. Maes raob6anb-
HOr0 3KOAOTrMYeckoro o6pasoBaHusi M MPUOPUTETbI COLMAAbHO-3KOHOMUYECKOrO, MYMAaHWTApHOro 1
€CTeCTBEHHO-Hay4HOro pasBMTHs OOLWECTBa CBS3aHbl C 3TUM MPOLECCOM. HayuHo-MeToaMueckme mc-
CAEAOBaHUS B 0O6AACTM MPenoAaBaHus GUOAOTMU YAEASIOT 0coboe BHMMaHue (hOPMMPOBAHUIO KO-
AOTUYECKOM KYAbTYpPbl, (?OPMMPOBAHMIO 3MOLIMOHAABHO-LLEHHOCTHOIO OTHOLLEHWS K MPUpoAe, dop-
MMPOBAHMUIO 3KOAOTMUYECKMX OPUEHTUPOB M HayUYHO-METOAMUYECKOMY OOGOCHOBAHMIO 3TUX MPOLECCOB.
B cTaTbe nmpeAcCTaBAeHbl pe3yAbTaTbl MCCAEAOBaHMS O MHEHUWM YUMTeAei LUKOA Mo (hopMUPOBaHUIO
3KOAOMMYECKMX LIeHHOCTEN Npu obyueHnn 6uororum. B onpoce npuHsAo yyactue 79 yumteaei. Yum-
TEAS CUMTAIOT, YTO B CTAPLUMX KAACCax 06Le06pa3oBaTeAbHbIX LUKOA MMEIOTCS MPOOAEMbI, C KOTOPbIMM
CTaAKMBAIOTCS YUMTEAS MPU ONpeAeAeHUn U (POPMUPOBAHUM IKOAOTMUYECKMX MPUHLMMOB.

KAtoueBble CAOBa: LIEHHOCTb, 3KOAOIMUYECKME LIEHHOCTH, «4eA0BeK — 00LecTBo — 6uocdepar, 06-
pa3oBaTeAbHbI NpoLLecc.

Introduction

Deliberate human action is the exclusive meth-
od to prevent environmental problems, constituting
one of the most urgent global challenges of our time.
The laws of the Republic of Kazakhstan, notably the
statutes “On Environmental Protection” and “On
Natural and Man-Made Emergencies,” illustrate
the measures implemented to tackle environmental
issues. Furthermore, governmental documents per-
taining to environmental issues, such as the “Na-
tional Environmental Action Plan for Sustainable
Development,” exemplify the nation’s dedication
to confronting ecological challenges. Environmen-
tal education and upbringing constitute the primary
subjects of Section XII of the Law On Environ-
mental Protection of the Republic of Kazakhstan
(Articles 63—64). Additionally, the Concept of En-
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vironmental Safety in the Republic of Kazakhstan
for 2004-2015, Section 4.3.1, emphasises that envi-
ronmental education and raising are fundamental to
the development of social cultural values. (Concept
of Ensuring Environmental Safety in the Republic
of Kazakhstan for 2004-2015, 2004). All publica-
tions endorsed by the State underscore the impera-
tive of universal, ongoing environmental education
and cultivation.

Ecological culture is understood as a system
of knowledge, skills and value orientations that ex-
presses and defines the nature of the relationship
between man and nature, the measure and method
of human involvement in the conservation and de-
velopment of the natural environment (Ecological
Code of the Republic of Kazakhstan, 2021).

The ecological crisis is a reflection of a cultural
shift in how humanity interacts with nature and the
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larger dynamics of human relationships, rather than
being the result of individual mistakes in techno-
logical or social advancement. To address this issue,
it is imperative to adopt new standards grounded in
values, advocate for a more holistic ecological per-
spective, and change the focus from “economic effi-
ciency” to “environmental efficiency.” Establishing
a comprehensive system of continuous environmen-
tal education and training that integrates cognitive,
ethical, and practical learning elements while align-
ing with contemporary trends is essential.

Kazakh scientists Beisenova A. S. (1991) , Bi-
galiev A. B. (2000) and others have presented their
works. The article is devoted to the definition of the
main goals and positions related to environmental
education and upbringing in schools and its further
development in universities. In general, foreign sci-
entists engaged in fundamental research in the field
of environmental education: Sterling (2004), Clo-
ver (1995), Kent and Gilbertson (1997), and others,
teachers V. L.Hall, D.Clover (1997), Fien (2001),
note the significant role of environmental education
in improving the ecological culture of the population
and improving the state of the natural environment.

The development of basic concepts and eco-
logical knowledge as part of general environmental
education is the main emphasis of this study article,
which focusses on environmental education and
rearing within the natural sciences. It investigates
the ways in which environmental issues are incor-
porated into specific courses, develops standards for
choosing pertinent teaching resources, and looks at
methodological and scientific approaches to incor-
porating environmental education into extracurricu-
lar activities.

And from an ecological and value point of view,
education arose from ideas about the relationship of
man with the natural environment, the progressive
and regional nature of the relationship of society
with the natural environment, the relationship of
society with the natural environment. This, in turn,
allows us to study it from a different angle (commu-
nicative, resource, social).

The study emphasises the importance of finding
efficient methods for raising students’ ecological
awareness and integrating particular environmental
value concepts into biology curriculum. To achieve
this, educational materials must be expanded, im-
proved, and organised to reflect the environmental
ideals specified in core curricula.

The study’s objective is to provide scientific evi-
dence and build a framework for teaching biology
in schools that helps students develop a system of
environmental values.

Literature review

The global nature of the ecological issue has
turned the formation of ecological values in the cur-
rent education system into an important task. Rais-
ing students’ environmental awareness and sense of
responsibility is the foundation of sustainable devel-
opment. From this perspective, understanding the
theoretical foundations of forming ecological values
enables the effective organization of the pedagogi-
cal process.

This review places particular emphasis on works
in the fields of pedagogy, psychology, and ecology
that address issues of ecological education and up-
bringing. Attention is also given to both Kazakhstani
and international research. The literature reviewed
has been published within the last 15 years, making
it current and theoretically grounded.

The Meaning and Pedagogical Importance of
Ecological Values

Ecological value is an internal orientation that
forms a conscious and responsible attitude toward
nature and motivates the protection of the environ-
ment. L.M. Ivanov and Z.A. Kozhakhmetova (2010)
consider ecological values as a core component of
personal development. According to them, a system
of values defines students’ behavior and life posi-
tions.

Theoretical Foundations and Concepts

- Value Theory (S.L. Rubinstein, M.M. Bakhtin)
— Values are key factors that guide human behav-
ior. Ecological values shape students’ views of the
world and nature.

- Pedagogy of Sustainable Development (D. Os-
borne, 2002) — Proposes a systematic approach to
developing environmental awareness through edu-
cation.

- Theories of Psychological Development (J.
Piaget, L.S. Vygotsky) — Suggest effective methods
for forming ecological values by considering the de-
velopmental stages of children and adolescents.

Prerequisites for Forming Students’ Ecological
Values

- Psychological Readiness: Shaping students’
attitudes toward nature while considering their age-
specific characteristics (K. Platonov, 2015).

- Social Environment: The ecological culture
of the family, school, and society (N.V. Fedotova,
2017).

- Pedagogical Technologies: Developing values
through games, projects, and hands-on activities
(T.Zh. Baitassova, 2019).

- Material Base and Information Resources:
Multimedia tools and practical lessons.
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According to the reviewed literature, the forma-
tion of ecological values in students occurs at the
intersection of several scientific disciplines and is a
complex process. The interaction between pedago-
gy, psychology, and ecology is especially important
from a theoretical standpoint. Research in this field
focuses on identifying effective methods of ecologi-
cal education and upbringing, considering students’
individual characteristics, and the influence of social
and material factors.

Materials and research methods

A combination of theoretical and empirical meth-
odologies was utilised to attain the research aims. The
study employed a range of theoretical and empirical
methodologies. Theoretical techniques involved the
analysis and synthesis of methodological, educational,
didactic, sociological, psychological, and philosophi-
cal literature. It encompassed the use of prediction,
modelling, and abstraction, alongside the comparison
and generalisation of advancements in both Russian
and international education. Empirical methods en-
compassed pedagogical experiments, questionnaires,
surveys, interviews, the analysis of best practices in
pedagogy, and systematic direct and indirect observa-
tions within educational environments.

Establishing a framework of environmental
values necessitates a precise definition of the term
across philosophy, sociology, and education. In the
absence of this base, formulating an effective system
for cultivating these values becomes challenging.

Understanding environmental values necessi-
tates an examination of the interconnections among
essential concepts such as “value,” “value orien-
tations,” and ‘“emotional-value attitudes towards
nature.” These concepts, grounded in philosophy,
sociology, and psychology, demonstrate how val-
ues affect human behaviour and attitudes towards
the environment, influencing behaviours and de-
cision-making. The notion of “value” is essential
throughout various fields, especially in education.
It includes both concrete and abstract principles
that establish societal norms and direct behaviour.
In the social sciences, values significantly influence
worldviews and ethical standards. Currently, envi-
ronmental values are becoming more significant,
shaping individuals’ perceptions of nature and their
obligations towards it. Education is crucial in fos-
tering these beliefs, although approaches may vary
among cultures. A comprehensive, interdisciplinary
approach is crucial for understanding and fostering
environmental values. This issue surpasses educa-
tion, representing a broader societal challenge that
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requires a fundamental change in humanity’s con-
nection with nature.

The examination of values, value orientations,
and perceptions of reality is a crucial component of
value theory and continues to be a significant sub-
ject in contemporary philosophical discussions. The
examination of human interaction and value systems
has been a primary concern since antiquity. Socrates
(about 470-399 BC) posed the fundamental inquiry
of value theory: “What is good?” Philosophers such
as Aristotle, Heraclitus, Democritus, Confucius,
Lucretius, Plato, Protagoras, and Epicurus scruti-
nised values, investigating their influence on society
and human spirituality. Nonetheless, their concepts
were intricately linked to ontological investigations,
as early philosophers sought to elucidate the nature
of Being—whether through the Cosmos, Nature, or
God-as the foundation for the universal notion of
Good. This historical setting underscores the persis-
tent significance of values in comprehending human
cognition and behaviour. Throughout the Middle
Ages, intellectuals such as Augustine, L.B. Alberti,
L. Valla, Dante, Machiavelli, and Mirandola persis-
tently explored moral principles within the realms
of aesthetics, philosophy, and ethics. T. Campanella
highlighted beauty as a spiritual value, L. Valla ex-
amined morality, and L.B. Alberti regarded beauty
as an autonomous ideal. Nonetheless, as M.S. Ka-
gan (1997) noted, “value” had not yet emerged as
a separate philosophical notion. While early dis-
cussions of values contributed to modern ethical
and aesthetic thought, they were often embedded in
broader metaphysical inquiries, rather than treated
as an independent field of study.

In philosophical discourse, “value” denotes the
significance of various occurrences within human,
social, and cultural contexts, reflecting whether an
entity is regarded as positive or negative by indi-
viduals, groups, or society as a whole. Values serve
as benchmarks for assessing importance, influenc-
ing ethical standards, norms, aspirations, and objec-
tives. As individuals interact with these values, they
create a personal hierarchy of priorities that influ-
ences their worldview and decision-making process.
This personal value system influences behaviour
and reflects the broader cultural and social context
in which individuals reside. This hierarchy consti-
tutes the normative, prescriptive, and evaluative as-
pects of consciousness. In an individual’s psyche,
interests and needs evolve from tangible cravings
to abstract ideals, influencing one’s worldview and
directing behaviour. Values serve as both societal
constructions and fundamental components of indi-
vidual cognition. They connect material reality with
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the domain of ideals, impacting both personal deci-
sions and collective cultural evolution.

The notion of “value” embodies an individual’s
connection with the world, encompassing both in-
tellectual engagement and emotional and experien-
tial dimensions. M.S. Kagan (1997, p. 205) defines
value, in its most expansive interpretation, as “the
significance of an object for a subject.” Psycho-
logically, values manifest as value relationships,
wherein an individual attributes meaning to an ob-
ject. Thus, value is not an intrinsic characteristic
of objects but arises from human engagement with
the external environment. In international research,
the examination of values is significantly shaped by
Clyde Kluckhohn, who perceives them as organised
principles that align and direct human cognition and
conduct. According to Kluckhohn, values provide
coherence to a range of impulses, assisting people
in navigating the common issues of humanity. He
makes a distinction between universal or society
values and personal values, emphasising how both
influence both individual and group behaviour. Val-
ues are recognised as intricate, multidimensional
phenomena with a foundation in the study of men-
tal processes in both domestic and international
psychology research.Values are intricate construc-
tions that embody an individual’s views, goals,
and worldview. An individual’s alignment with
specific values influences their value orientations,
which then directs their behaviour, decisions, and
general life approach. The values an individual pos-
sesses shape their worldview, interpersonal interac-
tions, and decision-making, functioning as a guid-
ing compass for their behaviours and attitudes. This
viewpoint underscores the significance of values in
comprehending human psychology and behaviour,
as they are pivotal in determining our identity and
guiding our life choices.

Numerous research on values differentiate be-
tween social and personal values. Social values
are collectively held by larger groups or society,
embodying common rules and priorities that direct
group behaviour. Personal values are distinct to
each individual, moulded by their experiences and
beliefs, and they affect their decisions and perspec-
tive on the world. Social values establish a shared
framework for groups, whereas personal values
emphasise individual distinctiveness. Social values
influence both communal and individual conduct,
providing understanding of how individuals recon-
cile community expectations with personal convic-
tions. Social values represent collective objectives,
whereas personal values are uniquely expressed,
influenced by individual experiences, cultural heri-

tage, and personal beliefs. It is essential to acknowl-
edge that individual values do not consistently cor-
respond with prevailing cultural standards. Rather,
they serve as a more personalised interpretation of
overarching social standards. This process is influ-
enced by several elements, including upbringing,
life events, and external social dynamics, which
will be examined in greater detail. This dichotomy
underscores the intricacy of value development, as
individuals negotiate the equilibrium between per-
sonal beliefs and cultural norms, influencing their
perspectives and choices.

S.S. Bubnova’s theoretical examination of clas-
sifications of fundamental value orientations (1998)
identified three hierarchical levels within the value
system and value orientations of an individual.

1. The most generalised and abstract values:
spiritual, social, and material;

2. Values that are ingrained in life and expressed
as personality traits;

3. The predominant modes of individual con-
duct as a mechanism for actualising and reinforcing
value-properties.

The foreign researcher M. Rokich made a sig-
nificant contribution to the advancement of value
theory (2009, pp. 210-255). Key tenets of his theory
include:

- a limited number of meaningful and driving
values;

- the systematic organisation of all values.

The second position put forward by M. Rokich
(2009) is especially important for us, as it deter-
mines the application of a systematic approach as
a methodological basis for research. Expanding on
this logic, it makes sense to pinpoint a set of princi-
ples that influence how people interact with and be-
have in regard to the environment; these principles
are known as “environmental values.” Although the
phrase “environmental values” has been used in re-
cent scientific publications, there are still few spe-
cialised works that examine this idea. To understand
the concept of “environmental values”, given its
lack of elaboration in the psychological and peda-
gogical literature, it is necessary to turn to related
fields of knowledge.

For example, the American philosopher Holmes
Rolston III (1990) in his article “Does environ-
mental ethics exist” offers the following definition:
“Environmental ethics is ethics that addresses en-
vironmental problems”. Thus, if we consider value
orientations as “the orientation of a person towards
certain values,” then those that address environmen-
tal problems can be considered environmental val-
ues.
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Environmental values are, in our opinion, a con-
sequence of the reflection of global environmen-
tal problems in the consciousness of all mankind.
The ecological crisis arises from a conflict within
the “nature-society” system, where humanity’s ex-
ploitation of natural resources clashes with the bio-
sphere’s limited capacity to sustain such activities.
This imbalance highlights the tension between hu-
man progress and the Earth’s ecological boundaries.

N.V. Gruzdev (2001) examines the notion of
ecocentric consciousness, highlighting its impor-
tance in relation to humanity’s transition towards
environmental conservation. Gruzdev(2001) posits
that the essential traits of ecocentric consciousness
encompass the acknowledgement of harmonious
growth between humanity and nature as the para-
mount value, with the natural world regarded as in-
trinsically valued. This perspective also dismisses
a hierarchical worldview, promoting an approach
where interactions with nature seek to satisfy hu-
man needs while ensuring the welfare of the entire
natural community, substituting dominance with
collaboration. Gruzdev emphasises that ecological
interactions must adhere to a principle that allows
only activities that preserve fundamental ecological
equilibrium. In this context, nature and its compo-
nents are considered whole subjects of interaction
with people. According to this perspective, ethical
rules are applicable both to human interactions and
to humanity’s relationship with the natural environ-
ment. Furthermore, the evolution of both nature and
humanity is regarded as a coevolutionary process,
with conservation initiatives motivated by the inher-
ent value of nature rather than exclusively by human
interests.

Notwithstanding comprehensive discussions,
the incorporation of environmental values into bi-
ology education remains insufficiently advanced.
A robust approach for integrating these values into
school curricula is absent, and the scientific frame-
works for structuring them remain inadequately
developed. This disparity underscores an urgent
necessity, as the social demand for environmentally
aware persons is not being fulfilled by existing edu-
cational methodologies. Environmental education
should extend beyond ecological facts to encompass
ethical, social, and cultural components, in accor-
dance with the broader notion of sustainable human
development. This perspective perceives environ-
mental concerns as interrelated with social, cultural,
and economic elements, necessitating a comprehen-
sive understanding of environmental values. For
example, appreciating biodiversity or resource effi-
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ciency should motivate initiatives such as conserva-
tion or waste minimisation. A planned framework
for incorporating environmental values into biol-
ogy instruction is vital, bolstered by teacher train-
ing and multidisciplinary approaches. Educational
institutions ought to offer practical applications,
such as community initiatives, to enable students to
recognise the consequences of their activities. By
cultivating environmental principles, education can
allow students to face 2Ist-century concerns and
contribute to a sustainable future.

A. Galang and E. Krutz (1996) assert that envi-
ronmental values are expressed through particular
behaviours that promote sustainable coexistence with
nature. They underscore the acknowledgement of hu-
manity’s profound interdependence with the natural
environment, stressing the imperative of responsible
resource management that amalgamates traditional
wisdom with scientific methodologies. Moreover,
they contend for the inherent value of all living organ-
isms, claiming that biodiversity must be conserved ir-
respective of its direct usefulness to humanity.

A. Galang and E. Krutz(1996) emphasise the ne-
cessity of reducing environmental damage through
sustainable practices, promoting the fair treatment
of all species by recognising humanity’s position as
a steward rather than a dominator of nature. Further-
more, they emphasise the necessity of fulfilling es-
sential human needs within ecological constraints,
guaranteeing equitable access to resources. Their
work underscores the responsibility to future gener-
ations, necessitating the sustainable use of resources
and the minimisation of waste. Furthermore, they
contend that essential human rights—such as free-
dom of thought, expression, and assembly—must be
uniformly respected. Finally, they emphasise the im-
portance of upholding democratic norms, promoting
inclusive decision-making and access to education
as vital elements of a sustainable future.

Similar to this, Y. Szagun and U. E. Mesenho
(1991) propose a list of 10 “green values” that in-
clude “ecological wisdom,” democracy, personal
and social responsibility, nonviolence, decentralisa-
tion, a local community-focused economy, respect
for diversity, global responsibility, and a forward-
thinking mindset.

The examination of global research on environ-
mental values reveals that many specialists fail to
define a distinct set of values that reflect an indi-
vidual’s relationship with nature. This underscores
our view that ecologically optimal human behaviour
is influenced not just by specific ecological objec-
tives but also by a broader spectrum of fundamental
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values. Ecological values might be considered sub-
systems of universal values.

Thus, the most important feature of environ-
mental values is their systemic connection with uni-
versal values.

According to the most general classification
of values, they are divided into two main groups:
objective values (phenomena of the material world)
and subjective (spiritual) values. Objective values
are directly incorporated into a person’s life, be-
come part of his humanized world, and thereby the
world is not only known, but also experienced.

Environmental values can be divided into two
categories: subject-related and subjective. Subject-
related values focus on the physical environment,
including natural resources, ecosystems, and human
activities tied to environmental management, span-
ning from local to global scales. Subjective values,
on the other hand, reflect societal ideals, traditions,
customs, and rules shaped by historical contexts.
These values inspire individuals and groups to strive
for a more advanced civilization, driven by the need
to meet the demands of their time. Together, these
values highlight the interplay between tangible en-
vironmental elements and the cultural, historical,
and ethical perspectives that guide human interac-
tion with nature.

Value systems develop and transform over the
course of societal history, with their significance
reaching well beyond the era of the social groupings
that created them. Values can be broadly classified
into three primary categories. The initial category
comprises universal human values, which function
as ideals applicable to all individuals worldwide, re-
gardless of time or location. These ideals encompass
the globe and signify their fundamental importance
for human existence.

Universal values are interrelated and surpass
particular historical settings, rendering them time-
less. They are integrated through various human
activities and influence how individuals interact
with the world. These values persist across time and
civilisations, shaping individuals’ behaviour and
viewpoints. Social values refer to the norms, regu-
lations, and behaviours that characterise a social
community. These principles represent the group’s
collective consciousness and are associated with
initiatives focused on the development and preser-
vation of nature. Social values develop in tandem
with society’s evolving requirements and prioritise
the welfare of both the community and the environ-
ment. Personal values denote the distinct value sys-
tems possessed by individuals, influenced by their

experiences, beliefs, and introspections. These val-
ues direct human activities and decisions, shaping
how individuals engage with their social and natural
environments. Universal and social values provide
overarching frameworks, whereas personal values
embody particular goals and viewpoints. The sys-
tem of universal values develops in the process of
progressive development of value systems and be-
comes a priority in the modern era.

An ecological value, in its content it bears the
features inherent in any value as an expression of
people’s actively interested attitude to the phenome-
na of reality. “On the one hand, value is an objective
or other real phenomenon of reality that is signifi-
cant to the subject. On the other hand, value is the
phenomenon of a subject’s consciousness of what is
significant in a certain situation.”

K. Stoshkus (1987) elucidates the nuances of
environmental values, asserting that they are influ-
enced by the characteristics of the assessment sub-
jects—natural objects, their intricacy, the diversity of
their interconnections, and their distinctive interac-
tions with other elements within the system, extend-
ing to the biosphere. The ubiquitous interconnection
of nature compels one subject of environmental ac-
tivity to engage with another subject. The particulars
of value orientations are dictated by environmental
requirements and the subject’s interest in the opti-
mal operation of natural systems.

The values of nature have their own characteris-
tics and features inherent in every value, namely, the
expression of a person’s active attitude to the phe-
nomena of the surrounding world, which determines
the orientation of our research towards a personal-
activity approach to learning.

The specificity of moral values is that they
express the subject’s interest in a special object.
Ecological values function in the system of moral
values, becoming the specific content of the latter.
Moral and ecological values permeate many areas
of human activity; ecological values function and
make sense in the areas of direct and indirect inter-
action of the subject with the object of nature, while
moral values permeate all relationships.

The interplay between environmental and ethi-
cal values defines the core of the demands and ne-
cessities stemming from the ecological context.
Consequently, relationships with nature are encom-
passed within the realm of moral phenomena, such
as conscience, responsibility, and home. This indi-
cates that ecological relationships are concurrently,
albeit from a different perspective, moral relation-
ships.
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Moral values form the core of value orienta-
tions, since there cannot be a person who is exclud-
ed from moral relations, whereas sometimes people
can be indifferent in scientific, aesthetic and other
respects.

S. Yanavicius (1987) tried to give a classifica-
tion of environmental values. He builds a system of
environmental values by correlating the specifics of
the functioning of each value and their relationship
to professional morality:

- ecological and scientific (meet the historically
determined needs of society, the development of the
biosphere);

- ecological and aesthetic;

- ecological and economic, which can be further
divided into: ecological-agricultural, ecological-in-
dustrial, ecological-energy, etc.

Our examination of academic literature reveals
that the internalisation of environmental values and
perspectives amplifies individuals’ recognition of
nature’s diverse worth and the indispensable na-
ture of life. It enables individuals to make informed
ethical decisions regarding their relationships with
nature, fostering a feeling of environmental stew-
ardship. This encompasses responsibility for envi-
ronmental conditions, personal health, and the wel-
fare of others.

Results and discussion

An examination of psychological, pedagogical,
didactic, and methodological literature indicates that
the content of biological and environmental educa-
tion encompasses a value component, frequently
evident in research concentrating on emotional and
value-based perspectives towards nature or value
orientations. Nonetheless, it is crucial to acknowl-
edge that, despite the extensive body of research,
environmental values are not regarded as a distinct
component of the curriculum. Moreover, a thorough
framework for cultivating environmental values
within the Biology curriculum is absent. This con-
clusion is corroborated by a survey of 79 biology
educators, which sought to investigate the obstacles
faced by teachers in promoting environmental prin-
ciples. The study aimed to investigate instructors’
views on the significance of imparting environmen-
tal values to students in biology classes and to iden-
tify the challenges faced in integrating these values
into senior-level biology education.
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Table 1 — Results of a survey of biology teachers (in % of the
number of respondents)*

In your opinion, what environmental values should be
developed among schoolchildren?

- life 69%
- the value of nature 82%
- the value of biological diversity 46%
- sustainability of life 54%
- health 56%
- biosphere 23%
;lellatalllrrrfr:lonious relationship between society and 78%

Do you consider it mandatory to form environmental values
in biology lessons?

- preferably 86%
«No,» I said. 3%
- taking into account the students’ preparedness 11%

Who do you think plays the leading role in shaping the
environmental values of a person?

- to the teacher 66%
- parents 53%
- to the homeroom teacher 65%
- teachers of extracurricular institutions 72%
- mass media 49%
- self-formation 7%

Why, in your opinion, is it necessary to form environmental
values?

- knowledge expansion 13%
- formation of environmentally sound activities 63%
- formation of environmental beliefs 42%
- formation of a worldview 54%

*79 biology teachers from Almaty, Taldykorgan participated
in the survey

An analysis of biology teachers’ responses to
the developed questionnaire (Table 1) allows us to
conclude that 86% of respondents consider it desir-
able to form environmental values in the process of
teaching general biology. Arguing that: this “con-
tributes to the formation of a worldview” — 54%,
“the formation of environmentally sound activities”
— 63%, the formation of environmental beliefs —
42%. Thus, it is revealed that teachers are aware of
the importance of forming environmental values in
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the educational process. However, 75% of respon-
dents believe that environmental values are insuf-
ficiently formed among school graduates. The sur-
vey participants believe that the leading role in the
formation of environmental values belongs to the
teacher (66%), the class teacher (65%), and 72% of
respondents indicate the leading role of teachers of
extracurricular institutions. The responses regarding
the values that educators believe should be cultivat-
ed during the Biology course frequently highlighted
essential values such as culture, life, nature, and
spiritual values including kindness, honesty, and
freedom, as well as moral values like humanism,
citizenship, patriotism, and a harmonious relation-
ship between society and nature.

Table 2 — Results of a survey of biology teachers (in % of the
number of respondents)*

What difficulties do you personally encounter in shaping
environmental values?

- poor knowledge of students 66%
- insufficient skills 56%
- lack of interest in the subject 58%
- the influence of the social environment 41%
- heavy workload of students 4%
- insufficient upbringing 38%
At what level are environmental values formed among school
graduates?
- in the full scope of the school curriculum 10%
- over the program 2%
- at an expanded level in connection with the 59,
interests of the individual ’
- at an expanded level in connection with 8%
participation in practical activities ’
- to an insufficient extent 75%
What are the reasons that make it difficult to form
environmental values in biology lessons?
- insufficient study time in training programs 13%
- lack of a value formation system in 2719%
extracurricular activities ’
- organizational difficulties in practical and 1%
extracurricular activities ’
- lack of a scientifically based methodology for v

. 65%
value formation
- lack of a system of environmental values in 43%
relation to the standard of education !

**Since the survey participants could specify several positions,
the total is not 100%

To comprehend the obstacles encountered by bi-
ology educators in imparting environmental values
to 10th-grade pupils, we solicited their identification
of the challenges they individually confront in this
domain. The findings indicated that 66% of partici-
pants ascribed the problem to students’ inadequate
knowledge, 56% identified a deficiency in pertinent
abilities, and 58% cited a lack of enthusiasm in the
subject matter. Moreover, 38% identified insuf-
ficient schooling as a contributing factor. Further
analysis of the responses indicated that the teachers
identified the primary causes of the problem as fol-
lows: Sixty-five percent of respondents emphasised
the lack of a scientifically based technique for im-
parting environmental values, while forty-three per-
cent noted the absence of a systematic framework
of environmental values consistent with educational
requirements.

Thus, studying the practice of teaching biology
has shown that teachers understand the importance
of focusing biology education on the assimilation of
universal and environmental values. The identified
difficulties served as the basis for the development
and scientific substantiation of a methodology for
the formation of environmental values of students
during the study of the Biology course. Research
into the development of ecological values within
school biology education has highlighted a signifi-
cant contradiction: while biology teachers require a
comprehensive methodology for fostering ecologi-
cal values, such a framework is largely absent in
both the theory and practice of biology instruction.
A review of literature related to this issue has re-
vealed ongoing challenges in pedagogical science
across various stages of its evolution. Specifically,
in the context of our study, a contradiction has been
identified between society’s pressing need to cul-
tivate ecological values in individuals and the in-
adequate integration of this objective into biology
teaching methodologies. Additionally, there is a
disconnect between the inclusion of a value-based
component in biological and ecological education
and the lack of a structured, hierarchical system of
ecological values within the school biology curricu-
lum. Summing up, it is necessary to emphasize that
the processes of transformation in society, the re-
form of the education system in Kazakhstan, and the
deepening of the global environmental crisis have
led to the formation of a moral, spiritual, emotional,
and value-based attitude of man to nature in biologi-
cal and environmental education. The ecological
culture of a personality is considered by scientists as
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the goal and result of biological and environmental
education, since culture acts as a regulator of hu-
man-nature relations. Based on the above, the pri-
mary responsibility of schools in the current stage of
societal development is to provide students not only
with systematic knowledge about nature, human-
ity’s place and role in the world, but also to foster a
system of ecological values as the foundation for an
ecological worldview and ecological culture.

Conclusion

Thus, the analysis indicates that environmental
values are integrated into the framework of univer-
sal human values and are closely associated with
general biological, fundamental, spiritual, and moral
values. Consequently, the value system of the Gen-
eral Biology course should incorporate them as es-
sential components. Nature holds universal signifi-
cance, functioning as a universal value, as well as a
biological, cognitive, aesthetic, and material value.
The ecological values encompass the unity and in-
tegrity of nature, the natural environment, biological
diversity, and the sustainability of the biosphere.

Modern classifications and systems of ecologi-
cal values reveal a dissatisfaction with the current
state of our ecological culture and quality of life,
highlighting the need for a more elevated cultural
perspective on natural entities. Environmental val-
ues, in their interaction with moral and universal
values, are shaped by contemporary qualitative ob-
jectification, thereby constructively influencing eco-
logical culture.

The study of various approaches to the classi-
fication of values allows us to draw the following
conclusions, which are important for the implemen-
tation of our research:

1. Environmental values are elements of a per-
son’s need-motivation sphere that encourage an
individual to engage in environmentally sound ac-
tivities based on a certain attitude to nature, the en-
vironment as a whole, its individual aspects or ob-
jects.

2. Ecological values can also be considered as
peculiar “models of due” (A.N.Leontiev), charac-
terizing the individual image of the ideal state of
human-society -nature relations.

3. It is necessary to consider environmental val-
ues and universal human values of the individual as
a single system, the interrelation of the two elements
of which regulates human behavior in relation to the
environment.

Thus, the above analysis and generalization al-
lows us to propose the following definition of the
concept of “environmental values”:

Ecological values are a fundamental component
of the overarching framework of human values, sig-
nifying an individual’s dedication to environmental
sustainability and their comprehension of nature.
These principles facilitate the cultivation of an op-
timal relationship within the interconnected frame-
work of “human-society-nature” and are essential
for promoting ecological culture. They are crucial
in promoting ecologically responsible behaviours
and tackling ecological issues. Based on research
conducted by educators, psychologists, biologists,
ecologists, and methodologists, as well as our own
investigations, we contend that establishing scien-
tific and methodological frameworks is essential for
fostering environmental values in biology teaching.
By integrating systematic, ecological, humanistic,
and personal-activity approaches, we can create a
robust methodology for cultivating these values ef-
fectively.
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nap, 6istim GepyziH dmicTeMeci MeH TapUXBIH 3epTTey OOHMbBIHIIA TEOPHSUIBIK )KOHE KOJITaHOAIIBI 3epTTey HOTIIKEIIepiH, OLtiM Oepy/in
BIICYMETTIK KOHE MCHXO-JOTUSIIBIK CYPaKTapblH, MAMaHIapAbIH KOCION AaspIIbIFbIH, CaTIBICTHIPMAIbI IIEAaroTuKa, HH-KITFO3UBTI Oi-
nim Gepy, TopOueney dicTeMeci MeH NOHASP/i OKBITY/IbIH O/1iCTEMECiH, DJIEKTPOH-/IbI OKBITY MEH JUCTAHLMOH/bI OiTiM Oepy jxkoHe
T.0. KapacTbIpapl. Makananap rexarornka MeH Outiv 6epy Mocernenepi O0HbIHIIA Keeciiel OomiMaepae JKapusuIaHa bl:

- Tapux. 3amanayu 6i7imM Oepy o1icCHaMachl.

- Mawmangap/s! JaspiayIblH ICHXOJIOT MSUTBIK-TIEIaror HKaIbIK Moceelepi.

- TIcuXONOTHsIBIK-TIeIarOT MKAJIBIK, 3ePTTEYIIEp.

- DJIEKTPOHBI OKBITY MEH JUCTAHIIMOH/IBI O11iM Oepy.
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- CanslicTeIpMalsl OiiM Oepy.

- Binim 6epy MeHemKMeHTi.

- KOO uHHOBaUMSIIBIK 1aMYBbI.

- HWuximro3uBTi 6intim Gepy.

- Binim Gepyni erey xoHe 6araiay: OTaHJBIK JKOHE IIETEIIIK ToxKipHoOe.

- Tepbue KYMBICHIHBIH 91iCTEMECI MEH TCOPHSICHI.

- Ilennmepsi OKBITYIIBIH S1iCTEMECI.

Kasipri yaksiTrarel KazakcTanaarsl €3eKTi OaFbITTapFa jKaTajbl:

- Koramzarsl sxyierik e3repictep MIapTHIHIAFBI KacTapAbl TOpOUeIeyIiH ATHOIEIOTOT NKaJIBIK HeTi3aepi.

- Ilemarornka meH Ginim Gepynin ¢unocoduscsl MeH daicHamacs!. [lenaroruka Teoprsuiapsl napajurmManapblHbIH aybICBIMBIL.

- Y7b1 OMIIBUIAPABIH ITeIaroruKaibK KoHenmsiaps! (On-dapadu, Adait Kynanbaes sxoHe T.0.) joHe oapbIH OitiM 6epy-
JIeT1 XKeTiCTIKTepre XKeTyiHiH dJeyeTi.

- IlonuMoeHHETTIK KOHE MYIFTUMOICHUETTIK 0i1iM Oepy KeHiCTiri.

- biniM Gepy camachlH XaJlbIKapalibiK, 3epTTey.

- OKymbUIapABIH aKaIeMHUSUIBIK KOHE (DYHKIIMOHAJIBI CayaTThUIBIFEL.

- Opra xoHe )KOFapbl MEKTeO1 JHUIAKTUKACHIHBIH )KaHA WHHOBAIIUSUIIBIK JKETiCTIKTEPI.

- FourbIMu-rietarorukaibsIK Kapiiap/isl Jaspiiay/iblH )KYHEeCciH Kypy: OTaHABIK XOHE MIeTeI K ToxipHuoe.

- Kasak mexrenrepinzeri 6iiM Oepy Ma3MYHBIHBIH JaMy 9BOMIOIMACHL. Ka3zakcTan aymMarbIHIars! Oipereil MeKTenTep.

«KazYV Xabapmsics!. [TerarornkaisIk FEUIBIMIIAP CEPHSCHI » JKYPHAIIBIHBIH TaKBIPBIITHIK OaFBITTAPBIHA COMKEC KEJIETIH KOHEe
KOJDKa30aHbI peciM/iey Tajantapbl OOHBIHIIA KaTaH PeCiM-/IeNITeH, aBTOP/IBIH (aBTOPIap/IbIH) Ka3aK, OPbIC HEMECe aFbUIIIBIH TiIIe-
piHae OypbIH kapus-JlaHOaFaH MaKaaaapsl KaObUIIaHAIbL.

«KazYV Xabaprusics!. [legarornkalislk FEUIBIMAAP CEPUSICHI » HKYPHAIBI aBTOPIIAPABIH FEUIBIMU KYMBICKA KYKBIFBIH CaKTal (bl
JKOHE XKypHaJFa OipiHIIi XKapusulay KYKBIFBIH JKyMBICIIEH Oipre Oepeni, onsl Oip yaksitta Creative Commons Attribution License
(CC BY-NC-ND 4.0) GotibIHIIIa THIICH3USITANTBI.

JKapusutay nponeciin 6apiIbIK, KaThICYIIBUIAPE, aTall aiiTKaHaa, opoip aBTOp, FEUIBIMH PEIaK-TOP, PELEH3EHT, JKayanThl XaT-
el «Ka3YV Xabapmbichl. [lenarorukaibiK FRUIBIMIAP CEPUSICHI » FHUIBIMH JKYPHAIBIHBIH PeaKIMUIBIK aJIKaChIHBIH MyIIenepi
MIHJIETTI TYpJIE JKapHsiIay ITH-KAaCBIHBIH KaFUajapblH, HOpMaJapbl MEH CTAaHJapTTapblH YCTaHyFa MIHJETTI.

DTHKAIBIK KaFUIaJap/bl caKTay FRUIBIMU JKyPHAIIBIH CallachlH KAMTaMachl3 €Ty JKOHE CaKTay YIIIH Jie, )KapHsilay IpoleciHe
KaTBICYIIBIIAP apachIHAa CeHIM/I )KOHEe KYPMETTI KapbIM-KaTbIHAC KYPY YIIIH /i€ MaHBI3/IbL.

Makanansl xapHsiiay TeJIeMi TeK peIaKIMsIHBIH MaKaJIaHbIH KaObLIJaHFaH IenIiMi XxabapiaMa-ChIHaH KeWiH FaHa JKypri3iiesi.
Kapusinansiv KyHsl — 60000 TeHre

PexBusurrep:

«On-MDapabdu areiHaare Ka3zY Y» KOMMEPIUSIBIK eMeC aKIIHOHEPIIiK KOFaMbl
Hunexe 050040

Mekenxaiibl: Amathl Kanachl, On-Dapadu naHrbuibl, 71

BWH 990140001154

KBE 16

«bipinmi Heartland Jusan Bank» AK

MUK KZ19998CTB0000567141 — Tenre

MUK KZ40998CTB0000567151 — AKLL nomnmapst

BUK TSESKZKA
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MHOOPMALMNA AASI ABTOPOB

Kypuan «Becrank KasHY. Cepust neparorndeckue Haykm» ObUT ocHOBaH B 1992 romy. YupeanTenem U u3aaTeieM KypHaia
sBisieTcs: Ka3axckuil HallMoHaIbHBIA YHHBEPCUTET HMeHH anb-Dapadu. XKypHan nMeet pa3paOOTaHHBIE U YTBEP)KICHHBIE OOIOKKY
U TUTYJIbHBIE JIUCTHI C YKa3aHUEM By3a, BEIXOIHbIE JaHHbIe HoMepa, ISSN, eISSN, cocTasa peakosierun, peAakLinOHHYO IOJIUTHKY,
ITyOMMKaMOHHYIO 3THKY U BeO-CalT.

JKypHan BbIIlyCKaeTcsl IEPUOJUYHOCTHIO 4 pa3a B O,

Crarbu xypHana peructpupytorcs B B/l CrossRef 1 k kaxmoii aBropckoii cratbe o0s3aTenbHo npucBanBaetces DOI — mud-
PpOBO# HACHTH(HHUKATOP 00BEKTa, KOTOPBIN MCHOIB3YETCS ¢ AT 00eCHedeHHs] IIUTHPOBAHMS, CCBUIKM M BBIXOAA HA 3IEKTPOHHEIC
JIOKYMEHTBI.

Kypuan unnexcupyercs: Kazaxcranckoit 6azoit muruposanns (KasbL[) AO «HannoHansHBII HEHTp rocyaapcTBEHHON HAayqHO-
TexHIYecKoi skcneptu3s» (HLTHTD).

XKypnan Taxxke pasmeiier B HayuHoii anekTpoHHo# 6udnuoteke elibrary.ru B OTKPBITOM JOCTYIIE JUIsl YUTATENCH U BKIIOUYEH B
aHAINTHIECKYIo 0a3y maHHEIX «Poccuiickuit nHIeKe HaydHoTo nuTHpoBanusy (PUHLI).

B cocTaBe penakIMOHHOM KOMLIETHy >KypHana MpeICTaBIeHb] BEAyIHE Ka3aXCTAaHCKHE U 3apyOexKHbIe yUCHBIE.

Kypnan cnenyer noiauTHke HHGOPMAIMOHHOW OTKPBITOCTH U JOCTYITHOCTH ITyONMKAIMil aBTOPOB, CTaTbU Pa3MeNIaloTCsl Ha
caifTe )ypHaa Ha TpeX SA3BIKax B IIOJTHOTEKCTOBOM JOCTYIIE.

Hesn 1 3a7a4u KypHaia

Ienb xypHaaa — MyONUKaLHst U OOCYKACHHE PEe3yIbTaTOB HAyYHBIX HCCIICAOBAaHUN B 00IacTH 0Opa3oBaHUs U ITEIaroruKH,
¢dunocopun 00pa3oBaHUs, COIMOIOTHU U TICUXOJIOTHH 00pa30BaHUsl, SKOHOMUKH U MCHEIKMEHTA 00pa30BaHMs UIsi COBEPIICH-
CTBOBAHHS U TIOBBIIICHHUSI YPOBHSI M KQ4€CTBA Pa3BUTHUS Ka3aXCTaHCKOrO 00pa30BaHUs M HAYKH, IPEICTABICHHOCTH UCCIIEI0BAHUI
Ka3aXCTAaHCKUX YYEHBIX B MHPOBOM 00pa30BaTeIbHOM cOOOIIECTBE. B 9TOM OTHOILICHHH JKYpHAI HOCHT HHTETPALIHOHHBII XapakTep
JUIsL TIPEJICTABJICHHUSI PE3yJIbTATOB MCCICHAOBAHHS B 00IaCTH 00pa30BaHMs C TOYKM 3PCHMUS Pa3HBIX COLMAIBHBIX, TYMAHUTAPHBIX H
€CTECTBEHHBIX HAYK: MIEIAarOTMKHU U IICUXOJIOTHH, COIMOIOTHHU U (HHI0CO(DHN, IKOHOMUKH U MEHE/DKMEHTA, IUIAKTHKE U METOTHKAM
00yueHHUs] HAYYHBIX JUCLMIUINH, U3YUeHUS PA3IMYHbIX HAyYHBIX MOIXOI0B K Pa3BUTHIO MUPOBOW U OTEYSCTBEHHOH CHCTEMBI 00-
YUYCHUSI U BOCITUTAHHUSI.

XKypnan npeacraBisieT MIOMAIKY Ul AUCKYCCHIA [0 peain3alii COBPEMEHHBIX peopM 00pa30BaHuUs ¢ HAYIHON TOYKH 3pe-
HHUS 110 JIOLIKOJIBHOMY, IIKOJIBHOMY, BY30BCKOMY H ITOCJICBY30BCKOMY OOpa30BaHHIO; pealn3aliid BO3MOKHOCTH Hay4HO-00paso-
BAaTEJILHOTO COTPYIHUYECTBA YHUBEPCUTETCKUX YUEHBIX M YUHUTEJEH MIKOJ, IICHXOJIO0rOB 00pa30BaHMsl, COLMAIBHBIX PA0OTHHKOB,
9KOHOMHCTOB 1 (HUI0COPOB, Bpaueii; OTpaKeHHUsI IEPEIOBbIX HAYUHbBIX PE3yJIbTATOB UCCICAOBAHHMN, TPE3CHTAIIMU COTPYIHUIECTBA
OTEYECTBEHHBIX U 3aPYyOEIKHBIX YIEHBIX.

IpenmyiiecTBa MyOIUKALMI B )KypHAJIE — HAydHasi HOBH3HA, HAyKOEMKOCTh, BRICOKUI YPOBEHb 0TOOpA CTarei — YHUKAIbHOCTh
1 PELICH3UPOBAHUE CTaTell HE3aBUCHMbBIMHU IKCIEPTAMHU, MEXKIUCIUILUTHHAPHBIN XapakTep paccMOTpeHHs: pobieM 00pa3oBaHus U

Ap.

3agaum KypHaJa:

- OcBellieHHe HOBBIX HAyYHBIX PE3YIbTaTOB (pyHAAMEHTAIBHBIX, IIPUKIAIHBIX, HHHOBALMOHHBIX NCCIIEIOBAHMI, TPOBOANMBIX
B pa3HbIX perrnoHax Kazaxcrana u 3a pyOexoM B 00iacTu 0Opa30BaHUs U NEJArOrMKU Ha TPEX SA3BIKAX — Ka3aXCKOM, PYCCKOM, aH-
TJINHACKOM;

- locTynmHOCTB 1 00CYKAE€HHE PEe3yIbTaTOB HAYYHBIX HCCIICOBAHUH, MEKTYHAPOAHBIX H OTEUECTBEHHBIX TPYIIIT YUCHBIX — Ie-
JIaroroB, ICUXO0JIOTOB, COLIMOJIOr0B, YYUTEIICH, IPAKTHKOB B UX COTPYHUYECTBE U KoJutabopaluy;

- MaTerpamnms noaxonoB 0Te4eCTBEHHON ICHXOJIOTO-IIEarOrHYecKoil M 3apyOeKHOi 00pa3oBaTeIbHON HAyKH, JEMOHCTpPAIHS
CIIOXKHBIX AN3aiHOB HCCIEIOBAHMSA C KOIMUECTBEHHOH U KaueCTBEHHOH BaJMIHOCTBIO MOIYyYEHHBIX PE3ylIbTaTOB HCCISIOBAHNS,

- OTpakeHue pe3y/IbTaToOB HAYYHBIX UCCIICA0BAHMI Ka3aXCTAaHCKUX U 3apyOe)KHBIX aBTOPOB B MHPOBOM 00pa30BaTEIbHOM CO-
o0IIecTBe MOCPEICTBOM BKIIFOUEHHS JKypHala B MUPOBBIE, MEXKTyHapOIHbIe 0a3bl JaHHBIX JKYPHAJIOB U CTATeH;

- [IponBuskeHUE U peKIaMa Ka3axCTaHCKOH MeJarornueckoif HayKy, HayIHBIX IIKOJI K HOBBIM MHPOBBIM JOCTHKEHUSIM;

- Cozpanue cpesibl OTKPBHITOCTH M JOCTYITHOCTH 00CYIK/ICHHUS Pe3yIbTaTOB HAYYHBIX UCCIIEI0BAHNIT MOJIOJIBIX YUCHBIX — JJOKTOP-
anToB PhD;

- [locTenenHoe yBennueHUe JOIM CTAaThEeH HA aHMITHHCKOM s3bIke — 10 20-30%, 1 ap.

TemaTH4eckne HaNpaBJIeHHUs KypHAIa

MarepuaJisl )KypHajaa OCBEIIAOT IMUPOKHIA KPYT MpoOIeM B 00JIACTH MEIarOTHKH U Pa3BUTHsI 00pa30BaHUsI — HAy4HBIC 00305,
Pe3yabTaThl TEOPETUUESCKHUX M IPAKTHUECKUX HCCIICOBAHUM 110 HCTOPUH ¥ METOIOIOTHH 00pa30BaHNs, COIIMAIBHEIM U IICHXOJIOTH-
YEeCKHM BOIPOcaM 00pa-30BaHusl, MPO(HECCHOHATBHOM MOATOTOBKE KaApOB, CPABHUTEIBHON MEAArornke, MHKIIO3UBHOMY 00pa3oBa-
HUIO, METOJMKH IIPEIIOAABaHMs PEIMETOB U METOIMKH BOCIIMTAHUS, DJIEKTPOHHOMY O0YyUYESHHIO U TUCTAHIHOHHOMY 00pa30BaHUIO
u 1p. CTarey MyOIMKYIOTCS O CIESIYIOMIMM pa3/ieiiaM IeIaroTuKu U IpodiieM 00pa30oBaHMsL:

- Hcropus. MeTononorust COBpeMeHHOro 00pa3oBaHusl.

- Ilcuxomnoro-nenarornaeckue npooiieMbl TPOPeCCHOHATBHO MOATOTOBKY CIIEIIHAINCTOB.

- Ilcuxomnoro-negarorndeckue UCCIeA0BaHNUS.
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- DnexkTpoHHOE 00yueHHe U JUCTAHIIMOHHOE 00pa3oBaHUeE.

- CpaBHutensHoe 00pa3oBaHueE.

- MeHemxkMeHT 00pa3oBaHusl.

- llHHOBanMoHHOE pa3BUTHE BY30B.

- MHuximo3uBHOE 00pa3oBaHue.

- OrueHka 1 u3MepeHe B 00pa30BaHUM: OTEUSCTBECHHBII U 3apyOeKHBII OIBIT.

- Teopus 1 MeTOMKA BOCIIUTATEIBHON PaOOTHL.

- Meroaunka npernogaBaHus AUCIUTLIHH.

TexymuMy akTyaabHBIMH HalpaBiIeHHsIMH B KazaxcraHe siBIsIoTCS:

0 DTHONEIAarorndeckue OCHOBBI HAIIMOHAIBLHOTO BOCITUTAHMS MOJIOJIE)KH B YCIOBHSIX CHCTEMHBIX U3MEHEHHH B O0IIECTBE.

o ®unocohust 1 METOROIOTHSI ETArOTHKY 1 00pa3oBaHusl. [lapagurMalibHbIe CIIBUTH B TEOPHSIX MEarOTHKH.

o [lemarornyeckue KOHLENIMN BeIHKNAX MbIciauTenei (anb-Papadbu, Adait Kynanbaes U Jip.) U UX MOTEHIMAN B JIOCTIXKEHUN
YCIIEX0OB B 00pa30BaTeJILHOM IIPOLIEcCe.

o [lonukynerypHOE M MYJIBTHKYIBTYPHOE 00pa30BaTeIbHOE IIPOCTPAHCTRO.

0 MexyHapoHbIe HCCIIeIOBaHUS KadecTBa 00pa30BaHMsI.

0 Akxazemudeckas ¥ (GyHKIMOHAIbHAS TPAMOTHOCTD 00yYalOIINXCS.

o HoBble nocTikeHNss HHHOBAIMOHHON JUIAKTHKA CPEAHEH M BBICIIEH IITKOJIbL.

o Cozmanne cUCTEMBI ITOJIrOTOBKY HAyYHO-NIEArOTHYECKNX KaJPOB: OTEUECTBEHHBIH U 3apyOeKHBIH OITBIT.

0 DBoIIONNS Pa3BUTHS COAEPIKAHMSI 00Pa30BaHMs B Ka3aXCKUX IIKOJIaX. YHHUKAIbHbIE IIKOJIBI Ha TeppuTopuu Kasaxcrana.

Jnst myOnukanun B xypHaie «Bectauk KasHY. Cepus neparornueckye HayKm» IPHHAMAIOTCS paHee He OITyOJIMKOBaHHBIE aB-
TOPOM (QBTOpPaMHM) CTaThbH Ha PYCCKOM, Ka3aXCKOM HJIM aHIJIMHCKOM SI3bIKE, KOTOPBIE COOTBETCTBYIOT TEMaTHYECKUM HaIPaBICHHUSIM
JKypHaia 1 0opMIIEHBI CTPOTO IO TpeOOBaHHUAM O(DOPMIIEHHS PYKOIIHCH.

ABTopHI crareii xxypHana «Bectauk KasHY. Cepust negarorndeckue HayKim» COXPaHSIOT 32 cO0OI MTPaBo aBTOpa HA HAYYHYHO
paboTy | IepearoT )KypHaly IIpaBo IIepBOi MyOINKAIK BMecTe ¢ pabOoToMH, eIMHOBPEMEHHO JINIEH3UPYs ee 1o juien3un Creative
Commons Attribution License (CC BY-NC-ND 4.0). Bce yyacTHuKH nponecca MyOIuKaluy, a IMEHHO, KaX/IbIi aBTOp, HayYHBIH
PEIaKTop, PEIeH3eHT, OTBETCTBEHHBII CEKpeTaph, WICHBI PEJaKIMOHHONH KOoJUIerHn Hay4dHoro xkypHana «Becrank KasHY. Cepus
Hearoryeckue HayKm» 00si3aHbI 0€3yCIIOBHO MIPUISPKUBATHCS IPUHIUIIOB, HOPM M CTaHIapTOB ITyOIHKannoHHOH STHKH. Cobimio-
JICHUE STUYECKHUX IPHHIIMIIOB SIBJISIETCS BXKHBIM KaK JUIsl 00SCIIeUeHUsI U MOIepIKaHHs Ka9eCTBa HAyYHOTO JKypHaa, TAakxkKe 1 JUIs
CO3/IaHHMs JIOBEPUTEIIBHBIX U YBAKUTEIBHBIX OTHOIICHUN MKy YIaCTHUKAMH IIpoIiecca IMyOInKaIiH.

OrmraTa IPOU3BOIUTCS TOJIBKO MOCJE MPHHATUS CTaThbH K IyONHMKaMy M coobmeHus penakuu. CTOMMOCTD ITyONIHKauy —
60000 TeHre.

PexBuzuTsr:

Hexommepueckoe aknmonepHoe odmiecTBo «Kazaxckuii HallMOHaJIbHBIN yHUBEPCUTET UMEHH aib-Dapadm»y
Hunexe 050040

Anpec: . Anmartel, ip. Ane-®apabdu, 71

BIH 990140001154

KBE 16

AO «First Heartland Jysan Bank»

NHK KZ19998CTB0000567141 — Tenre

NHK KZ40998CTB0000567151 — USD

BUK TSESKZKA
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INFORMATION FOR AUTHORS

Journal of Educational Sciences was founded in 1992. The founder and publisher of the journal are Al-Farabi Kazakh National
University. The journal has developed and approved cover and title pages indicating the university, the output data of the issue, ISSN,
eISSN, the composition of the editorial board, editorial policy, publication ethics and website.

The journal is published 4 times a year.

Journal articles are registered in the CrossRef database and each author’s article is neces-sarily assigned a DOI-a a digital object
identifier that is used to provide a citation, reference and access to electronic documents.

The journal is indexed by the Kazakhstani Citation Database of JSC “National Center for State Scientific and Technical Exper-
tise”.

The journal is also available in the Scientific Electronic Library elibrary.ru in open access for readers and included in the analyti-
cal database “Russian Science Citation Index .

The editorial board of the journal includes leading Kazakh and foreign scientists.

The journal follows the policy of information openness and accessibility of authors’ publi-cations, articles are published on the
journal’s website in three languages in full-text access.

Purposes and objectives of the journal

The purpose of the journal is to publish and discuss the results of scientific researches in the field of education and pedagogy,
philosophy and education, sociology and psychology of edu-cation, economy and management of education for the improvement
of the level and quality of de-velopment of Kazakhstani’s education and science, the representation of researches of Kazakhstani
scientists in the world educational community.

In this regard, the journal has an integrative character for presenting the results of research in the field of education from the
point of view of various social, humanitarian and natural scienc-es: pedagogy and psychology, sociology and philosophy, economy
and management, didactics and methods of teaching scientific disciplines, studying various scientific approaches to the develop-ment
of the world and domestic system of education and upbringing.

The journal provides a platform for discussing modern educational reforms from a scientific point of view on preschool, school,
university and postgraduate education; implementing the pos-sibility of scientific and educational cooperation between university
scientists and school teachers, educational psychologists, social workers, economists and philosophers, doctors; reflecting ad-vanced
scientific research results, presenting cooperation between domestic and foreign scientists.

Advantages of publications in the journal — scientific novelty, research intensity, high level of selection of articles-uniqueness
and peer review of articles by independent experts, interdiscipli-nary nature of consideration of educational problems.

The objectives of the journal:

- Covering of new scientific results of fundamental, applied, innovative research conducted in different regions of Kazakhstan
and abroad in the field of education and pedagogy in three languages-Kazakh, Russian, English;

- Accessibility and discussion of the results of scientific researches, international and domes-tic groups of scientists-peda-
gogues, psychologists, sociologists, teachers, practitioners in their cooperation and collaboration;

- Integration of approaches of domestic psycho-pedagogical and foreign educational science, demonstration of complex re-
search designs with quantitative and qualitative validation of the obtained research results;

- Reflection of the results of scientific researches of Kazakhstani and foreign authors in the world educational community by
including the journal in the world, international databases of journals and articles;

- Promotion and advertising of Kazakhstani pedagogical science, scientific schools to new world achievements;

- Creating an environment of openness and accessibility to discuss the results of scientific re-searches of young scientists-PhD
students;

- A gradual increase in the share of articles in English —up to 20-30%, etc.

- Review articles of specialized researches in the field of education;

- Original scientific articles with new scientific achievements, experimental pedagogical and experimental data in the field of
education;

- Reviews and reviews of various new scientific studies, monographs and textbooks;

- Editorials, comments or summaries on ongoing scientific events, discussions of educational regulations, etc.

Thematic directions of the journal

The materials of the journal cover a wide range of problems in the field of pedagogy and edu-cation development — scientific re-
views, results of theoretical and practical researches in the history and methodology of education, social and psychological issues of
education, professional training, comparative pedagogy, inclusive education, methods of teaching subjects and methods of upbring-
ing, e-learning and distance education, etc. Articles are published in the following sections of ped-agogy and problems of education:

- History. The methodology of modern education.

- Psycho-pedagogical problems of professional training of specialists.

- Psycho-pedagogical researches.
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E-learning and distance education.

Comparative education.

Management of education.

Innovative development of universities.

Inclusive education.

Evaluation and measurement in education: domestic and foreign experience.
Theory and methodology of upbringing work.

Methods of teaching disciplines.

Current relevant directions in Kazakhstan are:

Ethno-pedagogical foundations of national education of young people in the context of sys-temic changes in society.
Philosophy and methodology of pedagogy and education. Paradigm shifts in the theories of pedagogy.
Pedagogical concepts of great thinkers (al-Farabi, Abay Kunanbayev, etc.) and their poten-tial to achieve success in the edu-

cational process.

Multicultural educational space.

International studies on the quality of education.

Academic and functional literacy of students.

New achievements of innovative secondary and higher school didactics.

Creation of a system for training scientific and pedagogical personnel: domestic and foreign experience.

Evolution of the development of the content of education in Kazakh schools. Unique schools on the territory of Kazakhstan.

It is accepted previously unpublished articles by the author (s) in Kazakh, Russian or Eng-lish for publication in the journal
“Bulletin of KazNU. The pedagogical sciences series”, which correspond to the thematic directions of the journal and are designed
strictly according to the re-quirements of the manuscript.

The authors of articles of the journal “Bulletin of KazNU. The pedagogical sciences series” (Journal of Educational Sciences)
retain the author’s right on scientific work and pass the journal right of first publication with the work simultaneously licensing it
under the Creative Commons Attribution License (CC BY-NC 4.0). All participants in the publication process, namely, each author,
scientific editor, reviewer, executive secretary, members of the editorial board of the scien-tific journal “Journal of Educational Sci-

ences”

are obliged to unconditionally adhere to the princi-ples, norms and standards of publication ethics. Compliance with ethical
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