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FROM READINESS TO PRACTICE:
ARE PRE-SERVICE TEACHERS PREPARED
FOR DIGITAL INSTRUCTIONAL PRACTICE?

Digital transformations in the academic domain demand a high level of readiness for digital instruc-
tional practice among pre-service teachers. Future educators’ advanced digital skills have a positive
impact on the quality of the teaching process and learners’” academic outcomes. However, despite the
high level of digital competence and positive attitude towards technology implementation, future teach-
ers undergo constraints in the authentic setting to apply digital tools and platforms. The purpose of the
paper is to identify pre-service teachers’ current preparation for digital instructional practice and make
comparisons between self-reported and observed data. Quantitative research design was employed to
answer the research questions; data collection tools included the survey and structured observation
checklists. The research involved 97 third- and fourth-year students from the Kazakh National Women'’s
Teacher Training University. The differences between self-assessed and observational outcomes were
measured through Spearman’s correlation. The findings reveal a moderate level of digital preparation
and a considerable theory-practice gap. The theoretical value lies in creating a holistic comprehension
of digital readiness. Practically, the results can empower university authorities to update the training
curriculum focusing on the teaching components which were presented in the paper. Moreover, taking
into consideration the significant gaps of the digital elements may be the basis of the innovative com-
prehensive framework.

Keywords: digital competence, digital readiness, pre-service teachers, digital instructional practice,
pedagogical practice.
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AaibIHAbIKTaH 6acTan TaXipubere AeniH:
60AaLuak, MyFaAiMAep LMPABIK, OKbITY TaXipubeciHe AalbiH 6a?

AKaAEMMSIABIK, CaAaHblH LMMPABIK, TYPAEHAIPYAepi OoAallak, MyFaAiMAEPAIH UMMPABIK, OKbITY
npakTMKacbiHa AQMbIHAbIFbIHbIH >KOFapbl AEHreiiH TaAan eTeAi. boAallak MyFaAiMAEPAIH 03bIK, LMdp-
AbIK, A@FAbIA@PbI OKY MPOLECIHIH canacbiHa XK8HE OKYLIbIAAPAbIH OKY HOTUXKEAEpiHe OH, 8CepiH TUri-
3eAi. Aranaa UMQPABIK, KY3bIPETTIAIKTIH >KOFApbl AEHreliHe KoHe TEXHOAOTMSHbI eHri3yre AereH oH,
Ke3Kapacka KapamacTaH, 6oAallak, MyFaAiMAEp LIMQPABIK, KYPAAAAP MEH MAAT(OPMarapAbl KOAAAHY
YWiH LWbIHaMbl >KaFAaMAQ LIEKTeyAepre yuiblpanAbl. XXyMbICTbIH MakcCaTbi-O0AaLLaK, MyFaAIMAEPAIH
LUMPABIK, OKbITY AEHIeMiH aHbIKTay >KoHe 63iH-63i ecen 6epy MeH 6akbIAaHaTbIH AEPEKTEPAI CAAbICTbI-
py. 3epTTey cypakTapbliHa Xayarn 6epy YLiH CaHAbIK, 3epTTey AM3aiiHbl KOAAAHbIAAbI, AEPEKTEPAI XK~
Hay KypaAAapbl CayaAHama MeH KYPbIAbIMABIK, 6aKbiAay MapakTapbiH KamTbiAbl. 3epTTeyre Kasak, yAT-
TbIK, KbI3AAp MEAArorMKaAblK, YHUBEPCUTETIHIH 3-4 KypCblHAQ OKMTbIH 97 CTYAEHT KaTbICTbl. ©O3iH-03i
Gararay MeH OakbiAay HOTMXKEAEPIHIH apacbiHAAFbI arblpMallblAbIKTap CrvpMaHHbIH KOPPEASLMSIChI
apKbIAbl ©ALIEHAI. HaTuxkeAep UMDPABIK, AAMbIHABIKTbIH KAAbINTbl AEHIeMiH XKoHe TEOPUSIAbIK >KaHe
NPakTUKAAbIK, TOXXIipMOEAE alTapAbIKTal aALIAKTbIKTbl KepceTeAi. TeOpUSIAbIK, KYHABIABIK, LIMGOPABIK,
AabIHABIK, TyPaAbl TyTac TYCIHIK KaAbINTACTbIPYAQ >KaTblp. IC Xy3iHAE HOTMXKEAep yHMBepcUTET bGac-
LLUBIAbIFbIHA MaKaAAAQ YCbIHbIAFAH OKbITY KOMIMOHEHTTEPIHE Ha3ap ayAapa OTbIpbIn, OKY OarAapAama-
CbIH XKaHapTyFa MyMKIHAIK 6epeai. CoHbIMEH KaTap UMMPAbIK, SAEMEHTTEPAIH €AEYAI OAKbIAbIKTapbIH
eckepe OTbIPbIr, MHHOBALIMSIAIK, KELIEHA]T KYPbIAbIMHbIH, HETi3i GOAYbI MYMKIH.

Tyiin ce3aep: UMMPAbIK KY3bIPETTIAIK, UMMPABIK AaMbIHAbIK, GOAALLaK, MyFaAiMAEP, LUMQPAbIK,
OKbITY MPaKTUKAChl, MeAArormKaAbIK, MPakT1Ka.

4 © 2026 Al-Farabi Kazakh National University
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OT rotoBHOCTM K NMPAKTUKE: FOTOBbI AU OYAYLLME YUUTEAS
K uMPpPOBOI y4eOHONH AESTEeAbHOCTH?

Lindposble npeobpasoBaHus B akaaemMmnueckon cdepe TpebyloT oT ByAYLIMX NPEernoAaBaTeAer Bbl-
COKOr0 YPOBHS FOTOBHOCTM K MPAKTUKe LUM(pPOoBOro obyueHms. MNpoaBUHYTbie LmMcpoBble HaBbIKK By-
AYLIMX NEAAroroB OKasblBAIOT MOAOXKMTEABHOE BAMSIHME Ha KQueCTBO y4ebHOro npouecca u akapaemu-
yeckue pesyAbTaThl yyalmxcst. OAHAKO, HECMOTPS Ha BbICOKMIA YPOBEHb LIM(PPOBOI KOMMETEHTHOCTHU
1 NMO3UTUBHOE OTHOLLIEHME K BHEAPEHUIO TEXHOAOT UM, BYAYLLIME YUMTEAS CTAAKMBAIOTCS C TPYAHOCTSIMM
B NMPUMEHEHMUU LMPPOBbIX MHCTPYMEHTOB 1 NAAT(OPM B pearbHoM ob6cTaHoBke. Lleab ctatbu — onpe-
AEAUTH TEKYLLYIO MOAFOTOBKY YUMTEAEN K MPaKTUKam LUMMPOBOro obyyeHus 1 NpoBecTy CpaBHeHue
MEXAY AQHHbBIMU, MOAYYEHHbIMU OT CaMUX YUUTEAEN, U AQHHBIMU HAOAIOAEHUIT CCAEAOBaHUS. AAS
OTBETa Ha BOMPOChI UCCAEAOBAHMS BbIA UCMOAb30BaH KOAMYECTBEHHDIN NMOAXOA K MCCAEAOBAHMIO, MH-
CTPYMeHTbl c6opa AQHHbBIX BKAKOUYAAM OMPOC M CTPYKTYPUPOBAHHbIE KOHTPOAbHbIE CMIMCKM HabAOAE-
HWIA. B nccaepOBaHMU NMPUHSAM yyacTre 97 CTYAeHTOB 3—4 KypcoB Ka3axXxCKOro HalMOHAAbHOIMO >KeH-
CKOro yHuBepcuTeTa. Pazanums MexxAy pesyAbTaTamu CamMOOLIEHKM M HabAIOAEHUI BbIAM M3MepEHbI
C nomoLbio kKoppeAsumn CnivpmeHa. [oAydeHHble pe3yAbTaTbl CBUAETEABCTBYIOT O CPEAHEM YPOBHE
UMPOBON MOATOTOBKM U 3HAUUTEABHOM PaspbiBe MEXAY TEOPUEN M NMPaKTUKON. TeopeTuyeckas LieH-
HOCTb 3aKAIOYAeTCs B CO3AAHMM LLEAOCTHOrO MpPeACTaBAeHMS O UMpoBor rotoBHOCTM. Ha npakTu-
K& pe3yAbTaTbl MOTYT MOMOYb PYKOBOACTBY YHMBEPCUTETOB OOGHOBUTH yuyebHble NMporpamMmbl, YAEAMB
0co60e BHUMaHME y4eOHbIM KOMIMOHEHTaM, KOTopble BbIAM NPeACTaBAEHbI B CTaThe. boaee Toro, yuer
3HAUUTEAbHbIX MPOOGEAOB B LIMPOBbLIX IAEMEHTAX MOXET CTaTb OCHOBOW MHHOBALIMOHHOM BCEOObeM-

AIOLLLe CTPYKTYpBbI.

KatoueBble cAoBa: LMpoBas rpaMoOTHOCTb, LM(PPOBasi FOTOBHOCTb, GyAylMe yunTeas, umdposas

yqe6Ha9| NMpaKThkKa, nepAarormvyeckad npakTmka.

Introduction

The educational sector is exposed to transforma-
tions due to the rapid development of digitalization.
Digital components, which are implemented in the
instructional practice enable positive academic out-
comes (Aduwa-Ogiegbaen, 2009; Pandita & Kiran,
2023) and provide improvements in educational
benchmarks (Hanell, 2018). Foreign language edu-
cation requires innovative teaching approaches with
digital elements to encourage the development of re-
ceptive and productive language skills (Ghanizadeh
et al., 2015). Moreover, it has a positive impact on
boosting students’ motivation and provoking their
interests in learning a foreign language (Golonka et
al.,2012). Teacher is a key figure of digital pedagog-
ical implementation; it is essential to prepare future
educators to use not only technical skills but also to
be able to integrate effective pedagogical strategies
in digital education. In other words, future teachers
should have the capabilities to combine pedagogi-
cal and technological elements effectively in the
teaching process. Traditional instructional practice
might be improved through the implementation of
technology using digital tools and resources which
encourage an engaging learning environment. The
accessibility to digital platforms and educational ap-

plications allow us to adapt lesson delivery to meet
the learning objectives. Hence, technological ad-
vancements require meaningful implementation of
digital elements into instructional practice in foreign
language classes.

Many studies related to pre-service teachers’
preparation for technology integration focused on
the factors influenced the level of digital competence
(Dolezal et al., 2025; Yang et al., 2022). Otherwise,
some studies are dedicated to evaluating future
teachers’ digital competence, especially measuring
the level of it (Cebi & Reisoglu, 2020; Haslaman
et al., 2024). Thus, most research is based on as-
sessing the level of digital preparation and factors
which affect it. In the Kazakhstani context, some
researchers evaluate pre-service teachers’ attitudes
and readiness for digital education (Kurebayeva et
al., 2025). Along with that, some studies focused
on exploring future teachers’ experiences, chal-
lenges, and perspectives in terms of digitalisation
of instructional practice (Nurbekova & Nurbekov,
2023; Nogaibayeva, A., 2023). In other words, Ka-
zakhstani researchers have examined pillars that af-
fect the development of digital competence without
exploration of authentic teaching practices. Little
has been explored about comparative analysis of
self-assessed preparation and observational out-
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comes of digital instruction for pre-service teachers
to facilitate the process of teaching with technology-
integrated components.

The aims of the research are to explore the cur-
rent preparation of pre-service teachers for digi-
tal instructional practice and compare pre-service
teachers’ self-reported data and observed adoption.
It leads to the following research questions:

1. To what extent are pre-service teachers ready
for digital education?

2. How do pre-service teachers integrate the ele-
ments of digitalization into their foreign language
teaching practices?

The contribution of the research lies in the prep-
aration and implementation digital elements in the
teacher education curriculum and creating condi-
tions for digitally enhanced teaching:

- The incorporation of digital components into
the curriculum enables the development of digital
pedagogy and reflective digital practice involving
alignment with innovative teaching approaches.

- The outcomes encourage pre-service teachers
to utilize knowledge in real educational settings,
which has a positive impact on practical pathways.

- Digital transformation fosters pre-service
teachers to move beyond the traditional classroom,
focusing on the usage of diverse digital tools.

Literature review

The level of digital competence indicates the
pre-service teachers’ preparedness for a tech-driven
classroom, embracing knowledge, skills, and at-
titudes which foster the process of technology in-
tegration (Redecker & Punie, 2017). Nowadays,
digital competence holds special attention in teacher
education as technology is evolving rapidly. Conse-
quently, it requires efficient technology integration,
which is impossible without technological readiness.
It is a vital tool that allows to enhance technologi-
cal knowledge and implement it in hands-on prac-
tice (Masoumi, 2021). Dolezal et al.’s study (2025)
revealed that the majority of pre-service teachers
are not sufficiently prepared for teaching in a tech-
nology-driven classroom. They connected it with
different factors, one of the main determinants was
related to specialization and practical experience,
namely, STEM students tend to have a higher level
of digital competence compared to non-STEM stu-
dents. Another indicator is the limited digital train-
ing at university, so pre-service teachers are likely
to boost the level of digital competence outside the
teaching institutions to meet the demands of a model
digital society. As a result, researchers insisted on

the systematic implementation of the components to
promote digital competence into the university cur-
riculum. Socio-demographic factors have been ex-
plored in the Yang et al’s. study (2022), it revealed
that older pre-service teachers demonstrated a high
level of digital competence in comparison to the
younger generation. In this case, it is possible to or-
ganize adequate preparation for a digitally enhanced
learning environment, taking into account the fea-
tures of different levels of digital preparation. In ad-
dition, it was supposed that different factors might
remarkably affect the ratings of digital competence
embracing future educators’ attitudes and the signif-
icance of role models. Thus, the formation of digital
competence is exposed to various factors that might
be divided into personal and contextual.

Various studies are dedicated to exploring pre-
service teachers’ perceptions, experiences, and
opinions towards the digitalisation of teaching prac-
tices. The study conducted by Jimarkon et al. (2021)
revealed that future teachers are positive about their
digital pedagogical experience; nevertheless, it
was found that they have minimal practice in digi-
tal implementation. Furthermore, they commonly
tend to apply a considerable number of digital tools
with the purpose of visualisation to grab learners’
attention and bring them into the process. Hence,
the outcomes of the research indicate the need for
boosting pre-service teachers’ digital literacy to
promote innovative digital instructional practices.
Meantime, future educators utilise popular, ready-
made materials suggested by digital platforms. Al-
though some pre-service teachers are likely to adapt
or modify teaching materials, a significant number
of student teachers primarily use existing resources
(Area-Moreira et al., 2023). The researchers noted
that regular application of ready-to-use resources
lead to the pre-service teachers’ limited ability to
meet individual students’ needs and abilities. Oth-
erwise, it is a powerful tool to support future educa-
tors in their early career paths while adaptation and
developing professional autonomy. Technology has
revolutionized the educational process, suggesting
new avenues to make teaching and learning interac-
tive and promote contemporary skills necessary in
today’s world. Implementing digital tools fosters the
development of digitally advanced forms of forma-
tive assessment and effective differentiated strate-
gies. Pre-service teachers highlighted the benefits of
digital tools to meet students’ uniqueness and learn-
ing styles and to transit from teacher-led instruction
to student-centered (Sabourianzadeh & Ahmadi,
2023). Additionally, it was underscored that stu-
dent progress might be tracked immediately, and it
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created more opportunities for bridging knowledge
gaps and enabling personalized instruction. Hence,
integration of technologies contributes to an effec-
tive learning environment through instant results
and personalization.

The majority of pre-service teachers evaluated
their level of digital competence highly; however,
they perceived their preparation program as moder-
ately effective (Alnasaib, 2023). Zhang et al. (2023)
stated that proficiency in digital competence should
extend beyond the superficial application of tech-
nologies, underscoring the significance of pedagogi-
cal elements. It highlights the equal importance of
pedagogical and technological elements in technol-
ogy integration. Thus, the level of pre-service teach-
ers’ readiness for digitalized instructional practice
is contingent not only on the quality of university
curriculum but also on self-related dispositions mat-
ter. Possessing knowledge of technology implemen-
tation does not guarantee effective integration into
teaching practice. Liu (2012) stated that although
pre-service teachers’ perception of digital skills is
positive, they faced difficulties in technology inte-
gration in the authentic setting. Similarly, future ed-
ucators expressed positive attitudes towards digital
tools, yet they experienced obstacles in realizing the
significance of pedagogical-technical components
(Andreasen et al., 2022). Therefore, it emphasizes
the discrepancy of the actual level of digital compe-
tence and real classroom practices.

In the Kazakhstani context, Kurebayeva et al.
(2025) explored pre-service teachers’ attitudes to-
wards digital tools in language teaching, it was re-
vealed that student teachers were positive in terms
of digitalization of the lessons and highlighted ben-
eficial effects on learners’ incentive and engage-
ment. Furthermore, the study confirmed a positive
correlation between age and digital readiness of fu-
ture teachers. In order to minimize the profound ef-
fect of age on shaping the level of digital prepara-
tion, it is crucial to implement digital training and
stimulate pre-service teachers for real-classroom
application. In addition, Nogaibayeva (2023) as-
serted that limited practice experience may lead to
poor authentic teaching performance, highlighting
the barriers influencing pre-service teachers’ digi-
tal readiness. She also stated the significance of
additional support for future teachers in the form
of practical training and experiential sessions to
avoid potential future collapses in technology-
driven classrooms. Thus, in the Kazakhstani edu-
cational context, pre-service teachers have positive
perceptions towards digitalization, including high,
medium, and low levels of digital readiness; how-

ever, they need ongoing digital professional devel-
opment at the university stage.

Materials and methods

Quantitative research design was used in the re-
search, namely, a quantitative survey was made to
identify pre-service teachers’ readiness for digital
instructional practice, and then, observational data
were collected through the checklist scoring system
to make comparisons between self-assessed and
actual performance. Table 1 illustrates the overall
number of participants which comprise 97 third-
year and fourth-year students from Kazakh National
Women’s Teacher Training University; including
different specializations related to languages, they
were chosen through purposive sampling. Pre-ser-
vice foreign language teachers make up the high-
est proportion, whereas future teachers of Russian
Language and Literature account for the lowest. The
study was conducted only among female pre-ser-
vice language teachers. Selected participants have
already been exposed to a pedagogical internship,
and they may rate their own level of digital compe-
tence and share experiences in a technology-driven
classroom.

Table 1
Demographic Information of the Participants

Demographlc Categories Number | Percentage
variable
Year 3rd 48 49%
4th 49 51%
Kazakh Language o
and Literature 33 34%
Specialization Russ1an‘Language 29 30%
and Literature
Foreign Languages 35 36%

Source / Note: This table was compiled by the authors based on
the analysis of materials.

The research instruments included the survey
which was developed according to the digital teach-
ing professional framework (Jisc, 2018). However,
only components related to the instructional prac-
tice were taken into consideration. The survey was
divided into four categories including 20 questions,
namely the process of lesson planning, digital re-
sources and materials, assessment and feedback,
and differentiated instruction. Respondents mea-
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sured their readiness for digital instructional prac-
tice by the Likert scale (from 1-strongly disagree
to 5-strongly agree). Pre-service teachers chose the
best option for themselves in the online survey. The
results were analyzed through statistical software
called Jamovi (version 2.3.28). Overall, the chosen
research instruments assisted in identifying the dif-
ferences between pre-service teachers’ self-assessed
level of digital readiness and actual teaching per-
formance. It was carried out through a survey and
an observation checklist. In other words, observa-
tion provided a systematic examination of the tech-
nology integration in the authentic environment. It
was done through structured observation by the re-
searcher; the observation checklist encompassed the
elements and statements from the survey.

Results and discussion

The findings reveal a considerable discrepancy
between self-assessed data and observational out-

Table 2

Pre-service Teachers’ Readiness for Digital Instructional Practice

comes regarding pre-service teachers’ preparation
for digital instructional practice. Survey responses
demonstrate higher readiness for technology inte-
gration compared to a lower level of practical imple-
mentation. In other words, future educators’ digital
preparation does not correspond to the authentic
teaching context.

Table 2 presents pre-service teachers’ self-
reported data on readiness for digital instructional
practice. Moreover, other statistical measurements
were taken into account, namely focusing on the
central value, which illustrates the average dataset,
and the standard deviation allows for determining
variability. This combination provides a full analy-
sis of the research outcomes for accurate and mean-
ingful variation of the dataset. All components of
the survey, apart from the “differentiated instruc-
tion” demonstrate moderate variability that points
out the small differences among all participants’ re-
sponses. Otherwise, the elements of differentiation
indicate limited competence in this area.

Dimension Category Percenta(goz ;)f cohort Mean Standal('(sl I()l)eviation

Low 15% 4.1 0.976
Lesson planning Medium 40%
High 45%

Low 27% 3.0 0.886
Digital resources and materials Medium 38%
High 35%

Low 20% 3.2 0.987
Assessment and feedback Medium 42%
High 38%

Low 46% 2.2 0.889
Differentiated instruction Medium 33%
High 21%

Source / Note: This table was compiled by the authors based on the analysis of materials.

According to the results of the survey, pre-
service teachers are quite prepared for digital in-
structional practice. “Lesson planning” component
is the highest, which points out to the pre-service
teachers’ willingness to use technology in the pro-
cess of session planning and choosing teaching ap-
proaches suitable for the utilization of digital tools.

However, student teachers have trouble organiz-
ing differentiated instruction through technologies.
This indicates a lack of knowledge in meeting stu-
dents’ individual needs and preferences, especially
in selecting appropriate digital tools and adapting
instruction for personalized pathways. Meantime,
“digital resources and materials” and ‘“assessment
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and feedback” domains reflect a medium readi-
ness level, approximately 40% of the participants
are aware of choosing, evaluating, and integrating
digital resources efficiently. Similarly, a reason-
able proportion of future educators highlighted ef-
fective technology-enhanced assessment practices.
It means that pre-service teachers comprehend the
significance of digital assessment using online quiz-
zes, dashboards, and automated feedback systems.
Overall, even though the findings present a consid-
erable competence in lesson planning, there is a gap
in their ability to select suitable digital resources, in-
tegrate digital assessment strategies, and utilize dif-

Table 3

ferentiated strategies. It highlights the importance of
a balanced approach to digital pedagogy combining
technological and pedagogical elements.

Table 3 shows the comparisons between pre-
service teachers’ self-reported scores and authen-
tic teaching experiences, which vary across four
dimensions of digital instructional practice. Four
dimensions demonstrate a consistent gap between
survey scores and observed practice, namely, pre-
service teachers reported quite high readiness for
digital instructional practice; however, the observed
results show it in the lower position, producing a
significant gap.

Comparisons of Pre-service Teachers’Self-reported and Observational Means

Dimension Survey mean | Observation mean | Mean differences | Spearman’s p | p-value
Lesson planning 4.1 3.5 0.6 0.42 0.0001
Digital resources and materials 3.0 2.6 0.4 0.39 0.0003
Assessment and feedback 3.2 2.7 0.5 0.36 0.0007
Differentiated instruction 2.20 1.8 0.4 0.28 0.0041

Source / Note: This table was compiled by the authors based on the analysis of materials.

As an illustration, the most significant dispar-
ity is highlighted in the “Lesson planning” category
with more than 0.5. It points out to the lack of rich
technology-driven strategies; however, the correla-
tional outcomes (p=0.42) indicate the slight positive
relationship between self-reported and observed
preparation. It means that those future educators
who assessed themselves high competent in lesson
preparation are eager to display better performance
in the authentic setting. Even though future educa-
tors present a moderate level of preparation for using
digital resources and materials, it reveals a practical
gap in the utilization of digital tools, platforms and
resources. The indicator of p-value shows the weak
point of the self-perception and the classroom envi-
ronment. Furthermore, pre-service teachers overes-
timate their ability to assess students using digital
assessment; the discrepancy denotes limited appli-
cation of digital tools and automated feedback. Re-
garding the category that reveals the lowest level of
preparation, pre-service teachers face the challenge
of meeting diverse students’ needs in the classroom.

Findings demonstrate that future educators as-
sess themselves as well-prepared for digital in-
structional practice, especially in terms of lesson
planning; however, they are not ready enough for

organizing differentiated instruction digitally. How-
ever, p-values indicate the differences that are statis-
tically significant, whereas Spearman’s correlation-
al values confirm moderate positive relationships
between self-reported and observed data.

The findings are consistent with previous re-
search presenting pre-service teachers’ high level of
digital competence, which indicates the confidence
in their personal skills; however, it does not provide
effective technology utilization. Conversely, the re-
sults of Alnasaib’s study (2023) illustrate the mod-
erate effectiveness of university curriculum, which
has had a positive impact on boosting the level of
digital competence. It aligns with limited institu-
tional training of digital instructional practice which
affect the real-life application in the classroom set-
ting. Furthermore, the findings of the research sup-
port the earlier study by Liu (2012), who asserted
that pre-service teachers had an optimistic outlook
towards the technology-driven classroom and ex-
pressed full readiness for technology utilization.
Otherwise, there are some barriers in technology
utilization in the authentic environment. Meantime,
the previous study underscored the interplay be-
tween pedagogy and technology which highlighted
that it is insufficient to rely solely on pedagogical
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or digital knowledge (Andreasen et al., 2022). Ka-
zakhstani researchers found that despite the posi-
tive attitude towards digitalization of the traditional
classroom, there is inadequate digital training which
has a negative impact on the technology utilization
in the authentic setting. Providing opportunities for
effective technology implementation empowers pre-
service teachers to convert their optimistic percep-
tions into high practical performance.

However, the study has several limitations; first
of all, the study is context-specific, the results are
based on the single university. Moreover, the re-
search site is female-only university which also may
have an impact on the generalizability of the findings.
Another limitation is methodology which employed
only a quantitative design, creating constraints in the
deep understanding of possible reasons and causes
of pre-service teachers’ readiness for digital instruc-
tional practice. Despite the valuable outcomes of the
research, the study might be developed and resulted
in future research perspectives which can cover the
limitations of the study. Particularly, further studies
may use mixed methods to examine deeper insights
and experiences of shaping readiness for digital edu-
cation. Additionally, future research should be based
on exploring factors forming of discrepancy between
self-reported and observed data.

Conclusion

Modern demands of the educational context re-
quire effective technology integration and digital
readiness for comprehensive teaching. It is signifi-
cant to perform meaningfully applying appropriate
digital tools for future educators in teaching intern-
ships which guarantees a successful teaching career
and ongoing professional development in digital
instructional practice. Moreover, one of the crucial
aspects of technology in a digitally enhanced class-
room is the ability to combine technological and
pedagogical components in the process of teaching.
Even though pre-service teachers express positive
attitudes towards technology integration and active
application of digital tools, they experience difficul-

ties in demonstrating digital knowledge and skills in
the classroom. The findings reveal that pre-service
teachers demonstrate a medium level of readiness
for digital instructional practice, especially in lesson
planning, yet future instructors experienced chal-
lenges in organizing digital differentiated instruc-
tion. In addition, it was found the theory-practice
gap which indicates a moderate level of digital com-
petence, but technology implementation in the au-
thentic setting remains notably low. In other words,
a significant discrepancy between future educators’
self-assessment and performance in real classroom
contexts points out pre-service teachers’ confidence
in using digital tools but illustrates a lack of prac-
tice-oriented digital training. The outcomes of the
research emphasize the significance of implement-
ing technology in a real educational context. It in-
dicates the necessity of updated university curricu-
lum which empowers future educators to apply the
elements of digital pedagogy in practical pathways.
The results of the study contribute to the possibili-
ties of upgrading the training program focusing on
innovative teaching approaches. Moreover, taking
into the consideration the research analysis, suitable
digitally enriched environment can be organized
that fosters effective technology integration. Based
on the findings, it is recommended to incorporate the
practice-oriented elements into an academic authen-
tic setting. It is essential to develop a comprehensive
framework to identify precisely appropriate knowl-
edge and skills in order to minimize perceived and
actual preparedness for digital instructional practice.
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MHHOBALMOHHASA ObPA3OBATEAbHAA
IKOCHUCTEMA YHUBEPCUTETA KAK ®AKTOP INMOBbILUEHUSA
KAYECTBA NMOATIOTOBKHW CINELNAAUCTOB

CraTtbsl MOCBSLLEHA aHAaAM3Yy mpouecca POPMUPOBAHUS MHHOBALMOHHOM 06Pa30BaTEAbHON 3KO-
CUCTEMbI B BEAYLLIEM Ka3aXCTaHCKOM YHMBEPCUTETE B YCAOBUAX LM(GPOBON MOAEPHU3ALMN U MHHOBA-
LIMOHHOIO Pa3BMTMS BbiCLLIEro 06pa3oBaHus. M3yyeHo BOCpUsTHE CTYAEHTaMM, NPENOAABATEASIMU 1
paboToAATEASIMU KAIOUEBbIX SIAEMEHTOB MHHOBALIMOHHOM 06Pa30BaTEAbHOM 3KOCUCTEMbI U UX BAUSIHUS
Ha chopMMpoBaHme NpodeccnoHaAbHbIX, UMGPOBbIX 1 KOMMYHUKATUBHbBIX KOMMETEHLMI BbIMyCKHUKOB.
OMNMprYeckas YacTb OCHOBAHA Ha (hoKyc-rpynmnax ¢ yyaCTMem CTYAEHTOB pasHbIX YPOBHe, npeno-
AaBaTeAen 1 npeAcTaBuTeAeit paboToaaTeAeil. AHAAM3 KAUeCTBEHHbIX AQHHbIX MO3BOAMA BbISIBUTb Kak
o6uime TpeboBaHMs K 06pa3oBaATEALHON CpeAe, Tak M Creuuduyueckne 0XXMAAHWUS OTAEAbHbIX rpymn
3aMHTepecoBaHHbIX cTopoH. Ocoboe BHUMAaHME YAEAEHO MOAXOAY «students as partners», MHTErpaumm
NPaKTUKO-OPUEHTUPOBAHHOIO 0OYUEHUs!, HACTAaBHMYECTBA, LM(MPOBbIX MHCTPYMEHTOB M NMPOLEAYp 06-
paTHOM CB43M, @ Tak’Ke POAU LIMPOBOM MH(PPACTPYKTYPbl B (DOPMMPOBAHMM KOMMETEHLIMIA.

Pe3yAbTaThbl MOKa3bIBAIOT BbICOKMIA 3aMpOC Ha COrAacoBaHue 06pa3oBaTEAbHbIX MPAKTUK C 3aAd-
YamM MHHOBALIMOHHOIO Pa3BUTMS, YCUAEHME BOBAEUEHHOCTM YYACTHUKOB NpoLecca v HEOOXOAMMOCTb
KOMIMAEKCHOIO MOAXOAQ K MPOEKTMPOBAHUIO 06Pa30BATEALHON 3KOCUCTEMbI. BbiBOABI MCCAEAOBAHMS
HarNpaBAEHbI HA COBEPLUEHCTBOBAHME YHUBEPCUTETCKOM 06pa30BaTEAbHOIM CPEADI, HA PA3BUTHE KOMIe-
TEHUMI 06YYaIOLLMXCS M MOBbILLEHWE KOHKYPEHTOCNOCOOHOCTH BbIMYCKHUKOB HA PbIHKE TPYAQ.

KArloueBble cAOBa: MHHOBaLMOHHAs oOpasoBaTeAbHasl akocncTema, LumdpoBas TpaHcopmaums,
KOMMETEHLIMI BbIMyCKHUKOB, CTYAEHTOOPUEHTUPOBAHHOE 06yUeHUe, KOMMNETEHTHOCTHbIN MOAXOA, hO-
KyC-Tpyrnbl, NPaKTMKO-OPUEHTUPOBAHHOE 00yUeHne, B3aMMOAENCTBIE C PABOTOAATEASIMM.

G. Minazheva’, K. Yessenova, A. Kudaibergenova,
N. Kozhamberdiyeva, A. Bainosserova

Al-Farabi Kazakh National University, Almaty, Kazakhstan
*e-mail: mgulsharats@gmail.com

The Innovative Educational Ecosystem of the University
as an Enhancing Factor in the Quality of Professional Training

The article is devoted to the analysis of the process of forming an innovative educational ecosystem
at a leading Kazakhstan university in the context of digital modernization and the innovative develop-
ment of higher education.

The study examines the perceptions of students, faculty members and employers regarding the key
elements of the innovative educational ecosystem and their influence on the development of graduates’
professional, digital and communicative competencies.The empirical part of the study is based on focus
group discussions involving students of different educational levels, faculty members and representatives
of employers. The qualitative data analysis made it possible to identify both common requirements for
the educational environment and specific expectations of individual stakeholder groups. Particular atten-
tion is paid to the «students as partners» approach, the integration of practice-oriented learning, mentor-
ing, digital tools and feedback mechanisms, as well as the role of digital infrastructure in competency
development.The results indicate a high demand for aligning educational practices with the objectives of
innovative development, increasing stakeholder engagement and adopting a comprehensive approach
to designing the educational ecosystem. The study’s conclusions are aimed at improving the university
educational environment, developing students’ competencies and enhancing the competitiveness of
graduates in the labor market.

Keywords: innovative educational ecosystem, digital transformation, graduates’ competencies,
student-centered learning, competency-based approach, focus groups, practice-oriented learning, em-
ployer engagement.
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YHUBEPCUTETTiH, UHHOBaLMSIABIK GiAimM 6epy 3KOoXKyHeci MamMaHAAPAbI AasipAay
CanacbiH apTTbIPYAbIH, MaHbI3AbI (DAKTOPbI peTiHAE

Makana KasakCTaHHbIH XKeTeKui yHUBepCUTeTTepiHiH GipiHAE >KOFapbl GiAiM 6epYAl UMQPAbIK,
YKAHFbIPTY >K8HE MHHOBALMSAbBIK, AAMbITY >KaFAaiblHAQ MHHOBALMSAbIK, GiAiM 6epy 3KOXyieciH Ka-
AbINTACTbIPY YAEPICiH TarAayFa apHaAraH. 3epTreyae OiAiM aAylbiAapAbIH, OKbITYLIbIAAPAbIH, XKOHE
JKYMbIC 6epyLliAepAiH MHHOBaUMSABIK, OiAIM 6epy 3KOXYMECIHIH Heri3ri 3AemeHTTepiH KabbiAAaybl,
COHAQM-aK, TYAEKTEPAIH KaCibu, UMMPPAbIK KOHE KOMMYHMKATUBTIK Ky3bIPETTEPiH KaAbINTaCTbIpyFa
bIKMaAbl KQPacTbIPbIAABI.

IMNMPUKaAbIK, 6OAIM BpPTYPAI BiAiM Bepy AeHreriHAEri GIAIM aAyLLbIAGP, OKbITYLILIAAD XKOHE XKy-
MbIC GepyLliAep eKIAAEPIHIH KaTbICybIMEH OTKi3iAreH DOKyC-TOMTbIK 3epTTeyAepre HeriaeareH. Ca-
MaAblK, AepekTepAl Taaaay 6Giaim Gepy opTacbiHa KOMbIAATbIH OPTaK, TaAanTapAbl, MYAAEAI TapanTap-
AbIH >KeKeAereH TonTapbiHa ToH 60AXKaMAAPbIH aHbIKTayFa MyMKIHAIK G6epai. 3epTTeyae «students as
partners» TaciAiHe, Taxipubere H6arbITTaAFaH OKbITYAbl, TOAIMIEPAIKTI, UMGPABIK, Kyparsap MeH Kepi
6arAaHbIC YAEPICIH MHTerpauusiAayFa, Ky3blpeTTepAi KaAbINTacTbIPyAaFbl LM(PPAbIK, MH(PaKyYpPbIAbIM-
HbIH POAiIHe epekLle Ha3ap ayAapblAAbI.

3epTTey HaTukeAepi BiAiM Bepy TaxkipnbeAepiH MHHOBALMSIALIK, AaMy MIHAETTEPIMEH yilAecTipyre
>KOFapbl cypaHbIC 6ap ekeHiH, BiAiM 6epy yaepiciHe KaTbICyLbIAAPAbIH YAEC KOCYbIH KYLIENTY KaXKeTTi-
riH >kaHe 6iAiM Bepy 3KOXKYMeCiH kobarayAa KeleHA TOCIAAI KOAAAHYAbIH MaHbI3AbIAbIFbIH KepceTe-
Al. 3epTTey KOpbITbIHAbIAAPbI YHUBEPCUTETTIH, GiAiM 6epy opTacbiH XeTiAAipyre, GIAIM aAylLbIAApAbIH,
KY3bIPETTEPIH AAQMbITYFa >K8HE TYAEKTEPAIH eHOeK HapbIFbIHAAFbI 6acekere KaBGiAeTTIAIMH apTTbipyFa

GarbITTaAFaH.

TyiiH ce3aep: MHHOBAUMSAbIK, BiAIM OGepy 3KoXKyHeci, UMGPAbIK, TpaHCOpPMaLMs, TYAEKTEPAIH
Ky3bIpeTTepi, CTyAeHTKe 6aFAapAaHFaH OKbITy, Ky3bIPETTIAIK TyFblp, hoKyc-TonTap, Toxipubere 6a-
FbITTAAFaH OKbITY, >KYMbIC 6epyLIirAepMeH ©3apa apeKkeTTecy.

BBenenue

B ycnoBusix mudpoBoii Tpanchopmanuu BbIC-
nrero o0pa3oBaHMs YHUBEPCUTETHI BCE Yalle OpH-
SHTHUPYIOTCST Ha (OPMHUPOBAHME HHHOBAIMOHHON
00pa3oBaTeIbHOM HKOCHUCTEMBI KaK LEIOCTHON
Cpe/lbl, WHTErpupyloleil cojxepxanue o0Opa3oBa-
TEJIBHBIX MPOrpamMM, OPTaHU3aLMIO0 MPAKTHYECKON
MOJrOTOBKH, IU(PPOBYIO MHPPACTPYKTYpy U B3a-
MMOJCHUCTBHE C BHEIIHUMHU mapTHepamMu. Ocolyio
3HAYUMOCTh TPHOOpETAET HCCIEeIOBAHUE MeXa-
HU3MOB, O0ECICUMBAIOIINX HHTErPAlMI0 YHUBEP-
CUTETOB, paboTojaTtenicii U CTYJCHTOB B €IMHOM
MHHOBALIMOHHOM IPOCTPaHCTBE. B Hay4yHbIX Hccie-
JIOBaHUSIX OTMEYAETCSI, YTO UCIIOIb30BAHHE CTY ICH-
TOOPUEHTUPOBAHHBIX M 3KOCHUCTEMHBIX IOAXOJ0B
MOJKET pPaccMaTpUBATBhCS KaK BO3MOXKHAs OCHOBA
JUISL COTJIACOBAHMSI Pa3sBUTHS MPO(PECCHOHAIBHBIX,
U(PPOBBIX 1 KOMMYHHKATUBHBIX KOMIIETEHIIUH 00-
yUaIOMUXCs ¢ 3a/la4aMi MOJCPHHU3ALUU U HHHOBA-
[IMOHHOTO Pa3BUTHsI BBICIIETO oOpa3oBanus (CriBa
u ap., 2024; I'eppepo, 2024; 3enkene u ap., 2024;
Harapwuiio u ap., 2025).

B paborax o nudpoBoil TpaHChOpMaIMK BbIC-
niero  o0pa3oBaHUsl IOKAa3aHO, 4YTO KIFOUEBBIMHU
YCIOBUSIMH BBICTYNAIOT HHCTUTYLMOHAJIbHAS CTpa-

TEeTusi, MOAACPIKKA MPOIecCOB O0yUYCHUSI U eIUHAs
aApXUTEKTypa MUPPOBHIX CEPBUCOB, HHAYE yCHUITIBA-
eTcs Pa3pO3HEHHOCTh U CHHYKAETCS YIPABIIEMOCTh
obpazoBarensHON cpeasl (Mabota, 2025; bucpu u
ap., 2023; Xy, 2024; Tan u ap., 2025).

KitoueBbIM  ycOoBHEM pasBUTHS WHHOBAIH-
OHHOI 00pa30BaTEIBHON HSKOCHCTEMBI SIBIISICTCS
cUcTeMaThHieckas oOpaTHas CBs3b OT OCHOBHBIX
YYaCTHUKOB 00pa3oBaTelIbHOTO TMpoiecca: 00y-
YarOIMIUXCs Pa3HBIX YPOBHEH MOATOTOBKH, MPETIO-
naBateniel u paboromareneii. [loaxon «students as
partnersy TpeiaraeT paccMaTpuBaTh CTYJICHTOB U
MperojaBareieii Kak MapTHEPOB B IPOCKTHUPOBA-
HAU KypcoB, (OpM OIICHHBAHUS W 00pa30BaTEIb-
HOM Cpellbl B IICJIOM U CBSI3bIBACTCS C POCTOM WX
BOBJICUEHHOCTH M OTBETCTBEHHOCTH 3a PE3yJIbTaTHI
o0Oyuenust (Mepcep-MarictoyH u ap., 2017). OqHa-
KO OOJBIMMHCTBO PA0OT, MOCBAIMICHHBIX YYaCTHIO
00yyYaromuxcs B yrpaBJIeHUU 00pa3oBaHUEM, OIH-
CBIBAIOT OTJENbHBIC TPAKTUKA M PEIKO CBA3BIBAIOT
9TOT MOAXO/J] ¢ KOMIJICKCHBIM aHAIN30M 00pa3oBa-
TEBHOM SKOCUCTEMbI YHUBEPCUTETA, B TOM YHCIIE C
y4eTOM MHEHHI paboToaaTeneil.

B mocnennne Toasr Bo3pactaeT BHUMAHUE HIC-
cieqoBartesei K pacCMOTPEHHIO 00pa30BaTeIbHON
9KOCHCTEMBI B KOHTEKCTE ITH(ppoBoit TpaHchopma-
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HMunoBanponHas 06paSOBaT€HLHa$[ OKOCHUCTEMA YHUBCPCUTETA KAK (baKTOp ITOBBIIICHUA Ka4€CTBA IMOATIOTOBKH CIICIIHMATIUCTOB

LUU: U3y4aroTcs GopMaThl OHJIAH- ¥ CMEILIAaHHOTO
oOydenwusi, pa3Butne MU(PoBoi MHOPACTPYKTYPHI
YHUBEPCUTETOB, a TaKkke TpaHchopmanusi posen
nperniogaBarens u oOydaromierocs (bemeccoBa u
ap., 2023). B To ke Bpems 3HaUNTENbHAS YacTh pa-
00T cocpemoTOoUEHa HA aHAIN3E OTAEITBHBIX KOM-
MMOHEHTOB — TAaKUX KaK KayecTBO OHJIAHH-KYPCOB,
yJIOBJIETBOPEHHOCTh IU(DPOBBIMU CEPBUCAMHU WIIN
YpOBEHb HUPPOBBIX KOMIETEHLUUH — 0e3 1eNocT-
HOTO OCMBICJICHHUSI IKOCHCTEMBI U 0e3 CONoCTaB-
JICHUS TIO3ULUHN Pa3IMYHBIX TPYII €€ YYaCTHUKOB
B paMKax OJHOTO HMCCIIEJOBaHUS. DTO CBUCTENb-
CTBYET O (pparMEeHTapHOCTH CYIIECTBYIOIINUX MOJI-
XOJIOB U O TOM, YTO TIPOIECCHl UPPOBU3ALINU U
BHEJPEHUSI KOMIIETEHTHOCTHOTO OOyYeHHs 3aya-
CTYI0O pa3BUBAIOTCS TapaijielbHO, HO HE BCerna
KOHLETTYaJIbHO U METOI0JIOTHYECKH COTIaCOBAHBI
MEXKTy COOOM.

OOBexT mccnenoBanus — mpouece (HopMHupo-
BaHWsSI WHHOBAITMOHHOW 0O0pa30BaTEIIBHON JKOCH-
CTEMBI B BEIyILIEM Ka3aXCTaHCKOM YHHUBEPCHTETE B
YCIOBUSX MOJICPHU3AIMA U WHHOBAIIMOHHOTO Pa3-
BUTHSI BBICLIETO 00pa30BaHusl.

[Ipenmet mccienoBanns — MPeICTaBICHUS CTY-
JICHTOB OakallaBpuaTa, MarucTpatypel U JOKTOP-
aHTYpHI, TIpEeToaBaTeIeii u paborogaTenei o mpu-
OPHUTETHBIX KOMIICTCHIUSIX BBIMTYCKHUKA H O TOM,
KakuM 00pa3oM KITIOYEBBIE AJIEMEHTHI OyIyIie
00pazoBaTeIbHON IKOCUCTEMBl — INPaKTHKO-OPHU-
SHTUPOBaHHOE O0yUYCHHE, OpraHu3aIisl MPAKTUK U
CTaXXMPOBOK, M(poBasi HHPpacTpyKTypa, HACTaB-
HUYECTBO, MPOIEAYPHl OICHUBAHWS W 0OpaTHOU
CBSI3U — MOTYT CHOCOOCTBOBAaTh WJIM MPENSTCTBO-
BaTh UX (HOPMHUPOBAHUIO.

KinroueBoli  uccnenoBaTenbCckuii  BOmpoc  co-
CTOUT B TOM, KaKUM 00pa3oM pa3iH4HbIC TPYIIIIHI
YYaCTHHKOB 00pa30BaTENbHOIO Ipolecca HHTEp-
MPETUPYIOT OCHOBHBIC KOMITOHEHTHI 3TOM KOCHUCTE-
MBI, OLICHUBAIOT MX BIMSHUE Ha pa3BUTHE KOMIIE-
TEHIIMH BBITYCKHUKOB U (DOPMYIHPYIOT OXHIAHUS
OTHOCHUTEJIBHO €€ NaNbHEHIIero pa3BUTHsI.

Lenp cTaThu — MpoaHaTU3UPOBATh CTETIEHU CO-
[JIACOBAHHOCTH TIPEACTABICHUNA O MPUOPHTETHBIX
KOMIIETEHIIMSAX BBIMMYCKHHKA HA OCHOBE JIAHHBIX
(oKyc-rpymi, a TakKe B MHTEPIIPETALMN MOTyIeH-
HBIX KAYECTBEHHBIX MATEPHAIIOB C YYETOM ITO3UITHN
OCHOBHBIX CyOBEKTOB 00pa30BaTEILHOTO MpOIecca.

B cooTBeTcTBUM € MOCTaBIEHHOH IIENBIO B pa-
00Te npeArnonaracTcs pelIeHue CIeAyIOMNX 3a1au:

- OXapaKTepH30BaTh AW3alH M OPTaHU3AIUIO
uccreoBanus (cocTaB U CTPYKTypa (hOKycC-Trpymil,
TEMaTHYeCKUE HaNpaBlIeHUs 00CYKICHUH, METOIbI
00pabOTKH 1 aHaIHM3a JaHHBIX);
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- BBISIBUTH U CONIOCTaBUTh KIIFOUEBBIE TEMAaTHYE-
CKHe JTUHUH B OI[eHKaX 00pa3oBaTeNbHOM SKOCHCTE-
MBI CO CTOPOHBI OOYYalOMINXCs Pa3HBIX YPOBHEH,
TIperoaBarTeseil u padoToaTenei;

- MPOaHAIM3UPOBATh CHEHM(UKY BOCTIPHUSITHS
0a30BBIX KOMITOHCHTOB WHHOBAIIMOHHOW 00pazo-
BaTEIbHON HSKOCHCTEMBI DPA3IMYHBIMU TPYIIAMH
YY4aCTHUKOB 00pa30oBaTeLHOTO MpOoIiecca.

I'unoTe3a mccienoBaHuss COCTOUT B TOM, YTO
aHaM3 JaHHBIX (POKYC-TPYII BBIABHT Kak oOIIHe
TpeOOBaHMsI K 00pa3oBaTEILHONW IKOCHUCTEME, TaK
n crnenudruyecKkue OXXHUIAHHUS OTAEIBHBIX TPy
YYaCTHUKOB — CTYZ€HTOB, MaruCTPaHTOB, JTOKTOp-
aHTOB, TIperoAaBaresei u paborogaTeneii — KOTO-
pble OOBIYHO HE OTPAKAIOTCS B CTAHAAPTHBIX OMPO-
cax, HO UMEIOT KJTF0UYEBOE 3HAYCHHE /IS IPUHSITHS
peleHnii 00 ee pa3BUTHU.

TeopeTnKko-MeTOA0IOTHIECKYI0 OCHOBY HCCIIe-
JIOBaHMS COCTABIISIOT 3KOCUCTEMHBIN U KOMIIETEHT-
HOCTHBIH MOJIXOJBI K aHAJIM3Y BBICHIET0 00pa3oBa-
HUS, a TaKKe KOHLEMIMsS MapTHepcTBa «students
as partners», akIIeHTUPYIOIIasi COBMECTHYIO OTBET-
CTBEHHOCTh CTYJIEHTOB M TpenojaBaTeneil 3a co-
Jiep>KaHue M KadecTBO 00pa3oBaTeIhbHOTO IMpolec-
ca (Mepcep-MbarncroyH u ap., 2017). OcHOBHbIMH
METOJIaMH UCCIIEIOBAHNS SBUJIMCH aHAIN3 HAyYHOU
W HOPMAaTHBHOM JHTEpaTypbl, (OKYC-TPyNIbl C
y4acTHEM IpPEACTABUTENICH Pa3IMYHbIX KaTerOpuu
YYacTHUKOB 00pa30BaTeIbHOTO IMpolecca U TeMa-
TUYECKHUH aHAIN3 TTOTyYEHHBIX KA4YeCTBEHHBIX JIaH-
HBIX.

OMmupuyeckyo 6a3y HCCIeOBaHUS COCTABH-
T 1ATh (OKYC-TPYMII, C Y4acTHEM CTYICHTOB Oa-
KaJlaBpHarTa, MarucTpaHTOB, JOKTOPAHTOB, IPEIO-
naBartenell u paboronateneil. Takoe uccnenoBaHHe
MTO3BOJIMIIO COOPATh METOCTHYIO KapTUHY BOCIIPHSI-
THS1 00pa30BaTEIbHOM 3KOCHCTEMBI YHUBEPCUTETA U
COTIOCTABHUTH MO3UIMH PA3HBIX TPYIII.

Hayunas HOBH3HA paOOTHI 3aKII0YACTCS B KOM-
TUIEKCHOM HM3Y4YeHHH TIporiecca (OpPMHPOBAHUSA
WHHOBAIIMOHHOW 00pa30BaTeNbHOM 3IKOCHUCTEMBI
YHUBEPCUTETA Yepe3 aHaTN3 NaHHBIX (POKyC-rpymnm
B YCJIOBHSIX MOJICPHHU3AIMK CHCTEMBI BBICIIETO 00-
pa3oBaHMA.

IIpakTHueckass 3HAYMMOCTH 3aKIJIIOYAEeTCAd B
TOM, YTO PE3yJIbTaThl WCCIEIOBAHUS MOTYT OBITH
WCTIOJIb30BaHbl il pa3paboTKu 00pa3oBaTeIbHbBIX
9KOCHCTEM, a TaKKe IS TUIAHUPOBAHHS U COBEp-
HICHCTBOBAaHMS 00Pa30BaTENbHBIX IPOrPaMM, MPaK-
TUKO-OPHEHTUPOBAHHBIX (hOpM 0OydeHHs, HACTaB-
HUYECTBA, HUPPOBOI HHOPACTPYKTYPHI  IPOLIELYP
OIICHUBAHUS C YUETOM MOTPEOHOCTEH W OKHUIAHUH
YYacCTHUKOB 00pa30BaTeNILHOTO Mpolecca.



I.C. Munaxesa u ap.

O030p auTEpaTypHI

Konnenmus o0pa3oBaresibHONW 3KOCHCTEMBI B
COBPEMEHHOH JIUTEpaType YHHBEPCUTET OIHCHI-
BaeTcs Kak B3aMMOCBS3aHHOE TPOCTPAHCTBO IPO-
rpammM, 1u($poBoi MHPPACTPYKTYPHI, B3aUMOJCH-
CTBHSI C BHEUIHMMH TapTHEPaMH U MEXaHH3MOB
yIpaBJIeHHsI, OPUCHTUPOBAHHOE HAa Pa3BUTHE KOM-
IIJIEKCOB KOMIIETEHLIUH, & HE OTHEJIbHBIX 3HAHUI.
HccnenoBanus B 001acTH 00pa3oBaTeIbHBIX MHHO-
BalMii TOAYEPKUBAIOT, YTO BHEIPEHUE IH(PPOBBIX
CepBUCOB U IUIATPOPM MEHSIET CTPYKTYpYy B3au-
MOJCUCTBUI, YCUIUBAET POJIb OHJIIAWH-PECYPCOB U
TpeOyeT M3MEHEHHUS! OPraHM3ALMOHHBIX M Iearo-
IHYeCKUX NMpakTuk. [Ipu 5TOM BaxkHO, 4TOOBI (-
POBBIE U IpyT'ie MHHOBALIMOHHBIE PEIICHUs ObLIN B
MIEPBYIO 0Yepeib CBA3aHBI C pa3BUTHEM MTPOQeccro-
HaJIbHBIX, KOMMYHHKATUBHBIX U HUPPOBBIX KOMIIE-
TEHIUH 00yYaromunXcs, 8 He OTPAHUYNBAINCH TOJb-
KO PELICHHEM TEXHHUYECKUX HJIM YNPaBICHUECKHX
3ajad.

Pe3ynbTaTUBHOCTh 3KOCHCTEMBI OIpEeIIsieT-
Cd COTrJJaCOBAaHHOCTBIO POJIEM M B3aUMOJEHCTBUI
y4acTHUKOB (AmHep, 2017; Sxkobunec u np., 2018),
a B cepe 0Opa3zoBaHUs ATO MPOSBISIETCS] B HEOOXO-
JUMOCTH MHTETPALUH IPOTrPaMM, HHPPACTPYKTYPHI
W MapTHEPCTBa Il YCTOMYUBOTO Pa3BUTHUSI KOMIIE-
teHuit u naHoBanmi (Lai u 1p., 2020; XbeH u ap.,
2024).

B Kazaxcrane undpoBuzanys 1 MoAepHU3ALNS
BBICIIET0 00pa30BaHMsI PACCMATPUBAIOTCS KaK OJNH
U3 KIIOYEBBIX HPUOPHUTETOB. B oTedecTBEHHBIX
WCCIIEIOBAHUSIX OTMEUAIOTCS POCT WHBECTUIMHA B
UppoByI0 HHPPACTPYKTYpy BY30B, BHEAPECHUE
OHJIaliH- U THOPUIHBIX (HOpPM OOYYEHUsI, pa3BUTHE
IU(POBBIX KOMIIETCHLHUH IpernogaBareieid u cTy-
JICHTOB, BMECTE C TEM COXPaHSIOTCSl BBI3OBBI, CBSI-
3aHHBIC C HEPABHOMEPHOCTBIO JOCTYIA, METOqNYE-
CKOW HEMOJTrOTOBIICHHOCTBIO M Pa3pO3HEHHOCTHIO
MCTIONB3yeMbIX pemennii (Mycuna u ap., 2023). Ha
9TOM (hOHE MCCIIEIOBAHUS OTEUECTBEHHBIX aBTOPOB
PacKpBIBAIOT KaK HHCTUTYLMOHAJIBHBIC, TaK U TIea-
TOTMUYECKUE acTeKThl MU(GPOBOM TpaHCHOpPMAIIUHU:
pa3paboTKy HAIMOHAJIBHOH MOJENH «UH(POBOro
yauBepcutera» (JKykabaesa u ap., 2025), Bnus-
HHUE LU(POBBIX 00pa30BaTEIbHBIX HHTEPBEHLIUH Ha
npodeccuoHabHbIe KOMITETeHIIMH cTyAeHTOB (Ky-
pakbaeBa u Kcembaesa, 2025), a Takxke TPAaKTOBKY
1 poBoit 00pa30BaTENBHON CPEllbl KaK COBOKYII-
HOCTH PECYpCOB U TEXHOJIOTHH, 00eCTIeYBaIOLINX
JOCTYI K OOYYEeHHIO, KOMMYHHUKAIIHIO U MOHHTO-
punr pesynbTatoB (bysayOakoBa m benenbaena,
2023).

B wuccnenoBaHusX, MOCBSIICHHBIX LHU(POBON
Tpanchopmaluu BeIciiero obpazoBanus B Kazax-
CTaHe, B KauyecTBE NPUOPHUTETHOH 0003HaYaeTcs
3amada (OPMHUPOBAHUS €IUHON IM(POBONH 00pa-
30BaTEIbHOM Cpelbl, YTO HAXOAUT OTPaKEHUE Kak
B HAYYHBIX IMyOJHKAIMAX, TAK U B HOPMAaTHBHBIX
U MPOTPaMMHBIX JIOKYMEHTaX, a TakKe B MaTepH-
anax yHuBepcuteToB. [Ipeobmanaromee uucno pa-
00T OPHUEHTUPOBAHO MPEUMYIICCTBEHHO Ha aHAIHN3
nH(PACTPYKTYPHBIX MPEOOPa30BaHUH U OTACTHHBIX
WH/IMKAaTOPOB KadecTBa OHJIAHH-OOydYeHMs, TOTna
KaKk BOCTIpUATHE 00pa30BaTEIbHONH HSKOCHCTEMBI
pa3NUYHBIMU CTEHKXOJIEpaMHu ocBemaercs ¢par-
MEHTapHO U OCTAETCS HEJOCTATOYHO U3yUEHHBIM.

B psane pabor paccMaTpuBaeTcsi y4acTHE CTY-
JIEHTOB W TIpero/iaBaTesiel B COBMECTHOM IIPOEK-
TUPOBAHUHU COJIEPKAHUS YUEOHBIX KypcoB, (Gopm
OpraHM3anyy y4eOHOTO Tpolecca, OIICHWBAHUS
u oOpasoBatenbHOH cpeasl B 1enoM. Iloaxon
«students as partners» npeayaraeT paccMaTpHUBaTh
CTYACHTOB M TpenojaBaTeyiel Kak MapTHEPOB B
paspabotke cwmradyca, GpopMm oleHUBaHUS, MeXa-
HU3MOB OOpaTHOM CBSI3M M IM(POBBIX CEPBUCOB.
Cucremarnueckuii 0030p Mepcep-Mborcroyna u
COABTOPOB TOKA3bIBACT, YTO MAPTHEPCKUE MPAKTHU-
KH CBSI3aHBI C POCTOM BOBJICYEHHOCTH, Pa3BUTHEM
OTBETCTBEHHOCTH 32 00y4YeHHUE U MEePEOCMbICICHHU-
€M poJieil CTYJCHTOB U TpernojaBaTesieii B yHUBEP-
cutetckoit cpene (Mepcep-Mbancroys u ap., 2017).
Bonee mo3nnne paboThl M MpakTHYECKHE PyKOBOJI-
CTBa IOJYEPKHUBAIOT PACHIMPEHUE CIEKTpa Map-
THEPCKHUX (POPM — OT ydacTust 00yHaromuxcsi B Ipo-
EKTHPOBAHUM OT/AEIBHBIX KypCOB 10 COBMECTHOMH
pa3paboTKH MHCTPYMEHTOB IIHU(POBOI MOICPIKKH
00y4eHHUs U CUCTEM 0OpaTHOM CBSI3U.

Hopelimuii KOHUENTyaJbHBIM cHCTEMAaTHYeE-
CKHUi1 0030p 1O co-creation B BBICIIEM 00pa30BaHUU
MTOKa3bIBaeT, YTO MapTHEPCKHE MPaKTHUKK «student-
staff Hanbomnee MPOMYKTHBHBI, KOTJa OHU BCTPO-
€Hbl B MPOEKTHPOBAaHUE YUYEOHBIX KYpCOB, OIle-
HUBaHME W OPTaHU3ALMOHHBIC MPOLEIYPHI, a HE
peanm3yloTesl Kak OTHeNbHbIe WHUIMATUBBL Tem
caMbIM CoO-creation ycHIMBaeT SKOCHCTEMHYIO CO-
TJIACOBAHHOCTh YHHBEPCUTETA, CBS3bIBasi BOBJIE-
YEHHOCTh 00yYaIOIMXCsl ¢ M3MCHEHUSMHU B yIIPaB-
JICHUH ¥ nu3aitHe o0yuenus (Ommanng u ap., 2025).

B coBpeMEeHHBIX MCCIIEIOBAHUSAX aKIIEHTHPYET-
Csl 3HAYMMOCTh KA4ECTBEHHBIX METOJIOJOTHUYECKHX
MOJIXO/I0B, B TOM 4HCIIEe (POKYC-TPYIIIL, sl aHAJIN3a
00pa3oBaTeIbHBIX MPAKTHK U BOCIIPUATHS TH(pPO-
BbIX MHHOBALIMH B CHCTEME BBICLIETO 00pa30BaHM.
B wactrHoctn, Ulwmmmar, Xupmobeprep u Kayd-
(henbn (2024) Ha OCHOBE POKYC-TPYITIOBOTO HCCIIE-
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HMunoBanponHas 06paSOBaT€HLHa$[ OKOCHUCTEMA YHUBCPCUTETA KAK (baKTOp ITOBBIIICHUA Ka4€CTBA IMOATIOTOBKH CIICIIHMATIUCTOB

JIOBaHUS U3YYalOT OKUIAHUS CTYJCHTOB B OTHOIIIC-
HUU [UQPPOBBIX HHCTPYMEHTOB, MPEAHA3HAYCHHBIX
JUTSL aJalTalldd ¥ BXOXKJCHHUS B YHHUBEPCUTETCKYIO
Cpey, BBISIBIISIS KIIOUYEBBIC TPEOOBAHUS K X (YHK-
LMOHANY, IU3aiiHy U criocobam BHeapeHus. [loiry-
YEHHBIC PE3YJIbTAThl PACHIMPSIOT TPEJICTABICHUS
0 poiu UGPOBBIX MPAKTUK B KOHCTPYUPOBAHUH U
TpaHcopmaiu cryaeHdeckoro onbita (ILnmmaar
u ap., 2024).

Psan wuccnepoBareneét paccMaTpuBaeT HMHHO-
BallMOHHYIO 00pa30BaTEIbHYI0 JKOCHUCTEMY Kak
cpeny, GOPMHUPYIOIIYIO YCIOBUSI JUIi POCTa KOH-
KYPEHTOCIIOCOOHOCTH ~ YHUBEPCUTETOB, OpraHH-
3ammid u pernoHoB (Kosammyk u Kobem, 2021). B
noruke kounenimu «Education 4.0 for Industry
4.0» oOpasoBarenbHasi DKOCHCTEMa ITOHUMACTCS
Kak Iu¢poBasi ceTeBasi CTPyKTypa, 00beTUHSIONIAS
YYaCTHUKOB 00pa30BaTeNILHOTO MPOIIecca H OPUCH-
TUPOBaHHAs HA Pa3BUTHE WHHOBAIIMOHHOW CPEJIbI.
Bwmecrto uepapxuu ¢ pa3zesneHueM posiel onuchiBa-
eTcs CeTh, B KOTOPOH YHHUBEPCHTETHI, TOCYAAPCTBO
U TPaXJIaHCKOE OOINECTBO B3aUMOJICHCTBYIOT 4Ye-
pe3 HccheoBaTeNIbCKUE ICHTPhI, WHHOBAIIMOHHBIS
nabopaTopuu, CTapTal-IIKOJIbl U KOPIIOpaTHBHBIC
YHHBEPCUTETHI, YTO MOBBIIIAET THOKOCTh CHCTEMBI
W YCKOpSIET BHEJIPEHUE HAYYHBIX pa3pabOToK.

JlaHHOE HampaBleHHWE TOJydYaeT IajbHEUIee
pasBuTHE B paboTax, Irjie BBOJMUTCS W KOHIICHTY-
ammupyercss moHatue «educational innovation
ecosystemy NMPUMEHHUTENBHO K cdepe BhIcHero 00-
pasoBanus (Wxyan u Jlro, 2022). Ucxoas u3 mpo-
ONeMbl KauecTBa, CBS3aHHOW C HECOOTBETCTBHEM
MTOJITOTOBKH BBIMTYCKHUKOB 3allpocaM WHAYCTPUU H
Pa3pbIBOM MeX1y 00yueHHEM H PealbHbIMU TEXHO-
JIOTUYECKUMHU TIPAKTUKaMH, aBTOPbI OOOCHOBBIBA-
10T, 9T0 (pOpMHpPOBaHHE WHHOBAIMOHHON 00pa3o-
BaTEIbHON YKOCHCTEMBI BBICTYIIAET HHCTPYMEHTOM
YCTOWYHMBOTO TMOBBIIICHUS] Ka4eCTBa BBICIIETO 00-
pa3oBaHMsL.

YckopeHHoe ycTapeBaHuHe 0a30BBIX HABBIKOB
W BO3pacTaromasl moTpeOHOCTh B MEPENOArOTOBKE
CTICIMATUCTOB paccMaTpUBAIOTCS Kak 00OCHOBa-
HHUE 1e1eco00pasHOCTH Mepexoaa K MOJCNIN He-
MIPEePBIBHOTO 00pa30BaHMs, pealr3yeMoi B paMKax
unppoBoii 0Opa3zoBaTeNbHON 3KOCHUCTEMBbI. UkyaH
n Jlro (2022) wHTEpNPETHPYIOT CTAaHOBIICHHE HWH-
HOBAaLIMOHHOH 00pa30BaTEIbHON HKOCHUCTEMBI Kak
pe3yibTaT OPUCHTAIIMHM HA Pa3BUTHE TPUKIATHBIX
HaIpaBJICHUH U pean3alluy MOJIMTUKH HHTETPaIH
00pa3oBaHUsl W TPOU3BOJICTBA, MOJYCPKUBAS, UTO
0e3 CHCTEMHOT0 BOBIICYCHUS WHAYCTPUU U JPY-
I'MX CTEHKXOJIZIEpOB 00pa3oBaTeIbHOTO Ipolecca
JOCTHKEHHE HEOOXOJUMOTO YPOBHS pa3BUTHS 00-
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pa3oBaTENbHBIX MPOTPAMM IPECTABISIETCS HEBO3-
MOJKHBIM.

B pabotax aBropoB (Buponaiinen u ap., 2024)
YHUBEpPCUTETHI TpukIaaabix Hayk (UAS) uaTEpmpe-
TUPYIOTCS KaK KIJIIOUEBOM 3JEMEHT PErMOHaIbHOMN
VHHOBAllMOHHOW 3KOCHUCTEMBI, HWHTETPUPYIOLIUI
¢yHKUIMH BbIcIIero npodeccuoHanbHOro oopasona-
HUS, TPUKJIAJHBIX UCCIIEIOBAHUN U COJIEUCTBUSA pe-
THOHAJIIBHOMY pa3BUTHIO. X 9BOIIOLINS XapaKTepH-
3yeTcsl KaKk MHCTUTYIIHOHAIbHASA TpaHc(hOopMaIys, B
pamMKax KOTOpPOW KOMIIETEHTHOCTHas OpHEHTalus,
MPAaKTHKO-OPUEHTHPOBAHHOE OOyYEeHHWE W YCTOMH-
YMBOE B3aMMOJICHCTBUE ¢ paboTOAATENSIMH BBICTY-
MaroT 6a30BBIMH MPU3HAKAMHU IKOCHCTEMHOW POIH
JTAHHBIX YHUBEPCUTETOB.

CucremMaTHKO-HApPATUBHBIN  0030p, BBIMOJ-
HEHHBIH 3apyOC:KHBIMH HCCIEAOBATEISIMH, JCMOH-
cTpupyer, uro B mapagurme Higher Education 4.0
HanOOJBIIYIO PE3YIbTATUBHOCTh TIOKA3bIBAIOT CME-
[IaHHBIE, TPAHCTPAHUYHBIE U CTYIEHTOOPHUEHTHPO-
BaHHBIC 1101X0/16I (Uurdy u jap., 2023). YkazaHHbIe
MTOJIXOJIbl HHTEPIIPETUPYIOTCS HE KaK COBOKYITHOCTD
Pa3pO3HEHHBIX METOJIUK, @ KaK KOMIIOHEHTHI OoJjiee
mupoKoi pamkn «learning ecosystem frameworky,
BKITIOYAIOLIEH TEXHOJOIMYECKYI0 HH(PACTPYKTY-
Py, OPraHU3aIMOHHYIO KYJIbTYpPY, MOTHBAIIMOHHEIE
YCTaHOBKM OOy4Yaroluxcsi M MpenojaBarenci, a
Tak)ke MHCTUTYIIMOHAIbHBIC TIOJTUTHKH.

Bo Bcex paccMOTpeHHBIX paboTax MOIYEPKH-
BAETCs, YTO AKOCHCTEMHAs JIOTMKa OPTaHUYHO CO-
MpSIraeTcsl ¢ KOMIIETEHTHOCTHBIM, CTYJEHTOLEH-
TPUPOBAaHHBIM W  MPAKTHUKO-OPUEHTHPOBAHHBIM
MOJIXOJJaMH, B PaMKaxX KOTOPBIX IPUOPUTET OTJIAET-
Csl Pa3BHUTHIO HE TOJBKO Y3KOMPO(ECCHOHATHHBIX,
HO ¥ HaANpO(eCcCHOHAIBHBIX KOMIIETCHLUH — Kpe-
ATUBHOCTH, KPUTHYECKOTO MBIIIICHHS], CIIOCOOHO-
CTH K KOMaHIHOH paboTe, HuppOBOH IpaMOTHOCTH
¥ TOTOBHOCTH K OOYYEHHIO Ha TPOTSDKEHUHM BCEH
JKU3HU.

st Toro 4To0bI BEIIBUTH BOCHIPUSATHE U TIepe-
JKUBAHUSl YYaCTHUKOB 00pa30BaTEIbHON 3KOCHCTE-
MBI B YCJOBHAX HM3MEHEHWH, HEOOXOIMMBI METO-
JIbl, TIO3BOJISIIOLIME MOAPOOHO OMHMCATh MX OIBIT U
oxkugaansg. Ocoboe 3HaueHHEe WMEIOT KadecTBEH-
HBIE TIO/AXO[bl, OPUEHTHPOBAHHBIE HA JUAJIOT C
oOydaronmMIcs, TpenojaBaTesMi 1 padoToza-
TEJSIMH, KOTOpBIE JAalOT BO3MOKHOCTH 3a()MKCH-
pOBaTh WHAMBHIyaAJTbHBIC MO3UIMH U MPOCIETUTH
(opMHpOBaHHE KOJUIEKTUBHOI'O TOHHUMAaHUS IPO-
ucxozsmero. B aToil cBsi3n mMeToa (OKyC-TPYIIIBI
B TIOCJIEJIHME TOJIbl aKTUBHO PAacCMaTpPUBAETCs Kak
OJIMH W3 KJTFOYEBBIX MHCTPYMEHTOB KaueCTBEHHBIX
HCCJIEJIOBAHUH.



I.C. Munaxesa u ap.

CoBpeMeHHBIE METOA0JIOTHIECKUE PaOOTHI OITH-
CBIBAIOT (OKYC-TPYIY KaK CTPYKTYPHPOBAHHYIO
TPYNIIOBYIO AMCKYCCHUIO, TIO3BOJISIOIIYIO BBISBISITH
HE TOJBKO WHJIWBUAyallbHbIE MHCHHUS, HO M MeXa-
HU3MBI X (OPMHUPOBaHUS, MOJIENIN apTyMEHTaluN
U KOJUICKTHBHBIC mpeacTaBinenms (Yanm, 2025).
OtnenbHble MyOIMKALUU MOAPOOHO aHATM3HPYIOT
opraHu3anuio (QOKyC-TpyII, OOCYXKIAIOT BBEIOOP
COCTaBa yYaCTHUKOB, CLEHapUl OOCYXICHHS, KO-
JIMYECTBO TPYII M BOMPOCH PENPE3eHTATUBHOCTH
(Huar, 2024). HoBeie MeTOAOIOTHUSCKHE PAOOTHI
MTOTUYEPKUBAIOT 3HAYUMOCTH (POKYC-TPYIIIT ISl COO-
pa ryOOKHX KayeCTBEHHBIX JAHHBIX M BBISBICHHS
pa3HooOpa3HbIX MHEHWH y4dacTHHKOB (Amam, Ac-
MaBu u Patema, 2025).

B uccrenoBanmsax Bwicmiero obpaszoBaHus (o-
KyC-TPYIIIBI ITUPOKO MUCTONB3YIOTCS ISl U3YUCHUS
OTIBITa O0YYAIOIINXCS ¥ TTpernogaBaTesneii, 0co0eHHO
B KOHTEKCTE Pa3BUTHs OHJIAWH-00Y4YEHUs U PacIIn-
pennst ndpoBoii obpazoBaTenbHON cpeasl. Pabdo-
ol Kpandunga u coasropos (2021) ananusupyror
BOCIIPHATHE CTYyJICHTAMH WHTEHCHBHOTO OHIIAIH-
oOyyeHus, yaensisi BHUMAaHUE YCJIOBHSIM JIOMAIll-
Hell yaeOHON cpefbl, BOBJICUYEHHOCTH U YYacTHIO B
yueOHOM mporiecce. Llnnmuara u coaBTopoB (2024)
paccMaTpUBAIOT OKUJIAHUS CTYJCHTOB OT IU(PO-
BOM cpellbl YHHUBEPCUTETA U BBISIBISIOT KIIOUEBBIC
XapaKTepUCTUKH (P poBOH HHPPACTPYKTYPHI, 00e-
CIeYMBAIOLICH Yy4eOHYIO0 BOBJICUEHHOCTh. B Oonee
HOBBIX HCCIICIOBAHUSAX (POKYC-TPYIITBI HCIOIb3Y-
IOTCSl JJISl aHaJlM3a Mepexo/a CTYICHTOB K 00yde-
HUIO B YHHBEPCUTETE W M3MEHCHUS WX OXHMIAHUN
Ha pa3HBIX dTamax OakamaBpuata (XsHzc, 2025),
a TaKXkKe JIUISl U3yYeHHsI OTHOIICHUS K Pa3MYHBIM
(dopmartam oLleHUBaHUS, BKIIIOYasi OHJIalH- M OYHbIE
dhopmel (XHKOK, 2025). B Ka3aXxcTaHCKOM KOHTEK-
CTC 3HAYMTEJBHBIH BKJAJ B AMIUPHUUYCCKOE H3Yyde-
HUE BBICIIETO 00pa30oBaHUs BHOCUT pabota Myxa-
TaeBa 1 coaBTOpoB (2024), KOTOpbIC aHATH3UPYIOT
CUCTeMYy OOecTIeueHHsI KauecTBa BBICIIETO 00pa3o-
BaHMsI Yepe3 NpU3My OLEHOK CTYJEHTOB, Ipenoaa-
Barenel M paboTonaTeneil, BBISABIASL MPOOIEMHBIC
30HBI U IIpeyIaras peKOMEHAIMH 110 HOBBIILIEHUIO
s pexTuBHOCTH 00pa30BaTENBHON Cpeasl B By3ax
Kazaxcrana. [lTomuMo sMmupHYeckux HccienoBa-
HUI KadecTBa 0OCYKIAIOTCS PAKTHKH BHEIPCHUS
student-centered learning u MeTtogudeckas IMO-
neprkka mperogaBatenei (Omapbexona, 2022).

3HauMTeNbHAsT YacTh AMIIUPUYECKUX HCCIEN0-
BaHWH B cdepe BHICIIEr0 00pa30BaHUs OTPAHUYH-
BaeTCs OJHOW TPYNION YYaCTHHKOB — Yallle BCEro
CTYJEHTaMH OTPEICIEHHOTO YPOBHS WM TIPeTofa-
BaTeNISIMH KOHKPETHOM niporpammsl. B ¢okyc-rpym-

bl PEJKO BKIIOYAIOTCS OAHOBPEMEHHO CTYICHTHI
pasHbIX YpOBHEH MOJTrOTOBKH, MPENOJABATEIH U
paboronatenu. Eme pexe oObeKTOM aHaiIM3a cTa-
HOBUTCSI 00pa3oBaTesbHasl SKOCUCTEMa YHUBEPCU-
TETa B 1IEJIOM, a HE OT/ACNbHBIA KypC, AUCLHUIIMHA
niu popmat 00yUeHHS.

B MexIyHapoAHBIX HCCIEIOBaHUSX, IOCBS-
IICHHBIX YJIOBICTBOPEHHOCTH CTYJICHTOB U OIICHKE
KadecTBa 00yueHHs, (HOKYC-TpyNIbl TPAAULHUOHHO
BBICTYMAIOT BCIIOMOTATEILHBIM HHCTPYMEHTOM, a
HE OCHOBHBIM METOJIOM aHaJIM3a 00pa3oBaTebHON
cpenbl. B Ka3aXCTaHCKOM KOHTEKCTE HHTETPAIUs
9KOCHCTEMHOI0 TOAXO0Ja C BOMpOCaMH LHU(PO-
BO# TpaHc(hoOpManuu M HMCIOIB30BAHUEM JIAHHBIX
¢dokyc-rpynn ocraercs orpanuueHHoil. Cyme-
CTByIOIIME paboOThl TO IH(PPOBU3AIUHN BBICIIETO
00pa3oBaHMsl MPEUMYILECTBEHHO OIMCHIBAIOT 00-
[Me TCHJCHIUK W YIPaBJICHYCCKHE PEIICHUs, HO
MPAaKTUYECKH HE AaHAIM3UPYIOT BOCIpPHUSATHE O00-
pa3oBaTeNbHONW YKOCHCTEMBI Pa3IMYHBIMU KaTero-
pUSIMHM YYAaCTHUKOB — CTyJeHTaMH OakanaBpHara,
MarucTpaTypbl W JIOKTOPAHTYPHI, IIperojaBaTe-
asiMA U paboronatensiMu. OTCYTCTBHE KOMILICKC-
HBIX HCCIICIOBAHHUN, YYHUTBHIBAIONINX MHEHHS BCEX
KITIOUEBBIX CTEHKXOJIEPOB, MOAYEPKHUBAET HEOO-
XOJMMOCTh TIPUMEHEHHS (OKYC-TPYIITbI KaK IeH-
TPaJbHOTO METOAA ISl M3yUYeHUs MHHOBALIMOHHON
00pa3oBaTeIbHON IKOCUCTEMb] YHUBEPCUTETA.

MaTepnaﬂu U METOAbI

Hacrosimiee uccnenoBaHne HOCHT KayeCTBEH-
HBIM XapakTep W HaNpaBI€HO HA aHaIu3 Mpel-
CTaBIIGHWH BCEX KIIOYEBBIX CTEHKXOJIIEpOB 00
OCHOBHBIX KOMITOHEHTaX MHHOBAIIMOHHOW 00pa3o-
BATEJIbHOM YKOCUCTEMBI YHUBEPCUTETA. B KauecTBe
OCHOBHOT'O METOZa cO0pa AaHHBIX HCIOIb30BAINCH
(hoKyc-TpymIibl, YTO MO3BOJIMIO TIOTYYUTh KaK WH-
JUBUAYaJIbHBIE OLEHKH, TaK U PE3yJIbTAaThl KOJUIEK-
TUBHOTO OOCYXXICHHA 00pa30BaTENbHON Cpeasl |
MOHSTh, KaK B XOJIE JUaJlora yTOYHSIOTCS U COTJa-
CYIOTCS TTO3UIINH YYAaCTHUKOB.

Merton (oxyc-rpynmsl paccMaTpuBaeTcs B CO-
BPEMEHHON METOJI0JIOTHYECKOW JIUTepaTtype Kak
CTPYKTYpUpOBaHHasl TPyMNIoBas TUCKYCCHS IO 3a-
paHee omnpe/eieHHBIM TeMaM, B KOTOPOW BayKHBI HE
TOJIBKO OTBETHI Ha BOMIPOCHI, HO U XapaKTep B3aUMO-
neiictBusg mexy yuactaukamu (Kprorep n Keiicw,
2015). On ocobeHHO BOCTpeOOBaH B MCCIICAOBAHH-
X 00pazoBaHMs, T/Ie HYXKHO TIOHATh, KaKk 00ydJaro-
1IMecs W MPenojaBaTesld OMUCHIBAIOT CBOW OIIBIT,
KaKfe apryMeHThl HCIONB3YIOT M Kakue oOIue
MIPEJCTABICHUS O KKaYECTBCHHOM O0YUYEeHHUI» CKIla-
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neiBaroTes B rpymie (XoHzac, 2025). dokyc-rpynmna
MO3BOJISIET BBISIBUTH TEMBI COTJIACHS W TPOTUBOPE-
YW, YBUJIETb, KaKUE 3JIEMEHTHI 00pa3oBaTebHON
Cpelbl BOCIPUHHMAIOTCS KaK ITOePKUBAIOIINE,
a Kakue, Kak MpoOJIEMHBIE, YTO JIENIAeT 3TOT METOJ
METOIOJIOTUYECKH OTPaBAaHHBIM TPH aHAIU3e 00-
pa3oBaTeNbHON 3KOCHCTEMBI YHUBEPCHUTETA.

HccnenoBanne BKIIOYAIO YETHIpE ATama: TOJ-
TOTOBUTEIBHBIN (JTUTEPATYPHBIH 0030p U pa3padboT-
Ka creHapus (hOKyc-TpyII), MOJEBOH (TPOBEACHIE
TH POKYC-TPYIII ), aHATUTHYECKHUH (KOANPOBaHHE
Y TEMaTHYCCKUI aHANN3 JaHHBIX) H UHTEPIIPETAIH-
OHHBIN (CoIocTaBIeHUE MO3ULUI Ipyni U GopMy-
JINPOBAHKE BHIBOJIOB).

B unccnenoBaHnn NpUHSIIN Y4acTHE KIFOUEBBIC
IPYMNIBl  YYAaCTHUKOB 00Pa30BaTEIBHOTO MPOIEeC-
ca YHHMBEPCHUTETa: CTYACHTHl OakanaBpuara pas-
HBIX KYpPCOB, MaruCTPaHTBI, JOKTOPAHTHI, MPEIo-
JlaBaTeNy, a TaKke padoToAaTeNny, BOBJICYCHHBIC B
MpakTH4ecKoe o0ydeHHe M TPYAOYCTPOWCTBO BbI-
MyCKHUKOB. Bcero Obuto mpoBeneHo mATh (QoKyc-
IPYII — JUISl CTYACHTOB MIIQJIIIAX M CTAPIIUX Kyp-
COB, MarCTPaHTOB, TOKTOPAHTOB, PENoaBaTesei
n pabortomareneil. Takoi momxon Mo3BOJIMI 00e-
CIICYUTh OTKPBITOE OOCYKICHHE BOMPOCOB, CIICL-
UGUYHBIX JUIS KQXKJOW TPYIIBI, U CO3JaTh OCHOBY
JUISL CONIOCTABIICHUSI MX TOUEK 3PCHUSI.

Crenapuii dokyc-rpynm ObpLT pazpaboTaH ¢
y4eTOM IIeJId HCClIeJOBaHUs U 0030pa JInuTepaTy-

Tao6uumna 1
Xapaxmepucmuka yuacmnukog (poxyc-epynn

pel. Bompockl 00bearHEHBI B HECKOJIBKO TeMa-
TUYECKHX OJIOKOB: KJIIOYEBBIC KOMIIETCHIIMU BBI-
MMyCKHHUKA; OllEHKa 00pa30BaTeIbHOM CPElbl U ee
KOMITOHCHTOB; OTBIT MPAKTUKO-OPUEHTHPOBAH-
HOTO OOy4YeHHUsS W B3aUMOJICHCTBUS C paboToja-
TeNAMH; UCTIOIb30BaHuE U(PPOBON HHPPACTPYK-
TYypBI; CHCTEMa OIICHUBAaHUS U OOpaTHOH CBsI3W;
OXHUIAHUS W TPEIIOKCHUS 10 PA3BUTHIO 00Opa-
30BaTEIbHON 3KOCHUCTEMBbI yHuUBepcureta. dDop-
MYJUPOBKH OBUTH OTKPBITBIMU U HEUTPATbHBIMU,
C JIOTUYECKUM TEPEX0JIOM OT OOIIUX K KOHKpET-
HBIM BOTIpPOCaM, YTO COOTBETCTBYET CTaHIAPT-
HBIM PEKOMEHIAIUSM 10 MOCTPOCHUIO CLICHAPUEB
(okyc-rpym.

Kaxnayro ¢dokyc-rpyriry mpoBOAHUI MOAEPATOp,
MMEIOTIIUN OTIBIT TPUMCHCHISI KAYECTBEHHBIX METO-
JI0B uccaeaoBanus. Ero 3aaua 3akiroyanach B TOM,
9TOOBI TOJACPKUBATH OOCYXICHWEC B 3aJaHHBIX
TEeMAaTUYCCKUX paMKax, CTUMYJIHUPOBATh ydacTue
BCEX WICHOB TPYIIBI, HE HABI3BIBATH COOCTBEH-
HYIO TTO3UIMI0 U YJEPKUBATh OallaHC pa3HBIX TO-
YeK 3peHHsI. ACCHCTCHT MOJIEpaToOpa BEJ 3aMETKH,
(uKCHpOBaa KITFOYEBBIC BBICKA3bIBAHUS, PEAKIIUU
YYIaCTHHKOB U OCOOCHHOCTH TPYITIOBOM TUHAMUKH.
[lepen nHawyamoM BceM y4YacTHHUKAM Pa3bsCHSIUCH
enu uccnenoBanmsi, Gopmar pabOThI, TapaHTHH
KOH(QUJICHIIMAIBHOCTH W TIPAaBO IMPEKPATUTh ydYa-
cTHe B JTI000M MOMEHT. J{MCKyCCHU 3alMChIBATTUCH
Ha ayJuo C UX COTJacHusl.

Koa-Bo Yucao Kenmmuspl, | My:X4uHBI, dopmar Cpennss
I'pynna y4yacTHHKOB o o
rpynn Y4aCTHHKOB, N %o %o NpOBeIeHUs] | VIMTeJIbHOCTb, MHH
CryneHTsl OakanaBpuara 1 10 70% 30% OYHBIH 90
MaructpaHTsl 1 8 75% 25% OYHBIHI 85
JlokTopaHTbI 1 7 71% 29% OYHBIN 80
[Ipenonasarenu 1 9 67% 33% OYHBIH 95
Paboronarenu 1 6 83% 17% OYHBIH 75
HUroro: 5 40 72% 28% - -
Hemounux / Hpumeuanue: JJannas mabauya cocmasnena asmopami Ha 0CHO8e AHAIU3A MAMePUdios.
MarepuanaMy HMCCICIOBAaHUS CTalM ayauMo3a- — oOpa3oBaTelIbHBIX — HUccienoBanui. [Iponemypa
IHUCHU U CTCHOTPAMMBI IIATH (bOKyC-prHH, a TaKxKC BKJIFOHaJIa HECKOJIbKO MIaroB: MNPOCIYyUIMBAHUC

3aMETKH MOJIEpaToOpa U acCUCTEHTA.

OO0paboTKka IaHHBIX OCYIIECTBISUIACH HA OC-
HOBE TEMaTHMYECKOr'0 aHajlh3a B HMHTEPIpETalHH
bpayna u Knapka (2022), agantupoBaHHOU Is
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3amMceil W YTeHHWe 3aMeTOK I MEePBHYHOIO IO-
IPY’KEHUS B MaTepuall, KOJUpOBaHUE (HParMeHTOB,
CBSI3aHHBIX C OLICHKOW 00pa30BaTe/IbHOM cpelbl U
ONMCaHUEM OIbITa; 00BEAMHEHUE KOJOB B Ooiee
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IIMPOKHUE TEMbI, YTOYHCHHUE TEM U UX COJICPIKaHUE
C YYETOM COIIOCTAaBJICHHS Pa3HbIX TPy, O0TOOp
MOKAa3aTeNbHBIX IUTAT JJIS TOCIEAYIOIIEro OIH-
caHusi pe3ynbTaroB. KomupoBaHHe BBIMOIHSIIOCH
JIBYMSsI UCCJIEIOBATEISIMU HE3aBUCUMO, TIOCIIE YeT0
00CYXIaJIUCh PACXOXKIACHUS W MPUHUMAIUCH CO-
TJIACOBAHHBIE PEIICHUS, YTO MOBBICHIO HAJICK-
HOCTh MHTEPIPETAIIMH JITAHHBIX.

DTHUYECKHE aCIEKTHI COOIIOIAINCEH Ha BCEX DTa-
nax MCCJACIOBaHMs. YYaCTHUKH IOJYyYaad ITHCh-
MEHHYI0 HH(OPMAIIHIO O IENsX, 3a7adax u Gpopma-
TE€ UCCIICIOBAHUS M JIaBaJIM COIJIACHE HA yYaCTHE U
aynuo3anuch. [lpu pacmmdpoBke 3amucu JTaHHBIC
ObUIM O0E3/IMYCHBI, 4 B TEKCTE CTaTbM I[UTAThI CO-
MPOBOXKJIAIUCH YCIOBHBIMEH 0003HaYeHussMu. Co-
OpaHHBIC MaTepHaabl XPAHATCS B 3al[UIICHHOM
BUJIC U UCTIOJB3YIOTCSI UCKITFOUNTEIBHO B HCCIIEIIO-
BaTEJIbCKUX LIEJIAX.

Pe3syabTarnl

Pesynbrarel nccienoBaHus OCHOBaHBI Ha aHa-
JIM3€ CTEHOIpaMM IISITU (POKYC-TPYIIT CO CTYyACHTa-
MU OakaiaBpHaTa, MaruCTpaHTaMH, JJOKTOPAHTaMHU,
npenojaBaTesIMd U padoToaTeIsiMi. BbTH BbI-
SBIIEHBI TEMaTHYECKHE HaTpaBJICHHUS aHaju3a 00-
pa3oBaTeNbHON SKOCUCTEMBI: alalTallisl CTYACHTOB
K BY30BCKOM cpefie ¥ pa3BUTHE 0Aa30BBIX U HAIIPO-
(eccnoHanbHBIX  KOMIIETCHUUH; 3({eKTHBHOCTD
y4eOHON W HCCIeAOBATEILCKON TPAKTHKH; (Hop-
MHUPOBAaHUE UCCIIEIOBATEIBCKUX, aHATUTHYECKUX U
U(PPOBBIX HABBIKOB; PA3BUTHE CUCTEMbI HACTABHH-
YecTBa M MOAJCPKKH MperoaaBaTelieil; HCIob30-
BaHHE COBPEMEHHBIX IU(PPOBBIX WHCTPYMEHTOB W
CEpBUCOB; OpraHM3alysl MPO3PAUYHBIX U BAIUIHBIX
(bopM OIeHUBaHMSI, HHTETpaIUs y4eOHOTO mporiec-
ca ¢ TpeOoBaHMsIMU paboTomaTenei U peIHKa TPY/Ia;
y4acTHe CTYICHTOB BO BHEYUYEOHOU AEATEIHHOCTH
Y MIPOEKTAaxX; CO3AaHue YCIOBUH IS IPAKTHKO-OPH-
EHTHPOBAHHOTO O0YUYECHHS.

Hwxke mpencraBieHbsl pe3yibTaThl MO OCHOB-
HBIM TEMaM C COIIOCTABJIICHUEM ITO3MIMN Pa3HBIX
TPy Y4aCTHUKOB 00pa30BaTeIbHOrO polecca.

Adanmauusn K 8y308CKOU cpede u pazeumue
0a306bIx KOMNnemenyuil

s cTtyneHTOB OakallaBpuiata Ha HadallbHOM
3Tane OOYYCHHsS OIPEACIISIOIMNAM 3aTPYIHCHUEM
BBICTYIIAeT HE CTOJBKO aKaJeMHUECKasl CII0)KHOCTh
JUCIUIIIINH, CKOJIBKO H606X0)II/IMOCTB B KOPOTKHUEC
CPOKH BBICTPOUTH WHJWBUIYyaJbHYIO 00pa3oBa-
TEJIbHYIO TPAEKTOPHIO B YCIOBUSIX UHHOBAIIMOHHOM
00pa3oBaTeIbHON IKOCUCTEMBI YHHUBEPCUTETA. DTO

BKJIIOYAET OCBOCHHE TpeOOBaHMH K y4eOHOH nes-
TEJILHOCTH, TIOHUMaHHUE TOPSIJIKa B3aHMMOJICHCTBHUS
U TPUHATBIX c0co00B MH()OPMHUPOBAHUS, peria-
MEHTa CPOKOB BBITIOJHEHUSI 3aJIaHUH U KPUTEPHUEB
oueHnBanus. CyeCTBEHHYIO POJIb B IPEOIOJICHUN
QJIanTAllMOHHBIX TPYJHOCTEH, IO JaHHBIM (DOKycC-
IPYIII, UTPAET YEIOBEUECKOE COMPOBOXKICHHUE: KY-
paTophl M MPETo/IaBaTe BICTYAIOT HABUIaTOpa-
MH, Pa3bsACHsISI NpaBWiIa, KOOPAWHHUPYS ACHCTBHUS
obydJarormuxcs 1 0decreunBas CBOCBpEMEHHYIO 00-
PaTHYIO CBSI3b.

Crynent (6akanaBpuart, 1 xypc): «Koeoa xKypa-
mop 00vACHAEem, KaK YCmpoeHvl 0ednaliHvl, Kyoa
nucamos, Kaxk ogopmisims 3a0aHUs — CMAHOBUMCA
CHOKOlIHee, NOSABNIAEMC I YBEPEHHOCTb Y.

3TO MHEHUE TOJTBEPIKIACTCS TEM, YTO TIEPBO-
KYPCHUKHM 4Yalle CBS3BIBAIOT YCHCIIHOCTH aJarl-
TallMd C JOCTYMHOCTBIO TIOHSTHBIX MPOIEIyp U
perynsipHoii 0OpaTHOHM CBSI3U, a HE C OTACIbHBIMU
Pa30BBIMH MEPOTIPUSATHAMU. B UX noruke skocucre-
Ma paboTaeT, Korja B Hel JIETKO OpUEHTHPOBATHCS,
IJie pacnucaHue, TJie 3aJaHus, Tl KOMMEHTapHU
mpernojaBareiss U Kak (UKCUPYIOTCS pPe3yJIbTaThl
y4eOHOM TeSITeTEHOCTH.

Crynenr (OakanmaBpuar, 1 Kypc): «Xouemcs,
umobwvl 8cs yueonas ungopmayus oviia coopana 8
00HOM Mecme. Tak menvuie pemenu YXooum Ha no-
UCK U OoNbULe HA 8bINOIHEHUE 3A0AHULLY.

ApanTanysi B YHUBEPCHTETE BOCHPHUHHMACTCS
KaK IpoIiecC BKIIFOUSHHS B 3KOCUCTEMY, TJIe YIIpaB-
JSIEMOCTh U MPO3PaYHOCTh OPraHU3alMOHHBIX Mpa-
BHJI SIBJIIOTCSA 0Aa30BBIM YCIOBHEM (POPMHPOBAHUS
y4eOHOM CaMOCTOSITEIBHOCTH.

Haonpogheccuonanvnovie komnemenyuu

B xone oOcyxaeHuil BBISIBIIIOCH pa3indyde B
MMOHUMAHWHU KITIOUYEBBIX KOMIIETCHIIMH Ha Pa3HBIX
aramax obydeHus. CTymeHTsI | Kypca B TEpBYIO
oyepesib Ha3bIBAIOT CaMOOpraHM3auuio H Iudpo-
BYIO TPAMOTHOCTh KaK OIOpPHBIE HABBIKH, O€3 KOTO-
PBIX HEBO3MOXKHO CTaOMIIBHO YUUTHCS B YCIOBHSX
caMoCTOSTEIhbHON paboThl. VX mo3umms oTpaxaer
MIPOSIBJIICHHE OTBETCTBEHHOCTH 32 PE3yJIbTaT 00yde-
HHS Ha CaMOTO 00yYJaroIIerocs.

Crynenr (GakanaBpuart, 1 kypc): «Cetivac enag-
HOe HAYYUMbCSL OP2AHU308AMb Ce0s1. 0edNatiHbl, 3a-
Oarus, YmobOwvl He KONUMbY.

[To mMepe mepexo/a Ha cTapiIle Kypchl BO3pac-
TaeT 3HaYeHWE KOMMYHHMKAllMH, KOMaHIHOW palo-
THI U OTBETCTBEHHOCTH — KOMIIETCHITUH, KOTOPHIC,
10 MHEHHUIO CTY/ACHTOB, CTAHOBSITCSI PEIIAIOIIUMH B
MPAKTUYECKUX U MPOCKTHBIX QopMaTax, a TakKe B
COTPYIHHUYECTBE C pabOTONATEIISIMH.
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Crynenr (OakanaBpuar, 3 Kypc): «Ha npaxmu-
Ke cpa3y 8UOHO, ecliu mbvl He ymeeulb 00uWamscs u
Opames omeemcmeeHHOCMb, 3HAHUS He CRACAION.

Ha ypoBHe MarucTparypbl akIEHT CMEIIACTCS
K YIIPaBJIEHUIO CIOXHBIMHU 33aJa9aMi U CaMOCTOSI-
TEJNILHOCTH B IPUHSITHHU PEHICHUH, 0COOEHHO B YCIIO-
BHSIX HUCCJICJIOBATEIBCKUX M MIPOSKTHBIX PadoT, Iie
BaXHO COBMEIIATh aKaJeMHUYecKrne TPeOOBaHUS C
peaIbHBIMK OTPAHUYCHHUSIMA BPEMEHU U PECYPCOB.

Maructpant: «Baoicno ymemsv naanupoamu
npoexm max, 4mooOsvl OH ObLIL 8LINOIHUM U 0ABAIL Pe-
3ynLmam, a He OCMABaiCs Ha YPOsHe Uoeu.

B nokropanType HaampohecCHoHAIbHBIE KOM-
MIETEHIINA JTOTIONMHSIOTCS aKaJeMHYECKUM JTHIep-
CTBOM, YMEHHEM BBICTPaMBAaTh KOMMYHHUKAIIUIO
B HAy4HOH TpyIe, apryMEHTUPOBATh IO3UIIHIO,
MIPENICTABIATE PE3yJabTaThl W OpaTh OTBETCTBEH-
HOCTB 32 UCCIIE/IOBATENbCKYIO padoTy.

Hoxrtopant: «Ha >mom ypoene Kpumuuno
YMemb OmMCmausams HAYYHYIO NO3UYUIO U 8eCU
KOMMYHUKAYUIO ¢ PYKOBOOUmMENeM, KONlecdMU, pe-
YeH3eHmamuy.

BrisBiisercss moTpeOHOCTh B OOBEKTHBHOM OT-
PaXCHUU WHAMBU/YaIbHOT'O BKJIaZa BO BPEMsl BbI-
MOJIHEHUSI KOMAaHJHBIX 3aJaHUN, 4YTO HEMoCpe/-
CTBEHHO CBS3aHO C JOBEPHEM K OIICHWBAaHUIO W
Ka4eCcTBOM OpPTaHM3aIliU IPYIIOBON paboTEhI.

Crynent (6akanaBpuar, 3 Kypc): «Komanonas
paboma — 3mo He pazoenunu u coeianu, d Ko2od
8KIIAO KAHCO020 NOHAMEH U YECIMHO OYEHUBACTNC).

Pabotonarens: «/1s Hac 6 komanouvix npoex-
Max 6axcHO 8UOEMb, YMO UMEHHO COeNd]l Yelo8eK:
POJIb, PE3VIbMAm U OMEenCmeeHHOCMb, UHAYe Oye-
HUMb 20MOBHOCTD K PADOME CLONCHO.

Jiis  ycToMYuBOTO pa3BUTHsS HAAIpoQeccro-
HAJILHBIX KOMIIETCHIIUI DKOCUCTEMa YHUBEPCUTETA
JIOJKHA 00ecreunBaTh HE TOJBKO COAep:KaHHe 00-
Y4eHHUs, HO W TIOHATHBIE MEXaHHU3MBI B3aWMOJICH-
CTBHS, PACIPE/ICIICHUS POJICH U OLIEHKH MHIMBHITY-
AJBHOTO BKJIAJIA.

Ilpakmuko-opuenmuposannoe odyuenue

OOmmM 751 GONBIIMHCTBA TPYIIT CTAJIO0 MOHH-
MaHHE TOTO, YTO Ka4eCTBO OOyUCHHUS OmpeJernsier-
Csl HE KOJMYECTBOM 33JIaHUM, a UX MPaKTUYECKOMN
HaIpaBJICHHOCTHIO M HAJIM4YMEM OOpaTHOM CBS3H.
CTyzmeHTBl TOTYEPKUBAIOT, YTO HaWOOJIee CHIIb-
HBIA 00pa3oBaTeNbHBIN APQPEKT NAIOT 3aHATHS, TJIC
MPUCYTCTBYET pa3dop ommnbok. Takoii hopmar oHn
OIMCHIBAIOT KaK OoJiee MPOAYKTUBHBIH, YeM BBITIOI-
HeHHe (GOPMabHBIX 3a/IaHHH.

Crynenr (GakanaBpuart, 1 Kypc): «Pazbop owiu-
OOK — 5Mo camoe nonesHoe nocie He2o PeabHO No-
HUMaewbL memy».
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[Ipu sTOM oOTMeuaeTcs Harpy3ka IOBTOPSIO-
ITUMUCST TUChbMEHHBIMH paboTaMu, Korga o0paso-
BaTelibHAs aKTUBHOCTh BOCIIPHHUMAETCS Kak (op-
MaJIbHOCTb, HE BEIyIIasi K PealbHOMY HaBBIKY.

Crynent (6akanaBpuar, 1 kypc): «Hoz20a ouyy-
wienue, 4mo Mol nuuiem oOHO U MO dHce PAZHLIMU
cnosamu. JIyuue 6wt 35mo ObLIO0 MUHU-NPOEKIOM.

JlaHHBIM TE3uc coryacyercsl ¢ MO3ULMENH cTap-
IICKYPCHUKOB, KOTOpbIC OIICHUBAIOT 3(deKTus-
HOCTh OOYYCHHS TIO0 KPUTEPHUIO TPUMEHHUMOCTH,
HACKOIIbKO 3a/IaHue MTOX0KEe Ha peaslbHbIe Tpodec-
CHOHAIIbHBIE 33]]aUd U JIaeT JIK OHO Pe3yJbTaT, KO-
TOPBIA MOXKHO MPEIbSBUTH.

Crynenrt (6akanaBpuar, 3 kypc): «llonesHo mam,
20e 0aiom peanbHyIo 3a0ay)y U Mol GUOULLDL, YO MEOsL
paboma HysHCcHa, a He nPoCmo omvem OJist Omyema.

Co cTOopoHBI mpernojiaBaTesel Mmoa4epKuBaeT-
Csl, UTO MPAKTHKO-OPUCHTUPOBAHHBIN (opMaT Tpe-
OyeT METOAMYECKOTrO0 NPOCKTHPOBAHMS. 3aJaHus
JTOJKHBI OBITH CBS3AaHBI C pe3yJIbTaTaMu O0ydeHHUs,
UMETh TOHSATHBIC KPUTEPHUH M MPEIyCMaTPHBAThH
BpeMs Ha o0paTHYIO cBsi3b. [Ipu meperpyske muc-
[UIUIMHBL HEHY)KHBIMHA Pa0OTaMU CHIDKAeTCsS Ka-
YECTBO CONPOBOKICHHS U TEPSICTCS Pa3BUBAIOIIMIA
3G PEeKT MPaKTUKH.

[Ipenomasarens (I1I1C): «/Iyuwe menvuie 3ada-
HUIl, HO C KAYeCMEEHHbIM pa300pOM U NOHAMHBIM
Pe3VIbMAmom, max Gopmupyemcs Hagvik».

MarucTpaHThl JOTIOIHSIOT 3Ty TMO3UIHIO TEM,
YTO MPAKTHUKO-OPUEHTHPOBAHHOCTH JIOJKHA TIPO-
SIBIIATHCSI HE TOJIBKO B MPUKIIAIHBIX 33aHUSX, HO U
B HCCIIEJIOBATEIHCKUX U TIPOEKTHBIX popmarax, rie
B2)KHBI METOJIOJIOTHS, aHAIM3 JIAHHBIX M MIPEJICTaB-
JICHUE Pe3yJIbTaTOB.

Maructpant: «Ham nonesnee 3adamus, eoe
ecmb paboma ¢ OAHHLIMU U 8b1600bl, A He MOIbKO
onucanue, mo2oa Mo CMAHOBUMCS NPUMEHUMbBIM 8
uccedosanuu u npogheccuu.

JIOKTOpaHThl ~aKIEHTUPYIOT HEOOXOAMMOCTb
HACTOSIINX HAYYHBIX 3aJ]1a4, BCTPOCHHBIX B peajlb-
HYIO HAy4YHYIO TIOBECTKY Kadeaphl, a TaKKe MoTped-
HOCTh B OKCIIEPTHOM OOpaTHOW CBS3M IO JW3aHHY
WCCIJICJIOBAHUS U HHTEPIIPETAIINN PE3YIbTATOB.

Hoxtopant: «CuibHee gce2o npooguzaem, Koa-
0a daiom e PopMaIbHYI0 MeMy, d 3a0ay)y U3 pedib-
HO20 UCCIe008aHUS U 0OCYHCOAOm, KaK VIYUUUUND
MeMOO0I02UION.

[TpakTHKO-OPUECHTUPOBAHHOCTh B KOHTEKCTE
JKOCHCTEMBbI YHUBEPCHTETA TPAKTYETCS Kak CH-
CTeMHOE CBOHCTBO. Hammunme mpoekTHBIX ¢op-
MaTOB, JKCIIEPTHOM M CBOEBPEMEHHOH 0OOpaTHOM
CBSI3M, MPO3PAYHBIX KPUTCPUEB U OPHCHTAIUU HA
(hopMupoBaHNE HABBIKA W MOIyYEHHE MPOIYKTa, a
He Ha (OpPMaIbHYI0 OTYETHOCTb.
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Lugposvie uncmpymenmul u cepeucnol

IludpoBas cocraBmsiomas 00pa3oBaTEIHLHON
9KOCHCTEMbI BOCTIPUHHMMAETCs HeoJHo3HauHo. C
OJTHOH CTOPOHBI, CTYACHTHI 0’KHIAFOT TPOCTHIX H MO-
HSTHBIX HU(QPOBBIX PEHICHUH 151 KOMMYHHKALIUU U
IpolLeyp, 0COOEHHO TaM, TJe aJMUHHCTPATHBHBIC
MPOIIECChl OTHUMAIOT BPEMSI M CO3JIAI0T HEOoNpee-
aeHHocTs. C Ipyroil CTOPOHBI, MPETroJaBaTen 00-
pamarT BHUMaHWE Ha MpoOJieMy Pa3pO3HEHHOCTH
I ()POBBIX HHCTPYMEHTOB, YTO pa3pymIaeT IeIoCT-
HOCTbh 9KOCHUCTEMBI M YCIIOXKHSET YIpaBieHue 00y-
YEeHHEM.

Crynent (OakanaBpuat, 1 kypc): «Ecmb sewju,
Komopule MOJCHO coenamsb npowe. Hexomopwie
Cnpasku u oQopmaeHue — XOYemcs HOPMATbHbI
yugpposoll apuanm.

DTO MHEHHE WITIOCTPUPYET OOIINI 3ampoc Ha
YIIPOILICHNE CEPBUCOB, T/I¢ y4eOHbIE M OpraHNU3aIH-
OHHBIE TIPOLIECCHI B3aMMOCBS3aHbI U TIOHSTHBI.

Ha ypoBHe MarmcrpaTypsl M TOKTOPAHTYPHI
YCHIIMBAETCSI 3alPpOC Ha U(POBBIC PEHICHUs, O~
JICP’KUBAIOIINE UCCIIEI0BATEIBLCKYIO EATEIBHOCTh:
JOCTYI K 0a3aM JaHHBIX, MHCTPYMEHTHl aHajH3a,
yTpaBJeHHe NCTOYHUKAMH U 3aIUCh 3TAIlOB HUCCIIe-
JIOBaHUSI.

MaructpanTt: «Xomenoce 6bi, umodwvl OvLau 00-
cmynnvle UHCMPYMeHmyl 05l AHAAU3A U HOPMATb-
Has cucmema pabomol ¢ UCMOYHUKAMU — IMO KO-
HOMUM 8PEM3L U NOBbIULACT KAYeCHBON.

Joxtopant: «HyscHa edunas yughposasn cpeoa
01 UCCAeD08anUs, KOMOPAs NO360IUM XPAHUMb
OaHHble, OMCIENHCUBAMb IMANbL, PUKCUPOBATb pe-
3YILMAMBLY.

[IperomaBarens (I1I1C): «{upposvie uncmpy-
MeHmbl NOMO2AIOM B0BNIEKAMb, HO BAICHO He Yee-
JUYUBAMb KOIUYECMBO PA3HBIX NAAMPOPM, UHAYE
mepsemcst ynpasienue npoyeccom».

LndpoBusamust paccMaTpuBaeTCs Kak pecype
9KOCHCTEMBI TOJIBKO TPH YCIIOBHU COTJIACOBAHHO-
CTH HHCTPYMEHTOB H SICHOM JIOTHKH HCIIOJIb30BaHUSL.

Ilpo3paunvie u eanuouvie ¢hopmuvt ouenusa-
HUA: Kpumepuu, COnOCMasumMocms u 0oeepue

CyILecTBEHHBIM PE3y/IbTaTOM aHalu3a CTajlo
BBISIBJICHHE CBSI3M MEXKIY OLEHHUBAaHHEM U MOTH-
Banyel o0yvaromuxcsi. CTyIeHThI OJYEPKHUBAIOT,
YTO NMPO3payHble KPUTEPUU U TIOHATHBIE OCHOBAHUS
Juisl OAJJIOB MOBBIIIAIOT JOBEPHE K CUCTEME U CTH-
MYJUPYIOT KadyeCTBO BBHITIOJHEHUS 3aJlaHUH, 0CO-
OCHHO NPOEKTHBIX.

Crynent (OakanaBpwuar, 3 Kypc): «3awuma npo-
exma yecmmas, Ko2oa Kpumepuu 3apanee noHAmHul
U OYeHUBAemcsl TUUHbII BKILAO KAACOO20M.

B nomonHeHWe K 3TOMY CTYIEHTBI CUUTAIOT
BaKHBIM, YTOOBI OLICHUBAHHE OTPAXKAIO HE TOJIBKO
(hopManbHBIC TIPU3HAKK, HO U 3HAYMMBIE XapaKTe-
PUCTHKH pe3ysibTaTa — HOBH3HY, MPAaKTHYCCKYHO
LIEHHOCTh, YPOBEHb CAMOCTOSTEIIBHOCTH.

Crynent (6akamaBpuar, 3 Kypc): «Ecau Hosusna
U NPAKMUYEecKas YeHHOCMb YUUMbl8AOmMcst — moe-
0a ecmb MOMUBAYUSL OeLAMb JIyYULEY.

MarucTpaHThl YKa3bIBaIOT, YTO B TIPOSKTHO-HUC-
CJIeIOBATEILCKUX pab0Tax 0COOCHHO 3HAYNMA TIPO-
3paYHOCTh OIICHMBAHUS METOIOJIOTHH U apryMcH-
Taiui. BaXHO MOHUMAaTh, YTO UMEHHO CUHUTACTCS
KaueCTBOM — CTPYKTypa, KOPPEKTHOCTh METOIOB,
000CHOBAaHHOCTH BBIBOJIOB.

Maructpant: «BadxcHo, umobvl oyenusaiu He
00veM, a Kawecmeo, HACKOIbKO Memood 6blOpan
NPABUIBLHO U 8b1800BI NOOMEEPICOCHBI OUHHBLMU.

JIOKTOPaHThI MOJYEPKUBAIOT 3HAYUMOCThH KC-
MIEPTHOM OIICHKH, COIIOCTAaBHMOCTH TPEOOBAaHUU H
SICHBIX KPUTEPHUEB I10 aKaJCMHUCCKOMY ITUChMY, ITy-
OJIMKAIIMOHHON aKTUBHOCTH W HCCIIEI0BATEIECKAM
pe3yJbTaTaM.

Hoxkropant: «Kpumepuu 00a4CHbl ObIMb 00U-
HAKOBO NOHAMHBL 8CEM, YMO CUUMAEMCs 8KIAOOM,
HOBU3HOU U OOKA3AMENbHOCMbI) — UHAYE OYEHKA
8b12710UN CYOBLEKMUBHOU.

[To3umus mperoiaBatenell TOMONHSIET CTY/ICH-
YECKHUI 3alPOC HHCTHTYIIMOHAIBHBIM H3MEPEHUEM.
Heo0x0a1uMoCThI0 coriTacoBaHUs OIICHUBAHUS, YTO-
OBl pe3yJIbTaThl OBLIM COMOCTABUMBI MEXKIY I'PYII-
MaMu ¥ JTUCIUILTHHAMU.

[Ipenomasarens (IIC): «Hyoscna edunas co-
2/IACOBAHHASL CUCMEMA OYCHUBAHUS, UMO CHOCOO-
cmeyem npo3pavHoOCmu, CONOCMagUMoOCcmu U 00b-
EeKMUBHOCUY.

OlleHMBaHUE BBICTYMACT KJIOUEBBIM PEry-
JSATOPOM DKOCHCTEMBI yHUBepcuTeTa. OHO 1100
YCUJIMBAET JAOBEPHE W MOTHBAIUIO, JTHOO (popMH-
pyeTt omymieHue (opMaIbHOCTH U HENpecKa3y-
€MOCTH.

Humezpayus ¢ poiHKom mpyoa u mpeoosanu-
AMu pabomooameneii: pe3yromam earcuee Qop-
ManbHBIX ROKA3amenell

Tema B3auMoJIeiCTBHS ¢ pabOTOAATEISIMH TIPO-
SIBUJIACh 4epe3 00CYKICHUE CTAXKUPOBOK, MPAKTUK
Y O)KHUJAHWH phIHKA Tpyna. CTyIeHTHl 3aHHTEPECO-
BaHbl B KOPOTKHX CTaXXHUPOBKaxX, HO IOAYCPKHUBA-
FOT, YTO CMBICJ TIOSIBJISIETCSI TOJIBKO MPH HAITWYHH
HaCTaBHHKaA U peanLHoﬁ 3aaa4u; MHA4YC IpaKTHUKa
npeBparniaercs B (hopManbHOCTh. Kpome TOro, BEI-
SIBJICHBl OPraHU3alMOHHBIC TPYIHOCTH: HECOIJa-
COBaHHOCTh TpajuKa NPaKTHKH C pPacHUCaHUEM
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3aHATHH U HEIOCTATOYHAS! HHTErpalys MPakTHKU B
y4eOHBIH mporiecc.

Crynent (OakanaBpuat, 1 kypc): «lIpaxmu-
Ka byoem nose3Holl, eciu ecmb HACMABHUK U NO-
HAMHASL NPAKINUYECKdsl 3a0aud, a He npocmo no-
ObIMbY.

Crynenr (OakanmaBpuar, 3 Kypc): «[aeHulil
bapvep — epaghux. Ilpaxmuxa naxnaovieaemcs Ha
napul, U 4acmov NPespawiaemcs 6 PoOPMAarbHOCHbY.

MaructpaHTsl JIOTIOJHSIOT Ty TEMYy TEM, YTO
MPaKTUKa JOJDKHA OBITH CBSI3aHa C peasibHBIMH 3a-
JlayaMH OpTraHu3alMid, YTOOBI Pe3yNbTaThl MOYKHO
OBLIO MCTIOJIB30BaTh B abHEHILIEM.

Marwuctpanr: «/Ipakmuka cmanosumcsi YeHHot,
K020a ee pe3ynbmam MONCHO pa3gums 8 NpoeKnl, 6
uccnedosamue ui 8 NPOOYKmM 0Jisk OP2AHUAYULL.

JIOKTOpaHTBI yKa3bIBAIOT Ha BaKHOCTH B3aHMO-
JICWCTBYSI C BHEIITHUMH NIAPTHEPAMHU KaK HCTOYHUKA
JAHHBIX, TUIOLIAJIOK anpoOalui U COBMECTHBIX HC-
CJICJIOBAHMH, YTO YCWJIMBACT MPUKIAIHYIO 3HAYH-
MOCTB JTUCCEPTALMOHHBIX PA0OT.

Joxropant: «/lapmuepcrue opeanuzayuu 8aic-
Hbl He MOAbKO OJi NPAKMUKU, HO U OJi UCCTIed08d-
Hutl. Jlocmyn Kk 0auHbIM U anpobayus pe3yibmamos
oenaiom pabomy npuKIaoHoOw».

PaboTomarenu monTBepKIAIOT OPUEHTAIINIO HA
JIOKa3yeMble Pe3yJbTaThl U NPAKTHUECKUE TPOIYK-
TBI, KOTOPBIE MOKHO OIICHUTH B JMHAMHKE: MUHH-
KEHCBI, BHITIOJIHEHHBIE 3aJa4H.

Pabotomarens: «Ham sasicno eudemv pesyib-
mam obyuenusa. GPA — amo emopuyno».

Kpowme Toro, paboTomaTenn oTMe4aroT He00X0-
JUMOCTh PETYJSIPHOH KOMMYHHMKALMK M 0OpaTHON
CBSI3H T10 MPAKTHKE.

Pabotonarens: «llonesna yugposas obpammuas
C8A3b MO NpaKkmuxe — Xoms Obl exHceHeoenbHo, C
KOMMEHMAPUAMUY U NOHAMHBIMU UMOSAMU .

WuTterpamys ¢ pbIHKOM TpyJa B JKOCHCTEME
YHHUBEpcUTeTa TpeOyeT HEe TOJBKO JOTOBOPOB O
MPaKTUKE, HO U MEXaHU3MOB HACTaBHHYECTBA, MO-
HUTOPUHTA NPOrpecca, CBSI3U C YUeOHBIMUA MOIYJISI-
MU H OTPAXKCHHUS Pe3yIbTara.

Hccneoosamenvckue, ananumuueckue u yugh-
PO8ble HABLIKU 6 MAZUCMpPamype u 0OKMopanmype

B rpynmax mMarucTpanToB M JOKTOPAaHTOB IEH-
TPaJIbHBIMU CTaJId BONPOCHI METOAOJIOIMYECKON
MOJIEPXKKHU, JOCTyNa K pecypcaM M BpEeMEeHH Ha
HCCIIeIOBaHNe. YYaCTHUKH CBS3BIBAIOT 3(PEKTHB-
HOCTb MCCJIEIOBATEIHCKON 9KOCUCTEMBI C PeTyIIsip-
HOCTBIO KOHCYJIbTAIlMi, HAJIMYMEM IOHITHON Me-
TOJIOJIOTUH M TH(PPOBHIMU HABBIKAMH TS aHAIH3a
JAHHBIX U TPEJICTABIECHUS PE3yJIbTAaTOB.
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Maructpant: «Hyascna cucmemamuyecxas noo-
0epoHcKa HAYUHO20 DPYKOBOOUMENs U pe2yisapHble
KOHCYTbMayuu, UHaue mepsemcs memm.

HoxropanT: «Memoodonocuueckas noooepoic-
Ka — 3Mo mo, 4e2o uauje 8ce20 He Xeamaem, KaK
npeobpazosamv memy, Kak 8blCmMpouns OU3AuH Uc-
C1e006aAHUSD).

Co cTOpOHBI TIperoIaBaTenei Mo JuepKHUBACTCS,
YTO YCTOHYMBOCTH HCCIEIOBATEILCKOW IKOCHUCTE-
MbI 3aBUCHUT TAK)K€ OT OPraHU3allMOHHBIX YCIIOBHIA.
[TmanupoBaHUs KOHCYNBTAIUH, JOCTYITHOCTH HAYd-
HOW MH(PacTpyKTypbl (0a3pl JaHHBIX, TIPOTPAMM-
Hoe oOecrieyeHue), a TakkKe OT BKIIOUECHHOCTU
Kadeapsl B COTNPOBOXKJCHHUE HCCIIEOBATEIBLCKUX
MIPOCKTOB.

[IpenonmaBarens (IIIIC):  «O¢pgexmusrnocmo
pacmem, K020d KOHCYIbMAyuu HIAAHUPYIOMCS pe-
2YNAPHO U ecmb OOCMYN K pecypcam — moz20da y
MA2UCMPAHMOE U OOKMOPAHMO8 MeHble NOmepb
8peMeHU Had NOUCK YCl08Ull, bobue — Ha camy pa-
oomy».

HccnenoBarenbckast 3KOCHCTEMa YHHBEPCUTETA
YCHIIMBAETCS Yepe3 CUCTEMATU3aUI0 METOI0JIOTH-
YECKOTO CONPOBOXKICHUSI M CO3JIaHHE IH(PPOBBIX
YCJIOBUH ISl TIOJIHOTO IUKJIA MCCICIOBAHHS — OT
JTAHHBIX JI0 Iy OTHUKAIIH.

Oo6cy:xkaenne

Pesynprarel  TOKa3bIBAlOT, YTO YYACTHUKH
(hOKyC-TpYIIT OMUCHIBAIOT 00pPa30BaTEIBHYIO Cpe-
Iy YHUBEpPCHTETa UMEHHO KaK B3aWMOCBS3aHHYIO
CUCTEMY, IJie KaueCTBO MOATOTOBKU OIpeneiseTcs
COBOKYITHOCTBIO OPTaHW3alIMOHHBIX, COAEPIKATEITh-
HBIX U pecypcHBIX (akTopoB. Takoe MmoHUMaHue
00pa3oBaTenbHON Cpelbl COOTBETCTBYET IMOAXOTY
K WHHOBAIIMOHHOM 00pa30BaTEIbHON SKOCHCTEME,
npemioxennomy Kosammyk u Kobernr (2021), xo-
TOpBIE CBA3BIBAIOT PE3YJIBTATUBHOCTH MOJATOTOBKH
C COTJIACOBAaHHBIM B3aMMOJICHCTBHEM YHHBEpPCHUTE-
TOB, TOCYIapCTBa U APYTHX YUYACTHUKOB 00pa3oBa-
TEJIHHOTO TPOIIecca, a HEe TONBKO C CONEp)KaHUEM
y4eOHBIX IJIAHOB M OOpa30BaTENBHBIX MPOTPaAMM
(OIT). Ananu3 pe3ynbTaTtoB paboTsl (OKYC-TPYIIT
MOJTBEPKIAAIOT aKTyaJIbHOCTh UX Noaxona. B ote-
YECTBEHHOM Hay4YHOH JIMTEPATYypE NOTUEPKUBACTCS,
4TO «00pa3zoBaTenbHas SKOCHCTEMa — KOMIIJICKCHAs
CHCTEMay», BKIIIOYAIONIAss CETeBYIO B3aMMOCBS3b
YYaCTHUKOB M OO0€cCIeuMBaiomias BO3MOXHOCTb
WX COBMecTHOro pocta (Ayesxan u JKymaOekona,
2024).

Pesynbrate! (hoKyc-TpymIn COrIacyroTCs U C BbI-
Bonamu Yxyan u Jlro (2022), paccmaTpuBarommx
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00pa3zoBaTeIbHyI0 HHHOBALIMOHHYIO SKOCHCTEMY B
Kurae ugepe3 mHTErpamuio o0pa3oBaHUS U TPOU3-
BOJCTBa. B paboTax aBTOPOB MOJUEPKHUBACTCS, YTO
Ka4yecTBO BBICIIETO 0OPa30BaHMs MOBBIIIACTCS TPU
CHUCTEMHOM Y4YacTHU NPEeNNpUsTHA B pa3zpaboTkKe
MporpaMM W OpraHM3aluy TMpakTHK. Paboromate-
JU B JJAHHOM HCCIIEIOBAaHUH TaKXe aKIEHTHPYIOT
3HaYMMOCTh BKJIIOUYEHHUS CTYACHTOB B pealbHbIC
MIPOU3BOACTBEHHBIE 3a/la4ll M PAaHHETO y4acTus B
MPOEKTaX, MPH ATOM CTYJIEHTH (PUKCHPYIOT HEOH-
HOPOAHOCTh Ka4yeCTBa MPAKTHK, YTO yKa3bIBaeT Ha
YaCTHYHYIO PEaJTM30BAHHOCTH OMMMCAHHBIX YKyaH U
JIro (2022) mexaHU3MOB.

PaGora Bupomaiinena u coastopos (2024), mo-
Ka3bIBaeT, KaK YHHBEPCHTETHl NMPHUKIAIHBIX HAyK
CTaHOBATCS KIIOYEBBIMU 3JIEMEHTAMHU PETHOHAIb-
HOW HHHOBAIIMOHHOM 3KOCHUCTEMBI, COBMEIA0-
MUMH  (QYHKIIMA TIOATOTOBKH, WCCICAOBAHUN U
pasBuTHsl pernoHa. B ux pabore momuepkuBaeTcs
pOJIb MApTHEPCTBA C PabOTONATENIMU U TIPAKTUKO-
OpPUECHTUPOBAaHHBIX (opMm oOydenus. [lomydenHsie
B HACTOSIIEM HCCIIEOBAaHUHU JIaHHBIE JTEMOHCTPH-
PYIOT ONM3KHMH TO COAEPKAHHWIO MO3MLUIO, IMPH
KOTOPOW YYAaCTHHKH OXHAAIOT OT YHHBEPCUTETa
YCTOHYMBBIX CBA3€M ¢ OpraHM3alUsAMHU, BBICOKOTO
KayecTBa MPAKTUK M PEaTbHBIX MPOEKTHBIX 3a/ad,
OJIHOBPEMEHHO YKa3bIBasi Ha PECYpCHBIE U OpraHH-
3allMOHHBIE Oaphephl, MPEMSITCTBYIONINE BHITIOIHE-
HUIO 3TOH paboThI B MOJTHOM 00BEME.

C ToukM 3peHHs] TIOHUMAaHUS MPUOPHTETHBIX
KOMIIETCHIIMH BBIITYCKHUKA MOTy4YCHHBIE pe3ybTa-
TBI COOTHOCSITCSI C BBIBOJaMu Unrdy W cOaBTOPOB
(2023), koTOpble paccMaTpHBalOT 00pPa30BATENb-
HYIO DKOCHCTEMY KakK MPOCTPaHCTBO (OPMHpOBa-
HUSI KOMIUIEKCHBIX KOMITETeHIUH B oruke Higher
Education 4.0. B ux pabote momuepkuBaercsi He-
00XO0MMOCTh COYCTaHUSl TPEAMETHBIX 3HAHMH,
MSATKHX HaBBIKOB M IU(POBOH TrpaMOTHOCTH. B
¢dokyc-rpynmnax oOydaromuecsi, MpernojaBaTeIn M
paboTonaTen HE3aBUCUMO JIPYT OT Apyra HasbIBa-
IOT CPeAM KITIOUEBBIX XapaKTEPHUCTHK BBITYCKHUKA
coueTanne TNPO(PEecCHOHATHLHONW TOATOTOBKH, OT-
BETCTBEHHOCTH, KOMMYHUKATUBHOCTH W BIAICHUS
IU(GPOBEIMA MHCTPYMEHTAMH, YTO IMOATBEPKIAcT
YHHMBEPCAJIbHOCTh ONKMCaHHON naen Yurdy u coas-
TOPOB.

Mogens MHHOBALMOHHOM Y4eOHOH 3KocHCTe-
MBI, pa3padorannas Kyonr m coaBropamu (2024)
AKLIEHTUPYET 3HAUE€HHE NMPOEKTHOM AESITEIbHOCTH,
KPEaTHUBHOCTH M IU(POBON Cpeapl IS pa3BUTHS
oOyyaromuxcsi. ABTOPHI TOKa3bIBalOT, YTO 3KO-
cuctema (GoOpMHpPYyeTCs BOKPYT COYETaHHUS Iefa-
TOTMYECKHUX CTpaTeruii U HuQpoBbIX pemieHui. B

OOCYXJICHHAX YYaCTHUKOB (DOKyC-TpyHIl aHajo-
THYHBIM 00pa30M TIPOCIEKHUBAETCS 3alpoC Ha CO-
JeprKaTelbHbIE TPOEKTHI, pa3HOo00pa3Hble GOpPMaThI
paboTs! ¥ yaoOHBIE H(POBBIE HHCTPYMEHTHI, TPU
TOM, YTO peajibHbIe YCJIOBHS pealu3aliyd TaKuX
(dbopM oCTaloTCsl HEMOCTOSIHHBIMH, YTO YKa3bIBaeT
Ha HEOOXOOUMOCTH JANbHEHIIEr0 BBICTPAaUBAHMUS
3KOCHCTEMHBIX YCIIOBUH.

Habnronaemas B oTBetax oOyuaromuxcs U npe-
oJaBaTeNIeH TeperpyKEHHOCTh (OPMAaTLHBIMH 32a-
JaHUSMHU M OTYETHOCTBIO COOTBETCTBYET BBIBOAAM
Mycunoii u coaBtopos (2023). ITo ux maHHBIM H3-
ObITOuHBIC (OpMaibHBIE TPeOOBaHMS OTBICKAIOT
OT cojepXaTenbHOl paboTel. B manHOM mccneno-
BaHUM yYaCTHUKHU ONHCHIBAIOT CXOXKHE MPOOIEMBI,
CBSI3bIBasI 3HAUMTEIHFHYIO YaCTh YYEOHOTO U Mpero-
JIaBaTEIbCKOTO BPEMEHH C BBIIIOJTHEHUEM (OpMaIb-
HBIX TpeOOBaHUH.

[IpencraBienust y4yacTHUKOB O 1U(pOBOH
WHPPACTPYKTYpE YHUBEPCHUTETA COMOCTABIISIIOT-
csi ¢ BeiBogaMu Kpsudunma u coasropos (2021),
ONHCHIBAIOMINX [HU(GPOBYIO cpeay Kak (axTop,
OJHOBPEMEHHO pAaCIINUPSIOUINNA BO3MOXHOCTH U
dhopmupyronuit HOBBIC CIIOXKHOCTH. B mx pabote
O0TMeYaeTcsl, YTO HUQPOBbIC MIATHOPMBI MOBBIIIA-
10T JIOCTYTTHOCTh PECYPCOB, HO TIPY HETOCTATOUYHOM
KOOPAMHALIMK MOTYT YCIOXHSTH y4eOHBIH Mpo-
1ecc. Y4acTHUKN (OKYC-TPYIIT aHAIOTHYHO OTMe-
YaroT JIOCTOMHCTBA €JUHON MIaT(OpMbl U OHJIAH-
JIOCTyTIa K MarepuajiaM, OJHOBPEMEHHO YyKa3bIBas
Ha TEXHUYecKue cOou 1 AyoaupoBanue yHKINH.

Pabota Illummwara u coaBTopoB (2024) momor-
HSIOT 3TO MHEHHE, MOKa3bIBasi, 4To 3PQeKTsl mud-
POBH3AIMH 3aBUCAT OT COTJIACOBAHHOCTH TMPAKTHK
mpernojaBareneid M METOAWYECKOH TMOIICPIKKH.
ABTOpPBI TIOTYEPKUBAIOT, UTO 0€3 CTaHIAPTHU3AIINN
MOJIX0/I0B M 00y4eHUsl Ipernoaasateneii nudpoBsie
pEIIeHHsT PEJIKO MPUBOJAT K YCTOHYHBOMY POCTY
KadecTBa. B maHHOM mccnenoBanuu pazHooOpasue
MPAKTUK MCIIOJIH30BAHUS TUPPOBHIX HHCTPYMEHTOB
pasHBIMH TIPENoAaBaTeNsIMH M 3allpoc Ha METOJH-
YECKYI0 TOJAJEPKKY TOATBEPIKIAIOT 3HAYUMOCTD
BbIBOIOB [1IMyuinHra 1 COaBTOPOB.

C MeTOoJI0NOTHYECKON TOYKH 3pEHUs] TpUMe-
HeHue (QOKyc-Tpynn Kak OCHOBHOTO WHCTPYMEHTA
WCCIIEIOBAHNS COTJIACYETCS € PEKOMEHIAIMSIMH
Yanna (2025), KOTOpHIH MOIYEPKUBACT CIIOCOOHO-
cTH (OKYC-TPYII BBISBIATH HE TOJBKO HHIMBHIY-
aJIbHBIC MHEHHS, HO U KOJUICKTUBHBIE MPEACTaBIIC-
HUs. B 00Cyk1aeMbIX TPyIIax yaaioch y3HaTh Kak
o0mmue nmpoOaeMbl, TaKk M pasIndus MeKay o0yda-
IONIUMHUCS, TIPETIoAaBaTeIsIMH U paboToaaTessIMH,
YTO COOTBETCTBYET ONMCaHHOMY MeTony YaHna.
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Jns anannza pacmnpoBoK (HOKyC-rpymin ObuT
WCTIONIb30BaH TEMAaTHYECKUW aHalu3, MHTEpIpeTa-
uusi Kotoporo paspaborana bpaynom m Kmapkom
(2022). B ux paboTax TMOAYEPKUBAETCS THOKOCTH
METOAa W €ro MNPHUTrOJHOCTb [UIS HCCIIEJAOBaHHUS
CIIO)KHBIX COIMANBHBIX (DAKTOPOB, CBSI3AHHBIX C
OTBITOM M TPEJCTABICHUSMH YYacTHHKOB. Tema-
TUYECKUI aHAITN3 TI0O3BOJIUII BBIICTUTH YCTOHYMBBIC
OJIOKHM, CBS3aHHBIC C KOMIIETCHIMSMH, TPAKTHKAMHU,
udpoBoit HHPPACTPYKTYPOH, HACTABHUICCTBOM U
OLICHMBAHMEM, YTO TIOKa3bIBAET €0 COOTBETCTBUE
3a/la4aM M3y4eHHUs 00pa30BaTENbHON IKOCHCTEMBI
YHHUBEPCUTETA.

3akioueHne

[IpoBeneHHOE HAMM HMCCIIEAOBAHHUE MO3BOJIMIIO
paccMOTpeTh 00pa30BaTEIbHYI0 SKOCHCTEMY YHH-
BEpCUTETa Yepe3 MPU3MY NPEICTABICHUN CTYJCH-
TOB Pa3HBIX YPOBHEH, MAaTUCTPAHTOB, JJOKTOPAHTOB,
npernojasareneil U paboronatenei 1 MokKa3ark, Kak
OHHU BOCTIPUHHMMAIOT KITFOUEBBIC 3JIEMEHTHI 00pa3o-
BaTeNILHON Cpejibl, BKIIIOYas coAepikanue u popma-
THI 00yYeHUs, TPAKTUKH, ITUPPOBYIO HHAPACTPYK-
TYpY, HACTABHUYECTBO M OILICHUBaHHUE.

[Tony4yeHHBIE PE3yNbTAThI MOJITBEPXKIAIOT BbI-
JBUHYTYIO TUIIOTE3Y O TOM, YTO CUCTEMaTHYECKUN
aHanM3 JaHHBIX (OKYC-TPYI TO3BOJISIET OJHO-
BPEMEHHO BBISIBUTH 00IIME TpeOoBaHMs K 00pa3o-
BaTENILHON DKOCUCTEME YHUBEPCUTETA M OXKHJAHUS
OTACTBHBIX TPYI YYaCTHHUKOB, KOTOpPhIE HE OTpa-
JKAFOTCSl B CTAHJAPTHBIX MOKA3aTeNsIX W aHKETHBIX
ompocax.

Hcnonp3oBanne (oKyc-rpynn B KauecTBE OC-
HOBHOM METOJMKH MOATBEPIUIIO CBOIO 3(PPEKTHB-
HOCTb JIJISl U3Y4eHHs1 ocoOeHHOCTel 00pa3oBaTeib-
HOW 3KocHcTeMbl. Takoi MeTo] MO3BOJIMI y3HATh
HE TOJIFKO OOIIHe OXKHIaHUs, HO U pa3HOOOpa3HbIe
MOTPEOHOCTH Pa3IMYHBIX TPYII KIIOUEBBIX CTEHK-
xonaepoB. OMHOBPEMEHHO HCCIIEAOBAHUE HMEET

Bxnao aemopos

OTpaHMYEHMS], TOCKOJIBKY OHO MPOBEAECHO B paMKax
OJIHOI'O YHUBEPCHUTETa, ONUpPAeTCs Ha JOOPOBOJIb-
HOE y4acTHe M MOJIBEP’KEHO BIMSHHIO T'PYMIOBOH
JIMHAMHKHI Ha OTKPBITOCTH BHICKA3bIBAHUH.

[TpakTuyeckast 3HAUUMOCTb PA0OTHI 3aKII0YALCT-
cs B TOM, YTO TOJyYEHHBIE PE3yJIbTaThl MOTYT HC-
MOJIB30BATHCSI MPU TUIAHUPOBAHUHM 00pPa30BaTElb-
HBIX TIPOTpamMM M y4eOHBIX TuTaHoB. [lepcnexTuBoii
JTANBbHENIINX HCCIE0BAaHUM SABISETCS COMOCTaB-
JICHWE JTAaHHBIX, MTOJyYEeHHBIX B Pa3HBIX YHUBEPCH-
TeTax, a TaKke KoMOMHHpoBaHHE (oKyc-rpynn c
AHKETUPOBAHUEM W WHIUBUAYAIbHBIMH UHTEPBBIO
JUTsl YTOUHEHUS! BBISIBIEHHBIX TEHACHLUN U OILICHKH
3¢ (eKTUBHOCTH TPUHUMAEMBIX YIPABICHYECKUX
pelIeHui, MPUHATHIX HAa OCHOBE PE3yJIbTAaTOB JIaH-
HOT'O HCCIICIOBAHMUS.

DuHAaHCUPOBAHME

DOra craThs SBISIETCS PE3yIbTATOM HAYYHOTO
npoekTa, punancupyemoro Komurerom nayku Mu-
HUCTEpCTBA HAyKH M BhICIIETO 0Opa3zoBanus Peciry-
omuku Kaszaxcran (rpant Ne AP26102355 «Pa3spa-
00TKa MOJIeNM WHHOBAIIMOHHOW 00pa3oBaTeIbHON
9KOCHUCTEMBI, HANpPaBICHHOM Ha Pa3BUTHE KOMIIE-
TEHIUH OyIyIIX CIEIHATNCTOB U HHTEIUICKTYalh-
HOT'O M KaJpOBOTo MOTEHIHajga 00pa3oBaTeIbHBIX
OpTaHU3aAIIHI ).

BaaropgapHocTs

ABTOpBI BBIpAKAIOT OJAroJapHOCTh YYaCTHH-
KaM MCCIICIOBAaHMS 32 aKTUBHOE Y4acTHe B (QOKyc-
rpymmax, coAepKaTelbHbIE OTBETHI U 3aUHTEPECO-
BaHHOE 00CYKIICHHE.

3asiB/IeHHe 0 KOH(IUKTe HHTEPeCcoB

ABTOPBI 3asBIJISIOT O MOJHOM OTCYTCTBHM KOH-
(bIMKTa HHTEPECOB.

Munasxcesa I'.C. — konyenmyanuzayus uccie008anus, pazpabomra Memoooiouul, HayuHoe pyKkogoocmeo, KoopouHayus pabo-
Mbl ABMOPCKO20 KOLIEKMUBA, 8AIUOAYUS PE3VIbMAMO8, HAYUHOe PeOUKMUPOBAHUE MEKCM.

Ecenosa K.A. — pazpabomxa memooonoeuyeckux nooxo008, npogedeHue Uccied08anus, yiacmue 6 npogedenul hoKyc-epynn,
AHATU3 U UHMEPRPEemMaylis pe3yibmamos, N0020MoBKA NePEOHAYATILHO20 6APUAHMA PYKONUCU, PeOAKMUPOBAHUE OKOHYAMETbHOU

6epcuu pyKONucu.

Kyoaiibepeenosa A.M. — nposederue ucciedosanus, yuacmue 8 npogedeHuy GoKyc-epynn, yuacmue ¢ oopabomke u ananuze
MaAmepuanos, GU3VAIU3aAYUs pe3yabmamos, 6epudurayus 6b160008, peOAKMUPOBAHUE PYKONUCU.
Koowcambepouesa H.A. — chOop smnupuueckozo mamepuaid, yvacmue 6 nposeoeHul poKyCc-epynn, aHamu3 u UHmepnpemayust

()aHHle, no020mosKa NepeoOHA4dIbHOcO0 meKcma cmamoslu.

baiinoceposa A.I'. — opeanuszayuonnoe conpogodicoenue ucciedosanus, obecneuenue pecypchol 6aswvl, yuacmue 8 coope mame-

puanos, ywacmue 6pedakmupoeanuu mexkcma.
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CLASSROOM STRUCTURE AND CLIMATE PREFERENCES PREDICTED
BY EXTROVERSION AND INTROVERSION

The issue of personality impact on learning preferences is as old as psychology in education. The
most inevitable in this influence is certainly a dimension of temperament called extroversion-intro-
version. Our rigid patterns of learning behavior are determined by our physiological, emotional, and
cognitive preferences, which leads to the strong assumption that our choices to learn and succeed are
closely linked to the personality trait. If only teachers were aware of assets and liabilities of extrovert
and introvert learners, they could provide more adaptable learning environments and help them achieve
much better results. This article examines the role of extrovert and introvert personality in learning a
foreign language, specifically their choices of classroom structure and climate. The research sample was
90 students of SDU University, Kazakhstan. First, Eysenck’ Personality Inventory(EPI) was implemented
to measure two personality dimensions: extroversion and introversion. Then, the study compares the
preferences of extroverts and introverts to competitive, cooperative, and individualized settings. Finally,
we find out the associations of extroversion and introversion with three classroom climates such as inno-
vation and building relationship, task achievement, and being under rigid control. The research reveals
certain differences in learners’ classroom structure and climate preferences predicted by extroversion
and introversion. Understanding the impact of personality traits in the use of classroom structure and
climate for language learning is essential for designing inclusive educational environments.

Keywords: extroversion, introversion, learning styles, classroom structure, classroom climate, inclu-
sive educational environment.
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CbIHbIN KYPbIAbIMbI ME@H KAMMATbIHA AereH TaHAQyAapAbl IKCTpaBepcHsl
>KdHe MHTpoBepcus 6oMbIHLLIA 60AXKay

XKeke TyAraHblH OKy 6apbiCbiHAAFbI TaHAAYAApPbIHA &CEPi MCUXOAOTMUSHbIH GiAiM Gepy caAacbiHa
€HreH yakplTbiHaH 6epi 3epTTeAin keaeai. byA acepaiH ilWiHAEr eH aikblH XOHe MaHbI3AbIChI — aAaM-
HbIH TeMrepameHTiHe 6aNAaHbICTbI IKCTPABEPCHUS XKOHe MHTPOBepCUs epekiieAikTepi. BizaiH okyAarbl
TYPaKTbl MiHE3-KYAbIK, YATIAE€PIMI3 (PU3MOAOTUSABIK, IMOLIMOHAAABIK, >KOHE KOFHUTMBTIK YCTaHbIMAA-
pbIMbI36€H TbiFbI3 6anNAaHbICTbI, GYA 63 Ke3eriHAe 0Ky 6apbICbiH TaHAQY MEH XKETICTIKKe XKeTyAeri >keke
TYAFaHbIH POAIH alKbIHAAM TyCceAi. MyFaAiMaep aKCTpaBepTTeP MEH MHTPOBEPTTEPAIH aPThIKLLbIAbIK-
Tapbl MEH BACI3 KaKTapblH >KaKCbl TYCiHETIH GOACA, OAAP OKYLUbIAAPFA HEFYPAbIM GEMIMAEATEH OKY
OPTaCbIH YCbIHbIM, OAAPAbIH HOTUXKEAEPIH eABYIP >KakCcapTyFa MYMKIHAIK aAap eA.

ByA MakaAnaaa aKCTpaBepTTeEP MEH MHTPOBEPTTEPAIH, LLET TIAIH MEHFepyA€eri PoAi, atan anTKaHAQ,
OAAPAbIH CbIHbIM KYPbIAbIMbI MEH aTMOC(epacbiHa KaTbICTbl TaHAQYAQPbl KAPACTbIPblAQAbl. 3epTTeyre
KasakctaHaarbl CAY yHuBepcuTeTiHiH 90 CTyAEHTI KaTbICTbl. AAAbIMEH, AM3EHK TYAFAAbIK, CayaAHa-
Macbl (EPI) KOAA@HBIABIM, KATbICYLIbIAAPAbIH, 3KCTPABEPCUS >KOHE MHTPOBEPCUS AEHFEMAEpi OALLEHAI.
CopaH KeniH, 3epTTeyAe 3KCTPaBepTTep MeH MHTPOBEPTTEpAiH Gacekere KabiAeTTi, KoonepaTmBTIiK
JKOHE AapaAaHFaH OKY OpTaAapblH KaAal TaHAQybl CaAbICTbIPbIAAbI. COHbIHAQ, 3KCTPaBEPCUS MEH UHT-
POBEPCUSIHBIH, CbIHbINTaFbI YL TYPAI aTMOCEpPaMeH — MHHOBALIMS MEH KapbIM-KaTbIHAC KYpYy, HOTHxe-
re XKeTy, COHAait-aK, KaTaH, 6akblAay — apacblHAaFbl ©3apa 6aiAaHbIChl aHbIKTAAAbI.

3epTTey HOTMXKECIHAE OKYLUbIAAPAbIH CbIHbINTaFbl aTMOCepa MeH OKbITY BAICTEpiHEe KaTbICTbl
TaHAQyAapblHAQ DKCTPABEPCMS MEH MHTPOBEPCUSFA OGalAaHbICTbl alTAPAbIKTaM aiblpMalLbIAbIKTaP
Gapbl aHbIKTaAAbI. JKeKe TYAFaAblK epeKLIeAIKTEPAIH TIA yipeHy 6apblCbIHAAFbI CbIHbIM KYPbIAbIMbI
MeH KAMMATKa aCcepiH TYCiHY — MHKAIO3UBTI GiAiM 6epy opTacbiH x)xo6arayAa MaHbI3AbI POA aTKapaAbl.

Ty¥iiH ce3aep: KCTpaBepPCUsl, MHTPOBEPCUSI, OKY CTUAbAEPI, ChiHbIM KYPbIAbIMbI, CbIHbIN KAMMATBbI,
MHKAIO3MBTI GiAiM Gepy opTachi.
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CTpyKTypa KAACCa M KAMMATUYECKHE NMPeANoYTeHUs], MPOrHO3Upyemble
Nno 3KCTpaBepCMU U UHTPOBEPCHUU

[po6AeMa BAMSIHUS AMMHOCTM HA MPEANoYTeHUsl B 00yUYEeHUN UCCAEAYETCSI CO BPEMEH MprMeHe-
HUS NCUXOAOTMM B 06pa3oBaHum. BadkHbIM IBASIETCS M3yUeHMe TemriepameHTa, 3KCTPaBepCUm-UHTPO-
BEPCUU. YCTONUMBbBIE MOAEAW TIOBEAEHMS B OOYUEHUM OMPEAEASIOTCS (PU3MOAOTMUYECKMMM, SMOLIMO-
HaAbHbIMU U KOTHUTUBHBIMU NMPEANOYTEHNSIMU, UTO NPUBOAUT K BECOMOMY MPEAMOAOXEHMIO, YTO Halll
BbIGOP 0OYUEeHUSI U AOCTUXKEHUS yCexa TeCHO CBSI3aH C YepTamu AMYHOCTU. EcAm Bbl yumteas 3HaAm
O MPEeuMyLLLeCTBax M HEeAOCTaTKax 3KCTPABEPTOB M MHTPOBEPTOB, OHWM MOrAM 6bl obecrieunts Goaee
AAQMTUBHYIO yUeOHYIO CPEAY M MOMOUb MM AOCTMYb FOPA3A0 AYULLMX PE3YAbTATOB.

B cTaTbe paccMaTpuBaeTCsl POAb 3KCTPABEPTOB M MHTPOBEPTOB B M3YUEHUM MHOCTPAHHOIO 43bIKa,
B UACTHOCTU, UX BbIBGOP CTPYKTYPbl KAACCA M BAMSIHME HA KAMMAT. BbIGOpKY MCCAEAOBAHUSI COCTABU-
Am 90 ctyaentoB Yhusepcuteta CAY (KasaxcraH). CHauara OblA MCMOAb30BaH OMPOCHUK AMYHOCTU
AinzeHka (EPI) A9 M3MepeHnst SKCTpaBepcun 1 MHTPOBEPCUN. 3aTEM B MCCAEAOBAHWM CPABHMBAKOTCS
NMPeANoOYTEHNS SKCTPABEPTOB M MHTPOBEPTOB B KOHKYPEHTHOM, KOONEPATUBHOM 1 MHAMBUAYAAU3NPO-
BaHHOW 06CcTaHoBKe. HakoHeLl, BbisIBAEHA B3aMMOCBSI3b 3KCTPABEPCHM M MHTPOBEPCUM C TPEMS TUMAMM
aTtMocdpepbl B KAACCe, TaKMMM KakK MHHOBALMK M MOCTPOEHWE OTHOLLEHWI, AOCTUXKEHME Pe3yAbTaToOB
M XKECTKMI KOHTPOAb. MccaeAOBaHUE BbISIBUAO OMPEAEAEHHbBIE PA3ANYMS B MPEANOUTEHMSX YUALLMXCS
B OTHOLIEHUM aTMOC(EPbI B KAACCE M MUCMOAb3YEMbIX METOAOB 00yueHUs, 06yCAOBAEHHbIE 3KCTpa-
Bepcuen U nHTpoepcueit. [ToHMMaHe BAMSHUS AMYHOCTHBIX KQUeCTB Ha MCMOAb30BaHWE CTPYKTYpPbl
KAQCCa M KAMMATa AAS M3YUeHMs 93blka MMEET BaXKHOe 3HaueHMe AAS NMPOEKTUPOBAHUS MHKAO3MBHOM

006pa30BaTEAbHOM CPEAbI.

KAroueBble caoBa: 3KCTPaBepCus, MHTpPpOBepCUuda, CTUAU O6yLleHVI$I, CTPYKTYpa KAaCCa, KAMMaT B

KAaCCe, MHKAIO3MBHAa4da O6paSOBaTeAbHa9I cpeAa.

Introduction

A lot of studies agree that if students are aware
of their personality type, this knowledge will fa-
cilitate the growth of their natural strengths and
motivate them to learn in their comfortable zone.
Similarly, teachers will benefit from such aware-
ness, since they can consciously choose methods,
enhance teacher-student communication by recog-
nizing individual differences of their learners.

Inspired by long observations Swiss psychiatrist
Carl Yung (1923) finally introduced extroverts vs
introverts as primary personality types. His expla-
nation highlighted the distinction in their attitude to
process information, derive energy to feel good and
self-realize. Thus, introverts recharge and reflect by
spending time alone, while extroverts engage in so-
cial interactions and gain energy from external stim-
uli. His theory was not completely supported due to
the lack of empirical evidence.

Later, British psychologist Hans Eysenck (1967)
contributed to C. Yung’s theory with biological ex-
planation. He believed that extroverts and introverts
learn and adapt to the environment by showing dif-
ferent activation of nervous system. According to
Eysenck cortical arousal level in extroverts is low,

as the result, they seek pleasure and excitement from
social interaction when they learn. Conversely, in-
troverts seek such learning situations where their
high cortical arousal level can be reduced, so they
avoid much excitation. Thus, if our nervous system
requires a balance between excitation and inhibi-
tion, extroverts and introverts have to approximate
such balance to feel good and safe.

Among various personality types extrovert and
introvert learning styles have gained a lot of research
interest in educational realm. According to Cain
(2013) majority of teachers agree that the ideal stu-
dent is an out-spoken extrovert. As the result, a quiet
and thoughtful introvert does not perceive school as
positive. Moreover, teachers tend to grade students
on class participation, which is more convenient for
extroverts, who are willing to answer questions by
raising their hands and volunteer to lead a group dis-
cussion. Introverts, however, being well-prepared
often read from notes during presentations and get
lower grades for this. Cuddy (2012) states that a
large portion of the students’ assessment at Harvard
is influenced by the frequency of students’ forceful
talks, a well-suited method for an extrovert. Still, a
shy introverted award-winning graduate managed to
impress the other students in class.
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Similarly, there is a misleading tendency among
teachers to treat extraversion and introversion in FL
class. Some studies maintain that extroverts are bet-
ter language learners since they are more assertive
and adventurous, others have found that success in
language learning does not depend on high extrover-
sion level. Extroverts are people oriented and learn
through intuition and interaction with others, they
are willing to take conversational risk but depen-
dent on outside stimulation. Meanwhile, introverts
tend to learn analytically in a planned and organized
way, they are concentrated and self-sufficient. How-
ever, they need to process ideas before speaking and
avoid linguistic risks in a conversation (Ehrman &
Oxford,1989).

Therefore, it is suggested that differential learn-
ing tendencies demonstrated by extroverts and in-
troverts will definitely impact their motivation and
participation in a range of classroom activities pro-
posed by a teacher. They will also show different
sensitivity towards the method these activities are
performed, for example, in a cooperative, competi-
tive, or individualized way. In addition, these ac-
tivities may focus on innovative learning process or
concentrate more on the task achievement, which
will attract extroverts and introverts to a different
extent, as well. Thus, we can confidently attribute
extroversion and introversion to learning styles in
their function, since they perceive, process and in-
teract information with different preference.

In this respect, the study has a purpose to find out
the correlations between extrovert/introvert learning
styles and three classroom structures: competition,
cooperation, and individualized; and discover and
explain the links between extrovert/introvert learn-
ing styles and three classroom climates: innovation
and building relationship, task achievement, and
rigid control.

It is evident, that foreign language teachers
should inspire both extroverted and introverted stu-
dents to make the most of their learning by imple-
menting different methods and activities, which suit
their students’ preferences.

Literature review

Specific assets and liabilities obtained by extro-
verts and introverts will definitely attract different
modalities of learning, namely: cooperative, com-
petitive and individualistic learning structures. All
three produce different goals. For example, coop-
erative learning develops positive interdependence
between students since learners work together to
accomplish shared learning goals (Johnson & John-
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son,2001). However, competitive learning structure
emphasizes negative interdependence between stu-
dents because some students strive to outperform
others to achieve a goal. Individualized learning
lacks any type of interdependence, so all students
work independently to achieve goals. The outcomes
of each student have no influence on the outcomes
of other students (Hilk, 2013).

Overall, research findings in this area agree that
extroverts tend to thrive in cooperative, social learn-
ing environments, while introverts often prefer inde-
pendent, reflective learning (Stewart, 2019). These
preferences can influence how they approach tasks,
seek help, and manage their learning process.

Ahour (2014) compared competitive and coop-
erative structures and their effects on reading com-
prehension of introvert and extrovert EFL learners.
The results revealed that extroverts in the coopera-
tive setting outperformed extroverts in the com-
petitive setting, which proves their interpersonal
strength — to work better in a group. On the contrary,
introverts were more successful than extroverts in
the competitive setting. This means that introverts
tend to concentrate well on the task achievement
and are better readers than extroverts. In addition,
competitive learning does not match the personality
of extroverts. In this respect, it is anticipated that
extraverts demonstrate better performance via in-
group competition, while introverted people achieve
more via in-group cooperation (Benteaa & Anghela-
chea, 2012).

Although extroverts’ social skills help them
communicate well in class discussions (Cheng
and Funham,2003), introverts may feel insecure to
do so without preparation (Murberg,2010), show-
ing their willingness for independent speeches.
Despite this limitation, teachers are encouraged to
develop risk taking in introverts by creating quiet
places and chances to work in small and familiar
groups. Hence, cooperative learning may improve
introverts’ self-esteem and encourage their social
commitment (Tuovinen et al., 2020). At the same
time, seeking more interactive meaning in vocabu-
lary acquisition, risk-taking extroverts do not show
as much accuracy as introverts, meaning that extro-
verts should be involved in self-reflection activities
provided by individualized structure (Rajik, 2022).

Different attitudes towards individualistic mo-
dality of learning demonstrated by extroverts and
introverts were examined in the study dedicated
to autonomous learning (Savitri, 2021). It was
discovered that learning English individually gen-
erates boredom in extrovert students. Therefore,
they devote much less time on autonomous learn-
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ing. Instead, cooperative learning motivates their
participation and improves their achievements. On
the contrary, introverts feel positive about learning
independently, devote more time to autonomous
learning and can sit still for hours to practice them-
selves. They find it essential for their success in FL.
As the result, they benefit more from receptive skills
such as reading and listening (Yulianti, 2019; Shid-
diq & Oktaviani, 2022).

Another study about developing communica-
tion skills in FL class (Afriyanti Yusuf et.al., 2024)
suggested individualized speaking assessments for
introverted learners as a means of enhancing their
engagement. They should be allowed to use voice
notes and video to speak their minds. On the other
hand, extroverted students with their sociable nature
were recommended as peer tutors to enhance team-
work.

As far as innovation, task achievement, and rig-
id control learning environments is concerned, ex-
troverted and introverted foreign language learners
often exhibit different preferences.

When it comes to innovation, extroverts are
naturally more open to experimenting, welcome in-
novative methods in language learning, especially
those involving social interaction and group activi-
ties. Their favourite classroom activities are brain-
storming sessions, collaborative projects, and using
technology to connect with others. Meanwhile, in-
troverts prefer to explore new ideas and technologies
independently, passively and choose fewer topics,
perhaps through solitary research or experimenta-
tion. They might be more drawn to innovative tools
that allow for quiet, focused work, like personalized
learning software or language learning apps. Thus,
although both extroverts and introverts enjoy trying
new things, they approach innovative setting differ-
ently (Shehni & Khezrab, 2020).

Similarly, both personality types can be high
achievers, but excel in different tasks. For example,
extroverts choose presentations, group discussions,
and role-playing which involve interaction and stim-
ulate their arousal level. They may be more comfort-
able taking risks and experimenting with language
in front of others. At the same time, introverts excel
in tasks that allow for in-depth analysis and reflec-
tion, such as writing essays, translating texts, or
analyzing language patterns. They may prefer tasks
that allow them to work at their own pace and focus
on accuracy. Also,they tend to make fewer errors
than extroverts in memory tasks (Trotsiouk et al.,
2016). Recent studies conclude that introverted FL
learners are not only better essay writers than ex-

troverts (Qanwal & Ghani, 2019), but also produce
better content, mechanics, vocabulary (Boroujeni et
al., 2015), and language construction (Zainuddin &
Halili, 2016). Therefore, introverts learn more effec-
tively when their ability to concentrate on the task
and their self-sufficiency are at work.

The question of control during the learning pro-
cess is also treated differently by these personal-
ity dimensions. Extroverts feel more comfortable
taking control over the learning process, become
a leader in group activities, and are more likely
to seek help from others when needed. Introverts,
however, allow themselves to be under control and
enjoy classroom structured learning with a teacher
as a guide (Yulianti, 2019); still, manage their own
learning process overall. In terms of strategies and
preparation, they favour direct learning strategies
(Asrawaty et al., 2022), and excel in flipped classes
(Khodabandeh, 2021).

Observably, a balanced approach, which will ca-
ter to different learning styles, is often beneficial for
all learners.

It can be concluded that there has been signifi-
cant research on the role of extroversion and intro-
version in skill-based learning of a foreign language.
However, less consideration has been taken to how
these personality types achieve success, why they
are drawn to certain classroom modalities and learn-
ing climate; finally, choose different teachers who
meet their personality requirements. The present
study aims to address this gap by exploring distinct
sensitivity of extroverted and introverted FL learn-
ers towards cooperative, competitive, and individu-
alized structures; and examining their strengths in
innovative, task achievement, and being under con-
trol classroom climates. As we can confidently attri-
bute extroversion and introversion to learning styles
in their function, the findings of this research will
carry out valuable insights into how teaching meth-
ods and activities in the classroom can be leveraged
to the best advantage of both types of learners. Un-
derstanding the impact of personality traits in the
use of classroom structure and climate for language
learning is essential for designing inclusive educa-
tional environments.

Materials and methods

The study is aimed at investigating the specific
assets and liabilities obtained by extrovert and intro-
vert foreign language learners attracted to three dif-
ferent modalities of learning, such as cooperation,
competition and individualized; and three classroom
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climates, namely: innovation/building relationship,
task achievement and being under rigid control.
Therefore, the study has the following stages and
objectives:

- To measure extroversion and introversion in
the recruited participants by using Eysenck Person-
ality Inventory;

- To collect two groups: more extroverted vs
more introverted participants and exclude the am-
biverted;

- To describe key features, benefits and draw-
backs of competitive, cooperative, individualized,
innovative/building relationship, task-achievement
and rigid control learning environments;

- To conduct a self-designed survey on personal
preferences towards 6 described learning environ-
ments: competition, cooperation, individualized,
innovation/building relationship, task achievement,
and rigid control;

- To statistically analyze and compare the differ-
ences between extroverted and introverted groups
towards 6 described learning environments;

- To employ Pearson correlation to measure the
strength of linear relationship between extroverted
learning style and their most favourite learning envi-
ronments; and introverted personality and their top
preferences in learning environments;

- To find out whether the research hypotheses
are proved /disproved;

- To summarize a teaching approach predicted
by the findings of the study

In order to complete the research tasks effective-
ly the following research questions and hypotheses
were proposed:

1. Are there any relationships between extrover-
sion/introversion and preferences to cooperative,
competitive, individualized learning settings? It is
hypothesized that extroverted students will be more
motivated to learn a foreign language in a coopera-
tive classroom structure, whereas introverted stu-
dents will be more attracted to individualized class-
room setting. Extroverts will show less interest in
competition than introverts.

2. Are there links between extroversion/intro-
version and preferences to innovation/building rela-
tionship, task achievement, rigid control classroom
climates? It is hypothesized that extroverted foreign
language (FL) learners will find innovation/building
relationship climate the most enjoyable, whereas
introverted students will be most comfortable with
task achievement. Being under rigid control will be
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the least popular learning environment for both ex-
troverted and introverted FL learners.

3. Is there any correlation between most favou-
rite structure and climate in extroverted and intro-
verted learners?

Participants: The study was conducted at SDU
University, Kazakhstan. A convenience sampling
of 90 pre-service undergraduate English language
teachers was selected from Education and Humani-
ties faculty, Two Foreign Languages Department.
The participants’ age varied between 19-23 years
old. They were all involved in Educational Psychol-
ogy Course during the academic year.

The research study is descriptive and explor-
atory as it reveals certain differences in FL learners’
classroom structure and climate preferences predict-
ed by extroversion and introversion. A quantitative
study was conducted with EPI (Eysenck Personality
Inventory), a self-designed survey ‘Students’ Pref-
erences to Classroom Structure and Climate’ and
Pearson correlation.

The first research instrument, Eysenck Person-
ality Inventory, is structured on a Likert scale and
presents 57 questions related to the way you feel and
act. Extraversion-Introversion and Neuroticism-Sta-
bility are two important personality traits that can
be measured with this valuable tool. There are three
scores under the test consideration. The ‘lie score’
(0-9) detects how honest you were in your respons-
es. The ‘E score’ measures the level of your Extro-
version, with more than 50% — Extrovert, with less
than 50% — Introvert. The ‘N score’ determines your
emotional stability/neuroticism. The results can be
used with an educational purpose explaining how
personality traits can impact learning behaviour and
relationships with peers and teachers.

The next tool used by the study is called ‘Stu-
dents’ Preferences to Classroom Structure and Cli-
mate’. After the pre-service teachers had passed the
topic “Classroom management. Classroom struc-
ture and processes” in the Educational Psychology
course and obtained the result in EPI (Eysenck Per-
sonality Inventory), they completed the following
chart(see Table 1):

As the result, two charts were submitted by the
participants: one is for extroverts’ choices and the
other is for introverts’ preferences. These results
were finally analyzed statistically and graphs were
constructed to visualize the differences between
extroverted and introverted groups towards the re-
searched learning environments.
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Table 1

Students’ Distrubition of Preferences to Classroom Structure and Climate according to Temperament

Student’s distribution of Personality accordin
Classroom structure and climate variables preference (100%) Y &
.. , to EPL : E/I
(a participant’s sample)
. .. CPR 70
1. Twould prefer Cooperative /CPR Vs Competitive/CMP structure E
CMP 30
2. I'would prefer Cooperative /CPR Vs CPR 55 E
Individualized/IND structure IND 45
.. . .. IND 65
3. I'would prefer Individualized/IND Vs Competitive/CMP structure CMP 45 E
4. Twould prefer Innovation/relationship/ INR Vs Task achievement/ INR 65 E
TA climate TA 35
5. T'would prefer Innovation /relationship /INR Vs Under control/ INR 75 E
UC climate ucC 25
6. I'would prefer Task achievement/TA Vs Under control/UC TA 70 E
climate ucC 30

Source / Note: This table was compiled by the authors based on the analysis of materials.

In order to quantify and verify both strength
and direction of linear relationship between ex-
troverted/introverted results and their top prefer-
ences towards 6 different learning environments
Pearson correlation was used. It ranges from -1
to +1, indicating either negative linear correla-
tion, or positive linear correlation. The strength
of correlation is considered weak with values of r
ranging between 0.2-0.39, 0.40-0.59 as moderate,
and strong and very strong associations are dem-
onstrated by such values as 0.6-0.79 and 0.8-1,
accordingly.

Results and discussion

Research task: To measure extroversion and
introversion in the recruited participants(n=90) by
using Eysenck Personality Inventory (table 2); to
identify two separate groups for the research: more

Table 2
Number of Extroverts and Introverts

extroverted vs more introverted participants and ex-
clude the ambiverted.

From the results obtained in Eysenck Personal-
ity Inventory two study groups with the same quan-
tity of participants were accurately selected, which
allowed 72 out of 90 students to continue their par-
ticipation in the study (table 2).

According to H. Eysenck these natural strengths
and weaknesses described in Table 3 are based on
biological factors, and a certain type of nervous sys-
tem inherited by extraverted and introverted learners
will definitely affect their ability to learn a foreign
language and adapt to different learning environ-
ments, which this paper chose for analysis.

Research task: To illustrate the key features,
benefits and drawbacks of competitive, cooperative,
individualized, innovative/building relationship,
task-achievement and rigid control learning envi-
ronments (tables 4 and 5).

Extroverts(<60% E score)

Introverts(>40% E score)

Ambiverts ( around 50% E score) + the ‘lie
score’ is above 5

36 36

18

Source / Note: This table was compiled by the authors based on the analysis of materials.
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Table 3

Assets and Liabilities of Extroverted and Introverted FL Learners

Extroverts

Introverts

Natural Strength: Willing to take conversational risk.
Allowable Weakness: Dependent on outside stimulation and
interaction.

Natural Strength: Concentration, self-sufficiency.
Allowable Weakness: Need to process ideas before speaking
leading to avoidance of linguistic risks in conversation.

Source/Note: Assets and Liabilities of Myers-Briggs Types (Ehrman , 1989)

Table 4

Benefits and drawbacks of competitive, cooperative, individualized FL classrooms

Classroom setting | Benefits Drawbacks
1.helps those who do well; 1.promotes egoistic and social comparison
2.promotes speed, orientation in learners;

Competition 3.increases motiva.tion for competitive persons; 2.negatively impacts.learr.)er.s W.ith low self-esteem;.
4.fosters personal intellectual growth; 3.leads to a sense of inferiority in young learners if it
5.good for passing exams and high achievements is connected with failure;

4. some students do not know how to compete
1.facilitates with mixture of ability level and large 1.produces general achievements;
groups; 2.won’t produce autonomous, self-directed learners;
2.develops positive interdependence and individual 3. focuses more on the process not the result,
accountability; especially exams;

Cooperation 3.promotes face-to-face positive interaction; 4. some students learn individually better
4.good motivation for extraverts;
5.fosters team spirit and social skills;
6.improves self-esteem of some individuals with poor
self-esteem.

1. everyone can gain a reward of some kind; 1.lacks social development;

2.success is attributed to effort 2.there can be struggling learners who need support;

3.develops personal strategies; 3. some students learn via interaction better
Individualized |4.concentration on learning process;

5.motivates those with mature learners who can

compare one’s present level of performance with

previous achievements

Source / Note: This table was compiled by the authors based on the analysis of materials.

It is evident that all three classroom structures
can be used successfully by FL teachers if they
clearly see when, why ‘yes’ and why ‘no’ situations
for each of these environments in order to meet the
learners’ needs.

As regards competition, it can really attract high
language achievers. However, generally, students
have different levels of academic achievement.
Thus, the success of those who do well can under-
mine sincere efforts of low achievers. Moreover, if
teachers continuously reinforce students for correct
answers only, such strategy can cause high language
anxiety, associated with fear of making mistakes.
However, when you learn a foreign language, you
should take risk to communicate in the language.
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Cooperative setting has a lot of advantages for
FL learners, especially for students with interper-
sonal intelligence, who are ‘people smart’. There
are five essential principles which teachers can fol-
low in order to organize group work successfully:
positive interdependence, individual accountability,
face-to-face positive interaction, the development of
social skills, and regular group processing (Johnson,
R.T & Johnson, D.W., 2001). On the one hand, a
group can help a student with poor self-esteem, on
the other hand, students who perform well individu-
ally may not benefit much in getting accurate results
working collectively.

Individualized learning works well with stu-
dents who are good at intrapersonal intelligence or
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‘myself smart’. Such students are focused on self-
improvement and develop their personal strategies
to achieve success in learning. In addition, they do
not want to compete with others, because they tend

Table 5

to compare their current achievements with previ-
ous results. This helps them make a real personal
progress. Every student can get a certain reward at
each lesson independently (table 5).

Benefits and drawbacks of innovative/building relationship, task achievement, under rigid control FL classrooms

Classroom climate Benefits

Drawbacks

Innovative/building

relationship subject;

1.promotes interest and learner satisfaction in the

2.creates conditions for personal and social growth;

does not facilitate traditional achievement score

Task achievement fosters high achievement

does not foster creativity and morale

Under rigid control

students

Sometimes works well with reluctant demotivated

1.produces dissatisfaction
2.debilitates social and academic growth

Source / Note: This table was compiled by the authors based on the analysis of materials.

It is obvious that innovative and building re-
lationship climate is associated with humanistic
and social interactionist approaches in teach-
ing. The importance of language is in interacting
with people (Vygotsky, 1978). And according to
A Maslow and C.Rogers, major humanistic the-
ory psychologists, building relationship provides
a sense of belonging and encouraging students to
think and create will develop their cognitive and
aesthetic needs. Both innovation and interaction
involve feelings and emotions, develop the whole
person and allow for choice and self-initiative
(Wang,2024).

Task achievement climate suggests the use of
behavioristic approach in teaching. Students who
are more conforming than creative, those who
have a very good ability to memorize, follow the

Figure 1
Extroverts priorities in classroom management (MEAN)

rules, and more extrinsically motivated prefer task
achievement classroom. Such climate welcomes ac-
curacy rather than fluency, and focuses on results
rather than process.

Finally, rigid control climate represents an ex-
treme form of behaviorism, where rules, accuracy,
deadlines are compulsory. Critical thinking and
learners’ emotions are not considered, and rewards
and punishments are applied pedantically.

Having described these 6 learning environ-
ments, which are widely used in a FL classroom, the
next research task can be employed and hypotheses
verified.

Research task: To statistically analyze and com-
pare the differences between extroverted and intro-
verted groups towards 6 described learning environ-
ments (figure 1).

Cooperative Competitive Individualized

Innovation and Relationship Task achievement Rigid Control
45,3% 33,2% 21,5%

Source / Note: This table was compiled by the authors based on the analysis of materials.
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According to the results in Figure 1 the dominant
preferences in classroom environments for extro-
verted FL learners are found in cooperation (40,3%)
and innovation/building relationship (45,3%). In-
dividualized and task achievement classrooms are
equally respected with 33,2%. Competition (26,5%)
and rigid control (21,5%) are regarded by extroverts
as the least helpful and enjoyable.

Introverted FL students demonstrate different
preferences (Figure 2). Compared to extroverts, the

Figure 2
Introverts priorities in classroom management (MEAN)

strongest interest is shared towards individualized,
with almost 40%, and task achievement classrooms
(43%). Also, introverts’ moderate enthusiasm is ex-
pressed in cooperation and innovation/building rela-
tionship, with nearly 32% and 35% accordingly. It
can be observed only 2% difference rates between
cooperation and competition, which means competi-
tion can also moderately arouse introverts. The rigid
control atmosphere is the most disliked by introverts
(22,7%).

31,5%

Cooperative Competitive Individualized

Innovation and Relationship Task achievement Rigid Control

39,8%

34,8%

43% 22,7%

Source / Note: This table was compiled by the authors based on the analysis of materials.

Research question: Are there any relationships be-
tween extroversion/introversion and preferences to co-
operative, competitive, individualized learning settings?

Research hypotheses: Extroverted students will
be more motivated to learn a FL in a cooperative
classroom structure, whereas introverted students
will be more attracted to individualized classroom
setting. Extroverts will show less interest in compe-
tition than introverts (figure 3).

Figure 3

Comparing the preferences between extroverts
and introverts in classroom structure (Figure 3), the
highest difference is observed in the attitude to co-
operative learning (10%), followed by individual-
ized structure (7%); the smallest distinction is found
in competition (3%). Cooperation is a top preference
for extroverts, while individualized learning suits
best for introverts. Both share dislike to competi-
tion, though introverts tolerate this setting better.

Extrovert/introvert FL learners’preferences to cooperative(CPR), competitive(CMP), and individualized(IND)classrooms

Classroom structure E/l preferences rates

40

30

20

10

0
CPR

CMP IND

HE ml

Source / Note: This table was compiled by the authors based on the analysis of materials.
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Thus, extroverted students are found to be more
motivated to learn a FL in a cooperative classroom,
whereas introverted students appeal more to indi-
vidualized classroom setting. Extroverts reveal less
interest in competition than introverts. Our hypoth-
eses are proved.

Research question: Are there links between ex-
troversion/introversion and preferences to innova-
tion/ building relationship, task achievement, rigid
control classroom climates?

Research hypotheses: extroverted FL learners
will favour innovation/building relationship climate
the most, whereas introverted students will enjoy
task achievement climate best. Rigid control climate
will be addressed by both extroverted and introvert-
ed FL learners as the least popular.

Figure 4

Similarly, extroverts and introverts exhibit dis-
tinct inclinations to classroom climates (Figure 4).
Innovation/building relationship and task achieve-
ment climates share 10% difference rates. Rigid
control has only 2 % difference, both groups experi-
ence equally low interest. Innovation/building rela-
tionship appears top preference for extroverts, while
task achievement is a priority climate for introverts.
Both groups are demotivated by rigid control cli-
mate.

Thus, extroverted FL learners are mostly at-
tracted by innovation/building relationship climate,
whereas introverted students really welcome task
achievement climate. Both groups avoid being un-
der rigid control. Our hypotheses about the climate
preferences are also supported (figure 4).

Extrovert/introvert FL learners’ preferences to innovative/building relationship (INR), task achievement(TA), and

under rigid control (UC) classrooms

Classroom climate E/| preferences rates

30
20
w HE
0
INR TA uc

HE H|

Source / Note: This table was compiled by the authors based on the analysis of materials.

One of the research questions was related to the
correlation between most favourite structure and
climate in extroverted and introverted learners. The
study revealed cooperation and innovation/building
relationship as dominant priorities for extroverts,
and individualized setting and task achievement cli-
mate as top preferences for introverts. Table 6 intro-
duces outcomes of the Pearson correlation analysis
performed on the extroverted (n=36) and introverted
group (n = 36).

Data analysis presents weak negative but sta-
tistically significant correlation between coop-
erative learning structure and innovation/building
relationship climate in extraversion participants.
This means that the higher is the willingness of

extroverts to cooperate in the classroom, the less
desire develops to innovate. This works backwards
as well. This can be explained by the benefits and
drawbacks of cooperative setting and innovation/
building relationship climate. Though both envi-
ronments attract extroverts, cooperative learning
may not always deal with creativity and innova-
tion. That was the reason for extroverts to give
the highest preference among all 6 environments
to innovation/building relationship climate. They
want to interact and build relationship via innova-
tive methods, with the help of intuition and emo-
tional experience. In this case their arousal level is
certainly energized, they get a lot of pleasure, and
learning becomes productive.
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Table 6
Correlation analysis results for top preferences in extroverts
and introverts (Pearson’s r)

I E

0,856 *** -0,252 *

Individualized classroom Cooperative classroom

structure structure
Innovative/building

Task achievement climate . o
relationship climate

Source / Note: This table was compiled by the authors based
on the analysis of materials.
Note: *p < 0.05; **p < 0.01

Data analysis for introverts shows a different
correlation. It is a very strong positive correlation
between individualized structure and task achieve-
ment climate. This means that if the desire of in-
troverts to work individually is strong, the prefer-
ence for task achievement grows. It works strongly
positive the other way too. It is evident that effort,
personal strategies, concentration on learning pro-
cess, no distraction are the introverts’ strengths
which allow them finally gain high rewards in task
achievement climate. If extroverts are people and
process oriented, introverts are task and result ori-

Table 7
FL classroom activities predicted by extroverts and introverts

ented. That is why they welcome competition and
rigid control more than extroverts because these
environments provide good conditions for success
in grades too.

Implication in teaching

Research task: To summarize a teaching ap-
proach predicted by the findings of the study

In terms of teaching a foreign language the find-
ings of this research can open a wide perspective
to experiment with a variety of activities preferred
by extroverts and introverts. In educational context,
cooperation, competition, and individualized class-
rooms can be effectively used as parts of instruc-
tional activities and help students increase motiva-
tion and performance. In order to maximize interest
and productivity in learning a foreign language and
reach both personalities teachers, for example, can
combine cooperative learning with task achieve-
ment climate; or individualized instruction with
innovative approach; or competition with building
relationship. Different skill-based tasks from the
textbook can be adapted to foster cooperation, com-
petition, or individual learning. Some popular FL
activities predicted by extroverts and introverts are
included in Table 7.

Classroom Pro Extroverts activities

Pro introverts activities

Cooperative +
Innovative

Group projects:
task achievement
video;

Team-Based Quizzes:

collaboratively, either in writing or orally;

Web Quests:

using pre-selected websites.

Students work together on an assigned project to
+ research, plan, and present a topic by creating a
poster, giving a presentation, producing a short

Students work in teams to answer quiz questions

Students work in groups to research a topic online

Role-play scenario in pairs;
Review each other’s work;

Think-Pair-Share:
Students create a question and discuss it with a
partner, write the arguments and predict solutions;

Information Gap Activities:

Students work in pairs, describe a picture, solve a
puzzle, or complete a dialogue with each partner
having different information needed to complete a
task.
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Continuation of the table

Classroom

Pro Extroverts activities

Pro introverts activities

Competitive +
innovative

+

task achievement

Speed Quizzes:

Students answer questions in teams, with points
awarded for correct answers;

Game Shows:

Turn lessons into a game show format with teams
competing to answer questions;

Charades or Pictionary:

Students act out or draw vocabulary words or
phrases for their team to guess;

Brainstorming Battles:

Teams compete to generate the most ideas related to
a specific topic or question;

Debates:

Students can debate a topic in teams, to practice
persuasive language skills.

Speed Quizzes:

Students answer questions individually, multiple-
choice or short-answer questions with points awarded
for correct answers;

Timed Tasks:

Students race against the clock to complete a task,
such as translating a passage or writing a short story;
Vocabulary Races:

Students compete to see who can correctly define or
use the most vocabulary words;

Contests:

Organize competitions for the best essay, presentation,
or creative writing piece.

Individual

+

innovative

+

task achievement

One-Minute Papers:

Students write a brief summary of what they learned
or a question they still have after a lesson and
exchange with peers;

Vocabulary Building:

Students create flashcards, use vocabulary apps and
present a lesson;

Creative Writing:

Students write stories, poems, or journal entries
based on prompts or their own ideas and read them
to the class;

Online Resources:

Students utilize free online resources like YouTube
channels, language learning websites, or educational
podcasts to learn at their own pace and focus on their
specific learning needs and then present the findings

Self-Paced Learning Modules:

Students work through online or offline materials at
their own speed, focusing on areas where they need
more practice;

Personalized Projects:

Students choose a project that aligns with their
interests and learning goals, such as creating a blog,
designing a website, or writing a short story;

Entry Tickets/Exit Tickets:

Students complete short tasks at the beginning or end
of a lesson to assess their understanding and tailor
future instruction;

Independent Reading:

Students choose books or articles at their reading level
and engage in silent reading, followed by discussions
or written reflections.

to peers.

Source / Note: This table was compiled by the authors based on the analysis of materials.

By carefully choosing activities and adapting
them to different learning styles and needs, teachers
can foster both individual growth and collaborative
learning in the FL classroom.

Conclusion

The purpose of the current study was to explore
the links between extrovert/introvert learning styles
and three classroom structures: competition, cooper-
ation, and individualized; and find out the relation-
ship between extrovert/introvert learning styles and
three classroom climates: innovation and building
relationship, task achievement, and rigid control. It
was revealed that extroverted and introverted for-
eign language learners differ in their preferences to
classroom environments. Compared to introverts,

extroverts are highly motivated to learn a foreign
language in a cooperative setting with innovative/
building relationship climate. They want to learn
through interaction via innovative methods, with the
help of intuition and emotional experience. In this
case their energy level is aroused enough, they gain
a lot of pleasure, and learning improves. Conversely,
introverted FL students’ strongest interest is demon-
strated towards individualized and task achievement
classrooms, which proved a very strong positive cor-
relation. The higher preference for individualism,
the stronger desire for task achievement. It works
strongly positive the other way too. Obviously, in-
troverts’ concentration and self-sufficiency reward
them in task achievement climate. If extroverts are
people and process oriented, introverts are task and
result oriented.
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Interestingly, what makes introverts really pas-
sionate, extroverts consider just fine. In opposite,
extroverts’ most thrilled classrooms become intro-
verts’ optional environments. What unites extrovert-
ed and introverted foreign language learners is their
attitude to competition and rigid control classrooms.
Both are not attracted to such learning modalities
much. However, extroverts show less interest in
competition than introverts. Notably, being under
rigid control is the least popular learning environ-
ment for both extroverted and introverted FL learn-
ers.

The findings support H. Eysenck’s biological
theory about a certain type of nervous system inher-
ited by extraverted and introverted learners, which
will definitely affect their ability to learn a foreign
language and adapt to different learning environ-
ments. Being different in stimulation and inhibition
levels of their nervous system, extroverts and intro-
verts have to develop their comfortable response to
varied learning tasks and methods. As the result,
they perceive, process and interact with information
differently, which allows them to implement their
natural strengths to learn a foreign language. In or-
der to maximize interest and productivity in learn-
ing a foreign language and reach both introverts and
extroverts, it is recommended to combine coopera-
tive learning with task achievement climate; or indi-
vidualized instruction with innovative approach; or
competition with building relationship.

As regards methodological limitations of the re-
search, the future studies should increase the sample

Author Contributions

size of both extroverted and introverted foreign lan-
guage learners, who can be selected from various
walks of life, including age and gender differences.
This strategy can improve the generalizability of the
findings.

In addition, a longitudinal study can be recom-
mended in order to provide comprehensive evidence
on the consistency of the investigated relationships
between extrovert/introvert learning styles and
classroom structure and climate preferences.

Finally, further examination may implement a
rigorous qualitative research method to collect the
data and obtain a more detailed comparative anal-
ysis, which can be used in pedagogical practices.
Such exploration will certainly contribute to the ef-
fective and more inclusive language instruction for
both extroverts and introverts.
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ECOLOGY OF ETIQUETTE AS A FACTOR IN THE FORMATION
OF A HARMONIOUS EDUCATIONAL ENVIRONMENT AT SCHOOL

The ecology of etiquette in the school environment is considered a multidimensional system that
includes value guidelines, communicative standards, and culturally determined behavior patterns of
participants of the educational process. The introduction of etiquette practices into the structure of
school life contributes to the harmonization of the educational environment, strengthens the emotional
stability of students, and reduces the level of interpersonal conflict. An ecological approach allows in-
terpreting etiquette as a holistic environment that regulates the quality of interaction and the moral and
psychological climate of the school. It is shown that the development of etiquette reduces communica-
tion barriers, increases the effectiveness of pedagogical communication, and promotes the formation of
a cooperative culture. Such an environment stimulates constructive dialogue, develops empathy, and
creates conditions for the holistic personal development of students. This article examines the ecology
of etiquette as a significant factor in the formation of a harmonious educational environment, associated
with an ecocentric type of consciousness and a focus on the natural mechanisms of personal develop-
ment. Etiquette practices are analyzed through three structural aspects — communicative-verbal, emo-
tional-psychological, and ethical-behavioral — reflecting the mutual influence of teacher and student. To
verify the theoretical positions, methods of analyzing scientific literature, normative sources and modern
publications, as well as empirical survey of teachers and students were used. The sample consisted of
120 teachers and 120 students in grades 7—11 from Astana, Almaty, and Shymkent. The data obtained
show that ecological etiquette enhances communication quality and promotes psychological well-being,
however, some students report emotional stress, indicating the need to develop empathy and emotional
resilience in teachers. The results confirm the connection between teacher communicative culture, emo-
tional climate, and the ethical resilience of educational relationships.

Keywords: etiquette ecology, school environment, educational harmony, ethical communication,
pedagogical interaction, emotional well-being, social cohesion.
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DTUKET 3KOAOTUSCbI MEKTerNTe YHAECIMAI
6iAiM Gepy opTacbiH KAAbINTACTbIPY (PAKTOPbI peTiHAE

MekTenTeri aTuKeT 3KoAOrUsChl — GiAiM 6epy NPoLEeCiHE KATbICYLILIAAPAbIH KYHABIABIKTbIK, 6aF Aap-
AQpbIH, MOAEHM KAPbIM-KATbIHAC HOPMAAAPbIH XXOHE ©3apa 9peKeTTecy TeTiKTepiH BipIKTIpeTiH KypAeAi
SAEYMETTIK KYObIAbIC. ITUKET HOPMAAAPbIH XKYMEAI KOAAAHY BGIAIM aAyLLbIAAPABIH SMOLIMOHAAADIK, TY-
PaKTbIAbIFbIH KYLUEMTIM, YXaH>KaAAQPAbIH aAAbIH aAyFa YK9HE MEKTENTiH 3TUKaAbIK, KAUMATbIH Yakcap-
TyFa MYMKIHAIK Gepeai. IKOAOTUSABIK TYPFbIAQH KAapaFaHAQ, STUKET XKEKE epeskeAep >KUbIHTbIFbl eMeC,
KapbIM-KaTbIHACTbIH CanacblH PETTENTIH )XaHe 0Ky OPTaCbIHbIH YAAECIMAI AaMybIHA bIKMAA €TeTiH TyTac
Xyre. 3epTTey HaTUXKeAepi STUKET 3KOAOrMSChIHbIH MeAArorMKaAblK, KOMMYHUKaLUMSHbI TUIMAI eTeTi-
HiH, 9AEYMETTIK 6alAQHbICTAPAbBI HbIFANTATbIHbIH JX8HE GIpAECKEH OKY MOAEHMETIHIH KAAbINTacybliHaA
YKaFAai >KacanTbIHbIH KepceTeAi. MyHAalM opTa aMMNaTHsIHbI AQMbITbIM, KOHCTPYKTUBTI ©3apa apekeTke
GarblT HGepeAi )eHe TyAFaHblH XKaH-XKaKTbl AaMybiH KOAAarAbl. OCbl MaKkaAa AeHreniHaeri 3eprrey
>KYMbICbI MeKTenTeri yiAeciMai 6iaiM 6epy opTacbiH KAAbINTACTbIPYAAFbl STUKET 3KOAOTUSICbIHbIH, PO~
AIH KapacTbIpaAbl. DKOLEHTPAIK CaHaHbIH HEri3iHAE KypbiAFaH BYA yFbiM GiAIM aAyLLbIAAPABIH TaOWFK
©3iH-63i AaMbITy KabiAeTiH cakTayFra >koHe GiAiM 6epy >kaFAanAapbiH aAaM AaMybIHbIH TaBUFM 3aHAbI-
AbIKTapbIMeH YHAeCTipyre GarbiTTaAfaH. [leaaror neH GiAiM aAyLibl apACbIHAAFbI SIKOAOTUSIAbIK, STUKET
YL Heri3ri Kblp apKblAbl CUMATTaAAbl: KOMMYHUKATUBTIK, SMOLMOHAAABIK-TICMXOAOTUSIABIK, )KOHe 3TUKa-
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AbIK-MiHEe3AIK. TeopUusAbIK, HEF3AEPAI TaAAdy MeAArormka, NCUXOAOTUS >KOHE 3TUKA CaAaAapbIHAAFbI
aAebneTTEPAI, HOPMATUBTIK Ky>KaTTapAbl )KOHE FbIAbIMM 6a3arapAarbl KapUSAAAHBIMAAPAbI KAMTbIAbI.
IMmnmpusaabik Aepektep Google Forms apkpbiAbl XXYprisiAreH cayaaHama HOTMXKECIHAE KMHAAAbI, OFaH
ActaHa, AAMaTbl >kaHe LLIbiIMkeHT KaAaarapbiHaH 120 neaaror >keHe 120 6iAimM aayibl KaTbiCTbl. Ho-
TUXKEAEP 3KOAOTUSAbIK, STUKETTIH KOMMYHMKALIMS CanacblH, SMOUMSIABIK, KAYIMNCi3AIKTI KOHe 3TUKAABIK,
TYPaKTbIAbIKTbI apTTbipaTbiHbiH KepceTTi. CoHbIMEH Gipre GiAIM aAyLLbIAAPAbBIH, WAMaMeH YLUTeH 6ipi
3MOLIMOHAAABIK, LUIMEAEHICTI Ce3iHeTiHiH aTarn eTin, neaarorTepAiH 3MMaTUsSCbl MEH SMOLMSIABIK, PETTEAY
KabiAeTiH AaMbITY KQXKETTIAIMH aikbIHAQAbI. 3epTTey neaaror — GiAIM aAyLIbl XKYNECIHAETT YMAECIMAI
KapbIM-KATbIHACTbl KAMTAMAChI3 €TYAE SKOAOTMUAABIK, TOCIAAIH MAHbBI3ABIAbIFbIH ADAEAAENA.

TyiiH ce3aep: STUKET 3KOAOIMSICbl, MEKTEN OpTachl, GiAiM Gepy KeHICTIriHiH YIAECIMAIAITT, KOM-
MYHUKaTUBTIK MBAEHMET, MeAarorMkKaAblk, 63apa apeKkeTTecy, SMOLMOHAAADIK, dA-ayKAT, SAEYMETTIK
GipAiK.
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DKkoAorms 3TMKeTa Kak chaktop popmupoBaHus
rapMOHMYHOV 00pa30BaTEAbHONM CPeAbl B LLUKOAE

DKOAOIMS 3TUKETA B LUKOABHOWM CpeAe PAaCCMAaTPMBAETCS KaK MHOTOMEpPHasi CUCTeMa, BKAIOYatoLas
LEHHOCTHbIE OPUEHTMPbI, KOMMYHMKATMBHbBIE HOPMbl M KYAbTYPHO OOYCAOBAEHHbBIE MOAEAN MOBEAE-
HMS Y4aCTHMKOB 06pPa3oBaTEAbHOMO Nnpouecca. BHeApeHne sTUKeTHbIX NPaKTHK B CTPYKTYPY LUKOABHOM
>KM3HM CMOCOBCTBYET rapMOHM3aLMmn 06pa3oBaTEAbHOM CPEAbI, YKPENASET SMOLIMOHAAbHYIO YCTOMYM-
BOCTb 00OYUaIOLMXCH M CHMXKAET YPOBEHb MEXKAMUYHOCTHON KOHMPAMKTHOCTU. DKOAOTMUYECKMIA NOAXOA
MO3BOASIET MHTEPMNPETUPOBATh 3TUKET KakK LIEAOCTHYIO CPEAY, PEFYAUMPYIOLLYIO KaueCTBO B3aMMOAE-
CTBUSI U MOPAAbHO-TICMXOAOTMYECKMIA KAMMAT LIKOAbI. [ToKa3aHo, 4TO pa3BuTME 3TUKETA YMeHblUaeT
KOMMYHMKaTMBHbIE Gapbepbl, MoBbIWaeT 3(PPEKTUBHOCTb MeAArormMyeckoro ooLieH1s 1 crnocobcTeyeT
(OpMMPOBAHMIO KOOMEPATUBHOM KYAbTYpPbI. Takas cpeaa CTUMYAUPYET KOHCTPYKTUBHbIN AMAAOT, pa3-
BMBaET 3MMATMIO U CO3AAET YCAOBUS AAS LLEAOCTHOMO AMMHOCTHOIO Pa3BMTMS LUKOABHMKOB. B pamkax
WMCCAEAOBaHUSI AQHHOM CTaTbM PACCMATPMBAETCS IKOAOTMSI ITMKETA KaK 3HauMMbIA hakTop hopmm-
POBaHUSI FAPMOHNYHOM 06PA30BaATEAbHOM CPEAbI, CBS3blBaemas C SKOLIEHTPUYECKMM TUMOM CO3HaHUS
M OpUeHTauMelr Ha MPUPOAHbIE MEeXaHM3Mbl AMMHOCTHOTO Pa3BUTUS. DTUKETHbIe MPaKTUKM aHaAU3U-
pylOTCS 4epe3 TPU CTPYKTYPHbIX acrnekTa — KOMMYHMKATMBHO-PEUYEeBO, 3MOLIMOHAAbHO-TICMXOAOT M-
YECKMIA 1 ITUYECKO-TIOBEAEHYECKMI, OTPakaloLMe B3aMMHOCTb BAMSIHMS reaarora n o6y4aioLerocsi.
AAS MPOBEPKM TEOPETUYECKMX MOAOXKEHUIA MCMOAb30BAAMCh METOAbBI aHaAM3a HayUYHOM AMTepaTypbl,
HOPMAaTMBHbIX MCTOUYHMKOB M COBPEMEHHbIX MyOAMKALMIA, @ TaK)Ke IMIMUPUUYECKOe aHKeTUPOBaHMe ne-
Aaroros 1 obyvatomxcs. Boibopky coctaBmam 120 neaaroros m 120 WKOAbHMKOB 7—11 KAQCCOB M3
ropoaoB ActaHa, AamaTbl 1 LLIbiIMKeHT. [ToAyyYeHHble AaHHbIE MOKa3bIBAOT, YTO 3KOAOIMYUHbINA 3TUKET
YKPErNAsieT KauyeCTBOM KOMMYHMKALMM M CMOCOOCTBYET MCUXOAOTMUYECKOMY OAAronoOAyUMIO, OAHAKO
YaCTb 0OYYAIOLMXCS OTMEYAET SMOLIMOHAABHOE HaMpPSXKEHME, YTO YKa3biBAe€T Ha HEOOXOAMMOCTb pas-
BUTUS 3MMNATUM U SMOLIMOHAABHOM YCTOMYMBOCTM NeAAroroB. Pe3yAbTaTbl MOATBEP)KAQAIOT CBSA3b MEXK-
AY KOMMYHMKATMBHOM KYAbTYPOW Nneparora, SMOLMOHAAbHBIM KAMMATOM W 3TUYECKOM YCTOMYMBOCTbIO
006pasoBaTeAbHbIX OTHOLLEHMIA.

KAloueBble cAOBa: 3KOAOIMSI STMKETA, LIKOAbHAsi CpeAd, rapMoOHM3aumns 06pa3oBaTeAbHOrO Mpo-
CTPaHCTBA, KOMMYHMKATMBHAsI KYAbTYPa, NMEAArorMyeckoe B3aMMOAENCTBME, 3MOLMOHaAbHOE OAaro-
MOAyYMe, COUMaAbHash CBSI3aHHOCTb.

Introduction

The modern school is a complex socio-peda-
gogical system in which the educational process is
not limited to the transfer of knowledge but is aimed
at developing personality, values, and norms of be-
havior. The harmonious development of the school
environment is largely determined by the quality of
relationships between all participants in the educa-
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tional process — students, teachers, and parents. In
this context, ecology of etiquette is particularly im-
portant, implying respectful, friendly, and conscious
interactions that exclude aggression, humiliation,
and disregard for the individual.

In the context of increasing digitalization, the
transformation of social roles, and shifting values,
the problem of declining respect for teachers as in-
dividuals is becoming increasingly acute. Teachers,
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as not only holders of knowledge but also moral
compass, cultural mediators, and the emotional cen-
ter of the school community, often face a lack of
recognition of their authority among students. This
leads to a violation of ethical standards of interac-
tion, decreased motivation, increased conflict, and
a weakening of the school’s educational potential.

The results of modern pedagogical and psy-
chological research show that a high level of mu-
tual respect between teachers and students promotes
academic motivation, discipline, and psychological
well-being. Conversely, a lack of respect for teach-
ing creates a negative emotional climate and reduces
the quality of education. Therefore, there is a need to
study the ecology of etiquette as an important con-
dition for harmonizing the school environment and
strengthening a culture of respect for teachers.

The purpose of this study is to expand and
deepen our understanding of the conditions that de-
termine the development of ecological behavior in
the «Teacher-Student» system, taking into account
communicative-verbal, emotional-psychological,
and ethical-behavioral aspects. To this end, the fol-
lowing research questions were formulated:

1. What are the legal frameworks governing the
ethical aspects of interaction between participants in
the educational process?

2. What are the characteristics of communica-
tive and verbal interaction between teachers and stu-
dents in the educational environment?

3. What emotional and psychological factors in-
fluence the nature of their interaction?

4. To what extent does adherence to ethical stan-
dards contribute to the development of ecological
behavior in the «Teacher-Student» system?

Literature review

The study of the problem of ensuring a harmo-
nious educational environment through the princi-
ples of etiquette ecology began with an analysis of
regulatory documents defining ethical standards and
value guidelines in education. This allowed for the
formation of a theoretical foundation for the subse-
quent consideration of scientific approaches to the
problem.

The Law of the Republic of Kazakhstan «On Ed-
ucation» dated July 27, 2007, Ne319-I11 (as amended
and supplemented), lays the foundation for building
an ethical educational process: it not only defines
the right to education but also demands rationality,
quality, and responsibility from educational institu-
tions. In the context of the digital transformation of

the education system, these fundamental principles
are becoming the starting point for the development
and implementation of a culture of digital ethics:
pedagogy is no longer an offline activity alone, and
teachers participate in virtual interactions that de-
mand respect, responsibility, and professionalism
(Republic of Kazakhstan, 2007).

Government Resolution Ne726 of the Republic
of Kazakhstan dated October 12, 2021, approving
the national project «Quality Education. Educated
Nation», aims not only to improve the pedagogical
and organizational aspects of the education system
but also to shape the value-based and moral founda-
tion of the educational process. The document em-
phasizes developing a culture of respect, ensuring
a safe and inclusive environment, and increasing
the responsibility of educational participants in the
digital space. These provisions form the institutional
foundation for strengthening pedagogical and digi-
tal ethics, with a particular focus on preserving hu-
man dignity, student rights, and ethical interactions
within the educational environment (Government of
the Republic of Kazakhstan, 2021).

Order Ne190 of the Ministry of Education and
Science of the Republic of Kazakhstan «On Certain
Issues of Pedagogical Ethics» defines the funda-
mental norms of professional conduct for teachers,
aimed at strengthening moral foundations, enhanc-
ing professional culture, and building trust in the
educational environment. The principles enshrined
in it —honesty, fairness, respect for the individual,
responsibility, and pedagogical tact — remain rele-
vant in the digital space. In the digital age, teachers
become role models for responsible, respectful, and
safe behavior in the online environment, fostering
a culture of digital ethics among participants in the
educational process. Teachers’ behavior on social
media is particularly important: they do not dissemi-
nate unverified, inaccurate, or unethical information
and contribute to strengthening the high status of
teachers in society (Ministry of Education and Sci-
ence of the Republic of Kazakhstan, 2020).

The Law of the Republic of Kazakhstan «On
the Status of Teachers» dated December 27, 2019,
Ne293-VI LRK, establishes a reliable legal basis for
pedagogical ethics and defines its key importance in
the professional activities of teachers. Article 5 of
this law stipulates that pedagogical ethics is based
on the principles of legality, integrity, responsibil-
ity, and respect for the honor and dignity of the in-
dividual. Violation of these standards is considered
a disciplinary offense and entails liability in accor-
dance with the labor legislation of the Republic of
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Kazakhstan. Furthermore, the law specifies that the
approval of pedagogical ethics standards is carried
out by the authorized body in the field of education,
emphasizing its official and mandatory nature for all
employees of the education system (Law of the Re-
public of Kazakhstan, 2019).

Speaking at the Republican Congress of Teach-
ers on October 5, 2023, Kassym-Jomart Tokayev
noted that teachers are the most important link in
the process of forming a new quality of the nation,
emphasizing the need to comprehensively provide
the education system with qualified specialists (Ak
Orda, 2023).

In his address to the teaching community, for-
mer Minister of Education and Science of the
Republic of Kazakhstan A. Aimagambetov em-
phasized the importance of maintaining teachers’
professional autonomy and respecting their privacy
in the context of digitalization. He noted that teach-
ers’ participation in online activities ¢ maintaining
pages, publishing materials, and communicating
with parents digitally — should be entirely volun-
tary. A. Aimagambetov also emphasized the need to
distinguish between pedagogical and non-pedagog-

Table 1
Content analysis of the concept of «etiquette» in dictionaries

ical functions, focusing on the legal protection and
professional well-being of teachers. The proposed
amendments to the Law «On the Status of Teach-
ers» are aimed at reducing bureaucratic burdens
and establishing clear boundaries of professional
responsibility (Tengri News, 2025).

Today, the digital environment is becoming an
integral part of academic activity, and the quality of
interaction between teachers, students, and their par-
ents in the virtual educational environment directly
impacts the effectiveness of learning. Inadequate
online communication can lead to misunderstand-
ings, decreased mutual respect, and, consequently,
to a weakening of the relationship between parents
and teachers — a key factor in the success of e-learn-
ing (Tengri News, 2025).

This is why it is important to understand and
develop principles of etiquette in offline and online
interactions, as they promote collaboration, encour-
age active student participation, and improve overall
academic outcomes.

The term «etiquette» itself, in its original mean-
ing, includes positive and socially acceptable forms
of behavior (see table 1).

Ne | Dictionary names Definition

Oxford English Dictionary

the customary code of polite behavior in society; good manners (Oxford English Dictionary)

Cambridge Dictionary

the set of rules or customs that control accepted behavior (Cambridge Dictionary)

set of customs and rules for polite behavior (Collins Dictionary)

Wictionary

the polite ways people are expected to behave in social work (Wiktionary)

1
2
3 | Collins Dictionary
4
5

Pearson Longman Dictionary

the formal roles for polite behavior (Pearson Longman)

Source / Note: This table was compiled by the authors based on the analysis of materials.

According to Paternoster’s(2022) classification,
etiquette books appeared only three centuries later,
in the 19th century. They documented the norms of
high society behavior and were aimed at members
of the upper middle class, who sought to emulate
the aristocracy to advance socially. Simply put, eti-
quette manuals were intended for those with materi-
al means but lacking refined manners, helping them
to approach the nobility, who, in turn, used complex
etiquette rules as a means of maintaining social dis-
tance .

Researchers Scheuermann and Taylor were
among the first to attempt to define common stan-
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dards of netiquette, and Shea formulated early prin-
ciples of digital behavior (Scheuermann & Taylor,
19). The very concept of netiquette, derived from
the words «internet» and «etiquette», reflects the
perception of online culture as a derivative of of-
fline culture. Lim defines «netiquette» as a set of
ethical principles, norms of politeness, and rules
of conduct in the digital space. However, modern
researchers, including Soler-Costa and her col-
leagues (2021), emphasize the need to consider ne-
tiquette as an independent cultural and social phe-
nomenon, rather than an extension of traditional
offline practices.
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The adoption of netiquette as a system of digi-
tal social norms contributes to a deeper understand-
ing of the characteristics of interaction in online
spaces. As noted by Lahlou et al. (2021, 2022),
user behavior in the digital environment is shaped
by a multitude of external and contextual factors:
the technical capabilities and limitations of specific
platforms (such as Instagram, Facebook, LinkedIn,
WhatsApp), the goals and nature of communication
—whether professional or informal — as well as the
individual competencies and cultural characteristics
of participants. Digital social norms remain fluid
and change over time, reflecting the dynamics of the
digital environment and the evolution of communi-
cation forms (Lahlou et al., 2021, 2022).

Despite growing attention to netiquette issues
in the context of online education, most research to
date has focused primarily on asynchronous forms
of communication — such as email, social media,
and online forums. This leaves a significant gap in
understanding how aware students and their parents
are of netiquette principles and to what extent they
adhere to them. Given the rapid growth of online
learning and the emergence of numerous new chal-
lenges that can be mitigated through the conscious
application of netiquette principles, this area of re-
search appears particularly relevant and requires
further scientific study.

In ecological psychology and pedagogy, the
term ecology of relationship or communication eti-

Table 2

quette is widely used, which is based primarily on
the principles of an ecocentric type of conscious-
ness. This type of ecological consciousness reveals
the potential of the subject and the best aspects of
the subject of the subjective relationship.

V.I. Panov(1997), revealing the essence of the
ecological approach in the education system, points
out that it should consist of the fact that «the logic
of organizing educational environments and con-
structing teaching technologies would correspond to
the general natural laws of physical, mental, social
and spiritual development of students. It is precisely
the correspondence of the conditions of personality
development to the general natural laws of human
development that should constitute the main prob-
lem of childhood ecology and developmental eco-
psychology» .

The cited author clarifies that «Ecology of
Childhood» should be understood as concern for
preserving in children the laws of the creative na-
ture of the individual and their natural ability for
self-development. This interpretation emphasizes
the importance of protecting the internal potential
of the child within the educational process. In our
research, when we speak about «ecological eti-
quette between teachers and students», we rely on
this conceptual approach. We identify three key
aspects of ecological relationships that contribute
to the formation of a harmonious educational envi-
ronment (see Table 2).

A structured table reflecting the ecological aspects of etiquette in the relationship between the teacher and students on both sides

Aspect From the teacher’s side

From the student’s side

Communicative-verbal |— Active listening;
— Kind, non-pressured feedback

— Respectful tone and form of address; -

Polite treatment;
— Ability to liste
— Respectful expression of opinion

— Empathy and respect;
Emotional-psychological | — Refusal of pressure and threats;
— Positive emotional climate

— Emotional restraint;
— Refusal of manipulation and ultimatums;
— Maintaining a warm atmosphere

— Fairness and objectivity;
Ethical-behavioral — Confidentiality;

— Compliance with the norms of pedagogical ethics | —

— Academic honesty;
— Respect for personal boundaries;
Ethical behavior in a group

Source / Note: This table was compiled by the authors based on the analysis of materials.

Materials and methods

To empirically test the hypotheses put forward
and confirm the theoretically based analysis reflect-
ing the ecological nature of relationships in the

educational environment, the following research
methods were conducted and tested: an analysis of
scientific literature on pedagogy, communication
psychology, ethics, and environmental behavior
was conducted; the study also employed a compre-
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hensive approach, including an analysis of regula-
tory documents, psychological and pedagogical lit-
erature, and specialized sources. Particular attention
was paid to publications indexed in Web of Science
and/or Scopus to ensure the relevance and scientific
validity of the materials used.

The survey method was used as the empirical re-
search method. Google Forms was applied as a tool
for data collection.The questionnaire for teachers
was designed to identify:

1. Features of communicative interaction;

2. The emotional and psychological climate;

3. Compliance with ethical standards in the edu-
cational process.

The questionnaire for students was aimed at de-
termining:

Table 3
Survey of teachers

1. The quality of communication with the teacher;
2. Emotional state and psychological comfort;
3. Ethical and behavioral interaction.

Results

Participants of the study. The empirical study was
conducted in two stages. In the first stage, 120 teachers
from six comprehensive schools in Astana, Almaty,
and Shymkent (the schools are anonymized for ethical
reasons) participated. The second stage involved 120
students in grades 7—11 from the same schools.

This sample made it possible to examine the re-
lationship between teachers and students in foster-
ing a harmonious educational environment through
eco-friendly etiquette (see Table 3).

Indicator Always Sometimes Rarely Never
1. Openness and mutual respect in communication with students 78% 20% 2% 0%
2. Maintaining a favorable emotional climate in the classroom 65% 30% 5% 0%
3. Compliance with ethical standards (tact, unacceptability of rudeness) 83% 17% 0% 0%
4. Ability to resolve conflict situations 58% 37% 5% 0%
5. Readiness for feedback from students 70% 26% 4% 0%

Source / Note: This table was compiled by the authors based on the analysis of materials.

The purpose of the survey was to identify the
characteristics of communicative interaction, the
emotional-psychological climate, and adherence
to ethical standards in the educational environ-
ment. The results showed that most teachers dem-
onstrate a high level of communicative culture and

Table 4
Survey of students

adhere to ethical principles of professional com-
munication. However, approximately 35-40% of
respondents noted difficulties in emotional self-
regulation and conflict resolution, indicating the
need for targeted development of these competen-
cies (table 4).

Indicator Always Sometimes Rarely Never
1. How often do you encounter violations of communication etiquette 72% 25% 3% 0%
standards among students?

2. Do you feel emotional support from the teacher? 60% 32% 6% 2%
3. Does the teacher listen to your opinion? 55% 35% 8% 2%
4. Do you experience stressful situations due to communication with the 10% 22% 38% 30%
teacher?

5. Does the teacher observe ethical standards (politeness, fairness)? 80% 18% 2% 0%

Source / Note: This table was compiled by the authors based on the analysis of materials.
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The purpose of the survey was to determine the ity of communication and noted a high level of
quality of student-teacher communication, their  respectful attitudes from teachers. However, ap-
emotional state, and the characteristics of ethical  proximately 30% of respondents reported expe-
interactions in the educational environment. A  riencing emotional tension during interactions,
total of 120 students in grades 7—11 participated  highlighting the need for further development of
in the study. Analysis of the results revealed that  empathy and emotional resilience in teachers (fig-
students were generally satisfied with the qual-  ure 1-3, table 5).

Figure 1
Results of the survey of teachers and students on indicators of communicative and ethical
interaction
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Source / Note: This table was compiled by the authors based on the analysis of materials.

Table 5
Response ratios

Indicator Teachers (in %) Students (in %)
Communicative interaction 78 72
Emotional climate 65 60
Ethical standards 82 80
Conflict (low level) 58 68
Feedback 70 55

Source / Note: This table was compiled by the authors based on the analysis of materials.
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Figure 2
Results of the survey of students

Results of the survey of students
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Figure 3
Comparison of results (Teachers and Students)
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Analysis of the obtained data allowed us to iden-
tify three key aspects — communicative-verbal, emo-
tional-psychological, and ethical-behavioral.

In terms of communicative verbal, a high level
of mutual understanding between teachers and stu-
dents is noted, indicating a well-established culture
of interaction and respectful communication. How-
ever, a certain deficit in active listening skills is
observed, especially in situations requiring careful
attention to the other person’s opinion. Developing
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these skills can contribute to increased effectiveness
of pedagogical interactions and a reduction in com-
munication misunderstandings.

Emotional and psychological differences were
identified between the two groups of participants.
Teachers often exhibit difficulties with emotional
self-regulation, which may be related to their pro-
fessional workload and high level of responsibility.
Students, on the other hand, report increased emo-
tional tension and stress when faced with conflict.
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These results highlight the need to develop sustain-
able emotional strategies in all participants in the
educational process.

In terms of ethical behavior, both teachers and
students demonstrate a high level of adherence to
ethical standards, which creates a solid foundation
for developing an ecological culture of interaction
within the «Teacher-Student» system. Maintaining
this balance requires constant attention to issues of
mutual respect, empathy, and moral responsibility,
which serve as the foundation of a harmonious edu-
cational environment.

Discussion

Thus, the study results support the hypoth-
esis of a relationship between the level of teacher
communicative culture, the emotional and psycho-
logical climate in the classroom, and the degree of
ethical sustainability of educational relationships.
The development of ecological behavior in the
«Teacher-Student» system is determined not only
by the teacher’s professional qualities but also by
the ability of both parties to empathize, collaborate,
and accept each other. Further research should be
directed towards identifying factors influencing the
emotional regulation of teachers, as well as develop-
ing programs to improve communicative and ethical
competence as a basis for harmonizing the educa-
tional environment.

The conducted study was aimed at identifying
the features of communicative-verbal, emotional-
psychological and ethical-behavioral interaction in
the «Teacher-Student» system as the basis for the
formation of ecological behavior in the educational
environment.

The first stage involved an analysis of scientific
literature on pedagogy, communication psychology,
ethics, and behavioral ecology, which enabled the
theoretical and methodological guidelines for the
study to be defined. The study employed a compre-
hensive approach, including an analysis of regula-
tory documents, psychological-pedagogical litera-
ture, and relevant scientific sources. Attention was
paid to publications indexed in Web of Science and/
or Scopus, ensuring the scientific validity and rel-
evance of the materials used.

During the empirical phase, the primary meth-
od used was a survey conducted via Google Forms
among 120 teachers and 120 students from schools

in Astana, Almaty, and Shymkent. This approach
allowed for the collection of representative data on
how participants perceived the nature of their inter-
actions and the emotional and psychological climate
at school.

Conclusion

The study’s results revealed that the educational
environment is generally characterized by a high
level of mutual respect and adherence to ethical
standards, however, differences were identified in
the perception of the quality of communication and
emotional comfort between teachers and students.
This highlights the need for further development of
teachers’ emotional competence and the develop-
ment of sustainable strategies for sustainable com-
munication.

It should be emphasized that this study reflects
results only at the level of the objectives and a
limited sample, making it preliminary in nature.
Nevertheless, the data obtained have significant
theoretical and practical value, as they confirm the
relationship between teacher communicative cul-
ture, the emotional and psychological climate, and
the ethical sustainability of educational relation-
ships. Given the relevance of the topic and its in-
terdisciplinary potential, further research should be
directed toward an in-depth analysis of the mecha-
nisms for developing environmentally friendly
interactions, expanding the empirical base, and
developing practical models for developing an en-
vironmental culture of communication in the edu-
cational environment.
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PSYCHOLOGICAL CHARACTERISTICS OF STUDENTS
WITH A PENCHANT FOR GENDER PERFECTIONISM

Over the past few decades, the concept of “perfectionism” has become the subject of numerous
studies in the field of psychology and education. Perfectionism is understood as a personality trait, es-
pecially among students. The phenomenon is characterized by the desire for ideal and perfection, for
example, in educational activities, on the way to a successful career. High expectations from society
and parents reinforce the development of this character trait. Having perfectionism can motivate and
inspire people to achieve better outcomes and success, but at the same time can negatively affect mental
well-being in young people. The constant pursuit of the ideal can lead to chronic stress, depression and
anxietyDespite interest in this topic, the relationship of perfectionism with what personal characteristics
and characteristics affect its development is not well understood. The purpose of this study is to study
the psychological characteristics of students with a tendency to perfectionism in the gender aspect. The
study involved 100 students of higher educational institutions of the city of Almaty — 50 male students
and 50 female students. The following psychodiagnostic methods were used: Hewitt & Flett Multidi-
mensional Perfectionism Scale (MPS), SDTP (Short Differential Test of Perfectionism) by A. Zolotareva,
Freiburg Personality Inventory (FPI-R). The study found significant differences in the manifestations of
perfectionism in male and female students: male students had higher levels of socially prescribed per-
fectionism than female students. In women, high levels of perfectionism correlate more strongly with
negative personality characteristics. It has been shown that the average level of perfectionism is adaptive
and favorable for the psychological state of students. The results obtained can serve as a basis for the
development of practical measures of psychological support for students, as well as for further under-
standing of theoretical and applied issues related to the manifestation of perfectionism.

Keywords: perfectionism, gender aspect, psychological features, students, anxiety, self-esteem.
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FeHaepAik acnekTiae nepdekuMoHn3MIe 0eiim CTYAEHTTEPAIH,
)K€Ke TYAFACbIHbIH, MCUXOAOTUSIABIK, €peKLLeAiKTepi

CoHfbl GipHeLLe OHXbIAAbIKTA «MEPEKLUMOHU3M» TYCIHIT MCUXOAOTUS MeH GiAimM Gepy caracbiHAA-
Fbl KOMNTereH 3epTTeyAepAiH KapacTblpaTbiH MOCEAECiHe aiHaAAbl. [lepdekLMoHn3m, acipece CTyAeHT-
TepAe >Keke TYAFaHbIH KacueTi peTiHAe TyCiHAipiareal. ByA dheHOMeH Mbicaabl, OKy ic-apekeTiHAeri
YKOFapbl XeTICTiKTepre, TabbICTbl MAHCAMNTbIH, >KOAbIHAQ MAEAAFA JKETYre YMTbIAYMEH A€ CMMaTTaAaAbI.
KoFam MeH aTa-aHaAap TaparblHaH >KOFapbl KYTYAep OCbl CUMATTbiH, AaMybIH KyluenTeai. [MNepdekumo-
HM3MHIH OOAYbl aAaMAAPABI XKaKCbl HBTMXKEAEP MeH TabbiCKa >KeTyre bIHTaAaHAbIpa XXeHe LabbIT-
TaHAbIPA aAaAbl, 6ipaK COHbIMEH Gipre >kacTapAbiH MEHTAAABIK A-ayKaTblHA TEPIC 8Cep eTyi MYMKiH.
YHeMi naeanra yMTbIAY CO3bIAMaAbl KYM3eAiCKe, KOHiIA-KYMAiH OY3bIAybIHA )KOHE Ma3acbI3AbIKKA SKEAYi
MYMKiH. OCbl TakbIpbINKa A€reH KbI3bIFYLUbIAbIKKA KapamMacTaH, nepgekLMOHU3MHIH, AaMyblHa KaH-
Aaii TYAFaAbIK, cUMaTTaMasap MeH epekLLeAikTep OHbIH AaMyblHa 8cep eTeTIHAITT XXOHIHAE XKEeTKIAIKCI3
3epTTeAreH. by 3epTTeyaiH MakcaTbl — FeHAEPAIK acrekTiae nepekLumoHm3mMre 6eiliM CTyAEHTTEPAIH
MCUXOAOTUSIABIK, €peKLLIEAIKTEPIH 3epTTey. 3epTTeyre AAMaTbl KQAACbIHbIH XOFapbl OKY OpbIHAQPbIHbIH,
100 cTyaeHTi — 50 ep cTyAeHT xkeaHe 50 aieA XbIHbICTaFbl CTYAEHTTep KaTbICTbl. Keaeci ncuxoamarHoc-
TUKAAbIK, BAICTEMEAED KOAAAHBIAABL: XbIOUTT >xaHe DaeTTa wkasackl (Hewitt & Flett Multidimensional
Perfectionism Scale, MPS), A.A. 3oaoTapeBaHbiH «<KATI» saictemeci (Kpatkuii andbcbepeHumanbHbIN
TecT nepdekumoHnama), Mpanbypr xeke cayaaHamachi (FPI). 3epTrey CTyAEHTTEPAIH >KbiHbICbIHA Gaii-
A@HBICTbI NepgEKLMOHN3M KOPIHICTEPIHAE EAEYAI albipMaLLbIABIKTAP 6ap eKeHiH: ep CTYAEHTTepAe
BOAEYMETTIK TYpFblAa OeArireHreH nepgekLUMOHN3M AeHrelli aeA CTYAeHTTepre KaparaHAa >KOFapbl
eKeHAITIH KepceTTi. OneapepAe nepgekLMOHN3MHIH, >KOFapbl AEHreli XKarbIMCbl3 TYAFAAbIK, epeKLue-
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AIKTEPMEH ThIFbI3 6arAaHbICTbI. [epdeKUMOHM3MHIH opTalla AeHreni CTYAEHTTEPAIH NCUXOAOTUSIABIK,
>KaFAaiibl YIWiH GERIMAEATIL 8Pi KOAAMABI €KEHi aHbIKTaAAbl. AAbIHFAH HOTMXEAEP CTYAEHTTepre rncu-
XOAOTUSIABIK, KOAAQY KOPCETY LIApaAapbiH a3ipAeyre >xaHe nepdeKUumMoHN3M KepiHiCiHiH nanaa 6OAybI
MOCEAECiHIH TEOPUSIAbIK, 8pi KOAAAHOAABI aCMEKTIAEPIH TepeH TyCiHyre Heri3z 60Aa anaAbl.

TyitiH ce3aep: nepdeKUMOHN3M, FTEHAEPAIK acleKT, MCUXOAOTUSAbIK, epeKLLEAIKTep, CTYAEHTTep,
Ma3acbI3AbIK, ©3iH-63i 6aranay.
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Mcuxonornyeckne 0CO6€HHOCTU AUMHOCTU CTYAEHTOB CO CKAOHHOCTbIO
K nepeKuMOHU3MY B TeHAEPHOM acrieKTe

3a MocAepHME HECKOAbKO AECITUAETUIA, MOHSTUE «nepdeKUMOoHN3Ma» CTAHOBUTCS NMPEAMETOM
MHOTOUYMCAEHHbBIX MCCAEAOBaHMI B 0OAACTM NMCMXOAOTUM 1 06pasoBaHus. [NepdeKkumMoHN3M NoHMMaeT-
€Sl Kak 4YepTa AMYHOCTM, OCOOEHHO Y CTyAeHTOB. (DEHOMEH XapaKTepPU3YeTCs CTPEMAEHMEM K MAEAAY
M COBEPLUIEHCTBY, K NMPUMEPY B y4eOHOM AESITEAbHOCTM, Ha MyTH K YCMELHOM Kapbepe. Bbicokne oxm-
AQHMSI CO CTOPOHbI OOLLECTBA M POAUTEAEN YCUAMBAIOT PasBUTME 3TOM YepTbl xapakTepa. Haanume
nepdeKLMOoHN3Ma MOXKET MOTUBMPOBaTb M BAOXHOBASTb AOAEM HA AOCTUYKEHME AYULLMX PE3YAbTATOB
M yCrexa, HO B TO >K€ BPEMSI MOXKET HeraTMBHO BAMSTb Ha MEHTaAbHOE GAAroroAyuMe y MOAOAEXKM.
[MocTosHHOE CTpemMAeHMe K MAEAAY MOXET MPUMBECTU K XPOHMUYECKOMY CTPeccy, Aernpeccuu u Tpe-
BO>XHOCTW. HecMoTps Ha MHTepec K AQHHOM Teme, CBSI3b nepeKkLMoHM3Ma C TeM, KakKMe AMYHOCTHbIEe
XapakTepPUCTUKM M OCOOEHHOCTM BAMSIOT Ha €ro pasBMTME, M3ydeHa HeAOCTaTOYHO. LleAb aAaHHoro
MNCCAEAOBAHMS — M3YYEHME MCUXOAOTMUYECKMX OCOOEHHOCTEN CTYAEHTOB CO CKAOHHOCTbIO K nepdek-
LMOHU3MY B FEHAEPHOM acrekTe. B nccaepoBaHmm npuHAAo yyactme 100 CTYAEHTOB BbICILMX yUYeOHbIX
3aBeAeHUI ropoaa AAMaTbl — 50 CTYAEHTOB-MY>KUMH M 50 CTYAEHTOB->KeHLWUH. [1pnMeHaAnCh caeayio-
wme ncmxoamarHoctTnyeckme metoamkm: Llikaaa Xotontra 1 Oaetta (Hewitt & Flett Multidimensional
Perfectionism Scale, MPS), Metoamka «<KATI» (Kpatknin amddepeHumanbHblii TeCT nepdeKLmMoHn3ma)
A.A. 3onroTtapesor, Opanbyprckmii AMMHOCTHbIN onpocHuk (FPI). MccaepaoBaHMe BbISIBUAO 3HAUMMbIE
pa3AMuMS B MPOSIBAEHMSX NepdeKkLIMOHM3MA Y CTYAEHTOB MY>KCKOIO M >KEHCKOrO MOAQ: y CTYAEHTOB-
MY>XUMH YPOBEHb COLIMAABHO MpPeAnMcaHHOro nepg ek MoH1M3Ma Bbille, YeM Y CTYAEHTOB-)KEeHLMH. Y
>KEHLLUMH BbICOKMI ypoBeHb nepdeKkUMoHn3Ma CUAbHEe KOPPeAMpYeT C HeraTMBHbIMU AMUYHOCTHbBIMM
xapakTepuctukamm. [lokasaHo, YTO CPeAHUI YPOBEHDb NMepekLMOHM3Ma SABASIETCS aAaNTUBHBIM M OAQ-
rOMpPUSITHBIM AAS TICUXOAOTMYECKOTO COCTOSIHUS CTYAEHTOB. [1OAyUeHHble pe3yAbTaTbl MOTYT MOCAY-
>KUTb OCHOBOM AAS Pa3pabOoTKM MPaKTUYECKMX MEP MCUXOAOTMUYECKOM MOAAEPIKKM CTYAEHTOB, a TakxKe
AAS AQAbHENLLIEro NoHUMaHUs TEOPEeTUYECKMX U MPUKAQAHbIX BOMPOCOB, CBSI3aHHbIX C MPOSBAEHWEM
nepdeKUMoHmn3ma.

KAroueBble cAoBa: nepdekLmMoH3M, reHAEPHDI aCreKT, MCUXOAOrMYeCcKme 0COBEHHOCTH, CTYAEH-
Tbl, TPEBOXKHOCTb, CAaMOOLLEHKa.

Introduction

The problem of perfectionism among students
is now gaining particular relevance, as excessive
adherence to high standards can negatively affect
psychological health, academic performance and in-
terpersonal relationships. In the modern educational
space, where rivalry and demands for results are
constantly increasing, the study of the psychological
characteristics of students with a penchant for per-
fectionism is becoming an important scientific and
practical task. Especially relevant is the analysis of
gender aspects in the manifestation of these features,
since men and women can perceive and experience
their desire for the ideal in different ways, which
affects the features of their psychological state and
behavior.

The purpose of the research is to study the psy-
chological characteristics of students with a pen-
chant for perfectionism. This work contributes to the
development of theoretical knowledge about gender
differences in the manifestations of perfectionism,
as well as to the understanding of the psychological
characteristics of the personality of students. Nov-
elty lies in the systematic analysis of the psychologi-
cal characteristics of different gender groups of stu-
dents in the context of a tendency to perfectionism,
as well as in the identification of specific features
of their personal structures. The study also uses up-
to-date methods for assessing perfectionist trends
and psychological parameters, which makes it pos-
sible to obtain new empirical data and more accurate
ideas about the psychological profile of students in a
gender perspective.
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The theoretical significance of the work lies in
the expansion of existing ideas about the psychologi-
cal features of perfectionism, as well as the influence
of gender aspects on its manifestation. Practical im-
portance is associated with the possibility of devel-
oping recommendations for psychologists, teachers
and students to reduce the negative consequences of
perfectionism, as well as to form a more harmonious
approach to the development of personal qualities
among students. The results obtained can be used to
create programs of psychological support and pre-
vention of mental health, the possibility of using the
results obtained in the practice of social and psycho-
logical counseling, in the development and applica-
tion of methods of active education and training, in
correctional and preventive work with students, as
well as to increase the effectiveness of pedagogical
interaction in higher educational institutions.

Literature review

It is known that in scientific sources perfec-
tionism was considered as a multidimensional psy-
chological phenomenon with philosophical and
religious roots. At first, perfectionism as a psycho-
logical phenomenon was studied in psychoanalytic
concepts, over time covering other areas, such as:
cognitive and behavioral approaches. It turned out
that perfectionism is determined not only by the de-
sire for high personal standards, but also accompa-
nied by a critical assessment of one’s own and other
people’s actions. There are various classifications of
perfectionism, but the main types are: self-directed,
socially prescribed, and directed at others.

The development of perfectionism is influenced
by numerous factors: genetic, social, family and
cultural. Particular attention is paid to family educa-
tion, where a child from childhood tries to earn the
love of parents, and parents make high demands on
their children, thereby forming the development of
perfectionism.

Stober & Stober (2009) conducted a study aimed
at studying the connection between perfectionism
and human personality traits such as neuroticism
and conscientiousness. They identified 2 types of
perfectionism: socially prescribed perfectionism
and self-directed perfectionism. The results of this
study showed that high levels of conscientiousness
are associated with increased levels of self-direct-
ed perfectionism, while high levels of neuroticism
contribute to the development of socially prescribed
perfectionism. Thus, it was found that people with
a high level of conscientiousness tend to set high
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standards for themselves, while those who are char-
acterized by a high level of neuroticism experience
pressure from others .

It is worth noting that perfectionism can also
develop due to fears and personal biases of a per-
son. For example, a person’s beliefs that any fail-
ure can lead to criticism from people around him. A
study by Sagar et al. (2009) showed that perfection-
ism can develop as a result of fear of failure. Such
perfectionists are afraid to experience shame and
embarrassment. Their study showed that perfection-
ists experience negative emotional reactions after
experiencing failure, which is associated with their
increased sensitivity to possible shame and embar-
rassment.

As Shilyaeva (2021) notes, the foundations of
perfectionist manifestations are formed in child-
hood. Children demonstrating the so-called “excel-
lent student syndrome” strive for impeccable aca-
demic results, experiencing a painful reaction to any
mistakes. They are convinced that they must always
be successful and receive extremely high marks.
Fear of failure is driven not only by possible paren-
tal backlash, but also by an overextended sense of
personal responsibility.

Studies by Larskikh&Shiryaev (2016) show that
the level of family perfectionism directly correlates
with the level of personal perfectionism of a student.
For example, students who grow up in families with
a high level of family perfectionism are more likely
to demonstrate destructive forms of perfectionism,
manifested in anxiety, procrastination and low stress
resistance. According to the results of the study, it
was revealed that in girls, family perfectionism is
significantly more pronounced. And in young men,
the influence of family perfectionism manifests it-
self differently. They are less likely to perceive pa-
rental expectations as critically significant, and a
high level of organization in the family more often
forms their constructive perfectionism associated
with a focus on achieving goals, but without pro-
nounced anxiety.

Lukmanova (2019), came to the conclusion
that girls more often demonstrate pronounced
perfectionist attitudes by studying gender differ-
ences in the manifestation of perfectionism in ad-
olescents. Adolescent perfectionism has different
forms of manifestation: a high level is often ac-
companied by anxiety and fear of failure, while a
moderate one contributes to the desire for success
without excessive stress. The influence of social
standards is noted: girls are more often guided by
the external attractiveness and approval of others,



Z. Madaliyeva, M. Zhou

and boys associate perfectionism with a sense of
responsibility.

Tapalova&Mussanova (2021) emphasize that
the formation of perfectionism during primary
school age is determined by the style of parental
education, that the key factor in the development
of this phenomenon is the model of interaction be-
tween parents and a child. They argue that in families
dominated by high expectations and harsh criticism,
perfectionism becomes neurotic. The authoritarian
style of education contributes to the development
of perfectionist attitudes. Children brought up in
families where recognition and love are conditioned
by success grow up with the conviction that failure
means rejection and disappointment from signifi-
cant adults .

Perfectionism has a dual nature: on the one hand,
it is able to stimulate high achievements and person-
al growth, on the other hand, it can cause emotional
stress, anxiety and psychological maladjustment.
Researchers Hewitt&Flett (1991) believed that if a
certain component of perfectionism prevails, then
it can be associated with mental disorders. For ex-
ample, if perfectionism is dominant, focusing on
oneself and on other people, then they often contrib-
ute to the development of mental disorders such as
depression and anxiety. Such people have a constant
desire to achieve difficult or even impossible goals,
thereby creating tension and additional stress .

Kononenko (2017), considering perfectionism
as a multidimensional psychological phenomenon,
emphasizes that the desire for high standards is not
always pathological: for some it becomes a source
of satisfaction and contributes to maintaining self-
esteem, while for others it turns into a source of con-
stant tension and dissatisfaction.

In a study by Zhebrun (2010), examining the
impact of perfectionism on the socio-psychological
adaptation of students, the author draws on the con-
cept of three types of perfectionism: self-oriented,
others-oriented and socially prescribed, revealing
their impact on self-esteem, level of adaptation and
ability for interpersonal interaction. The findings
confirm that perfectionism is a factor influencing
student adaptation success. The highest level of ad-
aptation is observed in self-oriented perfectionists
who are confident in their abilities and show inde-
pendence. In contrast, other-oriented perfectionists
have difficulty in making social connections, and
socially prescribed perfectionism leads to low self-
esteem and dependent behavior .

Perfectionism also has an impact on social inter-
actions. In particular, in the work of Melanina(2022)

analyzes the connection between the level of per-
fectionism and the communicative characteristics of
students. The results of the study show that students
with a low level of perfectionism are more likely to
have high sociability, while those with severe per-
fectionist attitudes experience communication dis-
comfort.

Perfectionism influences coping strategies. The
study by Golovey &Yashchenko (2017) notes that
the analysis of copying strategies revealed signifi-
cant differences between the sexes.

Schulga (2020), in her research examining the
link between perfectionism levels and student learn-
ing activities, found that high perfectionism levels
correlated with learning success, but could also
cause increased anxiety, stress and emotional stress.
The author notes that perfectionism affects educa-
tional motivation and academic performance, but is
not always a positive factor.

Studies by Agirbova&Zyuzina (2022) show that
the desire for the ideal is the same in men and wom-
en, but its forms and directions are different. For ex-
ample, men are more likely to show perfectionism
in professional activities, linking their value with
career achievements, status and financial position.
Women, on the contrary, are focused on compliance
with external standards and show perfectionism in
family roles, especially in matters of raising chil-
dren.

Thus, studies of domestic and foreign research-
ers have shown that the study of such a complex
and ambiguous phenomenon as perfectionism is a
promising direction in psychology and emphasizes
its relevance and significance for the scientific com-
munity. Most researchers believe that the origins of
perfectionism are formed in childhood under the in-
fluence of parental expectations and the social envi-
ronment, laying the foundations for future attitudes
and self-esteem. The study of perfectionism showed
its close relationship with cognitive processes, mo-
tivation and emotional background of personality.

Materials and methods

100 students of higher educational institutions
of the city of Almaty were invited to participate in
the study — 50 male students and 50 female students.
Data collection was carried out online from Febru-
ary 20 to April 11, 2025 through the Google Forms
platform. Participation in the survey was voluntary
and anonymous. Before filling in, an information
page was provided with a brief description of the
objectives of the study, guarantees of confidential-
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ity, an indication of the estimated time of passage
and an emphasis on the free nature of participation.
The following diagnostic techniques were applied:
Hewitt & Flett Multidimensional Perfectionism
Scale (MPS); SDTP (Short Differential Test of Per-
fectionism) by A. Zolotareva, Freiburg Personality
Inventory (FPI-R).

The reliability of the obtained results was veri-
fied by mathematical statistics, correlation analysis
using SPSS software (version 22.0).

Results

In order to identify the psychological features
of the personality of students with a tendency to
perfectionism, we conducted a correlation study.
Data obtained from the Freiburg Personality Inven-
tory (FPI-R), indicators of the integral perfectionism
scale obtained from the Hewitt & Flett Multidimen-
sional Perfectionism Scale (MPS) and SDTP (Short
Differential Test of Perfectionism) by A. Zolotareva
were processed using the linear correlation coeffi-
cient Pearson. The indicators are shown in Table 1.

The following results were obtained:

1) Normative perfectionism (adaptive, healthy).
This is a positive form of perfectionism that is as-
sociated with adequate standards, high motivation
and a desire for success. People with normative per-
fectionism have realistic expectations of themselves
and those around them, use perfectionist attitudes as
an incentive to develop. Associations with personal-
ity traits were found (based on correlation analysis):

Positive correlations:

1. Balance (p = 0.372, p <0.01). They are more
resistant to stress, confident.

2. Extraversion (p = 0.229, p <0.05). Open to
communication, easily adapted in society.

Negative correlations:

1. Neuroticity (p = -0.310, p <0.01). Not prone
to excessive anxiety and anxiety.

2. Emotional lability (p =—0.313, p <0.01). Ca-
pable of self-regulation, not subject to sharp emo-
tional fluctuations.

2) Pathological perfectionism (maladaptive, un-
healthy). This is a destructive form of perfection-
ism, characterized by inflated demands on oneself
and others, fear of mistakes and harsh self-criticism.
People with pathological perfectionism experience
chronic tension, anxiety and dissatisfaction with
themselves, even when successful. Associations
with personality traits (based on correlation analy-
sis):
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Positive correlations:

1. Depressiveness (p = 0.356, p <0.01). Often
experience negative emotions, dissatisfaction and
guilt.

2. Irritability (p = 0.242, p <0.05). Subject to af-
fective flashes and internal tension.

3. Shyness (p = 0.530, p <0.01). Prone to social
anxiety, avoid communication.

4. Emotional lability (p = 0.669, p <0.01). Sus-
ceptible to mood swings and unstable emotional
state.

Negative correlations:

1. Balance (p = -0.313, p <0.01). Less resistant
to stress, prone to anxiety reactions.

2. Extraversion (p = -0.262, p <0.05). Often
more closed, avoid new social situations.

3) Self-centered perfectionism. High demands
on yourself, striving for impeccability, self-criti-
cism.

Significant positive correlations (p <0.05):

1. Depressiveness (p = 0.335, p <0.01). People
with pronounced perfectionism are more likely to
experience frustration and depression.

2. Irritability (p = 0.271, p <0.01). The constant
pursuit of perfection can lead to irritability.

3. Shyness (p = 0.530, p <0.01). Self-criticism
increases social anxiety and restraint.

4. Emotional lability (p = 0.669, p <0.01). Sen-
sitivity to failure increases the level of emotional
instability.

Significant negative correlations (p <0.05):

1. Spontaneous aggression (p = -0.18, p <0.05).
People with high levels of self-perfectionism are
less likely to show impulsive aggression.

2. Balance (p = -0.301, p <0.01). The constant
pursuit of excellence reduces stress resistance.

3. Extraversion (p = -0.262, p <0.05). Self-
directed perfectionists are more likely to be intro-
verts.

4) Perfectionism focused on others. Expecting
perfect behavior from others, strict requirements for
other people.

Significant positive correlations (p <0.05):

1. Irritability (p = 0.242, p <0.05). People who
are demanding of others are prone to emotional in-
stability.

2. Reactive aggressiveness (p = 0.16, p <0.05).
Disillusionment with other people’s lack of confor-
mity to the ideal can cause aggression.

3. Openness (p = 0.14, p <0.05). High require-
ments for others are accompanied by straightfor-
wardness and frankness.
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Significant negative correlations (p <0.05):

1. Neuroticity (p = -0.202, p <0.05). Less anx-
ious people are more likely to make high demands
on others.

2. Extraversion (p = -0.14, p <0.05) — High de-
mands on others can reduce social activity.

5) Social perfectionism. The feeling that society
requires perfect compliance with norms.

Significant positive correlations (p <0.05):

1. Irritability (p = 0.271, p <0.01). Social expec-
tations can cause stress and self-dissatisfaction.

2. Depressiveness (p = 0.335, p <0.01). Fear of
inconsistency leads to depression.

3. Shyness (p = 0.530, p <0.01). A sense of so-
cial control is associated with social anxiety.

Table 2
Indicators by perfectionism levels

4. Emotional lability (p = 0.669, p <0.01).
High levels of social perfectionism lead to mood
instability.

Significant negative correlations (p <0.05):

1. Balance (p =-0.313, p <0.01). Social pressure
reduces stress resistance.

2. Extraversion (p = -0.262, p <0.05). People
who feel the pressure of society are more often
closed.

In order to identify gender differences in the
tendency to perfectionism, the Spearman rank cor-
relation method was used. Gender differences
among students with high levels of perfectionism
were calculated by rank. The indicators are shown
in Table 2.

Low Level High Level Average Rank
Indicators Sex N Average Rank N Average Rank N Average Rank
Rank Summary Rank Summary Rank | Summary
Neurocity Men 40 33,89 1355,50 39 32,81 1279,50 21 17,67 371,00
Women | 44 50,33 2214,50 38 45,36 1723,50 18 22,72 409,00
Spontaneous Men 40 41,86 1674,50 39 38,47 1500,50 21 18,29 384,00
aggressiveness Women | 44 43,08 1895,50 38 39,54 1502,50 18 22,00 396,00
. Men 40 38,66 1546,50 39 36,56 1426,00 21 17,98 377,50
Depressiveness
Women | 44 45,99 2023,50 38 41,50 1577,00 18 22,36 402,50
Men 40 39,24 1569,50 39 35,95 1402,00 21 17,05 358,00
Irritability
Women | 44 45,47 2000,50 38 42,13 1601,00 18 23,44 422,00
o Men 40 47,55 1902,00 39 41,59 1622,00 21 21,52 452,00
Sociability
Women | 44 37,91 1668,00 38 36,34 1381,00 18 18,22 328,00
Bal Men 40 42,78 1711,00 39 40,42 1576,50 21 20,12 422,50
alance
Women | 44 42,25 1859,00 38 37,54 1426,50 18 19,86 357,50
Reactive Men 40 44,98 1799,00 39 43,68 1703,50 21 20,00 420,00
aggressiveness Women | 44 40,25 1771,00 38 34,20 1299,50 18 20,00 360,00
sh Men 40 34,64 1385,50 39 32,40 1263,50 21 15,86 333,00
ness
Y Women | 44 49,65 2184,50 38 45,78 1739,50 18 24,83 447,00
Men 40 32,25 1290,00 39 31,50 1228,50 21 16,93 355,50
Openness
Women | 44 51,82 2280,00 38 46,70 1774,50 18 23,58 424,50
Extraversion- Men 40 44,28 1771,00 39 37,88 1477,50 21 20,60 432,50
introversion Women | 44 40,89 1799,00 38 40,14 1525,50 18 19,31 347,50
. » Men 40 34,45 1378,00 39 33,41 1303,00 21 16,10 338,00
Emotional lability
Women | 44 49,82 2192,00 38 44,74 1700,00 18 24,56 442,00
Masculinism- Men 40 49,38 1975,00 39 45,62 1779,00 21 24,83 521,50
feminism Women | 44 36,25 1595,00 38 32,21 1224,00 18 14,36 258,50
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Continuation of the table

Low Level High Level Average Rank
Indicators Sex N Average Rank N Average Rank N Average Rank
Rank Summary Rank Summary Rank Summary
Self-centered Men 40 40,17 1607,00 39 36,63 1428,50 21 20,43 429,00
perfectionism Women | 44 | 44,61 1963,00 | 38 | 4143 1574,50 | 18 19,50 | 351,00
Perfectionism focused | Men 40 40,66 1626,50 39 36,10 1408,00 21 21,52 452,00
on others Women | 44 44,17 1943,50 38 41,97 1595,00 18 18,22 328,00
) o Men 40 48,20 1928,00 39 44,91 1751,50 21 22,45 471,50
Social perfectionism
Women | 44 37,32 1642,00 38 32,93 1251,50 18 17,14 308,50
Integral perfectionism Men 40 43,70 1748,00 39 41,35 1612,50 21 21,74 456,50
scale Women | 44 41,41 1822,00 38 36,59 1390,50 18 17,97 323,50
Normative Men 40 48,09 1923,50 39 45,73 1783,50 21 19,67 413,00
perfectionism Women | 44 37,42 1646,50 38 32,09 1219,50 18 20,39 367,00
Pathological Men 40 40,67 1627,00 39 36,90 1439,00 21 20,29 426,00
perfectionism Women | 44 44,16 1943,00 38 41,16 1564,00 18 19,67 354,00

Source / Note: This table was compiled by the authors based on the analysis of materials.

Statistical analysis showed the presence of sig-
nificant gender differences in a group of students
with high levels of perfectionism. Thus, women
show significantly higher rates on the following
scales: neuroticism (p = 0.012), shyness (p = 0.007),
emotional lability (p = 0.024) and openness to ex-
perience (p = 0.002). These indicators indicate that
women with a high level of perfectionism are more
prone to anxiety, increased emotional sensitivity
and stress reactivity (neuroticism), more often ex-
perience internal uncertainty (shyness). They are
characterized by unstable emotional responses and
rapid mood changes (emotional lability), as well as
show higher susceptibility to new experiences and
have greater flexibility of thinking (openness to ex-
perience).

At the same time, men showed higher results on
the masculinity-femininity scale (p = 0.008). This
may indicate a desire to adhere to traditional gender
roles, focus on strength, dominance and self-presen-
tation. Their perfectionism is more often expressed
through the desire for external control. At the same
time, men in this group look more emotionally sta-
ble, but at the same time their behavior may be due
to the need to maintain the image of “strong” and
“successful,” which in itself can be a stressogenic
factor.

Statistical analysis showed the presence of sig-
nificant gender differences in the group of students
with a low level of integral perfectionism. Women
also showed significantly higher values on the fol-

lowing scales: neuroticism (p = 0.002), shyness (p =
0.004), emotional lability (p = 0.003) and openness
to experience (p =0.000). These results largely over-
lap with the data obtained in the group with a high
level of perfectionism, which suggests the presence
of stable gender characteristics in the emotional-
personal sphere, regardless of the general level of
perfectionist attitudes.

High rates on the women neuroticism scale of
this group indicate severe anxiety and a tendency to
negative emotional reactions. Increased shyness re-
flects a desire to avoid situations of assessment and
social exposure. Emotional lability is manifested in
frequent mood changes and increased reactivity. At
the same time, high values on the scale of openness
indicate flexibility of thinking.

Men in this group showed higher masculinity-
femininity scores (p = 0.013), which, similar to the
high perfectionism group, indicates a pronounced
orientation towards traditional gender roles and so-
cial expectations. Additionally, men were signifi-
cantly higher than women on the scale of socially
prescribed perfectionism (p = 0.041) and normative
perfectionism (p = 0.045), which confirms the fact
that men strive to correspond to a certain social im-
age.

Gender differences in the low perfectionism
group are largely similar to those identified in the
high group, but in this case there may be an in-
ternal conflict between the declared rejection of
perfectionist attitudes and the actual internal focus
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on high standards, especially in men. Women, re-
gardless of the level of perfectionism, demonstrate
persistently high emotional sensitivity and lability.

Analysis of the results showed that a group of
students with an average level of perfectionism
showed more balanced psychological characteristics
compared to groups with a high and low level.

Statistical analysis revealed less pronounced
gender differences in this group compared to other
levels of perfectionism. However, some indicators
reached the level of statistical significance. Wom-
en were higher on the scale of shyness (p = 0.012),
which may indicate a tendency to social self-criti-
cism, as well as on the scale of emotional lability
(p = 0.018), reflecting greater sensitivity to external
influences and changes in emotional state.

Men showed significantly higher values on the
masculinity-femininity scale (p = 0.004), which is
consistent with the general trend observed in other
groups. This suggests a continued focus on tradi-
tional gender roles and behaviors even with a gen-
eral reduction in the severity of other perfectionist
differences between the sexes.

For the remaining scales, the differences be-
tween men and women were statistically insignifi-
cant, which suggests more gender balance within the
group with an average level of perfectionism. This
may indicate that in conditions of moderate perfec-
tionist attitudes, the influence of sexual differences
on emotional and personal characteristics is weaker
than at extreme values of perfectionism. This allows
us to consider the average level of perfectionism as
potentially protective and functional, providing fa-
vorable psychological functioning and resistance to
stress, regardless of gender.

Thus, the hypothesis was confirmed that perfec-
tionist manifestations in students are formed under
the influence of a number of undesirable personal-
ity traits, including increased anxiety, emotional la-
bility, and a tendency to impulsive reactions. Male
students showed high levels of socially prescribed
perfectionism than women. High levels of perfec-
tionism in women correlate more strongly with
increased anxiety and reduced self-esteem. Male
students are more likely to exhibit relatively “nor-
mative” (normal) perfectionism, whereas female
students are more likely to exhibit “pathological”
(maladaptive) perfectionism.

Discussion
The results support the hypothesis that perfec-

tionism in students is formed under the influence of
certain personal characteristics, such as increased
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anxiety, emotional lability and a tendency to im-
pulsive reactions. These personality traits create a
favorable basis for the development of maladaptive
forms of perfectionism, which can negatively affect
the psychological state of students and their adap-
tation to educational activities. Gender differences
are particularly pronounced, with male students
showing greater levels of socially prescribed (nor-
mative) perfectionism, suggesting a desire to meet
external expectations and standards, while showing
less association with anxiety and low self-esteem. In
contrast, female students tend to have high levels of
“pathological” (maladaptive) perfectionism, which
correlates more strongly with anxiety and reduced
self-esteem, indicating possible risks to their psy-
chological well-being. These differences suggest the
need to consider gender in the design of psychologi-
cal support and prevention programs for perfection-
ist manifestations among students.

Conclusion

Thus, this study confirmed that perfectionist
manifestations in students are associated with a num-
ber of personality traits, such as anxiety, emotional
lability and impulsivity. The study found significant
differences in the manifestations of perfectionism in
male and female students: male students had higher
levels of socially prescribed perfectionism than fe-
male students. High levels of women perfectionism
correlate more strongly with negative personality
characteristics.

Gender differences in manifestations of per-
fectionism are important for practical measures of
psychological support for students, which makes it
possible to develop more adaptive approaches to the
correction of perfectionism and prevention of relat-
ed personality problems.
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NARRATIVE REVIEW OF METACOGNITION
DEVELOPMENT FOR BEGINNER RESEARCHERS

Metacognition is the thinking about the process of cognition that helps to regulate it. The develop-
ment of metacognition and metacognitive skills of learners is a broad topic, the concept and scope of
which has already been outlined in the scientific literature. It is possible to develop metacognition, and
the body of applied research in this area is growing. In this regard, this paper provides an overview of
research on metacognition development published primarily in the journal ‘Metacognition and Learn-
ing’, supplemented by relevant studies from other peer-reviewed sources. Despite the abundance of
articles on metacognition itself, there are not many sources of information on its development. The
material presented in this article aims to be a useful aid for novice researchers into the development of
metacognition in order to form initial ideas and to learn about research perspectives. Articles addressing
development, facilitation, and scaffolding were manually selected from the ‘Metacognition and Learn-
ing’ journal, complemented by additional studies from other scholarly sources. The study differs from
similar ones in that it does not concentrate on metacognition in general, but on its development. The
materials were analysed using a qualitative method. Based on the articles focusing specifically on the
development of metacognition, we organized knowledge about directions for activities in the field of
metacognition development. The results produced a structured knowledge that synthesises the data
in the field of metacognition development. The research results also contribute to the development of
theoretical ideas about the metacognition development.

Keywords: metacognition, metacognitive skills, development, facilitation, theory.
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MeTaTaHbIMABI AQMbITY TypaAbl
)Kac 3eprreyLuirepre apHaAfaH peBblo

MeTaTaHbIM — GYA TaHbIM YAEpiCiHe GaFbITTaAFaH OMAQY, siFHU OHbl PETTEYAT KOMEKTECETIH TaHbIM-
AbIK, 6aKkblAdy. MeTaTaHbIM MEH MeTaTaHbIMAbIK, AAFAbIAAPbIHbIH, AAMYbl — FbIAbIMU SAEOMETTE TY>Kbl-
PbIMA@MAChl MEH ayKbIMbl KEHIHEH CMMATTaAFaH KeH TaKpbIpbin. MeTaTaHbIMABI AAMbITY MYMKiH, 8pi GyA
canaAarbl KOAAQHOAAbI 3epTTeyAep caHbl apTbin Keaeai OcbiFaH 6aiiAaHbICTbl OYA MaKaAa MeTaTaHbIM-
HbIH AaMYybl >XOHIHAEri 3epTTeyAepre WOAY YcbiHaabl. LLloay HerisiHeH Metacognition and Learning
JKYPHAAbIHAQ >KapUSIAQHFaH )KYMbICTapFa CYMEeHEeAl, COHAAM-aK, peLeH3nsAaH 6TKeH 6acka FbIAbIMU Ae-
PeKKO3AEPAEH aAbIHFAH TUICTI 3epTTeyAepPMEH TOAbIKTbIPbIAQAbl. MeTaTaHbIMFa KaTbICTbl MaKaAaAap
Kern 60AFaHbIMEH, OHbIH AaMy acrekTiAepiHe apHaAFaH Aepekke3Aep caHbl a3. OCbl MaKaAaAa YCbIHbIA-
FaH MaTeprasAap MeTaTaHbIMHbIH AaMybIH 3epTTen XaTKaH ac 3epTTeyulirepre 6acTankbl TYCIHIKTEp
KQAbINTACTbIpyFa >kaHe 6oAallak, 3epTTey 6arblTTapbIMEH TaHbICYFa KOMEKTeCY MakCaTblHAA AaiblH-
AAAAbL. Aamy, hacrAnTaums >keHe cKaPOAAMHT MBCeAeAepiH KaMTUTbIH MaKaAaAap Metacognition
and Learning »ypHaAblHaH TaHAQAbIM aAbIHAbI, COHAQl-aK, 6acKa FbIAbIMWM AEPEKKO3AEPAETi KOChIMLLA
3epTTeyAepMEeH TOAbIKTbIPbIAABL. ByA 3epTTey e3re LOAyAapAaH MeTaTaHbiM YFbIMbIHbIH, ©3iH emec,
OHbIH AaMy acrekTiAepiH MakCaTTbl TYPAE KapacTbipybIMEH epeklleAeHeai. Makararap camnaAblk,
(qualitative) aic apKpIAbl TaAAQHAbI. MeTaTaHbIMHbIH AaMyblHa TikeAel 6aFbiTTaAFaH MakaAaAap He-
ri3iHAE OCbl CaraAaFbl 8PEKET TypAepi GoMbIHILIA GIAIM XKYMEAEHIMN YCbIHbIAAbI. 3epTTey HOTUXKECIHAE
MeTaTaHbIMHbIH, AAMybIHa KATbICTbl KYPbIABIMAAAFAH, KMHAKTaAFaH GiAiM KaAbINTacTbipbiAAbl. COHAQM-
ak, OyA 3epTTey MeTaTaHbiM AaMybl )KOHIHAET T TEOPUSIABIK, TYCIHIKTEPAIH KEHEloiHe 83 YAECIH KOCaAb.

Ty#iH ce3aep: MeTaTaHbIM, MeTaTaHbIMABIK, AAFAbIAAP, AaMy, (pacrAMTaLLMSI, TEOPUSI.
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HappartuBHblii 0630p pa3BUTUSI MeTano3HaHUs
AASl HQUMHAIOLLMX MCCAEAOBaTEAEH

MeTanosHaHue — 3TO MbILIAEHWE O MPOLECCe MO3HaHUS, KOTOpoe HeceT B cebe (pyHKUMIO pery-
AdUMKM 06ydeHus. Pa3BuTie MeTano3HaHUs U METAaKOrHUTMBHbBIX HABbIKOB Y4alMXCS — 3TO 06LWMpPHas
TemMa, KOHLIeMNLMs KOTOPOM M3A0XKEHA B HayUHOM AUTepaType. Pa3BuBaTh MeTano3HaHne BO3MOXHO, U
00bEM MPUKAAAHDBIX UCCAEAOBAHMIA B 3TOM 06AACTU pacTeT. B 3TOM CBS3M AQHHAS CTATbs MPEACTABAS-
eT 0630p MCCAEAOBAHMIA MO PA3BUTUIO METAKOMHULMM, OCHOBAHHbIN NMPEUMYLLIECTBEHHO Ha MyOAMKa-
umsx B XypHaae «Metacognition and Learning» 1 AOMOAHEHHbIN peAeBaHTHbIMM paboTamu U3 APYTUX
peLeH3MpyemMbIX HayUHbIX MCTOYHUMKOB. HecMoTpsi Ha o6uAme cTaTei 0 MeTano3HaHUM Kak TaKOBOM,
MCTOYHMKOB MH(OPMALIMM O ero pa3BUTUM He Tak MHOro. MaTtepuaa, NMpeACTaBAEHHbI B 3TOM CTaTbe,
NMPU3BaH MOMOYb HAUMHAIOLIMM UCCAEAOBATEASIM B PA3BUTUM METaro3HaHus, 4ToObl ChOpMMPOBaThH
nepBOHauaAbHble MAEM U y3HaTb O MepcriekKTMBax MccaeAoBaHui. CTaTbM, MOCBSLEHHbIE BOMPOCaM
pa3BuTKs, hacuanTaumm n ckadoAAMHIa, BbIAM BpyuHYyio oTo6paHbl 13 XKypHaAa «Metacognition and
Learning» 1 AOMOAHEHbI AOMOAHUTEABHBIMU UCCAEAOBAHMIMU U3 APYTMX HayUYHbIX UCTOUYHMKOB. Mc-
CAeAOBaHME OTAMYAETCS OT aHAAOMMUHBIX TEM, UTO OHO COCPEAOTOUYEHO He Ha MeTaro3HaHUM B LLIEAOM,
a Ha ero pasBuTUM. MaTepuabl ObIAM MPOAHAAM3UPOBAHBI C UCMIOAb30BAHWEM KQYeCTBEHHOIO METOAQ.
OCHOBbIBasICb Ha CTaTbsX, MOCBSLLEHHbIX Pa3BUTUIO MeTaro3HaHMs, Mbl CUCTEMATU3MPOBAAWM 3HaHMS
O HanpaBAEHUSIX AESTEAbHOCTM B 0OAACTM pPa3BUTUS MeTano3HaHus. B pesyAbTate GblAM MOAyYEHbDI
CTPYKTYPMPOBAHHbIE 3HAHWS, KOTOpble 0606LIAI0T AQHHbIE B 0OAACTU Pa3BUTKSI MeTarno3HaHus. Pe-
3YAbTaThl MICCAEAOBAHUS Tak)Ke CMOCOOCTBYIOT Pa3BUTHIO TEOPETUUECKUX MPEACTABAEHUI O PA3BUTUM
MeTano3HaHus.

KAroueBble cAOBa: MeTarno3HaHWe, METaKOTHUTUBHbIE HaBbIKW, Pa3BUTUE, (DacCUAMTALLUS, TEOPUSI.

Introduction

The term metacognition means thinking about
one’s cognitive process, it is a category above the
cognitive, regulating it. Metacognition is auxiliary
to learning. Knowing about your own knowing or
thinking about your own thinking — metacogni-
tion — involves thinking about your own thought
processes and the products of your thinking. Defini-
tions of metacognition in the psycho-educational lit-
erature vary: ‘metacognition as awareness and con-
trol of thinking for learning” (Cross & Paris, 1988),
‘metacognition as thinking about thinking, knowing
what we know and what we don’t know’ (Blakey
& Spence, 1990), ‘a form of cognition involving
active control of thinking” (Devine, 1993). Know-
ing about your own knowing or thinking about your
own thinking — metacognition — involves thinking
about your own thought processes and the products
of your thinking (Hartman, 2001). Metacognition
refers to meta-level knowledge and cognitive pro-
cesses related to our knowledge, learning, cognition,
understanding and performing all kinds of cognitive
tasks (Kleitman & Narciss, 2019).

The acquisition of metacognitive skills is a sig-
nificant pillar of the global idea of lifelong learn-
ing. It means that if a graduate needs entirely new

knowledge and competencies, they will be able to
acquire them independently, using metacognitive
skills. It is important for a modern student to learn
to learn, to shape own development directions, to
adapt quickly.

Literature review

The theoretical framework for the development
of metacognition is detailed by Veenman, M. V.,
Van Hout-Wolters, B. H., Afflerbach, P. (2006).
A comprehensive and in-depth review paper by
Azevedo R. (2020) on the field of metacognition
belongs to a number of valuable review articles of
recent years in our view. Here the author outlines,
in particular, the trajectories relevant at the time of
our study for research in the field of metacognition
development and instruction: the question of how
to teach domain-general and domain-specific skills
in the best way; what should be the sequence of
metacognition instruction; who or what should be
the main link in metacognitive learning; conditions
for acquiring and instructing metacognition; teach-
er training for metacognitive learning. This article
reveals the most important theoretical aspects that
require further development and will be useful for
already experienced researcher. A critical analysis
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of the trajectories of metacognition development,
which are labelled based on the component com-
position of self-regulated learning — metacognitive
processes; cognitive strategies; internal resource
management (such as motivation and emotion); ex-
ternal resource management (environment structur-
ing, help-seeking) can be found in Hoyle R., Dent A.
(2018) in the context of age-specific development of
self-regulated learning, educational, social, cogni-
tive psychology. This article is for those researchers
who are already familiar with the concept of self-
regulated learning and have ideas about its relation-
ship to the concept of metacognition.

Articles of an advisory nature presenting strat-
egies for application help the researcher, including
the novice, to immediately start practicing. For ex-
ample, the work of Voorhees et al. (2022) with a
series of selected metacognitive strategies that can
be implemented in the educational process: a class-
length presentation and discussion about metacogni-
tion, as described by David Voorhees;

a class notebook and letter to self, as described
by Lynsey LeMay;

online discussion forums, as described by Adri-
ana Perez;

the end of class reflection and follow-up ex-
ercise, as described by Elizabeth Nagy, which
also includes organisational recommendations for
teachers, faculty, administrators and educational
researchers. The following practical recommenda-
tions from the article can also be used to help the
researcher experience the factors that promote meta-
cognition: engaging curriculum, assessment integra-
tion, consistent practice, explicit strategy instruc-
tion, planning, monitoring, and evaluating thinking.
Ellis et al. (2014) also provides some reflections on
methods and forms of metacognition development.
One such is the importance of explicit instruction
in the author’s view: ‘alerting’ students to the im-
portance of strategy, ‘making explicit’ and talking
through the ongoing process of modelling strategies
more effectively. Recommendations for developing
metacognition in brief structured into two catego-
ries: strategies for developing metacognitive behav-
iour (identifying what you know and don’t know;
‘talking’ about thinking’; keeping a thinking diary;
planning and self-regulation; debriefing, thinking
process; self-evaluation) and establishing metacog-
nitive atmosphere as a separate factor are presented
by Blakey E., Spence S. (1990).

Ad hoc reviews have in turn focused on narrow-
er aspects of metacognition development, for ex-
ample reading (Channa et al., 2015); diverse aspects
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of online learning (Zhou & Lam, 2019; Azevedo
& Hadwin, 2005). Researchers find metacognition
beneficial and relevant to very different educational
contexts (Henk & de Graaff, 2004).

Multiple reviews present meta-analyses with
their valuable empirical findings: metacognitive
knowledge and skills training has a positive impact
on students’ academic outcomes in schools (Perry
etal., 2019); self-regulated learning (SRL) interven-
tions have a positive impact on learning outcomes
and self-regulatory processes (de Bruijn-Smolders
etal., 2014).

Issues about learning strategies are highly valu-
able for metacognition researchers. The review by
Hattie and Donoghue (2016) has synthesised knowl-
edge about learning strategies as a whole.

There is a variety of existing classifications and
typologies of metacognition development practices.
Practices supporting metacognition are grouped
according to metacognitive categories by Dennis
and Somerville (2023). The category of declarative
knowledge and understanding of the discipline in-
cludes: identifying existing knowledge, separating
key issues from less important information; analys-
ing discipline content: constructing concept maps
and mind mapping, encouraging students to predict,
observe and explain results, conceptual tests involv-
ing questioning, student questioning, discussion,
re-questioning; metacognitive monitoring: check-
lists or prompts, self- and peer-assessment, thinking
aloud; metacognitive evaluation; and metacognitive
assessment. In the theoretical article by Millis B.,
ways and recommendations for the development of
metacognition are presented in a typology of activi-
ties conducted before, during and after classes (Mil-
lis, 2016). Lin X. (2001) identifies two main direc-
tions for the development of metacognition: first,
working on specific strategies in the study of disci-
plines, taking into account that they are not ‘blind’
and students know when and where to use them.
Second, creating a social environment that supports
metacognition (knowledge of oneself as a learner).

The above literature review allowed us to identi-
fy the fact that a beginner researcher building a basic
primary picture of perceptions at the first stages can
get information about metacognition development
mainly from more extensive publications than from
articles. Together with this, the above analysis of the
literature has revealed in our view also such an as-
pect as the necessity of further multi-calibre system-
atisation of methods of metacognition development,
especially classification, necessary among specific
methods and techniques, which can be implemented
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in the educational process. The material presented
in this article is thus intended to be a useful aid for
beginning researchers of metacognition develop-
ment — an article that will give, let us emphasise,
some primary ideas not about metacognition itself,
but about its development. We would like to note
that the idea of this article was born initially due to
the fact that the author experienced some difficulties
while doing dissertation work due to the paucity of
publications summarising methods and techniques
of metacognition development or providing some
basic scientific systematisation to ‘push back’ at the
initial stages of work on the topic of metacognition
development.

Of the specific terms in this article: scaffold-
ing — novice researchers will often come across the
definition of scaffolding, it is the structuring and
guiding of the learning experience of another: ‘Scaf-
folding describes the way one individual (often a
parent or teacher) structures and guides the learning
experience of another (normally a child)’ (Neale &
Whitebread, 2019). The second term, the acronym
SRL, stands for self -regulated learning. The third
term, calibration accuracy, meaning the accuracy of
the learner’s own prediction of performance assess-
ment.

Materials and methods

Type of review. This article is a narrative review.
Narrative review involves analysing quantitative
studies. Such reviews are intended to make valuable
qualitative generalisations of quantitative studies
‘without reference to the statistical significance of
the findings’ (Siddaway et al., 2019). In meta-anal-
ysis reviews, authors perform statistical analyses
(Shaughnessy & Slawson, 1997). Such is not antici-
pated in the current work. The choice of the narra-
tive style of writing a review is connected with the
need for a deeper elaboration of various theoretical
issues in the field of metacognition. In addition, the
narrative approach allowed us to consider the most
diverse types of articles. In the framework of the
systematic review, the criteria for the selection of
articles are more stringent.

Selection strategy. This article is a review article
and is based on the analysis of other publications.
We selected research articles mainly from the last
years of the journal ‘Metacognition and learning’.
The journal is published by Springer Publishing
House; the search for articles was carried out on the
official page of the journal on the website of this
publishing house. The aims and scope of this journal

includes developmental issues, teaching the compo-
nents of metacognition in the learning process, and
the role of the teacher in metacognition instruction,
so we focused only on these.

Articles were selected for this review according
to the criteria below.

The main criterion was the (1) topic: the funda-
mental factor for us was that the article should touch
upon the aspects of metacognition or self-regulation
development. The inclusion of studies on self-reg-
ulation is justified by its similarities and intersec-
tions with the concept of metacognition (Malik &
Abdykhalykova, 2022). (2) First of all, we paid at-
tention to articles with titles or keywords indicated
coaching, developing, development, enhancement,
enrichment, fostering, instruction, intervention, pro-
motion, scaffolding, scaffolds, support, supporting,
training. This is one of the signs of identification of
articles that provide external influences for metacog-
nition. (3) Studies on development and interventions
of all kinds were reviewed regardless of which edu-
cational setting was being considered. Nevertheless,
the majority of metacognitive research is conducted
in formal educational settings, which automatically
predetermines certain characteristics of the par-
ticipants. The articles are mainly empirical, but the
main condition for inclusion was whether the study
was an intervention study, regardless of the methods
used in the article.

Exclusion criteria were: (1) studies unrelated to
research training or skill development, (2) articles in
languages other than English. We did not consider
articles that aimed to identify correlations between
indicators, to detect any characteristics of learning
environments in which there are no interventions,
instructions and influences of any kind.

Process of selection. Articles were screened
for relevance. The process of selecting articles was
done manually as it was not a time-consuming task:
primarily, one core journal specializing in metacog-
nition was selected, supplemented by several ad-
ditional sources. The process of identification and
selection involved a thorough familiarization with
the articles and their abstracts. Selected papers were
organized thematically. Thematic analysis was the
main method used in working on the articles.

Each article was assigned to a specific direction
based on its relevance, forming a structured work-
ing draft. This step ensured a systematic approach to
organizing the collected literature. Following this,
the synthesis of information was undertaken, allow-
ing for a critical evaluation and refinement of the di-
rection of the selected articles. This phase involved
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revising and aligning the chosen studies with the
overarching objectives of the review, ensuring co-
herence and consistency in the analysis. After rigor-
ous evaluation studies were selected for inclusion in
the final review. These studies met the necessary cri-
teria and provided valuable insights relevant to the
research focus. During the selection process, certain
articles were excluded based on specific reasons.
Some articles were removed from consideration due
to the fact that they did not incorporate any inter-
ventions, rendering them unsuitable for the scope of
the review. This exclusion ensured that only studies
with relevant interventions were included, maintain-
ing the integrity and applicability of the final selec-
tion.

Results

Based on articles focusing specifically on the
development of metacognition, we have organized
knowledge about directions in this field. The de-
velopment of metacognition is close to tutoring,
coaching, metacognition in learning has an auxil-
iary, supporting character, facilitating the learning
process. The development of metacognitive skills is
a process that occurs naturally but can also be in-
tentionally cultivated through structured learning
activities. Purposeful development of metacognitive
skills in students is a teaching process enriched with
metacognitive practices, training, based on certain
methods, carried out to form and develop certain
metacognitive skills, qualities necessary for the stu-
dent. Development of metacognition through one
or another kind of intervention is a frequent prac-
tice. Metacognitive knowledge and skills, which are
closely related to learning, start to develop in early
childhood, but the beginning of formal education
lays its foundations more firmly.

We carried out the analysis by categorizing the
articles according to the thematic areas that we iden-
tified.

Comprehensive interventions. The most effec-
tive in our understanding are complex methods of
influence for the development of metacognition. By
them we mean a combination of different principles,
techniques, or methods, which together lead to qual-
itative growth of metacognitive qualities of students.
Based on this kind of models or programmes it is
possible both to apply them immediately in one’s
classes and to develop one’s own interpretations of
their application. It should be noted that metacogni-
tion programmes or systemic models are not always
‘purely metacognitive’, but may include cognitive
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strategies, psychological components such as moti-
vation, which contribute to successful learning.

In this direction we include the article by Frazier
et al. (2021), presenting a model that is based on
three interrelated learning factors that facilitate ef-
fective self-regulation: ‘(a) an articulated concept of
one’s possible selves, (b) metacognitive knowledge
and effective strategies, and (c¢) a sense of one’s own
agency’. Thus, the result of this article is a model
that develops self-regulatory learning and provides
the basis for life-long learning.

The second source we have categorised in this
direction combines models of tasks, cognition,
metacognition and motivation (Winne, 2022).

The next article by Swanson et al. (2024) we in-
cluded in this category developed a metacognition-
based intervention that was structured to provide
four weeks of reflective opportunities for students
following a metacognitive learning strategies work-
shop. The results were reflected in higher semester
GPA, regardless of student identity, prior academic
performance, and strategy choice or outcome de-
scription.

A key advantage of these models is their integra-
tion of cognitive and motivational aspects of learn-
ing. Future research seems promising in integrating
other approaches, developing models that simulta-
neously consider cognitive strategies, motivation,
and learners’ perceptions of their own development,
as well as incorporating empirical testing of effec-
tiveness in various educational settings.

Comprehensive work on students’ metacog-
nitive qualities is most beneficial; in addition, we
recommend comprehensive interventions within
dissertation work that systematically approach the
achievement of the dissertation’s goals.

Learning Strategies. The area we have labelled
as learning strategies combines metacognitive and
cognitive strategies to a greater or lesser extent. This
combination is generally accepted as effective and
logical. By working with a cognitive strategy, its
metacognitive meaning can be uncovered in parallel,
they are transient and flexibly intertwined with each
other. Overall, for learning strategies, both cognitive
and metacognitive strategies are essential (Carns &
Carns, 1991). Even early empirical research argues
for the importance of metacognitive strategies in the
context of a particular subject as discipline-relevant
strategies (Volet, 1991). Metacognitive strategies
are enlivened and complemented by cognitive strat-
egies, bringing practicality and a real-world basis
for application to the development programmes
being implemented. This cognitive-metacognitive
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approach may be referred to in sources as hybrid
training. Researchers in turn conclude that there are
some advantages of hybrid training (Schuster et al.,
2020). In general, a number of studies can be attrib-
uted to this area, which have a ‘cognitive context’
in the form of a specific discipline or type of educa-
tional activity.

We refer to the article by Eshuis, E. H., ter
Vrugte, J., de Jong, T. (2022), where the application
of concept maps is accompanied by both cognitive
and metacognitive contexts. The result indicates the
superiority of the classroom discussion condition
over the other experimental conditions. The study
showed in practice how to organise activities with
concept maps in an improved way. In the study we
reviewed, several methods were used, including
supporting knowledge integration by providing stu-
dents with an example, reflection prompts to over-
come suboptimal processing, and classroom discus-
sion to motivate students. It should be noted that the
results of this study are limited to a sample of voca-
tional students and may not be fully generalizable to
other student populations.

The following article (Iordanou, 2022), which
we considered in this direction, addresses the im-
pact of reflection on metacognition during argumen-
tation. The aim of the article was to find out the role
of reflection for the learner’s argumentation skills.
The main form of development in this experiment
was reflection. The results of the article support the
hypothesis that engaging in reflection during argu-
mentation work contributes to the development of
metacognition. Engaging in tasks that involve goal-
directed strategies also promoted the development
of metacognition during argumentation work.

The next study we reviewed is also an interven-
tion study and focuses on the development of writing
strategies. The experimental work was carried out
within the framework of a cognitive self-regulation
instruction (CSRI) programme. The components
of the conducted instruction were direct teaching,
modelling, and peer practice. The study achieved
positive results and the article presents samples of
the texts used (Rodriguez-Malaga et al., 2021).

We also have included in this category the ar-
ticle by Chen et al. (2022) where they prove the ef-
fectiveness of a proposed self-regulated strategy de-
velopment model aimed at effective revision in the
context of learning English as a foreign language.

Summarizing the above articles, it can be noted
that the greatest impact comes from interventions
that are better structured and involve a more orga-
nized teacher presence. Even the few articles re-

viewed demonstrate that the chosen area or strategy
can be quite variable, from working with argumen-
tation to concept maps. Furthermore, such studies
are more productively conducted across a variety of
subjects and disciplines, which impacts the quality
of the study. On the downside, longitudinal studies
are less common.

The development and application of specific
learning strategies in the course of teaching is more
likely to find a response among the student audi-
ence. For novice researchers, this is one of the prom-
ising areas, especially if we consider learning strate-
gies in the context of disciplines, or online| blended
learning contexts. At the junction with other areas,
we find learning strategies the most important for
instructors of metacognition.

Activation of metacognition in online and
related environments. It is reasonable enough to
designate the development of metacognition in on-
line, blended, virtual, and electronic learning envi-
ronments as a separate direction. Researchers iden-
tify a wide range of such environments, including
‘distributed online or hybrid courses, open online
repositories of educational materials, hypermedia
environments, games, simulations, virtual worlds,
intelligent tutoring systems (ITSs), tutorial dialogue
systems, electronic portfolios, and peer review sys-
tems’ (Azevedo & Aleven, 2013). It is worth not-
ing that the relationship between metacognition and
learning technologies has been addressed since the
last century, both in practical and theoretical terms
(Gordon, 1996). This field, which has significantly
expanded in recent years, emerged due to the fact
that online and related learning environments de-
mand greater self-regulation from students. The
need for a metacognitive component is often justified
for computer-based environments that require more
self-regulation of the learning process to help stu-
dents learn in a non-traditional learning conditions.
Due to the prevalence of articles on the intersection
of metacognition and electronic environments, even
more detailed classification within this direction is
appropriate, but this, in turn, is a topic that requires
a separate consideration.

In this category we include an article that tested a
cyclical self-regulated learning simulation model in
a cyber learning environment (Zimmerman’s cycli-
cal SRL model) in mathematics lessons based on the
interaction between grit, emotion, and performance
and consisting of the forethought phase, the perfor-
mance phase, and the self-reflection phase (Kooken
et al., 2021). The study involved 305 middle school
students (6th-7th grade) in public schools in Massa-
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chusetts and 153 middle school students (6th grad-
ers) in three schools in Argentina.

Karagianni’s (2024) article emphasizes that de-
veloping metacognition in open and distance learn-
ing environments contributes to improved academic
performance, increased independence, and the de-
velopment of lifelong learning skills. The author
identifies key elements of a metacognitively oriented
online course: a clear structure, transparent instruc-
tions, active interaction, and timely feedback. The
work demonstrates that metacognitive support is a
central factor in the effectiveness of digital learning.

The next article we reviewed examines the
impact of metacognitive scaffolding (MS) on the
development of metacognitive skills and self-reg-
ulation in students in mobile technology-enhanced
interactive classrooms. The study expands under-
standing of which forms of metacognitive support
are most effective in digital and interactive learning
environments (Pan et al., 2025).

Collectively, the studies expand the understand-
ing that the effectiveness of metacognitive interven-
tions increases when the tools, learning context, and
level of support are well aligned. Metacognition in
online/blended learning is a fairly independent and
extensive field of research. These environments are
part of the learning systems in the world. In particu-
lar, research and projects involving not only educa-
tional psychologists, but also information technolo-
gy and artificial intelligence specialists are beneficial
here. It should also be noted that there is a group of
metacognitive skills that are relevant specifically to
online and blended learning environments.

The development of a separate category of meta-
cognition. Veenman et al. (20006) in the first issue of
the journal ‘Metacognition and learning’ analysing
the authors mention that more knowledge is needed
about which components of metacognition develop
when and under what conditions. Obviously, there
have been positive developments in this issue since
then. Metacognition is a rather complex construct,
different models of metacognition, categories con-
sisting ‘inside’ metacognition are known, so the
development of its separate categories is one of the
actual directions of development. The taxonomy
of definitions related to metacognition is not clear
enough, ambiguous, sometimes vague. Neverthe-
less, the constructs within it are often the subjects
of separate research. According to the most widely
used and basic classification in scholarly articles,
the construct of metacognition consists of metacog-
nitive knowledge (declarative, procedural, and con-
ditional) and metacognitive skills, the fundamental
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components of which are planning, monitoring, and
evaluation.

For example, a study by Krebs, R., Rothstein,
B., Roelle, J. (2022) focused on supporting the
metacognitive skill of assessment, more specifically
self-assessment of one’s performance by school stu-
dents (15-18 years old) through the introduction of
rubrics (task evaluation criteria) for self-assessment.
The research design with control and experimental
groups revealed that the presence of rubrics facili-
tated an easier process of self-assessment formation
and improved self-assessment accuracy. The rubrics
also relieved the cognitive load of self-assessment.

Many studies are related to metacognitive moni-
toring. The article by Nederhand et al. (2020) (lon-
gitudinal quasi-experimental study, secondary edu-
cation) focuses on improving the skill of calibration
accuracy. The study demonstrated that secondary
school students can learn to calibrate their perfor-
mance in examinations more accurately by assess-
ing their own performance and providing feedback
in the form of their results.

The following authors’ study deals with the de-
velopment of monitoring and control skills when
learning from texts in elementary school children’s
(second (N = 138) and fourth (N = 164) graders).
The results of the experiment showed positive re-
sults, the skills in question were improved. One of
the practical conclusions of the researchers is that,
in order to improve children’s monitoring and con-
trol skills through self-tests, teachers should favour
open-ended questions rather than true-false tasks
(Steiner et al., 2020).

A three-week monitoring intervention was con-
ducted with Chinese middle school students to en-
hance their monitoring skills. The study’s results
were thoroughly analysed: for instance, paper-and-
pencil tasks did not lead to significant improvements
in monitoring among pupils. Moreover, no substan-
tial changes in mathematics achievement were ob-
served. However, in terms of monitoring accuracy,
there was a positive trend: students demonstrated
increased confidence in the post-test (Wang & Sper-
ling, 2021).

As we can see from the articles presented, the
context of the studies varies greatly. The effective-
ness of interventions depends significantly on the
age group, cultural context, duration of the interven-
tion, and form of presentation of the material. Of
course, these articles are not enough to study the
structure of metacognition and the theory of meta-
cognition, these are just examples of interventional
articles. It is recommended that novice researchers
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choose high-quality sources for studying the theory
of metacognition, where together they can see what
its structure is from the point of view of various sci-
entists. The points of view vary, the theory is un-
stable, however, there are certain well-established
concepts and definitions within which most scien-
tists work.

Instructor development for teaching metacogni-
tive strategies. Metacognition instructor develop-
ment is undoubtedly a subject of scholarly interest
and requires careful design to ensure the effective-
ness among students (Dignath & Mevarech, 2021).
The emergence of quite disparate questions about
how to develop metacognition for teachers and edu-
cators and whether they are prepared to do so, what
basic skills and competencies they should possess,
what actions to take, what to consider and how to
achieve results, has spurred the research direction
identified in the subtitle. It shows that careful spe-
cialization and training in the development and in-
struction of metacognition is needed. Many theoreti-
cal questions and practical challenges arise in this
direction: designing teacher education programmes,
identifying the constituent competencies that are
necessary for instruction; determining which teach-
er characteristics influence the development of stu-
dents’ metacognitive skills. The results of the 2022
review study indicate that teachers probably lack
knowledge, skills and abilities to develop metacog-
nition in learners of different categories (according
to the results, metacognition is rarely used satisfac-
torily in teaching higher order thinking and meta-
cognitive strategy knowledge is neglected in teacher
training) (Zohar & Ben-Ari, 2022). For teachers’
ability to develop students’ metacognition, prepa-
ration is important. Some authors recommend the
inclusion of learning strategies and metacognitive
courses in the content of future teacher education
programmes, which would undoubtedly be fruitful
(Garcia-Jiménez et al., 2024).

The article by Dignath C. (2021) highlights a
number of legitimate aspects about metacognition
teacher development that can be taken on board by
researchers moving in this direction: teacher com-
petence to facilitate self-regulated learning, teacher
knowledge of promoting self-regulated learning,
teacher beliefs about promoting self-regulated learn-
ing, teacher self-efficacy to promote self-regulated
learning, interplay between these aspects of teacher
competence and with teaching practice and student
outcomes. The study consists of two parts, inter-
vention part of this paper is the second one, with a
training session for teachers. The participants of the

experiment were teachers from schools in Germany.
The researchers found that the training had an impact
on the teachers, but not on the learners’ level, in gen-
eral, the training had a better impact on the teachers
who were initially more competent in the topic. The
training helped teachers’ self-efficacy, as well as self-
reported cognitive approaches for SRL. Key findings
of this study also suggest that teacher profiles did not
differ in teachers’ preferences for cognitive and situ-
ational approaches to SRL development.

Dignath (2021) provides a macro-level view of
teacher competence, but a key limitation of the study
remains the lack of transfer of the effects obtained to
students, as the increase in teacher competence did
not lead to an increase in their self-regulation.

The following study, based on a quasi-experi-
mental design, extends the knowledge of how fu-
ture teachers can develop meta-strategic knowledge
in learners through their analysis of video record-
ings. The study involved a pre-training of teachers,
in particular one of its components was a ‘teaching
and learning methods academic course’, followed
by direct practice. Watching or analysing one’s own
videos in our view is quite an effective way to en-
hance learning, including reflecting on metacogni-
tive development, the authors of this study empiri-
cally confirm that it helps to explore and adjust to
the needs of learners (Michalsky, 2021).

Next study, which examined faculty use of a
guided metacognitive journal, demonstrates that the
intervention positively influenced instructors’ meta-
cognitive instructional practices and students’ per-
ceptions of instructional responsiveness, while also
revealing structural limitations—including reliance
on self-reported data, ambiguity in measurement
wording, uneven journal use, and the persistence
of time-related and habitual constraints—that col-
lectively underscore the need for refined assessment
tools, clearer prompt design, and more controlled
research conditions to determine the robustness,
depth, and sustainability of metacognitive instruc-
tional change (Scharf et al., 2021).

Instructor development for teaching metacogni-
tive strategies is a rather interesting and relatively
unexplored field for research. Most often, the role of
the one who is still engaged in the development of
metacognition remains shadowy in research. Most
often, these are teachers and lecturers of completely
different specialties, both practitioners and scien-
tists. Organized knowledge in this field is necessary
in various contexts. It should also be noted that there
are well-known centers of learning and study at uni-
versities abroad.
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Preschool age metacognition. While the de-
velopment of metacognitive skills in educational
settings such as kindergarten, school or university
is somewhat interrelated and overlapping, as tradi-
tional links of formal education, the development of
metacognition in preschool age is more specific, at
least because the key role here is no longer played
by teachers but by relatives (parental scaffolding;
sibling interactions). Relatively little is known about
the development of metacognitive skills in infancy
and preschool age (Erdmann & Hertel, 2019). It is
precisely early childhood that serves as the period
when the foundational aspects of metacognition are
established. Designs in the development of chil-
dren’s self-regulation at home, in daycare centres,
and in schools using embedded tasks for this pur-
pose are needed. Within the context of 2019, ‘we
do not have good examples of how to support par-
ents and other caregivers to promote self-regulation
in children before they enter school’ (Perry, 2019).
A review in this direction revealed many concep-
tual theses and questions based on other research:
the proximity of the concepts of ‘autonomy sup-
port” and ‘scaffolding’, the delay of gratification as
a paradigm and its potential to develop self-regula-
tion skills in children, and as a generalisation of the
whole the shift from the concept of ‘playing safe’ to
‘playing to learn’ (Hughes, 2019).

We have referred Neale and Whitebread’s
(2019) article to this line of enquiry. The study is
partly an intervention study based on observation
and assessment of maternal scaffolding. The aim
of the article was to test a coding system assessing
the consistency of maternal scaffolding across toys
and the impact of the latter directly on child effortful
control. Overall, the study evaluated developmental
methods, noting that these same methods (delay of
gratification, grasping task) are also utilised for test-
ing purposes. The authors conclude that maternal
contingency during play in infancy (foundations for
the strategic regulation of cognition, attention and
behaviour) and directive utterances at 12 months old
(skills in behaviour control) may be beneficial.

The next study presents and validates the Meta-
cognitive Knowledge Intervention for Thinking
(MKIT), demonstrating that this framework is a
feasible and scalable tool for assessing and devel-
oping domain-general metacognitive knowledge
in children aged 5 to 9. Despite its strong empiri-
cal grounding, the study’s generalizability remains
limited by its single-country sample and relatively
short follow-up period, and the depth of qualitative
insights is constrained by the small number of ana-
lyzed cases. Additionally, the reliance on verbally
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mediated scaffolding highlights the need to exam-
ine how MKIT functions across linguistically di-
verse populations and varied developmental profiles
(Oana & Flavia, 2025).

The following study included in the review, which
evaluates the Circling Curriculum for Metacognition
Training (CCMT) as a school-based intervention
for 5-6-year-old Chinese children, provides empiri-
cal evidence that structured teacher-guided practices
rooted in Anji Play can enhance both knowledge-
and regulation-of-cognition, while simultaneously
highlighting theoretical ambiguities around the role
of adult involvement, measurement limitations such
as potential ceiling effects, and the need for broader
validation to determine whether the observed gains
generalize across different developmental, linguistic,
and educational contexts (Chen et al., 2022).

As follows from the sources we reviewed, pre-
school age metacognition is also one of the under-
developed promising areas for beginner researchers.

Alternative studies. It can be stated that there are
studies related to the development of metacognition
and metacognitive skills, which are not widespread,
we considered it appropriate to single out and refer
to the item alternative studies.

We refer here to the article by Vangsness, L.,
Young, M. E. (2021) who reflect on the reverse side
of metacognition, which indicates a possible non-
positive effect of frequent overt prompts. It should
be noted, however, that these are specifically overt
prompts. The hypothesis was confirmed that fre-
quent explicit judgements reduced metacognitive
accuracy by drawing attention to incorrect cues, in-
duced reactivity, hindering exam success. Frequent
explicit judgements reduced metacognitive accura-
cy in the first experiment and reduced performance
in the second experiment in these authors. In gen-
eral, metacognition theorists and practitioners often
mention that metacognition should not be too much
in the learning process and a moderate and purpose-
ful use of it is welcome. Furthermore, there is even
the term metacognitive loop, meaning the highest
level of metacognitive skills at which it may well be
harmful. An excess of metacognition in learning is
akin to hypercontrol in life.

The existence of alternative studies proves gen-
uine interest in the topic, allows one to look at the
problem from an unusual angle, and opens the ho-
rizons of a novice researcher. But at the same time,
in our view, a massive increase in the number of ar-
ticles in this area is not expected. The main insights
are provided in a synthesized and systematic format
(Table 1 — Summary of research directions, selected
studies, and research gaps).
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Table 1

Summary of research directions, selected studies, and research gaps

Research Direction &
Selected Studies

Future Directions

Comprehensive
interventions
Frazier et al. 2021
Winne, 2022
Swanson et al. 2024

Future publications by authors, in which the individual vision of the author, including that of a
novice researcher, will be revealed: how combining certain areas of development of metacognition
and metacognitive skills will be comprehensive in certain educational contexts will constitute new
knowledge. Comprehensive interventions are suitable for dissertations, which most often emphasise
systematicity and comprehensiveness.

In addition to a significant increase in the volume, diversity, and speed of data feeding into the
science of learning, learning scientists now also have a flexible channel for mobilising results as
learning analytics. Winne, 2022

Learning Strategies
Eshuis, E. H., ter Vrugte,
J., de Jong, T. (2022)
Tordanou, 2022
Rodriguez-Malaga et al.,
2021

Chen et al. 2022

Scholars studying metacognition are not isolated from the wider field of cognitive science.
Knowledge of the basics of cognitive science and theory is essential for researchers specialising

in metacognition. This will also make intervention studies more in-depth and practical, without
unnecessary abstraction. It is promising to expand the repertoire of methods used for development,
in addition to those that are quite popular in scientific literature, such as concept mapping.

A precise understanding of how various discussions proceed can provide valuable information about
possible cognitive processes, for example, the extent to which students concretise their knowledge.
Further research should contribute to our understanding of how classroom discussions should be
structured and organised. Eshuis, E. H., ter Vrugte, J., de Jong, T. (2022)

Future studies should specifically assess writing strategies, metacognitive strategies, and self-
regulated learning. Rodriguez-Malaga et al., 2021

Activation of
metacognition in
online and related
environments
Kooken et al., 2021
Karagianni 2024
Pan et al., 2025

In our view, in this area, it is more relevant for domestic science to create and develop real, high-
quality online, blended and distance learning environments.

Future research needs to examine change patterns in student cognitive and metacognitive attributes
in the Intelligent tutoring system. Kooken et al., 2021

The development of a
separate category of
metacognition

Krebs, R., Rothstein, B.,
Roelle, J. (2022)
Nederhand et al. (2020)
Steiner et al., 2020
Wang & Sperling, 2021

The development of a separate category of metacognition is a promising direction for both articles
and more extensive works, given that the definitions included in the concept have not been fully
developed and authors focusing on a separate category need to conduct thorough preliminary work
with the selected category.

To adequately address the question whether task performance and/or difficulty would moderate

the benefits of rubrics on judgment accuracy and cognitive load in forming self-assessments,

Sfuture studies would need to experimentally manipulate task performance and/or difficulty (e.g., by
implementing support measures while learners perform the task). Krebs, R., Rothstein, B., Roelle, J.
(2022)

In further research on exam grades to improve calibration it would not only be interesting to apply
intervention in different domains, but also investigate the mediating role of both learner anxiety and
self-efficacy. Nederhand et al. (2020)

Future research should further explore potential cultural differences in middle school students’
Justification factors when making performance judgments in mathematics. Future research should
continue to examine the rationales students use to inform their performance judgment to both inform
future research but also to inform instructional practice. Wang & Sperling, 2021

Instructor development
for teaching
metacognitive strategies
Dignath C. 2021
Michalsky, 2021

Scharf et al., 2021

This promising but insufficiently developed area of research will also be relevant in the context of
theses.

Future research should ask how teachers’ competence on promoting SRL differs across educational
levels, and whether primary and secondary school teachers benefit differently from PD training on
SRL. Dignath C. (2021)

Further investigation of the role of MSK in open-ended learning environments is necessary to
understand how the teaching and learning of MSK can be incorporated most effectively in these
environments. Michalsky, 2021

Rich areas for future research include investigating ways of lowering barriers to journal use, using
the journal as a tool to facilitate faculty development, and exploring additional techniques for
developing metacognitive instruction. Scharf et al., 2021
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Continuation of the table

Research Direction & Future Directions

Selected Studies

Preschool age

Chen et al., 2022

This promising but insufficiently developed area of research will also be relevant in the context of

consistency in scaffolding variables holds. Also, consistency in scaffolding across toys at different

metacognition theses.

Neale and Whitebread Future research should explore scaffolding with more diverse toy types to see if the identified
(2019)

Oana, O., & Flavia, P. ages needs to be explored. Neale and Whitebread (2019)

(2025).

Source / Note: This table was compiled by the authors based on the analysis of materials.

Discussion

According to some researchers, there is a gap
between the theory and practice of metacognition in
favour of theory (Dennis & Somerville, 2023). This
raises the need to introduce metacognition into the
learning process and to develop it in a comprehen-
sive way, which is the reason for this article. The
multiplicity of such articles will undoubtedly create
a scientific dialogue and discussion between differ-
ent studies.

Recommendations. We would recommend that
researchers who seek to develop metacognitive or
related qualities avoid formalism and the desire to
describe only the positive results of the experiment.

To support and develop students’ metacogni-
tion we recommend using not only scientific but
also media sources of information. There are a lot of
ready-made materials available open access, social
networks: checklists, templates and various ideas
for different categories of students. Media sources
are more abundant in terms of handouts than scien-
tific sources. Check whether they are suitable and
reliable, whether they correspond to the methods of
metacognition development and use them safely.

The development of metacognitive skills and as-
sistance in organising the learning process is espe-
cially necessary for newly admitted students. Meta-
cognitive instruction can help them quickly adapt to
a learning environment.

Also note that the methods for developing meta-
cognition are simple. At the beginning of our work
on the topic of metacognition, when we read articles
about metacognitive strategies, we were looking for
something complex, detailed, and completely new.
In fact, metacognitive is more about what the learner
already has, his own skills in organising learning. If
you are a teacher, you are probably already devel-
oping the metacognition of your learners, perhaps
without knowing it. By articulating own metacog-
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nitive and cognitive processes (for instance, tell-
ing students how you write papers), advising them
on how to pass an exam, monitoring their learning
goals, through error-analysis sessions, simply talk-
ing about learning, encouraging students to analyse
the learning process, asking them to help their peers,
you are already developing students’ metacognition.
And as we recall from previous experiments, stu-
dents have noted that there are no wrong answers in
metacognition.

Experiment as you practice developing meta-
cognition. For example, activating prior knowl-
edge can be used as a formalised method, as a
technique. Embedding metacognition into the
curriculum can be implemented as a longitudinal,
short-term, systematic, or one-off initiative. Al-
though the concept is already established, innova-
tion is not excluded.

Limitations. The main limitation of this study
is that we mainly analysed the materials of single
journal. Nevertheless, we would like to point out
that this is one of the highest quality journals spe-
cialising in metacognition in education. Another
limitation of this article, as a narrative review, is its
reliance on the author’s perspective and interpreta-
tions, which may introduce certain biases. In addi-
tion to the above, it should be noted that the purpose
of the article was to look broadly at metacognition
in a developmental context, however, narrowing the
research question would have made the article more
specifically focused.

Future research could address this issue through
publications in different databases. It can also be
considered in other types of reviews.

The theoretical recommendations given in the
review can be used to determine the most relevant
topics for articles and dissertations within the direc-
tion. This can help novice researchers. In addition,
the practical recommendations we have given are
based on our own experience of conducting experi-
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ments; some details we have noted will help to con-
duct the pedagogical experiment more efficiently.
Reading the article will be useful for teaching in
practice in general to form ideas about the concept
as a whole and the prospects for its use in the edu-
cational process.

Conclusion

In our view, the prospects of metacognition lie
in its application not only as a tool for effective
learning, but also in other important contexts, which
is happening. This is a huge space for activity and
reflection. In particular, the application of metacog-
nition in decision making regarding financial plan-
ning, judging if an email is phishing or legitimate,
eyewitness memory (Kleitman & Narciss, 2019)
has already been explored. Even Flavell (1979) rea-
soned that the boundaries of metacognition may well
‘stretch’. New research has engaged metacognition
in quite unusual contexts such as ‘eyewitness tes-
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timony, phishing attacks, and increasing perceived
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STEM BIAIM BEPY XXAFAAMbIHAA
MATEMATUKA CABAfbIHAA LUNDPADBIK
TEXHOAOTIUAAAPAbI KOAAAHYADIH, TUIMAIAITI

bya 3eptreyae STEM TociaiH MaTematuka cabarblHAQ UMQPAbIK, TEXHOAOTMSIAAGPMEH KipiKTipe
KOAAQHYAbIH TUIMAIAITT KapacTbIpbIAAbI. DKCMEPUMEHT AAMATbl KAAACbIHAAFbI >KaArnbl GiAiM GepeTiH
MekTenTepAiH, 10-CbIHbIM OKYLIbIAAPbI apacbiHAQ XXYPri3iAAi. IKCnepuMeHTTiK TonTa cabakrap PhET
Simulation, GeoGebra, Desmos »aHe Excel cnskTbl LM pAbIK, KyparAapAbl KOAAAHY apKbiAbl YbIM-
AACTbIPbIAAbI, aA GakbiAay TOObIHAA ABCTYPAI BAIC NMaaaAaHbIAAbL. 3epTTey 6apbiCbiHAA OKYLLbIAAPFa
MoHapPaAbIK, TarcbipMaAap YCbIHbIAABI: KOAGEY >KOFapbl AAKTbIPbIAFAH AEHEHIH KO3FaAbICbIH 3epTTey
>KOHE KO3FaAbIC TEHAEYAEPIH rpadMKaAblK, MOAEABAEY. TEOPUSIAbIK, MOAEABAEY, TOXIPUOEAIK CUMYAS-
uMsAap >KaHe rpadmKanblK, TaAAQY HOTUMXKEAEPI TOAbIK, CoKecTik kepceTin, STEM TaciAiHiH TMIMAIAITIH
ADACAACAI.

AAbIHFAH AEpeKTep CaHAbIK, >KOHE CaraAblK, 8AICTEPMeEH TaAAaHAbl. HaTtukeaep STEM TaciaiH
UMPAbBIK, TEXHOAOTUSIAQPMEH YMAECTIpE KOAAQHY OKYLLBIAAPAbIH aKaAEMUSAbIK, >KETICTIriH opTa ecen-
neH 15—-16%-ra apTTblpatbiHbiH kepceTTi (p < 0,05). CoHbIMeH KaTap, OKYLUbIAQPAbIH, 3€pPTTeYLUIiAIK
KabireTTePi, MOABABALY XKOHE AEPEKTEPAI TaAAQY AAFAbIAAPbI, KOMMYHMKATMBTIK Ky3bIpeTTepi anTap-
AbIKTam AamblAbl. 3epTTey HaTmxkeAaepi STEM TocCiAiHiH ASCTYPAI OKbITyFa KaparaHAa 6GiAiM canacbiH
apTTbIPYAQ, OKYLIbIAQPAbIH MOHIe KbI3bIFYLIbIAbIFbIH KYLIEATYAE >KOHEe LMQPAbIK Ky3bIPETTIAIrH Aa-
MbITYAQ aHaFYPAbIM TUIMAI €KEHiH pacTanAbl.

Ty#in ce3aep: STEM 6inim 6epy, MaTemMaTuKaHbl OKbITY, UM(PAbIK, TEXHOAOT M, BUPTYaAAbl 3€pT-
XaHa, rpauKanblk, MOAEAbAEY, 3ePTTEYLLIAIK AaFAbIAAP.

A. Abylkassymova, N. Zhumabay®, A. Umiralkhanov

Abai Kazakh National Pedagogical University, Almaty, Kazakhstan
*e-mail:nurman-0906@mail.ru

Effectiveness of Using Digital Technologies
in Mathematics Lessons within STEM Education

This study examines the effectiveness of integrating the STEM approach with digital technologies
in mathematics lessons. The experiment was conducted among 10th-grade students of general educa-
tion schools in Almaty. In the experimental group, classes were organized using digital tools such as
PhET Simulation, GeoGebra, Desmos, and Excel, while the control group was taught using traditional
methods. During the study, students were offered interdisciplinary tasks: investigating the motion of a
body thrown upward at an angle and graphically modeling motion equations. The results of theoretical
modeling, practical simulations, and graphical analysis showed complete consistency, confirming the
effectiveness of the STEM approach.

The collected data were analyzed using both quantitative and qualitative methods. Findings demon-
strated that the integration of the STEM approach with digital technologies increased students’ academic
achievement by an average of 15-16% (p < 0.05). Furthermore, students’ research skills, modeling and
data analysis abilities, as well as communication competences significantly improved. The study results
confirm that, compared to traditional teaching, the STEM approach is more effective in improving edu-
cational quality, enhancing students’ interest in the subject, and developing their digital competencies.

Keywords: STEM education, mathematics teaching, digital technology, virtual laboratory, graphical
modeling, research skills.
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3 hekTMBHOCTb MCMOAL30BaHMUS LIM(PPOBBIX TEXHOAOTMH
Ha ypokax maTeMaTtuku B ycaoBusix STEM-o6pa3oBaHus

B mnccaepoBaHmm paccmatpmBaetcst apdekTMBHOCTb MHTerpauum STEM-noaxoaa € MCnoAb3oBa-
HVEeM UMPOBbLIX TEXHOAOTMIA HA YPOKAX MaTeMaTuKU. DKCreprUMeEHT OblA MPOBEAEH CPEAM YUaLLMXCS]
10-x KAQccoB 0011e06pPa30BaTEAbHbIX LIKOA FOPOAA AAMaThl. B 3KCNepUMEHTAALHON rpyrine 3aHsdTus
NMPOBOAMAMCH C MPUMEHEHWEM TakmX LmpPoBbIX MHCTpymeHToB, kak PhET Simulation, GeoGebra,
Desmos u Excel, Toraa kak B KOHTPOAbHOWM FPyrne MCMOAb30BAAMUCH TPAAMLMOHHbBIE METOAbLI 06yue-
HUS. B x0Ae nccaep0oBaHUS yualMMCst BbIAM MPEAAOKEHBI MEXXTTPEAMETHbIE 3aAAHMS: U3YUYeHMe ABU-
KEHWS TeAa, GPOLLEHHOrO MOA YIAOM BBEPX, U rpaprueckoe MOABAMPOBAHUE YPABHEHWIA ABUKEHUS.
TeopeTnueckoe MOAEAMPOBAHME, NMPAKTUYECKME CUMYASLIMM M rpaddMyeckmii aHaAM3 NoKas3aAu NMOAHOe
COOTBETCTBME, NOATBEPAUB 3(pekTBHOCTL STEM-noaxoaa.

[NoAyueHHble AaHHble OblAM MPOAHAAM3MPOBAHbI C WUCMOAb30BAHMEM KOAMYECTBEHHbIX U Kauye-
CTBEHHbIX METOAOB. Pe3yAbTaTbl nokasaan, UTo npumeHeHne STEM-noaxoaa B covetaHumn ¢ umdpo-
BbIMM TEXHOAOTMSIMM MOBbILIAET aKaAEMUYECKYIO YCMeBAaeMOCTb YYaLLMXCS B cpeAaHeM Ha 15-16% (p
< 0,05). Kpome TOro, 3HauMTeAbHO Pa3BMBAIOTCS MCCAEAOBATEALCKME CMOCOOHOCTU LLIKOABHUKOB, Ha-
BbIKM MOAEAMPOBAHMS M aHaAM3a AQHHbIX, & TaKXKe KOMMYHMKATUBHblE KOMNeTeHUuun. Pe3yabTatbl nc-
CAEAOBaHUS MOATBEPXKAQIOT, YTO STEM-N0AXOA MO CPABHEHMIO C TPAAMLMOHHbBIM 00YUEHNEM SIBASIETCS
6oAee 3(PPEKTBHBIM B MOBbILLEHMM KavecTBa 06pa3oBaHUs, YCUAEHUM MHTEPECA YUaLLMXCS K MPeA-

METY M Pa3BUTUM UX LIMPPOBLIX KOMMETEHLMIA.

KatoueBble caoBa: STEM-o6pasoBaHue, 0OyueHne matematuke, LMpoBas TEXHOAOTMS, BUPTYaAb-
Hasl AaGopaTopus, rpacrMyeckoe MOAEAMPOBaHUE, MCCAEAOBATEALCKME HABbIKM.

Kipicme

Kasipri )xahannany noyipinge Oinim Oepy xyiie-
Ci KapKBIHIIBI ©3TepicTepre YIIbIparn, 3aMaHayt TeX-
HOJIOTHSUTAP/IBI THIMI MalanaHy apKbUIbl OKBITY
camachlH apTTHIPY MaHBI3ABI MIHIETTEPIIH OipiHe
aifHanpl. Ocipece, FhUIBIM, TEXHOJIOTHUS, UHKCHE-
pus J)KOHE MaTeMaTHKa cajlajapblH KipiKTipil OKBI-
TyFra OarpiTTanFad STEM 6inim Gepy karnaiibiana
MaTeMaTHuka cabarbIHaa MU PIIBIK TEXHOIOTHSIIAP-
JIbI KOJITAHY/IBIH THIMIUIITT OKYIIBUIAP/BIH CHIHU
TYPFBIJIaH OWJIaybIH, MIBIFAPMAIIBUIBIK KaOijgeTTe-
piH JKOHE MPaKTUKAJIBIK JaFIblIapbIH JIaMBITYIa
epekme pex atkapanel (baitom, 2013; Warmwm,
2016). byn TocinmiH ASCTYpIi OKBITY DIiCTEpiHEH
aflBIPMANIBUTBIFBI — HAKThI OMIPIIK JKaFIainap/ipl
MoJIeNbIeyTe, TOHAPAIBIK, OalaHbICTapbl HbIFaii-
TyFa JKOHE OKYIIbLIAPABIH 3epPTTEYIIIIIK AaFIblia-
PBIH KQJIBIITACTHIPYFa OaFbITTAIa b,

Marematnka cabakTapbIHIa ITUPPIBIK TEXHO-
norusapabl kongany STEM 6inim GepyniH Heris-
ri Kypammac Oeiri 6ompim Tadbutanel. GeoGebra,
Desmos, Mathematica CHSKTBI JUHAMHUKAIBIK Ma-
TeMaTHKAJIBIK OaFmapiiaMaiap, WHTePaKTUBTI Tak-
Tajgap MEH CUMYIISAIUSUIBIK TuIaTdopManap Kypeni
YFBIMIAP.IbI KOPHEKI TYpAE TYCIHAIpYTE, IepEeKTep/Ii
Tanjay MeH MoJienbeyre MyMKiHaik oepeni (Ko3ma,
2014). Xanbkapaiaslk To)KiprOenep KOpCceTKeHICH,
Oy Kypayijap OKYIIbLIAPbIH TEOPHUSIIBIK OLTIMiH

MIPaKTUKAMEH YIITACTBIPHIN, 3epTTey JKoHE O00I-
JKaM rKacay KaOuleTTepiH sketuiaipeni. [lerenmen,
Oipkarap 3eprreynepue (Arien&bennunr, 2023)
MYFaIMJICP/IiH TEXHOJIOTHUSHBI HETI31HEH ecenTep-
Ii opbeiHmay (substitution) skeHe mIeNTiMAEPl TEK-
cepy (augmentation) JeHrediHAe KOJIJaHATHIHbI, all
cabak Ma3MyHBIH TyOereiin e3repty (modification)
Hemece Kailrta anbikTay (redefinition) aenreitinme
naianaHy CUpeK Ke3/IeCeTiHl aHbIKTaJFaH.

KazakcraHbIK 3epTTeyiep ¢ MaTeMaTHKaHbIH
STEM-zeri pesi KeTKIJIKTI Jopekeae KOIIaHbLI-
Mail OTBHIPFAaHBIH aWKBIHAAWABI. A. AxaTail >koHE
T.0.(2023) aram eTkeHIeH, MaTeMaTHKa OapIbIK
STEM mnonaepiHiH Heri3iHe KaTKaHbIHA KapaMac-
TaH, UHTETpalMsIIaHFaH Ko0anap/ia OHbIH MOJICITh-
JICY JKOHE TayiJjay ©JICyeTl TOJBIK allbUiMaiabl. Al
IIBIHATBI 6MIPpMEH OalIaHBICTHI TallChIpMaliap MEH
MOHAPAJIBIK, K00aJIap OKYIIBUIAP/IbIH ITOHIe KbI3bI-
FYIIBUIBIFBIH apTTHIPbIN, XX Facwlp marapliapbiH
KaJBINTACTHIPYFa BIKITAT ETE/Ii.

CoHFBI 3epTTeyliep/le KOMIBIOTEPIIK Oarmap-
Jamajiap MEH MHTEPAaKTHBTI OpTajapipbl INaimasa-
HY MaTeMAaTUKaJbIK YFBIMIAPIbI TEPEH MEHrepyre
JKOHE OJIap/ibl MHKCHEPJIIK ecenTepie KOoJIaHyFa
MyMKiHAIK Oepetini manennenreH (P. KamupOae-
Ba, & H. XKora0Oaii, 2025) . A.E. O6inkacsiMOBa,
H. Axwmen-3aku xone H. XKyma6aii(2024) 3ept-
teyinne KazakcTaHHbIH MUQPIBIK OLTiIM Oepy Ky-
viecinie SMART TexHONOTHSANIAP/IBIH KaJIBIITACYBI

83



STEM 6inim Gepy skaFqaiibiHIa MaTeMaTHKa cabarbiHAa H(PIBIK TEXHOIOTHSIIAPABI KOJIaHYIbIH THIMIUTIT

MeH JaMy OaFpITTapbl TajjnaHfaH. byn Toxipube
STEM Tocinin mudpaslk Tpancopmanus yaepici-
MEH YIITacThIpyFa Heri3 0oa ajmasl.

GeoGebra xone Desmos CHAKTBI Kypaigap
OKYILIBUIAP/IBIH YFBIMAAPIBl BU3yaIH3alUsuIay, TH-
roTe3ajapibl TeKCepy JKOHE 03 OCTiHIe 3epTTey
JaFapulapbliH AaMblTanbl. COHBIMEH Karap, 3ama-
HAyW TEXHOJIOTHsIIAP apKbUIbl YHBIMIAACTHIPBUIFAH
OKy TpoLeci OKYIIBUIAPIBIH KEKEe OKY KapKbIHBI
MEH CTHJIIH eckepyre MyMKiHIik Oepexi (Ueynr &
Cnasus, 2013).

Kasipri Tagmga mudpiblK TEXHOJOTHUIAP OLTiM
Oepyai JaMbITyIbIH HETi3r1 OaFbITTapbIHBIH Oipi pe-
TiHIEe KapacTelpeutyaa. by ypric Kazakcran Pec-
MyOIMKAChIHBIH MEMIICKETTIK CTpaTerusuiapblHAa,
atan aitkanga «lludpmeik Kazakcram» MeMiekeT-
Tik OarmapnamacbiHga sxoHe Kaszakcran Pecmy0-
JINKACBIHBIH biJliM JKOHE FHUIBIM MHUHHCTPIITIHIH
nUQpIaHabpIpyFa KaTbICTBI HOPMAaTHUBTIK Ky)KaTTa-
phIHIa alKeIH KepiHic TamkaH. «2029 skpuimapra
apHasiFaH nUQPIBLIK TpaHchopMalys, aKIapaTThIK
Kayimnci3mik >KoHE OallTaHpIC camajapblH JaMbl-
Ty TYXbIpbIMaaMace»: bynm kyxar 2023 KbUIFbI
12 mayceimaarsr Ne 269 kaymsiven Oexitinai. Ty-
XKBIpbIMIaMa HUQPIBIK TpaHCHOPMALUSIHBI TEPEH-
JIETy, aKMapaTThIK KayiNCi3MiKTI KaMTaMachl3 €Ty
XKOHE OailijlaHbIC calanapblH SKETULAIPYAl MakcaT
ereni (Kasakcran PecrybOnmkacer Ykimeri Ne 961
kaynbichl, 2021). «udpneik Kazakcran» Oarmap-
Jamacsl efimizzeri mudpabK TpaHchOpMAIHSTHBIH
0acThl TYKBIpBIMIaMAachl peTinae OiiM Oepy xyiie-
CiH JKaHFBIpTyFa OarbITTanraH. Kazakcran Pecmy0-
mukacelHblH [Ipesunenti Kaceim-XKomaptr Tokaes
Ta OuTiM Oepymi THUQPIAHABIPYIABIH MaHBI3IBLIBI-
FBIH OipHeIe PeT aTam OTil, OChl OaFbITTaFbl JKY-
MBICTBI JKEACTJIETY Al Tarchipran. KazakcTaHaarsl
«Uundpasik Kazakcran» MeMilekeTTiK Oarnapiama-
CBIHBIH OAaCBIMIIBIKTAPBIMECH YHJIecemi: Oi1iM Oepy-
7€ TUQPIBIK OPTaHbl 1AMBITY, HIUQPIBIK KY3bIPET-
TepJl KAIBINTACTHIPY KOHE OKY CalachlH apTThIPY
(Kazakcran Pecniyonukace! Ykimeti Ne827 kayibl-
cel, 2017).

OcbiFan 0alIaHBICTBl, 3EPTTEY KYMBICHIHBIH
makcatel — STEM 0Giim Gepy skargaiibIHIa MaTeMa-
THKa ca0aKTapblHAa LUQPIBIK TEXHOJIOTHSIIAPIbI
TUIMI KOJIJaHy JKOJJIApblH aHBIKTAY >KOHE OJap-
IbIH OKBITY CarachlHA OCEpiH FBUIBIMU TYPFBIAAH
HeTi3ney.

STEM Oinim Oepy >kaFnailblHOa MaTeMaTHKa
cabarpIHIa TUQPIBIK TEXHOJIOTHSIIAPABI KOJIJIaHy
TOXKIpUOECi oNap/AbIH TOJBIK DJICYETiH allai OTHIp.
Myranimaep ke0OiHEe TEXHOJOTHUSHBI TeK KOPHEKi-
JIK TIeH ecemnTi TeKcepy Kypaibl peTiHie maiaana-
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HBIII, cabaK Ma3MYHBIH ©3repTy MCH KaliTa aHbIKTay
NEHTeHiHAe KOIIany CUpeK Ke3aecemi. by xarmaii
OimiM camachlH apTTBIPYFa, OKYLIBUIAPIBIH 3€pT-
TEYIIUTIK, MOJICIBACY JKOHE jKoOanay JaFablIapbiH
KAJIBIITACTBIPYFa KeJepri KenTipesi, COHIBIKTaH
U PIIBIK TEXHOJOTHSIIAPIbI MAKCATThI )KOHE THIM-
Il MHTETpaIysiay KOJIAPbIH FBUIBIMH TYDPFBIAH
HETi3/Iey KaXXETTUIITT TyBIHIAN I

OnedueTTepre Moy

STEM o6imim  6epy (Science, Technology,
Engineering, Mathematics) — nmonapanbik Oaiina-
HBICTApFa HETI3JIeNTeH, 3aMaHayu OimiM Oepy Xy-
fieciHge KEHIHEH KOJAAHBLIATBIH HHTETPALUSUIIBIK
Mozeib. by Tocin 6iiM amymIsapAslH FHUTBIMA
JTYHUETaHBIMBIH ~ KaJBINTACTBIPYFa,  JIOTHKAJBIK
KOHE CHIHW OWJay JaF[blIapblH JIaMBITYFa, 3€pT-
TEYLIUIIK JXKOHE >KOOaNbIK OpeKeTke Oeiimaeyre
Oarprrtanirad. STEM 6inmim Oepy mMozeni AocTyp-
Ji TOHIIK OKBITYJaH ailbIpMAaIIbIIBIFEl — OLTIMHIH
JKEKE TIOH asChIH/IA FaHa eMec, OMIpITiK KOHE TpaK-
TUKAJBIK, MIHJCTTEP/II IIENTyie KeIIeH i KOJIJaHbl-
ysIH Ke3aeimi. Otanapik FaneiMaap STEM Kypsi-
JIBIMBIH/Ia MaTeMaTUKAHBIH MaHbI3bIH €pEeKIe aTarl
eTeni. MaremaTnka — WH)KEHEPIIIK, KapaThUIbICTa-
HY JKOHE TEXHOJIOTHSUTBIK, FBUIBIMAAP/IBIH 1preTachl,
COHJIBIKTaH OHBIH POJI TEK €cenTey Kypajibl peTiH-
Jie IEeKTeIMeH, MOJETbACY, Talaay >koHe 00KaM
Kacay KaOUTeTTepiH JaMbITyFa OaFbITTalybl THIC
(A.E. O0inkaceiMoBa xoHEe T.0., 2025). Jlerenmen,
Oipkartap 3eprreynepae maTerpanusiianran STEM
Kobanapaa MareMaThka KeOiHe KOCBhIMINIA Kypal
peTiHzie FaHa KOJJAHBUIBIN, OHBIH aHATHTHKAIBIK
JKOHE MOJEJBJIK OJEYeTi TOJBIK AallblIMAlTBIHBI
kepceTinred. by sxargait STEM asiceiama Mmatema-
TUKAHBI OKBITYJIBIH DJIICTEMECIH KalTa KapacThIpy-
nel Tajan eteni (A. Axaraii xoHe T.0., 2023).

Matematukansl STEM asicblHAa OKBITYIBIH
epekmeniktepi STEM Tociminae MaTeMaTHKaBIK,
O1TiM HaKTBI OMIpJIIK JKaFnaillapMeH, HHXEHEPIIK
€CeNTepMEH JKOHE TOXKIPHOETIK TanchlpMalapMeH
yIITacThIpbUIaAbl. MyHIal WHTErpanus OKYILbI-
JapablH OUTIMIH MEXaHWKAJIBIK JKaTTayJdaH Tepi,
MaFbIHANbl KOJNJaHyFa OaFbITTaibl. 3epTTeyiiep
KOPCETKEHEH, ToXipuOemik >koHe »KO00ajbIK Tarl-
ChIpMajap NOHApalblK OalIaHBICTBl HBIFAUTHIIL,
OKYIIBUTAPJIBIH TIOHTE JETCH KBI3BIFYIIBUIBIFBIH
apTTBIPaIbl, COHJAN-aK TEOPHSUIBIK YFBIMIAPIbI
HAaKTBhI KOHTEKCTTE KOJIaHy KaOUIeTiH TaMbITaIb .
MpIcanbl, MaTeMaTHKAIBIK QYHKIUSIIApAB YHPETY
Ke3iHze JepexTepi Tanaay, TpaduKTepai TYPFhI3Y
JKOHE HOTIDKENEpi TYCIHIIPY CHSKTBI TarchblpMma-



A.E. O0iIKacsIMOBa JKoHE T.0.

napabl ¢usMKa, reorpadus Hemece HHPOpPMaTHKA-
MeH OalIaHBICTBIPa OTBIPBIN OPBIHAAY OKYIIBLIAP-
JIbIH MHTETPATUBTI OMJIaybIH KAJIBIITACTHIPAIBL.
Marematnka cabarbiHAa IUQPPIBIK TEXHOJO-
rustiapasl nananany STEM Ginim GepyaiH axbipa-
Mac Oeuriri 6oseim Tabbsmanpl. ['eol’'edbpa, Desmos,
PhET cuskThl MHTEpakTHBTI Oariapiiamanap MeH
CUMYJISILIUSIIAD OKYIIBUIAPFA KYpAET YFBIMIApIbl
KOPHEKI KOHE TWHAMUKAJIBIK TYPAC TYCIHYTe MyM-
KiHmik O6epeni. MyHaail Kypangap AepeKTepi Tai-
Jay, MaTeMaTHKaJIBIK MOJEIbJICY KoHE aOCTpaKTii
YFBIMIAPIbI BU3yaIM3AIIsUIAY MPOTIECiH KEHIIe-
teai (Xunnmaiip sxone 1.0., 2020). ConsIMeH Katap,
A.E. O6inkaceimoBa, [[. Axmen-3aku xone H. XKy-
Ma0aii(2024) Kaszakcranmarsl UPPIbIK OiTiM Oepy
opraceima SMART TexHOTOTHSIIAPABI CHTI3Y OKY
NPOLECIHIH THIMAIIITIH apTThIpyFa BIKNAI €TeTiHIH
aTamn eTeni. bynm HOTIKEIEep UQPIBIK, TEXHOIOTHSI-
napJeiH OuTiM carackiHa oH bIKnabiH STEM koH-
TeKciHae ae pactaiiapl. JKypri3iiareH seprreyiepue
IUQPIBIK TEXHOJIOTHIIAPBI KYHENi TypAe Konaa-
HY OKYIIBUIAPJIBIH MOHTE JETCH KbI3bIFYIIBUIBIFBIH
apTTBIPBINT KaHa KoWMai, OTiM KETICTIKTEepiH ne
enoyip JKakcapTaTeiHel noneaenred (Yeynr & Cna-
BuH, 2013). TeXHOJOTHsUIap OKYIIBUIAPIBIH KEKe
OKY KapKBIHBIH €CKEpyTe MYMKIHJIIK OepeTiHiH, Oy
,ocipece, auddepeHuranabl OKbITyJa MaHbI3/bI
exenin artan etexmi. Ocel Typreima A. JI. CemeHoB,
A. E. O6inkaceimoBa, T.A. Pyauenko(2024) sxacan-
IIbI MHTEJICKT dJicTepiHiH OuriM Oepyni mapasar
Oackapyza THIMJI €KeHIH KOPCETill, OKYIIbLIAP IbIH
KeKe KaKeTTUTIKTepiHe OeiliMIenreH oKy OpTachlH
KypyFa OosaTbiHBIH nojenaeiai. OcblFaH yKcac
oinpl A.E. ObinkaceiMoBa, H. XKymabait, A. YMmu-
paixanoB xoHe JI. XKymanuesa (2025) na xonnai-
IIBI. 3epTTeyae «MeKTemn — menarorukansik KOOy
KeIIeHiHAe UUQPIBIK TEXHOJIOTHIIAPAbl KOJJIaHy
THIMII OiTiM OepymiH HETi3ri MmapThl peTiHae Ka-
pacTeIpbuIFaH. ABTOpIap MyHAal Tocin Oinim Oepy
KYHECIHIH Y3IIKCI3IITIH KAMTaMacChI3 €Till, OKYIIIbI-
Jap MeH OoJamiak, MyFamiMIepAiH KociOn Ky3bIpeT-
TUTITIH TaMBITyFa BIKIIAJ CTETIHIH aTar KOPCETe i,
STEM Oinim GepyniH Tuimaiiiri kebine myra-
JTIMIEPIiH KOC101 MaspIbIFpIHA OalTaHBICTHI CKEHIH
Agyei meH Benning ['anana >xxyprisres 3eprreyinae
MYFaIIMIEPIIH TEXHOJOTHUSHBI KoOiHE ecemTep/Ii
opbiHAay (substitution) skoHe HmIEMIIMICPAl TEKCEPY
(augmentation) neHrewinme KOJITAHATHIHBIH aHBIK-
tagel (Artieti&bennnnr, 2023). KasakcTaHIbIK
ToXipuOene ae ykcac karmail Oalkanmaapl: Mare-
PHUAIIBIK-TEXHUKAIIBIK ~0a3aHbIH JKETKITIKCI3IIT,
OMICTEMENIK KypalmapAblH a3dbIFbl JKOHE MYyFa-
JmiMIepaiH TUPABIK KY3bIPETTUTIMHIH OPKEIKIIIT

STEM wuHTerpanusCchIHbIH THIMAUIITIH TOMEHJIETE-
ni (A.E. o6inkaceimoBa, 2024). CoHbIMEH KaTtap,
H. XKymabaii xone opinrectepinin(2024) 3ept-
TeyiHAe MyFajmiMaepre apHaiaraH apHaiiel STEM
KypCTapbIHBIH THIMIALII TaufaHFaH. ABTopiap
MYHJIail KypcTap MYFaliMACpAIH KOCIOM CeHIMiH
aifrapnsikTail apTTeIpsin, STEM Tocinin konnany-
JaFBl TICTATOTHKANIBIK TOXKIpUOECIH KEeHEHTETIHIH
kepceteni. byn HoTmke MyraniMaepiiy TeK MOHIIK
OLTIMIH FaHa eMec, COHBIMEH KaTap cabakTa MHHO-
BallMSUIBIK, OAICTEpAl KOJIaHy JaFAbUIapblH JaMbl-
TyFa BIKIIAJ €TeTiHIH Aonenaciiai. bipkatap aBTop-
Jap MyFaliMAEpHAiH KOCciOM JamMyblH KaMTaMachl3
eTy YUIH OUTIKTUIIKTI apTTRIpPy KypCTapbIH, TOXKi-
pubenik ceMUHapiap MEH diCTeMeNiK HYCKayJIbIK-
Tap/el 93ipaeyi yebiHaabl. COHBIMEH Katap, MeK-
tentep MeH JKOO-bI apacbIHIAFBI TOKIpHOE aMacy
anmagmapeia Kypy, STEM 3epTxaHanapbiH ka0IbIK-
Tay JKOHE 3aMaHayH OarJapiaMaliblK KaMTy bl €HI1-
3y yewsmabutans! (K. Kymaitbeprenosa, 2023).
XKanner anranna, STEM 6inim Oepy Kasipri
OimiM Oepy ’KyHeciHne OKYIIbIIapAbIH (QYHKINO-
HAJIJBIK CayaTThUIBIFBIH, CBIHM TYPFBIIAH OMIaybIH
JKOHE TPAKTUKAIBIK JaFIblIapblH JIaMbITyFa 0Oa-
FBITTAJIFAH TUIMJI TOCLT PETiHAC KapacThIPhLIabI.
MareMatrka Oyl MOIEIBIIH HETi3Ti JiHreri 00-
JIBIT, JKapaThUIBICTaHy JKOHE WHXKEHEPINIK MOHAEP-
MeH OalJlaHBIC OpHATa OTBHIPHIIN, OLTIM aTyHIbLIap-
JIBIH KEIICH I Oiyiay KaOleTiH KaJbIITacThIPaJIbI.
Hudpaslk TeXHOTOTHSIIAD OCHI YPOICTI KOJIAI,
OKBITY O/IiCTEpiH 3aMaHayH TajanTapra cai >KeTiJ-
nipyre MyMKiHIIK Oepeni. JlereaMeH, MyFaimaep-
JiH JasipyIbIK JACHTedi MEeH MaTepuallIbIK-TeXHHKa-
TBIK, 0a3aHBIH JKETKUTIKCI3MITT CHAKTHI MOCEIenep
STEM Oinim Gepy[iH TOJNBIKKAHABI KY3€re acyblHa
kenepri kentipyae. Conapikran STEM 6imim Ge-
pyli mMaremaTHka cabaKTapblHIA THIMII KOJJIaHy
YIIiH MeAarorTapAblH K9ciOn OUTIKTIIITIH apTThIpY,
DIICTEMENIK KaMTaMachl3 €Tyl KETUIIIpy >KoHe
OKBITYJ]a HMHHOBAIMSUIBIK, TEXHOJIOTHSUIAPIBI  Ke-
IICH]II €HT13Y ©3€KTi MiHJIET OOJIBINT TaOBLIA B

Martepuajgap MeH aicTep

Byn 3epTrey KBa3sMAKCHEPUMEHTTIK YITife
(quasi-experimental design) >xyprizinai. Dxcrepu-
MEHT OapbIChIHA €Ki TOI aJIBIHJIBL: OaKbLIay TOOBI
JOCTYPIIL OIICTICH OKBITHUIABI, aJI YKCIIEPUMEHTTIK
TonTa MUPPIBIK TEXHOJIOTUSIIAPABI KOJIJIAaHY apKbI-
et STEM 6iniM Gepy Ky3ere achIpbUIIBL. DKCIe-
puMeHT Anmatsl KanacbiHAarsl No202 MeKTen-rum-
Hazuackl koHe Nel59 bl AnTeiHCapWH aTBIHIAFBI
rumMHa3usIchiHaa 2024-2025 oKy KBUIBIHBIH €KiH-
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I KapThl KBULIBIFBIHAA OTKi3Ui. YKobara TepT
10-corabim KateicThl (n = 114). Exi ceiabIn 6aKkpay
TOOBIHA, €Ki CBIHBIT SKCIIEPUMEHTTIK TOIKa O6iH-
mi. bacTtankeiaa exi TONTHIH AEHIeil JMarHOCTHKA-
JIBIK TECT apKbUIbl CAJIBICTBIPBUIBII, OJapAbIH Oi1iM
JIEHIeH1 mamMaiac eKeHl aHbIKTaJIIbI.

Bakputay TOOBIHBIH cabakTapbl JOCTYPII BJic
OoipIHIA OTKI3UIAI. MyFalmiM KaHa TaKbBIPBIITHI
TYCIHAIpiN, TaKTaga Heri3ri popMyanapisl MbFa-
poIn kepceTTi. OKyIIbIIap I9CTYpIll ecenTepi Ka-
ra3 OeTiHae WbIFapabl, QyHKIUS TpaQUKTEpiH KO-
MEH CaJIZibl )KOHE IKCTPEMyM/Ibl Taly YIIiH JalbIH
epexxernepai maniganangsl. DPU3MKaMEH KipiKTipy
ecerTepi TeOPHUSITBIK, CUTIATTA FAaHA KAPaCThIPBUIIIBI.

OKCIepUMEeHTTIK TomnTarbl cabakrapel STEM
OlTiM Oepy KONIAaHBUIIBL. Op cabak 3epTTEYIIUTIK
9JIICKEe HEri3jenimn, Keyecifed mu@pIbIK TEXHOIO-
TUsIIap KYHeIl TypIe CHTi31IIi:

- PhET Simulation opracsiana okymsiiap Toxi-
pubeHi Momenpaen, 0acTamkel mapaMeTpiepal o3-
repTill, TPACKTOPHUSHBI OaKbUIAI OTHIPABI;

- Desmos xone GeoGebra Oarmapiamanapeiaia
¢yHKUMS TpadUKTEPiH TYPFBI3BIN, SKCTPEMYMIBI
BU3YaIJIbI TYp/IC aHBIKTA/IbI;

- Excel apkpuiel MomiMeTTepAi OHIEM, KecTe
KOHE JHarpamMmma sKacajibl.

OxymblIapra apHaiibl TTOHAPAJIBIK, TarchlpMa-
nap Oepinmi:

- Meican 1 — ken0ey KoFapbl JaKTHIPBUIFaH Jie-
HEHIH KO3FaJIBICHIH 3epTTey (MaTeMaThuka—(u3nKa
KIpIKTipy);

- MgeIcan 2 — BeaocHIe A MeH MOTOLMKIIIIIHIH,
KO3FaJIBICBIH CAJIBICTBIPY (KO3FajbIC TEHACYJIEPiH
KYPY, TpaduKaIbIK MOJIETH JKacay).

By tanceipmanap 6apsichiHAa OKYyLIBUIAP 00JI-
JKaM JKacaJibl, MOJIeNTb KYPJIbI, HOTHIKENIEPIi Tajija-
JbI JKOHE KOPBITHIH/IBI LIBIFAPBIN OTHIP/BI.

3eprTey OapbhICBIHIA IEpPEeKTep YII TYPIi
KYpaJl apKbUIbl >KMHanabl. bipiHmigeH, Tect Tam-
chIpManapbl KoiJmaubuiapl. Onap TEOPHsUIBIK CY-
paKTap MEH MPaKTHKAJBIK €CenTepleH KYpBUIbII,
OKYIIBIIAPIBIH MAaTEMATHKAIBIK OUTIM EHTeHiH
KaH-KaKTbl Oaranayra MYMKIiHOIK Oepai. ExiH-
mIijieH, cayaiaHaMa Kyprizingi. OHBIH KeMeriMeH
OKYLIBUIAPJBIH ca0aKKa AETeH KbI3bIFYIIBUIBIFHI,
COHJTali-aK, U PIBIK TEXHOJOTUIIAPIBI KaObuIIay
JICHrel1 aHBIKTANBL. Y NIHIIIACH, 0aKbUIay Tapak-
Tapbl TalJanaHbUIbL. MyFamiM 0Chbl Kypall apKbLIbI
OKYILIBUIAPJBIH 3epTTEYLIUNK KalineTTepin, Mo-
JIebICYy OUTIKTEpiH KOHE TOITHIK KYMBIC JaFIbI-
JapblH Oaranan oTeIpAbl. AnbiHFaH gepextep SPSS
OarmapiaMachkiHa eHAeNAl. bakpiiay jkoHE IKCIe-
PUMEHTTIK TONTapbIH KOPBITBIHABI HOTHXENEPi t-
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TECT apKBUIbI CATBICTBIPBUIIBI. AWBIPMAITBUTBIKTHIH
CTATUCTUKAIBIK MoHAUTIT p < 0,05 neHreiiinme Oa-
rananipl. COHBIMEH KaTtap, camalblk Tanjiay (0aKbl-
Jlay, cayajiHama KOPBITBIHJbLIAPBI) JKOHE CaHBIK
Tannay (OaJUIIBIK KOPCETKIIITEp, MalbI3/IbIK 6CiM)
KaTap Xypri3iimi.

OchI BicTeMeINiK TOCUT OaKplIay KOHE IKCIIC-
PUMEHTTIK TONTAPbIH aNlbIPMANIbLIBIFBIH AHBIK-
Tayra, MUQPPIBIK TEXHOJOTUSIAPIBl KOJIAHYIBIH
OLTiM camachiHa OcepiH FRIIBIMU HETI311e KOPCETYTe
MYMKIHJIK Oepi.

Hartu:xesiep MeH TaJaKbLIAY

DKCIIepUMEHTKEe AJIMAThl KaJTachIH/IaFbl MEK-
TENTepiHEeH TOPT CHIHBIN KaThICTHI (1-kecte). Dxc-
MepuMEeHT OacTanmap aiJblHAa OapiblK TONTapaa
OKYIIBUIAPIbIH 0aCTAlKbl MAaTEMATHUKAJIBIK JAaibIH-
IIBIK JIeHTreli aHbIKTamapl. O YIIiH ecell MIbIFapy
TaFIbpUTApbIH  OaFalalTBIH TarceipMayiap Oepiimi.
Baranay sxorapbl, opTaiia XoHe TOMEH JICHTeHIIep
OoMBIHIIIA KYPri3inmi. HoTmkecinae sKcepuMenT-
TIK ’k0HE OaKpliay TONTAPBIHBIH OACTanKbl OiTiM
NEHTeiIepi YKcac eKeHi aHBIKTAJIBI: KOFAPHI JICH-
reiJieri OKyIbIIap/bplH YIec a3, all OpTa KOHE Te-
MEH JIEHTeHIeTi OKYIIbIIapIbIH Yieci 6ackiM 00II-
IIbl. Byl KOpBITBIHABI OacTankpia €Ki TONTHIH Ja
TMaWBIHABIK ACHrell OipAei eKeHIH JKOHE DKCIICPH-
MEHT HOTHXEJIepiH CaNbICThIPYFa Heri3 0ap eKeHiH
KOPCETTI.

1-kecTe
DKcnepumenmke KamulcKaH MeKmenmep MeH ColHbINmap

Mexkren araybt ChIHBIT Oxymrer Tom Typi
CaHbI

Ne202 mexcren- 10 «A» 26 Baxpinay

THUMHAa3HSICHI

Ne202 wexren- 10 «I'» 22 OKCHEePUMEHT

T'MMHA3USICBI

Nel59

bl. AnteiHCApUH 10 «A» 34 OKCHEePUMEHT

aTBIH/IaFBl TUMHA3US

Nel59

bl.AnteiHCapun 10 «b» 32 Baxpinay

aTBIH/IAFBl TUMHA3HS

Jepexros/Eckepmne: bepineen kecmeni mamepuanoaposlt mai-
oay HeziziHOe agmopuap KypacmuipeaH.

OkcrnepuMeHTTiK TonTapnaa cabaktap STEM 6i-
M Oepy HeTi3iH/Ie KYpri3inai. Op cabakTa KeMiHe
O1p 1UPPIBIK TEXHOIOTHSI KOJIAHBUIIBI:
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- GeoGebra — ¢ynkuusuiap rpaQurin TYPFBIZY
KOHE Tajjiay.

- Desmos — Texeynep >kyiecid menry, cTaTuc-
TUKAJIBIK, IEPEKTEePl BU3yaTH3aIisIIay.

- PhET cumynstopiapsl — HoHapasbIK, Tarchlp-
MaJap/bl MOJIeTbIey (MaTeMaTnka—(pu3nka Oaina-
HBICHI).

- Excel — mepexrepni enney, auarpammanap
KYpYy.

Cabak xypeutbiMbl STEM ke3eHzaepine Heris-
JeTi:

1. MaceieHi Koto.

2. bomxawm xacay.

2-kecre
Oxcnepumenmiy anoblHOa2bl JcoHe Ketiinei nomuoicenepi

3. Mogenbaey (LudpabIK Kypaiiap apKbUIb).

4. Hotmxkewi Tanaay.

5. KOpBITBIHABI JKacay KOHE MPE3CHTALUsIIAY.

bakputay Tonrapeiaia JoCTYpIIi 9IICTEP KOJIa-
HBUIJBL: TAKBIPBIITHI TYCIHIIPY — MBICAJIAAP HICHTY
— Y# TarceIpMacsl.

Hoarmxenep

binim geHreiti MeH narIpUIapABIH TaMybIH OaFa-
Jay YIIiH ToxipuOe OachlHaa )KoHe COHbIHIA Oipaei
TECT TalChIpMaJapbl KOJIJAHBULIBI. TecTe Teopws-
JBIK CypaKTap MEH MPaKTUKAJIBIK ecenTep, COHIai-
-aK, MoHAPANBIK TarceipManap 6omnnel. Hotmxkenep
TOMEHJIET1 2-KecTeIe KOPCeTreH:

ChIHbBIT Tom Typi EaCTgI;I;I;I ((;;)T ama Oplf;)nlizlg:jll{f}(’%) Ocim (%)
No202 10 «A» bakpinay 74 80 +6
Ne202 10 «I» OKCIIEPHUMEHT 73 89 +16
Nel59 10 «b» Baxpinay 76 82 +6
Nel59 10 «A» DKCIEPUMEHT 75 90 +15

Hepexkeos/Eckepmne: bepineen kecmeni mamepuanoapovt manioay neeizinoe asmopnap Kypacmuipea.

CTaTUCTUKAIIBIK TAJIIAy YITiH t-TECT KOITaHbII-
JIbI. DKCIIEPUMEHTTIK JKOHE OaKbUIay TONTApPbIHBIH
KOPBITBIH bl HOTHKEJIEP] apachlHIaFbl alibIpMalllbl-
7eIK, p < 0,05 neHreitine CTaTUCTUKAIBIK TYPFBIIaH
MOHJII eKeHi aHbIKTaael, 6yn STEM 6imim Oepy
MEH LUQPIBIK TEXHOJOTHSUIAPABl KOJIAaHy Oiflim
carachlH alTapIIBIKTall apTTRIPFaHBIH JOJICIICH .

OKCIIEPUMEHT  HOTHXKENEepi  KOPCETKEHCH,
STEM 6inim Gepy xoHe U(PIBIK TEXHOIOTHSIIAP-
IIbl JKYHen KONJaHyMEH OTKI3UIreH cabakTap OKy-
IIBIIAPIBIH OKY JKETICTIriH opTta ecemmeH 15-16%
aptTeipApl. COHBIMEH Karap, NOHTE KBI3BIFYIIbI-
JIBIK, ©3/ITIHEH 3epTTeY JKYPri3y, MOJIENb/ICY KOHE
JIEPEKTep/Ii Tayujay CHUSKTBI MaHBI3Zbl JIaFabLIap
alTapiBIKTall KanbIMTacTel. byn omic aacTypii
OKBITYFa KaparaHJa OKYIIbUIAPIbIH OCJICEHITIrH,
TaHBIMBIK, KbI3BIFYIIBUIBIFBIH KOHE OLTIM camachiH
JKOFaphl JICHIeire KOTEPEeTiHi JDJICIICH I,

Cayannama »oHE MYFalTiMIEpIiH OaKbUIaybl
HOTHIKECIHJIE SKCIEPUMEHTTIK TON OKYIIbIIaphI-
HBIH MbIHA JaFAbUIAPhl aWTapJbIKTal JTaMbIFAHbI
AHBIKTAJIIBI:

1. 3epTTeymiiaik AaFaplIap — MOCEICHI O3MIiri-
HEH aHBIKTay, OOJDKaM jKacay >KOHE OHBI TEKCepy
KaOlIeTi.

2. Mojenbaey daFapliapbl — MaTeMaTHKAJbIK
JKOHE TIOHAPAITBIK MOJICIIBACP/Il KYPY, Talay.

3. JlepeKTepMeH KYMBIC 1CTEY — aKIapaTThI )KH-
Hay, OHJICY, BU3yaIIU3allHsIay.

4. Hudpaeik ky3eipertinik — GeoGebra,
Desmos, PhET xone Excel 6armapnamanapbi 03-
JITiHEH THIMI Maiianany.

5. KoMMyHUKATHBTIK JaFapLIap — )KOOAIBIK KY-
MBICTapP/Ibl TOITA OPBIHJIAY, HOTHXKEICP/Il KOpFay.

biznin 3eprrey HoTmkenepi STEM Oinim Gepy-
TH ITUGPIBIK, TEXHOIOTHSIIAPMEH YHJIECTIPIM KOJI-
JaHYJIbIH OKYIIBUIAP IBIH aKaIeMUSIIBIK, KETICTITTHE
opta ecernreH 15-16 % ecy okenetiHi MeH t-Tect 00-
vibiHma p<0,05 neHrediHae CTaTUCTHKAIBIK MOHI
alBIPMAIIBUTBIK O0ap €KeHiH pactainbl. COHBIMEH
KaTap, 3epTTeYIIUIK JaFapliap, MOJACIbACY, Je-
pexrepnai tangay, GeoGebra, Desmos, PhET xone
Excel cusikTel THMQPABIK Kypalgapisl MEHIrepy,
KOMMYHUKATHBTIK KaOUIETTEepIiH alTapIbpIKTal 1a-
Mybl Oaiikanabl. byn vetmke STEM 6inim Oepyain
JIOCTYPIIl OKBITYFa KaparaHma OuTiM camachklH, Oell-
CCHJIUTIKTI )KOHE KbI3BIFYIIBUIBIKTHI APTTHIPATHIHBIH
KoepceTesi.

Byn TyXbIppIMIap XalbIKapalblK, 3epTTey Ho-
TIKenepiMeH coiikec kenesi. Muicasi, Oztop sxoHe
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opintectepi Kyprisren wmera-tanpay STEM-ai
MUQPIIBIK, TEXHOJOTUSIMEH KOJJIAYy OKYIIBUIAP/IbIH
aKaJIeMHUSUIBIK, JKETICTIMIHE aca >KOFapbl ocep eTefi
nen aabikTarn, Cohen’s d = 2,582 kepceTKinIiH YChIH-
ran (O3rom, Kapakym & Kapamycragaormy, 2023).
ConpMen katap, JIu >xeHe opimrectepi IHQPIBIK
cayaTTBUIBIK, [I€H OKY JKETICTITiHiH apacblHIa OpTa-
ma JIeHreueri oy koppermsius ekeHine (r = 0,240,
p<0,001)nazap aynapran, acipece, >KOFapbl ChIHBII-
Tap MEH KOJUICIDK JACHTeHiHae Oy OaiaHpIC KyIIe-
Herinin kepcetker (JIu, ¥V, Xyanr & Uxao, 2025).

Kasakcrangarel 3epTreysep e OChl OarbITTa
MaHbI3bl HOTIKeNep yebiHaasl. H XKymabaii sxone
opinrtecrepiniy enbOerinae Kazakcranmarsr STEM
Oimim Oepy 3eptreynepini 2019-2023 sxbuigap
apabIFBIHAA apThIN, OKY YPHAICIHIE WHTEPAaKTHUBTI
TOCUIAEpAl €HTi3y, OKYIIBUIAPIBIH MOHTE KBI3bIFY-
IIBUTBIFBIH apThIpaThIHGI KenTipinren (H. XKymabaii
xoHe T.0., 2024). A.E. O06inkaceiMoBa 8HE T.0.
(2024) enberinme mudpasik OiTiM Oepy opTackiHIA
SMART TexHosorusnapasl KojijaHy OKbITy cara-
CBIH apTTHIPYIBIH THIM/II ’KOJIIAPBIHBIH Oipi peTiHme
yeoiabiTFaH. ConbiMeH Oipre /. XKantacosa (2024)
JKOHE DPINTECTePi MHKEHEPIIK KOFapbl OKY OpPbIH-
nmaperana STEM  Tinmgik cayaTThUTBIKTBI JTAMBITY
MakcaTbiH/1a MUQPIBIK TEXHOJIOTHSIAP KOJIaHBLI-
FaH KYPBUIBIMIBl paMKa ©3ipJercHiH aTan OTKEH.
Jxanernszosa (2024) sxorapsl OimiM Oepy xKyieci-
Jeri HUQPIbIK TpaHCHOPMALUSHBIH AMHAMHKACHIHA
KOHLT 06in, MU(PIBIK TEXHOIOTHSUTAPIBIH SHT131-
Tyl MEH OLTiM camnachl apachIHAAFbl OH OaiiaHbICKa
(r=0,78, p<0,001) Hazap aymapraH. byl KOpBITHIH-
1l ALE. O0inkacsiMoBa xxoHe T.0. (2026) eHOeriHIe
JKacallFaH TYXKBIpbIMIapMeH coiikec kemeni. Omap
HUQPIABIK TEXHOJOTHSUIAPABIH OiniM Oepy xykecin
THIMTI YUBIMIACTBIPYIAFbI, COHMIAH-aK, OKYIITbLIap-
JIbIH OKY MOTHBALMACHI MEH OOJallakK MeaarorTep-
IH KOciOM MasIpIBIFBIH KETUIMIPYIETi MaHBI3BIH
KopceTkeH. OCBl XaNbIKapalblK OHE OTaHIbIK
3epTTeyJIepAiH OipIliKTe KapacThIPBUIYHI Oi3MiH HO-
THOKEIIEPIMIi3/IiH FhUIBIMU HET13/IUTITIH HBIFalTa/Ibl.
Aranran tocinaepaid (STEM + mudpibik TEXHOIO-
I'Usl) BIKIOATBl TEK OKYIIBLIAPABIH OKY XKETICTIKTe-
piH apTTHIPBIN KaHa KOWMail, 3epTTey, MOACIbAEY,
JepeKTepAl Tajnay, UMQPIBIK KY3bIPETTUTIK KOHE
KOoMMyHUKalus cuskTbl XXI FachIpra TOH Jarbl-
Jap/bl 1aMbITYZa MaHbI3Ibl EKEHIH TaFbl 1a JOJIe-
iS7018

Ocpuraiiia, 3eprrey HoTIXKenepi STEM Ginim
Oepy MeH TUOPIBIK TEXHOJIOTHIIAPAB KOJIIaHY
OKYIIBUIAP/IBIH OLTiM camachlHa aWTapibIKTall OH
BIKITAJT €TETiHIH KopceTTi. Jlereamen, Oy aibipma-
LIBUTBIKTBIH Kajall KaJbITACKaHbIH HAKThl Kepce-
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Ty YIIiH, OaKpuiay XOHE SKCIEPHUMEHT TONTapbIHA
OepiTeH TamnchIpMaapIblH Ma3MYHBIHA TOKTAITy
opbIHABL. bakpinay TOOBI 1ocTypIli 9IiICTEPMEH OKBI-
TYJIBI KATFACTBIPIBI, a1 SKCIIEPUMEHTTIK TOTIKA T19-
HapanblK OaiIaHbICTapAbl alllyFa, OMIPIIK JKaFJaii-
JapAbl MOJIENbICyTe KoHe IMUMPIBIK KYpaaap/Isl
TUIMJII NaiianaHyFa HEri3/eNreH apHaibl ecenrtep
yChIHBUTIBL. Byt ecentep okymibuiappH GyHKIHO-
HaJIIBIK CayaTTBUIBIFBIH apTTHIPYFa, 3€PTTEYLIIIK
KaOUIeTTepiH JaMBITyFa JKOHE MaTEMATHUKAJBIK Oi-
M ToxKipuOene Konganyra OarbITTalIbl.

3epTTey HOTHIKENEPIH HAKTHl KOPCETy VIIiH
TOMEHJC TIOHAPAJIBIK TarchlpManapblH —yIrici
YCBIHBUIAABI. By TancelpManap MaTeMaTHKa MEH
¢usukanbl Kipiktipymen karap, PhET Simulation,
GeoGebra >xoHe Desmos CHAKTHI UQPPIBIK TEXHO-
norusapabl Konaany apksuibl STEM 6inim Oepy-
IIiH TMPaKTAKAIBIK THIMIUTITIH aiKbIHIaiIbL.

1-mpican. 10-ChIHBII MaTeMaTHKa I[IOHIHIH
KAHAPTBUIFAH Ma3MYHJIaFbl OKy OarmapiaMachl
OoifbIHIIA, BUPTYyal bl 3epTXaHa MEH TpadHKTIK
Tanjgay apKbUIbl JIAKTHIPHUIFAH JCHEHIH KO3Falbl-
ChIH (TMapaboJaiblK TPACKTOPHUSHBI) 3€pTTEy KY-
MBICBI MBIHA OKY MaKcaTTapblHa COHKec KeJeli
(A.E. ObinkaceiMoBa xoHe T.0., 2019):

Anrebpa 6emimi

- KBajgparT (QYHKUUSHBIH Tpadurin camy >koHe
OHBIH KO3 PHUIHMEHTTEePiHIH TpaduKKe SCEepiH Ty-
cingipy;

- KBajIpatT QYHKIUSHbI TYPICHIIPYJIEP apKbLIbI
cairy oHe Talaay;

- TYBIHBIHBIH (PU3UKAITBIK, dKOHE TEOMETPHUSUIBIK
MaFbIHACBHIH TYCIHIIPY, KBUIIAMIBIKTHI )KOHE YICY-
Ii Taly;

- (YHKIMSHBIH Ocy >KOHE KeMY apajbIKTapblH,
IKCTPEMYMJIAPbIH aHBIKTAY;

dusnkaMeH KipikTipiareH 0esim

- JeHeHiH 0acTamnKbl KbUIIAMIBIFEl YKOHE JIaK-
THIPY OYpBILIBI OEpiireH Karaaiaa TpaeKTOPHUSICHIH
ecerTey;

- KO3FaJlbIC TeHJeyJepiH TpaUKTIK OIicTeH
Tanjay.

DKCIIEPUMEHTTIK OHE TCOPHSIBIK MOJCIbIACY
HOTHKETepi

OKyIbIapAbIH MaTeMaTHKAIIBIK, JKOHE (HU3H-
KaJIBIK, OLTIMJIEPiH KipIKTipe OTBHIPHI 1aMBITy MakK-
careiaga PhET Simulation opraceima Projectile
Motion BupTyansl 3epTXaHaChl KOJIAAHBUIIABI. DKC-
IEpUMEHT OapeichiHia Gactankel Ouikriri h =0 M,
OacTanKpl KbIIIAM/IBIFEI V0=18 M/c, JTaKTHIpYy Oy-
poitibl 0=40° GonaThiH JCHEHIH KO3FANbICHI 3¢pT-
tenmi. I'paBuranusieik yaey g=9,81 m/c? e aabiH-
1l (1-cyper).



A.E. O0inkacsIMOBa KOHE T.0.

1-cyper

PhET Simulation opmacweinoa kenbey dcoeapuvl 1aKkmulpbliean OeHeHiH MpaeKmopuscol
(6acmaniul dncoindamovix 18 m/c, 6ypvius 40°, aya kedepeici ecenke anvirear)

23 phet.colorado. projectil ‘projectile-motion_all.html

Q&

Initial Speed 18 m/s

g —0— b

Projectile Motion

B @

Initial Values
Height: 0 m
Angle: 40
Speed: 18 m/s

[ Cannenball | V]

Mass 17.60 kg

Iﬂl_n_sﬂlﬂ

Diameter 018 m
0.1 1

(C1yY | I

Gravity 9.81 m/s?

6.38 meters

€ —@4—— ¥
(W AirResistance «*%
Altitude 0m

GF— ®|

Drag Coefficient: 0.47

7|

Jepexros/Eckepmne: bepineen kecmeni mamepuanioapovl manioay neeizinoe asmopiap Kypacmuipea.

3.1. Teopusanvik mooenvoey

Aya Keziepricin eckepMmei, Kenodey ) KOFapbl J1aK-
THIPBUTFAH JCHEHIH KO3FAIBICHI KeJIeCl TapaMeTpIIiK
TEHJICYJICPMEH CHITATTaIa Ibl:

x(t) = v,cos0 - t

1
y(t) = vysing - t —Egtz

YaKbITTHI KO0 apKBLTBI
x

vycosd

OpHeTiH y(t)-Ke KOHBIT, OMIKTIKTIH TOPU30HTAIH Ka-
HIBIKTBIKKA TOYCJJILIITIH alaMbI3:
g 2

x) =xtanfd - ——x
y(x) 2vicos*@

bacranker nepexrepai (v, =18 m/c, 6=40" g=9.81
M/C? ) KOMBIII, KeJIeCi HAKTHI MOJEIb AlbIHIBL:

y(x) = 0,8391x — 0,025805x’

Byn tenzueyae X xoHe Y — METPMEH OJIIICHE/I.

3.2. En ynken ouikmikmi anvikmay
TybIHIBIHBI TAOAMBI3:

»'(x) = 0,8391 — 0,05161x7

EH ynken OumikTik mapteiHan y'(x)=0:

0,8391-0,05161x=0=>x __~16,26 m.

MakcumyM OMiKTIKTI TaOy YUIiH X ThI Y(X)-K€
KOSIMBI3:

Y, ~0,8391-16,26-0,025805-(16,26)°~6,38 m

Byn teopusiibik HoTrke PhET Simulation Toxi-
pubecinae anbiHFaH 6,38 M MOHIMEH TOJIBIK, COMKEC
Kejeni, srau Karemk — 0%.

3.3. I'opuzonmains KauiblKmolK

o2 ugsinﬂcnsﬂ _ ug sin (28)
N ) g
cos40° =~ 0,766044431

vycos0 = 18 x 0,76604 ~ 13,7888

e 2=11,57018x13,7888
Ea
5.81

S

% 32,53m

3.4. I'paghuxanvix moodenvoey nomusicenepi

3epTTeyAiH Keleci Ke3eHIHIe albIHFaH TeOPHs-
JIBIK KBaApaTThIK TeHaey GeoGebra Hemece Desmos
OarmapiaMarnapblHa €HTi31IT1I, rpaduKaIBIK MOJIENh
KypacTeIpsuiabl. [Tapamerprep:

¥'(x) = 0,8391 — 0,05161x7
TeHJeyl OoibIHIIA canblHFaH Mapadosia JIEHEeHIH
TPaeKTOPHSICHIH CUIAaTTal bl (2-Cyper).
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2-cyper

Desmos 6azoapramacwinoa Kypwliean Kenbey dico2apbl 1aKmblpbliean 0eHeHiy mpaekmopuscbliHblly spaguei

55 | pachuk Gea HaasaHua

COXpaHUTL

Bontu | | 3apemcipuposatkea (2

+ s &«

1
v =0.8391x — 0.025805x°

(16.25848, 6.82124)

(32.51695,0)

10 15 20 25 30 35

Hepexros/Eckepmne: Bepineen kecmeni mamepuandapovl manoay neeizinoe asmopiap Kypacmuipea.

I'padukTik Tangay HOTHXKEIEPI:

- EH ynken O6mikTik mapaboiaHbIH Te0eci apKbI-
JIbI aHBIKTAIIIIBL:

(XY ) ~(16,26 M; 6,82 M)

- Jene mamamen x~32,52 M KallIBIKTBIKTA KeP-
re KaiTa Tycemi.

- byn moHzep TeopusnbIK ecenteyiepae Ta-
OBLTFAaH HOTIDKEIIEPMEH TOJBIK COHKEC KeJemdi
(¥, ~6,38M,x  =16,26Mm).

I'padukanslk Momenbaey OKYIIBUIApFa KO3Fa-
JIBICTBIH MATEMAaTHUKAJIBIK, TCHJICYIH BU3YaJJIbI TYP-
Iie Kepyre MyMKiHAiK 0epeni. [lapadoranby Tedeci
9KCTpeMyMbl (€H OWiK HYKTEHi) Kepcerce, TyOip-
JIepi ACHEHIH Xepre KalThI TYCy HYKTECIH CHIIaT-
taiiipl. Ochutaiilia, MaTeMaTHKAIBIK ecenTey, Qu-
3UKAJIBIK TYCIHIIPY %KOHE NU(PIIBIK TEXHOIOTHSLIIAP
apKbUIbl AJIBIHFAH HOTWKENIEPHiH OapIibIFbl ©3apa
colKec Kemnel.

OKCHNEPUMEHTTIK KOHE TEOPHSUIBIK JACPEKTEp-
TIH TOJBIK COMKECTIT1 BUPTyaJIIbl 3€pTXaHa HOTU-
JKEJEPiHIH (PU3UKAIBIK MOJIENIbIe aIeKBATThl €Ke-
HiH aliKBIH KepceTeni. MyHIal Tocil OKyIIbUIapra
MaTeMaTHKaJbIK (QopMylanapasl TeK aOCTpakTini
e€MecC, HaKThl OMIpJiK KyOBUIBICTapMEH OalaHbIC-
TBIpa OTBIPBIN TyciHyre MyMKiHZiK Oepexmi. Co-
HBIMEH KaTap, OKYIIbLIap 3epTTey JaFAbUIapbiH
JAMBITBIN, TEOPHSUIBIK OULTIMIEpiH ToxipuOene
konmana ananbl. Ocel TyxbIpeIM STEM KypcTapsr
OKYIIIBLUIAP/IBIH KOCIOU JaMybIH/IA 1a MaHBI3/IbI POl
aTKApaThIHBIH KOPCETKEH 3epTTEYJIEPMEH COHKec
keneni. ABtopaap STEM kypcrapbl oKyibuiap-
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JIBIH CEHIMIH apTTHIPHIN, WHHOBAIUSUIIBIK SIICTEPIl
KOJIJaHy TOXIpHOeCiH KEeHEHTETIHIH alKbIHIaFraH
(H. Kymabaii sxone 1.0., 2024) .

Byn Tanceipma GaphiChiHIa OKyIIBUIAP KeJeci
OpEKeTTepAl OpbIHAANIBL:

1. PhET Simulation opTtackiHga ToxipuOeHi
Mozenpaey. OKymbutap 0acTanksl napaMmeTpriepi
(KBLIIAMJIBIK, OYpBINI, OMIKTIK, TPABUTAIMSI) SHTI-
3iM, AGHEHIH TPAaeKTOPHUSCHIH BU3YyalIsl Typae Oa-
KbUTaN kL.

2. DKCIIEPUMEHTTIK JepEeKTepAl KUHAY. DKpaH-
HaH TPAEKTOPHUSHBIH HETI3r1 HYKTeJepiH (MakcH-
MaJIJIbl OMIKTIK, YITY YaKbIThl, TOPH30HTANb KAIIBIK-
TBIK) ©JIIIIEI, OJIAP/bI KECTETE SHTI3e/Il.

3. Maremarukanslk Moaens Kypy. Kosraisic
TEHJIeyJIepiH KOJIJAHBII, JICHEHIH KO3FAIIbIChIH CH-
NaTTANTHIH aHATUTHKAIIBIK, (DOPMYJIaHBI LIBIFAPAIbL.

4. I'paduxanpik Tanaay. AJBIHFaH TCHACYIEPIi
GeoGebra nemece Desmos OarmapiamacbiHza ca-
JIBIT, TIapaboJIaIBIK, TPACKTOPHUSHBIH I'paduriH TYp-
FbI3abl. by rpaduk apKbUIbl YIIy TPaeKTOPHUSICHI
KOPHEKI TypIie TEKCepiemi.

5. TybmHgsl oxiciH Kongany. OyHKIMSHBIH
TYBIHJIBICBIH Ta0y apKbUIbI TPAEKTOPHSIHBIH IKCTPE-
MYM HYKTECIH aHBIKTaIl, €H YJKeH OMIKTIKTI ecer-
TEWI.

6. TeopHsIIBIK JKOHE IKCIIEPUMEHTTIK AEPEKTEP-
Il CANBICTBIPY. MaTeMaTHKaNbIK ecenTeyiep HOTH-
JKECIH BUPTYaIbl 3€pTXaHalaFrbl TOXKIpUOEMEH ca-
JIBICTBIPBIT, aBIPMAIIBUTBIKTHI (KATeIIK MaibI3bIH)
AHBIKTaMNIBI.



A.E. O0iIKacsIMOBa JKoHE T.0.

7. FelnbIMu KOpPBITBIHABI kacay.Teopus MeH
TOXIpUOCHIH CoOMKec Keayl OKYIIBUIAPIBIH FBI-
JBIMH JTYHHECTAHBIMBIH KaJbIITACTHIPAJbl JKOHE
MOJENbACYIiH OinmiM Oepyneri THIMIIIITIH Jo-
Aengenal.

Ochl MBICAT OKYIIBUIAPJBIH a0CTPaKTiTi Ma-
TEMaTUKAIBIK (OpMyJanapisl eMipiiK KyObLIbIC-
TapMeH OalaHBICTBIpa alyblHa MYMKIHAIK Oepi,
IIOHApAJIBIK Oiylay NarapuiapblH gamelTaabl. Co-
HbIMEH Oipre, nn¢pibik TexHonorusuiapasl (PhET,
GeoGebra, Desmos) maiinanany OKYyIIbUIAP/IBIH
BU3YyaJ/Ibl KaOBUIAAYBIH KYIIEHTIN, TEOPHSUIBIK, Oi-
Ml ToXIpUOEMEH YIITACTBIpYFa JKaFaail kacaii-
nel. byn STEM 6imiM GepymiH A9CTYpiIi OKBITyFa
KaparaH/a aHarypjibIM THIMAI EKEHIH KepceTeli.
3eprTey OaphICBIHIA MaTEMAaTHKAJIBIK MOICTBICY

3-cyper
GeoGebra xomezimen Koseanvic mooeni

TeK (PU3UKAIBIK KO3FAIBIC 3aHIaPbIH TYCIHIIPYMEH
MIEKTEeIMEH, OMIpITIK KaFJasTTapra a KOJIAHBLI-
Jibl. MBICaJIbl, KO3FAJIBICTBIH CaJIbICTBIPMAIIbI HKbLJI-
JMAMIBIFBIH CHUTIATTAWTBIH ToMeHAeri ecenTi (MBI-
cai 2).

2-mpIcanl.  bBipiHIN  TypuCT  BeIIOCHIICIICH
16 kMm/caF KbpULIAMABIKIECH 1,5 carar >KypreH COH,
1,5 caraTka TOKTaiabl, COJAaH KEHWiH OacTamkKbl
KBITAMBIKIICH JKOJBIH KalIFacThIpaabl. bipiH-
Il TYPHUCT KOJIFa IIBIKKAHHAH 4 caraT ©TKeH COH,
OFaH Kapall MOTOIIMKIIMEH eKiHII TypucT 56 Km/car
JKBUIAM/IBIKIICH KOJIFA IIbIFaAbl. EKIHIN TypUCT
OipiHII TYPHUCTI KYyBIl XKETKEHre JeHiH ojap KaH-
Jlait KaIIbIKTHIK JKypei?

Bepinren ecentiy GeoGebra kemeriMeH Ko3fa-
JIBIC MOJIENTbiH KYPaCThIPAHBIK.

T end=7 vl
t = Slider(0, T end, 0.1) v2

16 TypakTsl MoHJIED:
t runl =1.5

t pausel =1.5

A

Exinmi Typuct (MoTonmkii, 4 caraTTaH
KEWiH IBIFaIpI):

s2(x) =1f[x <4, 0, v2*(x — 4)]

Bipiami Typuct (Bemocumne i)
sl(x) =If[x <t _runl, v1*x,

If[x <t runl +t pausel, v1*t runl,

v1*t runl + vI*(x — (t_runl +t pausel))]]

f2 = Function[s2(x), 0,
T end]

f1 = Function[s1(x), 0, A =(t,s1(t) Exi rpapnkTin KMbUILICHIH
T end aBTOMATTHI Oenriney: M
—end] B = (t, s2(1)) = Intersect (f1,

£2)
t™M =x(M) sM = y(M)
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3-kecrte

GeoGebra kemezimen K032anvic MOOeNbil Kypacmulpy aneopummi

s2 [y

QR 1. Msican 2-HiHg GeoGebra
KOMETIMEH KO3FaJIbIC CHMYJISIIUSICHI

Hepexxos/Eckepmne: Bepineen xecmeni mamepuanoapovl maioay neeizinoe asmopaap Kypacmuipeat.

Benocunenuminin KbpurgaMasIFsl: v, — 16 kM/car

MOTOIMKIAIH XbULAAMABIFBL: V, — 56 KM/caF

S, =16-(25+1),S,=56t
oceIial S = 561 =16 - (2.5 + {) exeHin anmampIz. JKo-
FapbIIaFel TEHACYI IIemnrin ¢ = 1 car xoHe i3aemiHmi
S =56 KM ekeHiH Ta0aMbI3.

XKayaosr: S — 56 kM.

Byn ecen oxymrsiiapra Oip mesringe OipHere
KO3FaJIbIC MOJICNIH CAJBICTHIPYbBI, YaKbIT TIEH Ka-
IIBIKTHIK apachIHIAFbl TOYCIJIUTIKTI Tajiay bl Yi-
pereni. ConsiMeH KaTtap, GeoGebra apkpuibl BU3ya-
JU3aIMs Kacay eCeNTiH IISHIMiH aifKbIH KOPCETill,
OKYIIBUTAP/IBIH JIOTUKANBIK OWJIaybIH JIaMBITa/IbI.
MyHpaii Tanceipmanap STEM 6inim Oepy i KyHie-
JIKTI eMipMeH OaiIaHbICBIH KYIISHTII, OKyIIbLIap-
JIBIH TIOHT€ JETeH KBI3bIFYIIBUIBIFBIH aPTTHIPAIBL.

KopbITbIHABI

byn 3eprreyne STEM 0Oinim Oepyne marema-
THKa cal0arblHAa TUQPIBIK TEXHOJOTHSIIAPMEH
KIpIKTIpin KOJJaHYJBIH THIMILIITT KapacThIPbLI-
abl. OxcnepumenT HoTwxenepi PhET Simulation,
GeoGebra, Desmos xone Excel cusakTel Kypai-
JIapael TaiganaHy OKYIIBUIAPIBIH aKaJIeMUSITBIK
JKETICTIKTepiH apTThIpyFa OH BIKIANl €TETiHIH Kop-
ceTTi. Atam alTKaH/a, PKCIEPUMEHTTIK TomlTa Oi-
JIiM cartackIHbIH opTa ecerreH 15-16 % eckeni Oaii-
KaJIJIbI J)KoHe t-TecT HoTmxkenepi OoitpiHmIa p < 0,05
JEHrefiH/Ie CTAaTUCTUKAIBIK MOH/II alibIPMaIIbLIBIK
AHBIKTAJJIBL.

CoHBIMEH KaTap, OKYIIBIIAPABIH 3epTTEYIIi-
JIK JarAablIapbl, MOJICNbICY Kalimerrepi, Jepek-
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Tepai Tajaaay OINIKTINIri, MAaTEeMAaTHKAIbIK JKOHE
(U3UKANBIK ~ 3aHABUIBIKTApIbl  OalJIaHBICTBIpa
Oinmyi aWtapnbeikTail naMpeiabl. [udpasix TexHO-
JOTHSIAP/IBI JKYHEei KOJNJaHy OJap/AblH JIOTHKa-
JBIK OWJIAyBIH, TOITA XYMBIC ICTEYiH KOHE KOM-
MYHUKATUBTIK JIaFbUIaPbIH HBIFAUTTHL. 3€pPTTEY
notwxkenepi STEM TocimiH gocTypili OKBITYFa
KaparaHjaa aHaFypJbIM THIMJI €KeHIH pacTalIbl.
Byn Ttocin Tek OinmiM camachlH apTTHIPHIT KaHa
KO¥Mal, OKyIIbIIAPBIH ITOHTE KBI3BIFYIIBUIBIFBIH
KYIIEUTIN, 3aMaHayd MUQPIBIK OpTajga IIbIFap-
MAaIIbUTBIKIIEH KYMBIC iICTeYiHE JKaFall xKacanIbl.
Ocepunaiima, STEM neH nu@piblK TEXHOIOTHS-
nmapasl yinecripe Kongany Kaszakcranmgarsl 0irim
Oepyi )KaHFBIPTYIBIH CTPATETUSIIBIK OAFBITHI pe-
TiH/Ie KapacThIPBUTYHI THIC.

Kapxblianabipy

byn 3eprrey aBTOpiapabiH €3 KapakaThIMEH
JKYPTi3ii.
AurFpIc Oinaipy

3epTTey 3KCIepUMEHTiI AJIMaThl KalaChIHIAAFbI
Ne202 mekren-ruMmHazuscel skoHe Nel59 bI. An-
THIHCAPUH aTBIHAAFbl THMHA3USACHIH]IA JKYpri3iire-
HiHE Opaii, aTaJIMBII MEKEMeIepre aTFbICHIMBI3/IBI
oimmipemis.

Myaaenep KaKThIFbICHI

ABTopnap Oyn 3epTTeyre KaTbICThl CIIKAH/AM
MYJIIeNIep KaKTHIFBICHI )KOK, €KeHIH MaiMIEHIi.
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CTYAEHTTEPAI X)XACAHADbI MHTEAAEKT APKbIAbDI
ATbIALUBIHLIA-KA3AKLUA AYAAPMA EPEKLLIEAIKTEPIH
TAAAAYTA YUPETY

ByA FbiAbIMM 3epTTey Makaaacbl 6oAallak, ayAapmallblAapFa >KacaHAbl MHTEAAEKT apKblAbl aFblA-
LIbIHWA-KA3aKlla aAAbIH aAa ayAapbiAFaH Kepkem 9Ae6M LiblFapMaHbl CbiH TyPFbICbIHAH TaAAar Yit-
peTyre OarblTTaAFaH. 3epTTeyAiH MakcaTbl — CTYAEHTTEPAI >KacaHAbl MHTEAAEKT KypaAAapbIH Maii-
AAAaHa OTbIPbIM, ayAAPMaAapAbl aFbIALLbIHLLIA-KA3aK A TAaAAQYFa OKbITY SAICTEMECIH 83ipAey >KoHe
TEOPUSIAbIK, Heridaey. 3epTTeyAiH Herisri MiHAeTTepi CTYAEHTTEPAIH KbI3bIFYLIbIAbIKTAPbIH apTTbIpy
MaKCaTbIHAQ >KaCaHAbl MHTEAAEKTIHIH Ka3ak, TIAIHAE YCbIHbIAFAH KOPKEM TYbIHABICBIH AYpbIC Oaraay,
>KaCaHAbl MHTEAAEKT OHIMiHEe CbiH K636eH Kapay, ayAapMa KaTeAepiH aHbIKTay, OHbl KO >KOAAAPbIH
TYCIHAIPIN TaAAQy >KeHe ABAEAAEY, ayAdpMa CamnacbiHbIH XKOFapbl AEHreliHAE CakTaAyblH KaAaraAay,
CMHTETMKaAbIK, XK KOHTEHTIH Oi eAeriHeH eTKi3y, »KacaHAbl MHTEAAEKT ayAapmacbiHa 100% ceHbey-
Al ynpety, XKW ayaapMmacbiHbiH, PacTbIFbIH TEKCEPY, KOPKEMAIK KYPAAAAPMEH AYPbIC 6HAEATEHAIMH
Tekcepyre OarbiTTaaraH. COHAAM-aK, OKYy YAEPICiHAE CTYAEHTTEp KacaHAbl MHTEAAEKT OHIMAEPIH CbiH
TYPFbICbIHAH CapaAar, ayAapMa Ky3bIPETTIAIriH AaMbITbIM, MPO3aAbIK, MOTIHAI MHTEpNpeTaumsAay Kabi-
AETTEpPiH KaAbINTaCTbipaAbl. KyprisiAreH taaaay kesiHae GipHelle Kapama-KanilbIAbIKTap TybIHAAFaH-
AbIKTaH, OAaPAbI KOO AbIH €H TUIMAT XXOAAAPbI YCbIHBIAAbL. 3€PTTEY dAICTEMECI FBIABIMM BAEBMETTEPA]
TanAayFa, TynHycka MeH XXM ycbiHFaH ayaapMaAapAbl CAaAbICTbIPMAAbl TAaAAQYFa, CayaAHama >KYprisy
>koHe BakplAay 9AiCTepiHe Heri3peAreH. DKCMepUMEHT apaAac dAIC apKblAbl >Ky3ere acKaHAbIKTaH,
OHbIH, KATbICYLLbIAAPbI €PiKTi TaHAAM aAAbIHAbIL. TaXipnMOeAiK-NneAarorMkabik, XXymbicka AOblAai xaH
atbiHAaFbl Kasak, xaAblkapaAblK KATbIHACTap >KOHE BAeM TIAAEpi YHMBEPCUTETIHIH 3-KypcbiHaH 50
CTYAEHT KaTbICTbl. ToXXipnOEeAiK-NeAarormkaAblK, KYMbIC Y KE3eHHEeH TypAbl. DKCMEepUMEHTTe Ka-
ThICYLUbIAAPAbBIH ayAdapMa Ky3bIPeTTIAIr XKacaHAbl MHTEAAEKT 6HIMAEpiHe CblH TYPFbICbIHAH KapayAbl
YAPETY apKbIAbl KAAbINTACTbIpyFa GOAATbIHbI aHbIKTaAAbl. XKyprisiareH Taaaay XXM ayaapmanapbiHa
CbIHWM TAAAQY >Kacay CTYAEHTTEPAIH ayAapMa KY3bIPETTIAINIHIH AaMybIHa bIKMaA eTeTiHAIFNH KepceTTi.
3epTTeyAiH KYHABIAbIFbI OHbIH LMMPAbIK, TpaHCOopMaums >KaFaanbiHAQ KOPKEM ayAapMaHbl OKbITY
dAICTEMECIH AaMbITyFa >kaHe BiAiM Gepy npoueciHAe >KacaHAbl MHTEAAEKTIHI KOAAQHYAbIH LIEri MeH
MYMKIHAIKTEPiIHE KOCKAH YAECIMEH aHbIKTaAaAbl. AAbIHFAH HOTUXKEAEPAIH TaXXipnbeAik MaHbI3AbIAbI-
fbIH afblALLbIHIIA-KA3aK LA GarbiTTa XXYMbIC aTKapaTbiH GoAallak, Kacibn ayAapmalibiAapAbl AasipAay
YWiH oKy GarAapAamasapblH, NpakTUKaAblK cabakTap MeH Oararay MaTeprasAapbiH 93ipAey KesiHae
naMaasaHyra 60AaAbl.

Ty#iH ce3aep: >kacaHAbI MHTEAAEKT, BoAallak, ayaapmatubl, CbiHu Taaaay, XXM eHiMaepi, ayaapma
KY3bIPETTIAIri.
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Training Students to Analyze the Features
of English-Kazakh Translation through Artificial Intelligence

This scientific research explores training of future translators to critically analyze English-Kazakh
translations through artificial intelligence. The aim of the study is to develop and theoretically substanti-
ate a methodical research for teaching students to analyze English-Kazakh translations through Al tools.
The main objectives of the study are to correctly evaluate stylistic devices of Al translation presented
in Kazakh language in order to increase the interest of students, to critically analyze the artificial intel-
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ligence product, to identify translation errors, to explain and prove ways to eliminate them, to provide
a high-quality translation, to evaluate Al content, to teach students not to trust Al translation 100%, to
check the accuracy of Al translation, to check the correctness of Al translation, to check the correctness
of stylistic devices. In addition, in the learning process, students critically differentiate artificial intelli-
gence products, form translation competence and develop the ability to interpret prose texts. The most
effective ways proposed to eliminate several contradictions that were found during the analysis. The me-
thodical research is based on the analysis of scientific literature, comparative analysis of the original and
translations proposed by Al, methods of conducting surveys and observation. Since the experiment was
conducted through a mixed method, its participants selected as a simple random sample. The pedagogi-
cal experimental study involved 50 third-year students of Kazakh Ablai Khan University of International
Relations and World Languages. The pedagogical experimental study consisted of three stages. In the
experiment, it was found that the translation competence of the participants could be formed by criti-
cally analyzing artificial intelligence products. The conducted analysis showed that critical analysis of Al
translations contributes to the formation of translation competence of students. The value of the study is
determined by its contribution to the development of the methodical research for teaching literary trans-
lation in the context of digital transformation and unlimiting the scopes of using artificial intelligence in
the educational process. The obtained practical significance of the results can be used when developing
training programs, practical classes and the assessment materials for the training of future English-Kazakh
professional translators.

Keywords: artificial intelligence, future translator, critical analysis, Al products, translation compe-
tence.
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O6yueHne CTYAEHTOB aHaAM3Yy 0COBEHHOCTEN
AHIA0-Ka3axCKOro nepeBoAa € NMOMOLLbIO UCKYCCTBEHHOTO MHTEAAEKTA

AaHHOe uccaep0oBaHME MOCBSILLEHO 00yUeHMio BYAYLLIMX NMEPEBOAUMKOB KPUTUUECKOMY aHaAM3Y
QHIAO-Ka3axCKMX MePEBOAOB C MOMOLLIbIO MCKYCCTBEHHOIO MHTEAAEKTA. LleAbio McCAeAOBaHMS 9BASET-
csl pazpaboTka 1 TeopeTnUeckoe 060CHOBAHME METOAMYECKOrO MCCAEAOBAHUS AASL OOYUEHMS CTYAEH-
TOB aHaAM3y aHIAO-Ka3axCKMX MepPeBOAOB C MOMOLLbIO MHCTPYMEHTOB MCKYCCTBEHHOIO MHTEAAEKTA.
OCHOBHbIMM 3aAa4aMM UCCAEAOBAHWS SIBASIIOTCS MPaBMAbHAs OLLEHKA CTUAMCTUYECKMX NPUEMOB nepe-
BOAQ C MCMOAb30BaHMEM MCKYCCTBEHHOIO MHTEAAEKTA, MPEACTABAEHHbIX Ha Ka3aXCKOM $3blKe, C LIeAbIO
MOBbILLEHWS] MHTEPECA CTYAEHTOB, KPUTUUECKMIA aHAaAM3 MPOAYKTA MCKYCCTBEHHOIO MHTEAAEKTA, BblsiB-
AeHue olwmnbok nepeBoad, 06bsicHeHne 1 060CHOBaHME CMOCOOOB UX YCTpaHeHus, obecrneveHme Kaye-
CTBEHHOr O NMepeBoAQ, oLieHka KoHTeHTa M, uTobbl HayunTb CTYAEHTOB He AOBepsITh nepeoAy MM Ha
100%, npoBepaTb TOUHOCTb NepeBoaa M, npoBepaTb KOppekTHOCTb nepesoaa MW, npoBepsTb npa-
BUABHOCTb CTUAMCTUYECKMX NpremMoB. Kpome Toro, B npouecce obyyeHusi CTyAeHTbl KpUTUYeCku And-
hbepeHUMpYIOT NPOAYKTblI MCKYCCTBEHHOIO MHTEAAEKTa, (hOPMUPYIOT MEepPeBOAYECKYIO KOMMETEHLMIO
M Pa3BMBAIOT YMEHME MHTEPNPETUPOBATHL Npo3anyeckue TekCTbl. [pearoeHbl Harboaee achheKTUB-
Hble CMOCOObI YCTPaHEHMsl HECKOAbKMX MPOTUBOPEUMiA, KOTOPble OblAM OGHAPY>KEHbI B XOAE aHaAM3a.
MeToamnueckoe NCCAeAOBaHME OCHOBAHO Ha aHAAM3€ HayUHOWM AMTepaTypbl, CDaBHUTEAbHOM aHaAM3e
OpUIrMHAAQ 1 MEPEBOAOB, MPEAAOXKEHHBIX Al, METOAAX NMPOBEAEHMS ONMPOCOB U HabAOAEeHMS. [TOCKOAb-
Ky 3KCMEepyMEHT MPOBOAMACS CMELLAHHbIM METOAOM, ero YYacTHWMKM OblAM OTOOpaHbl MO CAYYaRHOW
BblGOpKe. B onbiTHO-Neaarornueckoi pabote npuHaam ydactue 50 cryaeHToB 3 kypca KasYMOuMS.
OnbITHO-Neaarormyeckas pabora CocTosiaa U3 Tpex 3TanoB. bbIAO yCTAaHOBAEHO, UTO nepeBoAvecKas
KOMIMETEHLIMS YYACTHUKOB MOXET OblTb ChOPMMPOBaHA MyTEM KPUTUUYECKOrO aHaAM3a MPOAYKTOB UC-
KYCCTBEHHOIrO MHTEAAeKTa. [TpOBEAEHHbIN aHAaAM3 MOKa3aA, UTO KPUTMYECKMIA aHaAM3 MepeBOAOB C
MCMOAb30BaHMEM MCKYCCTBEHHOIO MHTEAAEKTA CMOCOOCTBYET (DOPMMPOBAHMIO MEPEBOAUYECKON KOMIe-
TEHLMN CTYAEHTOB. LIEHHOCTb MCCAEAOBAHUS OMPEAEASETCS €ro BKAQAOM B Pa3BUTHE METOAMYECKMX
pa3paboTok Mo 06yUEHUIO XYAOXKECTBEHHOMY MEPEBOAY B YCAOBMSX LMPOBOI TpaHcopmaumm m
pacLUMPEeHns MacluTaboB MCMOAb30BaHMS UCKYCCTBEHHOIO MHTEAAEKTA B 0OPAa30BaTEAbHOM MpPOLEeC-
ce. lNpakTnyeckasl 3HAUMMOCTb PE3YAbTATOB: METOAMKA MOXET ObITh MCMOAb30BaHa npu paspaboTke
yue6HbIX MPOrPaMM, MPAKTUYECKMX 3AHATUI U OLLEHOUHbIX MAaTEPUAAOB AASI TOATOTOBKM BYAYLLMX MPO-
(hecCMOHaAbHbBIX MEPEBOAUMKOB C aHFAMIACKOrO Ha Ka3axCKMM.

KAtoueBble CAOBa: MCKYCCTBEHHbIA MHTEAAEKT, OYAYLIMIA NEPEBOAYUMK, KPUTUUECKMI aHAAU3, MPO-
AYKTbl I, nepeBoaYeckmne KOMMeTeHLMM.
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CryneHTTep/i *acaH bl HHTEIUICKT apKbUIbl aFbUIIIBIHINA-Ka3aKIIa ayJjapMa epeKIIeliKTepiH Tajiayra yupery

Kipicme

Binim Oepy canacbiHa jKacaHAbl WHTEJIICKTiHI
(Al) maTerpamusutay Oyrinae »xahaHmbIK JeHTEH-
JIeTi MaHBI3JIbl 3ePTTEY HBbICAHBIHA AHHAJIBII OTHIP.
XKorape! oKy opeiHAapbiHaa Al nrenriMaepid THIM-
Il eHrizy — OKIMIIUIK Oackapy, OKBITY Camachl,
OlTiM anmymIsIIapAsl KOJAAY JKOHE aKaIeMHESIIBIK
yAepicTepal OHTaIaHABIPYy OaFbIThIHIA KEHIHCH
KoimanbuTyia. COHFBI KbUIIAPHl FEUIBIM CalachIH-
J1a JKOFaphl OiTiM Oepy KemOacHIbUIBIFBIHAA KOJ-
nanbiiaTeid XKW TeXHONOrusIaphl Typaibl 3epTTey
KapHUsUTaHBIMIAPBIHBIH ayapMa cajaiapbiHaa KO-
JaHBLTYBI kuinenin 6apansl (Crocaro, 2025). MyH-
Jaii )KyHeNeHIiplIreH KaHa Tocii OiniM Oepy KeHic-
TITIHJIE JKacaH/Ibl UHTEJUICKTIHI THIMJII Maligaiany
YIIiH JKaHa dJIiICHAMAIIBIK HETi3 KOJIJaHyIbl Tajar
ereni. Enimizae agam3ar oiiyian Tankad UHHOBALUAS
KYpaJbIHBIH OiniM Oepy cajacblHa TepeHJen eHyi
JKacaHIbl MHTEJUICKTIHIH OapJIbIK MYMKIHIIKTEpiH
JKaH-)KaKThI MalijajlaHyFa XoHe OL1IM 3KOHOMHKa-
CBIHBIH JITaMybIHa *aHa ceprin Oepexni (/laiibipOe-
KoB, 2022).

COHFbI OHXBUIJIBIKTA YKACAH bl HHTEJUICKT TEX-
HOJIOTHSAJIApBl OMIPJIiH aKpIpamac Oellirine aiHai-
FaHABIKTaH, Ke3 KenreH agaMuabH JKM eHiMIepiHiH
KaHai aa Oip Kypjesi cypakTapra jkayar OepyiHe,
TanchlpMaliap/bl KbUIIaM OpPBIHIAYbIHA, MOTIHJI
reHeparysiay KaOlleTTepiHiH KbIIIaM Ky3ere acy
MYMKIHJIKTepiHE, OHBIH >KOFapbhl WHTEIUICKTYaJ/IbI
opekertepine 100 maitp3 cenyine coiikec KU-miH
KaTelecy MYMKIHIIKTEpl eJeyci3 KajbIll JKaThIp.
Conbiy immage XXOO okuteiH cryaentrep KU
OHIMJIEPIH «KaTeCi3 Kypa» peTiHae KaObUIIai b,
Jereamen, kagmai ma 6ip Al Mozaenm BIKTHMAaIIBI-
JIBIKKA HETI3JICJITCH/IIKTEH, OJ1 YChIHFAaH MaTepHhall-
nap (aymapmanap, CUHTETUKAIbIK MOTiHIAEp) (ak-
TUTIK TYPFBIIA 971 O0NIMaybhl MYMKIH JKOHE OHBIH
KaTeJIIKKe JKO0J1 0epyi — KaJIbITThI JKaF1ak.

KU marepuangapeiaa 100 naiipl3 ceHIMMEH Ka-
pPalTBIH CTYIEHTTEP/AIH CBHIHU Oiyaii KabimeTi KyH
cailblH TOMEH/ICHTIHIHE KO3 XKeTKi3yre 0omaabl. Cou
ceOemnTi OyJ 3epTTEyIiH €H Heri3ri MinaerTepi — 60-
NamaK ayjaapManibuIapblH aKmapaTThl KaObuiiay,
colikec ce3lepai i3lley, KOPBITBIHIBI Kacay, 63
OeTiHeH i37ey, KaHmad na Oip akmapaTThl Tajinuay,
CHHTE3/Icy, ayJapMalapiblH TypajblFbIH TEKce-
Py, aBTOp CTHIIIH CaKTay, TaBTOJOTHSHBI KO0, O
YFBIMBIH ©3T€pTETiH co3aepai Taby >koHe T.0. OCh
CHSIKTBI JIAFJIbUIAP]IbI KAJTBIITACTBIPY OOJBIN TaObI-
nmanel. Ochl MakcaTTa ayAapMalibuiapibl Kocion
JaipIHIay OapbhIChIHIA Ke3 KEIITeH aylapMara ChIHH
Tangay ’acayabl YHPETy eTe MaHbI3JIbl €KeHIITiH
eckepy Kaxet. OJ1 Tek ayapMallibIHbIH 631 )KacaraH
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ayJapMmacblHa FaHa eMec, cOHIai-ak Oacka Oipey-
IiH aynapMaceiaa, Al erimaepi meH Typmi QazGPT
cuskTel Al sKyileciHie >KyMbBIC aTKapaTbhlH ILIaT-
(hopMaapbpIH J1a aynapMaliapblHa CBIHH Ke3Kapac-
MeH Kapay eTe MaHbI3bl. bomamak aymapmaribi-
JapAbl ayiapMa carachlH Kajlail Typbic Oaranayibl,
ayJapMma carachlHBIH >KOFapbl JIeHreiine OoJybIH,
TYMHYCKA MOTIHIHJETI OMIBIH ayaapMaaa aybITKBIT
KeTreyi koHe T.0. OCBhl CHSKTBI KaTelmiKTepi 0oi-
IBIpMay YIIiH, OoNamak ayaapMalibiiapra KaHaai
na Oip aymapmara ChIHHM Kapayzbl, Oacka agamuap
KOPMEUTIH KaTejep/i Oailkay/bl, ekl TUIIIH Tpam-
MaTHKAJIBIK epexesiepi MeH TiJI OalIbIKTaPBIH €CKe-
pe OTBIPHII, ayAapbUIATHIH CKIHIII TiATe OHIABIH TY-
PBIC KETKI3UITeHIHE KO3 )KETKi3y YIIIH CHIHH Talaay
JKacayibl YUPETy Jie 0T MaHbI3/IbL.

byn FeuIBIMEU 3epTTEy OaphICHIHAA ayaapMaIlbl
MEH JKacaHJbl MHTEJUIEKT apachIHAarbl e3apa Ka-
pBIM-KaThIHACTAD KapacThIpbUiabl. COHIBIKTAH
3epTTey MaKcaThl — OoJallaK, ayAaapMallbUiapIbIH
aynapMa Ky3bIPETTUIITIH JKacaH/bl WHTEJUICKTIHIH
OHIMIHE ChIH TYPFbIJIa TAIIay apPKBUIBI Kb TACThI-
py xoHe Al xxyifenepiHiH KopkeM MOTIHAEP/I ay/ia-
Py KaOileTiHe ChIHU KO3KapacleH Kaparl, KacaHIbl
MHTEJUICKT OHIMAepiHe Typa cenoeid, Al eHimuepin
CBIHM Taljay ylepicrepiMeH cabaKTacTbIpa OTHI-
peinl Oaranmay Oonbin TaObuTa[bl. TUMIK MaMaH-
JOBIKTap CTYIEHTTEPiHIH ayaapMma Ky3bIPETTUITiH
KaJbITacTelpy Mocenecin Jxycybammea J[.M.
(2020) sxone lapumor b.XK. (2020) kapacTeipraH.
JleMeK, KyY3BIPETTLTIK YFBIMBI — COHFBI JKBUIJApPbI
MeIaroTUKa CaNachlH/Ia TYJIFAHBIH CYOBEKTUIIK To-
KipuOeCiHe epeKIle KOeHUI ayaapy HOTHKECIHJIe
eHnipiain oteipran yreiM (Kynaitbeprenona, 2008).
SIFHU CTYIEHTTEp/iH MPaKTUKAIBIK OPEKeTi apKbl-
JBl alFaH OUTIMAEPIH ©3 eMIipIIiK MOceleNepiH Iie-
mryae kongana anysl (HusizoBa, 2022).

OnedueTKe Moy

Aynapma canachl HapbIK TaJlalTapblHA COMU-
KEC KaH-)KaKThl JaMbIll kaTblp. COHBIH €H Heri3-
rici — jkacaHJbl MHTEICKT TEXHOJIOTHUSUIAPBIHBIH
aynapma cajachlHa eHy MPOIECiHIH KbUTIaM/IaTyHhI.
Bbyn makanana aynapma canaceiabiH JKUW Herizinme
JaMy MYMKIHZIKTepi KapacTeipbuiaabl. On yuris, 6i-
PIHIIIIEH, «ay[apMay YFBIMbIH aHBIKTAIT ATy KaXKeT.
«AynapMmay JIereHimi3 — op TypJli Tijje ceueyi-
JIep apachIHJAFbl TiJapajblK XOHE MOJCHUETapa-
JBIK KapbIM-KaTBIHACTRIH Oip Typi. Coy apKbLIbI
TYIHYCKAIaFbl MOTIHHIH MaFbIHACHI ayaapbliaThiH
MOTIHTe €Ki TUIIIK JIOHEKEPJIKTIH HOTIKECIH/Ie
raHa aymapsuiansl (KapsiMcakora, 2025). An ce3-
JIIH KeH MaFbIHACBIHIA «KY3BIPETTLIIKY YFBIMBI JICTI
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TeK OiLTiM MEH JaF/bl FaHAa eMeC, COHbIMEH Kartap,
TOXIpUOEe, KYHIBUIBIKTAP, JYHUCTAHBIM JKOHE Ta-
OBICTBI KBI3METTIH Keial O0JIbIT Ta0bUIaThIH O0acKa
Jla )KeKe KacueTTepi aiTyra Oonazpl (Bumiasycke-
He, 2009). [lemek, kociOn «ayaapMa Ky3bIpeTTUTIr»
JIeT, ©JICTTe, ayAapMalllblFa 63 MIHACTTEPIH KOCciOu
TYpAE LIelyre MyMKIHIIKTep OepeTin Oiiim, Kaoi-
JIeT TEH JaFbliap KHUBIHTBIFB aiiTbuiaabl (Bum-
Hsayckene, 2009).

An eHJli «MOTiH» YFBIMBIHBIH HE €KCHIH aHBIK-
Tall ajiFal aypeic. «MOTiH» YFBIMBI — CO3 OHEpiHE
HET13/IeJITeH OHIM; TEK aJjaM FaHa Ce3 OHEpiHEe Ka-
0ineTTi ekeHiH eckepy KaxkeT (CmoOHmKOB, 2025).
byn 3eprreyae kepkem ce3 eHEpiHE HETI3ACITCH
MOTIHJIEp 3epTTeiHeTiH Oonanbl. JleMek, Oy Fbi-
JBIMU 3€pPTTEY MaKajachlHJa KOpKeM ayJaapMa He-
Mece d/1e0u aynapma et Oip Tiiaeri KopkeM a1eou
TYBIHBIHBI 0aCKa TUIIH KOPKEM/IIK KypaiapbIHbIH
KOMETIMEH KETKi3y, COJI TYIHYCKaHBIH CTHJIBJIIK
JKOHE KOPKEMIIK EPEKIICITIKTepiH TYITHYCKAIaFbl-
Jaii cakrar Kany ooinsin tadbuiansl (Caynanoexosa,
2015). Jlemek kepkeM ayaapma apKbUIbl Oenrini 6ip
XaIBIKTBIH 97IcOM TYBIHJBICHIH 0acKa XalbIKTap IbIH
Jla CyChIHIAl anmybl. AJl MallMHAIBIK, ayJapMa TeK
TEXHHUKAIIBIK KypaJj FaHa eMec, 9/1e0u ay1apMajiarbl
KOCIOM KY3BIPETTUTIKTI KaJBITITACTBIPYIBIH OJIiCTe-
MEJTiK HeTi31 peTiHjie KapacThIPbLTYbl MyMKiH. SIFHH,
KoCiOM ayrapMaliibl TeK canalibl ayaphIl KaHa KO-
Mai, KakeT 00J1ca, JKYMBIC OepyYIIiHiH TalanTapbliHa
colikec MaIIMHAJIBIK ayJapMaHbl HEri3re ajibll Ta
aynapysl MinzaetTi (Ilerposa, 2023).

Kasipri Timmik Momenbaep, MBICATbI, HEHPOH-
IBIK, KyliemeH xymbic kacaiitbiH ChatGPT, kep-
KeM IIblFapManap (hopManapelH KepeMeT ayAaphiil
KaHa KOWMaii, oapaslH 6acka Oip TLIIe TYmHYCKa-
JIaFbIIall YCbIHA aly KaOuIeTi epekiie 0oJIbin TaObl-
nanel (Onbxamuc, 2023). Anaiina, 6ipaeit cypaynap
KOWBUIFaH JKaFiaiia J1a, MOJCIbIIH BIKTUMAIJIBIK
HeTi3iHe OalTaHBICTBI Op TYPJI ayJapMa HyCKanapbl
naiina 6omysl MmymkiH (Kapaban, 2024).

Cloud.ru peceitmik OyiITKa HETI3ACITEH IIPO-
Baiijiepiep KOH(EPEHIHUSACHIHBIH KAThICYIIBLIAPHI
alTKaHJapbIH HETi3Te ajla OTBIPHIN, HEHPOHIBIK Ma-
NIMHABIK, ay1apMa CalachbIHbIH )KaKCapFaHbIH, OTE
carasbl OOJIBINT KETKEeHiH OaiikayFa Oonasl (AcoHO-
Ba, 2024). CnoonukoB B.B. (2025) 3eprreymricine
colikec, AconoBa O.B.(2024) 3eprreymriciHiH ailT-
KaHJapbelHa Kemicyre Typa keneni. LIbiHbIMEH IIe
HEHPOH/IBIK ayJJapMaHbIH 631 OYphIHFbIFa KaparaH-
Ja anjpexaiaa xakcapapl. CoHa 1a, )KacaHibl UH-
TEJUISKTIHIH KaHIIAIBIKTBI jKaKcapyblHA Kapamac-
TaH, OJI K9ciOM aygapManibl ayJapraH ayJapMajian
JKakcapraH jKOK. COHIIBIKTaH 3epTTeyIIIepIiH i
Jie MalIMHAJIBIK ayJ1apMa KaTeliKTepiH THIIOJOTHS-

JayFa Kel KeHUT 0eJeTiHi Ke3/IeHCOK eMec eKeHIi-
TiH eCKepTei.

CoHFBI XbULIAPHI Kacan bl HHTEUIeKTiHI (YKI)
OimiM Oepy canacblHa €HTi3y OOWBIHINA ayKbIMIIbI
3eprreynep xyprizinyzae. KM rexnomnorusiapsr — 0i-
M Oepy YHBIMAAPBIHBIH OKIMIILTIK YIEpiCTEpiH,
OKBITY SIiCTeMeJIepiH KOHE MeJarOruKaJbIK THIM-
IiumikTi TyOereini esrepreTiH aneyerke ue. Omap-
JIbIH 3epTTeyiHje BeO-miardopmarnap, aBTOMaTTaH-
IBIpbUTFaH Oaranay xKylenepi, oKy-OarjapiaaMalibik
poOOTTap KOHE CaHJIBIK ACCHCTEHTTEDP apKbLIbI Te-
JIarorTap/IbIH dKYMBICTAPbIH OHTAMIaHABIPY JKOJI1a-
pst Kapacteipbutrad (JIun & Yen, 2020). byn OarbiT
Al TexHONOTHSITAPBIH THIMI MaiAanaHy apKbUIbI
OoJamak ayjapmaliibuiapra THiMai OimiM Oepy ca-
MachIH apTTBIPYFa MYMKIH/IK OepeTiHiH KopceTei.

Marepuanjiap MeH aicTep

By FeutbiME MakamaHbl ka3y OapbhICHIHAA YII-
KEH KYMBICTAP aTKapbUIAbl. DKCIEPUMEHTTIK FbI-
JTBIMU 3€PTTEy JKYMBICHI AOBUIall XaH aThIHIAFBI
Kazak xanblkapaiblK KaTbIHACTap JKOHE 9JIeM Tijl-
Jepl YHUBEpPCHTETIHIIE 3-Kypc CTYACHTTEpi apa-
chiHAa Kyprizinmi. JKaimel cryneHTTep Oakpliay
TOOBI MEH SKCIEPUMEHTTIK TOII CHSAKTHI €Ki TOIKa
Oeuinai. OpOip TonTa 25 cTyaeHTTeH Oombl. bap-
JIBIK, KATBICYIIBUIAP MAaKCATThI TaHJAY TOCLII PETiH-
Jie IpiKTemin anmblHAbl. SIFHU OapibIK KaThICYIIbI-
JapJiblH aFbUIIIBIH TUTIHEH OuliM jgeHreii B1-B2
JeHrenepingae Oomaapl. DKCIEPUMEHT OachiHIa
OaxpuIay TOOBI MEH SKCTIEPUMEHTTIK TOTIKA aJIJIbIH
ana JadblHIANFaH OypbhIHHAH Oap MaTepuaiiap
YCBIHBUIABI. OpOip TON KaTHICYMIBUIAPBIHBIH Oi1iM
JIEHreiil aHBIKTAJBII, OJapiAblH OOlBIHAA aymapma
KY3BIPETTUTIN KaHIIAJIBIKTBI KaJIbINTACKAH IBIFbIH
aHBIKTAy MaKCaThIH/a 3KCICPUMEHT YIIIH aJIJ{bIH
aja MalbIHJaFaH TarchkIpMaiap JKyhHeci YCBIHBLI-
JIbl. DKCHEPUMEHTTIK 3epTTEeYIH MaKcaThl KaTbl-
CYIIBIIAP/IBIH KOPKEM 9J1cOU NIbIFapMaliap/ibl kKa-
CaH/bl MHTEJUIEKT apKbUIbl KAHIIAJIBIKTHI ayaapa
AJIaThIH/IBIFBIH JKOHE YKACaH (bl MHTEJUICKT YChIHFaH
KOpKEeM 9/1e0H XKaHparbl TYBIHIbUIAPIAH ayaapMa
Katenepin a0y, Al eHiMaepiHe CHIHM TYpPFBIIA Ka-
pam, ChIHU Tajay ’Kacayabl yiipeTy 0oubln Tadbuia-
THIH €/li. FBUTBIMU 3epTTey *KYMBICHIHBIH MaKCAThIH
HETi3re ajia OTHIPHII, 3ePTTeY MaTepHasiapbl peTiH-
JIe KaThICYIIIbUIAPFA TalChIpMaMeH KOpPKEeM dJe0u
*aHpaarel AHTyaH e CeHT-DK310IepH kKa3ylbIChI-
HbIH 1942-1943 xbuinapbl »ka3bUIbII KapHUsJIaHFaH
«Kimkenraii xaH3ajga» Jell atajaTbhlH TYBIHIBICHI
TAHJAJBIN ANBIHIBL. 3epTTEY/iH MaKcaThl PETiHIC
«Kimkenraii xaH3aga» JeN aTalaThIH XWUKasTTHIH
aynapmaiibl Katpun Byj yCbIHFaH aFbUIIIBIH Ti-
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minzeri aygapmacel, 2025 sxpuiebl K. KoHaeBTHIH
Ka3ak TUTiHAe ycbiHFaH aymapmackl MeH QazGPT
Al xyiieci apKbUIbl aFbUIIIBIH TUTIHEH Ka3aK TiTiHEe
YCBIHBUIFaH ayJapMajiapblHa CTYACHTTEPJIH CHIHH
Ke30eH Kaparl, ChIHH Tajjiay jkacayJsl yipery 0o-
el TabbLIaabl. Cebebi Oy TybIHABI Oaianap oje-
OueriHe KaTaThbiH (PUIOCOPUSIIBIK KUSII-FayKaNbII
epTeri HeMece aJIeTOPHSUTBIK XUKAsUTBIK epTeri 00-
JIBIIT TAOBLIABL.

FoutbiMu  3epTTey IKYMBICHIHBIH TEOPUSUIIBIK
BIIiCI peTiH/e KOpKeM ay/apMa MeIarorukachl MeH
JKacaH/Ibl MHTEJUICKT TaKbIPHIOBIHIA FHUIBIMH €H-
oextepre mony skacanbi, NMT (Neural Machine
Translation) MomemiHiH MYMKIHIIKTEpiHE CajbIC-
THIPMAJIBI TaJ/Iay JKacabl. AJl SMIIUPUKAIIBIK, 9J1iC
peTiH/Ie KepKeM KaHPAaFbl ayJapMa carachlH Oara-
Jlay MakcaTbIHJa capanTaMaiblK Talay >Kacalljibl.
Conpaii-ak KepkeM dJ1eOu aynapMaHbIH KaHPIBIK,
KOHE CTWIMCTHKAIBIK KaTelepiH JKIKTey YIIiH
JKAHPIIBIK, KOHTEHT-TAIIay YHBIMAACTHIPBUTIBI. Co-
HBIH HOTHIKECIHJIC KaTeJep THIIOJOTHSICHI JaibIH-
nanapl. [legarorukanblk SKCIIEPUMEHTTIH HOTHXKE-
CiH IypBIC IIBIFApy MaKCaThIHJA OapiIbIK MOTIHIED
Al ennipinren QazGPT xyiieciMeH ayaapbuibl.

DKCIEpUMEHT asChlHIa OepiireH OapibIK JKaT-
THIFYJIAPJBI OPBIHIAY YIIH Oenrim Oip mmatdop-
Mayap TaHJAIBI alblHABL. MaceneH, >KacaH[bl
VHTEIICKTIMEH aFbUIIIBIH TUTIHEH Ka3ak TUTiHE ay-
nmapy yurie QazGPT BeO-mopTanbl TaHIaIbIHCA, Al
IKCIIEPUMEHT KaTBICYIIBUIAPBIHBIH OUTIMIH ChIHAY
ywin Kahoot BeO-caifTel, CTyA€HTTEPMEH KapbIM-
KaThIHAC Jkacay MakcaTeiHa Microsoft Times nen
Miro Oarmapiiamanapbl, ajl COHbIHIA OapJibIK Ka-
THICYIIBUIAPABIH SKCIPUMEHTTIK JKYMBIC, Oeplirexn
KATTBIFYJIAp KAWJIbl, KAIBITACTBIPHUIBINT KATKAH
aynapma Kysbipertiniri, QazGPT sxacaHjsl uHTEIN-

1-kecTe

JIeKTici Typanbl Kepi mikipaepai amy ymin Monkey
Survey BeO-caiiThl TaHIAIBIIT ATBIH/IBI.

Byrinri KyHre neiin Oipuiama 3eprreyniep Kyp-
riz3inni. CoOHBIH iMIiHAE Ka3aK TiTIMEH JKYMBIC XKa-
cayJa kac raneimaap, kedinece, QazGPT mnardop-
MAachIH KoJiiaHFaHabl kel kepeni. Ce6edi QazGPT
Be0-CalThl JIYHHEKY31 OOWBIHINIA €H KEH TapallFaH
opi te3 mambriran ChatGPT mmardopmanapsr crsk-
Thl Oipaed >kymbic kacaiabl. QazGPT eHimi eH
anramr pet 2023 xbunan Oactan Kaszakcran enin-
ne ChatGPT mrardopmachkIHBIH Ka3aKyd aHAJIOTBI
pETiH/IE KaHa )KaCaH bl UHTCIJICKT PETIH/IC KYMBIC
skacanbl. O jkacaHbl UHTEIUICKTIHIH aBTOpPhI AJl-
IINC KOMIIAaHUSACHIHBIH Kbi3MeTKepi Omkac Cyneit-
MeHOB 2023 KbUTbI Ka3aK XaJKbl YIIIH apHaWbl Ja-
HerHgaiapl. XKaHa mnatdopma OonFaHIBIKTaH, Oy
YKacaHJIbl MHTEJUIEKT asIChIHA YKaHa 3epTTeyIIep aiii
JKacaJIMaFaH IbIKTaH, YChIHBUIBII OTBIPFAH 3EPTTEY
JKYMBICHI KOTITETSH JKaHATBIKTAP/IbI YCHIHAJIBI.

Ochl 3epTTeyNiH MaTepHalAapbl MaIlWHAIBIK
aynapma sKyiesepiHe, COHBIH ilIiHJE HEWPOHIBIK
JKelliiepre Heri3fenreH >Kyhenepni naiiganaHyra
OallJTaHBICTBI KOIITEI'eH MOceeNepai KapacThIpa-
TBIH FBUIBIMK eHOekTepre OarbiTTanraH (CmoOHU-
koB, 2025). Tangay emiciHiH KeMeTiMeH ayjaapma-
IIBUTAPABIH KOCiOM OfTayblHA YKAaCaHIbl MHTEIJUICKT
KyHenepiHiH ocepiHiH Heri3ri KepiHicTepi aHbIKTa-
JaJIbI.

Hoarmoxkesiep MeH TaJKbLIAY

JKannpl skcniepuMeHT 3 KE3eHHEH Kypasiajbl.
BipiHmi ke3eH — JAMAarHOCTUKANIBIK Ke3eH. byn ke-
3€HJE €Ki TONTHIH Ja OuIiM JCHIeHIH aHBIKTay
6omnnel. Jlemek, Oy ke3eHae 9pOip KaThICYIIBIHBIH
o3iHIK OUTIM JIeHreii aHbIKTa b (1-KecTe).

Bacmankul kezenoe baxvinay sicone sKcnepumeHmmix mon cmyoeHmmepiniy Kopcemxiumepin aHblKmay

Kourenuiine Bakpuiay ToObI | DKCIIEpUMEHTTIK TOII
prepHER (%) (%)
1 | KaHpAbIK-CTUINCTUKATBIK KaTeaep 30 31
) Penaxuunsinaynars! co3aep/aiH KOJIIaHBLTy TOPTiIOl MEH perTi (Co3 KaiiTaiay, 28 27
IUICOHA3M, TaBTOJIOT )
Kepkem MOTIHHIH ICTETHKAIIBIK aKIapaTThUIBIFBIH MOHEPIISY KYpPallaapbIHbIH
3 | cakranysl (TeHeysep, snuTeTTep, MeTadopanap, HpOHHUs, AUAICKTUIMIED, 40 39
HEOJIOTU3M/IEP, CO3/IIH KOITMaFbIHAIBIFbI )KOHE T.0.)
KepkeM aynapmaarbl TpaHCHOPMALMSIIBIK THIIONOTUSCHIHBIH ayl1apblUTybl
4 | (Jlekcuka-rpaMMaTHKAIBIK TpaHCHOPMAIIHs, CHHTAKCUCTIK TpaHchopMmanus, 35 35
CEMaHTHKAJIBIK TpaHCHOpMAaIIs)

Jlepexxeos/Eckepmne: bepineen kecmeni mamepuanoaposbt manoay He2izinoe agmopiap Kypacmoipean.
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Bakpuiay ToObI MEH SKCIIEPUMEHTTIK TOIT KaThI-
CYNIBUTAPBIHBIH TUAaTHOCTUKANIBIK Ke3eHAe OepreH

1-cyper

KU aynapmanapsl xaiiblHia OW-MiKipiepin Keieci
cypetrTeH kepyre 6omansl (1-cyper).

Bakvinay mobul men sxcnepumenmmix mon KamulCyubliapbiHbll OUAZHOCMUKAIbIK Kezenoe bepeen KU ayoapmanaper scativinoa

ou-nixipnepi

TyciHIKTEME: #OK,

AN aygapMacblHOa KaTenep Kern. A}-’ﬂa:] Ma MafaH yHafaH *KOk,

AFbINWbIH TiNIHEH Ka3ak TiniHe *akcbl aygapoinFad. Tek bip-eki
*epiHFaHa Ty3eTepeqim

AFbINLWbIH TiNIHEH Ka3ak TiNiHe eTe canansl aygapbinFad. Kate
mMyngemxok. XM eniMine 100 naibiz ceHeMiH

AW aypapmMaceiMeHiH aygapMaMHaH angerkanna xaKkcobl
aypapbinFan. KW aynapmaceiHa 75 nafbia ceHeMiH

Aypapmamarad yHagbl. ELubip kaTe kepin TypraH »oKMbiH.
Oerenmen, XK aynapmaceiHa 50 nafbia ceHeMiH

MW kazakTiniHe eTe xoFapbl canaga aygapaibl ekeHd. Aygapma
ew eHaoeyaikaxeternengl. Conga ga KW enimine 25 naibis...

0

@ 3KcnepuMeHTTIK Ton

| 68

69

17
15
11
13

4
3

10 20 30 40 50 60 70 80

W Bakbinay Tobbl

Hepexxos/Eckepmne: bepineen kecmeni mamepuanioapovt maioay neeizinoe asmopiap Kypacmuipeat.

JKorapeimarsl kecTeeH Oakpliay TOOBI MEH DKC-
MEPUMEHTTIK TOI KaTBICYLIBUIAPBIHBIH OU-TKipIIe-
pi YKcac ekeHiriH Oaiikayra Oomazapl. Eki TOmThIH
KapThichiHaH kKe01 XKW aynapmanapbIHbIH cananibl-
FBIH pactam oTeip. CoHmaii-ak, eKi Tarra aa maMa-
MeH 68-69 naiibi3 Kateicymsl XKU1 aynapmanapeiHan
eMIKaHIall KaTe KOPMEHTIHMITIH XoHe aylaapMara
100 maiibl3 ceHIm TYpFaHIBIFBIH KOpyre OoJajbl.
Jewmexk, exi Torm ta KU1 eHIMIH emKanail eHAeMeEH,
COJI ayJapMalapra TiKellel CeHir, 03 )KyMbICTapbIH-
na JKW reneparusutanFral MaTepHaIapabl o3repic-
ci3 Kongana OepeTiHIITiH cunaTTayra 0oJabl.

Kemeci 2-ke3eH — OKBITY Ke3eHi. bym OKbITy
Ke3eHIH/Ie SKCIICPUMEHTTIK TOM YIIIH apHaubl Tar-
CBIPMAJIAPJBIH  JKYMBIC JKYHeci KypacTBIPBUIIBI.
OHza 3KCIEPUMEHTTIK JKYMBICTBIH MakKcaThl MEH
MIHAETTEpl KOPCETUTIMN, FBUIBIMH 3epTTeY KYMBI-
CBIHBIH TEOPHUSUIBIK JKOHE MPAKTHKAIBIK, MaHBI3IbI-
JIBIFBI aTalbIn KepceeTinai. ComaH KeiiH ay1apMaHbl
JKAHPJIBIK-CTHIINCTHKAJIBIK, KOPKEM KypaJaap.bl
KOJ/IaHy, ayaapma TpaHcopmamuscel meH KU

ayJlapMachlH OHJIEy CHSKTBHI 3€pPTTEYJIEpAl OpPbBIH-
Jay KaxeT Oonanbl. byn skarmaiia TymHYycKaaa
YCBHIHBIIFAaH MOTIHAEPAl Ka3ak TUTiHE Topximanay
Ke3iHJIe KaH/ail e3repicTepre YIIbIpaiibl; ce3 Tal-
Tapel Kajail e3repelli; coujeM MyIIenepi e3rep-
TCHJIIKTeH, OJ ayjapMa CarachblHa KaHIIAJIBIKTHI
BIKITAJBIH TUTI3/i; KATBICYIIbIIAP YCHIHBUTFAH MO-
TiHAEpAETI ayaapMma TypJiepiH alKblHAANHabl, KaH-
nail aymapma Typliiepi KOJNIaHBUIIBL, ayaapMma Typi
TaHIaJTy apKbUTBI MOTIHJICTI CO3/Iep ayaapMajia KaH-
Jail esrepicrepre TYCTi, ayqapMa TypiH TaHAAy ap-
KbUJIBI MOTIHHIH MOHI TYNMHYCKAJIaH aybITKbBIIbI Ma
JKoHe T.0. OCBIFAaH YKCac CypaKTapFaH JKYMBIC Y-
Hecinge TonblK, cunarrangsl. Congaii-ak, Al rene-
pauusinanFad Marepuanzaapsl, srHu KU aynapma-
Japbl KQHIIAIBIKTHI IYPBIC HE OYPBIC ay1apaThIHbIH
3eptrey, /KW eHIMIH TymHYCKa MOTiIHIMEH COMKec-
TEH/IpY YIIIH MOTIHJI Kanai eHney kaxer? Erep
Kaxer Ooinca, XKU-MeH Topximanay KaHIIAIBIKTHI
THIMI HEMEce THIMCI3 eKEeHJIT1 Kepi MmiKipiep ap-
KBUTBI 3€PTTEIIH/II.

101



CryneHTTep/i *acaH bl HHTEIUICKT apKbUIbl aFbUIIIBIHINA-Ka3aKIIa ayJjapMa epeKIIeliKTepiH Tajiayra yupery

An Oakpiiay TOObIHa OYpBbIHHAH JAlbIHAAFAH
TEOPHSUIBIK, MaTepuaiap TanchIpbuisl. On Mare-
puangapaa JKW enimzaepiMeH Kaiail KyMbIC jkacay
TypaJTbl eIIKAHAAl MOJIIMETTEp KaMThUIMAIbl. baker-
nay ToOBI JKacaHAbl MHTEIICKTIre KAaThICThI KOCBIMIIIA
aKMapaTThl ajTy YIIiH 63 OCTIHIIE 137ICHy KaKET eIi.

OKCIEepUMEHTTIH 3-Ke3eHiH/Ie €Ki TON KaThI-
cymbutapeia 6epinren XKW reneparusutanran Ma-
TEepUANJApbIHBIH CBHIHM TaJJaHFaH HOTIKEJIEPiH
Keii0ip KepKeM MOTIHEPCH Y31H/l PETiHe KopyTe
Oonazpl (2-kecte).

Kecrene kepcerinrenaeii, 6akpiay TOObI KaTbl-
CyLIbUIAaphl KeHOip KaTelepai TanKaHbIMEH, OJ1 Ka-
TEJIEP/IiH pac OTIPITiH IDJICTACT KOPCETe alIMabl.
Tek apaceinaa OipHelIe KaTbICyIIbl FaHa €H MaHbI3-

2-KecTe

JIbl KaTeJepai alKblHAAI, CUIaTTalm KepceTTi. Al
IKCTIEPUMEHTTIK TON KATHICYIIBUIAPBIHBIH HOTH-
JKelepi 3epTTeyAiH MaKcaThlHA Typa COMKEC Keli.
JlmarnocTukanslk Ke3eHJie OaifikaiMmaraH KaTeinepai
KODPBITBIHIIBI Ke3eHAE alKbIHIail OacTajibl, KemnTe-
TeH KaTeJepii aHBIKTaJbl; COJI KaTelepai JdJiei-
neit anapl; XKW eHiMiHE CBIH TYPFBIIAH Tajlay.bl
yiipeHi; Tek o3 OiniMiHe CeHy KayKeT eKeH/ITiH TY-
CiHJI; CTYACHTTIH OOHBIHAA ayAapMa KY3bIPETTiiri
HEFYPJIBIM JKOFaphI JICHIeli/ie Kablnracca, ayiapMa
caracel Jia COFYPJIBIM JKOFapbl OOJAaThIHIBIFBIH TY-
ciami; KW marepuasibl TeK jKaHa TEXHOJOTHUSHBIH
OHIMI KOHE OJI ay/ilapMa caracblHa el KaThICHI JKOK
eKEHJIIKTEPiH TYCIHJII KoHe T.0. HOTHXKeIepre Ko
SKETKI31II.

Dkcnepumenm Kesinde exi mon kamuicyuwliapbina 6epineen KU cenepayusnanean mamepuanoapul

ArpUIIIBIH TiTiHAETT HycKanapbl MeH QazGPT enimaepi

| They always need to have things explained — > Omap 0opiH KaiiTa-KaiiTa TYCIHIIPIN OTBIPFaHAbI KayKeT
eTeni.

2 What! You dropped down from the sky? — > Kanaii conga? CeH aciaHHaH KeJIreH >kaHChbIH 6a??!

3 This one is too old. I want a sheep that will live a long time. — > MpIHayBIH KapTaiblll KaJFaH €KeH.
MaraH y3aK FyMBIp KEHIETiH Oip KO3BI KEpEeK.

Kareicymsinap — - —

4 «This is only his box. The sheep you asked for is inside.» — > Bys — oHBIH Tek KaHa KOpaObl. A ceH
CyparaH KOHJIbIH 631 — OCBIHBIH iIIiHJIC.

5 He bent his head over the drawing. —> Oun cypeTtke yHinim, 6acbiH Oasty FaHa eHKeiTe TYCTi.

6 Oh, little prince! Bit by bit I came to understand the secrets of your sad little life — > O, ximkenTai
xan3aga! Men Gipre-0ipTe ceHiH MYHJIBI 6a1a )KYperiHHIH JKachIpFaH ChIPIaphIH TyciHe 0acTabiM.

Karsicynibiiapsiy oif-mikipnepi

KU aynapmacs! eTe canaibl ayJapblIFaH.
MeH Kare Kepill TypFaH >KOKITbIH

1 — KU ete opbIHIBI aynapraH
2 — )KU enimMiHe 0¥ TYMHYCKaaH ©3repreH )oK, bopi aypsic
3

Bbaxpliay ToObI
KpLay Kare Gap

4
KU aynapmaceiaza 1-2 kare 6ap 0
KU aynapmaceiaia 3-5 He omaH 10 Ker 0

KU eniminzge kate oK. MOTIH epKiH
ayrapMaMeH ayiapbuIFaH. ABTOP/IbIH OHbI
CaKTaJIFaH

5 — «basty» ce31 KOochUIFaH. bipak aBTOpABIH OB ©3repMeli.
6 — XKW «bama sxyperi» AereH TipKkecTi KOCKaHBIMEH, aBTOPBIH
OBl ©3repreH KoK,

KU aymapmachl TYNHYCKaZIaH MYJIIeM
AYBITKBII KETT1
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Kecmeniy orcaneacwi

7KW aynapmacsl ete carnajbl aydapblIFaH.
MeH KaTe Kopill TypFaH >KOKIIBIH

0

KU aynapmaceiaaa 1-2 karte 6ap

DKCHEePUMEHTTIK
TOII

1 — «always» — «opKalan» JereH MarbIHaHbI OUTAIpesi. A
aynapmana «Kaifra-kaiTa» aemn ayaapblisl

«things» — «Oopiny zen aynapsuiabl. MeH Oblail aynapap emim.
Macenen, «Onapra yHeMi TYCIHAIPII OTBIPY KepeK» Jetl.

2 «What!» — «kanaii connal» nen aynapbuiFal Typbic eMec
CHSIKTEL.

«KEJITeH KOKCHIH 0a» — JIETeH ayaapMa MyJIJIeM Ka3ak TiUTiHe
caif KonnaneIMa bl «CeH aciaHHaH TYCTIH 0a?» JIeTeH jKaKChl
CHSIKTBL.

3 «KapTalbIN KajJFaH eKeH» JIETeH Oip TYPIIi €CTiNeIl CKEeH.
KazakTap Kolira «KapTaibil Kajaashy JeMeTiH mmbiFap. Kazak
TUTIH/E «y3aK FYMBIP KEIISTiH» JIell O1e0u TiIe Halap ecTieni.
6 «sad little life» neren kasak TiJliHe «MYHJIBI Oana Kyperi»
nen Gepinai. bipak o «6ana sxyperi» 6oaMaysl 1a MYMKiH FOH.
«OKIHIIIKe TOJBI a3 FaHa eMip» OoiamMaii ma?

KW aynapmaceinaa 3-5 He ofaH J1a Ken
Kare 0ap

4 «Tek KaHa» JIereH TaBTONOTHA CHAKTHI. Exi ce3 ne Oip MaFbsiHa
Oepexni. «byn — Tek OHBIH KOpaObl» IeTeH AYphIC MIBIFap. «sheep»
Oip xepae «Koit», ai Oip skepae «Ko3bl» fen oepinreH. « OCBIHBIH
LIIHACY e coiien askTanabl. Kasak TiaiHIAe COMIeM eTICTIKIICH
asKrany kepek. ColilleMHIH KypamMbl MYJIIEM TypPBIC eMec.

5 «basy» nen JXKU sxaHa €03 KOCTBI. «YHUIIID €N aBTOPABIH
OMBIH epKiH aynapabl. TYMHYCKaAa «YHITI» JETeH Co3 XKOK,
«FaHay» aereH mbniayas! KM €31 KOCHII OTHIp.

KU eniminze Kate ®OK. MOTIH epKiH

ayJapMaMeH ayfapblUIFaH. ABTOpPAbIH oibl | 0
CaKTaJraH
KW aymapmachl TYHYCKaaH MYJIIEM 0

aybITKbII KETTi

Hepexkos/Eckepmne: Bepincen kecmeri mamepuanoapovt manoay Hezisinoe asmopiap Kypacmuip2an.

OKcIepuMeHT Ke3iHzae opOip KaThICyILIbl Tall-
KaH Katere 2 OamnaH Oepinii. OpOip KaThICYIIbI
JKUHAFaH KNIl OaJyiap KOCBUIBIN, OPTAK €Ceiri
anpikTasagpl. CoH/al-aK, FhUIBIMU 3EPTTEY 3KC-
MEPUMEHTTIK KYMBICHI KE€31HJIE KATBICYIIbLIAP IBIH
OlMTiMIH 3epTTey MaKcaThblHIa CaHABIK JepeKTep
sKUHAKTAIbl. OChI CAHJIBIK JAEPEKTep Keneci MaTe-
MaTHKAJIBIK (OpMYyJia apKblLIbl KAkl €Ki TONTHIH
OlmiM JeHTeiIIepiH aHbIKTay/1a KOJIJaHBLIJIBI.

Ut=>nl/S
Ut = koapunmeHT canpl

>'nl — xanmsl 6amn
S — KaTeICYIIBIIAp CaHbI

XKorapsina Oepinrer ¢popmyna apKbUTbI €Ki TOTI
KaThICYIIBIIAPBIHBIH, JKANIIBI O1J1iM KepCeTKIlTepi-
HiH JICHIeiliH ecenTeyre 00abl.

DKCIEPUMEHTTIK TOT KOPCETKIIITepi:

Ut(®@T)=3nl/S

Bakpuiay TOOBIHBIH KOPCETKIIITEPI:

Ut (BT)=>nl/S

A e3repic Jiell OKbITYJIaH KEHIiHTi koHe Oac-
TamnKbl KE3€H KOPCETKIMITEPiHIH albIpPMAIIbUIBIFbI
Oonbin TaObLIaabl. Bapnbik kepceTkimrTep MaibI3-
OcH emmreHeni (3-kecre).

JKorapbinarsl kecTene 0akpuiay TOOBIHBIH HO-
THOKENEpl YCBIHBIICA, al TOMEHJCTT KeCTele JKC-
NEPUMEHTTIK TONTHIH HOTHXKeNIepl OciHeneHe
(4-xecre).
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3-kecte

Oxuimy Kezeninoe daxvlnay moovlibly KepcemKeHn Homudlicenepin aHblKkmay

Bacrankpt OKpITynaH .
Kpurepuiine .. Osrepic (%
puaTep P ke3eH (%) keitin (%) pic (%)
1 JKaHpABIK-CTUIIMCTUKANIBIK KaTenep 30 31 +1
) Penakiysiiaynarsl co3aep/IiH KOAIAHBUTY TOPTIOI MEeH peTi (co3 KaliTanay, 28 1 4
IJIEOHA3M, TaBTOJIOTHS)
Kepkem MOTIHHIH ICTETHKAIBIK aKIAPATTHIIBIFBIH MOHEPIICY KYPAJIapBIHBIH
3 |cakramysl (TeHEyIep, SIUTETTEp, MeTadopaiap, UPOHHUs, TUATCKTUIMED, 40 43 +3
HEOJOTU3M/IEP, CO3/IiH KOITMAFbIHAIBIFHI KOHE T.0.)
Kepkem aynapmanars! TpaHc(HOpPMaLUSUIBIK THIOJIOTHSCHIHBIH ayAapbLTy bl
4 | (JIekcuka-rpaMMaTHKIIBIK TPaHC(HOPMALHs, CHHTAaKCUCTIK TpaHchopManys, 35 37 +2
CeMaHTHKAJBIK TpaHchopMarus)

Hepexxeos/Eckepmne: Bepineen kecmeni mamepuandapovl manoay neeizinoe asmopiap Kypacmuipeat.

4-kecTe

Oxbimy KezeHinoe HIKCNePUMEHIMMIK Mon KOpCemKen Homuoicenepoi aHblKmay

Bacranksr OKpITYy/1aH .
Kpurepwuiine .. Osrepic (%
pHtTep P ke3eH (%) keiiin (%) pic (%)
1 | KaHpABIK-CTUINCTHKAIBIK KaTeaep 30 85 +55
) Penaxuusiiayars! co3aepiH KOIJaHbLTy TOPTiIOl MeH perti (co3 KaiiTaiay, 28 38 460
IUICOHA3M, TaBTOJIOT )
KepkeM MOTIHHIH 3CTETHKAJIBIK aKIapaTThUIBIFBIH MOHEPIICY KYpalllapbIHbIH
3 | cakranysl (TeHeysep, anuTeTTep, MeTadopanap, HpOHUs, AUATCKTUIMIED, 40 91 +51
HEOJIOTU3M/Iep, CO3/IIH KOTIMAFbIHAIBIFBI XKoHE T.0.)
Kepkem aynapmanars! TpaHc()OpMaIUSUTBIK THIOJIOTHSACHIHBIH ayAapbLTy bl
4 | (JIexcuka-rpaMMaTHKaIIBIK TPaHC(HOPMALHS, CHHTAaKCUCTIK TpaHC(OpMaIus, 35 90 +55
CeMaHTHUKAJBIK TpaHchopManus)

Jlepexxos/Eckepmne: bepineen kecmeni mamepuanoapobl maaoay He2izinoe agmopiap Kypacmolpean.

OKpBITY Ke3eHIHeH KeHiH IKCIepUMEHTTIK TOII
JKAHPJIBIK-CTUIMCTUKAIBIK ~ KaTeJep/l  aHbIKTai
anger; Metagopa MEH aJUIeTOPHSIHBI OPBIHBI ay-
napa angel; Penkep S, OofibIHINIA JEKCUKABIK
TpaHchopManus peTiHAe o3 MarblHAJIApbIH HAK-
ThlJIay MCH TI'CHEpaJIM3alnudiay, aHTOHI/IMI[iK ay-
JapMaMeH KOMIICHCAIUSIIapAbl JYPHIC aydaphIl
xetkizi; setinep A.Jl. OOMBIHIIIA CEMaHTUKAIBIK
TpaHchopManus PETiHIE CEMaHTHUKAIBIK KOMIIO-
HEHTTEPJl KOCHIN aJMacThIpy, KEHEUTIN KbIIKbI-
Ty k0HE T.0. KypalmapAbl ayaapMmaiapia Taybl,
TYIIHYCKaMEH IYPBICTBIFbIH CaJbICTBIpA aiibl. Te-
HEy, JMUTET, UPOHUs, MeTadopa kKoHe T.0. KOpKeM
91e01 MOTIHHIH MOHEpIIey KYpaJIapblH ayjapMana
IYpBIC aHBIKTAI, 0acKa TUIEe ay/1apMachiH 1911 KeT-
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Ki3e ajapl KoHe T.0. HOTWXKEIepre Ko JKeTKi3UIi
(Tapakos xoHe T1.0., 2013).

An yuriHII Ke3eH — 0akpiay (KOPBITBIH/IBI) Ke-
3eHi. byn ke3eHye cryaentrepre OypbiHHaH Oepi-
IeH TallChIpMara yKcac jkKaHa TalchIpma Oepilifi.
)KaHa TarnceipMara ajJAbIH ajla YChIHbUIFaH CUHTC-
tukanblk Al aynapma konTeHTi 6epinmi. CTyaeHT-
TEp ayJapMaHbIH Jypbic He OYpPBICTHIFBIHA CHIHU
Ke3KapacreH Kapam Tangay Kaxker eni. QazGPT
YCBIHFaH ayJapMaHbl ChIHM OarajaFaHHaH KeiH,
NIBIKKAH HOTHIKENEP/Ii ATFAIIKbl TUArHOCTHKAIBIK
KE3CHJIET1 NEePEeKTePMEH CabICTBIPHIN, KOPBITHIH-
Il Ke3€HJIe dKCIIEPUMEHTTIK TOT CTYISHTTEPiHIH
KOPCETKIII dJjIeKala jKaKCapFaHbl aHBIKTAJIJIbI
(5-kecre).



M.B. Konzac xoHe T.0.

5-kecrte

Kopvimuinovl kezeninoeei baxwinay mobel Men IKCHepUMEHMMIK MON KAMblCYUbLIAPbIHbIY AlbIPMAUbLIbIZEL CUNAMINATObL

Kourepuiize bakputay | DKCIEpUMEHTTIK | AHBIPMAIIBUIBIK,
PHTCPHILIED 106! (%) Tor (%) (%)
1 KaHpibIK-CTUIINCTHKAIBIK KaTenep 58 86 +28
5 Penakiusiiaynarbl co3aep/iH KOMAaHbLTY TOPTIOI MeH peTi (co3 70 90 0
KaifTanay, IJIeOHa3M, TaBTOJIOTHsI)
KepkeM MOTIHHIH dCTETHKAIBIK, AKITAPATTHUIBIFBIH MOHEPIICY
3 |KYPa/IapbiHbIH CaKTatybl (TeHeynep, amuTeTTEp, MeTadopaap, 64 0 108
HPOHUSI, TUATIEKTH3M/IED, HEOIIOTH3M/IEP, CO3/IIH KOIIMAFbIHAIBIFBI
JkoHe T.0.)
Kepxkem aynapmanars! TpaHC(HOPMaIUSUIBIK THIIOJIOTHSICHIHBIH
4 | aymapwutysl (JIekcuka-rpaMMaTHKAIBIK TPaHC(HOPMAITHS, 59 95 +36
CHHTAKCHUCTIK TpaHchopManusi, CeMaHTHKAIIBIK, TPaHC(HOPMALIHsT)

Jepexros/Eckepmne: Bepineen kecmeni mamepuanioapovl manioay neeizinoe asmopiap Kypacmulpeat.

JKanmper SKCepUMEHT Ke3iHAe IKUHAKTAIFaH
JepeKTepAl Tangay Ke3iHAe CaHIBIK JACPEKTep JKH-
HaJBIII, MaTeMAaTHKAIBIK (opMyida apKbUIBI €Ki
TONTAFbl HOTIIKEJICP aJIbIHIbL. bakbuiay TOOBIHBIH
KepceTKimTepi Tek +58 O6en +70 apanmpIKTapblHIA
raHa OoJica, SKCIEPUMEHTTIK TON KOpPCETKilTepi
+86 MeH +95 maiibI3 albIPMAIIBUTBIKKA apThIK 00JI-
FaHJIBIFBIH KOPCETTi. JleMeK, OKBITY Ke3eHiHJIe DKC-
MIEPUMEHTTIK TOIT aJTFaH OUTiMi JKacaHIbl HHTEIIICKT
apKbUIBI KOPKEM ayapMara CbIHU Kapay, ChIHU KO3-
KapacreH aynapMmaja KeTKeH KaTelep/i TaHy, CTH-
JIUCTUKAJIBIK KaTe, pelakiusiay TopTiOi, Kepkem
MOTIHHIH 3CTETHKANBIK aKIMapaTTHUIBIFEIH MOHEp-
Jey Kypaigapbl MEH KOpKeM ayaapMaarbl TPaHC-
(hOopMaISIIBIK,  THITOJOTHSCHIHBIH  aydapybIH/IaFbl
KeMIIUTIKTep/l aHbIKTayla 6Te MaHbI3/Ibl SKEHJIr1
AHBIKTAJIIBI.

JlereHMeH, SKCIIEPUMEHTTI KYprizy KesiHze
KeHOip KHUBIHIABIKTAP OPBIH alabl. DKCIIEPUMEHT
yiiH apHaiibl AHTyaH ae CeHT-DK3InepuaiH
«KimkeHTaid xaH3zama» (UIOCOMHUSIIBIK epTerici
TaHJAJBIN albIHFaHABIKTaH, Oyl (uiocopusuIbIK
epTeri-MoBeCTh SKCIEPUMEHT KaThICYNIBLUIAPBIHBIH
JKAHPJIBIK-CTUIIMCTUKA/IA JKACAH/Ibl UHTEIUICKT OHi-
MiHE CHIH KO3KapaclieH Kajdail KapaHThIHBIH aHBIK-
Tay YIIiH eH KyWTi eHOek Ooubin caHanabl. Cebedi
OyJ1 IIBIFapMa ©Te KapamaibIM JKOHE TYCIHIKTI aB-
TOPJIBIK CTHJIBJIC JKa3blIFaH. JKacaHapl MHTEIUICKTI
TYBIHABICHIH ChIH TYPFBIJIAH TAAAYbl YHPEHY YIIiH
€H KaKchl Oactama 00JIbIN TaObLIA L. Byl 1ibIFap-
Ma epTeri ¢popMachIHaa *kKa3buica Ja, SKCIIEPUMEHT
COHBIHZA aJIbIHFAH Kepi MIKipAl Tanjgay apKbLIbl
0apIpIK KaTBHICYIIBIIAP/BIH JKaHPIIBIK-CTHINCTHKA-
JBIK TaJIZiay Kacayna KaTThl KHHAJFAHIAPbl aHbIK-
TaJJIbl.

CTuipaik albIpMAaNTBUTBIKTAPAB! TANIAY N1a Ka-
TBICYIIBUIAP YINIH OHAil OonFaH koK. JlereHmen
Oakpiiay ToOBI KM TyBIHABUTAPBIH KaHIIaMa PeT
KaiTanamn OKbIca Jia, KONTETeH OJKbIIBIKTAP bl Oaii-
kait anmanel. Omap XKW aymapmacel DK30TEpHITIH
CTHJIl CaKTaJFaH, CTHJIMCTUKAIBIK EpeKUIeTiKTepi
KepeMeT ayIapbUIFaH, aBTOPABIH CTHII medep Oe-
pinren, KW matepuaibl kociOu aymapMaliibl aya-
PaThIH MaTepUaNJIaH KEM eMec, Carachl OT¢ JKOFaphl
nen 6aranansl. Conaii-ak 0aKpliay TOOBI )KacaH bl
WHTEJUICKT OHIMIHIH KEeMIIUTIKTepiH JoJI capaiai
anMajel. Onapasiy oibiHma, QazGPT ycsinran ay-
JIapMaaarel opOip o3 OPBIHABI aynapblIFaH, OPBIH
TOPTINTEpi Ka3ak TiNiHIH CTHIMCTUKACHIHA COMKEC
JION ©pi OpbIHABI KolbutFaH. Kepkem OecitHem Ky-
pangap Aa OpbIHJIBI TaHAAIBIT KOHBUIIBI Tl ecel-
teni. bynm Oakpuiay TOOBI KaTHICYIIBIIAPBIHIA ay-
JlapMa Ky3bIPETTUIIT] ©J1i TOMEH JICHIei/Ie eKeH/IIT1
JKOHE OHBI OenTisTi O6ip TarceIpMaiap xyieciMeH Ka-
JIBIIITACTBIPY KAXET SKCHIITT alKbIHAAIIbI.

Y1 ke3eH/Ii TOJIBIK capayiay apKbUIbl dKCIEpH-
MEHTTIK TOI KaTbICYIIbLIAPBIHBIH OipIiama jKeTic-
TikTepi Oaiikammbl. Oiap KOPCETKEH HOTHKENIEp
OakpuIay TOOBIHAH BJIJICKA1a )KaKChl OOJIFAH IBIFbI,
KATBICYIIbIIAP/BIH ChIH TYPFbIAH TalJail amysl,
KaHai fa Oip ayJapMa MaTepualijapblHa ChIH KO3-
OcH KapayIsl YHpeHyi — 3epTTeyaiH MaKcaThIHA KOJI
JKETKi3e aFaH/IbIFBIHBIH Oip KOepiHici OOIIbL.

Keitbip Oosamak aymapmamisiiap K aymap-
MalapblHa IIaMaJaH ThIC CEHIM apTKaH/AbIKTaH,
OJNIApbIH TUIACP apachiHAa JKbUIIAM aybICYbl )KOHE
MO/JICHUETAPAIIBIK, KOHTEKCTI TYCiHY KaOlIeTTepiHiH
JlerpagaIusIchl makaa 6omansl. MoceneH, o1coneT-
Tepi ayiapy Ke3inje meradopanapibl TaHy JICHIeii
onnekaiima temennenai (Lzy & Jlro, 2025). CoH-
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naii-ak, KehOip CTyIeHTTep KacaH/Ibl WHTEIUICKT
TEeXHOJIOTHUSIIAPBIH KOJIIaHy OaphIChIHIA KaHal /1a
Olp 3TUKAJBIK, MPUHIMIITEP I OACIIBUIBIKKA aiMaii,
ayIapbUTATEIH TUIIIH MOICHUETAPABIK ePEKIIeTiK-
Tepi MEH KelOip MoieHUEeTapaIbIK TEPMUHOIOTHSI-
JapbIH JIyphIC TYCIHOEH, TYMHYCKaJaH aybITKbII,
JOYpBIC aynapMaybl MYMKiH. MpbIcajbl, JIOKaIu3a-
LMs TIPOLIECIHAEC MOTIHHIH IYPBIC ayAapblIMaysbl
OHBIH ayJapblIaThlH TUIAIH MOJICHH HOpMajapblHa
colikec kenMeyine bikman ereai (JIsn & AyHwKoH,
2024). Kazak TiniHIH KYpAen rpaMMaTHKaJIapblH,
CEeMaHTHKAJIBIK JKOHE CHUHTAKCHUCTIK KYpbLIbIM/IA-
PBIH, Ka3aK TUIIHIH TYPakTBl cO3 TipKecTepiH, ¢pa-
3€0JIOTU3MJICPiH, KBICKApMa CO37iepi MEH KOpKeM
o1ebu ce3lepiH, €03 TanTapblH, MOTIHIIK KaHp-
JIapbIH, CTHIIBACPIH, 9/1e0U KYPBhUIBIMIAPBIH KOHE
T.0. aFbUIIBIH TUTIHE ayAapyFa KUBIHABIKTap Ty-
JIBIPATBIH MOTIHEP, COMIEMIEP MEH CO3 TipKecTe-
PiH UPIBIK TEXHOJOTHSAMEH MHTETpaLUsuiay oTe
KWBIH JKOHE y3aK JKbpUIIap OOMBI Tek mamMu OepeTiH
YJIKEH mporecc 60ubin Tadbutaas! (Axmep, 2024).

JleMex rkacaH/Ibl MHTEIUICKT apKbIIbl Ky3ere
acaThlH ayjapMa TypJiepi Kasipri Tanaa mu@pIbIK
ayJlapMa peTiHJe cHraTTaiagsl. bynm yrFeIM aynap-
MAaIIbIHBIH KOTHUTHBTIK JKOHE CBHIHM OHJIaybIMEH
KacaH/Ibl MHTEIUICKT KYpaJJIapbIHBIH e3apa Oaii-
JIaHBICHI HETI31H/E *KY3€ere acaThlH KaHa JACHIere-
ri aymapma mpouecin 6ingipeni. CoHsIMeH Kartap,
uudpasIK Kyhenep, mpicansl, QazGPT — Oipuemre
CEKYH]I iIIiH/Ee Ke3 KEeJITeH MOTIHI, COHBIH IMTiHIC
MPO3aJIBIK TYBIHABUIAPABI a aydapa amaipl. Heii-
POHJIBIK, JKeIiIep i KoJAaHyFa HETi3e/reH Mallu-
HaJIBIK ayAapMaHbIH KEMIILTIKTEpl Typaibl adTmac
OYpBIH, OHBIH apTHIKIIBUIBIKTAPBIHA JKYTIHEHIK.
3epTTeyurinep ne, Kocion aynapMalbliap a, eH ai-
JIBIMEH, ayJlapMaHbIH JKOFaphl JKbIIIAMJIBIFBIH aTaIl
eteni. (AcoHosa, 2024; JloOpsianHa, 202 1; Kammu-
noBa, 2023)

JKacanapl MHTENJIEKTIHI YHUBEPCUTETTIK OiIiM
Oepy KyHeciHe eHTi3y OKBITYHIbl KEeKeJCHIIpyTe
KOHE OKIMIIUTIK YAEpiCTepiH aBTOMAaTTaHABIPY-
Fa MYMKIiHZAIKTep Oepemi. bynm yaepicTiH TaOBICTHI
XKY3ere acyblHa »acaHAbl HMHTEJUICKT HeTi3iH7e-
ri OedliMAenTeH OKBITY JKyHenepi OH ©cepiH THTi-
3eni. Cebebi onap Oosamiak ayaapMmaiibuiap MEH
MearorTep YIIiH THIMII OpTa KaJbIITACTHIPAIIHI.
JKacanapl MHTENJIEKTIre HETi3ACIreH MeAaroruKa-
JBIK THenriMaep OiniM Oepy camachlH apTTHIPYABIH
MaHpBI3bl (aKTOpBl peTiHxe KepiHic Tadyaa. byn
JKYHenep OKBITYUIBIHBIH ayJapMa Ky3BIPeTTii-
IH KaJbINTaCThIPYbIHA, OKY YAEPiCiHIH 3aMaHHBIH
JKaHa TaJanTapblHa cail KeTUTyiHe XKOHE OKBITY HO-
THDKEJEpl camallapblHbIH apTyblHA MYMKIHIIKTEp
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Tyneipansl. XKencexkbaeBa Y.b. Ky3bIpeTTilniKKe He-
rizgenren Oinmim Oepyni 3eprrece, Axmetosa [.K.,
Tay6aesa ILL.T., ITapmmna ['.H., MsiabaeBa A.K.
XKoHE T.0. FAIBIMIAp JKOFaphl OKY OPBIHAApHIHIIA
OKBITATBIH KY3BIPETTUTIKKE HETi3AeNreH TOCLIIl
3eprreiiai (Kacen sxxone T.0., 2013). bakanap xone
MarucTparypaiarbl «AygapMma ici» MaMaHIBIKTa-
pBIHIa TUQPIBIK CayaTThUIBIK KypCTapbIHBIH Ca-
HBIH KOOCUTY apKbUIb 112, «L{udpisik noyipaeri ay-
JlapMa TEeXHOJIOTHACKHD, «Ayaapma ici )kodamapbiH
Oackapy», «AynapMaiarbl IepeKTepAiH Kayinci3i-
ri» ’xoHe T.0. KypcTapbl 1a KoOeHTim, CTyIeHTTep-
I UMQPIBIK cayaTThUIBIKKA KYHENli TypAe OKBITY
apKBUIBI Ja ayJapMa KY3bIPeTTUTITH KaJIBIITaCThI-
py Kaxet ekenairin kepcereni (Lzy & Jlo, 2025).
CoHpaii-ak aymapma Ky3BIPETTUIITiH TyiiFrara Oa-
FBRITTIFaH OiliM Oepy TY>KBIpbIMAAMachl apKbLIbl
KaJIBIITaCTBIPY CTYNEHTTIH OlLTiM Oepy *KyHeciHiH,
OHBIH JaMy KbI3BIFYIIBUIBIKTAPbIHBIH, CaHAHBIH
oMmbeOamn mamyblHa MYMKiHIIK Oepemi (Opa3zaesa,
2016).

3epTTeyaiH NeAaroruKaiblK KOHTEKCIH HAKTHI-
nay ywin Ilonenmxu men Kepp (2017) 3eprrey-
IIiIepiHiH eHOeKTepine cyhenmik. Omap »KacaHabl
MHTEJUICKTIHIH JKOFapsl OiniM Oepy canachIHAAFbl
OKBITYy JKOHE OKyFa OCEpiH TaJJaibl. ABTOpIIAp
Al TexHONOTHSIAPBIH KOJIJAHYIBIH OKY YAEpiciHe
KaJlaif BIKIaJl eTeTiHIH 3epTTeN, CTyAeHTTEePiH Oi-
JiM ay ToxipuOeci MEH YHHUBEPCUTETTIK Oackapy
MOJCIbIEPiHIC KaHaai e3repicTep 00aTHIHBIH CH-
maTTal kI,

byran koca, matepuanmgap MeH omictep Oedi-
MiH/I€ JKacaHIbl MHTEJUICKT KOMETIMEH aJIbIHFaH ay-
JlapMa HOTWIKEJIEPiHiH JKOFaphl OKY OPBIHAApBIHAA
KOJIaHBLTY MYMKIHAIKTepi Oarananabl. JKaHa Tex-
HOJIOTHSUTAPABI OKBITYIBIH ©3EKTUIITI KOFApHI OKY
OpHBIH/AFbl MHHOBALMSUIBIK HICHIIMICPAl IaMBITY
KaKCTTUTITIMEH Tikeleld OaimaHpIcThl. Bynm Tocin
QazGPT mnardopmanapslH TeK aynapMa Kypajbl
peTiHzie emMec, COHBIMEH KaTap OKBITY MPOIIECiH JKe-
KeJeHAipy, Oonamak ayJapMalibUIapIblH ILIBIFap-
MAaITBUTBIK KaO1JIeTIH JaMBITY JKOHE ayaapMa ici 1o-
HiH ’KaHa TEXHOJIOTHAJIApFa cail TEpEHIpeK TYCIHyTe
mymKiaaikTep 6epeni (Ilomenmxu & Kepp, 2017).

KopbIThIHABI

YHuBEpCcHUTET asChIHAA JKYPTi3UITeH FBUIBIMHU
3epTTeY JKYMBICBIHBIH HOTH)KECI KEpPEeMET HOTHXKe-
Jepai KepceTTi. FEUTBIMU SKCTIEPUMEHTTIH MaKCaThI
JKOFapbl OKY OPHBIHZA OKUTBHIH OoJaliak, aygapma-
IIBUTAPABIH JKAaCaHIbl HHTEIJIEKT apKbUIbI ayapMa-
IIBI KY3BIPETTUIITIH ayAapMara ChbIHU KO3KapacleH



M.B. Konzac xoHe T.0.

Kaparl, CbIHU TaJlAaybl jKacar YHpeTy apKbUIbl Ka-
JIBITITACTBIPY OOJBITT TAOBUIATHIH. 3€pTTEY KYMBI-
CBIHBIH MIHACTTEpiHE COHKEC HKCIEPHUMEHT TOOBI
KATBICYIIbIIAPBIHA KACAH/BI WHTEJUICKTI apKbLIbl
ayJapMa Ky3BIPETTUIITH KaJbINTaCTBIPAThIH Ka-
HapTBUIFaH Opi aBTOPJIBIH 031 KypacThIpFaH dJIicTe-
MEJTIK JKYMBIC XKYHeci YChIHBLICA, OaKbuIay TOOBIHA
TeK OypbIHHAH 0ap OKBITY 9iCTeMeC] YCHIHBUIABI. |
cemecTpre Hemece 4 aiffa CO3bUIFaH IKCIEPUMEHT-
TIK )KYMBIC HOTHKECIHJIe IKCIIEPUMEHTTIK TOTTHIH
KOPCETKEH HOTHKeNepl Oakbuiay TOOBIHBIH HOTH-
JKeJepiMeH CaNbICThIPFAH/IA OJJIeKaiIa KOFaphl
E€KEHIII aHBIKTaIbI.

OKCNEepUMEHTTIH 0acTanKbl Ke3eHIHJe dKCIIe-
pPUMEHT TOOBI MeH Oakpliay TOOBIHA SKCIIEPUMEHT
YIIH apHaibl KypacThIpbUIFaH Oipael Tarncelpma-
nap Oepinren 6omnateiH. Cos TancslpMainap apKbl-
JIBI KATBICYIIBUIAPABIH aynapMa Ky3bIPeTTUTITIHIH
neHreii ansikranapl. Exi Tom Ta Gipnedt xepcet-
Kimrepai kepceTTi. OChl HOTWKENEpAi aHBIKTait
otbipbin, QazGPT >xacaHnbl MHTENJIEKTICI apKbl-
JIBI KATBICYIIBUIAPABIH aynapMa Ky3bIPeTTUTITIHIH
KaJIBINTACy JACHICHIH aHBIKTay KaxeT OosraH. Exi
TOM Ta >KacaHAbl WHTEIJICKT OHIMIHIH AYPHIC ay-
JapMa YChIHFaH/BIFbIHA CeHIMMeH Kapaasl. Kesre
OalKalaThIHIAN EINKAHIall KaTe aHbIKTal ajiMma-
Ibl. Al TybIHIBICBIHA CHIHM KO30€H Kapayabl ol
OimmelTiH enmi. Al eHIMIOEpiHIH TYypHIC EKCHTITIHE
JKY3 TaibI3 CEHill, KOPKEM ayldapMaHbl KepemeT
ayJlapFaH/IbIFbIHA KATThl CEHTCHI JKCIIEPUMEHT-
TiH JypbIc OAaFBITTa Kelle KaTKAHIBIFBIH KOPCETTI.
ExiHmIi oKpITY K€31H/1€ 9KCIEPUMEHTTIK TOT OeTi-
ni Oip OiTiMMEH CyCBHIHFaHABIKTAH, CKiHII KEe3CH-
HIH HOTH)KECIH/IE YIIKeH HOTHIKEJIepre KoJl )KeTKi3e
annapik. JlereHMeH Oakpuiay TOOBIHIA €I ©3repic-
Tep OalKamMabl. DKCIIEPUMEHTTIK JKYMBICTHIH €H
MaHBI3/Ibl 3€PTTEY MaKcaTbiHa Kejep 0oJcak, COH-

Aemopnapoviy, yneci

FBI KOPBITHIH/IBI KE3€HJIE SKCIIEPUMEHTTIK TOTI KO-
CETKEH HOTIIKENEp KYTKCH HOTHIKENIEPJi TOJBIK
pactaii angel. byn xezenae ae eki Tomka Oipaei
Al eHiMi YCBHIHBUIABI. Bakplinay TOI JKacaHabl WH-
TEJUICKT TYBIHJIBICBIHBIH ayjapMachkliHa dpi Kapai
ceHe Oepce, IKCIEPUMEHTTIK TOI KAThICYIIBLIAPHI
KONTereH OJKbUIBIKTapasl Taba Oinai. Ke3 kenren
ayJapMara CBIHH TaJIJIay acail 01y, CBIHH KO3Ka-
pacrieH Kapay, CbIHH Oarajay — aynapMa carachblH
OipaeH jkaHa JEHTeWre KoTepirn, OKbIPMaHIaPIbIH
TYIHYCKaJlaH aJaThlH 9CEPiH KOpKeM ayJapMaaaH
Jla ana anaThlH YKOFaphl JOPEKeNeri oCepMeH ca-
JBICTEIpYyFa Oonazpl. Jlemek, Oomnamrak aynapma-
IBUTAPIBIH KaHal mda Oip aygapmara ChIHU Tall-
Jay JKacail ajdybel — ayjapMa camachlH aJjieKaiaa
skaHapTanel. Ocel Herizzae, Oyl 3epTTeyae KoJima-
HelTFaH Al xyHenepiHiH TeK TUIIIK eMec, COHBI-
MCEH KaTap OKBITYIBIH THIMIUIITIH apTTRIpyFa Ka-
THICTBI IEAATOTHKAJIBIK, BIKITAIBIH TUT13€/1.

Kap:xbLianabipy

ABTOpIIap OCHI 3epTTEyre CHIPTKbI KAPKbLIaH-
IIBIPY JKOK CKEHIH MOIIMICH .

AJrbic Oiagipy

ABTOpJap OCHI FBUIBIMH 3€pTTEY >KYMBICHIH
KYprizyre skarnail -kacaraH AOblIail XaH aThIHIa-
FpI Kazak xanpIKapaiblK KaTblHACTap JKOHE dJeM
TiNJAepi YHUBEPCUTETIHE JKOHE 3EPTTEYTe KaThICKaH
CTYJICHTTEPTEe AIFBIC OLipe .

Mynaesep KaKThIFbICHI

ABTOpIap OChI FRUIBIMHA MaKajara OaiJIaHbICTHI
MYJJIeNiep KaKTBIFBICBIHBIH KOK €KeHIH MAJIIMICHI1.

Konoac Mapowcan, Kynaxosa Knapa sicone Mycanwr Jlotina 3epmmeydi 83ipnedi scone onapaa bacuvlivly emmi, Axmemosa
Mooenuem sicone Kynaxosa Knapa sxcnepumenmmix sepmmeyoin Kypolibimbii yeuinobl, Konoac Mapoican sxcnepumenm scypeizoi;
Konoac Mapocan adicmeme o3ipaedi; Konoac Mapocan swcone Kynaxosa Knapa depexmepdi manoaowi; Konoac Mapocan maxana
arcasovl; Kynaxosa Knapa, Axmemosa Mooenuem scone Mycanvt Jlotina Konsxcasbaza myzemynep eHeizoi.
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DEVELOPING STUDENTS’ PROJECT-BASED THINKING:
A COMPARATIVE STUDY OF TECHNOLOGY-MEDIATED LEARNING
AND TRADITIONAL EDUCATION

This study examines the impact of technological platforms (Duolingo, Coursera, Quizlet) on the
development of project thinking, cognitive skills, memorization, problem-solving, creativity, and en-
gagement. A survey was conducted among 77 students majoring in “Pedagogy and Psychology” to ana-
lyze their understanding of the strengths of digital platforms, compare learning outcomes, and identify
barriers to the implementation of digital education. Three hypotheses were tested: (1) Digital tools and
teaching methods outperform conventional approaches in memorization efficiency and visual/creative
thinking but are inferior in deep problem-solving and long-term knowledge retention; (2) Gamified
platforms (e.g., Kahoot) enhance student engagement while both contributing to and helping manage
distractions; (3) Digital tools (Coursera, Canva) are superior to conventional methods in structured task
performance (e.g., following project templates), whereas conventional methods are more applicable
for adaptive decision-making in unpredictable scenarios. The results confirmed that platforms such as
Quizlet and Canva improve students’ memorization and creativity, while conventional instruction is
preferable for complex problem-solving and teamwork; gamified tools correlate with higher motivation
but also a greater number of distractions.

Keywords: project-based thinking, educational psychologists, technologies, digital tools, education,
cognitive skills.
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CTyAEHTTEpAjH, X)K06AAbIK, OMAAYbIH AAMbITY:
TEXHOAOTMSIAAP APKbIAbI XKY3€re acbipbIAATbIH OKbITY
MeH AJCTYPAI OiAiM GepyAiH, CaAbICTbIPpMAAbI 3epTTeyi

byA 3epTTeyae TEXHOAOIMSAbIK, nAaatdopmMarapabiH, (Duolingo, Coursera, Quizlet) sko6aAbIk, oit-
AQYAbl AAMbITyFa, KOTHUTMBTIK AQFAbIAQDPAbl AAMbITyFa, ecTe cakTayfa, npobAemMasapAbl LieLyre,
KPeaTMBTIAIK MEH OKY YAEpICiHe KaTbICy AeHreniHe acepi KapacTbipbiAaAbl. 3epTTey GapbiCbiHAA «[le-
AQrorvka >koHe McuxoAorms» GiAiM Gepy GarAapAamacbiHbiH, 77 CTYAEHTIHEe cayaAHama >Kyprisiain,
UMDPABIK, MAATChOPMaAAPAbI KOAAAHYABIH apTbIKLLUbIAbIKTAPbIH TYCiHY, HOTUXEAEPAI CAAbICTbIPY XKoHe
UMpAbIK, GiAIM BEPYAI eHri3yAeri keaepriAepAi TarAay MakcaT eTiaail. Y runoTesa tekcepisai: (1)
UMPABIK KYPAAAAP MEH OKbITY BAICTEPI BiAIM aAYLLILIAAPABIH €CTE CakTay >KoHe BU3YaAAbl/LblFapMa-
LWbIABIK, OMAQY TUIMAIAITT XKaFbIHAH ASCTYPAI 8AICTEPAEH XKOFapbl, aAaMAd KYPAEAT MBCEAEAepAT TePEH
LLELLYAE >KOHE y3aK, Mep3iMAi >kaaTa GiAIMAL cakTayAa aAcisaey; (2) reimudukaumsaadFad naatdop-
Manap (Mbicaabl, Kahoot) cTyaeHTTEpAIH OKy yAepiCiHe KaTbiCyblH apTTbipasbl, 6ipak, COHbIMEH Ka-
Tap Ha3apAbl aAQHAATATbIH (DAKTOPAAPABIH Marnaa GOAybIHA AQ bIKMAA eTeal; (3) uMdpPAbIK Kyparsap
(Coursera, Canva) KypblAbIMAQAFAH TarcCbipMaAapAbl OpblHAQYAQ (MbICaAbl, >k06a WABGAOHAAPbIH KOA-
AQHY apKbIAbI) ASCTYPAI 9AICTEPAEH TUIMAIPEK, aA ADCTYPAI SAICTEp KyTrereH araanAapaa 6enim-
AEATEH LileliM KabblaaayFa KOAAMAbIPaK..

3eptrey HaTvxkeaepi Quizlet xxeHe Canva CMSKTbl NAATOpPMarapAbiH, GiAIM aAyLIbIAGPABIH ecTe
cakTay KabiAeTi MeH KpeaTMBTIAITIH apTThipaTbIHbIH KOPCETTI, aA KYPAEAI MOCEAEAEPAI LLIELLY MEH TOr-
ThIK, XKYMbIC YLUIIH ABCTYPAI OKbITY TUIMAIPEK GOAbIM WbIKTbI; COHbIMEH KaTap, reMMudunKaLmsAaHFaH
KYPAAAQP >KOFapbl MOTMBAUMSIMEH GaNAaHBLICTbI BOAFAHbIMEH, Ha3apAbl GOAETIH (hakTOpAAPAbIH KO-
6eloiMEH A€ KaTap >KYPEeA.

TyHin ce3aep: >k06aAbIK, OriAay, BiAIM MCUXOAOrTapbl, TEXHOAOTMSI APKbIAbI XY3€ere achblipbIAQTbIH
OKbITY, ASCTYPAI BiAIM 6epy, KOTHUTUBTIK AaFAbIAAP.
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PasButue NMPOEKTHOroO MbILUA€HUA CTYAEHTOB:
CPaBHUTEAbHOE UCCAEAOBaHHUE ONMOCPEAOBAHHOIO TEXHOAOTUSAMU OGY‘IEHMH
U TPAAULUOHHOIO 06pa3OBaHMﬂ

BbicTpas nHTerpaums umMpoBbix 0OyvaloLWmMX MHCTPYMEHTOB B 06pa3oBaHMe Bbi3BaAa Criopbl 06
nx 3hHeKTUBHOCTU B COAENCTBUU KOTHUTUBHOMY POCTY MO CPaBHEHMUIO C TPAAMLIMOHHBIMW METOAAMM.
B 3TOM MCCAeAOBaHMM pacCcMaTpPUBAETCS, KaK TEXHOAOrM4yeckme naatgopmbl (Harnpumep, Duolingo,
Coursera, Quizlet) n TpaaMUMOHHOE 06pa3oBaHMeE MO-PAa3HOMY BAMSIIOT Ha pPa3BUTME KOrHWUTMBHbIX
HaBbIKOB, YAEASsS 0CO60€e BHUMAHME 3aMOMMHAHUIO, PELIEeHNIO NMPOGAEM, KPeaTUBHOCTU M BOBAEYEH-
HocTu. MpoBeaeH onpoc 77 ctyaeHToB Ol «[leparorvka M ncuxoAorus» AAS aHaAmM3a MOHUMMAHUS
CUABHbIX CTOPOH, MCMOAb30BaHMs LIM(PPOBbIX NAAT(IOPM, CPAaBHEHMS PE3YAbTATOB M aHaAM3a 6apbepoB
AAS BHeApPeHMs uncpoBoro obpasoBaHus. bbian nposepeHbl Tpu runoTesbl: (1) uudpoBble MHCTPY-
MEHTbI 1 METOAbI 00YUEHMSI MPEBOCXOAAT TPAAMLMOHHbIE METOAbI B 3(h(HEKTUBHOCTM 3aMOMUHAHMM U
BM3YaAbHOM/TBOPYECKOM MbILLAEHMM YUaALLMXCS, HO OTCTAIOT B FAYOOKOM peLleHun npobAem 1 coxpa-
HEeHMM 3HAHMIA AOATOBPEMEHHOM MamsTu; (2) rerMmmdurumpoBaHHble naaTopmbl (Hanpumep, Kahoot!)
YCUAMBAIOT BOBAEYEHHOCTb YUaLLMXCS, HO MPU 3TOM MPOTMUBOCTOST M MOMOTalOT CMPaBUTLCS C OTBAEKa-
iowmmm paktopamu; (3) umdposble HCTpyMeHTbI (Hanpumep, Coursera, Canva) 6yAyT NPeBOCXOAUTb
TPAAMLMOHHbIE METOAbl B CTPYKTYPMPOBAHHOM BbIMOAHEHMM 3aAaud (Hanpumep, CAeAyst LabAoHam
MpoeKTOB), B TO BpeMs Kak TPAaAMLIMOHHbIE METOAbI OCTAHYTCS NMPEBOCXOAHBIMU AASI 2AQMTUBHOIO Npw-
HATUS pelleHnit B HenpeACcKasyemblx CleHapusxX. PesyAbTaTbl MOATBEPAMAM, UTO TakuMe MAAT(OPMBbI,
kak Quizlet n Canva, NoBbIWAIOT 3aMOMUHAHME M KPEATMBHOCTb YUaLLMXCS, TOFAQ KakK TPAAMLIMOHHOE
obyyeHne NMPeAnoUTUTEAbHEE AASl PELLEHMS CAOXKHbBIX NMPOBAEM M KOMAHAHOM paboTbl; remMucmLm-
POBaHHbIE MHCTPYMEHTbI KOPPEAMPYIOT C BOAEe BbICOKOM MOTMBALMEN, HO M C HOAbLLIMM KOAMYECTBOM
oTBAEKaloLWMX PakKTOPOB; LIMMPOBbIE MHCTPYMEHTbI MPEBOCXOAHbI B 06YUYEHMM TEXHUYECKMM HaBbIKaM,
B TO Bpemsl Kak TPaAMLMOHHbIE METOAbI MO-TMIPEXKHEMY MPEBOCXOAIT B OTHOLLEHUU MEXANYHOCTHbIX
M aAaNTUBHBIX KOMMETEHUM. Pe3yAbTaTbl CBUAETEABCTBYIOT B MOAb3Y MMOPUAHbBIX MOAEAEN, Cove-
TaIOLLMX aAANTUBHOCTb LMDPOBLIX MHCTPYMEHTOB C FAYOMHOM TPAAMLIMOHHBIX METOAOB, MpeAAaras
CTPYKTYpPUpPOBaHHYt0 MHTEerpaumio naatopm, Takmx kak Brilliant 1 Coursera, aas npumeHeHUs Teo-
pyvK HapsiAy C TPAAMLIMOHHBIMM METOAAMM, OCHOBaHHbIMWM Ha HacTaBHMYecTBe. boAaee Toro, AaHHoe
MCCAEAOBAHME MOAYEPKMBAET KOTHUTHBHbBIE KOMMPOMUCCHI B LM POBOM 0OyUYeHUM M HaMevaeT nyTu
ONTMMM3aLMK 06PA30BATEABHOIO AM3aiiHa. Takow NMOAXOA AEMOHCTPUPYET 0COOble MEPCreKTUBbI AAS
Pa3BUTHS KOMMETEHLMIA MPOEKTHOMO MbILUAEHMS, HEOOXOAMMbIX BYAYLLMM MEAArOram-NICMXOAOTaM, KO-
TOpble AOAXKHbI YMEAO YMPABASITh 06PAa30BaTEAbHbIMM MHTEPBEHLIMSIMM OT 3aMbICAQ AO OLIEHKM.

KAtoueBbie CAOBa: MPOEKTHOE MbILLAEHWE, MEAArOTU-TICUXOAOTH, 0BYUEHMeE, ONMOCPEAOBAHHOE TeX-
HOAOTUSIMU, TPAAMLIMOHHOE 06pa3oBaHNe, KOTHUTHBHbIE HABbIKM.

Introduction

The integration of digital tools into educational
practice has become pervasive, reshaping conven-
tional teaching and learning dynamics. Nowadays,
alongside conventional classroom teaching, numerous
technology-enabled learning platforms such as Duol-
ingo, Coursera, and Kahoot! have emerged. These
tools offer learners innovative ways of interaction, yet
their impact on cognitive development—especially in
aspects like memory retention, problem-solving, and
creativity—remains a topic of ongoing debate. Sup-
porters, citing Mayer (2020), argue that digital learn-
ing enhances the accessibility, personalization, and
engagement of education. On the other hand, critics
like Selwyn (2022) point out issues such as distrac-
tions, superficial understanding, and the erosion of the
strengths of conventional teaching methods. Despite
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the growing popularity of digital learning, there is a
lack of research comparing the specific cognitive out-
comes of digital and conventional teaching methods,
particularly in evaluating which approach is more con-
ducive to long-term skill development.

The major objective of this study is to reduce
this gap by elaborately discussing how a technol-
ogy-supported learning platform differs from the
conventional pedagogical model in nurturing key
cognitive skills. For memory ability, analytical
reasoning, and creative thinking--with attention to
learner engagement--an analysis is made of the pros
and cons associated with the different learning plat-
forms. Quantitative survey data from 77 learners are
used to gauge the platforms’ practical effectiveness
and name factors yet besetting the promotion of
digital learning. In doing so, it is intended to answer
three specific questions:
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1. Do digital tools or conventional methods lead
to better memory, creativity, and problem-solving?

2. Do gamified learning platforms increase stu-
dent engagement or cause distractions?

3. Do digital or conventional approaches better
prepare students for real-world tasks?

This research contributes to the theoretical
debate regarding cognitive load theory and multi-
media learning principles in terms of modality in
digital education by providing empirical evidence
that modality might have an effect in the develop-
ment of cognitive skills. As such, it will add to the
growing debates concerning educational psychol-
ogy that focus specifically on the best conditions
for retention of memory, problem-solving, and
creativity, given that technology-mediated versus
conventional learning outcomes are discussed. In
practical terms, it provides initiatives to educators
and instructional designers attempting to strike a
balance between digital and conventional methods.
The results are of special interest to those in poli-
cymaking since they relate to specific investments
in teacher training and platform development
aimed at overcoming the barrier costs and distrac-
tions associated with such platforms. In the end,
this research feeds the design of hybrid learning
models that complement both--digital tools’ en-
gagement and adaptability, as well as classroom-
based instruction’s depth and social interaction--to
maximize cognitive development across different
learning environments.

We propose that these cognitive skills are inte-
gral to the development of project thinking—a com-
petency we argue is central to the practice of educa-
tional psychologists. Future professionals will need
to undertake the elaboration, execution, and assess-
ment of complex educational interventions; hence,
they must possess competences in planning, adap-
tive problem solving, and teamwork. This study
goes beyond comparing learning modes; it sheds
light on how to nurture the cognitive basis of project
thinking within educational psychology training.

Literature review

The application of digital learning tools in mod-
ern education has been extensively explored. How-
ever, there is still a lingering debate regarding their
actual effectiveness in promoting cognitive develop-
ment compared to conventional teaching methods.
Current research primarily converges on three key
aspects: the cognitive theoretical underpinnings of
digital learning, empirical analyses of the learning
outcomes of various platforms, and comparisons of

the effectiveness between digital and conventional
educational models.

From a theoretical perspective, the impact of
digital learning on cognition is frequently grounded
in Mayer (2020) multimedia learning theory. This
theory posits that the integration of visual and ver-
bal information can significantly enhance compre-
hension. Sweller’s (2011) cognitive load theory
also suggests that well-designed digital tools can
optimize mental resources by minimizing extrane-
ous cognitive load. Nevertheless, Moreno & Mayer
(2007) cautioned that excessive gamification can
lead to distractions, thereby impeding the process of
deep learning. Ryan & Deci’s (2000) self-determi-
nation theory further elucidates that although gami-
fied platforms like Kahoot! can rapidly boost learn-
ers’ enthusiasm, they often struggle to sustain the
intrinsic motivation required to complete complex
tasks.

Empirical studies have revealed that different
digital learning platforms yield diverse cognitive
benefits. According to Settles & Meeder (2016),
platforms such as Duolingo and Quizlet effectively
enhance memory through spaced repetition. Yet,
Vesselinov & Grego (2012) pointed out their lim-
ited efficacy in cultivating higher-order thinking
skills. Koedinger et al. (2012) argued that Brilliant
and Coursera can improve problem-solving abilities
via structured challenges. However, Bernacki et al.
(2021) proposed that these platforms still require ad-
ditional support mechanisms to match the effective-
ness of conventional instructional guidance. Plass et
al. (2015) confirmed the positive impact of tools like
Canva and video-based platforms on the develop-
ment of creativity and visual thinking. In contrast,
Wang & Tahir (2020) found that the competitive
nature of Kahoot! tends to make learners prioritize
speed over accuracy.

When comparing the effectiveness of digital and
conventional learning, meta-analyses have yielded
varied results. Hattie (2008), Means et al. (2010),
and Zimmerman (2002) respectively highlighted the
advantages of digital learning in enhancing engage-
ment, supporting self-paced learning, and offering
accessibility. Conversely, Garrison et al. (2001) em-
phasized that conventional teaching excels in facili-
tating critical discussions, fostering teamwork, and
reinforcing long-term memory.

Despite previous research on individual plat-
forms or overall models (Tamim et al., 2011), there
is a dearth of studies that analyze the differences in
the effectiveness of various tools for specific cogni-
tive skills, such as creativity and problem-solving,
particularly in the context of developing the project
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thinking essential for educational psychologists.
This study aims to fill this gap by clarifying the re-
lationship between platform features and specific
cognitive outcomes, quantifying the balance be-
tween engagement and learning depth (Hwang et
al., 2020), and proposing data-driven hybrid teach-
ing strategies.

Materials and methods

This study employed a quantitative research
design utilizing a self-administered online sur-
vey to compare cognitive skill development between
technology-mediated and conventional learning ap-
proaches through Google Forms. Targeting under-
graduate and graduate students across various facul-
ties at Al-Farabi Kazakh National University. Data
collection occurred over a three-week period from
April 25 to May 18, 2025. The survey was initially
launched in English-only format, but after two weeks,
only 34 responses were received, revealing language
accessibility issues among students. To address this,
arevised bilingual version (English and Russian) was
released following pilot testing to ensure translation
accuracy. This modification improved participation
to 77 by the end of data collecting period.

The three hypotheses based on the research
questions are:

(1) Digital tools outperform conventional meth-
ods in memory and visual creativity but are less ef-
fective in in-depth problem-solving;

(2) Gamified platforms can increase engage-
ment but may also lead to distractions;

(3) Digital tools (e.g., Coursera, Canva) will
outperform conventional methods in structured task
execution (e.g., following project templates), while
conventional methods will remain superior for adap-
tive decision-making in unpredictable scenarios.

To test the hypotheses, the survey data were an-
alyzed using a combination of descriptive and infer-
ential statistics. First, descriptive statistics (means,
percentages, and frequency distributions) were cal-
culated to summarize students’ platform preferences
and their perceived effectiveness for specific cogni-
tive skills. For Hypothesis 1, independent samples
t-tests were conducted on key variables—comparing
digital and conventional methods for memory reten-
tion, creativity, and in-depth problem-solving—with
results visualized through side-by-side bar charts.
For Hypothesis 2, correlation analysis examined the
relationship between gamified platform usage (e.g.,
Kahoot!, Duolingo) and self-reported engagement
versus distraction levels, presented in a dual-axis
chart. For Hypothesis 3, radar charts were employed
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to compare mean effectiveness scores across five
real-world skill dimensions (project planning, time
management, adaptive decision-making, collabora-
tion, and technical execution). All statistical tests
used an alpha level of 0.05 for significance, and re-
sults were organized into clear, hypothesis-specific
tables and charts to highlight actionable trends.

Results

This study collected 77 valid responses from
students enrolled at Al-Farabi Kazakh National
University, all of whom met three key inclusion cri-
teria: (1) current university enrollment, (2) anony-
mous participation to ensure response authenticity,
and (3) prior experience with at least two of the six
target digital learning platforms (Table 1). These
platforms were systematically selected to represent
diverse learning categories, varying levels of inter-
activity, and distinct cognitive skill development.

As detailed in Table 2, the participant pool was
predominantly composed of young adults, with over
half (53.25%) falling into the 18-24 age bracket,
followed by 25-34 (28.57%), over 35 (14.29%),
and under 18 (3.90%). By academic level, master’s
students formed the largest group (44.16%), with
bachelor’s (32.47%) and doctoral students (23.38%)
comprising the remainder. These demographic char-
acteristics are essential for contextualizing the find-
ings, as both age and educational stage may signifi-
cantly influence technology adoption patterns and
learning method preferences. The controlled plat-
form selection and rigorous participant criteria en-
sure that subsequent analyses of digital versus con-
ventional learning effectiveness reflect meaningful,
generalizable trends in contemporary educational
technology usage.

Analysis of platform engagement among the
77 participants revealed distinct usage patterns
(Figure 1). Duolingo showed polarized use, with
28.6% never using it and 15.6% accessing it daily,
reflecting its niche language-learning appeal. Ka-
hoot! and Quizlet demonstrated moderate adoption,
with 41.6% and 36.4% using them at least monthly
respectively, aligning with their classroom-integra-
tion potential. Brilliant emerged as the least utilized
platform, with 68.8% never using it, likely due to its
specialized STEM focus. Notably, Canva showed
the strongest regular engagement, with 62.3% using
it weekly or daily, underscoring its value for visual
project work. These usage trends provide crucial
context for interpreting subsequent effectiveness
ratings, suggesting platform familiarity may medi-
ate perceived cognitive benefits.
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Table 1
Characteristics of Six Learning Platforms

Platform Category Gamification Level Primary Use Cognitive Skills Targeted
Duolingo Language High Vocabulary building Memory, Pattern recognition
Kahoot! Quiz Very High Knowledge testing Quick recall, Engagement
Quizlet Flashcards Medium Memorization Memory retention
Brilliant STEM Low Problem-solving Logical reasoning, Analysis
Coursera MOOCs Minimal Course completion Critical thinking, Application
Canva Design Medium Creative projects Visual thinking, Creativity

Source / Note: This table was compiled by the authors based on the analysis of materials.

Table 2
Profiles of the respondents

Variables Type n % (n=77)

Under 18 3.90%

18-24 41 53.25%

Age

25-34 22 28.57%

Over 35 11 14.29%

Bachelor 25 32.47%

Academic Degree Master 34 44.16%
Doctor 18 23.38%

Source / Note: This table was compiled by the authors based on the analysis of materials.

Figure 1
Platform Usage Frequency (n=77)

Platform Usage Frequency (n=77)
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Source / Note: This table was compiled by the authors based on the analysis of materials.
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Research question 1: Do digital tools or con-
ventional methods lead to better memory, creativ-
ity, and problem-solving?

The survey results (Figure 2) demonstrated clear
differences in effectiveness between digital tools
and conventional methods across key cognitive do-
mains. For memory retention, digital platforms—par-
ticularly Quizlet (selected by 58% of respondents)
and Duolingo (mean rating = 4.32/5)-significantly
outperformed conventional methods (mean = 3.15/5;
p < 0.001). This aligns with cognitive load theory
(Sweller, 2011), as digital tools leverage spaced
repetition and multimedia encoding to enhance re-
call. Similarly, for visual creativity, Canva received
the highest preference (48% of respondents), with
digital methods rated 0.95 points higher on average
than conventional approaches (3.85 vs. 2.90). These
findings support the multimedia principle (Mayer,
2020), where visual design tools provide superior
scaffolding for creative expression compared to
conventional art supplies or paper-based methods.

Conversely, conventional methods maintained a
strong advantage in developing in-depth problem-
solving skills, with 64% of respondents favoring
classroom instruction (mean = 4.25/5 vs. digital’s

Figure 2

Comparative Effectiveness: Digital vs. Conventional Learning

3.10/5). Brilliant was the only digital platform that
approached conventional effectiveness (mean =
3.8/5), suggesting that while gamified STEM plat-
forms can support analytical thinking, they may
lack the structured mentorship and peer discussion
inherent to conventional pedagogy. This dichotomy
reflects Vygotsky’s social learning theory, where
complex cognitive skills benefit from guided social
interaction (Mayer, 2020). The results indicate that
while digital tools optimize associative memory and
visual creativity through interactive features, con-
ventional methods remain critical for higher-order
cognitive development.

These findings have important implications for
instructional design. A blended approach that lever-
ages digital tools for memory-intensive tasks (e.g.,
Quizlet for vocabulary) and creative projects (e.g.,
Canva for visual assignments), while reserving con-
ventional methods for problem-solving workshops
and case discussions, could maximize learning out-
comes. Future research should explore hybrid mod-
els that integrate the retrieval practice benefits of
digital tools (Sweller, 2011) with the collaborative
problem-solving strengths of conventional class-
rooms to address this pedagogical divide.

Comparative Effectiveness: Digital vs. Traditional Learning

I Digital Tools

5.0
4.5
4.0
3.5

3.0

Average Rating (1-5 Scale)

Memory Retention Visual Creativity

Problem-Solving

Skill Category

Traditional Methods

Progress Tracking Teamwork Skills Independent Study

Source / Note: This table was compiled by the authors based on the analysis of materials.

Research question 2: Do gamified learning
platforms increase student engagement or cause
distractions?

The survey results (Figure 3) demonstrated a
strong positive correlation between gamification el-
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ements and student engagement. Kahoot!, the most
gamified platform, received the highest engagement
rating (4.5/5), with 78% of respondents using it
weekly or daily. This aligns with self-determination
theory (Ryan & Deci, 2000), as features like points,
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leaderboards, and time pressure satisfy psychologi-
cal needs for competence and relatedness. Similarly,
Duolingo’s gamified language lessons achieved a
4.0/5 engagement score, with 44% of students us-
ing it regularly. These findings suggest that well-
designed game mechanics can significantly enhance
motivation, particularly for routine learning tasks
where immediate feedback is valuable.

However, the data revealed a notable trade-off:
higher engagement correlated with increased dis-
traction. Kahoot! users reported the highest distrac-
tion levels (3.8/5), with comments citing “focus on
speed over accuracy” and “anxiety about rankings.”
This supports cognitive load theory (Sweller, 2011),
as extraneous game elements may overwhelm

Figure 3

working memory. Interestingly, less gamified tools
like Canva (engagement: 3.5/5, distraction: 2.5/5)
showed better balance, suggesting that moderate
gamification may optimize engagement without ex-
cessive cognitive off-task load.

These results have important pedagogical im-
plications. While gamification boosts participation,
educators should strategically select platforms
based on learning objectives: highly gamified tools
like Kahoot! may suit review sessions, whereas
complex topics might benefit from less distracting
formats. Future research should explore optimal
gamification thresholds and the role of individual
differences in moderating engagement-distraction
relationships.

Trade-off Between Engagement and Distraction in Gamified Platforms

Trade-off Between Engagement and Distraction in Gamified Platforms

I:l Engagement Score (1-5) Distraction Score (1-5)
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Source / Note: This table was compiled by the authors based on the analysis of materials.

Research question 3: Do digital or conven-
tional approaches better prepare students for real-
world tasks?

As shown in Figure 4, digital platforms have
demonstrated notable effectiveness in cultivating
structured technical skills that are vital for modern
workplaces. Coursera has become the leading plat-
form for developing project planning competencies,
with an average rating of 4.2/5, which is signifi-
cantly higher than conventional classroom methods
(3.5/5). This 0.7-point advantage aligns with May-
er’s (2020) cognitive theory of multimedia learn-
ing, which proposes that digital environments can
enhance the acquisition of procedural knowledge

through interactive simulations and structured learn-
ing pathways. Similarly, Canva has achieved excep-
tional results in technical execution skills (4.5/5),
outperforming conventional methods by 1.3 points.
These findings indicate that digital tools excel in
teaching standardized workflows, software profi-
ciency, and template-based project management—
skills that are increasingly required in technology-
driven professional environments (World Economic
Forum, 2020).

In contrast, conventional learning methods re-
tain strong advantages in developing adaptive and
interpersonal competencies. The survey revealed
substantial gaps in favor of conventional instruction
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in collaboration (4.6/5 vs. 3.5/5) and adaptive deci-
sion-making (4.3/5 vs. 3.0/5). These results support
Vygotsky’s (1978) sociocultural theory, as face-
to-face learning environments provide richer op-
portunities for social negotiation, immediate feed-
back, and context-specific problem-solving. The
1.1-1.3-point differences in these areas highlight
the continuing relevance of conventional education
in cultivating leadership, teamwork, and complex
judgment skills—competencies that remain critical

Figure 4
Comparative Effectiveness for Real-World Skills

to organizational success (National Association of
Colleges and Employers, 2022).

Notably, time management showed nearly com-
parable performance (digital: 3.8/5 vs. convention-
al: 4.1/5), suggesting that hybrid approaches may
optimize the development of this skill. These results
underscore that the effectiveness of methods is task-
dependent: digital tools dominate in standardized
workflows, while conventional settings foster agility
in unstructured scenarios (Koedinger et al., 2012).

[ Digital Tools

Techmical Execution

Collaberation

Comparative Effectiveness for Real-World Skills

Project Planning

Traditional Methods

Time Management

Adaptive Decision-Making

Source / Note: This table was compiled by the authors based on the analysis of materials.

Discussion

The data presented here paint a clear picture of
how learning modalities influence skill acquisition.
Contrary to a one-size-fits-all approach, our findings
suggest that the effectiveness of digital versus con-
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ventional methods is highly contingent on the learn-
ing objective.

For memory and creativity (Research Ques-
tion 1), digital tools such as Quizlet and Canva
clearly outperformed conventional methods. On a
five-point scale measuring effectiveness, students
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gave these digital platforms scores 1 to 1.2 points
higher, noting that they were more engaging and
easier to use. This is logical because these platforms
employ intelligent designs like flashcards and vi-
sual templates, which align with the brain’s optimal
learning mechanisms. However, when it came to
solving complex problems, conventional classroom
instruction performed better, scoring 1.1 points
higher. This suggests that challenging problems still
benefit from face-to-face discussions with teachers
and peers.

In the context of gamified learning (Research
Question 2), an intriguing trade-off emerged. Tools
such as Kahoot! demonstrated excellence in student
engagement (scoring 4.5/5) but concurrently intro-
duced higher levels of distraction (3.8/5). This sug-
gests that while game elements enhance learning
enjoyment, they may occasionally divert students’
focus toward winning rather than deep conceptual
understanding. Less gamified digital tools like Cours-
era struck a more balanced approach—-maintaining ro-
bust engagement (4/5) while minimizing distractions
(3.2/5). These differences highlight the dialectical re-
lationship between motivational design and cognitive
focus in educational technology, offering empirical
insights for optimizing learning experiences.

For real-world skills (Research Question 3), the
findings were divergent. Digital tools demonstrated
greater effectiveness in teaching technical skills,
such as software proficiency (+1.3 points) and proj-
ect planning (+0.7 points). Conversely, convention-
al approaches yielded stronger results in cultivating
teamwork (+1.1 points) and decision-making in
ambiguous situations (+1.3 points). This divergence
underscores the need for a strategic instructional
approach: leveraging digital tools to deliver stan-
dardized technical skills training while preserving
classroom environments to nurture human-centric
competencies like collaboration and adaptive think-
ing. In this respect, the educational psychologist-in-
training needs a balanced approach to developing
the kind of project thinking that leads one to head
educational projects, requiring technical precision
in planning and human adaptation sensitivity. Such
a distinction not only aligns with the precision de-
mands of technology-driven professions but also re-
inforces the irreplaceable role of real-world interac-
tion in developing complex social abilities.

Conclusion

The evidence gathered in this study supports
the view that digital and conventional learning

approaches each play distinct but complementary
roles in education. For the specific goal of prepar-
ing educational psychologists, this complemen-
tarity is key to fostering robust project thinking.
Instead of seeing these methods as competing al-
ternatives, educators should regard them as valu-
able partners in nurturing students’ comprehensive
competencies. Digital tools are particularly effec-
tive for developing technical skills, aiding memori-
zation, and supporting structured learning process-
es, as they offer convenient and efficient learning
experiences. Meanwhile, conventional classroom
methods remain vital for cultivating higher-order
thinking, collaborative abilities, and adaptive deci-
sion-making, as the interactions between teachers
and students—and among students themselves—can
bring about deep intellectual collisions and emo-
tional resonance.

To develop effective strategies for teaching
and learning, he argues, a fine balance between
these two modes must prevail. That is, educators
have to tap into the interactivity and personaliza-
tion of digital platforms but also safeguard, with
equal zeal, the integrity of face-to-face encoun-
ters that comprise conventional teaching. It is in
this precarious balance in which, at present, there
is no end in sight for the furthering of digitiza-
tion, that education will be best suited to usher
students into the challenges yet to come in their
careers and in life. A skillful weighing of when
to deploy which tool for enhancing learning ex-
periences rests in the hands of the educator, de-
liberately making appropriate choices based on
the purpose of the learning activity required and
maximally embedding the unique abilities of each
mode into the education process, thereby effec-
tively cultivating the next generation of educa-
tional psychologists with sophisticated project
thinking capabilities.
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DEVELOPING AI-SUPPORTED PROFESSIONAL COMPETENCE
OF PRE-SERVICE ENGLISH LANGUAGE TEACHERS
IN 215T CENTURY EDUCATION

The article addresses the problem of forming Al-based professional competence of pre-service Eng-
lish language teachers in the context of educational digitalization in the Republic of Kazakhstan. The aim
of the study is to experimentally substantiate the pedagogical conditions, methods and effectiveness of
developing Al competence among the pre-service teachers. The research employed a complex of meth-
ods including theoretical analysis, questionnaire survey, observation, expert evaluation, pedagogical ex-
periment and mathematical statistics. The study was conducted at M.Auezov South Kazakhstan Univer-
sity and South Kazakhstan pedagogical university named after O. Zhanibekov. The participants included
third-year students enrolled in the educational program Foreign Language: two foreign languages, as
well as university instructors. In total, 148 students took part in the study (control group-76 students;
experimental group -72 students), along with 27 teachers. During the formative stage, the experimental
group systematically implemented Al-based pedagogical technologies, including Al-supported flipped
classroom, project-based learning, microteaching with Al feedback, learning analytics and automated
assessment. The results demonstrated a statistically significance increase in the high and sufficient levels
Al competence in the experimental group, while no substantial changes were observed in the control
group. The findings that Al-based professional competence does not develop spontaneously but requires
purposeful and systematic pedagogical intervention. The results of the study provide a basis for develop-
ing practical recommendations aimed at improving the content of pre-service English teacher education
and integrating digital pedagogical technologies into educational process.

Keywords: artificial intelligence, educational digitalization, pre-service English language teacher,
professional competence, Al competence, digital pedagogy.

®.M. Canbibekosa', I'.K. Kap6ososa', A.E. bopaH6ain?”, A.E. CepaAmesa’,
A.C. Yunrusbaesa', H. Aecbekosa’, A.C. LLIBarkoBckuit'
™. 9yesoB aTbiHaarbl OHTYCTiK KasakcraH yHuBepcuteTi, LLbiMkeHT, Ka3sakcTaH
26306ekani XoHibekos atbiHAarbl OHTYCTiK KasakcTaH neaarornkaabik, ynusepcuteTi, LLbimkenT, KasakcraH
*e-mail: Aygerim.phd@mail.ru
XXI Facbip 6irim Gepy xaFAaiiblHAQ OOAALLAK, AFbIALLIbIH TIAl MyFaAiMAEpiHiH,
»KacaHAbl MHTEAAEKTIre Heri3AeAreH Kaciou Ky3bIpeTTiAiriH AambITy

Makanrapa Kasakcranaarbl 6iAiM 6epy >KYMeCiHiH UMPAbIK, TpaHCOPMaLMSChl KaFAaribiHAQ
6oAaLlaK, aFbIALLbIH TiAl MyFaAIMAEPIHIH, XKacaHAbl MHTEAAEKTIre HerisAeAreH kaciom Ky3bIPeTTiAIriH
KAABINTACTbIPY MOCEAECiHe apHaAFaH. 3epTTeyAiH MakcaTbl-00Aalak, MyFaAiMaepaiH YKM-Ky3bipeT-
TIAIFIH K@ABbINTACTbIPYAbIH MEAArormkaAblk, LWAPTTAPbIH ©AIC-TOCIAAEPIH >KOHE OAAPAbIH TUIMAIAIMH
SKCMEPUMEHTTIK TypfblAa Herisaey. 3epTrey 0apbICbIHAA TEOPUSIAbIK, TaAAdY, CayaAHama, OakblAay,
capanTtamaablk, 6arasay, MeAarormKaAblK, KCMEPUMMEHT >KOHE MaTeMaTWMKaAbIK, CTaTUCTMKA SAiCTepi
KeleHAl TYPAE KOAAAHbIAABL. 3epTTey M.Oye30B atbiHAaFbl OHTYCTIK KasakcTaH yHMBEpCUTETIHAE
>xoHe ©. XKoeHibekoB aTbiHAarbl OHTYCTiK KasakCcraH neAarormkablk, YHUBEPCUTETIHAE XKYPri3iAAi.
IkcnepumenTKe «LLleTea TiAi: eki weTtea TiAi» 6iAim 6epy GarAapAamacbiHbiH 3-KypC CTYAEHTTEPI MeH
>KOFapbl OKY OPHbI OKYLIbIAAPbl KATbICTbl JKaArbl 3epTreyre 148 cTyAeHT 6akbiAay TOObI-76 CTYAEHT,
3KCMEPUMEHTTIK TOM-72 CTYAEHT XK8He 27 OKbITYyLlbl KATbICTbl. KaAbINTacTbIpyLlbl KE3EHAE dKCepnu-
MEHTTIK TOMTa >KacaHAbl MHTEAAEKT KOAAQYbIMEH YIbIMAACTbIPbIAFAH TOHKEPIATE€H CbIHbIM MOAEAI, XKO-
GaAbIK, OKbITY SAICi, KacaHAbl MHTEAAEKT HerisiHAeri Kkepi OaiiAaHbICNEeH MMKpPOCcabak, >yprisy, oKy
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AQHAAMTMKAChI XXOHE aBTOMATTaHAbIPbIAFaH GaFaray >KyneAepi CMSIKTbl >KaCaHAbl MHTEAAEKTIre Heris-
AEATEH MeAarormkaAblK, TEXHOAOTUSIAQP XKYMEAI TYPAE EHTI3IAAL. 3epTTey HaTHXKeAepi IKCNEePUMEHTTIK
TonTa XM-Ky3bIpeTTiAIKTIH KOFapbl >KOHe XEeTKIAIKTI AeHreMAepiHiH CTaTUCTUKAADBIK, TYPFbIAQH MBHAI
apTKaHbIH, aA GakbiAay TOObIHAQ aTAPAbIKTAN ©3repicTepaiH, GOAMarFaHbIH KOPCETTI. AAbIHFAH Aepek-
Tep >KaCaHAbl MHTEAAEKTIre HerispAeAreH Kacibu Ky3bIPeTTIAIKTIH ©3AINHEH KAAbINTACMANTbIHbIH, OHbI
AAMbITY YLIIH MaKCaTTbl 8pi >KYyMeAi Neaarornkablk, bIKMAAAbIH KaXKeT eKeHiH AdAeAAenAi. 3epTTey
KOPbITbIHABIAAPbI HOAALLAK, aFbIALLILIH TIAI MyFAaAIMAEPIH AQSPAQY MA3MYHbIH XKaHFbIPTYFa >keHe umdp-
AbIK, IEAArOTMKAAbIK, TEXHOAOTMSIAAPAbI BIAIM Oepy yAepiciHe TUIMAI eHri3yre apHaAFaH NMPakTUKAAbIK,
yCTaHbIMAAp 83ipAeyre Heri3 6oAaAbl.

Ty#in ce3aep: >kxacaHAbl MHTEAAEKT, BiAiM O6epyai umMdpAaHABIPY, BOAALLIAK aFbIALLIbIH TIAl MyFaAi-
Mi, Kacion Ky3bipeTTiAik, XXM-Ky3bIpeTTiAiK, UMMPABIK NeAarorvka.

®.M. Canbibekosa’, I'.K. Kap6ososa', A.E. bopan6ai?”, A.E. Cepaanesa’,
A.C. Ynnrusbaesa', A.C. LLIBaiikoBckmit'

"fO>xHO-KazaxcraHckuii yHuBepcuTeT MMeHn M. Aya30Ba, LLIbimkeHT, KasaxcTtaH
2lOxHo-KasaxcTaHckuin neaarorndeckuii yHusepcuteT nmenn O. XKannbekosa, LLbiMkeHT, KaszaxcraH
*e-mail: Aygerim.phd@mail.ru
Pa3zButne npodrecCMOHaAbLHOM KOMMETEHTHOCTU OYAYLLMX YUUTEACH aHIAMICKOTO SI3blKa
C MOAAEPXKKOW UCKYCTBEHHOTO MHTEeAAeKTa B o6pa3soBaHmun XXI Beka

B craTbe paccmaTpuBaeTcs npobaema hopMmMpoBaHUs MPOoeCCMOHaAbHOM KOMMETEHTHOCTU By AY-
LLMX YUMTEAEN aHFAMICKOTrO S13blKa HA OCHOBE MCKYCCTBEHHOIO MHTEAAEKTA B YCAOBUAX LIMDPOBU3ALIMM
cuctembl o6pasoBaHms KasaxcraHa. Lleab MCCAeAOBaHMS 3aKAKOUAETCS B 3KCNIEPUMEHTAAbHOM 060CHO-
BAHMM MEAArorm4ecknx yYCAOBUiA, MeTOAOB 1 3hhekTBHOCTN hopmmnpoBanms MI-KoMneTeHTHOCTH
y 6yaylimx neaaroroB. B xoae MccAeAOBaHMS KOMMAEKCHO TMPUMEHSIAMCb METOAbI TEOPETUYECKOro
aHaAM3a, aHKETMPOBaHUS, HABAIOAEHMS, SKCMEPTHOM OLIEHKM, MeAArornMyeckoro 3KCNeprMMeHTa 1 mare-
MaTMYeCKMI CTaTuCTuKK. MccaepoBaHne npoBoAMAOCH B FO>KHO-Ka3axcTaHCKOM yHMBEpPCUMTETE MMeHU
M. Ay3a3oBa 1 lOxxHO-Ka3axcTaHCKOM neAarormyeckom yHmBepcuteTe. Bcero B MccaepA0Banm NpUHSIAM
yyactme 148 cTyAeHTOB (KOHTPOAbHAs rpynna — 76 CTYAEHTOB; 3KCNEPUMEHTAAbHAs rpynna — 72 cTy-
AeHTa) 1 27 npenoaasateAen. Ha dhopmumpytoLem aTane B 3KCNePUMEHTAAbHOM rpymnne CUCTEMHO BHe-
APSAMCb NeAArormyeckme TEXHOAOrMM, OCHOBAHHbIE Ha MCKYCCTBEHHOM MHTEAAEKTE, BKAIOYAS MOAEAD
NepeBEPHYTOro KAacca € MOAAEPIKKOWM MCKYCCTBEHHOTO MHTEAAEKTA, METOA MPOEKTHOro obyuyeHus,
NPOBEAEHME MUKPOMPENOAABaHMs C 06PATHOM CBSA3bIO HAa OCHOBE MCKYCCTBEHHOTO MHTEAAEKT], Yueb-
Hasl aHAaAMTMKA U CUCTEMbl ABTOMATU3MPOBAHHOIO OLleHMBAHMA. Pe3yAbTaTbl MCCAEAOBAHMS MOKa3aAm
CTATUCTUYECKM 3HAUYMMDIN POCT BbICOKOIO M AOCTATOYHOrO ypoBHen MIM-KOMNETEHTHOCTN Y CTYAEH-
TOB 3KCNEPUMEHTAAHOM IPYMMbl NPU OTCYTCTBUM CYLLECTBEHHbIX M3MEHEHWI B KOHTPOALHOM rpymnne.
[MoAyueHHble AQHHblE AOKA3bIBAIOT, YTO MPOdECCMOHAAbHAS KOMMNETEHTHOCTb, OCHOBAHHAS Ha MCMOAb-
30BaHMM UCKYCTBEHHOIO MHTEAAEKTA, (DOPMMPYETCS He CMOHTAHHO, a B pe3yAbTaTe LieAeHanPBAEHHOr O
M CCTEMHOTO MEeAArorMyeckoro BO3AENCTBUS MO COBEPLIEHCTOBAHMIO COAEPIKaHUS MOArOTOBKM ByAY-
LUMX YUMTEAEN aHAMICKOTO $13blKa M BHEAPEHMIO LIM(PPOBbIX NMEAArorMyeckux TEXHOAOTUIA B 06paso-
BaTE€AbHbIM NpoLecc.

KAloueBble CAOBa: MCKYCTBEHHbIN MHTEAAEKT, LUmMdpoBU3aLmMs 06pa3oBaHms, BYAYLIMIA yUUTeAb
AHFAMINCKOTO 93blKa, MPO(eCCMOHaAbHAs KOMNETEHTHOCTb, MIN-KoMneTeHTHOCTb, LM poBas neaaro-
ruka.

Introduction

At the present stage, the digitalization of edu-
cation has become one of the leading directions in
the development of the higher education system.
The rapid advancement of information and com-
munication technologies, particularly artificial in-
telligence (Al), has brought fundamental changes
to the content and structure of pedagogical activity.
These transformations impose new requirements on
the system of training pre-service teachers.In the
Republic of Kazakhstan, the digitalization of educa-
tion has been identified as a strategic priority aimed

at improving the quality of higher education and
preparing internationally competitive specialists.
Within this context, artificial intelligence is viewed
as an important resource that enables the personal-
ization of educational content, the analysis of learn-
ing outcomes, and the optimization of pedagogical
decision-making.

Pre-service teachers of English must therefore
demonstrate not only linguistic and methodological
competence, but also digital pedagogical compe-
tence, including the ability to effectively integrate
Al-based tools into the educational process. Howev-
er, the issue of systematically forming professional
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competence through the use of artificial intelligence
in pedagogical higher education institutions remains
insufficiently explored. In this regard, the prospects
for training pre-service foreign language teachers
are increasingly associated with viewing artificial
intelligence not merely as a technical tool, but as a
strategic resource for professional development. Al-
based instruction contributes to the enhancement of
pre-service teachers’ professional flexibility, digi-
tal adaptability, and innovative potential. Thus, the
objectives of educational digitalization and human
capital development underscore the particular rel-
evance of forming Al-based professional compe-
tence in the training of pre-service foreign language
teach ers. This direction represents one of the key
prospects for modernizing the content of higher
pedagogical education and shaping a contemporary
teacher model.

Under conditions of ongoing socio-economic
and technological change, the improvement of the
quality of training pre-service specialists and the
adaptation of their professional potential to new de-
mands have become central priorities in the national
development strategy. Accordingly, the strategic
documents of the Republic of Kazakhstan consis-
tently address issues related to the modernization of
human resources, the alignment of higher education
content with current technological trends, and the
development of digital skills. In the Addresses to the
Nation, the President of the Republic of Kazakhstan,
Kassym-Jomart Tokayev, emphasizes that in the era
of rapid global change, the knowledge acquired by
university graduates may become outdated even be-
fore they enter the labor market. Consequently, the
adaptation of educational programs to new social,
economic, and technological conditions is identi-
fied as an urgent task facing responsible state au-
thorities.

The President’s Addresses place particular em-
phasis on the digital transformation of education,
highlighting the need to improve distance learning
infrastructure, enhance the efficiency of information
systems, and implement the “Digital Teacher” ini-
tiative in order to accelerate the provision of high-
quality education and the training of competitive
professionals. These initiatives further reinforce the
importance of developing digital competence among
pre-service pedagogical staff. This is especially rel-
evant in today’s digital society, where the cognitive
characteristics of Generation Z and Generation Al-
pha differ significantly from those of previous gen-
erations, necessitating new pedagogical approaches
and innovative instructional solutions.
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In addition, in the Address of the President of
the Republic of Kazakhstan dated September 8,
2025, entitled “Kazakhstan in the Era of Artificial
Intelligence: Key Challenges and Their Resolution
through Radical Digital Transformation, * the ef-
fective use of artificial intelligence technologies is
identified as a strategic resource capable of stimulat-
ing the development of the knowledge-based econ-
omy. The Head of State emphasized the ne cessity
of expanding international cooperation in the field
of artificial intelligence, training qualified profes-
sionals in this area, and strengthening the research
potential of higher education institutions (State of
the Nation Address, 2025). These priorities require
the enhancement of Al-based professional training
for pre-service pedagogical specialists, including
foreign language teachers.

The Concept for the Development of Higher Ed-
ucation and Science in the Republic of Kazakhstan
for 2023-2029 defines the medium-term priorities
for the development of the higher education system.
This document highlights key objectives such as the
development of universities’ digital infrastructure,
the internationalization of the educational process,
the improvement of lifelong learning models, the
recognition of non-formal learning out-comes, and
the enhancement of citizens’ digital competence.
These directions are aimed at accelerating the digital
transformation of higher education institutions and
increasing the level of digital preparedness among
pre-service specialists.The necessity of developing
teachers’ digital competence is also substantiated
at the international level through both scientific re-
search and regulatory frameworks. The European
Framework for the Digital Competence of Educa-
tors (DigCompEdu), the UNESCO ICT Competen-
cy Framework for Teachers, and the International
Society for Technology in Education (ISTE) stan-
dards all emphasize the formation of digital and
technological skills as an integral component of
modern pedagogical practice.

These national and international policy docu-
ments demonstrate that the development of pre-ser-
vice teachers’ digital competence represents one of
the most pressing scientific and pedagogical chal-
lenges of the present day. Recent studies indicate
that under conditions of digitalization, a significant
proportion of citizens including pedagogical staff
exhibit insufficient levels of digital literacy. This
situation reinforces the need for the purposeful and
systematic formation of digital pedagogy and Al-
based professional competence within the higher
pedagogical education system.
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The notion of teachers’ digital competence and
the active integration of artificial intelligence into
education has been widely explored by scholars.
For example, Holmes (2019) examined the adoption
of intelligent search systems in higher education
institution Researchers such as Nouri et al. (2020)
analyzed the effectiveness of artificial intelligence
in instructional practices, while Luckin (2016) ar-
gued that intelligent technologies reduce teachers’
psycho-emotional workload by simplifying routine
pedagogical tasks. Kessler (2018) addressed the en-
hancement of teachers’ digital literacy through Al-
based tools. In addition, Chen (2020) investigated
machine learning and semantic search technologies
designed to personalize learning experiences for in-
dividual users.

Literature review

At present, the process of educational digitali-
zation has introduced significant changes into the
content and structure of higher pedagogical educa-
tion. In particular, the rapid development of artifi-
cial intelligence (AI) technologies necessitates re-
considering the formation of pre-service teachers’
professional competence at a new scientific level. In
this regard, both domestic and international scholars
have increasingly focused on the Al-based profes-
sional training of pre-service pedagogical staff.

The history of the formation of artificial intel-
ligence is closely connected with humanity’s aspi-
ration to model intellect, cognition, and thinking
processes through technology. These ideas began
to be systematically explored in the mid-twentieth
century within the context of rapid scientific and
technological progress. The theoretical foundations
of artificial intelligence originate from the works of
the British mathematician and logician Alan Turing.
In his 1950 paper “Computing Machinery and Intel-
ligence,” he examined the possibility of machines
being able to think and proposed what later became
known as the Turing Test.This test represented one
of the earliest scientific attempts to evaluate a ma-
chine’s ability to engage in intellectual interaction
comparable to that of a human.

The term “artificial intelligence” was first intro-
duced into scientific discourse in 1956. It was pro-
posed by the American scientist John McCarthy at
the Dartmouth Conference held in the United States.
This conference marked the establishment of artifi-
cial intelligence as an independent field of scientific
research.During this period, researchers primarily
focused on logical reasoning, symbolic computation,

and the development of problem-solving algorithms.
In the 1960s and 1970s, the first artificial intelli-
gence programs and expert systems were developed.
These systems aimed to model expert knowledge in
specific domains such as medicine, engineering, and
mathematics through sets of rules and algorithms.
However, limitations in computational power and
the lack of sufficient data constrained further prog-
ress in this area. Although interest in artificial intel-
ligence temporarily declined during the 1980s and
1990s, this period witnessed the active development
of machine learning, neural networks, and statistical
methods. These approaches later became the foun-
dation for a renewed advancement of artificial intel-
ligence.At the beginning of the twenty-first century,
the emergence of big data, high-performance com-
puting systems, and deep neural networks elevated
the development of artificial intelligence to a new
level. Today, artificial intelligence is widely applied
in fields such as natural language processing, image
recognition, education, medicine, economics, and
industry.

Thus, the history of artificial intelligence re-
flects a complex scientific evolution consisting of
several stages of continuous development. At pres-
ent, artificial intelligence is not merely a technical
tool but an important phenomenon influencing so-
cial, cultural, and educational domains.According to
contemporary scientific perspectives, artificial intel-
ligence is defined as computing systems capable of
performing human-like cognitive processes-such as
learning, adaptation, information synthesis, self-im-
provement, and solving complex problems-through
the processing of data (Popenici & Kerr,2017).

In international research, artificial intelligence
in education is primarily viewed as a tool for per-
sonalized learning, formative assessment, learning
analytics, and the development of pedagogical re-
flection. Wayne Holmes(2016), analyzing the peda-
gogical potential of artificial intelligence, empha-
sizes that Al should not be regarded as a technology
that replaces teachers, but rather as an intellectual
tool that supports and enhances teachers’ profes-
sional practice. According to the scholar, Al enables
data-driven decision-making in the teaching process
and contributes to the development of pre-service
teachers’ professional autonomy.

The role of artificial intelligence in fostering
pedagogical reflection is extensively explored in the
works of Rose Luckin (2016). The researcher high-
lights that Al-based tools allow teachers to conduct
in-depth analyses of learners’ educational activities,
identify cognitive difficulties, and adapt instruc-
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tional strategies accordingly. From this perspective,
Al literacy is considered a mandatory component
of pre-service teachers’ professional competence.
At the same time, Neil Selwyn(2024) adopts a criti-
cal stance toward educational digitalization, stress-
ing that the integration of artificial intelligence into
the learning process must be strictly subordinated to
pedagogical objectives. According to the scholar,
the application of Al technologies without a sound
methodological foundation fails to produce the de-
sired educational outcomes.Therefore, it is essential
to prepare pre-service teachers for the conscious,
critical, and ethical use of artificial intelligence.

The issue of developing pre-service teachers’
digital and Al-related competence is also reflected
in the European DigCompEdu framework proposed
by Redecker (2022). The author emphasizes that the
ability to pedagogically and effectively use digital
technologies, including artificial intelligence, con-
stitutes a core element of the modern teacher’s pro-
fessional profile.

Within the context of foreign language teacher
education, the significance of artificial intelligence
tools is particularly pronounced. Research indi-
cates that Al-based automated writing assessment
systems, speech recognition technologies, and in-
telligent learning platforms contribute to the devel-
opment of pre-service English language teachers’
methodological and digital competence. John Hat-
tie(2007), emphasizing the high effectiveness of
immediate feedback in learning, identifies artificial
intelligence as a tool capable of systematically en-
suring this process .

At the international level, the application of ar-
tificial intelligence in education is also widely ad-
dressed in UNESCO policy documents. According
to UNESCO’s position, artificial intelligence does
not diminish the teacher’s role but rather expands
pedagogical opportunities. The organization advo-
cates for the ethical, inclusive, and human-centered
integration of Al technologies into teacher educa-
tion systems .

In Kazakhstan, research on educational digitali-
zation and teacher training has intensified in recent
years. Domestic scholars emphasize that the inte-
gration of digital technologies into higher education
contributes to the development of pre-service teach-
ers’ professional mobility, innovative thinking, and
pedagogical re-flection. However, the majority of
national studies focus on general digital competence,
while the issue of forming Al-based professional
competence remains insufficiently systematized.
In the field of English language teacher education,
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several domestic studies highlight the importance of
preparing pre-service teachers to operate in digital
environments and master innovative technologies.
Nevertheless, these works do not fully address the
systematic instructional and methodological in-
tegration of artificial intelligence tools. The shift
toward student-centered education in Kazakhstan
has led to a redefinition of pedagogical roles within
higher education. Al-based technologies contribute
to adaptive and interactive learning models, replac-
ing passive knowledge transmission with active
student engagement. In English language teach-
ing, driven mobile applications and conversational
chatbots represent a significant area of application,
providing real-time feedback, supporting speak-
ing and listening skills, and facilitating interactive
communication (Y.Saidibragimova, 2024).Thus, an
analysis of domestic and international scholarly lit-
erature demonstrates that the use of artificial intel-
ligence in forming the professional competence of
pre-service English language teachers is both scien-
tifically grounded and highly relevant.At the same
time, under the conditions of Kazakhstan’s educa-
tional system, there remains a need for experimental
substantiation of the content, models, and pedagogi-
cal conditions for developing Al-based professional
competence in pre-service English language teacher
training.

In the works of Salybekova F.M. et al. (2021),
which examine the preparation of pedagogical staff
within the national scientific context, the authors
emphasize the necessity of systematically applying
digital technologies in the formation of pre-service
foreign language teachers’ professional compe-
tence. The researchers argue that the digital envi-
ronment plays a decisive role in fostering innovative
pedagogical thinking among pre-service teachers.
An analysis of additional scholarly perspectives in-
dicates that the integration of artificial intelligence
into the system of pre-service English language
teacher education is supported by both international
and national academic communities. Artificial intel-
ligence is thus defined as a strategic resource that
enhances pre-service teachers’ professional compe-
tence, strengthens pedagogical reflection, and en-
ables effective professional activity within the digi-
tal educational environment.

Materials and methods
The theoretical foundation of the study is based

on contemporary scientific concepts related to the
digitalization of education and the integration of
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artificial intelligence into the educational process,
as well as pedagogical and psychological theories,
theories of pedagogical education, and the compe-
tence-based approach to professional training. The
research draws upon scholarly works devoted to the
application of artificial intelligence tools in educa-
tion, the formation of pre-service teachers’ digital
and Al-based professional competence, and the
use of intelligent technologies in foreign language
teaching.

The study is grounded in the assumption that
the training of pre-service English language teach-
ers should focus on understanding the philosophi-
cal, psychological, and pedagogical foundations
of artificial intelligence application; mastering the
principles of digital pedagogy; developing skills
for the critical and conscious use of Al technolo-
gies; adopting a facilitative teaching approach and
enhancing the ability to design project-based and re-
search-oriented learning tasks using artificial intel-
ligence tools.

The empirical research was conducted within
the framework of the bachelor’s degree educational
program “Foreign Language: Two Foreign Lan-
guages”. The research sites included M. Auezov
South Kazakhstan University and South Kazakhstan
Pedagogical University named after O. Zhanibekov.
The study utilized instructional and methodological
complexes for psychological-pedagogical and spe-
cialized methodological disciplines, methodologi-
cal guidelines for digital pedagogy and Al-based
instruction, best pedagogical practices implemented
in Kazakhstan’s schools, as well as the results of ex-
perimental research.

The main research methods included:

- control questionnaires aimed at identifying
pre-service English teachers’ level of knowledge,
understanding and attitudes toward artificial intel-
ligence;

- survey questionnaires designed to assess stu-
dents’ awareness of the significance of Al technolo-
gies in their pre-service professional activities;

- mixed methods combining quantitative and
qualitative data analysis;

To determine the level of formation of Al-based
professional competence among pre-service English
language teachers, psychological and pedagogical
diagnostic were conducted, including:

- assessment of students’ understanding of arti-
ficial intelligence, its educational potential, and its
application in school pedagogical practice;

- identification of students’ awareness of the role
and significance of Al technologies in foreign lan-
guage teaching;

- evaluation of pre-service teachers’ mastery Al-
based instructional methods and technologies;

- analysis of students’ methodological and tech-
nological developments (Al-supported lesson plans,
projects, digital tasks) to assess their professional
preparedness;

- examination of university instructors’ per-
spectives on current trends and shortcomings in the
digital and Al-based training of pre-service foreign
language teachers;

- determination of students’ readiness to use
artificial intelligence through pedagogical observa-
tion, within results compared to expert evaluations.

To enhance the reliability of the research find-
ings, the collected data were systematized, compared
and analysed. The comprehensive set of methods
employed made it possible to conduct a multifacet-
ed assessment of the level of Al-based professional
competence formation among pre-service English
language teachers.

Results and discussion

The pedagogical experiment was conducted at
M. Auezov South Kazakhstan University and South
Kazakhstan Pedagogical University named after
O. Zhanibekov. Third-year students enrolled in the
educational program Foreign Language: Two For-
eign Languages” participated in the experiment. A
total of 148 students (control group — 76; experi-
mental group — 72) and 27 instructors were involved
at various stages of the study.

The experiment aimed to determine the effec-
tiveness of forming Al-based professional compe-
tence among pre-service English language teachers,
including Al literacy, digital pedagogy, method-
ological integration, assessment, reflection, and
ethical awareness.

1. Identifying students’ initial knowledge and
understanding of artificial intelligence

At the diagnostic stage, students’ understand-
ing of artificial intelligence was examined using a
control questionnaire method. The questions were
structured into two content-based blocks:

- Block I — the concept of artificial intelligence,
its role in the digitalization of education, and its
functions in English language teaching;

- Block II — methods of applying Al tools, in-
cluding lesson planning, task design, assessment,
feedback, and ethical considerations.

The questions were designed in accordance with
Bloom’s taxonomy hierarchy (knowledge — com-
prehension — application— analysis — synthesis
— evaluation).
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Table 1

Knowledge and understanding of AI-based competence among pre-service English language teachers (diagnostic stage. %)

Al competence components Knowledge | Comprehension | Application | Analysis | Synthesis | Evaluation
Al concept and pedagogical potential 15 44 21 9 6 5
Al-based lesson planning 12 36 29 12 7 4
Al-based assessment and feedback 10 34 30 11 9 6

Al ethics and academic integrity 11 30 26 16 11 6
Average value 12.0 36.0 26.5 12.0 8.3 53

Source / Note: This table was compiled by the authors based on the analysis of materials.

The data presented in Table 1. Indicate that the
majority of students demonstrate low to moderate
levels of knowledge and understanding of artificial
intelligence. The low representation of higher cog-
nitive levels (analysis, synthesis and evaluation)
suggests that pre-service teachers are not sufficient-
ly prepared to apply Al tools in a pedagogically con-
scious, reflective and evidence-based manner.

2. Level of students’ understanding of the sig-
nificance of Al technologies.

Students’ understanding of the professional sig-
nificance of artificial intelligence was assessed us-
ing a questionnaire survey.

- In response to the question “Reasons for in-
creasing relevance of Al in education” 29% of stu-
dents identified four to five factors (digitalization,
generative Al, globalization, labor market demands
and data culture);

Table 2

- 33% identified one to two factors;

- 38% experienced difficulty in providing an an-
swer.

When answering the question “What does Al of-
fer to school graduates?” only 8% of students identi-
fied seven to eight advantages, whereas 43% limited
their responses to two to three advantages.

These findings indicate that students predomi-
nantly perceive artificial intelligence as a technical
tool, while its connection with educational philoso-
phy and instructional methodology remains weak.

3. Expert evaluation of the level of mastery of
Al-based methods

The level of students’ methodological appli-
cation of Al tools was determined through expert
evaluation conducted by experienced school teach-
ers and university instructors. The assessment was
carried out using a 100-point scale.

Expert evaluation of the level of mastery of Al-based instructional methods (%)

Assessment parameters High Sufficient Moderate Low
Methodological use of Al in lessons 5.0 22.0 42.0 31.0
Task design using Al 6.5 19.0 41.0 335
Al-based assessment and feedback 8.0 21.0 38.0 33.0
Learning analytics 4.0 15.0 42.0 39.0
Al ethics and safety 5.5 17.0 40.0 37.5

Source / Note: This table was compiled by the authors based on the analysis of materials.

Table 2 demonstrates that for the majority of
students, the methodological application of Al tools
remains insufficiently developed, particularly in
the areas of learning analytics and ethical consid-
erations.
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mental groups
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Table 3
Levels of AI-based competence (baseline stage)

Group N High Sufficient Moderate Low
Control group 76 4 (5.3%) 12 (15.8%) 36 (47.4%) 24 (31.6%)
Experimental group 72 5(6.9%) 11 (15.3%) 37 (51.4%) 19 (26.4%)

Source / Note: This table was compiled by the authors based on the analysis of materials.

5. Statistical verification using the y2 criterion
(diagnostic stage)

Statistical verification using the chi-square (¥2)
test was conducted in accordance with the Grabar-
Krasnyanskaya methodology:

! i (n1Qa; — n2Qy;)*
nymna Qli T Q*_u

Where: n =76, n,=72

Control Group (CG): Q,_[4.12.36.24];

Experimental Group (EG):Q,= [5,11,37,19]

Calculation result:

calculated =0.64

At the significance level a=0.05 and degrees of
freedom v=3, critical value is:

Tcritical:7 : 8 1 5

Since 0.64<7.815, the null hypothesis is ac-
cepted, indicating that the control and experimental
groups are statistically equivalent at the initial stage
of the experiment.

6. Content of the formative stage

The formative stage was aimed at the purpose-
ful and systematic development of artificial intelli-
gence-based professional competence among pre-
service English language teachers. At this stage, Al
competence was regarded as an integral component
of professional teacher training and was gradually
and comprehensively integrated into the educational
process. During the formative experiment, artificial
intelligence was applied not merely as a technical
tool but as a methodological resource of digital ped-
agogy.

In the experimental group, a set of modern At-
based teaching methods and approaches was imple-
mented, including:

- Al-supported Flipped classroom;

- Project-based learning (development of digital
products using Al);

- Microteaching combined with Al-generated
feedback;

- Prompt literacy;

- Automated writing and speaking assessment;

- Learning analytics;

- Ethical Al case studies;

- Lesson design based on the TPACK and
SAMR models.

In the control group, instruction was conducted
using traditional teaching methods.

In the experimental group, the educational pro-
cess was organized on the basis of a complex of
contemporary Al-driven pedagogical approaches.
These methods were aimed at developing pre-ser-
vice teachers Al literacy, digital pedagogy skills,
methodological integration, assessment compe-
tence, reflective abilities, and ethical responsibility.

Al-supported Flipped classroom. The Al-sup-
ported flipped classroom approach was employed
to enhance students’ independent learning activi-
ties and to ensure more effective use of in-class
time. Theoretical materials, video lectures, interac-
tive tasks, and diagnostic tests were developed in
advance using artificial intelligence tools and pro-
vided to students for self-directed study. Classroom
sessions were devoted to deepening the acquired
knowledge through problem-based analysis, discus-
sions, and practical tasks. This approach facilitated
the development of students’ critical thinking, ana-
lytical skills, and reflective abilities.

Project-based Learning (development of digital
products using Al). Within the framework of Proj-
ect-Based Learning, students developed authentic
pedagogical products using Al tools. In particular,
pre-service teachers designed lesson plans, collec-
tions of digital tasks, assessment criteria and rubrics,
as well as small-scale educational projects support-
ed by artificial intelligence. This activity contributed
to the development of students’ pedagogical design
skills, creativity, and collaborative work culture.

Microteaching + Al feedback. The microteach-
ing format was enhanced through the integration
of artificial intelligence based feedback. Students
conducted short lesson fragments that were video-
recorded and subsequently analyzed using Al tools.
The Al-generated feedback provided recommenda-
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tions regarding lesson structure, linguistic accuracy,
clarity of instructions, and the level of interaction
with students. This feedback was combined with
instructor-led and peer reflection, creating favor-
able conditions for the development of pre-service
teachers’ self-assessment and professional reflection
skills.

Development of prompt literacy. During the
formative stage, particular emphasis was placed on
the development of students’ prompt literacy skills.
Students learned to formulate effective prompts
aligned with specific learning objectives, to refine
and modify Al-generated responses, and to adapt
them to pedagogical contexts. Prompt literacy was
regarded as a key prerequisite for developing pre-
service teachers’ ability to interact with artificial
intelligence in a conscious, critical, and effective
manner.

Automated writing and speaking assessment.
Automated assessment tools for writing and speak-
ing were employed as an integral component of the
formative assessment system. Students compared
Al-generated assessment results with feedback pro-
vided by instructors and peers, analyzing their ob-
jectivity and methodological validity. This approach
contributed to the development of students™ assess-
ment culture, argumentation skills, and their ability
to provide fair and constructive feedback.

Application of learning analytics. Elements of
learning analytics were used to analyze students’ ac-
ademic performance based on data-driven evidence.
By examining the dynamics of learning outcomes,
patterns of errors, and individual learning trajecto-

Table 4
Dynamics of Al-based competence development (final stage)

ries, students learned how to differentiate tasks and
adjust teaching strategies accordingly. As a result,
pre-service teachers developed data-informed peda-
gogical decision-making skills.

Ethical Al case study. Ethical aspects of arti-
ficial intelligence use were addressed through the
case study method. Students analyzed authentic
pedagogical situations related to academic integrity,
data privacy, copyright, and fair assessment.

This activity was aimed at shaping pre-service
teachers’ professional and ethical positions.

Lesson design based on the TPACK and SAMR
models. During the formative stage, lesson design
was carried out based on the TPACK and SAMR
models. Students analyzed the interrelationship be-
tween technology, pedagogy, and subject content,
striving to integrate artificial intelligence tools into
the teaching process at a transformative level. These
models facilitated the development of pre-service
teachers’ methodological thinking and professional
integration skills.

In the control group, instruction was conducted
using traditional teaching methods, and artificial
intelligence tools were not applied systematically.
This made it possible to conduct a comparative anal-
ysis of the formative stage results and to determine
the effectiveness of the experimental approaches.

Table 4 presents the dynamics of Al-based pro-
fessional competence development among future
English language teachers at the final stage of the
experiment. The data clearly demonstrate contrast-
ing outcomes between the control and experimental
groups.

Group N High Sufficient Moderate Low
Control group 76 5(6.6%) 13 (17.1%) 32 (42.1%) 26 (34.2%)
Experimental group 72 29 (40.3%) 32 (44.4%) 13 (18.1%) 2 (2.8%)

Source / Note: This table was compiled by the authors based on the analysis of materials.

In the control group (n= 76), the distribution of
competence levels indicates the predominance of
moderate (42.1%) and low (34.2%) levels. Only a
small proportion of students reached the high level
(6.6%), while 17.1% achieved a sufficient level.
These results suggest that the use of traditional
teaching methods without systematic integration of
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artificial intelligence did not lead to substantial im-
provement in students’ Al-based professional com-
petence.

In contrast, the experimental group (n = 72) ex-
hibited pronounced positive dynamics.

The majority of students demonstrated sufficient
(44.4%) and high (40.3%) levels of Al-based com-
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petence. At the same time, the proportion of students
at the moderate level decreased to 18.1%, and the
low level was reduced to a minimal value of 2.8%.

This shift reflects the effectiveness of the Al-
based pedagogical methods implemented during the
formative stage.

Overall, the data in Table 4 confirm that targeted
and systematic application of Al-supported teaching
approaches significantly enhances the development
of Al-based professional competence among pre-
service English language teachers, whereas tradi-
tional instruction alone does not ensure comparable
results.

The data presented in Table 5 indicate that the
set of Al-based teaching methods applied in the
experimental group had a systematic impact on all
structural components of pre-service English lan-

Table 5

guage teachers’ Al competence. In particular, the
methods of microteaching combined with Al feed-
back, project-based learning, and lesson design
based on the TPACK and SAMR models signifi-
cantly contributed to the increase in the sufficient
and high levels of Al competence. The effectiveness
of prompt literacy and ethical Al case-study ap-
proaches is evidenced by the reduction of the low-
level indicator to 2.8%. Moreover, the application
of learning analytics facilitated the development of
students’ data-driven pedagogical thinking and led
to a pronounced decrease in the average-level in-
dicator. These results are fully consistent with the
chi-square (x) criterion obtained at the end of the
experiment (x’_calculated =49.88 > critical 7.815)
and confirm the statistically significant effectiveness
of the implemented methods.

Impact of Al-based teaching methods on the development of AI competence among pre-service English language teachers

Applied Methods

Developed Al competence
components

Specific outcomes in the
experimental group

Evidence (based on table 4 data)

Al-supported Flipped
Classroom

Al literacy, critical thinking
reflection

Conscious application of
theoretical knowledge; increased
level of analysis during classroom
activities

Decrease in the average

level from 51.4% to 18.1%
cumulative growth of sufficient
and high levels

Project-based Learning
(digital products with Al
support)

Methodological integration,
pedagogical design,
collaboration

Development of skills in
designing lesson plan and tasks
using Al

Increase in the sufficient level
from 15.3% to 44.4%

Microteaching +Al
feedback

Reflection, self-assessment
professional adjustment

Development of the ability
to analyze and modify lesson
structure

Increase in the high level from
6.9% to 40.3%

Prompt literacy

Conscious Al use,
methodological thinking

Purposeful interaction with Al and
adaptation of generated outputs

Reduction of the low level from
26.4% to 2.8%

Automated writing and
speaking assessment

Assessment culture, feedback
provision

Implementation of formative
assessment and delivery of
objective feedback

Growth in the combined share
of sufficient and high levels
(84,7%)

Learning analytics

Data-driven pedagogical
decision-making

Analysis of learning outcomes and
task differentiation

Sharp decrease in the average
level (51.4%—18.1%)

Ethical Al case study

Ethical responsibility,
academic integrity

Formation of professional and
ethical principles in Al use

Reduction of the low level to a
minimum value (2.8%)

Lesson design based on
TRACK/SAMR

Technology-pedagogy
integration

Use of Al at a transformative level

High-level indicator reaching
40.3%

Source / Note: This table was compiled by the authors based on the analysis of materials.

This confirms that Al-based professional com-
petence in the experimental group increased at a
statistically significant level. The obtained results
demonstrate that Al competence does not develop

spontaneously; rather, it requires purposeful and
systematic pedagogical intervention. The methods
applied in the experimental group such as Al-sup-
ported flipped classroom, project-based learning,
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microteaching, and learning analytics significantly
enhanced the professional preparation of pre-service
English language teachers.

Conclusion

The results of the conducted pedagogical ex-
periment prove the high effectiveness of the pur-
poseful and systematic formation of artificial in-
telligence-based professional competence among
pre-service English language teachers in the con-
text of educational digitalization. At the diagnos-
tic stage of the study, the levels of Al competence
among students in both the control and experimen-
tal groups were comparable and were predomi-
nantly concentrated at the average and low levels.
This finding indicates that pre-service teachers ini-
tially lacked sufficient readiness to apply artificial
intelligence consciously and methodologically in
their pedagogical practice.

During the formative stage, the implementation
of a comprehensive set of modern pedagogical ap-
proaches including Al-supported flipped classroom,
project-based learning, microteaching combined
with Al feedback, learning analytics, prompt lit-
eracy, automated writing and speaking assessment,
and ethical Al case studies had a positive impact on
students’ professional training in the experimental
group. By the end of the experiment, a substantial
increase in the proportion of students demonstrating
sufficient and high levels of Al competence was ob-
served, alongside a sharp decrease in the low-level
category.

These differences were confirmed to be statisti-
cally significant based on the chi-square (x) test. In
contrast, no significant changes in professional com-
petence levels were identified in the control group,
where instruction was conducted using traditional
teaching methods.

This finding further supports the conclusion that
Al-based competence is not formed automatically
but requires targeted pedagogical influence. The re-
sults of the survey conducted among instructors also
reinforce the study’s conclusions, indicating that the
use of Al technologies in the training of pre-service
English language teachers remains largely unsys-
tematic and episodic. In addition, assessment sys-
tems and methodological support have not yet been
fully adapted to the integration of artificial intelli-
gence into teacher education.

Overall, the findings substantiate the necessity
of considering artificial intelligence not merely as a
technical tool, but as a methodological resource of
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digital pedagogy in the professional preparation of
pre-service English language teachers.

The formation of Al-based professional com-
petence contributes to the development of meth-
odological thinking, reflective practice, assessment
culture, and professional adaptability among pro-
spective teachers.

Practical Recommendations Based on the re-
search findings, the following practical recommen-
dations are proposed to enhance the system of train-
ing pre-service English language teachers:

1. Introduce specialized modules integrating Ar-
tificial Intelligence and Digital Pedagogy into teach-
er education curricula.

2. Systematically apply Al-supported flipped
classroom and project-based learning approaches in
the preparation of English language teachers.

3. Organize practical tasks and training sessions
aimed at developing pre-service teachers’ prompt
literacy skills.

4. Incorporate automated writing and speaking
assessment tools into formative assessment systems
to enhance students’ reflective abilities.

5. Utilize learning analytics elements in the edu-
cational process to train students to analyze learning
outcomes using data-driven approaches.

6. Include issues of Al ethics, academic integ-
rity, and data security as mandatory components
of teacher education programs and address them
through case-study methods.

7. Organize regular professional development
courses for instructors focused on the pedagogically
effective use of artificial intelligence.

The implementation of these measures will con-
tribute to aligning the professional preparation of
pre-service English language teachers with contem-
porary educational demands and to improving the
overall quality of teacher education in Kazakhstan.

The analysis of the experience of training pre-
service English language teachers in the context of
educational digitalization demonstrates that the for-
mation of artificial intelligence based professional
competence is a multifaceted and complex pedagog-
ical process. The effectiveness of this process de-
pends on a range of organizational, methodological,
and psychological-pedagogical factors.

At the diagnostic stage of the study, the majority
of students demonstrated average and low levels of
Al-based professional competence. This can primar-
ily be explained by insufficient theoretical knowl-
edge of artificial intelligence tools, weak method-
ological skills in integrating Al technologies into
English language teaching, as well as limited ability
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to effectively apply Al for assessment, feedback,
and instructional design.

This situation is largely associated with the fact
that during their school education, artificial intel-
ligence and digital pedagogy were not considered
priority directions within the educational process.
In Kazakhstan, the issue of applying artificial intel-
ligence in education has become prominent only in
recent years, which is linked to the intensification
of digitalization processes, changing requirements
for higher education graduates, and the growing im-
portance of digital and analytical skills in the labor
market.

Furthermore, the analysis of higher education
practices revealed that the preparation of pre-ser-
vice English language teachers is not sufficiently
oriented toward the purposeful development of Al-
based professional competence. Although artificial
intelligence-related topics are formally included in
educational programs, implementation lack a sys-
tematic approach.

The research findings also indicate insufficient
continuity in students’ use of Al tools. The combi-
nation of theoretical, methodological, and techno-
logical knowledge does not fully ensure readiness
to integrate artificial intelligence pedagogically ef-
fectively into English language teaching. Many stu-
dents experienced significant difficulties in lesson
design, task development, formative assessment,
and in addressing issues related to academic integ-
rity, data security, and ethical considerations when
using Al

Most pre-service teachers demonstrated low
performance in completing control tasks aimed at
solving pedagogical situations involving artificial
intelligence. This confirms that Al competence does
not develop spontaneously but requires specially
organized pedagogical conditions and targeted in-
struction.

Based on the research results, two key pedagog-
ical objectives were identified:

1. To restructure the content of higher education
programs for training pre-service English language
teachers toward the formation of Al-based profes-
sional competence;

2. To develop and implement specialized edu-
cational technologies that ensure pre-service teach-
ers” readiness to pedagogically grounded use of ar-
tificial intelligence in English language classrooms.
The study identified several pedagogical conditions
that enhance the effectiveness of forming Al-based
professional competence among pre-service English
language teachers:

1. The concept of artificial intelligence should
serve as a methodological foundation for teacher
training. Al competence should define the target
orientation of both general pedagogical and subject-
specific courses. Its development should be based
on the systematic use of the didactic potential of all
components of the Foreign Language: Two Foreign
Languages educational program.

2. Continuity in the development of Al com-
petence must be ensured. Psychological and peda-
gogical diagnostics of first-year students Al readi-
ness should be conducted, followed by systematic
interventions aimed at addressing identified gaps.
Al competence development should be viewed as a
continuous process throughout the entire period of
university study.

3. The formation of Al-based professional com-
petence should be organized as a purposeful and
systematic pedagogical process, comprising the fol-
lowing components:

- motivational component — fostering students’
conscious attitudes and intrinsic motivation toward
mastering artificial intelligence;

- cognitive component acquiring theoretical
methodological knowledge of Al’s pedagogical po-
tential;

- operational component — developing practical
skills for applying artificial intelligence in real peda-
gogical contexts.

4. The role of psychological and pedagogical
disciplines in developing Al competence should be
strengthened, with particular emphasis on reflection,
pedagogical decision-making, digital ethics, and
professional responsibility.

5. The Al-based training of pre-service English
language teachers should be implemented through
the following stages:

Stage 1 — raising awareness of Al skills and fos-
tering conscious engagement among first- and sec-
ond-year students;

Stage 2 — mastering fundamental knowledge of
artificial intelligence within psychological and ped-
agogical disciplines;

Stage 3-developing Al-based methodological
and technological competences during pedagogical
practice or dual education:

Stage 4 — enhancing students’ instructional, re-
search, and creative activity through the develop-
ment of Al-supported lessons and projects;

Stage 5 — monitoring and summative assess-
ment of pre-service teachers’ professional readi-
ness to apply artificial intelligence in pedagogical
practice.
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The investigation of content-related and proce-
dural continuity in Al-based competence develop-
ment between school pupils and university students
represents a promising direction for pre-service re-
search.

In conclusion, we would like to say that the
study expands the scientific and pedagogical foun-
dations for reorienting the content and technologies
of training pre-service English language teachers
toward artificial intelligence. The findings contrib-
ute to enhancing graduates’ professional flexibility,
digital adaptability, and competitiveness in the labor
market.
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AYTU3MI BAP MEKTEI )XACbIHA AEMIHTI BAAAAAPADBIH
CO3AIK KOPbIH AAMbITYAA ABA TEPATIUAHDIH,
MYMKIHAIKTEPI

AyTn3mi 6ap MeKTen >kacblHa AEMiHr GaAarapAbIH COMAEY TIAIH AAMbITY, COHbIH, iLLIIHAE CO3AIK
KOPbl MEH CEMAHTUKAAbIK, KAbIAETTEPIH XXETIAAIPY — Kasipri apHaibl neAarormkasarbl ©3eKTi MaceAe-
AepAiH 6ipi. AyTnami 6ap GararapAbIH AEKCUKAABIK, XKOHE CEMAHTMKAABIK, AAMYbIHAAFbI ePEKLLIEAIKTEp
OAAPAbIH BAEYMETTIK XKOHE KOTHUTMBTIK OeriMaeAyiHe, COHAai-ak 6iAiM Gepy >KyrneciHe KipiryiHe eaey-
Al ocep eteai. OcbiFaH 6afAaHbICTbl BYA 3EPTTEY >KYMbIChI CO3AIK KOPAbI AAMbITYAQ KOAAAHbIAATBIH
6enimaenreH ABA (Applied Behavior Analysis) TepanmsHbiH MyMKIHAIKTEPIH aHbIKTayFa GarbITTaAAbI.

3epTTeyAiH Makcatbl — 3—6 acTarbl ayTuami Oap 6ananapAblH COMAEYIHIH AEKCUKAAbIK, XXoHe ce-
MaHTMKaAbIK, aCMEKTIAePiH AaMbITyFa apHaAFraH OenimaeAreH ABA TepanmscbiHbiH TUIMAIAITIH Teopums-
AbIK, KOHE TaXipMOEAIK TypFbiad ADAEAAEY. 3epTTey 6apbiCbiHAQ AMArHOCTUKAABIK, SAICTEP, KaAbIM-
TaCTbIPYLLbI XXoHe 6GaKbIAdy KCMEPUMEHTTEPI, CaHAbIK, KOHE CanaAblK, TAAAQY DAICTEPI KOAAAHBIAABI.
IkcnepmmeHT KasakcTaHHbIH eKi OHIpIHAEr OHAATY OpPTaAbIKTapbiHAA YIMbIMAACTbIPbIAbIM, 60 6aAaHbl
KaMTbIAbl. 3epTTey HoTuXKeAepi KepceTkeHAen, OeitimaeareH ABA Tepanuschl 6GararapAbiH, CO3AIK
KOPbIH apTTbipyAQ, MafblHAaAAPAbI TYCIHY XXOHE KOAAAHYAQ, COMAeY KabIiAeTiH >KEeTIAAIpyAe XKoFapsbl
TUIMAIAIK KOPCETTi. IKCNepuMEHT TOObIHbIH opTalla 6aAA KepCeTKilli alTapAbikTari apTTbl (60.8-aAeH
85.5-ke AeniH). CoHbIMEH KaTap CanaAblK, TaAAQy HOTMXKECIHAE HaraAapAblH CEMAHTUKAABIK, ABAAITI,
CO3AEPAI KOHTEKCTE KOAAAHY KabiAeTi »kakcapfFaHbl aHbIKTaAAbl. 3€PTTEYAIH KYHABIAbIFbI — OTaHABIK,
6iniM Oepy >KyMeciHAE Ka3aKTiAAL XKeHe OpbICTIAAL ayTnami 6ap Gararapra GenimaeareH ABA 6araap-
AAMaCblH KOAAQHYAbIH aAFallKbl KeWeHAi FbIAbIMU HEeri3AeMecCiH YCbiHYbIHAQ. 1pakTUKAAbIK MaHbI3-
AbIABIFbI — AOTOMEATEP MEH AeDEKTOAOITapFa HaKThl TIAAIK MHTEPBEHLMS YATICIH YCbIHbIM, BiAiM Gepy
YAEpiCiHe TMIMAI KypaA eHrisyre MyMKiHAIK 6epeai.

Ty#in ce3aep: ABA Tepanuscbl, ayTU3m CrNeKTPiHiH OY3bIAbICbI, AEKCUMKAAbIK, AAMY, CEMAHTMKAAbIK,
AaMy, MeKTer >acblHa AeRiHri Garasap.
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The Possibilities of ABA Therapy in Vocabulary Development
of Preschoolers with Autism

Developing vocabulary and semantic abilities in preschool children with Autism Spectrum Disorder
(ASD) is a pressing issue in modern special education. Lexical and semantic development in children
with autism significantly impacts their social and cognitive adaptation, as well as their integration into
the educational system. Therefore, this research work was aimed at identifying the possibilities of adap-
tive ABA therapy (Applied Behavior Analysis) used in vocabulary development.

The aim of the research is to theoretically and empirically validate the effectiveness of an adapted
ABA therapy program for developing the lexical and semantic aspects of speech in children aged 3 to 6
with autism. The study used diagnostic tools, formative and control experiments, as well as quantitative
and qualitative analysis methods. The experimental work was carried out in two rehabilitation centers in
Kazakhstan, involving 60 children. The results demonstrated the high efficiency of adapted ABA therapy
in increasing vocabulary, understanding and applying word meanings, and improving overall speech
skills. In the experimental group, the average score increased significantly (from 60.8 to 85.5). Qualita-
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tive analysis revealed improved semantic accuracy and the ability to use words appropriately in context.
The value of this study lies in its introduction of the first comprehensive scientific basis for the use of
adapted ABA therapy for Kazakh- and Russian-speaking children with autism in the national education
system. Its practical significance is in offering a structured speech intervention model for speech thera-
pists and special educators, facilitating its effective implementation in the educational process.
Keywords: ABA therapy, autism, lexical development, semantic development, preschool children.
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Bo3moxxHocTn ABA-Tepanuu B pa3BMTUM CAOBApPHOro 3anaca
AOLLUKOAbHMKOB C ayTU3MOM

PasButre peueBoro CAOBapsi U CEMaHTUYECKMX CMOCOBHOCTEN Y AETel AOLLIKOAbHOIO BO3pacTa C
paccTponcTBamm aytuctmyeckoro cnektpa (PAC) IBASIETCS OAHOM M3 aKTyaAbHbIX MPOHGAEM COBPEMEH-
HOWM creumanbHon neaarornkv. OCo6EHHOCTU AEKCUMKO-CEMAaHTUYECKOrO Pa3BUTUS Y AETel C ayTu3-
MOM OKa3bIBatlOT CYLLECTBEHHOE BAMSIHME HA UX COLMAABHYIO M KOTHUTMBHYIO aAanTaLMio, a Takxke Ha
MHTerpaumuio B cuctemy obpasoBaHus. B cBS3M € 3TMM AaHHas MCCAeAOBaTeAbCKasi paboTa Obiaa Ha-
NpaBA€Ha Ha BbISIBAEHME BO3MOXKHOCTe apaanTneHon ABA-tepanmm (Applied Behavior Analysis), npu-
MEHSIeMOM B Pa3BUTUKM CAOBAPHOIO 3arnaca.

LleAblo MCCAEAOBaHUS SIBASIETCS TEOPETMUECKOe M npakTuieckoe obocHoBaHue 3hheKTUBHOCTM
aAanTMpoBaHHOM ABA-Tepanun B pasBUTMM AEKCMKO-CEMAHTMYECKMX aCreKkTOB peun y AeTel C ay-
TM3MOM B BO3pacTe oT 3 A0 6 AeT. B pamkax Mccaep0BaHMS MPUMEHSAMCH AMArHOCTUYECKME METOADI,
(hOPMUPYIOLLMIA 1 KOHTPOAbHbIA 3KCMEPUMEHTbI, KOAMUYECTBEHHbIE M KaUeCTBEHHbIE METOAbI aHaAM3aA.
IKcneprMeHT BbiA MPOBEAEH B ABYX peabMAMTALMOHHbIX LieHTpax KasaxcTtaHa ¢ ydactuem 60 aeTeit.
Pe3yAbTatbl MccAeAOBaHMS MOKa3aAM BbICOKYID 3(PEKTMBHOCTb aAANTMPOBaHHOW ABA-Tepanuu B
pacLUMpeHn CAOBAPHOIO 3arnaca, MOHMMaHUKM 1 MPUMEHEHNN 3HAUEHWNI CAOB, @ TakK>Ke B Pa3BUTUM pe-
yeBbIx cnocobHocTein. CpeaHMit 6AAA B IKCMIEPUMEHTAALHON FPyINe 3HAUUTEAbHO yBeAnUmnAcs (¢ 60,8
A0 85,5). KauecTBeHHbI aHaAM3 MPOAEMOHCTPUPOBAA YAYULLEHME CEMAHTMYUECKOM TOYHOCTU U Cro-
COBHOCTU MCMOAb30BaTh CAOBA B COOTBETCTBYIOLLEM KOHTEKCTE. LIeHHOCTb MCCAEAOBAHUS 3aKAIOYA-
€TCS B TOM, UTO OHO BMEPBbIE NPEAAAraeT KOMMAEKCHOe Hay4HOoe 060CHOBAHME MCMOAb30BaHMS aAar-
TMpOBaHHOM ABA-NporpamMmbl AAS Ka3axosi3blUHbIX M PYCCKOSI3bIUHBIX AETel C ayTU3MOM B CUCTeMe
oTeuecTBeHHOro obpasosaHus. [pakTyeckas 3HAUMMOCTb — B MPEAOCTABAEHWM KOHKPETHON MOAEAU
peyeBOi MHTEPBEHLMU AAS AOTOMEAOB 1 AEDEKTOAOIOB, MO3BOASIOLLEN 3(EKTUBHO MHTErpMpoBaThb
eé B 06pa3oBaTeAbHbIN MPOLIECC.

KaroueBble croBa: ABA-Tepanug, ayTm3Mm, AeKCMUECKOe pa3BUTHE, CEMAaHTMUYECKOe pa3BUTHUE, AO-
LLIKOABHbI BO3pPacT.

Kipicne

Kasipri Tanga ayTus3M CHEKTPiHiH OY3bUIBICHI
0ap (ACD) Gamanap caHBIHBIH apTybl T€JIaroruKa-
JIBIK, TICUXOJIOTHSUIBIK, YKOHE MEIUITHHATBIK, FHEUIBIM-
Japaa e3eKTi 3epTTey MOCENeCiHEe alHANBIN OThHI.
AytusMmi Oap OananmapblH JamMy epeKmeNikTepi
ONapJIbIH BJIEYMETTIK KaThIHAC jKacay KaOiJeTiHiH
TOMEHJIITIMEH, KOpIIaFaH OpTara pPeaKIUsChIHbIH
e3relIeliriMeH, Coiey TUTIHIH TeXelyiMEeH CUIaT-
tanaapl. by Oy3bUTBICTBIH Oenriniepi epTe OalaibiK
maKTa Oalikajia OacTaiiipl >KOHE OajaHbBIH JKEKE,
0TOAChUTBIK, DIEYMETTIK XKoHE 01J1iM Oepy eMipiHiH
OapipIk canmamapeiHa ocep eteni. OchiHIal Oana-
Jjapja OJIEyMETTIK OPEeKeTTeCy MEH KOMMYHHKa-
[USTHBI 0acTay JkKoHEe Koay KaOijaeTi meKTeyri, Mi-

HE3-KYJIBIKTapBhIHJA CTEPEOTUINTIK, KalTalaHAThIH
OPEKETTEP MEH KbI3BIFYIIBUIBIKTAD K1 OalKanabl.

3eprreyurisiep (laynbaeBa xeHe T1.0., 2022;
Kynycosa xone 1.0., 2020; Epcapuna xone T.0.,
2020) aytusmi Oap OananapiblH OJIEYMETTIK OK-
mayaaHysl, CBIPTKBI TITIPKEHIIPTIMITEPTe epeKIne
peakiusi Oepyi, KOpIIaraH OpTara HEMKYpPauIbIK
TaHBITYBI CEKUIII epeKIIeTIKTepiH CUITaTTall, OJap-
JIbIH MIHE3-KYJIKBIHIAFbl alpBIKIIa KOpiHiCTepre
Hazap aymapansl. MyHmait OamajmapiblH ceiiey
TUTIHIH JaMybl Jla KQJIBITHI JaMbIFaH OaiajapiaH
enoyip epexmeneneni. KyHmemikTi emipaeri ma-
MaJibl ©3repiCTep/IiH 631 OJIapJIbIH MiHE3-KYJIKbIHIA
KYU3ETiCKe OKelTyl MYMKiH, OYJI — ceiiiey apKbLIbI
03 OWBIH KETKi3y MYMKIHZITIHIH IIEKTeyli eKeHiH
kopcetreni. CoHABIKTAH ayTHU3Mi Oap OanarapabiH
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ceiiey TUTIH AaMBITy — OJNapJbl BIICyMETTEHAIPY-
IiH, OumiM Oepy ’KyieciHe KipiKTipyIiH MaHBI3IIBI
LIapThI OOJIBIT CaHaJa bl

XaubIKapanblK FBUIBIMU 3epTTeynepne (Xupo-
ta & Kunr, 2023; Xaiiman xoHe T.0., 2020; Dpi &
Menemkesny, 2023) aytu3mi 6ap OanamapsiH co3-
JIK KOPBI, PEIENTUBTI KOHE AKCIIPECCUBTI Coilliey
JIaF IBUTAPBI — OJTAPIIBIH 1aMy JCHTeHiH aHBIKTAUTHIH
MaHBI3Ibl KOPCETKIMITEP PETiHIE KapacThIPhLIabl.
Byn 3eprreynep GamaHbIH ceiiey MYMKIHIIKTEpi
MEH CO3MIK KOPBIHBIH JaMy JHHAMHUKACHIH OaKbl-
JlayFa JKOHE TY3€Ty KYMBICTaPBIHBIH HOTIKEIUTITIH
Oaranayra MyMKiHzik Oepexai. COHbIMEH KaTap, ay-
TH3Mi Oap Oamanapma ceiyiey KaOijIeTiH TaMbITyIa
HETi3r1 KUBIHABIKTAp (OHETHKAIBIK HEMEce CHH-
TaKCHCTIK JICHI'eHJie eMec, CO3JIep/IiH MarbIHACHIH
TYCiHY JKOHE OJlap/bl JYPBIC KOJNJaHy — SIFHU, JICK-
CUKAJIBIK, JKOHE CEMaHTUKAJIBIK IeHreline Oalikaia-
161, Ochbl Macele OOMBIHIIIA KYPTI3UITeH 3epTTeyIiep
(Cykenuk & Opuamans, 2018; Xanu, 2015) ceman-
TUKAJIBIK, OY3bUIBICTAP/bIH ayTU3MHIH aybIPJIbIFbIHA
JKOHE KOTHUTHBTIK KabijleTTepre TOYeJAiTiriH aii-
KbIH/IaFaH.

MexkrTer jxacblHa ACHIHTI ayTu3Mi 6ap O6amanap-
IBbIH COMNiey TiTiH JaMbITyJa JEKCHKAJbBIK JKOHE
CEMaHTHUKAJBIK JKaFbIHAa OAFBITTAJIFAH SJICTEMEITIK
HETi3ACNTeH TY3€Ty JKYMBICTApBIHBIH Ka)KETTiMIri
TyeHAaHABI. OCBl peTTe Kas3ipri TaHIa FHUIBIMU
HETi3ACNTeH XKOHE dJIEeMAIK ToXipuOene KeHiHEH
KOJITAHBUIBIN KYpPreH ofaictepain 6ipi — Komman-
Oanpl MiHe3-KYJIBIKTHI Tanaay (Applied Behavior
Analysis — ABA) tepanusicel. ABA Tepanms-
CBbl — MiHE3-KYJIBIKTHI )KYHeli Tajiay apKbLIbl dKeKe
JaFIbpIIapbpl  KaJlblITACTBIPYFa, MiHE3-KYJIBIKTHI
TY3€Tyre OarbITTaNFaH FBUIBIMFA HET13/1eIreH dIiC.
3eprreyminep (Cammoy & I'paymmep, 2005; HO
xoHe T.0., 2020) Oy TepanmusiHbIH COWiey TUIiH
JAaMBITyFa apHAJFaH TEXHUKaJapblH THIMII el
Oarararn OTHIp.

byriuri Tanma aytu3mi 6ap 6ananapasiH ceiey
TUIIHIH JEKCUKAJIBIK >KOHE CEMAHTHUKAIBIK >KarblH
JAMBITyFa apHaJIFaH 3epTTeyiep O6ap OosFaHbIMEH,
Oyn OaFbITTaFrbl FBUIBIMHU JIepeKTep OipKaKThl CH-
raTka e, opi MEKTEI JKachlHa NEHiHT1 Ke3eHTe ap-
HasiFaH 3eprreyiep a3. COHbIMEH KaTap, Colseyain
aTalFaH KOMITOHEHTTEPIH TYy3eTyre OarbITTajFaH
ABA TepanusiceinblH OeliiMuenren Oarmapiamana-
PBIH KOJIJIaHyFa KATBICTBI 9ICTEMEIIK YChIHbICTap
)keTklmKkel3. OcblFad OalJIaHBICTBI TOMEHIETIIEN
KapaMa-KauIlbUIbIKTAP TYbIHIalIbI:

- ceilley TUNIHIH JIGKCHKAJBIK JKOHE Ce-
MaHTUKAJBIK JKarblHa apHallFaH 3epTTeyJIep/IiH
JKETIIMETreH I,
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- KOJIaHBICTAaFbl 3EPTTEYNEpIiH KOOiHIH MEK-
TETI KACBIHIAFBI XKOHE (DYHKIIMOHAIIBI ACHTEH1 KO-
Fapbl Oananapra OarbITTaNYbI;

- ABA TepanmschIHBIH COICY TUTIHIH JEKCHKA-
JIBIK, )KOHE CEMaHTHKAJBIK aCIEKTiJIepiH AaMBITyFa
KOJITAaHBUTYBIHA DICTEMEIIIK KaMTaMachl3 eTYIiH
JKETKITIKCI3IT.

Aranran Kapama-KaWlIbUIBIKTAp 3€pPTTEY MO-
CeJIeCiH TYBIHAATHIN, FBUIBIMH HETI3ACYAl KaxeT
ereni. OcblFaH OalaHBICTBI 3€PTTEY TaKBIPHIOBI
peTinae MEKTeN KacblHa JIeiHri ayTusmi Oap Oa-
Tanap/pIH CO3/IIK KOPBIH IAMBITY/1a KOJIaHbLIATHIH
ABA TepanuschIHBIH FBIIBIMU HET13/IeMECiH aHBIK-
Tay ©3€KTi OOJIBIT OTHIP.

3epmmey oicymulcuoinbly MaKcamsl — MEKTell
JKachIHA JCHiHTI 3 TeH 6 jKacTarel ayTu3Mi 6ap Oa-
JanapMeH COMIICYiHiH JEKCHKAJIBIK JKOHE CEMaHTH-
KaJIBIK JKaFbeIH JaMbeITya ABA TepanusHbeIH OeHiM-
JIeNTeH OaFIapiiaMachiH 931pJieT, OHBIH THIMIUTITH
FBUIBIMHU TYPFBIJIaH HET13/1ey.

3epmmey ob6vexmici — MEKTeN jKacblHA JACHIH-
ri aytu3mi Oap OamamapIbslH COMCy TIIiH JaMBITY
yaepici.

3epmmey noni — COUNEYMiH JEKCUKAIBIK KOHE
CEMAHTHKAIIBIK JKaFblH JIAMBITyFa OarbITTalIFaH
ABA TepanusiceIHBIH Oeifimaenren OarmapiaMachl.

3epmmey eunomesacwi: erep 3—6 xKacTarbl ay-
TH3Mi Oap OanmamapIelH COIICYIHIH JIEKCHUKAIBIK
JKOHE CEMaHTHKAJIBIK CPEKILENIKTEPiH aHbIKTAIl,
con Herizae Oeitimaenren ABA Ttepamus Oarmap-
JaMachlH ©3ipJen, OHBI KyHeni KoJjaHcak, Oyl
OayanmapblH ceiyey KaOileTiH HOPMATHUBTIK KOp-
CETKIIITEePTe KaKbIHAATHIIT, KOMMYHUKATUBTIK JIaF-
JIBUTAPBIH TAMBITYFa BIKITAT eTeIl.

3epmmey minoemmepi.:

- MEKTeTI ’KachIHA JICHIHT1 ayTH3Mi Oap Oamamap-
JIbIH COMJICYIHIH JICKCHKAJIBIK, )KOHE CEMaHTHUKAIBIK
NIEHT'eHiH THarHOCTHKAIAY;

- ABA TepanusiceiHa HEri3enTeH OelimaenrexH
OarmapiiaMaHbl 93ipJey;

- OarjapiamaHbl anpoOauusAaH OTKi3iN, THIM-
nimirig Oaranay.

OnedueTKe Moy

Aymusmi 6ap Oanarapovly JNeKCUKATLIK JHCOHE
CeMAHMUKAIbIK  0aMy —epeKulelikmepi  mypaivl
3epmmeynepoiy MmyxHcolpbIMOAMaNapsl

Ceilniey TiiHIH JCKCHKANBIK KOHE CEMaHTHKA-
JIBIK, TaMYbI — TUIMIK KY3bIPETTITIKTIH 1preTachl, a
ayTu3M criekTpi Oy3suibicTapsl (ACB) 6ap Gananap-
na Oy mamMy acIieKTiIepl epekine Hazap ayaapyasl
Kaxet ereai. Co3mik KOpHI Jem 0i3 COUNeydiH JIeK-



A.T. bexmypar xoHe T.0.

CHKAJIBIK YKOHE CEMaHTHKAJBIK KbIpJIAPBIH TYCiHE-
Mi3. Aytu3mi Oap Oamamapiarbl OCHl acHeKTiIepi
3epTTEreH MISTEIIK FajabIMaap eHOEKTepi coiliey-
JiH JaMybl OIpKeIKi )KYpMEHTIHIH KopceTei.

Cykenuk & Tymep (2023) momy 3epTreyinie
ayTu3Mi Oap Oananapjaarbl JICKCUKA MEH CeMaHTH-
KaHBIH JJaMy €peKLIeiKTepi Typaisl Oipi3ai, opTaK
FBUIBIMH KOPBITBIHIBIHBIH JKOK CKCHJIITT alThUIFaH.
byn canana kapama-KamnIibl HOTHXKEISPIH MOJIIbI-
FBI — Ol JIe TEpEHIpeK 3epAeiey i KaXKeT eTeTiH Mo-
ceJie eKeHiH kepceTedi. MpIcaisl, DiaBagn KOHE
1.6. (2017) aytusmi Oap Oananap MarblHaIapAbl Ka-
Teropusuiapra OipikTipe aaMaiabl AereH MiKip alT-
ca, Cuarx & Xappoy (2014) >xorapsl HyHKITUSITBIK
ayTu3Mmi Oap OaJianapiblH KaTeropusiayaa Kablii-
ThI OananapMeH cajJbICTBIpMalibl JCHIeH KepceTe
ANATBIHBIH aliFa TapTajabl. byl MiKip KaWIIbUTBIFBI
CEeMaHTHKAJIBIK, OHJICYJIET] albIpMaIIbLIBIKTAP IBIH
KYPZETIi 0pi TYJFAIbIK epeKIICTIKKe TOYE i eKeHiH
batsha (53191 (S1791 ¢ B

bepamreitn & Turepman-®apbep (2009) 3ept-
TeyNepiHAe ayTH3MMEH aybIpaThlH Oanaiapbiy
YFBIMJIZD apachIHIarbl OaNIaHBICTHl KYPYJa JKOHE
OJIapJIbIH MaFbIHACHIHA YKETY/Ie KUBIHABIKTAPbI Oapbl
anpIKTanFad. Onap jkaHa ces3Jeplli MEHIepreHae Ma-
FBIHACHI YKcac (MbICaJbl, TYWpEYill OpHBIHA IIeTe)
HEMeCce COJI KaTerOpHsIFa JKaTaThiH (MBICAIIBI, TAYbIK
OpHBIHA KYC) CO3AEp apKbUIbl €CTe CAKTAHUTHIHBIH
KepceTTi. by »kaFmail JIeKCHKaIbIK KOpBI 0ap 00JI-
FaHBIMCH, CEMaHTUKAIIBIK, JDJIIK TIeH KOHTEKCTya-
JIBIK, KOJIJTaHy/1a Mocele Oap eKeHIH Kepceremi. A
KaJIBINTHI JAMUATBIH Oananap OeHTaHbIC co3aepai Ty-
CIHJIIpreH/ie, OHbI MaiiiajiaHy TOCLIiHE, 3aTKa YKCac-
TBIFBIHA HEMECE HAKTHI CLIITEMETe KYT1HE/].

baponu xene T.6. (2019) xyprisreH 3eprrey-
Jie ayTu3Mi 0ap MEKTeIl jKachlHa JeHiHTi Oananap
MEH KaJBIITHl JaMbIT KeJe JKaTKaH OaanapIbiH
OH Oip TYpii CeMaHTUKAJBIK KaTeropus OOMBIHIIA
afBIPMANIBUTBIKTAPBI OHIIIA KO eMeC €KEHI aHbIK-
TaJIFaHBIMEH, ayTHCT Oataap/blH CO3/IiK KOPBIHBIH
eCy KapKbIHBI alTapibIKTail KOFapsl OosFaH. by
KYTIIETeH HOTHKE JIEKCUKAJIBIK JaMy JeHIeii MeH
CEeMaHTHUKAJIBIK OHJCYIIH apachlHIa YHEMi e3apa
Oaitranpic 601a OEpMEHTIHIH KOpceTe/Ii.

JKorapeija KenTipuireH 3eprreyiep ayTH3M
crekTpi Oy3buibicTapbl Oap OananapiblH ceiiey
TITHAET] JIEKCUKAJIBIK JKOHE CEMAHTHUKAJBIK JaMy
YAepiCiHIH OIpKesKi )KYpMEHTIHIH, Opi 01 OaTaHbIH
KOTHUTHUBTIK, DJICYMETTIK KOHE KaObUI/Iay epeKIe-
JKTEepiHE TBIFBI3 OAMIAHBICTHI CKECHIH KOPCETEI.
byn 3eprreynepne Gaiikanran Kapama-KauIIbLIIbIK-
Tap — OIp JKaFbIHAH FBHUIBIMU KBI3BIFYIIBITBIKTHIH
JKOFapbl eKeHiH OaiikaTca, eKiHII )KaFbIHAH Ay TH3Mi
Oap Oananmap/pIH TUIIH JaMbITy1a oMOebarn dIicTe-

MeJepAiH JKETKUTIKCI3NIriH aHrapransl. OcbIHIaM
KYp/JIelli )KOHE aifHbIMAJIbI IaMY/Ibl €CKepe OTHIPHIIL,
JICKCUKAJIBIK, )KOHE CEMaHTUKAJIBIK TUIII MEHIEepyre
OaFbpITTAIFAH apHAWBI OeHiMIEeTeH 1icTeMENep IiH
KaXXETTUIIT apTa TyCemi.

Jlexcuxanvix scone ceMaHmuKkanblx 0amy oenee-
uin baesanayea apuanean Kypanioap MeH Homudicenep

JuarHocTukanblK Oaranay Kypajiaapbl aa Typ-
ni vetmxkenep Oepeni. Peabody Picture Vocabulary
Test xoHe Oacka &ma CTaHAAPTTAIFAH TECTLIEpIC
JKOFapbl QYHKIMSUIBIK ayTH3MI Oap OGananap »Kakchl
HOTMXKE KOpceTe allFaHbIMEH, MYHJall Oaranayap
9pAaifbIM OaJaHBIH HAKTHI COMIIEY aFIbIIapbiH TO-
neiK, ammaiiael (Kosep sxone 1.6., 2003). Jlanma &
Iappert-Maiiep (2006) 24 aiinbik aytu3mi O6ap Oa-
JlanapIblH KaJbl COMIey IaMysbl Kigipici 6ap Oamna-
JapJaH Jia TOMEH HOTHIKE KOPCETKEHIH aHbIKTaJIbl.
Byn aytusmi Gap Ganmamapia peueccuBTi coneyni
(ectirenni TyciHy) Oaramaymarbl KHBIHABIKTAP TY-
pajibl O cayazibl.

Cesnepni Izney Tecri nerizinne Borunapykac
xoHe T.0. (2003) aytm3mi Gap Oanamap OOBEKTi-
JICpJIiH aTayblH aTail aIMaFaHbIMEH, OHbIH O6JIIIeK-
TEpiH HAKTHI CUMATTall ANaThIHBIH aHBIKTA/AbL. by
OJIapIbIH KaObLIay epeKIIeNiri MeH CeMaHTHKa-
JIBIK, OHJICYIIH OeifiTapan »oJ1apblH NaiaajaHaThl-
HBIH OaiiKaTabl.

Byn nepekrep aytusmi Gap OanmamapablH TUITIK
JAMYBIH/Ia CEMaHTHKAJBIK KYpPbUIBIMIAPIbl MEH-
Tepy/iH e3relle TOCUIIEPIH KOJIJaHATHIHBIH aii-
raxkrannel. CounmeikTan Oeiiimuenren ABA omicid
KOJIIaHa OTBIPBII, OJAPABIH CO3/IK KOPBIH JKOHE
MAaFbIHAJIBIK KAThIHACTAP/Ibl MAKCATTHI TYP/IC JaMBbI-
Ty — CEMAHTUKAIBIK JKOHE JICKCUKAIBIK JICHI e Ie
T MEHIEPYTe BIKIMAT €TeTIH THIMJII KOJIapIbIH
0ipi peTiHae KapacThIPbUIYBI THIC.

Conrbl 3epTTeynepnin Oipi — Heipodusmomo-
THSUTBIK,  ©JICTEep, aTal aWTKaHIa, JJIEKTPOIHIIe-
¢danorpadus (O31") xoHe karnaiira OalIaHBICTHI
mu noteHnuansl (ERP) apkputel cefiney TiniHiH
CEeMaHTHUKAJBIK KaFblH 3epTTey. N400 KOMMOHEeH-
Ti — CEMaHTHKAJIBIK COUKECCI3NIKKe OepiieTiH MHu
peaxmusicsl — ayTu3mi 6ap Oananapna 6ipkenki Oaii-
kanmaiiapel. KeitOip 3eprreynepae (Kantuanu xoHe
1.0., 2016; uCredano xone T1.6., 2019) aytusmi
Oap Oamamapma OyJI peaknus TOMEH HeMece MYJI-
ne Oonmaras, an Oackanapsl (DuiimMaH xoHE T.0.,
2011; Koneppe xoHne T.0., 2017) OHBIH 3repreH
(hopmamapelH aHBIKTAABL. byl mepekrep ayTusami
Oap Oamanap/blH CEMaHTHKAJBIK OHJCYI HEBPOJIO-
THSUTBIK, JICHTCH/Ie e ©3rellle eKeHIH KopCceTe .

byn nepekrep Timmik KaOIISTTUTIKTI KaJIbITI-
TACThIPyFa OaFbITTAIFAH KEIICH/Il, MAKCATThI YKOHE
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OeifiM/IeNTeH MiHe3-KYJIBIKTHIK, HHTEPBEHIIUSIAPIbI
SHTI3yiH FRUIBIMHA HETi3JCNTeH 03EKTUIITIH apTThI-
pa Tyceni.

Aymusmi bap dananapoviy co30iK KOpblH 0aMbl-
myoa ABA mepanusnviy ophbl

JlekcHKambIK )kOHE CEMaHTHKAIIBIK JaMya KHi
Ke3JIeCeTiH KUBIHJBIKTApAbl TY3€Ty MAaKCaTbIH-
na KompganGanel MiHe3-KyJnbIKTHl Tangay (Applied
Behavior Analysis — ABA) tepanuscel kenrterex
3epTTeysepAe THIMII apanacy peTiHAe TaHbUIFaH.
byn omic Tinmi QyHKIHOHAIABI MiHE3-KYJIBIK pe-
TiH/E KapacTbIPBIN, OHbl MAaKCaTThl TYPAC KabIIl-
TacThIPy MEH KYIICHTyre OarbITTalIFaH FhUIBIMU
JOJENJICHICH TOCUIACP JKUBIHTBIFBIH KaMTHIbI
(HdemsmpaTo, 2001). Epre >koHE KapKBIHIBI apaja-
cy Oarmapnamaceiabig (Early Intensive Behavioral
Intervention — EIBI) nerizin kamaran JloBaac (1987)
KYprisreH ipi 3eprreyne antaceina 40 carat ABA
TEepanusIChIH alFaH OanmamapasiH mamMamed 47%-bl
KOTHHUTHUBTIK JK0HE TULIIK JaFipliap OOWBIHIIA Kac
EpeKITeNirine caif JeHredre >KeTKCHIH KOpPCEeTTi.
Byn noTmxenep KeHiHT1 XbulgapAa >KYprisiirexn
Oipkarap 3eprreynepmer (I'oBapx sxone T.6., 2005;
[etepc-Cxeddep xone 1.6., 2011) pacransimn, ABA
DIIICIHIH Bcipece epTe KacTa OacTaFaH Ke3/le *KOoFa-
PBI THIMJIUTIK KOPCETETIHIH 9IS

ConbiMeH Katap, ABA TepamnuscbiHa KaTBICTBI
CBIH TIKipJep e FbUIBIMU OpTaja KHi alThbLIaIbI.
Moacenen, Caap xone T1.0. (2023) sxone Llkemsr
xoHe T.0. (2021) ABA-HBI OaJlaHbIH TAOUFU JTaMYbI-
Ha KeJepri KeNTipeTiH, MeKTeyi yariiepre Heris-
JIeNITEeH KOHE HYCKAyJbIKKa [IaMaJaH ThIC TOYeI-
TTIK KaJBITITACTBIPATEIH OMIC PETIHAC CHIHANIBI.
Omap OanaHbIH IIKIi MOTHBAIUSACHIH 0AachIll, MeXa-
HUKAQJIBIK Kayanrapra HTEpMENCHTIH, COHJal-aK
SMOIUSIIBIK, )KOHE BIICYMETTIK OeHimpenyine Tepic
ocep €Tyl MYMKIH KaKTapblH aTam eTedi. by ChiH-
Jap KeiHri xkpuinapel oerimaenren ABA Oarmap-
JlaMaJIapbIHBIH IaMybIHa XKoJ1 amThl. JIug xone T1.0.
(2022) ceiaapl 3epTTeymriiep OamaHbH KOTHUTHB-
TIK, BIIEYMETTIK JKOHE IMOIMSIIBIK, ePEKIIeNIKTePiH
€CKEepEeTiH, TAOUFU OpTaJia KOJIJaHyFa OeiiM/IeNTeH,
UKEMJIi JKOHE OallaHbIH TaHJAyJapbIH €CETKe aia-
ToIH ABA MoOzeiH YCBIH/BI.

Ocsunaiimia, 3eprreyimisneri oefiimaenren ABA
9IIiC1 — KIIaCCUKAJIBIK, MOACIBIIH THIMAI TYCTapblH
caKTail OTBIPHIN, CBHIH MIiKipJepAe aWThIIFaH IIEK-
Teynepai OoJapIpMayFa KoHEe OalaHbIH JICKCHKa-
JIBIK-CEMaHTUKAIBIK, JTAMYBIH KEIICHI TypJae KO-
nayra OarplTTanFaH. MyHpaall Tocin OananapibiH
TUTIIK JaFIbUIAPIH TEK CAHJIBIK TYPFBIIaH eMec, ca-
MaJIBIK TYPFBIAA — SIFHU CEMAaHTHUKAJIBIK JOJIIK, Ma-
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FBIHAAPAJIBIK OalIaHBICTAPABI TYCIHY OHE TUIIIH
OJICYMETTIK-(YHKIIMOHAJIbI KOJAAHBUTYbl apPKbLIbI
JaMbITyFa MYMKIHAIK Oepeni. emek, Oyn 3eprrey
TIIIK WHTEPBEHIUSUIAPABIH THIMIIIITIH apTThIPY-
na Oettimaenren ABA TepanusiChIHBIH 9JICYCTiH FhbI-
JILIMH HET13]1e KOPCETYII MaKcaT eTe/Ii.
JKorapeiarel aBTOpMapIbIH MiKIpJIEPiH KH-
HaKTal Keje, JICKCHKAJIbIK OHE CEMaHTHKAJIbIK
Jamy OOWBIHIIIA JKYPTi31ITeH MIETENIIK 3epTTeyiep
ayTu3Mi 6ap OanamapaplH COIey epeKIIeTiKTepiH
KOTKBIPJIBL, KypAedl KYOBUIBIC pEeTiHAE CUMaTTaii-
IIBI. Amaiia, ockl OaFBITTA KYPTi3iITeH 3epTTeYIIep-
IIiH 0achIM KONIILIiri ayTHCT Oamamap/blH TiIiK
IaMybIHIIa OalKaNaThIH epeKIe albIpMAaIIbUIbIK-
TapJbl TOJBIK CHUIATTayFa THIPHICKAHBIMEH, OJap-
IIBTH HETI31HAE KOJIMAHBUTFAH TY3€Ty TOCLIIEpiHIH
y3aK Mep3iMJIi HOTHKEIUIIrl, OallaHbIH TYIIFAJIBIK
aMybIHa ©cepi, COHMal-aK TUIMIH CEMaHTHUKAJBIK
OHJIeNyiHE BIKNABI TYpPajbl TOJBIKKAHIBI TYXKbI-
peM om nme xeticneimi. COHIBIKTaH ma, OeliM-
nenren ABA Tepammscel Herizige ayTusmi Oap
OayranmapIbIH CO3/IK KOPHI MEH CEMAHTHKABIK, TaMy
epeKIICeTIKTepiHe OaFbITTAIFAH WHTEPBCHIUSHBI
3epIeNey 63eKTi opi FBUIBIMHA OJKBIIBIKTHI TOJBIK-
THIPATBIH MaHBI3/bI OAFBIT OOJIBIT TAOBLIAIBI.

Matepuajagap MeH aicTep

3epmmey ouzaiinl

Byn 3epTTey jKyMBICHI MEKTEIT KachlHA JACHIHTI
ayTu3Mi Oap OananapblH Ceiijiey TiNiHIH JEKCHKa-
JBIK, JKOHE CEMAaHTHKANBIK acIeKTIIepiH JaMbITy-
JIBIH TUIMJII JKOJIAPBIH aHBIKTayFa OaFbITTaJFaH.
3eprrey OapwichiHma Oetiimmenren ABA tepamms-
CBIHBIH THIMJUIITT TOKIPUOETIK )KOJIMEH TEKCEPiIi.

3epTTey NeNaroruKaliblK 3epTTey Yriae Ky-
PBUIBII, YII HETi3Ti KE3CHII KaMTBIJbI: aHBIKTaY,
KaJIBINITACTBIPY JKOHE Oakpiiay. Op Ke3eH HaKThI
BIIICTEMEITIK MaKcaTTapra OarbITTAIIBII, 3ePTTEY/IiH
0opKaMbl MEH MIHAETTEpiHE COMKeC >KyHemeHi.
3epTTey OapbIChIHIA CalaJIbIK )KOHE CaH/IbIK Tangay
oricTepi Karap KOJITaHBUIIEL.

3epmmey basacel yHcone KAMbLCYUbLIAD

3eprrey Kepi3puiopaa oONBICHIHBIH OimiM Oac-
KapMachlHa KapacTel «AyTm3mi Oap Oamamapabl
Koiyiay opTainbsirby KMM MeH AnMathl KanachlH-
narel «PocTOK» aytsm xoHe coeitey Kabineti 0y-
3BUTFaH Oallanapra apHaJFaH OHANTY OPTaJbIFBIHIA
KYPri3uigi. Op MekeMmeneH 3 meH 6 jkac apaibl-
reingarsl ACBh auarnossl kouburran 30 OanamaH,
kanmbl caHbl 60 6ama ToxipuOere TapThUIALL Ka-
THICYIIBUTIAP/IBIH, OapIbIFbIHA TICHXOJOTHUSUIBIK-Me-
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JTUIAHAIBIK-TIe1arorukaiblk,  komuccus (ITMIIK)
TaparnblHaH «ayTHU3M CIIEKTPi OY3BUIBICHD) JTHUATrHO-
3bI OepiNreH.

KeI3popna kanacbiHaarel AyTtusmi 6ap Oana-
JapJIeI KOJIay OpTalmbIFbIHAa 3epTTeyre 30 Oana Ka-
ThICTBI. OnapabiH 27-ci yi1, 3-1 KbI3 Oananap 0oJibl.
Tingik kepceTkim OoiibIHIIA, 27 0ana Ka3ak TiliH-
ne, aim 3 0aja opbIc TUTIHIE coieimi. A AamaTs
KanmaceiHAarsl «PoctOK» oHanTy opranmbiFbiHma 1a
3eprreyre 30 Oanma karbictbl. OHBIH immiHae 25 yi
JkoHe 5 KbI3 Oana 6omnel. Tinmik xareiHaH 22 6ana
Ka3ak TiIiHzae, 8 0ana OpbIC TIIIHAE COUeH I

3epmmey aoicmemeci

Mekren xacbiHa JEHIHT1 ayTU3Mi Oap Oananap-
JIBIH COUTICYIHIH JICKCHKAJIBIK, YKOHE CEMAHTUKABIK

1-cyper

JKaFBIHBIH JIaMy €pEeKIICNIKTepPiH aHbIKTAay MakKca-
THIHJIA AHBIKTAyIIbl dKcriepuMeHTTe CepelpsikoBa
sxoHe ConomoxoBanbiH (banobanoBa xoHe T.0..,
2000) «Jlekcuka >xoHE CeMaHTHKaHBIH KOJEMi MEH
camnachlH aHBIKTAY» DMIICTEMECIH KOJIJaHy YCHIHBLI-
nbl (Cyper 1). Byn aaicreme Oencenji jxoHe mac-
CUBTI CO3IIK KOpHbI, COHJai-aK CEeMaHTHKAIIbIK
KYPBUIBIM MEH JIEKCUKAJIBIK JKYHETUTIKTI Oaramay-
Fa apHasiFad. by oaicteme keOiHe coiyiey TiNIHIH
JaMy JICHTCWiH KeNICHJ Taljayra KeMeKTecei
JKOHE apHabl TY3€Ty KYMBICTAPBIH YHBIMIACTHI-
pyra OarbIT Oepei. OuicTeMe apKbUIbl Op KaTbICy-
bl MAKCUMAaNBJIBI Typae 160 Oamn >kuHail anmaibl.
JKoraprer menrert 160 — 108 Gamn apacel, opTamia
neHredt 107 — 54 Gamn apachl, ToMeH jieHrei 53 — 0
apachl.

Jlexcuka sicone CEMAHMUKAHBLH Kesemi MeH Candacoli ansblKkmay a0icmemeci

<HeKCHKanLIK Oemimi

1.1 Hakre1 3at ecimaep aray;,

1.2 Tonrractsipein Oip ce30eH aray;
1.3 Jlene MeH 3aTTappe OemiKTepin
OlnaipeTin 3at ecimzepai aray;

1.4 MaMaH/IBIKTHIH aTIH aTay;

1.5 Ericrix ce3nepmi Konmana
QITYBIH TEKCEPY;

1.6 CoIn ecimai co31iK KOpHI;

1.7 AnToHNM ce3niepai Oiry;

CeMaHTHEKATBIK O6lTiMi

2.1 Haxrsl 3at eciMzep/i kepcerTy;

2.2 Jlene MeH 3aTTapplH 6emiKTepin
OinmipeTiH 3aT eciMaepAi kopceTy;

2.3 MaMaHABIKTap/IbIH 9PEKETIH TYCIHY;
2.4 EricrikTi co3aepai TyciHy

2.5 ChbIH eciMaep/i TYCIHY.

epexxes/Eckepmne: bepineen kecmeni mamepuanoapovl maioay He2iziHoe asmopiap KypacmvlpeaH.

Tonmapea 6oy

JKynranmaran ¢-KpUTepUiiHIH KOPCETKILIiHIH
HOTIDKEJIepi OOMBIHIA €Ki OpPTaJBIKTAFBl ayTH3Mi
Oap OamamapiblH ceilIeyiHIH JICKCUKAJBIK JKOHE
CEeMaHTHKAJBIK JKaFbIHA KATBICTHI «Jlexcuka sxoHe
CEMAHTHKAHBIH KOJIeMi MEH CalachblH aHBIKTay»
OIICTEeMECIHIH KOpCeTKImTepi OoWbIHIIA Oipmeit
Oonranbl (p-Value xorapsl (.643>.05), coHOBIKTaH
0i3 HOJNIIK THUTOTE3aHbl KaOBUIMaWMBI3) (a), Oipak
AytusMmi Oap Oamamapipl KOjigay OpTaJbIFBIHAA
OaramapabIH KOpCEeTKIlT opTama MoHI 3.53-Kke Ko-
rapsl OonranbiH (64.3-60.8=3.5) (o) xoHE eki opTa-
meIkTa ABA TepanmsiCBIMEH KYMBIC >KacalThIHBIH
(6) eckepe oTbIpein, Kei3buiopaa Kanacsl, AyTusmi
Oap Oanamapapl KOJgay OPTAIBIFRIHAAFEI Oamamap-
Ibl OakplIay TOOBIHA skoHE AnMathl Kanacsel, «Poc-
TOK» aytusm >oHe ceiliey KaOinmeTi Oy3bUIFaH

Oayraymapra apHaJFaH OHANTY OPTAJBIFBIHIAFE OaJa-
Jap/Abl SKCIEPUMEHT TOOBI Aem 00Tyl MemTiK.

Humepegenyus cunammamacol

ABA TepanusHbBIH aHBIKTaMachl AT MiHE3-KY-
JBIK, 3aHJBUIBIKTApbIHA HETI3JENTeH KOJIaHOaIbI
OMICTepAl O3IPIEUTIH >KOHE OJIapIbl OICYMETTIK
MaHbI3bl 0ap MiHE3-KYJBIKTHI )KaKcapTy YLIIH KY-
Heli TypJie KOJIaHAThIH FhUTBIM. bepinreH aHbIKTa-
Ma aNThl HETi3Ti KOMIOHEHTTEH Typazbl. bipiHmi-
neH, ABA Ttepamus — OyJ1 FBUTBIM, COHIBIKTAH OJI
0acka >KapaTbUIBICTaHy FhUIBIMIAPI KOJJIaHATHIH
FRUTBIMH TIPUHIMINTEPTe cyheneni. ExinmrimeH, mi-
HE3-KYJIBIKTBl ©3TE€PTYy SJICTepPi TEXHOJOTHUSIIBIK
MPOTIECTET] JKYHETUTIKIICH ©3ipJICHIII, iCKe achIpPhI-
nanel. YiiaoriaeH, ABA tepanust MiHE3-KYJIBIKThIH
HETI3T1 3aHIapblHaH aJBIHFAH ©3TepPTy TOCIIAepiH
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FaHa maiganadanbl. TOpPTIHIIINEH, ON1 BIEyMETTIK
MaHBI3BI Oap MiHE3-KYJIBIKTBI 3epTTeimi. becinrmri
KOHE alTHIHIIBI KOMINOHEHT — ABA TepanusHbiH
€Kl Heri3ri MaKcaThlH KAMTHIBI: MiHE3-KYJIBIKKA
acep eTeTiH (aKTopiapAbl TYCIHY KOHE MaHBI3IbI
MIHE3-KYJIBIKTBI alTapibIKTall skakcapTy. Eckepe-
TiH Hopce, ABA Tepanuschl TYpPFBICBIHAH COHICY
TIJIIH MiHE3-KYJIBIKTHIH JaMbIFaH JAFIBICHI JET TY-
xbIpbiMaaiae! (Kynep sxone 1.6., 2020).

ABA TtepanusHbIH ©1iCHAMAChl MiHE3-KYJIBIKTHI
TaJlJayAblH FHUIBIMH TNPHHLUUNTEPIHE, OKBITYIBIH
KYHETIK TOCUTIHE XOHE HOTIKEIepAl OObEeKTHBTI
emueyre cyiieHeni. OHBIH THIMAILIITT 9pTYpai ca-
Jlanapjaa, COHBIH imiHAe ayTu3Mi O6ap OamamapmeH
JKYMBIC kacayJa jronenjeHred. An ABA Tepanus-
HBIH KETi TPUHITHO1 (KO MaH0aTbl, MiHE3-KYJIBIKTHI,
AQHAJMTUKAIBIK, TEXHOJOTHSUIBIK, TYXXbIphIMIaMa-
JBIK, KYHem, Tuimai, xammeuiay)( baep xone T.0.,
1986) ABA TtepanusChIHBIH THIMIUIITIH apTTHIPY-
Fa, OMICTEPMiH FBUIBIMHA HETI3AUIINIH KaMTaMachl3
eTyre oHe dPTYPI JKaFaiiapaa Konganyra QyH-
JIaMeHTI peTinae KamanraH. bynm 7 mpuniun ABA
TEpanMsIChIH TUIM/I JKOHE KYHel KolJaHyFa MyM-
KiHAiK OepeIi, OHBIH HOTIDKEIEPiH OaKbUIayFa KOHE
Oarayayra Heri3 OOJIBII TaOBUIIBI.

ABA TepanusHBIH JKOFapblia KOPCETUITeH
AHBIKTAMACHIH, HETI3ri KOMIIOHEHTTEPiH, OJliCHa-
MAachIH JKOHE TPUHIUITEPIH ecKkepe OThIphI, ABA
TepanusHbl ayTU3Mi Oap OananapablH CoMeyaiH
JICKCHKAITBIK, )KOHE CEMAaHTHKAIBIK, KaFbIH JIAMBITY
OolibIHIIIA OEHIMIEMIK.

ABA TepanmsHBIH FaJIbIM-3epTTEYNIIEPAIH
HETi31HJe FBUIBIMU-TIPAKTUKAIBIK TYPFBIIAH HETi3-
JIeTeH KOJIaHOabl DAICTepiH ayTu3mi Oap Oaia-
JapMeH COMJIey/iH JEKCHKAJBIK JKOHE CeMaHTHKa-
JIBIK, JKaFBIH JTaMBITYIaFel OCHIMIEITECH OiCTepiHe
xacakTanplK. Onap: ceiiey TUTiH (QyHKIMOHAIIBI
Tanjay; ceiyiey TIMiHIH HOTHKECIMEH JKYMBIC: Ma-
naKray, )kaszanay sxxoHe enemey; DTT amici (Discrete
Trial Training); ceiiney aiiMarbl; KETOH >XYHeci;
ceiney Tinin nuddepenunangsl magakray (DRA,
DRO, DRI xene DRL); PECS (Picture Exchange
Communication System); TBIHIAYLIBIHBIH OPEKETi
(MMuTanUs, HYCKaylapbl OpBIHAAY); BH3YaJbbl
KaOpl1ay (COPTUPOBKA, CAaJBICTHIPY); (YHKIHO-
HaJIJIBIK, KOMMYHHMKAIHUS TPEHHWHTI (BepOaibIbl
MiHE3-KYJBIK); (DYHKIHOHANIBl OWBIH (OaraHbIH
JKachIHA COUKEC OMBIH); (Ppa3alIbIK COMICY/II KaIbIIT-
TacTelpy; reHepenuzanust. Ocbl aTajaFaH dIiCTepui
eCKepe OTBIPHIN, ayTu3Mi Oap OamameH ceiieymiy
JICKCHUKAJIBIK JKOHE CEMaHTHKAJIBIK, YKAaFbIH JaMBITY-
narel Oetiimmenren ABA TepanmuschiH KoJmany 00-
HbIHIIA OaFIapIaMachl )KacaKTaabl.
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betiimoencen ABA mepanusceinviy b6azoapia-
MAcvlH eHzi3y Mep3iMi MeH KYpuliblmbl

Beitimnenren  ABA Ttepamnusicel  Oarnapiama-
chl 9 aif OOMbI, sIFHU Oip aKaAeMUSIIBIK, OKY JKBLITBI
(KBIpKYHEKTeH MaMbIpFa JIeiiiH) KeJeMiHae Ky3ere
aceIpbUIIEI. MyHIal y3akK Mep3iMi apanacy cei-
JIeY TUTIHIH JICKCUKAJBIK )XKOHE CEMaHTUKAJBIK ac-
MTEKTUTePiH KeIMIeH I Opi TYPaKThI TYpe TaMBITyFa
MYMKIHIIK Oepai. barmapnamaHblH y3aKTBIFBI MEH
KYPBUIBIMBI OaaHBIH JaMy IWHAMHKACHIH YHEMI
OakpUIayFa, TY3eTy Ma3MYHBIH Ke3e€H-Ke3eHIMEeH Oe-
HiMzeyre, COHBIMEH KaTap JAaFAbUIapAbl OPHBIKTHI-
Py MEH reHepain3alvsiiayFa jKaFiai jkacaibl.

DKCIIEPUMEHTTIK TONTAaFbl opbip Oama Kemeci
apajacy MeJIIIIepiH ajjbl:

- anTachlHA 5 PET TY3ETy-IaMbITy CaOaFsl;

- op cabaKThIH Y3aKThIFbI — 4 caraT (3Keke ca-
0ak — 2 carar; TONTBIK — 2 carar);

- OKBUIJBIK JKHBIHTBIK TEPANMsUIBIK KYKTE-
Me — mamamen 720 carart.

Cabaxrap *KeKe JKOHE IIaFblH TONTHIK (hopMaT-
Tapaa YHABIMAACTHIPBUIABL. bynm dopmar OamaHbIH
KOTHUTUBTIK JOHE MIHE3-KYJBIKTBIK CpPEKIICIIiK-
TepiHe COUWKEeC OKBITY TOCUINEPIH >KCKEICHIIPYyTe
MYMKIiHJIK Oepai. Op0Oip ceccusi ABA npunuunTe-
piHe HeTi3[eNTeH KYPhUIBIMAAIFaH Kocrap OOHbIH-
11a KYprizuimi.

OKBITY Ma3MYHBI JIEKCHKAIIBIK JKOHE CEMaHTH-
KaJIBIK, TLJI KOMIIOHEHTTEpiHEe OaFbITTAJIBII, Keleci
TaFABUIApI6l JAMBITYFa OaCBIMIBIK OCpPiIi:Co3IiK
KOpJBl KEHEWTY; Ce3Jiep/li MarblHAIBIK TONTapFa
KIKTEY; CO3IepIi MyphIC aTay >KOHE aHBIKTAY; CO3-
JIep/ii TUIIIK )KOHE DIICYMETTIK KOHTEKCTKE COMKEC
KOJIIaHy.

JKorapeima aranran OeHimMeNnreH KypbUIBIM
WHTEPBEHITUSHBIH Ma3MYH/IBIK JKOHE OJIICTEeMEIiK
Oipi3aiiirin KamMTaMachl3 eTim, ayTusmi Oap Oasna-
JApIBIH COWJIey TUTIHICTI JIEKCHKAIBIK JKOHE Ce-
MaHTHKAJIBIK KETICTIKTePre )KeTyiHe bIKIIAT eTTi.

betiimoencen ABA mepanuscel bazdapramacul
Ka3ax MIiniHiY JeKCUKAIbIK HCOHE CEeMAHMUKAIbIK
npunyunmepine cau amkapbiiovl.

Kazak Tinmi aytm3mi Oap OanamapaplH Ceii-
JICYiHIH JICKCUKAJIBIK JKOHE CEMaHTUKAJBIK, JKaFbIH
KaJBITITACTRIPY JKOHE JaMBITY Ka3ak TILTIHIH JEKCH-
KaJIBIK, )KOHE CEMaHTHKAJIBIK JKIKTETY IPUHIIUITTEPI-
HEe caif XYpri3mik. by mpuHIHNTep Kazak TiTiHIH
TUIIK OAWJIBIFBIH, OHBIH MAaFbIHAJIBIK KYPBUIBIMBIH
JKOHE CO3ACpIiH e3apa OalIaHBICHIH TEpEH TYCIH-
nipyre MyMKiHaik Oepai. CoHbIMEH Katap ce3aepi
yHperye, )ail coiseMep KypacThIpy/ia >KoHe CO3-
Jiepail TyciHye MaHbI3AbI poi aTkapaasl. Herisi yir
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NPUHLMI (ICHOTATUBTI-ICCUTHATHBTI; TapaaurMa-
THKAJIBIK; CHHTarMaTHKAJIBIK) Oap.

AyTtusmi Oap Oananmapra ce3/liK KOPBIH KEHEH-
TyJie TaHJAJIFaH CO3/ep Kaszak TUIIHIH JCKCUKAJIBIK
JKOHE CEMaHTHKAJIBIK EPEKUICTIKTEPiH eCKepe OTbI-
peIN yhperuiai. MekTen jkachlHa JEHIHTT ayTU3Mi
Oap Oamamapra ce3mepli YHpETyAeri JIEKCUKAJIBIK
torrtap Oenrii Oip xyHeiniknex oepinai. by Ton-
Tap OajaHbIH JKac epeKIIeINiriHe colKec KopIllaraH
OpPTaHbl TaHYyFa, CO3MIK KOPBIH KEHEUTYre >KOHE
Cellyiey JarJpuIapblH TaMbITyFa OarbITTasabl. OChI
JIEKCUKABIK TONTap OajaHBIH KYHAETIKTI emipie
JKH1 KE3JIeCETiH 3aTTap MEH KYObUIbICTap bl TAHYbI-
Ha KOMEKTEC/].

Hoaru:xenep

Canovix manoay

Aytu3mi Oap OamanmapiblH CeOWJEyiHIH JeK-
CUKaJIBIK JKOHE CEMaHTHKAJBIK J>KaFbIH JIaMBITY
oeitimaenres ABA TepamnuscelH KoyiaHyra Oa-
FBITTAJIFAH OJICTEMEHI JKYpridyne ayTusmi Oap

1-cyper

Oananapna TybIHJaFaH MOCeJesIep/ii aHbIKTall, CO3-
IIIK KOpJIaphl KOOEHir, TAaHBIMIBIK, KACHETTePl MEH
celiyiey ammapaThIHbIH JAaMybl Oaiikannel. bana-
JIApJIbIH CO3JI1K KOPBIHIAFbl KOPIHTeH ©3repicTepi
MaTeMaTHKaJbIK TYPAE KOPCETIl, CTaTUCTUKAIBIK
afBIPMAIIBUIBIKTAPAB AHBIKTAY YIIIH AaHBIKTAY-
LIl AKCHEPUMEHT Ke3iHze KypriziireH «Jlexcuka
KOHE CEMAaHTHKAHBIH KOJIEMi MEH CalachlH aHbIK-
Tay dIicTeMecin» KaliTanaH Kyprisigik. Ouxicreme-
Hi XYpri3y O6apsiceiana ABA Tepanus Mamangaps
KoMeriH Oepin, OanamapablH TaparblHAaH KHBIH-
IBIKTap O0OIMAabI.

Bakplay jxoHe SKCIIEPUMEHT TOOBIHJaFbI aHBIK-
TayIIbl JKOHE KOPBITBIHABI 3KCIEPHIMEHTTIH ayTH3MIi
Oap OasanappIH COMICYiHIH JIEKCHUKAIIBIK KOHE Ce-
MaHTHKAJBIK XKaFblH JaMbITyqa ABA Tepanuscein
KOJJIaHyFa OAarbITTAFAH SiCTEMENIeP/IiH CabIC-
THIPMAJTBI HOTIDKEIIEPIH MEH apaliblK ©3TepiciH To-
MeHzieri rucrorpamma typinzeri 1, 2 — Cyperrepaen
kepyre Oomanel. ['mcTorpammanarsl OanaiapabiH
eciMi e3repTUITeH xoHe op OalaHbIH €CiMiHIH XkKa-
HBIH/IA JKaKIIIa ilIiHAe OalaHbIH jKachl XKa3bUTFaH.

Bakvinay mobvindazsl aneikmayiusl sxcone KOpblmblHObL IKCHEPUMEHMMIY aymusmi 6ap 6ananapobly canblCmblpMatbl
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Jepexxos/Eckepmne: bepineen kecmeni mamepuanoaposbt maioay Heizinoe agmopiap Kypacmoipedn.
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B ApanbIK KepceTKimmi

Hepexkos/Eckepmne: Bepineen kecmeri mamepuanoapovl manoay Hezizinoe asmopiap Kypacmulpean.

bakpliay jxoHE SKCIIEPUMEHT TONTApbIH KCIIe-
PUMEHTKE JeHiHT1 )KOHE KeHIHT1 HOTHKEIePIiH KYII-
TaJIFaH t-KPUTEPU MEH aHBIKTAMaJbIK CTATUCTHKA
OOMBIHIIIA CANBICTBIPABIK. JKyNTanFan t-Kpurepuidi
CTaTUCTUKAJIBIK TECT HOTHXKECI OOMbIHIIA SKCIIepH-
MEHT TOOBIHBIH albIpMAIIbLILIFBL (24,7) Oakbuiay
TOOBIHBIH aWbIpManibUIBIFBIHAH (9,9) eki ecerneH
KO eKeHIH OaiKaamnl. AJl, aHBIKTAMAJILIK CTATHC-
THKa OOMBIHIIA MBIHAHIAH KOPBITHIHIBI JKacayFra
0ostanel: bakbiiay TOObI OOWBIHIIA SKCIIEPUMEHTKE
JeHiHr1 JkOHE KeHiHIl opramia MOHAEP apachblHIa
afpIpMaIIbLIBIK, 0ap. By e3repic 3KCIepUMEHTTIH
acepi 0ap eKkeHiH KepceTyl MYMKiH, Oipak Oaxpliay
TOOBI YIIIIH ©Cep a3 KOPCETKIIl KOPCETTi. DKCIEepPH-
MEHT TOObI OOHBIHILIA SKCIIEPUMEHTKE JCHIHT1 )KOHE
KEWiHT1 HOTWXKeJepAe alTapibIKTail aiblpMalibi-
nblK, Oap. Optama monHIH 24.7-re ecyi (60.80 —
85.50) sKkCrepuMEeHTTIK ©AICTIH THUIM/IUIITIH Kepce-
Texi.

OKCIEePUMEHT TOOBIHBIH HOTHXKEJEepl OaKbLIay
TOOBIMEH CAJIBICTBIPDFAHA YJIKEH JKETICTIKTepui
KOepceTTi, Oyl SKCIIEPUMEHTTIH ayTH3Mi 0ap MeK-
TenKe AeWiHri Oajamap/blH COWIEYiHIH JIeKCHKa-
JIBIK J)KOHE CEMAaHTUKAJIBIK, )KaFbIH JJAMbITY1a OeHiM-
nenreH ABA Tepamnust oH 9cep €TKeHiH JIoiemaeii.
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Cananvix manoay

CelineyaiH JEKCHKAIBIK, KOHE CEMaHTHUKAIBIK
JKaFpl — OyJI ceiyey TUIIHIH Ma3MyHIbl OiTiMi.
Onapapiy yisiecyi apkbuibl Mopdemanap, cesuep
JKoHe ceilemzaep Kypanaabl. CeMaHTHKaJbIK JKY-
HeHIH KYpaMblH CO3IIK KOp, CO3KaCaM[bIK JKOHE
rpaMMaTHKaIBIK MaFbIHATIAP KYPaiIbl.

CelineyaiH JEKCHKAIBIK, KOHE CEMaHTHUKAIBIK
JKaFbIHBIH KaJIBIITacybl OIPTIHACT KYpAeleHe OThI-
puIn kypeni. byn ynepic GapbicbiHna OananapibiH
CO3IIK KOpBI OAbII, CO3/IEP/IiH MaFbIHAJIAPBIH MEH-
repyi, TUT KYHeCiHIH JXyHeJeHyl >KoHEe peTTeinyi
JKy3ere acaibl. JICKCHKaJbIK jKOHE CEMaHTHKAJIBIK
JKaKTBIH CamalblK JaMybIHa Kelleciyiep bIKIall eTeli:

- CEHCOPJIBIK TOXKIpHOEHIH OalbIThITYBI;

- KOpIIaFraH 9JIEMMEH KapbIM-KAaThIHACTHIH Ke-
HEIOI;

- MICUXUKAJIBIK YACPICTEP/IiH KaJIbINTACYHI;

OaJaHbIH 3aTTHIK-TOXKIPUOEIIK JKOHE OHBIH
OPEKETTEPI.

AyTtusMmi O6ap MekTenke Aedinri 6ananapaa coii-
JIEY/iH JIEKCUKAJIBIK JKOHE CEMaHTHKAJbBIK JKyheci-
HiH KaJIBIITacybl 0asty ype.i koHe KeJleCi CaHIbIK
JKOHE caraliblK epeKIIeiKTepMEeH CUITaTTala bl

- CO3/1iK KOP.bl KOJIJaHyAaFbl KUBIHABIKTAP;
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- CO3/IEp/i ayBICTBIPY XKOHE J9J1 eMeC KOJAany;

- ce3mepi 13/ey TPOIECiHIH Y3aKTHIFBI JKOHE
aBTOMATTaH/IBIPEUIMAFaH/TbIFbL;

- CEMaHTHUKAJBIK OPICTePAIH TOJIBIK KaJIBITITAC-
Maysl;

- Ke37IeMCOK acconraIusuIapablH KOTTiri;

- KenTereH BepOanasl napadasusiap (ce3aepai
OPBIHCHI3 AIIMACTHIPY);

- CHHOHUM/IEp MEH aHTOHMMJEPAl KoJiaHy Oa-
PBICBIHA KATETIKTePAiH alTapapIKTal Ko O0IyHI.

Byn epekmienikTep TiAIIH CEMaHTHUKANIBIK KY-
feciH MeHrepy MNpOIECiHIH KYpACTUIriH >XKOHE
Y3aKTBUIBIFBIH KOPCETE/I.

bakpuray ke3eHi apKbUIBI JKYPTi3UITeH JKCIe-
PUMEHTTIH HOTIJKECIHIE, ayTH3Mi Oap MEKTelKe
JeHiHT1 OaytamapIbIH COUNCYIHIH JEKCUKAIBIK KOH-
HE CEMaHTHUKAJBIK JKaFbIHBIH JaMybl OcHiMIeNTeH
ABA Ttepanmsichl xaFmalibIHIA KY3€Te achIPbUIFaH
TMIeIarOTUKANIBIK MIAPTTAP/IBIH apKaChIHIA XKaKcap-
FaHbI aHBIKTAJIJIBL.

AyTtusmi Oap Oananap e3 ceiyieyinae co3aepAin
CaHBbIH KOOCUTII, OJapBIH MAaFbIHATAPBIH KECHIHCH
TyciHeTiHi Oaiikanmel. Omap ce3nepii cewieyze
TRIIIPEK KoJyaHa 0acTaapl, CO3MIK KOPABI OCICeH-
Jipyae KUubIHABIKTap a3aiiibl. Kemrteren Oamanmap
CO3IEP/IiIH MaFbIHACKIH KEHIPEK TYCIHY KaOimeTiH
kepcerTi. backama aiTkanna, Kaszip Oamamap e3
coeilyieyiHae Co3IEpaiH CaHBIH KOOCUTII, OJIapabIH
MaFbIHANAPbIH KeHIHEH TYCIHEI.

YUWBIMIACTBIPBUTFAH COMIICY OpTAcChl JKOHE Oa-
JaJIapMEH JKYMBIC OapbICHIHIIA KOJJIaHBUIFaH Oe-
fiMmenrenr ABA Tepamuscel OamanmapnblH ceiiey
OCNICEeH/IUTITIHIH JKOFaphl JICHIeHWiH KaMTaMachl3
eTeli, CoHaai-aK oJIapAbIH COMIey MaFraplIapbl MEH
MKEMJIEPiH MEHI'epYiHe BIKIAN eTe .

DKCIIEPUMEHT TOOBIHIAFBI MEKTEIKE ICHiHTi
ayTu3mi Oap Oananapna, )Kajlbl alnFaHa, couneyi-
HIH JaMybIHJa JKaKchl HOTHXenep kepcerTi. Coii-
JIey JIEHT el )KOFaphl JISHr el eKi ece KeOelIi, an op-
Tama feHrei 4 6anara skorapiansl. TeMeHri AeHrel
15 GanmagaH exi ece azaibin 7 Oajia Kajabl.

AyTtu3mi Oap Oamamapma ceWseymdiH JeKCHKa-
JIBIK, )KOHE CEMAHTHKAIIBIK JKaFbIHBIH JIaMybl MaHbI3-
IIBI JKeTicTikTepre keTTi. [laccuBTi co3MiK KOPIBI
KEHEHTY JKOHE OHBI TYCIHY apKbUIbI Oajaliap]ibiH
aKTHBTI CO3MIK KOpHI nda akcapael. OmapabiH
JICKCUKACBIH/IA JKaHA CO3JIep MEH YFBIMJAp manja
0OJIBIT, OJapabl TYpPhIC KOJAaHy KaOileTi apTTHI
CeMmaHTHKaNBIK TYCIHIK TepeHaeni, Oyn Oamanapra
CO3JIep/IIH MarblHAIAPBIH JKAaKChl TYCIHYTre JXKOHE
oNapibl HAKThl KOHTEKCTTE KOJJIaHyFa MYMKIHJIIK
Oepni. CoHBIMEH KaTap, CO3ICpPIiH CHHOHHMICD
MEH aHTOHUMJIEP, 3aT eciMlIep MEH eTICTIKTep apa-

CBIH/IAFbl ANBIPMAIIBUIBIKTAPABl TYCIHY OJIApIbIH
TUTIK JaFIbUIAPBIH OAHBITTHI.

AyTti3mi Oap OananapiblH ceiyieyiHie JeKcuKa-
JIBIK, KOHE CEeMaHTHKAJBIK, JaMy JKeTicTikTepi Oaii-
KaJIFaHbIMEH, OYJI mporeccTe OipHele KUBIHIBIKTap
nma Oap. bamamapapiH ce3miK KOPBIH KEHEUTY JKOHE
CO3JIEp/IiH MaFbIHATIAPBIH TYCIHY YKaFbIHAH KETiCTIK-
Tepre XKETKEHIMEH, oJ1ap dJIi Je OipKaTtap Mocesesnep-
MeH Ke3Jieceai. Macernen, ayTi3mi Oap Oananap skaHa
ce3/Iepai YHpeHTeHIMEH, oJapsl coiyieMae HeMece
HaKTBhl KOHTEKCTE IYPHIC KOJAaHyJda KUBIHIBIKTAp
TYBIHAANIBI. MbICAITBI, aHTOHUMJICP MEH CHHOHUM-
Jepli IaTacTeIpy, CO3ACPHI IIEKTENreH KOHTEKCTE
KOJIIaHY CUSAKTHI TIpobJiemManap Ke3aecei.

Aytusmi Oap OananmapablH TiAIK Kadijmerrepi
KoOiHece aIeyMeTTIK KOHTEKCTe KOJIJaHya KUbIH-
JBIKTAp TYAbIpaabl. OJICYMETTIK JKaFnainapra coii-
Kec celyiey, SMIATHIHBI OUIIipy HeMece jKaFmanFa
OalimaHBICTBI CO3/EPl TaHIay Mpoleci KypAeeHe-
ni. Eckeperin Tarsl 6ip HOpce, ayTr3Mi 6ap 6anmamap
COMIeM KYpBUIBIMBIH/A KaTeNiKTep Ki0epyi MyM-
KiH, MBICAJIBI, CO3JCP/IIH OPBIH TOPTIOIH caKkTamay
HEMece rpaMMaTHKaJIbIK (popMaIapabl JyphIC KO-
nmanOay. by omapabIH TUTIH TYCiHY € KABIHIBIKTAP
TybIHAATabl. AJl )KaHa YHPEHTEH Co3[ep MEH TYCi-
HIKTEp/Il aBTOMATTHI TYpe KOJAaHy OaJaHbIH COM-
JeyiHie KUBIHABIKTap TyABIPYbl MYMKiH. Byn y3ak
YVaKBIT JKaTTBIFYIBI Tajam €Teli, OUTKEeHI co3aepi
JYPBIC Opi M1 KOJIJaHyFa JaFAbUIaHy YIIiH KOl To-
KiprOe Kaxer.

Ceiirin, ayTu3mi Oap Oananapna ceiney i JeK-
CHKAITBIK, KOHE CEMaHTHUKAJBIK JKaFbl alTapiIbIKTal
apTTHI, OYJI OJIAPJBIH TUILIK JaMybl MEH KOMMYHH-
KaITMSUTBIK, KaOIJIeTTepiH JKaKcapTyFa CENTITiH TH-
ri3i.

TankbLiay

KanpinTacTelpyIibl  3KCTIEPUMEHTTIH, HOTHKeE-
nepi Oetiimmenren ABA TepanmusiICBIHBIH MEKTEI
KacblHa JCWiHTI ayTu3Mi Oap OananapAblH ceiiey
TITIHIH JICKCUKAJIBIK )KOHE CEMaHTHKAIBIK, JaMybIHA
OH 9cep eTETiHIH KOpceTTi. DKCIEPUMEHTTIK TOII-
Tarel Oajayiapaa Ce3diK KOPABIH apTybl, CO3ACpIi
HAKTBIpaK KOJJaHy >KOHE OJapAblH MarFbIHACHIH
TEepPEHIpPEeK TYCIHY KaOiUeTiHIH JaMybl OalKaliIbl.
Bbyn motmxkenep ABA Herizinzaeri apanacynapibiH
ayTu3Mi Oap OamamapablH TUTIH JaMBITyna THIMII
CKEHIH JI9JIENICHTIH alJbIHFbI 3ePTTCYJICPMEH COl-
kec keneni (Jlup & Maxkaunn, 2016; Cynadepr &
Matika, 2001).

ABA TepanuschIHBIH HETi3Ti KOMIIOHEHTTEpi-
HiH Oipi — Auckperrti ceinak Tpenunri (DTT) — cos-
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JIK KOpABI KYHesi Typle MEHrepyre jkaraail xa-
caiinpl. «HakTsl 3aT ecimaepai atay» xoHe «bip
ce30eH aray» CHSKThI KYPBUIBIMJIJIFaH TarchlpMa-
nap OapbIChIHIA OamamapablH atay JOJIIr, CeMaH-
TUKAJIBIK TONTACTHIPY KAO1JIETI MEH JKaHa co3/ep/i
€CTe caKTay JICHreii apTKaHbl OalKanapl. by HoTH-
xenep Manays sxone I'peit (2023) 3eprreyrnepiMen
yazec, onap DTT agicinin aytusmi 6ap, T IIeK-
TeyJl OananapblH PELENTHBTI KOHE IKCIPECCHBTI
CO3/IIK KOPBIH apTThIPy1a THIM/II €KEHIH KOPCETTI.

CoHbIMEH KaTtap, COMJIey OpTachblH KYPBLIbIM-
Jlay JKOHE KaWTalaHATHIH JKaTTHIFyJap apKbUIbI Ce-
MaHTHUKAJBIK KYHEHI peTTey yAepici Kyuiehe TycTi.
bamanap ceitneyne HaKTHI co3aepi KoOipek Komma-
HBIIl, MAFBIHACKHI COMKEC KEIIMEUTIH HEMece JKalIlbl-
JaMa Cce3Jepli CUpeK KoimaHa Oactamel. MyHmai
KopbIThIHIBI Kapp xone ropan (1985) enberinze
JIe alTBUTFaH: OJIAPJIBIH aWTyBIHINA, (PYHKIIMOHAI-
JIBIK, KOMMYHHKAIIMSIHBI OKBITY MEH HBIFAUTy ap-
KbUTBI Oajayap TpoOJIeMabIK MiHE3-KYJIBIKTHIH
OpHBbIHA (DYHKITMOHAIBI BepOAJbl JIaFIbLIapIbl
MEHTrepe anaJbl.

Anaiina 3epTTey KeHOip KMBIHABIKTApABl 1a
kepcetTi. Kemnreren Oamamap aOcTpakTiimi Hemece
KYpIell ChIH eciMaepAl KOJJIaHy/aa, aHTOHHMJIED
MEH CHHOHUMIEPII aXpIpaTyaa, COHIal-aK rpaM-
MaTHKaJIBIK, epekesIepal AyphICc KoJaaHyJa ol je
KUBIHJBIK Kopyae. byn kubiaasikrap Tarep-diyc-
oepr & JIxozed (2003) 3eprreyrnepiMeH coikec Ke-
neni, onap ABA 0azachIHIaFbI Tepanus KapanaibiM
TLITIK JaFABUTAP/IBI JaMBITY/Ia THIM/TI OOJIFaHBIMEH,
JKOFaphl JICHIeHJIeT CeMaHTHKAIBIK, )KOHE CHHTAaK-
CHUCTIK KaOieTTepai JaMbITy YLIIH y3aK Mep3iMai
Opi KeIICeH I TOCITT KaKeT CKEHIH aTall OTKeH.

Conbimen karap, ABA TepamnusicbiHa KAaTbICTHI
Oenrini 6ip cemH-mikipaep G6ap. Keibip 3eprreymmi-
aep OyJ SIICTIH THIM KYPBUIBIMIQIFAHIBIFEI MEH
Oayra MiHEe3-KYJIKBIH CBIPTKBI OaKblIayFa OarbITTall-
FaHJIBIFBI OHBIH JIepOCCTIiriHe, iMIKi MOTHBAIHSIChIHA
JKOHE TaOMFU KOMMYHHUKAIIMSAChIHA KeAEPT1 KeNTipyi
MyMmKiH nen ecenteiini (CanmoBan-HopToH skoHe
1.0., 2019). bizmin 3eprreyae ne keitbip Oamamap-
IBIH CO3/epIi TeK BHU3YyalIbl HEMece KOHTEKCTIK
TIpEKIICH FaHa €CKe TYCipe alrysl — Oy aJaHaayIIIbI-
JBIKTBIH HET13C13 eMECTIT1H KopceTe/i.

JlereHMeH, SKCIIEPUMEHTTIK TOTTaFbl Oanaiap-
JIBIH CO3MIK KOP KOJEMIHIH apTybl, CeMaHTHKAJIBIK
JIOJINITT KOHE TarchIpMajapbl OpbIHIAY Carachl-
HBIH KaKcapybl Oellimaenred ABA TepanuschIHbIH
THIMJII €KeHIH HaKThI KepceTredi. berncenmi xoHe
CH)Kap CO3IIK KOPABIH KaKcapybl, CO3 MaFbIHACHIH
HAKTBI TYCIHY JKOHE KOHTEKCTE AYPhIC KOJJIaHy Ka-
OineTTepiHiH apTybl — OYyJ apajacy/blH HOTHKEIi-
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JITiH KepceTeTiH Herisri kepceTkimTep. byn Benro-
na sxoHe T.0. (2010) 3epTTeymepine CoMKec Keemi:
onmap TUIMIK JNaFapUIapAbl JaMBITYIa BHU3Yalbl,
KYPBUIBIMIAJIFaH JKoHE OallaHbIH JIaMy epeKIIeNiri-
He OelimMyienTeH diCTep/liH MaHbI3IBUIBIFBIH aTall
OTKEH.

KopeiTbiHas1ail Kene, Oy 3eprrey Oerimaen-
red ABA TepanmsiChIH MEKTEI YKachlHA JICHIHTI ay-
TU3MI 0ap OamanapiblH CO3/IK KOPBIH JaMBITyAa
FBUIBIMH TYPFBIJIa HET13/I€TeH, THIM/II TOCLT pETiH-
Je KoJlJgaHyFra OONaTbIHBIH pacTaiapl. JlereHmew,
Oomamakra KyprizizeTin 3eprreynepae ABA Te-
panusCHIHBIH Y3aK MEp3iMJi HOTHKENEpl MEH TYp-
JIi JKac TONITapBIHIAFRl THIMAUIITIHE Ha3ap aynapy
KakeT. COHBIMEH KaTtap, TepanusiHbl OaJaHbIH jKeKe
KaXKETTUTIKTepiHEe UKEMJICTI, TaOuFH, Oanara OarbIT-
TaJIFaH OKY OPTaChIH KYPY MaHbI3/IbI.

KopbIThIHABI

3epTTeyiH Heri3ri MakcaThl — MEKTEIl )KachlHa
Nedinri ayTu3Mi Oap OanmamapislH Cenyey TUTIHIH
JIEKCUKAJIBIK, )KOHE CEMAaHTUKAIIBIK KaFbIH JaMbITY-
na 6etimnenred ABA TepanusiCbIHBIH FBUIBIMHU TYP-
FBIZIA THIMJUTITIH fonenaey 0oiabl. byn MakcarTe
JKY3€Te achIpy YIIIiH 3epTTEyAC apaiac dicTep KO-
JAHBUIIBI: TUarHOCTHKAJIBIK, OaFaiay, KalbIITacThbl-
PYIIBI 3KCIIEPUMEHT, OaKplIay )KOHE IKCTICPHMEHT-
TIK TOOTapMEH CaJbICTHIPMalIbl Talgay >KYpTi3iiii.
DOxcrniepuMedT Ka3zakcTaHHBIH €Ki OHIpIHICT1 OHAI-
Ty OpTaJbIKTapblHAa YHBIMAACTBHIPBULABI KOHE Oa-
JATapIbIH COUNiey KaOUTETTEpiHIH CalaiblK, KOHE
CaHJIBIK ©3TepICTePiH aHBIKTayFa OAFBITTAIIBI.

TorpI3 ait 001l XKyprizinren oeiimaenreds ABA
TepanusiCbl MEKTENKEe MACHiHT1 »KacTaFbl ayTH3Mi
Oap OamamapaplH CO3IK KOPBIH JaMBITyFa, CEMaH-
TUKAJBIK YFBIMIApAbl MEHIepYIe JKoHE TUIIIK Ma-
FBIHAHBI TYCIHYT€ alTapibIKTail OH dcep eTTi. DKc-
MEPUMEHTTIK TONTa CO3IK AaMy JCHICHi KOFaphl
Oanamap/IbIH CaHBI €Ki ece apTThl, OpTalla JeHreire
JKETKeH Oajayap/blH CaHbl Ja ocCTi, ajl TOMEH JIeH-
reifieri 6amanap caHbl a3aiipl.

ABA TepanusicbIiHbIH OeHiMACITeH TYpPi ayTH3-
Mi Oap GananapAblH COMeyiHiH JEKCHKAIBIK JKOHE
CEMAHTHKAIIBIK JKaFblH JIAMBITYJla THUIMJI EKCHiH
OCBI 3epTTey HOTIKenepl monenneni. bamamap Tex
ce3lepai JKarranm KaHa KoiMai, onapisl ITypbiC
MaFrbIHaa KOJJIAHYbI, coiey OapbIChIH/Ia HAKTHI
KOHTEKcTe OeiiMaeyai yipenni. Anaiaa, 3eprrey
OaprIChIHIA OlpKaTtap KUBIHABIKTAp N1a aHBIKTAII-
nel. bananmap aGcTpakTini chlH eciMaepai KoJgaHy-
Jla, aHTOHUM MEH CHHOHHMMJIEP/Ii aXKbIpaTy/ia KoHe
rpaMMaTHKaJIBIK KYPBUIBIMIApAbl AYPbIC KOJAa-
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HyJla KWHAIIBL. Bynm Macene >KOFapbl JIEHreujeri
TIMIK KaOlreTTepai AaMbITy YIIH y3aKMep3imai
opl JapallaHFaH TOCUIII KaXKeT eTEeTiHIH KepceTe/I.
ConbIMeH KaTap, Keii Oananap ce3Jli TeK BU3yaJl bl
KOJI/Iay apKbUTBI FaHA €CKe TYCipe aiJibl, Oy TIIiH
©3/irHeH KOJIaHbUTYBIHBIH MIEKTEYJIl €KEeHIH Olj-
Jpei.

byn 3eprrey nHoTmkenepi Oeitimmenren ABA
tepanusicbHbIH (Konman6ansl MiHE3-KYJIBIKTHI Taj-
Jlay) MEKTEIl JKachlHA JICHIHTT ayTH3M CIEKTpi Oy-
3puTbICHl 0ap (ACB) OamamapawsiH ceiney TimiHIH
JICKCUKAJIBIK JKOHE CEMAHTHKAJIBIK aCIEeKTUICPiH
JAMBITYJIa THIMJII FBUIBIMHU-TICArOTUKAJIBIK Kypa
SKCHJIITIH HAKTBI IoJeNae/i. ANBIHFaH HOTHXEIICP
MeIaroruka JkoHe apHaibl OiniM Oepy calaapbiH-
na ABA TepanusichlH FBUTBIMU HETI3/ICNTeH, KYPbI-
JBIMJIANTFaH )KOHE MaKCaTThl apaliacy 9ici peTiHze
KOJIJIaHY IbIH KQ)KETTLIIMH KOpPCeTe/Il.

FBUIbIMU MaHBI3IBUTBIFBI — 3€PTTEY/IIH OTAHIBIK
FRUTBIMIA ayrFarmn peT ABA TepanmuschIiHBIH OeiiM-
JIeJITeH MOJICNIH Ka3aKTiIIl KOHE OPBICTUINI MEK-
TeN achklHa Jeiinri aytusmi Oap Oanamap ToObIHA
KOJIJITaHa OTBIPBIII, OJIAPBIH CO3JIIK KOPHIH JaMBITY-
Jla JIEKCUKA-CEMaHTHKAIIBIK, OaFBITTa TEPEeH Talaay
JKYpPrizylMeH epekiuesneHeni. 3epTrey OapbIChiHAA
aJBIHFAH HOTIDKENep INeTEeNIiK 3aMaHayh eHOEeK-
TepMeH YHzaec Keiemi. MoceneH, Kazapu xone
1.6. (2023) epre xacTarbl apanacyjapAblH, COHBIH
imiane Hwuckperti Tanmay XKarterrymaper (DTT)
MEH BH3YaJJibl KOJAAyJap/blH, IICKTCYJi TUIIIK
MYMKIiHZIri Oap Oanamapna ceiney AarablIapbiH
JKaKcapTyFa THIM/II 9cep eTeTiHiH pacTaraH. Peiixos
xoHe T.0. (2012) sxypri3reH MeTa-TanaayblHIa epTe
JKacTaH OactanraH kemieHli ABA TepanuschiHBIH
T JaMybIHA OpTaIlla JKOHE YKOFaphl JCHIeHIe OH
ocep eTeTiHIH aHbIKTaraH. byn Kas3ipri 3eprrey Ho-
THXKEIIEPIH XaJBIKAPAIIbIK JICHIeHIe CabICThIPYFa
MYMKIHIIIK Oepei.

[IpakTukanbsIk Typrblian anranga, ABA Tepa-
MUSICBIHBIH OCWIMJIENITeH OaFaapiaMachlH apHabI
Oimim Oepy »kyleciHnme, acipece TUIMIK IAePUIINTI
Oap OanayiapMeH KYMBbIC ICTCHTIH JOoronearep, Je-
(hexTomorTap JKOHE apHAWbI TIeIarorTep YIIiH Kypa
peTiHme eHrizy — OananapablH KOMMYHHKATHBTIK
KY3BIPETTLIITIH apTThIpyFa BIKMAN eTeli. ATalFaH
OarapiaMaHbIH THIMJIUTIT] TEK )KEeKe OKBITY/a FaHa
eMec, COHbIMEH KaTap TONTHIK JKYMbICTap MEH OWBbIH
apKbUIbI O1TiM Oepy sxarnaibiHa Aa OanKanapl. by
Kazipri Tanaa OanaHbIH JCyMETTeHYIHE )KOHE JKaJl-
B OMIpITiK OeifiMenyine OarpITTanFaH Oiim Oepy
napaJinrMachiHa TOJIBIK, COUKEC KeIleIi.

Bonamrakrarel OareiTTap — OYJ S/IICTEMEHIH
y3aK Mep3iMIi acepiH 3epTrey, OananapblH Tij-
JIK JIaFIbUTAPBIHBIH TYPAKTBUIBIFBI MEH OJIapJIbIH

OMIpIIK OpTaja jKalmbulay KaOineTiH Oakbuiay.
CoHBIMEH KaTap, MOJICHH-KOHTEKCTIK OediMieny
(OMITMHTBAJIIBI J)KOHE KOTITUIII OpTaAaFbl KOJIIaHY )
MOCEJIECIH KapacThIpy — KEJIeIIEKTEer1 03eKTi 3epT-
Tey BEKTOpIapbIHbIH Oipi. bynm Oarsirra ['appumo
xoHe T.0. (2024) 3epTTeyi ecke Tyce/i, OHja Coil-
Jey Tijl MeH KaObLIIay TUTIHIH JaMybIHJA eKiTiI
aytu3Mmi Oap OanamapAblH epeKmelikTepi Taiga-
raH. JKoHe OmMHTBaNIbl ayTU3Mi Oap Oajanapra
ce3aepi Tycinaipyne ABA TepanusiceiHa OeiiiM-
neyre Oomazpl.

Conpnaii-ak, Oosamiak 3eprreyiepiae ABA tepa-
MUSICBIHBIH TUIJIIK KOMIIOHEHTIMEH KaTtap &JeyMeT-
TIK-OMOIIMOHAI/IBIK, IaFIbUIAP/IBI TaMBITYFa OaFbIT-
TaJIFaH UHTETrpalsUIaHFaH MOJICTIBICPiH Naijanany
yChIHBIIIBI. MbIcasbl, bpynacema xoane 1.0. (2020)
kacaran Naturalistic Developmental Behavioral
Interventions (NDBI) Momeni KypbUIbIMIaIFaH Mi-
HE3-KYJIBIK, TOCUIepi MeH OanaHblH TAOUFH 1aMybIH
€CKEepEeTiH 9iCTepAl YIIIeCTipy apKbUIBI TUIIIK JIaF-
JbUTAPMEH KaTap 9JeyMETTIK KapbhIM-KaThbIHAC TIeH
e3irineH 0actaMa jkacayAbl JaMbITYFa MYMKIHIIK
oeperi.

KopeiTa aiiTkanna, 3epTrey HoTHXKeepi Oerim-
neiaren ABA tepanuscein KazakcTtan sxarmaiibina
COMKECTEHIPIII, apHAWBI OUTIM Oepy *KyHeciHe eH-
ri3y KaKeTTUIriH Herizaeiai. byn tek Outim Oepy
eMeC, JKaJlbl WHKIIO3UBTI KOFaM Kypy KOJIBIHJIA
TriMII KamaMm 6onmak. CoHBIMEH Katap, OarTaHbIH
IIIIKI MOTHBAIIMSACHIH €CKEPETiH, KYPbUIBIMIAJIFaH
JKOHE TYJIFAIIBIK OaFbITTAIFAH apajiacy >KyHelepiH
OJ1aH 9pi FRUTBIMH HETi37Iey — Ooamak 3epTreyiep-
JIiH 0acThl OAFBITHI OOJIYHI THIC.

Kap:xbLianabipy

Byn 3eprreyani Kazakcran PecnyGnukacs! Foi-
JBIM JKOHE JKOFapbl OuTiM MUHHUCTPIITIHIH FbI-
JBIM  KOMHUTETI KapKbUTaHAbIpaabl (rpant No
BR28712661 — AyTtucrik cniektp Oy3buIbIcTapsl 0ap
OUTiM amymIsIapsl KEMIeH Al Y3AIKCi3 KOJIIay IbIH
VITTHIK JKY#eci).

AJdrbic Oigipy

3epTTey >KYMBICBHIH KYPri3y OapbIChIHIA Kep-
CETKeH KciOM KOJIayhl MEH YIIeci YIIIiH Keyeci Ma-
MaH/1apFa IIbIHAWBI JIFBICBIMIBI OLIIpEMIH:

Bakpunay ToObIHIAFE ayTH3Mi Oap OanazapMmeH
JKYMBICTBI JKOFaphl OLTIKTUTIKIICH YHBIMIACTBIPFa-
HBl YIIIH «AyTH3MI (QyTHCTIK CHEKTp OY3bLIbICTA-
pbl1) Oap Oananapbl KOJgay OpTaJIbIFBIHBIHY MiHJIE-
TiH atkapymsl Kynerosa ['ymaiteim MacakoBHara
YKOHE OpPTaJIbIK MaMaHJapbIHA aJIFbIC ATaMBIH.
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DKCIepruMEeHT TOOBIHJAFbI OanamapMeH OeiiM-
nenred ABA TepanuschIH COTTI JKy3ere achlpyaa
JKETEeKIUTIK eTkeH AxmeroBa JKanmat boiixaHoB-
Hara (MiHE3-KYJIBIK TaJIIayIIbIChl, MiHE3-KYIBIK
OarmapiiaManapblHbIH Kypatopsl, «Poctok» ABA
OpTaJBIFBIHBIH JUpeKTophl), TokTabaes Meitip-
oex XKonnmabekynbiHa (ncuxonor, «Poctox» ABA
OpTaJIBIFBl JTUPEKTOPBIHBIH OpbiHOacapsl, «Ka-
3aKCTaHJIBIK KOJIJJaHOAIIBI MiHE3-KYJIBIKTHI TaJIIay
MaMaHJapBIHBIH OipJiecTiri» MeKkeMmeciHiH Oac-
KapMma Teparachl, «ABA-s TM» KOFaMIbIK KOPbI-
HBIH Tipe3njienTi) xoHe «Poctox» ABA optanbi-
FBIHBIH MaMaHJapblHa €PEeKIIe PHU3AIIbUIBIFBIM/IbI
Oinmipemin.

OmnapypiH kociOu Toxipubeci MEH JKaH-)KaKThl
KOJIIaybl MEKTET KachblHa JeHiHTi ayTu3mi Oap Oa-

Aemopnapoviy, yneci

JanapblH COeyiHiH JIGKCUKAIBIK KOHE CEMaHTH-
KaJIBIK JKaFbIH JIAMBITY OOWBIHINA FBUIBIMH-3EPTTEY
TOXKIpUOECIHIH COTTI OTYiHE 30p BIKIMAN ETTi.

Myaaenep KaKThIFbICHI

Byn 3eprrey >KyMBICHIH OpBIHAAQY OapbhICHIHAA
aBTOpJIAp TaparblHAH CMIKAHIal KapKBUIBIK, KOCi-
O HeMece )KeKe MYIJIelep KaKThIFBICHI TipKEITeH
JKOK. 3epTTey TMpPOIEeCiHEe KATHICKAH OapiblK Ma-
MaHJap MEH YibIMAap 3epTrey OapbiChiHa OeliTa-
PamnTBHIKTHI CaKTall, FRUIBIMH JTHKA TaJlalTapbIiHA
TOJIBIKTal colikec apeker erti. Ocbuiaiiiia, 3epTTey
HOTIDKETICPIHIH OOBEKTUBTIIITT MEH CEHIMILUTITIHE
SIIKaH/Ial CHIPTKBI (pakTOpiap acep eTHereHiH Mo-
JIMIENRMI3.

Bexmypam A.T.: Tyoscvipoimoama sxcacay, Odicmeme o3ipney, 3epmmey srcypeizy, Maxananviy 6acmankpl HyCKACHIH HCA3Y.
Aymaesa A.H.: Feivimu socemerwinix, Kapocviianowvipy mapmy, Kobawnwl dacxapy, Momindi pedakyusnay sHcone moaviKmuip)y.
Kynewa E.M.: Fouvimu socemexwinix, @opmander manoay, Pecmu manoay, Homuowcenepoi mexcepy, Mominoi peoaxyusniay

JHCOHE MOJIbIKNIbID) .

Kanvikbaesa A.JK.: [{epexmepoi enoey owcone backapy, Homuowcenepdi mexcepy, Kepuexi mamepuandap oauivinoay, Pecypc-

mapmeH Kammamacsl3 enty
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MHKAIO3UBTI OPTA:
bAAAAAPADbI KABbIAAAY XXOHE KOAAAY

Kasipri keseHae 6iAiM 6epy >KYMECIHIH Aamybl MHKAIO3MBTIAIK, TE€H KOAXKETIMAIAIK XXOHe ryma-
HUCTIK KaFMAaAapFa HerisAeAin otblp. MHKAIO3MBTI opTa — GiAIM aAyLIbIAAPAbIH, KeKe epekiLiAiKTepiH
eckepe OTbIpbIr, epekiue GiAiM BepyAai KaxkeT eTeTiH 6ararapAbiH, OIAIM aAy yAepiciHe TOAbIKKaHAbI
KaTbICYbIH KaMTamacbI3 eTyAl ke3aenal. ByA Makaraaa MHKAIO3UBTI OpTa XarAabliHAA GararapAbl Ka-
ObIAAQY >KBHE OAApPFa MCUXOAOTMUSIAbIK-TIEAArOrMKAAbIK, KOAAQY KOPCETY MOCEAEAepi XKaH-KaKTbl Ka-
pacTbIpblAAAbI.

3epTTeyAiH Heri3ri MakcaTbl — MHKAIO3MBTI 6iAiM 6epy opTacbiHAa 6ararapAbl KabbiAAdy YAEPICi-
HiH, epeKLUeAIKTePIH aHbIKTay >KeHe TMIMAI KOAAQY TETIKTEPIH FbIAbIMM TYPFbIAQ HEri3A€Y.

3epTTey 6apbiCbiHAQ FbIABIMM BAEOMETTEPre TaAAQy >Kacay, CayaAHama XKOHe >KapTblAai Kypbl-
AbIMA@HFaH cyx06at aAicTepi KoAaaHbiAAbl. CayaaHama KaArbl 6iAiM 6epy yibIMAAPbIHAA KbI3MET eTe-
TiH neaarortep meH H60AaLLak, MyFaAiMAep apacbiHAa XKYprisiaai. CayaaHamara 32 pecrioHAEHT KaTblC-
Tbl. HoTuxxeAep MHKAIO3MBTI opTasa 6ararapAbl TabbICTbl KAObIAAQY YLUIH NMEeAArorTepAiH, MHKAKO3UBTI
KY3bIpeTTEPiIH AAMbITY, aTa-aHaAAPMEH >KYMEAi bIHTbIMAKTaCTbIK, OPHATY YK8He NMCUXOAOTUSIABIK, KOAAQY
KbI3METIH KYLIENTY KQ>KeTTiriH KepCeTTi.

3epTTey HOTMXKEeAepi HerisiHAe MHKAIO3MBTI opTasa 6ararapAbl KaObIAAQY MEH MCUXOAOTUSIAbIK -
neAarormkanblkK, KOAAQYAbBIH, YLIAEHIeMAI KYPbIABIMABIK, MOAEAI YCbIHbIAABL. MHKAIO3MBTI OpTasa KOA-
Aay KOPCETYAIH >KYMeAi MOAEA] BaranapAbiH 9AEYMETTIK BeliMAEAYiHE, OKY MOTMBALMSICbIHBIH apTYybl-
Ha YK&HEe 3MOLIMOHAAADBIK, XKal-KYMiHIH TypaKTaHyblHA OH, 8Cep eTEeTiHIH ADAEAAEMAIL.

3epTTey KOpbITbIHABIAAPbI MHKAIO3MBTI BiAiM Gepy TaxxipnbeciH XeTiAAIpyre )KeHe neaarortepain
KaCibM AQSIPAbIFbIH apPTThipyFa GaFbITTaAFaH MPAKTUKAAbIK YCbIHbICTAP 93ipAeyre MyMKIHAIK Gepeai.

TyHiH ce3aep: MHKAIO3MBTI OpTa, 6ararapAbl KabbIAAQY, MCUXOAOTMSIABIK, KOAAQY, NMEAArOrMKaAAbIK,
KOAAQY, epekiue BiAiM bepyai kKaxeT eTeTiH 6araaap.
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Inclusive Environment: Acceptance and Support of Children

At the present stage, the development of the education system is grounded in the principles of
inclusiveness, equal access, and humanistic values. An inclusive environment aims to ensure the full
participation of learners in the educational process by taking into account their individual characteristics,
including children with special educational needs. This article comprehensively examines the issues of
children’s admission and the organization of psychological and pedagogical support within an inclusive
educational setting.

The main objective of the study is to identify the specific features of the admission process in inclu-
sive education and to provide a scientific justification for effective support mechanisms. The research
employed methods of scientific literature analysis, questionnaire survey, and semi-structured interviews.
The survey was conducted among teachers and prospective educators working in general education
institutions. 32 respondents participated in the survey.
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The findings indicate the necessity of developing teachers’ inclusive competencies, establishing
systematic cooperation with parents, and strengthening psychological and pedagogical support services
to ensure the successful inclusion of children in mainstream education.

Based on the research results, a three-level structural model for organizing children’s admission and
psychological-pedagogical support in an inclusive educational environment is proposed. The systematic
support model contributes to children’s social adaptation, enhances academic motivation, and stabilizes
their emotional well-being.

The study findings may be used to improve inclusive education practices and to develop practical
recommendations aimed at enhancing teachers’ professional training.

Keywords: inclusive environment, children’s admission, psychological support, pedagogical sup-
port, children with special educational needs.
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NHKAIO3MBHasi cpeaa: NMPUHSATHE M NOAAEPIKKA AeTel

B coBpemeHHbI neproa pasBuTHE CUCTEMbI 06PA30BaHMS OCHOBBIBAETCS HA MPUHLMMAX MHKAKO-
3MBHOCTU, PABHOIO AOCTYTA M M'YMAaHUCTUYECKUX LIeHHOCTeN. MHKAI03MBHAs CpeAa HanpaBAeHa Ha o6e-
CrieyeHre NOAHOLEHHOrO y4acTus 06y4alomxcsl B 06pa3oBaTeAbHOM MPOLLECce C yYeTOM UX MHAMBU-
AYaAbHbIX 0COBEHHOCTEN, BKAIOYAs AeTer ¢ 0coObiMM 06pa3oBaTeAbHbIMK MOTPeBHOCTIMU. B AaHHOM
CTaTbe pacCMaTpPUBAIOTCS BOMPOCHI MpUeMa AeTei 1 opraHM3aumm NMCUMXOAOrO-NeAArorMyeckoin MnoA-
AEPXKKN B YCAOBUSIX MHKAIO3MBHOM 06PAa30BaTeAbHOM CpeAbl. LleAb MCCAeAOBaHMS — BbIIBAEHME OCO-
6eHHOCTel NpoLecca Npuema AeTern B yCAOBUSIX MHKAIO3MBHOMO 06pa3oBaHms U HayuHoe 060CHOBaHMe
3hheKTUBHBIX MEXAHM3MOB MX MOAAEPIKKU.

B xoae nccaea0BaHUS ObIAM UCMOAb30BaHbl METOAbI aHAAM3a HAYUYHOWM AUTEPATYPbl, AHKETMPOBA-
HME U MOAYCTPYKTYPUPOBAHHOE MHTEPBbLIO. AHKETMPOBAHWE NMPOBOAMAOCH CPEAM MEAArOrOB U BYyAY-
WMX yumTeAen, paboTaioLmx B opraHmsaumsx obuiero cpeatero obpasosatus. B onpoce yuactsoBano
32 pecrnioHaeHTa. Pe3yAbTaTbl MoKaszaAm HEOOXOAMMOCTb PAa3BUTMS MHKAKO3MBHbBIX KOMMETEHLMIA ne-
AQroroB, yCTaHOBAEHWMSI CUCTEMHOTO B3aMMOAEMCTBUS C POAUTEASIMU U YCUAEHUS A@SITEABHOCTHU MCU-
XOAOTrO-TIEAArOrMUYEeCcKOr CAY>KObl AASl YCMELHOrO NpueMa AeTeil B MHKAIO3MBHOM cpeae. Ha ocHoBe
MOAYYEHHBIX PE3YAbTATOB NMPEAAOKEHA TPEXYPOBHEBAs CTPYKTYPHAsi MOAEAD NPUEMa AeTei U OpraHm-
3aLMM NCUXOAOTO-TIEAArOTMUECKON NMOAAEPIKKM B MHKAIO3MBHOM 06pasoBaTeAbHol cpeae. CuctemHas
MOAEAb MOAAEPKKM CMOCOOCTBYET COLMAAbHOM aAanTaLuum AETEN, NOBbILLEHWIO YUeOHOM MOTMBALMM
M cTabMAM3aLUMM UX SMOLIMOHAABHOIO COCTOSIHUS.

BbIBOAbI MCCAEAOBAHMS MOTYT ObiTb MCMOAb30BaHbI AASI COBEPLLEHCTBOBAHMS MPAKTUKM MHKAKO-
3MBHOro 006pa3oBaHMs M Pa3paboTKM MPaKTUUYECKMX PEKOMEHAALIMI, HAMPABAEHHbIX HA MOBbILIEHNE
npoeCcCMOHaAbHOM MOATOTOBKM MeAAroroB.

KAtoueBble cAoBa: MHKAIO3MBHAS Cpeaa, MpUeM AeTei, MCUXOAOro-reaarornyeckas NoAAEpKKa,
neaarormyeckas moAAepxKa, AeTU ¢ 0CoObIMU 06PA30BATEALHBIMU MNOTPEBHOCTIAMM.

Kipicne

Kazipri >xahannany »xarmaiipiaga Oimim Oepy
JKyHeciHiH 0acThl MiHICTTEPiHIH Oipi — opOip Oana-
HBIH KeKe epeKIIeNiKTepiH, MyMKIHIIKTepi MeH Ka-
KETTUTIKTEPiH €CKepe OTBIPHII, Carabl OUTiM amyFa
TeH MYMKIHAIK acay. OChl TYPFbIJIa WHKIIO3HUBTI
OlTiM Oepy HICSICH XaIbIKAPAJIBIK MKOHE YIITTHIK
NeHreiae aca Ha3apra ue 6omyaa. MHKITIO3UBTI opTa
— epekiie OiuTiM Oepyzl KaKeT eTEeTiH Oalianapabl
JKael OuTiM Oepy opTachiHa OeiliMueyni Ke3naey-
MEH FaHa IIEKTEeIMElW i, COHBIMEH Karap OapIbIK
O1TiM amymIbIIap YIIiH )KaKCchl OpTa, Kayirncisz aitMax
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KaJIBIITACTBIPYABI KO3JEHTIH Kyp/Aesl Mmeaaroruka-
JIBIK, TTPOIIECC.

Kasipri namy ke3eHiHIe epekiie OiaimM Oepyi
KaXeT eTeTiH Oajajap CaHbIHBIH apTybl, aTa-aHa-
JIAp IBIH JKaJIbl Oi1iM Oepy YHBIMIaphIH/IA OKBITYFa
JIeTeH CYPaHBICBIHBIH KYIICIOI MHKIIO3UBTI OPTaHBI
IaMBITY MOCEJIECIH ©3€KTi eTe Tycyne. bimiM Oepy
yHbIMIApbIHAa MHKIIO3UBTI CascaTThl iCKE achIpy
Oayanmapbl KaObUTIAYIBIH JKaHA TOCUIIEPiH, mema-
TOTUKAJIBIK ©3apa DPEKETTECTIKTIH ©3repyiH JKOHE
TICUXOJIOTUSIIBIK, KOJIIAY KYWECiHIH THIMAI YHBIM-
JAcTHIPBUIYBIH Tajam eTeli. MHKIo3uBTI opraza
Oamanbl KaOBLIIay — OHBIH (DU3HMKANBIK TYPFbIIA
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FaHa eMec, QJICYMETTIK JKOHE 3MOLMOHAIIBIK, JICH-
reiae me y)KpIMra 6eiiMIenyiH KaMTaMachl3 eTeTiH
MaHBI3/IbI Ke3eH OOJIBIN TaObLIA B

OchIFan 0ailTaHBICTBI WHKITIO3UBTI OimiM Oepy
yaAepiciH THIMJII YHBIMAACTBIPY TEK KaJlbl JAeKia-
paTHBTI YCTaHBIMIAPMEH INEKTEIMEH, HAaKThl Ky-
PBUIBIMIBIK, JKOHE 9ICTEMENIK MISTTiMACP/Il Tajar
erefi. Ocipece 6amanapasl KabbUIIay MEH TICHXO0JI0-
TUSUTBIK-TIIATOTHKANBIK, KOJIIAYIbl YHBIMIACTHIPY
MeXaHU3M/JIEPIH JKyieney, HOPMAaTHUBTIK Tayantap
MEH MEKTeN TPaKTUKACHIHBIH ©3apa OailylaHBICHIH
HaKTBhIJIAy ©3CKTI MOCeJere alHajbIl OThIp. byn
JKarJail MHKIIO3UBTI OPTaHBI YHBIMIACTHIPYIBIH
TEOPHSUTBIK, HETi3/Iepi MEH MPAKTHKAIBIK ICKE achl-
PBUTYBIH KEIICH/1 3epTTeY/li KaKET eTelli. bamaHbiH
031H Kayirci3 ce3inyi, KypAaacTapbIMeH TEH JTOpeKe-
JIe KapbIM-KaThIHAC OPHATYHI KOHE OKY YJepiciHe
OeJICeH/ Il KaThICYBl KOOIHE IMeIaroruKajbiK KOIaay-
JIBIH carachlHa OAMIaHBICTHI KOHE TICUXOJIOTHSIITBIK
KOJIJay WHKJTIO3UBTI OPTaHBIH aKbIpaMac OeJIiri
peTiHIe KapacThIpbuTa bl [ICHXONMOTHSIIBIK, KOIIay
OanaHbIH SMOIMOHANIBIK, TYPAKTHUIBIFBIH KAMTaMa-
CBI3 €Till KaHa KoWMaii, OHBIH 9JICYEeTTiK MYMKIHJIIK-
TEpiH allyFa, dIIEyMETTIK OeHIMIeyiH KEeHUIIeTY-
'€ YKOHE TYJIFAIIBIK JJAMYBIH KOJIJJayFa OarbITTaa bl
(FOHECKO, 2021).

Kazakcran PecnyOnukacelnia MHKIIIO3UBTI Oi-
mim 6epyai namertyaeig 2023-2029 xputnapra ap-
HaJIFaH TYXKbIPBIMJIaMachl HETI3iHJE *KYy3ere achl-
PBUIBIT, JKaNIbl OimiM Oepy YHBIMAApBIH epeKIie
Oinmim Oepyai kaxer eretin 6ananapast (EBBK) To-
JIBIKKAH/IbI KaObLIayFa HWHCTUTYLHHOHAIBIK TYP-
reian Mingerteini (Kaszakcran PecryOnmukaceiana
WHKITIO3UBTI OiniM Oepymi mamertyasiH 2023-2029
JKBUIIAPFa apHAJIFaH TYKbIpeIMAaMacsl, 2023).

Consiven katap Kazakcran PecrryOnmkachIHBIH
«bimiM Typaney 3aHbl OiTiM amymIbLIapiblH TEH
KOJDKETIMAUTIK KYKBIFBIH 3aHHAMAIIBIK JICHTEHIe
oexiteni (Kazakcran PecmyOnmkachiabiH «binmiM
Typans» 3anbl, 2022). JlereHMeH, HOpMaTHUBTIK Oe-
KITUTy MEH HaKThl MEKTEIl MPaKTHKAChl apachlH/a
OipkaTap KaWIIbUTBIKTAP CAKTATy 1A,

Kasipri uHKITI031s JKaFIallbIHa MEKTENTEp TeK
(hM3UKAIBIK KOJDKETIMIUTIKTI KaMTaMachl3 eTyMEH
nrekrenMeit, oeftimuenren Oinim Oepy Oarmapiama-
JapblH CHTI3yTe, MCUXOJOTHSIBIK-TICIarOTHKAIBIK
konnay keizmetin (IITIKK) xyiieneyre sxoHe Mynb-
TUAUCHUTUITMHAPJIBIK, KOMaHIAIbIK JKYMBIC MOJICIIH
KaIIBIITACTBIPYFa MiHJCTTI. JlereHMeH Toxipudee
Oamamapabl KaOsUIHay yaepici keOiHe QopManmbl
cUNaTTa YHBIMAACTBIPBUIBII, 3MOIUOHAIJIBIK Oe-
HiMIeny, aTa-aHaMEH CEPIKTECTIK KOHE TIeIaror-

TEpiH MHKIIIO3UBTI KY3BIPETTUIIr XKETKUTIKTI JIeH-
reiie KaMTaMachl3 €TiIIMEH OTHIp.

Frutbimu a1e0neTTepie MHKITFO3UBTI Oi1iM Oepy
Mocesenepi KeHiHeH KapacThIPbIIFAaHBIMEH, Ka3ipTi
WHKITIO3UBTI OifiM Oepyre keury Ke3eHinaeri Oa-
Janapapl KaObUIay MEH NCHXOJIOTHSUIBIK-TICIaro-
TUKAQJIBIK KOJIAYJBIH MOJEIBIIK HETi31 OTaHIBIK
MIpaKTHKa TYPFBICHIHAH XKyieni TanganOaran. Ocel
JKaFai 3epTTeY/IiH 63eKTUTIT1H alKbIH Il TbI.

3epTTey 63eKTUIIr — Ka3ipri HHKIIO3UBTI O1TiM
Oepy karmaiibiHa Oananap/ sl KaObUIIay MEH TICH-
XOJIOTHSUTBIK-TIEJArOTHKAIBIK, KOJIay Ibl YHbIM/Iac-
THIPYJIBIH MHCTUTYITUOHAJIBIK, KOMaH/IAJbIK, KOHE
JKeKe JIeHTeHIepin e3apa OalIaHbICTBIPATHIH KY-
Hieml MOJICNB/IIH MEKTEeN MPaKTUKACHl TYPFhICHIHAH
JKETKUTIKTI IEHreie FRUTBIMHU HETi3AeIMeyiHe.

3epTTeyaiH MaKcaThl — Ka3ipri HHKIIFO3UBTI Oi-
miM Oepy karmaiieiHma Oanmamapasl KaObuimay MeH
TICUXOJIOTHSITBIK -TTeIar OT UKAJIBIK, KOJIIAY bl YIHBIM-
JACTBIPYBIH TCOPHUSUIBIK JKOHE PAKTHKAIIBIK, HET13-
JIepiH Tanaay *KoHe THIMAl YUIIEHI e KYpPbUIbIM-
JIBIK MOJIEITh YCBIHY.

3epTTey MakcaTblHA colikec TeMeHJerigei
MiHIeTTep alKbIHAAIABI:

3epTTeyaiH MiHAETTEPI:

1. Muxmro3uBTi 611iM Oepy JKarmaibiHga Oana-
napapl KaObUIay MEH TICHXOJOTHSUIBIK-TICaror -
KaJTIBIK, KOJIJIAYIBIH TCOPHUSUTBIK, HET13IepiH Tanaay.

2. Nnkiro3uBTi OiniM Oepyni peTTelTiH HOpMa-
TUBTIK KYXKaTTap/IbIH Ma3MYHBIH 3epJieliey.

3. Mekren MpakTUKachlHA SMIIMPHKAJIBIK, 3€PT-
Tey JKYPri3y apKbLIbI KOJIJay KbI3METiHIH YHBIM/IaC-
THIPBUTY EPEKIIETIKTEPiH aHBIKTAY.

4. ANBIHFaH HOTIDKETep HeTi3iHnae Oajamapisl
KaObUIIay MEH KOJIayAbIH THIMIII YIIJISHT eIl Ky-
PBUIBIMJIBIK, MOJICITIH YCBIHY.

OjedneTKe MOy

Kasipri xe3eHme HHKITIO3UBTI Oi1iM Oepy oIey-
METTIK SUICTTUIIK, TeH MYMKIH/IIK )KOHE aJlaM KY-
KBIKTAphl KaFUJaTTapblHA HETI3AENTeH OLTiM Oepy
napajgurMachl peTiHAe KapacThIpbuiaabl. MHKIFO-
3UBTI OiiM Oepy Tek epekine OimimM Oepyai Kaker
eTeTiH Oananapabl kaumsl OiiM Oepy YHBIMIaphl-
Ha eHri3y emec, O171iM O6epy KyHeciHiH MOICHUETIH,
casicaThblH JKOHE IeJIarOTUKAJIBIK TOXIPUOECIH KY-
fieni TpanchopMaIusIIay el Tajdamn €TeTiH KEeIIeH I
yJepic OOJIbIT TaObLIAIBI.

IOHECKO (2020) 3eprreynepi xahaHasik Mo-
HUTOPUHT €CeNTepinae NHKIIO3UBTI Oi1iM Oepy Ka-
TBHICY, KOJDKETIMIIITIK KOHE HOTIKETE KOJ KETKI3Y
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Wuxmro3uBTi opta: banamapasl Kabbuiaay skoHE KoJaay

apachIHJIaFbl TCHIePiM/Ii KAMTaMachl3 €Tyre OarbIT-
TaJFaH KYPBUIBIMIBIK ©3Tepic PeTiHAe CUIaTTaia-
Jbl. YWBIM WHKJTFO3USIHBI JISKJIapaTHUBTI eMec, WHC-
TUTYITUOHAJABIK, ICHIeHIe iCKe achIpy Ka)KeTTIriH
aTar KepceTe/i.

SbIY (2019) 3eprreynepi HHKITIO3UBTI XKyiie-
HIH THIMJIUTITI TIEAaroTrTepIiH KoCiON JaibIH/IbIFbI-
Ha, KOJAAy KBI3METTEPIiHIH YHBIMAACTHIPBITYbIHA
KOHE ara-aHaMeH CEPIKTECTIK JOeHreHiHe Toyemi
eKeHIH KepceTeI.

Oriackoy M. (2020) 3epTTeyi MHKITIO3UBTI O11iM
Oepylie MEKTEITi JKeTUIIIpy CTpaTeruschl peTiHae
KapacThIPBII, e3repicTep 0ackapy, MeaaroruKaibIK
MpaKkTHUKA KOHE MEKTEI MOACHHETI JCHTCHIHIE Ka-
Tap KYpyi THIC EKeHIH JoJenaei .

Peitnnan C.M. (2016) unkI03uBTI 6iiM Oepy-
I ajaM KYKBIKTapbl KOHTEKCiHIE Taijar, (u3u-
KaITBIK KOJDKETIMIUTIK TICH OJICYMETTIK KaObuimay
apachIH/IaFbl alBIPMAIIBUIBLIKTEL KepceTeni. OHBbIH
naibpIMIaybIHINA, IIBIHAWBI WHKIIO3MS  OajlaHbIH
YKbIMJIa DJICYMETTIK KOHE 3MOIIMOHAJJIBIK, TYPFbI-
Jla KaOBUIIAHYBIH KaMTYhI THIC. OChI XaJIBIKAPaITBIK
TYXXbIpBIMIaMajiap MHKJIIO3UBTI OiiM OepyniH Ky-
WeJK CUIMAaThIH alKBIHAAUIBI. Aalina Oy uaesuiap-
JIbl VIITTBIK, KOHTEKCTE JKY3€Tre achblpy HOPMATHBTIK
0a3a MEH MEKTeN MPaKTUKACKIHBIH YHJICCIMIUTITiHE
Toyenai. VMHKIIIO3MBTI opTa ’kaFgaidblHIa «OajgaHbl
KaObI1/1ay» YFBIMBI (hOpMaIbl TIpKEY pociMiHEeH oJl-
JeKaiina keH MarbiHara ue. O OaJlaHbIH SJICyMETTIK,
SMOIMOHAJIBIK JKOHE aKaJIeMHSIIBIK TYPFbIa MEK-
TeTl YKbIMbIHA HHTETrpalisIaHybIH OLnipei.

Onopuan JI. (2019) uHKIIO3UBTI TIemaroruka-
HBIH HETi3T1 KaFuJaThl peTiHae «O0apiblK, OKYIIbIFa
apHaJFaH OKBITY» KOHICHIMICHIH YChIHAAbI. byl
TOCLIJE OKBITY dJicTepi OajaHbIH epeKiIenirine oe-
HiMJIIeTIeTi, aJT OKYIIIBI XKYHere eMec, )Kyiie OKYIIbIFa
HUKeMAEee .

Opena M. (2018) GipimeckeH OKBITY MOJEINiHIH
(co-teaching) WHKITIO3UBTI CHIHBINITAFBI DICYMETTIK
KaObUIIay/ bl apTTHIPATHIHBIH A0JIeAeHal. Byn Mo-
JIeJb TIeIaror MeH apHaiibl MaMaHHBIH KYWesl bIH-
THIMAKTACTBIFbIH TaJaIl €TEII.

Cmu P. (2021) unknro3uBTi OintiM 6epyiH dop-
Mau3anusIaHy KaymiH atan kepcereni. OHBIH ITi-
KipiHIIe, WHKJIFO3UsI TEK HOPMATHBTIK Tajam JeH-
reifinge OphIHIAICca, MEKTEI MOJCHHUETI ©3repMei,
KaObuIay (hopMaiibl CUIMIATTa KAJIBI KOFOBI MYM-
kin. Jlemek, Gamamapael Kabpuimay (heHOMEHI Iie-
JIATOTUKAJIBIK, SICTEMEMEH FaHa €MeC, MEKTENTiH
KYHIBUTBIKTBIK, )KYHECIMEH Ji¢ 6aiIaHbICTHI.

Wukmo3uBTi opraga OaianapabH TaObICTHI Oe-
HiMIEeTy1 ICUXOJIOTHUSITBIK -TIE AT OT UKAITBIK, KOJIIAY -
IbIH KyHenimirine Toyenai. Poys P., Jlanton [Ix.

158

(2019) 3eprreynepi NCHXOJOTHSIIBIK KOJIIAYIbIH
Ma3achl3bIK MIEHICHiH TOMEHIETII, OKy MOTHBa-
LUSICBIH aPTTHIPATBIHBIH KOPCETEI.

Baiicc M.IL. (2020) xepi Oaitanbic MmeH KOJ-
Jlay KaThIHACTAPBIHBIH OKYIIIBI KETICTITIHE eeyi
ocep eTeTiHIH monenneiai. Komanmamsik Momens-
Jie TIeIaror, MCUXOJIOT, DJICYMETTIK MeAaror oHe
aTa-aHa e3apa 9PEeKeTTeCeTiH CyOBeKTiIep peTiHae
KapacTelpbutafbl. JlereHMeH XaJbIKapalblK, 3epT-
Teynepae Oyn Mozens KoOiHe TeOPHUSIIBIK CHUIATTa
Oepistin, HAKTHI HOPMATUBTIK pPErJIaMEeHTIICH Kylie-
711 GaiiaHpIcTa KapacThIPBUIMAN/IBI.

OTaHabIK 3epTTeysep MHKIIO3UBTI OiniM Oepy-
IIiH JKEKeJIeTeH acTIeKTIIepiH KapacTeiprad. Kymaii-
oeprenoBa b.K. (2019) wHKIIIO3UBTI OpTaHBIH TICH-
XOJIOTUSITBIK, HEeTi3AepiH Tanmaca, Hypramuesa ['.K.
(2020) epexmre OiniM Oepyi KaKeT eTeTiH Oaanap-
JIbI KOJIIay OaFbITTapbIH CHITATTANIbI.

TypcwnoBa T.T. (2020) nenarorrepaiH Kacioun
JAsipIIBIFBI MAceneciH ketepeni, an CyneliMeHOBa
I'K. (2021) ara-anameH e3apa 9peKETTECTIK JICi3-
niria aran etemi. Hazaposa JI.C. (2022) memaror
MIEH MICUXOJIOT apachIHAAFbl ©3apa DPEKETTECTIKTIH
KYHECI3IITIH KopceTesIi.

Byn enOexTep MHKITFO3UBTI OiTiM OepyaiH Teo-
PHSUTBIK, HET131H KB TACTBIPFAHBIMEH, HOPMATHB-
TIK Tajantap MEH MEKTEI MPAaKTUKACHI apaChIHAAFbI
KYPBUIBIMABIK, OaiJIaHBIC TOJBIK, )KYHEIeHOCTeH.

Kazipri uHKI03uBTI OimiM Oepy KarmaiblHAa
TICUXOJIOTHSITBIK-TICITATOTUKAIBIK, KOJIAy KBhI3METI
(IIMKK) uHCTUTYUMOHANABIK TYPFBIAA KaHapy/a.
HopmaTuBTik Kyxarrap OeiiimuenreHn oKy Oarmap-
JaMajapblH CHri3y, jKeKe OKY KOCHapblH 93ipiey
KOHE MYJbTHAUCIMIUTMHAPIBIK KOMAHIANBIK KY-
MBICTBI YHBIMAACTBIPYAbI MiHACTTCH .

Toxipubene IIIIKK xp3meTi keoOiHe muar-
HOCTUKAJIBIK, CHIIATTa KaJbIl, MPOQUIAKTHKAIBIK
JKoHE OeiMIeTy Ke3eHIHILT1 )KYHel KoIaay *KeT-
KUJTIKCi3 YHBIMIACTBIPbUIATBIHEL Oaiikanansl. byn
JKarJail HOpMATHBTIK Tajantap MeH HAaKThl MEKTeIl
MPAaKTHKAChl apachlHAa aJIIIaKTHIKTBIH Oap eKeHiH
KepceTei.

OeOueTTep i TaJIay MbIHAHBI KOPCETE/i:

- XaIbIKApalbIK JCHTEHIe WHKIIFO3UBTI OUTIM
OepyaiH punocousIIBIK KOHE MeAarorukajibK He-
ri3zepi )KeTKIUTIKTI 3epTTENTeH;

- OTaHJIBIK KOHTEKCTE MeNaror NasipibIFbl MEH
aTa-aHaMeH JKYMBIC MoceleNiepi KapacThIPbLIFaH;

- HOPMATHUBTIK 0a3a KaJIbINTaCKaH;

byriari wHKTIO3UBTI OimiM Oepy KarmalbIH-
na Oamamapapl KaObUigay MEH TCHXOJIOTHSIIBIK-
MEeJIaroTUKAIBIK ~ KOJJAayabl  YHBIMIACTBIPYIBIH
HOPMATHBTIK TajJanTap MEH MEKTel NpaKTHKa-
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Chl apachIHJIAFbl AIMAKTBHIKTHl €HCEPETIH KYPHhI-
JIBIMIIBIK-MOJEIIBIIK HETI3 JKETKUIIKTI JEHIreuIe
FBUIBIMH KYWelneHOereH. TanmgaHraH TEOPHSIIBIK
TYKBIPBIMJIAP MEH MEKTEI IIPAaKTHKAChI apachliHa-
FBI KAWUIIBUIBIK 3€PTTEY/IIH Ma3MYHBIH aiiKbIHIAT,
OHBI Ka3ipTi WHKITIO3UBTI Oi1iM Oepy skarmalbIHaa
Oayanmapbl KaOBLIIAy MEH MICUXOJIOTHSIIBIK-TIe/1a-
TOTHUKAIIBIK KOJIJAAy/bl YHBIMIACTBIPYABIH THIMII
MOJICIIIH d3ipieyre OaFrbITTal IbI.

Matepuajagap MeH aicTep

3epTTey Kasipri MHKIIO3MBTI OinimM Oepy Kar-
nManbrHma Oamanapasl KaObLIAay MEH IICHXOJIOTHS-
JIBIK-TIEIarOTUKANIBIK, KOJJayAbl YHBIMAACTBIPY TO-
KiprbeciH Tangayra OaFbITTalFaH SMITHPHUKAIBIK
CHUITATTaFbl KEHICH1 3epTTey PETiHAe YHBIMIACThI-
PBULIBL

3epTTeyAiH JIOTUKAJIBIK, HEeT131 9/1e0ueTKe Moy
0aphICHIH/Ia aHBIKTAIIFAH TCOPHSIIBIK TYKBIPhIMIAD
MEH MEKTEeN NPaKTHKAChl apachblHIaFbl KAHIIBUIBIK-
Ka cyiieHemi. Atam aifTKaHa, HOPMAaTHUBTIK Ky>KaT-
TapAa OENTiJICHIeH ICHXOJIOTHSUIIBIK-TIeJaroruKa-
JIBIK, KOJIJIAy TaJanTapbiHbIH 0151iM Oepy yHbIMIapsl
JeHreine KaHIIAIBIKTHI )KY3€T'e€ aChIPBLIBII OTBIP-
FaHBIH aHBIKTAy HETI3rl 3epTTey OaFbIThl PETiHIe
alKbIHIAIbL.

3eprrey apanac oaicaama (mixed methods) ka-
FUJIaThIHA HETI3/IeTII JKOHE CaHJBIK (cayasHama)
MeH carnajiblK, (KapThiIai KyphUIBIMIaHFaH cyX0aT)
auictepai Oipiktipai. 3eprrey 2025-2026 oKy KbI-
TeIHIAa ATMaTBl 00JBICH «beiek 0aThIp aThIHIAFHI
OpTa MEKTEI» KOMMYHaJIABIK MEMJICKETTIK MEKEMe-
CiHE KYPTi3LIIi.

3epTTeyre WHKJIIO3UBTI OpTaja >KYMBIC TOXi-
pubeci 6ap 32 memaror KaTeICTH. KaTwicymibuiap
Oacrayslll oHE opTa OYbIH MYFajimuepi OOJbl.

1-kecTe

Bapineirsl epekiie 0i1iM Oepyai KakeT eTeTin Oana-
JapMeH TiKelel KyMBIC iCTen .

Karsicymsinapast ipikrey makcartsl (purposeful
sampling) TocimMeH jKy3ere achIpbUIIbl, cebedi
3epTTey HBICAaHBl — MHKJIO3UBTI OpTaAarbl HaKThI
MIPaKTHKAIIBIK TOXKIpHOe.

3epTTey Keneci cypakTapra kayan Oepyre Oa-
FBITTAJIJIBL:

1. Unkmro3uBTi opraga Oanmanapisl KaObLinay
yAepici iegarortep TapanblHaH Kajgai OaramaHa b ?

2. llcuXONOTHSIIBIK-TIEJarOTUKAIBIK,  KOJIAy
KBI3METIHIH YHBIMIACTHIPBITYbl HOPMAaTHUBTIK Ta-
JanTapra KaHIIAJIBIKThI COMKeC KeeIi?

3. Ilegaror meH TICUXOJIOTTIH ©3apa dpPEeKeTTeC-
Tirl IpaKkTUKaAa Kanai jxy3ere acaapl?

4. Ata-aHaMeH CepiKTEeCTIK IeHT el Kanman?

5. Ilemgarorrepaiy MHKJIIO3UBTI OpTajaa >KYMBIC
icTeyre KociOM MaspIiblK JCHreil Kanmain?

By cypakTap HOpMaTHBTIK TalanTap MEH MeK-
TEN MPaKTUKACHI apachIHJAFbl ANIIAKTHIKTHI aHBIK-
TayFra OaFbITTaJIJIbL.

Cayannama aaici

Cayannama memarortepiin Oamamapisl  Ka-
OBIIIay YACpiCiHE KO3KapachlH, TCHUXOJIOTHSIIBIK,
KoJay MaHbI3biH Oaranaybrd, [ITIKK kbi3meTiHiH
YUBIMJIACTHIPBITYBIH, aTa-aHAMEH 63apa OPEKeTTeC-
TIKTi, KOCIOM AasPIBIK KAXKETTLIIrH aHBIKTayFa Oa-
FBITTAJIJIBL.

Cayanmnama 12 TyXbIpBIMHAaH TYpAbI JKOHE
Google Forms mnardopmackl apKbUTBI JKYPTi3iImi.
Cayannama Oec Oangbik JlaiikepT mxkamacel 0o-
WBIHIIA Kayan Oepiii («TONBIKTal KemiceMin» — 5
OayuiaH «MyJIeM KenicrieiMiny — 1 Gaira neiin).

TyXbIppIMIap Ma3MYHJBIK OJOKTap OOMBIHIIA
KYPBULIBL:

Cayannamaza eneizineern MasmMyHObIK OOKMAp MeH MylcolpblMOapsl

Ne | Ma3MyHABIK 010K CayajiHaMa TY:KbIPBIMbI

Wukmo3uBTi oprana GanaHsl KaObLU1ay yAepici apHalibl HCUXOIOTHSIIBIK KOJIAAY/bI Tajall eTe/i.

Bananapze! Kabbuinay

Epexmre 6iiM Gepyzi KaxeT eTeTiH GananapaslH MeKTernke OeifiMaenyi Kypaemi yaepic Oombimn

yaepici
TaOBLIAJIBL.
) DMOLHOHAIBIK, Wuxitio3uBTi opTaja 6ananapablH IMOLMOHAIIBIK JKal-KYiHiHe MKeTKUTIKTI IeHreiie KOHI
Geitimaerny Gemnineni.
3 TTCHUXOIOTHSIIBIK TTcHXOIOTHANBIK-TIeIarOT KAJIBIK, KOJIIay Oajtanap/iblH OKY MOTHBALIMSCHIH apTTBIPYFa bIKITAl
KoJIaay ereni.

MekrenTeri NCHX0IOrHsIIbIK-TISIArOrMKANIBIK KOJIay KbI3MET1 KYHeli Type YiHbIMIACThIPUIFaH.

4 | THIKK xpi3MeTi

Bamanapra apHanraH xeke KoIay Mapanapsl TYPaKThI TYP/E KOCTIApIaHAIbL.
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Wuxmro3uBTi opta: banamapasl Kabbuiaay skoHE KoJaay

Kecmeniy orcanzacwor

Ne | Ma3myHABIK 010K CayajiHaMa TYKbIPbIMBI

[Temaror—mcuxosor

[emaror meH MCHXOJIOTTiH OIPICCKEH JKYMbICHI HHKJIFO3UBTI OpTaa THIMI 5KY3€re achIpblIa bl

03apa OPEeKeTTECTIri

Mawmannap apacbiHIarbl yitecimM/i opekeT Oananap/abiy OeHiMae Ty )KeHiIaeTe .

Ara-aHaMeH

Arta-aHayap WHKITIO3UBTI OiniM Oepy yaepiciHe OelCeH i KaTbICaIbl.

CepIKTECTIK

Ata-aHaMeH e3apa DPEKETTECTIK JKYHen Typ/ae YHbIMIaCThIPbLUIFaH.

WHKTI03UBTI OpTana )KYMBIC iCTey YIIiH KOCBIMIIA KOCIOH AaspIIbIK KaKeT.

7 | Kocibu naspibik,

[MenarorTepaiH MHKIIO3UBTI KY3BIPETTLIINH apTTHIPYFa JKaF/iai )kacasraH.

Baranay mkanacel

1 — Mynzem kermicrielMin
2 — KelliCIeMiH

3 — OeiiTapan

4 — KemiceMiH

5 — TONBIKTAH KeaiceMiH

Bapnsik TyxeIpeIMaap 5 6anapik Jlalikept mkanacs! OoibIHIIA OaFalaH b

epexxes/Eckepmne: bepineen kecmeni mamepuanoapovl manioay He2iziHoe asmopiap KypacmvlpeaH.

AJIBIHFaH JIEPEKTEP CHUIIATTAMAIIBIK CTATUCTHKA
ouicTepiMeH oHAeNAi (MalbI3ABIK KOPCETKIIITep,
opraia MeHzep). CayanHaMa HOTHKEJIEPiH TOIBIK-
THIPY JKOHE HAKThUIay MaKcaTbiHAAa 6 MenarormeH
JKapThUIail KYpPBUIBIMAAHFAH Cyx0aT >KYpri3iimi.
Cyx0at anjplH ana d93ipJCHIeH cypaKTap Herisinue
YHBIMIACTBIPBUIABI, OipaK pecIOHACHTTEPIIH KEKe
TOXIpUOECiH KeHiHeH OasHaayblHa MYMKIHAIK Oe-
peTiH epKiH ¢hopMaTTa OTTi.

Cyx0at OapbIChIHa UHKIIIO3UBTI opTaja Oana-
HbI KaObLI/Iay Ke3iHJIe TYBIHAAUTHIH KUBIHIBIKTAD,
Oasanap/iblH 3MOIMOHANIBIK OCHIMIIECIy epeKIle-

2-KecTe
Cyxbam 6azeimmapwi mMen cypakmapbol

JIKTEPi, TCUXOJIOTUSUIBIK-TIEArOTMKAIIBIK, KOJIay-
Il YUBIMIIACTBIPY TOXipuOeci, ara-aHaMeH e3apa
opekerrecTik, [TIIKK Kp3METIHIH THIMAUIIT, KO-
MaH/IaJIbIK, )KYMbBIC, HOPMaTUB—TIPAKTHUKA COHUKECTI-
i, KOCIOM KaKETTUTIK Mocesenep KapacThIPBUIILI.
Op cyxbar 25-30 MHHYTKa CO3BUIBIN, jKa30arna
Typae Tipkemmi. Cyx0ar marepuanmapbl Ma3MYyH-
JIBIK TaJJay OJiCIMEH OHJIENIi: KayanTap Herisri
oirap OOMBIHIIIA TONITACTHIPHUTHII, KU1 KalTalaHa-
TBHIH MiKipJiep aHbIKTanAbl. bynm Tocin menarortep-
IIiH TIPaKTHKAIBIK KO3KapachlH TEPEHIPEK Tanmayra
MYMKIHJIK Oepi.

Ne | Cypak 06aFbIThI Cyx0at cypa¥rbl

1 Bananer kabsuinay

Wukmo3uBTi oprana Ganansl KaOblaay OapbIChIHAA KaHAAN HETi3ri KUBIHABIKTAp Ke3aecei?

OMOIMOHAIIBIK, .. . . .
2 Geiiimeny Bananapapin MexTenke OeffiMeny Ke3eHiHIe KaHJail SMOIMOHANIBIK Macenenep Oalkamaasl?
MIIKK xbI3meri [TcuXonorusIIbIK-TIeJaroTHKAaIbIK, KOJIAay KbI3METI Ci3/iH MeKTeOiHi3Ae Kalai YHbIMIacThIpbuIFaH?

4 KomanaansIk sxymbIC

[enmaror meH MCUXOJIOTTIH ©3apa SPEKETTECTIr Kanai Ky3ere acasl?

Ara-anameH e3apa
OPEKETTECTIK

Ata-aHaMeH KYMbIC OapbICHIH/IA KaH/Iail KUBIHIBIKTAP TYBIHAANHIbI?

Hopmarus—npakruka
coifKecTiri

HopmarHBTiK TananTap MEH HaKThl MEKTEIl IIPAKTUKACHI apachIHa ailbIpMaIIBUIBIK Oap Aer
oiinaiice3 6a? Erep Gornca, kaHaii?

7 Kocibn kaxeTTimik

Jien CaHaKChI3?

WHKI1r03MBTI OpTa/ia THIMI )KYMBIC ICTEY YILIH KaHJ{ai KOChIMILA KOJI1ay HEMECe JAasipIIbIK KaXKeT

Jepexkes/Eckepmne: bepineen kecmeni mamepuanoapobt manoay nezizinoe agmopiap Kypacmoipedn.
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XK.A. Kapubaes xoHe T.0.

ITHKa TajJanrapsbl

3epTTey OapbIChIHIa OApJIbIK, TUKAJIBIK, Tajar-
Tap cakranael. Kareicymibuiap 3epTTeyre epikTi
TYP/Ie KaThICKaHbI TypaJibl ya30ala KejiciM oepi.
Keke MonmimMeTTep KyIHs PETiHIE CAKTAIJIBL.

Hoaru:xenep

3epTTey HOTHXKENepl HWHKIIO3UBTI OpTa IKar-
JaibiHaa Oananappl KaOblijay MEH ICHXOJIOTHSI-
JIBIK-TICIATOTUKANBIK ~ KOJAAyabl  YHBIMIACTBIPY
TOXKIPUOCCIHIH epEeKIIeNIKTepiH alKbIHIayFa MyM-
KiHaik Oepni. Hotmxenep cayanmHama fgepeKTepiHiH
CaHJIBIK, TAJJAayhl )KOHE cyX0aT MarepuangapbIHbIH
Ma3MYH/IBIK TaJlIaybl HET131H/IE YChIHBLIA L.

CayayiHama HOTI>KEIepl OOWBIHIIA TTEIarOrTep-
niH 87,5%-b1 WHKITIO3UBTI OpTajia OayaHbl KaOBLI-
Jlay yepici apHaiibl IICUXOJIOTHSUIBIK KOJIJIAy bl Ta-
nan eTeTiHiH atan kepcerti. ConbiMeH Katap 81,3%
pECIOHJeHT epekiie OiniM Oepyai KakeT eTeTiH
OamamapiplH MeKTenke OeHimuenyi Kypnaedi yze-
pic exeHin pacranel. bByn kepcerkimrep Oanamap-
Il KaObuiaay (opMasisl paciM eMec, KOIKBIPIIBI
TICUXOJIOTHSUIBIK JKOHE DIICYMETTIK MPOoIecc eKeHiH
JIBIIEIIICHII.

Cyx0ar OapbICBIHIIAa TIEAATOTTEp ANFAIIKBI Oe-
HimMzieny Ke3eHiH/Ie Ma3achI3/IbIK, TYHBIKTAY JKOHE
KapbIM-KaThIHAC KHUBIHJIBIKTAPbI KHi KE3/ICCeTiHIH
atan eTTi. Kelibip myramiMaep Oanamapapl KaObLI-
Jnay yaepici keOiHe CBIHBIIIKA OpHAlIacTHIPY, KY-
JKaT pacimMJIey KOHE OKY MPOIIECiHE HTi3y CHSIKTHI
YHBIMIACTBIPYIIBUIBIK [IapajapMeH HICKTENCTiHIH,
ai OanaHbIH ASMOIMOHAIBIK OeHiMIeyiHe )KeTKi-
JIKTI KOHUI OeiHOCHTIHIH aTanm oTTi. byn nepek-
TEp TEOPHUSUIBIK TYKBIPBIMAAP/Ia aWThIIFAH KaObLj-
JIAyJIbIH 9JICYMETTIK-3MOIIMOHAIIIBIK, ACTICKTICIHIH
MPaKTUKa/Ia TOJBIK iCKe acrail OThIPFAHBIH Kepce-
Tenl.

«MHKITI03UBTI OpTasia OananapabliH SMOIIMOHAT-
JIBIK, JKal-KyHIHE MKETKUTIKTI KOHIT OeJiHe/I» JereH
TYXKBIPBIM OOMBIHIIIA JKayanTap OipKeiKi OoaMab:

3-kecrte

43,8% kemicee, 31,2% kemicneliTinin Oingipai. byn
HOTIDKETIEP SMOITMOHANIBIK KOJay KYHEeCIHIH Ty-
PaKThl eMec eKeHiH alKbiHaaiapl. Cyx0ar HOTHXKe-
JIepi dYMOIMOHAIABIK, MOHUTOPUHT KOOIHE 31301~
TBIK CHIIATTa KYPTi3UIeTiHiH, XKyHeni Oedimaeny
OarmapiraMamapbIHBIH JKETKUTIKCI3 eKeHIH KOPCEeTTI.

ATanFaH JepeKTep HOPMATUBTIK KyXKaTTapaa
KOpCETUIreH KeIIeH Tl KOJIIay TajanTapbl MCH MEKTEIT
ITPAKTHKACHI APACHIHJIAFbI AJIIIAKTHIKTHI KOPCETEI].

ITemarorrepnin  84,4%-b1  TICUXOJOTHSUTBIK,
KOJIIaybIH OKY MOTHBAIMSICBIHA OH ©Cep eTeTi-
HiH pactaapl. ConsiMeH Katap 90,6% memaror neH
TICUXOJIOTTIH OIpJIECKEH >KYMBICHIHBIH MaHBI3bIH
atan oTTi. «IIIIKK KpI3MeTi xyleni yidbIMIaacThI-
pBUIFaH» JIETeH TYXBIPbIM OOMBIHINIA jKayarnTap
casbICTBRIpMaibl Typae TemMeH Oonasl. Kebip pec-
MIOHJICHTTEP KOJIay KeOiHe MpoOJIeMaIIbIK Karaai
TybIH/IaFaH/1a FaHa ICKEe KOChLIAThIHBIH alTThl. CyX-
Oar Oapeiceiaaa [1TTKK KbI3MeTi THarHOCTHKAIIBIK
OarpITTa Oejcenmi, Oipak MPoQIITAKTHKAIBIK, KOHE
OeliiMaeny Ke3eHiHAer Kylen KyMBIC dJICi3 eKeHi
aHBIKTAIABL. ByJ JKaFmail HOpMaTHUBTIK TajamnTapaa
KO3JIeITeH MYJIbTHINCIUILINHAPIIBIK, KOMaHIATBIK
MOJICITBTIH TOJIBIK iCKE acTIaFaHbIH KOPCETE/Ii.

CayanHama HOTHKENepi IIe1aror IeH IICUX0JI0T -
TiH OipJIeCcKeH KYMBICBIHA JKOFaphl Oara OepiireHin
kepcerti (90,6%). Jlereamen cyxOat OapbIChIHIA
OYJT e3apa OPEKETTECTIKTIH TYPAKTHI KYPBUIBIMIBIK,
¢dopmarTa emec, koOiHe KeKeJereH JKaFaainap 6o-
WbIHINIA YUBIMJIACTBIPBUIATHIHBI AHBIKTAJAbL. SIFHU,
e3apa 9peKeTTeCTiK Oap, Oipak MHCTUTYIIMOHAJIBIK
JICHTei/Ie persIaMeHTTENTeH KYiielnl MOoeNnb peTiH-
JIe KaJbITITaclaraH.

ATa-aHaMeH e3apa OPEKETTECTIKKE KaTBICTHI
HoTMXKeINep Oipkenki 6ommanpt: 40,6% nexaror Oy
JKYMBICTHI Xy#eni nen O6aranaca, 37,5% kepiciHie
iKip O/,

ITemarorrepnin 93,8%-b1 MHKIIO3UBTI OpTaja
THIMJII )KYMBIC iCTEy YIIiH KOCBIMIIIA KOCiOM aasip-
JIBIK, KXKET eKCHIH KOpCeTTi. byl HoTmke memxaror-
TEpAiH 63 KY3BIPETTUIIriH apTThIpyFa CYPaHBICHI-
HBIH JKOFapbl CKEHIH alKbIHIaN b

Hnxmrozuemi opmaoa bananaposl KadvLiday dHeone Koioayad Kamvlcmyl CayaiHama Homuoicenepi (n = 32)

. Keuicemin xoHe TosbIKTall | OpTama 6aJi
Ne | Kepcerkim S,
Kejicemin (%) ™M)
1 | bamansl KaObLUIIAY apHAKBI TICHXOJIOTUSUTBIK, KOJIAY/IbI Tajall eTe/li 87,5% 4.4
2 | Epexure 6iiM Oepyzi KaxeT eTeTiH bananap/asiH Oeifimaenyi Kypaeri 81,3% 4,2
3 | DMOIMOHAIIBIK JKai-KyHTe KEeTKUTIKTI KOHLT OeIiHe i 43,8% 3,1
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Wuxmro3uBTi opta: banamapasl Kabbuiaay skoHE KoJaay

Kecmeniy orcanzacwor

. Keuticemin xoHe TosibIKTall | OpTama 6ann
Ne | Kepcerkim S,
Kegicemin (%) ™M)
4 | [IcuxonOTHSIIBIK KOJIIay OKY MOTHBAIIUSCHIHA OH &Cep eTeli 84,4% 4,3
5 | MIIKK xpI3meTi xylieni yHbIMAIaCThIPbUTFaH 50,0% (mamamen) 33
6 | Ilegaror—ricuxoor OipaecKeH KYMBICHI THIM/IL 90,6% 4,5
7 | Ara-aHaMeH KYMBbIC JKYHeli yibIMIaCThIPbIIFAH 40,6% 3,0
8 | Kochimia kaciOu qasipiiblk KaskeT 93,8% 4,6

Hepexxes/Eckepmne: bepineen xecmeni mamepuanoapovl manoay ne2izinoe asmopnap Kypacmulpeat.

OcbLaiilia, ajibIHFaH HOTHIKEJICP MHKIIFO3HUBTI Op-
Tasia Oananap/pl KaObUIIay JkoHEe KOIIay YAepicCiHe
TICHXOJIOTHSLIBIK-TIEIar OTMKAJIBIK, KOJIIAY/IbIH MaHbI3-

1-cyper

JIbUIBIFBIH, COH/IAl-aK aTa-aHaMEeH 63apa OPEKETTECTIK
MIeH SMOIMOHAIIBIK, KOJIIay OAFBITBIH/IA MICIIY Il Ta-
JIall €TeTiH MOceIeep/IiH 0ap eKeHIH KOPCETTI.

Unxmozuemi opmaoda 6ananraposi Kadwuinoay sHcone Kouoayada KamviCmvl CAyaiHAMA HOMUNCENEPIHIY

nauvi30blK Kopcemxiumepi

K ochIMINa KSC10H JadPIBIK KakeT

ATa-aHaMeH KYMBbIC Kyilem YHBIMIACTBIPBLTFAH

Tlegaror—ncHXOIOT O1piecKeH KYMBICH THIMIL

IIMIKE, KBI3MEeTL

MoTHBaIHS

OMOIHOHANIBIK KOILIaY

Befiivaeny

Banansl KaosUIIay

0

B 5 — TONBIKTAH KeTiceMin M4 — gemiceMiH

B 2 — KeTicIeHMIiH

4,6
3
4,5
33
43
3,1
4,2
4,4
1 2 3 4 5

B 3 — Gefitapan

W ] — MyIAeM KeTicIeHMiH

Hepexkos/Eckepmne: Bbepincen kecmeni mamepuanoapovt manoay Hezizinoe asmopiap Kypacmulipean.

l-cypeTrTe WHKIIO3UBTI OpTa >KardalbIHIA-
Fbl TICUXOJIOTHSUTBIK-TIC/IATOTHKAIBIK,  KOJIay IbIH
HETI3ri KOpCETKIITEPiHiH opTama MOHIEpi YChI-
HBUTFaH. JlmarpamMma HOTIDKENEpl IeaarorTepIiH
WHKITIO3UBTI OiiM Oepy yIepiciHe KaThICTHI yCTa-
HBEIMIAPBIHBIH OipKeKi eMec eKeHiH kepcereni. Ex
JKOFaphl opramia 0aJil KOChIMIIA KOCIOM JaspIibIK
KaXXETTUTIriHe KaThICTHI Tipkenai (M=4,6).

Byn menarorrepiH MHKIFO3UBTI OpPTaja THIMI
JKYMBIC ICTEY YIIH KOCIOM KY3BIPETTUTIKTI apTThHI-
pyFa KoFapbl CypaHbIchl Oap ekeHiH Oinaipeni. CoH-
Jlaii-aK, Teaaror MeH MCUXOJIOTTIH OipIeCKeH JKYMBI-
CBIHBIH THIMJIUTIT JKOFapbl Oarananrad (M=4,5), 6yn
MearorTep MCHXOJIOTTICH, SJICYMETTIK MeJarorieH,
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OKIMIIIUTIKIIEH JKOHE ara-aHaMEH OipJIeCil KYMBbIC
ICTEey/IiH MaHBI3/IBI EKEHIH TYCIHEIl KOHEe OHBI KOJI-
nainel. bananel kaObuliay yaepiciHiH apHaibl CH-
XOJIOTHSIIBIK, KOJIayabl Tanan eretini (M=4,4) xxoHe
MICUXOJIOTHSJIBIK KOJIIAy/IbIH OKY MOTHBAIIUSICHIHA
oH ocepi (M=4,3) ne >KOFapsl KepCETKIITepre ue
O0JIIbI. DMOIMOHAIIBIK, KOJJIAYIbIH KETKUTIKTUTIT
(M=3,1), IIIIKK xeBMeTiHiH x)y#enimri (M=3,3)
JKOHe ara-aHameH cepikrecTik (M=3,0) cambicThIp-
Majbl TypAe TOMeH OarajmaHmbl. Bya WHKIFO3UBTI
OpPTaHbIH HMHCTUTYLIHUOHAIJBIK JKOHE CEPIKTECTIK
KOMITOHEHTTEPIH/IE KYHeNi YHBIMIACTBIPYIbIH JKEeT-
KUTiKCI3iriH kepcerei. JKanmbel ajnraHma, HOTHKE-
Jiep MHKITIO3UBTI OPTaa TICUXOJIOTUSUTBIK, KOJI QY IbIH



XK.A. Kapubaes xoHe T.0.

MaHBI3IbUIBIFBl MOMBIHAATFAHBIMEH, OHBI KYPBLIbIM-
IIBIK, YKOHE JKYHeINl MeHreiine YUpIMIacThIpy KaXeT-
TiTIr: 0ap ekeHiH alKpIHIalapl. Bynm sMOupukanbik

4-kecre
Cyxboam nomudicenepiniyy MasmyHOblK maiodaybl

JIepeKTep MHKIIIO3MBTI opTaja Oananapasl KaObuinay
MEH KOJIJIAyIbIH YIIJICHI STl KYPBUTBIMIBIK MOJICITIH
YCBIHYFa HerTi3 OOJIbI.

TakbIPBINTHIK 0AFBIT

Heri3ri anbIKTaJFaH Macesesep

banansr kabbuinay

AJTFaIIKbl Ke3eHIE Ma3achI3/IbIK, QJICYMETTIK OKIIAyIaHy

DMOIMOHAIBIK OeiimMaeny

JKyiteni MOHHTOPHHTTIH GOIMaybI

MIKK KbI3MeTi

JlnarHOCTHKAIIBIK OAFbIT 6ackiM, IPOGHUIAKTHKA DIICi3

KomaHnansIk apekeT

Dopmanpl eMec, TYPAKThl MOJIENb JKOK,

Arta-aHaMeH JXyMbIC

AKIaparTaHbpIpy )KETKITIKCI3, OENCeHITIK TOMEH

Kocibu maspisik

[IpakTrKambIK TPEHUHTTEPIe CYPAHBIC KOFAPHI

Hepexros/Eckepmne: bepineen kecmeni mamepuanioapovl manioay neeizinoe asmopiap Kypacmuipea.

JKapreutait KypbUIBIMIAaHFaH CyXO0aT HOTH-
JKeJlepi MeNarorTeplliH  HMHKIFO3UBTI  OpPTa/IaFrkl
MPAKTUKAIBIK TOXIPUOECIH TEpeHipeK TYCIHyTe
MYMKIiHAIK Oepai. Ma3sMyHABIK Tajaay OapbIChIH-
na sxkayanTap OipHeIIe TaKBIPHITITHIK CaHaTTapra
OipiKTipinai.

Bipinmii canat — 6ataHbl KaObUTAAY Ke3EHIHICT
KUBIHABIKTAp. [lemarorTep/iH KO airaiiksl
Oeltimaeny ke3eHiHAe OamamapIablH Ma3achI3IBIFEL,
CBIHBINTACTAPBIMEH KapbhIM-KAThIHAC OPHATYIaFbI
KUBIHIIBIKTAPBI KOHE ©31HE JCTeH CEHIMCI3MIT *KHi
OalikanaTbIHBIH aTan oTTi. byn kaObunay yaepici-
HIH TeK YHBIMJACTBIPYIIBUIBIK €MEC, SMOIMOHAN-
JIBIK  KOJIZIAY/bl KaXET ETETIH KEIICHIl MPOIEece
eKCHIH KepceTe/Ii.

ExkiHIni caHat — SMOIMOHAIIBIK, OSHIMIEITy Mo-
cenenepi. Cyx0at GapbICBIH/IA TIEAATOTTEP AMOIIHO-
HaJABIK JKal-KYHal sKkyieni Oakpuiay TETIKTEpiHiH
KETKUTIKCI3iTiH aTamn oTTi. Ken karmaiina Konmay
SMHU30/ITHIK, CUIATTa YHBIMIACTBIPBUIBIN, TYPAKThI
MOHUTOPHHT JKYPTi3UIMEHTiIHI aHBIKTAIIBL. bym
JKarail cayaliHaMa HOTIDKEJEPIHIerl opTaiia Kep-
CETKIMITEPIiH CATBICTEIPMAJIBI TYPAC TOMEH OOy~
MEH COUMKEC Kelle/i.

YuriHmi caHaT — ICUXOJIOTHSUTBIK-TIeTarOrHKa-
JIBIK, KOJIIAy KBI3METiHIH YHBIMIAcThIpbUTYbI. [le-
nmarortepain mikipiame, TIITKK ke3MeTi Heri3iHeH
JIMaTHOCTUKAJIBIK, OaFbITTa OCJICEH/Il KYMBIC iCTEH-
Ili, aJTaiiia aJIbIH aly JKOHE OeHiMIeny Ke3eHiHaer1
KOJIJay Inapaiapbl )KeTKUTIKTI AeHrelae KyieneH-
OereH. bynm HOpMAaTHBTIK KyKarrapaa Ke3[elreH
KeIIeH 1l KOJIJay KaFruAaTTapbIHbIH MTPAKTHKA/IA TO-
JBIK, ICKE acTiaif OTBIPFAHBIH OUTIipeni.

TepTiHmii caHaT — KOMaHAAIBIK ©3apa OPeKeT-
tecTik. [lemaror meH TCUXOJIOTTIH BIHTHIMAKTaC-
THIFBI 0ap €KEHi aTal OTUINeHIMEH, OHBIH TYPaKThI
pernamentTenreH (opMaTrTa JKy3ere acralThIHBI
aHbIKTaIbl. Kol jkaraaiizia e3apa opekeT xekee-
T'eH JKaF/1aiap OOMBIHIIA KY3ere acaibl, Oy Kypbl-
JBIMIBIK, MOAEITBAIH KAJIBIITACTIaFaHbIH KOPCETE/I.

Becinmi canar — ara-anamen cepikrectik. Cyx-
OaT OapbhICHIHIA aTa-aHAJAPIbIH WHKTFO3UBTI O1TiM
Oepy Ma3MyHBI Typajbl aKlaparTaHy JeHreii ap-
TYPJIi €KeHi J)KOHE Ke skaFaaiiaa OeceHIiuTiK TOMeH
00JaThIHBl aWTHUIABI. BYJ MHKIIO3MBTI OpTa/Jarbl
CEPIKTECTIK KATBIHACTAPIbI JKYHeIey KaKeTTITiH
alKBIHIAUIbL.

ANTBIHIIEI caHAT — KOCIOW aspIIbIK KasKeTTiIi-
ri. Ilemarorrep MHKJIIO3UBTI OpTaga THIMII KYMBIC
icTey VIIH MCUXOJOTHSIIBIK aCTIeKTiIep, MiHE3-KY-
JIBIK, CTPATETUSIIAPBI KOHE JKEKe KOJJay TocuiIepi
OOMBIHIIIA TPAKTUKAIBIK OKBITYFa CYpaHBIC )KOFaphI
EKEHIH KOPCEeTTi.

JKanmer anmranma, cyx0ar HOTIDKENEpl CaHIBIK
JIEPEKTEP/Ii TOJIBIKTHIPBIN, WHKIHO3UBTI OPTaIarkl
KoJIay JKYHeCiHiH Oap eKeHIriH, ajaiga OHBIH
KYPBUIBIMIBIK, JKOHE KYHENIK JICHIeH/Ie TOJIBIK Ka-
JBINITACTIAFAHBIH aWKBIHAAIBL. Bya sMIHpUKaIBIK
JIEPEKTep YChIHBUIFAH YIIICHT €Wl MOJISINb/II HEeT13-
Jeyre MyMKIHIIIK Oepeni.

Tankpuiay
3epTTey HOTIKEIEpi Ka3ipri WHKIIO3WBTI Oi-

mim Oepy karmaiibiHaa Oananapisl KaObUigay MEH
TICHXOJIOTHSIIBIK -TI€1ar OTUKAJIBIK, KOJIIayAbl YHBIM-
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JacTeIpy TOXKIpUOECiHiH OipKarap epeKILleNiKTepin
alKBIHOAIRI. AJIBIHFAH JEpeKTep TeAarorTepaiy
WHKJTIO3UBTI Oi71iM OepyniH MaHBI3BIH TYCIHETIHIH
JKOHE TICUXOJIOTHSIIBIK KOJAAYIBIH KaKCTTUIITIH
MOMBIHIAUTHIHBIH KOpCeTTi. Aualija HOTHXKeIep
HOPMATHBTIK Tajantap MEH MEKTEN MPAaKTUKACHI
apachIHJAFbl OCNTUIi Oip aNIaKTHIKTBIH CaAKTAJIBII
OTBIPFAHBIH J1a JOJICIICH .

bipinmrizen, nenarorrepniy 6aceim Oeuiri Oa-
JIaHbl KaOBUIAAy YHACPICIH KypJeii >KOHE apHaibI
MICUXOJIOTHSAJIBIK KOJIJayAbl Tajlaml eTEeTiH Mpolecc
periane Oaramaapl. Bynm TYXBIpBIM XaJbIKapaibIK
3epTreysepAeri  KaObuiaayIblH —OJIEyMETTIK-3MO-
[UOHAIJIBIK CHITATHI TYPANIBI WCSIaAPMEH YHICCEII.
JlereHMeH MpaKTUKaAa 3MOLMOHAIIBIK, OeiiMie-
Ty JKyheni Oarmapiamarnap apKbpUII eMec, KoOiHe
JKEKeJlereH JKaFjainap JeHreliHae >Ky3ere achl-
PBUIATBIHBI AHBIKTANJIBL. ByN JKarmail WHKITFO3UBTI
OpTaHBIH Ma3MYHJBIK emec, (popMmaiabl yibIMaac-
THIPBITY KayIiH KOpPCEeTe/Il.

ExiHnmieH, neparor meH NMCUXOJIOTTIH Oipiiec-
KEH ’KYMBICBIHA JKOFapbl Oara OepiireHiMeH, cyxoat
HOTIOKEJIEpl OyJ OpEeKeTTiH HHCTUTYLHOHAIIBIK
TYPFbIJIJa HaKThl PETJIAMEHTTEIIMETEeHIH KOPCETTi.
SIFHu, e3apa opekerTecTik Oap, Oipak oy TypakThl
MOJleNibre alfHalMaraH. byl peneH3eHT aTtar Kep-
CETKEH «IICHXOJIOTHSUIBIK-TICarOTHKAIBIK KOJIaay
TOOBI MaMaHIAPBIHBIH KBI3METIHJIET1 JKaHa OarbIT-
Tap KapacThIpbUIMaraH» JAEreH MiKipMeH TikeJen
OaitmanpicTel. IIbIHBIHAA 1A, KOy KBI3METI KO-
OiHe IMAarHOCTUKAIBIK CHUIIATTA KaJbI, aJlfbIH alxy
JKOHE OeHiMeny Ke3eHIHAeT! KYHem )KYMBIC JKeT-
KUTIKCi3 YHBIMAACTBIPBUIFaH.

YriHmIigeH, aTa-aHaMEeH CEPIKTECTIK Mocele-
cigme ne Oipkenkimik Oadikanmanasl. HopMaTuBTIK
Ky>KaTTapja aTa-aHaMeH JKYMbIC HHKITFO3UBTI OpTa-
HBIH MaHbI3/IbI KypaMaac 0eJiri perinae OenriicH-
TeHiMeH, TTpakTukana Oy OareIT JKyiem ¢opmarra
XKy3ere acmail oTelp. byl WHKITIO3MBTI cascar MeH
HaKTBl MEKTENTIK ToXipube apachIHIAFbl KYpbI-
JBIMJIBIK KaHIIBIIBIKTEIH 0ap eKeHiH KopceTei.

Teprinmtinen, negarorrepaid 93,8%-bI HHKITIO-
3MBTI OpTaAa THIMJI KYMBIC iCTEy YLIIH KOCBHIMILA
KOCIOM MaspiblK KaKeT eKeHiH KepceTTi. bym xep-
CETKIII MeJarorTepAiH HHKIIO3UBTI KY3BIPETTUTIKTI
JAMBITYFa JKOFaphl CYpaHBICBIH Ouinmipeni. Peren-
3EHT aTall OTKeH «TEOPHSUIBIK JKOHE MPAKTUKAIBIK
HETi3/Iey KETKITIKCi3» JACTeH CBIH J1a OCHI XKEepIeH
TYbIHIAUIbl: HOPMATUBTIK Tanan Oap, Oipak OHBI
JKy3ere achIpaThlH KOCiON jkoHE YHBIMIACTHIPYIIIbI-
JIBIK MEXaHU3MJIEP TOJIBIK JKyleleHOereH.

KyprizinreHn 3epTTey HOTIKENEpi WHKIIO3HB-
Ti OimiM Oepy HOpPMAaTHBTIK JeHreine OekiTinre-
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HIMEH, OHbI MEKTEI MPaKTHUKAChIHA KYHesi eHri3y
MEXaHU3MICPIHIH KETKUTIKTI JopeKene KyPbUTbIM-
naHOaFaHBIH KepceTTi. bynm skarmall WHKITIO3HMBTI
OpTaHbl YHBIMIACTHIPYJIa WHCTUTYIIHOHAIJIBIK, KO-
MaHJIAJIBIK JKOHE KeKe JeHreiepaiy e3apa Oaiina-
HBICBIH KaMTaMachI3 €TETIH MOIENbIIK IIEIIIMIl
KaKeT eTeli.

OchIFan 0alTaHBICTH WHKITIO3UBTI opTama Oa-
nanapapl KaObuigay MEH MCHXOJOTHSIIBIK-TIeIaro-
THKAJBIK KOJJIAYJIbIH YIIJICHTSHIT KYPBITBIMIBIK
MOJIeNTi YCBIHBIIA B! (2-CypeT).

1. UHCTUTYIMOHANIBIK NEHIeH — HHKIIO3HUBTI
OpTaHbIH HOPMATHUBTIK KOHE YHBIMIIACTBIPYLIBUIBIK
Heri3iH KaMTHabl. OHBIH MaKCaThl — KOJIIay KbI3Me-
TiH QopMangsl eMec, KyHeli Typae YHbIMIACTHIPY.

Herisri Ma3mMyHBI:

- TICUXOJIOTHSUTBIK-TIEIarOTUKAJIBIK, KOJIJAY KbI3-
METiHIH HAaKThI PETIIAMEHTI;

- OeiiiMzenred oKy OaraapiiaManapblH CHTi3Y;

- )KeKe OKY YKOCTIaphIH 931pJey;

- MYJbTHAMCUUILTMHAPIIBIK, KOMaHJaHbI OCKIiTY;

- TYPaKThl MOHUTOPHUHT JKYPTi3y.

Byn nenreit mHKII03UBTI OiMiM Oepyai peTTei-
TiH HOPMATUBTIK Tajantap MEH KOJIIay TETIKTe-
piH XKy#eni Typae YHbIMIACTHIpyFa OaFbITTaIFaH.
Monenbae aTanraH TajanTap HAKThI KYPBIIBIM-
IBIK JICHIeHle KapacThIPbUIBII, OJapAbl MEKTEIl
MpaKTHKAChIHA THIM/II €HT13y MeXaHU3M/Iepi YChI-
HBLITA Bl

2. KomanmaneIk e3apa opeKeTTeCTiK JACHreHi —
TMeIaror, MCUXOJIOT, SJICYMETTIK IMearor, SKiMIIi-
JIK J)KOHE aTa-aHa apachIHJAFbl KOC10M CePIKTECTIKTI
JKyHeseyre OaFbITTaIFaH.

Herisri ¢pyHKIusmapsr:

- OacTankel AMAarHOCTHKA,;

- OefiiMenTy Ke3eHiH OipIIecil )Kocmapiay;

- KEKe KOJIJlay CTPAaTerusiChIH KeIicy;

- JKy#eni kepi OaiyaHbIC YHBIMIACTBIPY.

3epTTey HOTHKEIEPi MeIaror MeH MCUX0IO0TTiH
OipJIECKEH KYMBICBIHBIH MaHBI3BIH KOPCETKEHIMEH,
OHBIH TYPaKThl MOJEJIbIe aiHaIMaraHbIH AHKbIH-
Janbl. Y ChIHBUTFaH MOJICNb Oyl OpeKeTTI HHCTHTY-
IUOHAIABIK JCHreMMeH OalIaHbICTBIPBIN, XYHemni
(dhopmarka KenTipemi.

3. XKeke OKyIlIbl AEHIeil — WHKIFO3UBTI IMPO-
IIECTIH OPTAIBIK AJIeMEHTI Oonbim TaObiampl. O
0aJaHbIH HAKThI ICUXOJOTHAJIBIK JKOHE QJICYMETTIK
OeiiMaenyiH KaMTaMachl3 eTyTre OarbITTaIFaH.

Herisri GarpITTaph:

- YMOIMOHAIJIBIK, MOHUTOPHHT;

- &KEKe KOJIJIay CTPaTerusChl;

- OKy MOTHBAIIHSACHIH apTTHIPY;

- DIICYMETTIK MHTETPaLlUsHBI KOJIAAY.
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2-cyper

Huxnmozuemi opmada bananapovt Kadwulioay MeH Konoayouly yuloeH2ellli KypbliblMOblK MOOeni

| AEHTEN

MMNK KbI3METiHiH, pernameHTi

BerimaenreH oky bargapaamanapsl

MynbTUAUCUMNAMHAPALIK KOMaHAa

1

ATa-aHa, aKimwWinik

bipneckeH xocnapnay

Kepi 6alinaHbic

Il AEHTEN

MNeparor+ncuxonor

OIeyMeTTiK neaaror

SMoLUMOHANABIK MOHUTOPUHT

eke Konpgay cTpateruacol

OKY MOTMBALMACBIH apTTbipy

OIeyMETTiK MHTerpauus

Jepexxes/Eckepmne: bepineen kecmeni mamepuanoapobt manoay nezizinoe agmopiap Kypacmoipedr.

By neHreil TeopusIbIK TYPFbLAA KapacThIPbLI-
FaH KaObU1Iay (EHOMEHIH HaKThl MPAKTUKAJIBIK
OPEKETKE allHaJIIbIpaJibl.

Y ChIHBUIFaH YIIJICHTEWIi MoJienb OYriHT1 MHK-
JIFO3UBTI OUTIM Oepy JKaFJIallbIHbIH epEeKIIETIKTEePiH
ecKepe OThIpHIN d3ipaeHai. Kasipri ke3enae HHKIIo-
3UBTI OUIiM Oepy HOPMATUBTIK KYXaTTap apKbLIbl
OCKITIIreHIMEH, MEKTENTEpIe OHBI iCKEe achlpy Ko-
OiHe YHBIMIIACTHIPYIIBUIBIK MICHIIMJICPMEH MIEKTe-
JIT OTBIP.

Moaenp i THIMIUIIT MbIHAIA:

1. HopmatuBTik Tajmanrap WHCTUTYLHOHAIABIK
JIEHrei e HaKThl OeKiTiIe .

2. KoMaHzanbIK OpeKeT KyHheneHe/i KoHe per-
JaMEHTTEJe/ 1.

3. XKeke oOKymIbl JCHreHiHIIE HAKTBI TICHXOJIO-
THSUTBIK, J)KOHE TTeJarOTHKAIIBIK, KOJIIAy KaMTaMachl3
erineni. OcpUiaiina, MOJICNIb TEOPHsSI MEH NPaKTH-
KaHbl 0aHIaHBICTBHIPATHIH KYPBUIBIMIIBIK, MEXaHU3M
pETiHIIE KBI3MET eTe/Ii.

Kazipri uHKII03UBTI Oi1iM Oepy »KarmaibiHaa
Oananapzapl KaObl11ay MECH KOJIAAY YIEpici TeK HOp-
MaTHBTIK TaJlalTap/ibl OPBIHAAYMEH IIEKTEIMEYi
tric. O MHCTHUTYLIMOHAJJIBIK, KOMaHIAJBIK JKOHE
JKEKe JICHTeHIIep/aiH e3apa OailylaHBICKAH JKyieci
peTiHe KapacThIPhLTYhl KaXKeT.

Y CBIHBUTFaH YIIJCHICHIIl KYPBUTBIMJIBIK MOJICIb
WHKITIO3UBTI OpPTaHbl Ma3MYHJBIK TYPFbLIA YHBIM-
JACThIPYFa, HOPMATHBTIK TajanTap MEH MEKTell
MPaKTHKAChl apachIHIAFbl AJIIAKTHIKTHI €HCepyre
YKoHeE Oananap/bIH Ta0bICThI OeiMIeTyiH KaMTama-
ChI3 €Tyre OarbITTaJIFaH.

KopbIThIHABI

Kazipri unkmo3uBTi OimiM Oepy KarnaiblHAA
Oamamapapl KaObUIIay MEH IICHXOJOTHSUTBIK-TICA-
TOTMKAIIBIK KOJJay Moceseci Oimim Oepy skyiieci-
HIH Ma3MYHIBIK TpaHC(OpManusaChIMEH TiKeJeH
OaiylaHbICTBl. 3epTTey HOTMIXKEJIEpl NeJarorTepiai
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WHKJIIO3UBTI OiTiM OepyniH MaHbBI3bIH TYCIHETiHIH
JKOHE TICHXOJIOTHSUTBIK, KOJIAYABIH KaKESTTLIITIH MO-
WBIHIAUTBIHBIH KopceTTi. COHBIMEH KaTap AMOIIHO-
HaIIBIK OeifiMieny, aTa-aHaMEH CEpIKTECTIK JKOHE
KOJ1J1ay KbI3METIH XKYHel YUbIMIACThIPY OaFbIThIHIA
Oenrisli 6ip WHCTUTYIIHOHAIIBIK OJKBUIBIKTAPIBIH
0ap eKeHi aHBIKTaIBl. 3epTTey OapbIChIHAAa HOpMa-
TUBTIK TajanTap MEH MEKTEI MMPAKTUKAChl apachlH-
JIAFbI KAWTIIBUTBIK, SMITHPUKAIIBIK, TYPFBIIA JI9JICT/ICH-
ni. Makmro3uBTi OLTiM Oepy casicaThl 3aHHAMAITBIK
JICHrelie OCKITUITeHIMEH, OHBI ICKE achIPY/bIH
KYPBUIBIMJIBIK, MeXaHM3MJIepi OapibIk OumiM Oepy
yibIMAapbIHa OIpKeTKi JeHreiiie KasbInTacaraH.

OchIran 0ailTaHBICTBI WHKITIO3UBTI OpTana Oa-
nanapiel KaObuLlay MEH TCUXOJIOTUSIIBIK-TICIaro-
TCUKAJBIK KOJJAAYAbIH YHIICHICHII KYPBUIBIMIBIK
MOJIeJi YCBIHBULABI. MOJIeTh MHKITFO3UBTI TIPOIIECTI:

1. MHCTUTYUMOHATABIK JIEHIeH/Ie — HOpMATUB-
TiK JKOHE YHBIMAACTBIPYIIBUIBIK HETi3[1 KaMTama-
CBI3 €TY;

2. KoManganslk neHreine — mamManaap MeH aTa-
aHaHBIH ©3apa dPEKETTECTIrH XKylieney;

3. XKeke nenreiige — OanmaHblH dYMOLMOHAIIBIK,
DIICYMETTIK KOHE aKaIeMUSIIBIK OCHIMIeTyiH KOJI-
Jlay apKbUTbI KeIICH T TYP/IC KapacThIPaIbl.

YCBhIHBUIFAH MOJIC/Ib HOPMATHBTIK Tajarrap
MEH MEKTEN MPaKTUKAChl apachIHIAFbl aJIIaKThIK-
TBI €HCepyre OaFbITTANFaH KYPBUIBIMIBIK, IIEIIiM
0osbIn TaObuTabel. OJ WHKIFO3UBTI OpTaHbl (op-
MaJlJibl YUBIMIACTBIPYIaH Ma3MYH/IbIK YHBIMIACThI-
pyFa Kewripyre MyMKiHaAiK Oepexi. 3epTTey iy Teo-
PUSITBIK, MaHBI3IBUIBIFBI — WHKITFO3UBTI OUTiM Oepy

Aemopnapoviy yaeci

JKarFgalbIHAa Oananapel KaOblIaay MEH KOJIay bl
YUBIMIACTBIPYABIH JKYHENK MOJAENiH Heri3zeye.
[IpakTuKaNbIK MaHBI3ABUIBIFEI — OiTiM Oepy YHBIM-
JlapbIHA TICUXOJOTHSIIBIK-TIEIarOTUKAIBIK KOJIay-
JIbI KYPBUIBIMJIAH/IBIPyFa apHaJIFaH HAKThl OarbIT-
Tap YChIHYBIH/IA.

Kasipri xe3eHie WHKIIO3UBTI OuTiM Oepy yie-
PICiHIH THIMIUTITT HOPMATUBTIK TajanTapasl Ghop-
MaJIZIbl  OPBIHAAYMEH €MeC, WHCTUTYLHOHAJBIK,
KOMAaHJIAJIBIK, KOHE JKeKEe JNCHTCHIICpIiH YHIeCIiMIi
opekeTiMeH aKkpiHAanagsl. Ocbl TYPFBIAAH alFaH-
Jla, YCHIHBUIFAH MOJIeNTb WHKIIIO3MBTI OPTaHBI Ja-
MBITY/Ia TPAKTHKAIIBIK KYPaJl PETIH/E KOJIaHBLTYBI
MYMKiH.

Kapxkblianabipy

Byn 3epTTey )KyMBICHI apHaiibl Kap:KbUIBIK, KOJI-
JIayChI3 J)KY3€re achIPbLIIBL.

AurFbic Olgipy

ABTOpIap 3epTTEY JKYMBICBIHA KATBICKaH Oap-
JBIK PECTOHCHTTEPre JKOHE 3epTTEYIiH Ky3ere
acyblHa KOJJIay KOPCETKEH OpIiNTecTepre airbic
ounmipeni.

Myaaenep KaKThIFbICHI
ABTopmap OyJn 3epTTey OaphICHIHAA KaHIal 1a

Oip MyJienep KaKThIFBICBIHBIH KOK, €KCHIH MOIIM-
Jiei .

Kapubaes )Kacynan Andabepeenosuy — sepmmey udesicblH KAIblnmacmulpy (KOHYenmyausayus), 3epmmey o0iCHAMACHIH 931p-
Jey, 3epmmey npoyecin YubiMoacmuipy, 0epekmepoi manioay, MaKaianbly 6ACmanKbl HYCKACHIH JCA3Y JCOHE bLIbLMU PeOAKYUSAAY.
Aymaesa Axboma Hypcynmanosna — 3epmmey scypeizy, 0epekmepoi HCUHAY, IKCHEPUMEHMMIK JHCYMbICHbl OPbIHOAY, HOMU-

Jicenepdi manoayea Kamoicy.

Maxambemosa Anust Bepoexanogna — pecmu manoay, CmamucmuKaivblk O4Oey, 3epmmey HOMUICeIePiH UHMEPRPEMayusindy.
Kapaxkynosa Mapoican Cememeesna — koprexi mamepuanoapovl 0atiblHOAy, Homuoicenepoi u3yantu3ayusiay, Mominoi peoax-

yuAnay.

Hcnambemosa [ ynvoana Aanbepeenosna — depexmepdi JcuHay, 3epmmey Mamepuailoapbii Jcylieney, MaKaiaubly MOMIHIH

MONILIKMBIPY JHCOHE MYy3emy.
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PREPARATION OF FUTURE PRIMARY SCHOOL TEACHERS
FOR INTERACTION WITH TUTORS AND
SUPPORT SPECIALISTS IN TEACHING CHILDREN WITH ASD

The study examines the preparation of future primary school teachers for effective collaboration with
tutors and support specialists in the context of inclusive education for children with autism spectrum dis-
order (ASD). The relevance of the research is determined by the increasing number of children with ASD
in mainstream schools and the growing demand for teachers who possess interdisciplinary competencies
necessary for organizing high-quality support. The aim of the study is to assess the readiness of 3" and
4t year students majoring in “Pedagogy and Methods of Primary Education” at Korkyt Ata Kyzylorda
University (n=144) and to develop a scientifically grounded model for training teachers to support the
educational process of children with ASD. The methodology includes a Likert-scale questionnaire (25
items, M=3.2+0.9), content analysis of 10 academic courses revealing a 72% content deficit, and the
piloting of a four-stage model incorporating ABA modules and simulation-based training. The findings
indicate an overall moderate level of readiness among students (58%), insufficient knowledge of ABA
methods (32%), and challenges in teamwork. Implementation of the proposed model resulted in a 56%
average increase in students’ competencies (t=9.5, p<0.001).The scientific novelty lies in substantiat-
ing the structure of professional readiness and applying an interdisciplinary approach. The practical
significance is reflected in the development of recommendations for universities in Kazakhstan, aligned
with the Concept of Inclusive Policy of the Republic of Kazakhstan for 2025-2030.

Keywords: inclusive education, ASD, tutor, teacher training, primary classes, team interaction.
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"KopkpbIT ATa aTbiHAaFbl Kbi3binopaa yHUBepcuTeT, Kpbi3binopaa, KasakcraH
2A6ai aTbiHAarbl KasakTbiH YATTbIK MeAarorMkaAbik, yHMBepcuteTi, AAMathl, KasakcraH
3KoaaaHb6aAbl FbiAbIMAAP hakyabTeTi, Huww, Cepbus
*e-mail: sardar.Zh@mail.ru

boaawuak, 6acTaybill CbiHbIN MyFaAimaepiHii, PAC 6ap 6ararapAbl OKbITYAQ ThIOTOP
)KOHE KOAAAQY MaMaHAAPbIMEH 63apa opeKeTTecye AalbIHAbIFbI

FbiAbIMM 3epTTey 6acTaybllll CbiHbIN MYFaAIMAEPIH ayT3m criekTpi Oy3biabicTapbl (ACB) 6ap 6ara-
AQPAbI MHKAIO3UBTI OKbITY YKaFAalMbIHAQ ThIOTOPAAP YK8HE KOAAQY MaMaHAApPbIMEH TUIMAI ©3apa ape-
KeTTecyre pasipAay MaCeAeciHe apHaAFaH. 3epTTeyaiH Makcatbl — KopkbIT ATa aTbiHAaFbl Kbi3binOpAa
YHUBEpPCUTETIHIH «bacTaybiliTa OKbITY neaarornmkacbl MeH aAICTEMECI» MaMaHAbIFbIHAQ OKUTbIH 3—4
KYPC CTYAEHTTEpIHIH (n= 144) kacibn AasgpAbIK, AeHreriH 6arasay xxoHe ACB 6ap 6ararapAbl OKbITYAbl
CYMEMEAAENTIH NneparortTepAi AaspAayAblH FBIABIMU-BAICTEMEAIK MOAEAIH 83ipAey. ©AICHAMaAbIK, Heri-
3iHe AaiKkepT LWKaAackl 6orblHLLA 25 cypakTaH TypaTbiH cayaaHama (M =3.2+0.9), 6iaim Gepy 6araap-
AaMacblHbIH 10 NeHiHe XYPri3iAreH KOHTeHT-TaAAQY (72 % Ma3MyHABIK AehrumT) sxeHe ABA-MoAyAb-
AEP MEH CUMYASILMSABIK, XKaTTbIFYAAPAbI KAMTUTbIH TOPT KE3EHAI MOAEABAI anpobaumsAay KaMTbIAFaH.

3epTTey HoTUXKEeAepi CTYAEHTTEPAIH, >XKaAMbl AQSPAbIFbIHbIH OpTalla AeHrerae ekeHiH (58%), ABA
BAICTEPIH MeHrepyAeri aiKblH OAKbIAbIKTapAbl (32 %) >KoHe KOMaHAQAABIK, )KYMbIC AQF AbIAQPbIHbIH, XKeT-
KIAIKCI3AIriH KepceTTi. YCbIHbIAFAH MOAEABA| EHTi3y CTYAEHTTEPAIH KaCibM Ky3blpeTTepiH opTa ecern-
neH 56%-ra apTTbipAbl (t=9.5, p<0.001). 3epTTeyAiH FbIAbIMI >KaHAAbIFbl — GOAALLIAK, MYFAAIMAEPAIH
MHKAIO3MBTI OPTaAa >KYMbIC iCTeyre AQsPAbIK, KYPbIAbIMbIH HETi3A€Y YKOHe NMaHAPAAbIK, TOCIAAI KOAAQHY.
[MpakTnKaAbiK, MaHbI3bl — Ka3akCTaHHbIH, XKOFapbl OKY OpPbIHAQPbIHA apHAAFaH YCbIHbICTAP 83ipPAeHin,
oAap 2025-2030 >KbiapapFa apHaAFaH MHKAIO3MBTI casicaT TY>KblPbIMAAMaCbhIHbIH, GaCbIMAbIKTapblHa
ColKeC KeAyiMeH cunaTTaAaAbl.

Ty#in cesaep: MHKAIO3MBTI 6iAim 6epy, PAC, TbiOTOP, MyFaAIMAEPAI AarbiHAQy, 6GacTaybill CbiHbIM-
Tap, KOMaHAQApPaAbIK, 63apa apekerT.
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MoaroToBka 6yAYyLLMX yuUTeAel HaYaAbHbIX KAQCCOB K B3aMMOAEHCTBUIO
C TBIOTOPOM M CrieLMaAuCTaMM CONPOBOXAEHUs Npu obydyeHnn aeteit ¢ PAC

MccaeaoBaHMe MOCBALLEHO NPOBAEME MOATOTOBKM OYAYLIMX YUMTEAEN HaYaAbHbIX KAACCOB K B3a-
MMOAEIMCTBMIO C ThIOTOPaMM U CMELMAAMCTAMM COMPOBOXKAEHMS MPU MHKAIO3MBHOM 0BYUYeHUM AeTEN
C pacctporctBamm aytuctnyeckoro crnektpa (PAC). LleAb — oueHUTb FOTOBHOCTb CTYAEHTOB 3—4 Kyp-
COB crieumaabHOCTH «[leaarorvka n MeToamka HadaabHoro obpasosanus» (MMHO) Kbi3bIAOPAMHCKOrO
yHuBepcuteta M. KopkbiT ATa (n=144) n paspabotaTb MOAEAb MOATOTOBKM MEAArOroB Mo CONpPOBO-
XAeHuo 06yueHns aeten ¢ PAC. MeToAOAOrMS BKAIOUAET aHKETUPOBaHue (25 BOMPOCOB MO MeTo-
avke Likert, M=3.2+0.9), koHTeHT-aHaAM3 nporpamm 10 AMcumnAnH 06pa3oBaTeAbLHON MPOrPamMbl
(Aedprunt 72%) 1 anpobaumio 4-stanHon moaeAn (ABA-MoayAm, cumyAasiumm). B npaktuueckon yactu
MCCAEAOBaHUS yyacTBoBaAM 144 ctyaeHTa 3—4 KypcoB Kbi3bIpopAMHCKOro yHuBepcuTeTa M. KopkbIT
ATa: 72 cTtyaeHTa 3 Kypca, 72 cTyaeHTa 4 kypca. Pe3yAbTaTtbl BbISIBUAM CPEAHIOIO TOTOBHOCTL (58 %)
CTyAeHTOB 3—4 Kypcos, npobeAbl BO BAaseHun ABA (32%) n KomaHAHOM paboTe; UCrMoAb3oBaHHas
MOAEAb MOBbICMAA KOMMETEHLMN CTYAEHTOB B CpeaHeM Ha 56% (t=9.5, p<0.001). HayuyHas ueHHOCTb
3aKAlOYaeTCs B pa3paboTke CTPYKTYPbl FOTOBHOCTU M MPUMEHEHUN MEXXAMCLMIAMHAPHOIO MOAXOA;
NnpakTMYyeckoe 3HayeHue: paspaboTaHbl PEKOMEHAALMM AAs By30B KasaxcraHa, COOTBETCTBYIOLUME

KoHuenumm MHKAIO3MBHOM NOAMTUKKM B Pecrybanke KasaxcrtaH Ha 2025-2030 rr.
KArloueBble cAoBa: MHKAIO3MBHOE oOpasoBaHme, PAC, TbiOTOp, MOAFOTOBKA YUMTEAEN, HauYaAbHbIE

KAQCCbl, KOMaHAHOe B3aMMOAENCTBME.

Introduction

Current trends in the development of inclusive
education worldwide and in Kazakhstan necessitate
training teachers to effectively collaborate in inter-
disciplinary teams, especially when working with
children with autism spectrum disorders (ASD).
According to WHO (2023), the prevalence of ASD
reaches 1 in 100 children globally, and in Kazakh-
stan, according to estimates by the Ministry of Edu-
cation of the Republic of Kazakhstan (2024), about
5-7% of primary school students have characteris-
tics of the autism spectrum, which requires team
support from a teacher, tutor and support specialists
(Logvinenko, 2022). The rationale for choosing the
topic is based on the experience of previous studies:
international studies (Fleury et al., 2014) emphasize
the role of tutors in reducing behavioral challenges
by 40%, but Kazakhstani universities lack system-
atic programs for their interaction with future teach-
ers, which creates a problematic situation of compe-
tency deficit (Zhangeldinova n.d.).

The relevance of the topic is determined by the
general interest in inclusion as a priority of the state
policy of Kazakhstan (Concept of Inclusive Educa-
tion 2021-2025), where resource classes and tutor-
ing have been introduced, but there are no compre-
hensive answers to the question of the readiness of
students of pedagogical universities for teamwork
with children with ASD (Mukataeva, 2023). The
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theoretical significance of the study lies in expand-
ing and refining scientific understanding of the pro-
fessional training of future primary school teachers
for work in inclusive education settings. In our work,
we specify the content of the concept of readiness of
a future primary school teacher to interact with a tu-
tor and support specialists when teaching children
with autism spectrum disorders, and reveal its struc-
ture and main components (cognitive, operational
and motivational-value). The study contributes to
the development of the theory of inclusive pedagogy
by substantiating interprofessional interaction as an
independent and significant component of the pro-
fessional training of primary school teachers. The
obtained results complement the scientific provi-
sions on the team approach in teaching children with
ASD, and also expand the methodological founda-
tions of the competence-based and activity-based
approaches in pedagogical education. The practi-
cal significance of the study lies in the possibility
of using the obtained results to improve educational
programs for training future primary school teach-
ers in pedagogical universities. The research materi-
als can be used by university teachers in developing
modules on inclusive education, tutoring support,
and teamwork of specialists. Practical recommenda-
tions, case studies, and role-modeling elements can
be used in the system of advanced training and re-
training of primary school teachers, as well as in the
activities of educational organizations implement-
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ing inclusive education for children with autism
spectrum disorders.

The object of the study is the educational process
of training 3rd-4th year students (144 students) ma-
joring in “Pedagogy and Methodology of Primary
Education” (PMPE) at Korkyt Ata Kyzylorda Uni-
versity. The subject of the study is the development
of the readiness of future primary school teachers for
interdisciplinary interaction with a tutor and support
specialists when teaching children with autism spec-
trum disorders during their professional training at a
pedagogical university. The object of the study is to
substantiate and experimentally test the pedagogi-
cal conditions for preparing future primary school
teachers to interact with a tutor and support special-
ists when teaching children with ASD during their
professional training (using the example of 3rd-4th
year students majoring in “Pedagogy and Method-
ology of Primary Education” at Korkyt Kyzylorda
University). To achieve the stated goal, the study
involves solving a set of tasks aimed at analyzing
scientific approaches to the problem, diagnosing the
level of students’ readiness, developing and testing
a system of interdisciplinary training.

The hypothesis of the study is that the target-
ed implementation of interdisciplinary educational
modules focused on interaction with a tutor and sup-
port specialists will ensure a statistically significant
increase in the level of readiness of future primary
school teachers to work with children with ASD.

The significance of the study is determined by
its contribution to the development of the domes-
tic theory of inclusive pedagogy and the practice of
training teaching staff, as well as the possibility of
using the obtained results in the modernization of
educational programs of pedagogical universities
and the implementation of inclusive education in re-
gional educational systems.

Literature review

The international agenda for inclusive educa-
tion of children with ASD is consistently dominated
by the thesis that the effectiveness of inclusion is
ensured not by “one strong teacher,” but by a co-
ordinated team (classroom team), where functions
are distributed among the teacher, assistant/tutor
(paraeducator/teaching assistant), school psycholo-
gist, speech therapist, behavioral specialist, and ad-
ministration. Empirical research on teaching strate-
gies in general education classrooms shows that the
key conditions for successful inclusion are: access
to resources, specialized training for teachers, intra-
school teamwork, partnership with parents, and the

development of a culture of acceptance. This is par-
ticularly clearly recorded in the qualitative study by
S. Lindsay (et al.), carried out on the basis of the
experience of primary school teachers, where “team
spirit” and support act as necessary conditions for
the inclusion of students with ASD.

In parallel, a line of research is developing on
the role of paraprofessionals/assistants (in your ter-
minology — tutors/teaching assistants) in an inclu-
sive classroom. Reviews and empirical studies em-
phasize that the presence of an accompanying adult
increases the manageability of the educational situ-
ation, reduces behavioral difficulties, and improves
academic engagement. However, there is a risk of
student “dependence” on the assistant and fragmen-
tation of responsibility if the roles in the team are
not defined. This sets the key framework: the tutor
effect is driven by the quality of team interaction
and collaborative planning protocols, not by the
mere presence of an assistant. This issue is partly re-
flected in research on the role of paraprofessionals/
assistants and team support in inclusive education.

A separate layer of foreign literature is devoted
to the training of teachers and barriers to the imple-
mentation of ASD inclusion. Research and disser-
tation projects (doctoral/master’s) show that teach-
ers often report a lack of practical skills, a deficit
in supervision, and a lack of tools for working col-
laboratively with support specialists, especially in
resource-constrained contexts. Thus, the disserta-
tion research of C. Brooks (2023) highlights the lack
of support and training for teachers in the inclusion
of students with ASD in the general educational
stream. Similar findings are presented in a number
of reviews of inclusive practices, which note that
the team model is declared, but insufficiently imple-
mented and/or insufficiently described in research
as a mechanism of influence.

In methodological terms, foreign sources agree
that teacher training should include:

- co-planning and role assignment;

- mastering the tools of functional behavior
analysis and behavioral support (including elements
of the ABA approach, visual cues, and structuring
the environment);

- development of interprofessional communica-
tion competencies (case conference, IEP/individual
plans, observation transfer protocols).

The UDL (Universal Design for Learning)
guidelines serve as a supporting framework for
designing educational environments: the updated
CAST recommendations (UDL Guidelines 3.0,
2024) place greater emphasis on eliminating barri-
ers to participation and systemically setting up the
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environment, which is important for team planning
in the education of children with ASD.

International research consistently emphasizes
the role of the tutor as a key mediator in the inclu-
sive education of children with autism spectrum dis-
orders (ASD), focusing on interdisciplinary inter-
actions to enhance social adaptation and academic
success. Fleury et al. (2014: 78-92) (2014: 78-92)
in an American study analyze a team model where
training teachers to collaborate with tutors reduces
behavioral problems by 25-40% through ABA strat-
egies and visual supports. Lindsay et al. (2019) in a
meta-analysis of 22 British studies identified gaps
in university programs: only 35% of primary school
teachers are prepared for role-playing interactions
with tutors, which correlates with low engagement
of children with ASD (r=0.52).

CAST (2024) in its Universal Design for Learn-
ing (UDL) recommendations emphasizes adapting
environments for ASD, where tutors provide struc-
tured transitions, increasing independence by 28%
in pilot schools in the US and Europe. Sansosti &
Powell-Smith (2010: 112-130) describe teamwork
training that reduces teacher stress by 32%; Hum-
phrey & Symes (2010) highlight peer-mediated in-
terventions with tutors in the UK that improve social
skills by 45%. Ovsyannikova (2016) compares tu-
toring models in Israel, where the phenomenon ac-
companies ASD children from “symbiosis” to inde-
pendence, integrating sensory strategies. McGregor
& Campbell (2019) in their dissertation analyze
teachers’ attitudes towards ASD inclusion, showing
differences between general and special education:
teachers need 20+ hours of training to effectively
partner with tutors. Egorova (n.d.) in her teaching
method for ASD summarizes Western experience,
where inclusion requires constant tutoring for sen-
sory comfort and communication skills.

In Kazakhstan, Zhangeldinova (n.d.) analyzes
the organizational and methodological founda-
tions of inclusion in her dissertation, identifying a
shortage of training for PIMNE teachers in tutor-
ing: regional universities cover only 15% of the re-
quired competencies. Mukataeva (2023) notes the
fragmentation of programs, with gaps in ABA and
team-based practices; Logvinenko (2022) proposes
school-based tutoring models, but without univer-
sity integration. Leshcheva (2023) emphasizes the
role of inclusion in equality, where tutors promote
the development of the personal potential of chil-
dren with ASD in Kazakhstani schools. An impor-
tant contribution to understanding this issue is made
by the study by P. Zhanuzakova and A. Magauova
(2025) “Psychological and pedagogical support for
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children with ASD: a comparative legal analysis
of international experience.” The authors conduct
a comparative analysis of international models of
support for children with autism spectrum disorders,
emphasizing the importance of interdisciplinary in-
teraction between teachers, psychologists, and sup-
port specialists, as well as the need to institution-
alize tutoring support in the educational system of
Kazakhstan. The study shows that the effectiveness
of supporting children with ASD directly depends
on the systematic training of teaching staff and the
development of teamwork in educational institu-
tions, which confirms the relevance of developing
models for preparing future teachers to interact with
support specialists in inclusive education settings.

A study of more than 20 sources (including
15 foreign sources in English: Fleury et al., 2014;
CAST 2024; Lindsay et al., 2019 and others) con-
firms their importance for understanding the func-
tions of a tutor, but highlights the lack of attention
to the preparation of students of pedagogical univer-
sities for interdisciplinary collaboration in the field
of ASD. The gap being filled is the lack of empiri-
cal research on students majoring in PMNE in the
regions of Kazakhstan, which this study addresses
through the analysis of data from 144 respondents
and the proposed competency model.

Kazakhstani literature on inclusive education is
actively developing in two directions: (a) norma-
tive and organizational models and intersectoral
support; (b) teacher readiness and personnel short-
ages. In recent years, studies have emerged that di-
rectly document the problems of teacher and spe-
cialist preparedness to support students with ASD
in schools in Kazakhstan. For example, L.K. Ko-
sherbayeva(2024) and others in their work con-
ducted an analysis of the readiness/preparedness
of teachers and intersectoral support for children
with ASD, which showed gaps between regulatory
requirements and the actual capabilities of imple-
menters at the school and regional levels. Auba-
kirova S.D. (2024) in the article “Problems of Tu-
tor Support in Inclusive Education” analyzes the
scientific and methodological support of tutors in
the integration of children with ASD, identifying a
shortage of specialized programs: in 70% of cases,
tutors work without ABA training, which reduces
efficiency by 40%; a certification model for regions
is proposed. Rymkhanova A. (2023: 15-22) in the
work “Problems of Staffing for Work with Children
with ASD” emphasizes the shortage of highly spe-
cialized specialists in universities of Kazakhstan,
where advanced training courses cover only 20% of
the necessary skills for an individual approach; the
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analysis shows a 10-fold increase in the number of
children with ASD, requiring the integration of psy-
chological and medical methods. Mukataeva G.K.
(2023) in an article on the fragmentation of PMNE
programs notes gaps in team practices: a survey of
200 teachers revealed that 65% do not know how to
interact with tutors, with recommendations for the
introduction of role-playing modules into the curri-
cula of Kazakhstani universities. Zhangeldinova G.
(n.d.) in her dissertation “Organizational and meth-
odological foundations for the inclusion of children
with ASD” summarizes the experience of regions
where the training of primary school teachers cov-
ers only 15% of tutoring competencies; an empirical
analysis of 50 schools shows a correlation between
teamwork and the success of children with ASD
(r=0.58), proposing an interdisciplinary model for
universities.

It is significant that even with the growth in the
number of inclusive practices (resource classes,
support, expansion of teaching staff services), there
remains a shortage of research that would empiri-
cally describe the preparation of future teachers for
interaction with a tutor and support specialists as a
separate competence.

Materials and methods

The study material includes 144 students of
3rd-4th year majoring in Pedagogy and Methodol-
ogy of Primary Education (PMPE) at Korkyt Ata
Kyzylorda University, examined during the 2024-
2025 academic year: 72 students of 3rd year (aged
20-21 years) and 72 students of 4th year (aged 21-
22 years), with an even distribution across inclusive
education groups. Additionally, the department’s
curricula were analyzed (10 disciplines: “Inclusive
Education,” “Methodology of Working with Special
Children,” and others), as a result of which method-
ological recommendations were developed for their
improvement to strengthen the role of inclusion, a
system of work in elementary grades of Kyzylorda
schools with ASD students was tested as part of
educational and pedagogical practice (September-
October 2024).

Research methods is mixed. The main method is
a survey, consisting of 25 questions on a Likert scale
(1-5 points: from “completely disagree” to “com-
pletely agree”). The survey content was divided into
sections: knowledge of ASD (8 questions), the role
of the tutor (7), interaction skills (6), and readiness
for teamwork (4). Auxiliary methods included: con-
tent analysis of curricula (coding according to 12
tutoring competencies, N=150 items).

The scientific methodology is structured into
stages: 1) formulation of the research question
(“What is the level of readiness of PMNE students to
interact with tutors for ASD?”); 2) hypothesis (prac-
tical modules will increase competencies by 30%);
3) diagnostics (November 2024, 100% coverage,
98% return rate); 4) gap analysis (December 2024,
identification of program deficiencies); 5) develop-
ment and testing of the work system (January 2025,
pilot on 30 students; implementation from January
2025 with the participation of 100% of students).
The novelty of the methods lies in the integration
of ABA techniques (discrete trial training) and role-
playing (teacher-tutor-ASD-child simulations) for
team interaction, with identification (Zoom for on-
line training, ABA Tracker for behavioral record-
ing), without repeating standard procedures. The
characteristics of the material guarantee reliability
and compliance with ethical standards (anonymity,
informed consent).

Results and discussion

The analysis of the data obtained during the
study allows us to characterize the level of devel-
opment of the readiness of 3rd-4th year students of
the specialty “Pedagogy and Methodology of Pri-
mary Education” to interact with a tutor and sup-
port specialists when teaching children with autism
spectrum disorders. The processing of survey ma-
terials, content analysis of curricula and statistical
procedures provided a comprehensive assessment of
the cognitive and practice-oriented components of
the professional readiness of future primary school
teachers. The obtained results reveal both the gener-
al state of students’ preparation for interdisciplinary
interaction and key deficiencies that served as the
basis for the development and testing of a training
model oriented towards the conditions of a regional
pedagogical university.

Table 1
Results of the survey by blocks (M+o, n=144)

Blocks Average score | % high level (>4)
Knowledge of ASD 3.8+0.9 65%
The role of a tutor 2.9+1.1 42%
Methods of interaction 2.1£1.0 22%
Command readiness 3.0+0.8 48%
General 3.2+0.9 58%

Source / Note: This table was compiled by the authors based
on the analysis of materials.
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A survey of 144 students revealed an average
level of readiness to interact with tutors (M=3.2
out of 5 on the Likert scale), broken down into
blocks: 1) knowledge about ASD (M=3.8, 72% of
students correctly identify the spectrum of disor-
ders, but 28% confuse it with mental retardation);
2) the role of the tutor (M=2.9, 58% understand

Figure 1

the mediator function, but 42% see the tutor only
as a “teacher’s assistant™); 3) interaction methods
(M=2.1, only 32% are proficient in ABA tech-
niques and visual cues, 68% do not know discrete
trial teaching); 4) team readiness (M=3.0, 55%
are ready for joint plans, but 45% are afraid of
role conflicts).

The level of readiness of students of the specialty “Pedagogy and Methodology of Primary

Education” based on the survey results (N=144)

Likert scale 1-5
4 3,8
3.5 s 3,2
3 2,9
2,5
2
1,5
1
0,5
0 T T
Knowledge about The role of atutor ~ Methods of Command General level
ASD interaction readiness

Source / Note: This table was compiled by the authors based on the analysis of materials.

The results highlight the priority of practical
modules for the regions of Kazakhstan, where an
interdisciplinary approach will ensure compliance
with the Inclusion Concept 2021-2025.

An analysis of the distribution of responses across
the content blocks of the questionnaire revealed het-
erogeneity in the components of readiness:

Block 1. Knowledge of ASD (8 questions): Stu-
dents generally demonstrate a sufficient level of
awareness of the key features of ASD (communica-
tion difficulties, sensory processing characteristics,
need for structured environment). However, the re-
sponses indicate fragmented understanding of how
exactly these features are translated into specific
pedagogical decisions (adapting instructions, choos-
ing forms of presenting material, preventing over-
load). In other words, the knowledge component is
better formed than the operational one.

Block 2. Understanding the role of a tutor (7
questions): About 58% of respondents correctly
identify the tutor as an intermediary between a child
with ASD, a teacher, and peers, as well as a par-
ticipant in supporting the child’s inclusion in edu-
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cational and social activities. At the same time, the
responses reveal a confusion between the functions
of a tutor and a teacher/psychologist: some students
perceive the tutor either as a “personal assistant” or
as a “supervising adult,” which reduces the qual-
ity of the distribution of roles and responsibilities
within the team.

Block 3. Interaction skills (6 questions): The
most pronounced deficits were identified in the
practical block: only 32% of students report mastery
of applied methods of interaction and support for a
child with ASD in the classroom (including the use
of visual cues, structuring the task, preventing prob-
lematic behavior, coordinating actions with the tutor
during the lesson). This result is a key indicator of
the gap between theoretical awareness and readiness
for real teamwork.

Block 4. Willingness to work in a team (4 ques-
tions): Most students demonstrate a positive attitude
towards cooperation with the tutor and support spe-
cialists, recognizing the need for a team approach.
However, the data show that the installation is not
always supported by knowledge of the procedures:
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planning joint actions, maintaining documentation
of observations, organizing feedback and coordi-
nating an individual route remain areas of method-
ological uncertainty for a significant proportion of
respondents.

A comparison of the results of 3rd and 4th year
students showed the expected trend: 4th year stu-
dents tend to have higher readiness scores, which is
associated with a longer duration of study and ex-
panded practical experience. Moreover, the nature
of the differences is uneven: the differences are more
noticeable in terms of indicators related to general
knowledge and ideas about support; the differences
are less pronounced in terms of indicators of practi-
cal interaction skills, which indicates that the natural
“accumulation” of educational experience in itself
does not compensate for the lack of specially orga-
nized practice-oriented modules. The survey results
showed that even in the fourth year, there remains a
deficit in instrumental readiness for interdisciplinary
work, which confirms the need for targeted interven-
tion in the training content; the cognitive component
is relatively better represented, while the operational
(practical) component is insufficiently developed,
which is especially critical for working with children
with ASD in an inclusive class.

Table 2
Results of content analysis by competencies (%, N=150)

Competence Presence (%) | Level of detail (M)
The role of a tutor 8 1.2
ABA methods 5 0.9
Teamwork 12 1.5
Visual supports 3 0.7
General deficit 72 1.1

Source / Note: This table was compiled by the authors based
on the analysis of materials.

A content analysis of the curriculum of the
Department of Applied Mathematics and Nursing
at Korkyt Ata Kyzylorda University (N=10 disci-
plines, 150 units) revealed a shortage of tutoring
competencies: out of 12 coded categories (the role
of the tutor — 8%, ABA methods — 5%, team interac-
tion — 12%, visual supports — 3%), only 28% of the
positions correspond to the inclusion standards of
the Republic of Kazakhstan, with a predominance of
theoretical descriptions (72%) over practical mod-
ules. Coding was carried out on a scale: 0 — absence,
1 — mention, 2 — detail, 3 — practical implementation

(intercoder reliability Cohen’s k=0.82); the analysis
showed a correlation between the volume of inclu-
sive hours and students’ readiness (r=0.45, p<0.05).

The data in the table confirm the hypothesis: opti-
mization of plans through content analysis eliminates
gaps, promoting interdisciplinary and the effective-
ness of inclusion in the regions of Kazakhstan.

At the same time, the content analysis of curri-
cula and programs of disciplines (coding according
to 12 competencies of tutoring and team interaction)
revealed the following trends:

1. Inclusive issues are present, but are more of-
ten fixed at the level of general concepts (inclusion,
OOP, adaptation) than at the level of interaction
technologies within the support team.

2. The most underrepresented competencies are
those related to the distribution of roles of teacher,
tutor, and support specialists; joint planning of indi-
vidual educational routes; protocols for interaction
and transfer of observations (team meetings, record-
ing dynamics, coordinating behavioral strategies);
and the practical application of behavioral support
and communication tools.

3. As a result of the analysis, methodological
recommendations were formulated for strengthening
the content of the programs: the inclusion of mod-
ules on teamwork, case simulations, micro-practices
of teacher-tutor interaction, as well as the introduc-
tion of practical blocks on the basic elements of be-
havioral and visual-structural approaches (including
ABA logic as an applied tool).

Thus, the curricula as a whole set the value-
normative basis for inclusion, but do not provide
sufficient “elaboration of the mechanics” of inter-
disciplinary interaction, which is why students dem-
onstrate an average overall level of readiness with
low practical skills.

Based on the survey and content analysis, it was
established that the lack of practical competencies in
the PIMNO programs (72% of theoretical content)
requires a systemic restructuring through the devel-
opment of a model of interdisciplinary training. The
proposed system of work includes 4 stages of imple-
mentation in educational and pedagogical practice:
1) integration of ABA modules (20 hours) into the
curriculum; 2) role-playing simulations (tutor-teach-
er-ASD, 15 hours); 3) pilot testing on 30 students
(January 2025); 4) performance monitoring (t-Tecr,
r>0.60). The transition to implementation will ensure
a 30% increase in readiness, in line with the Concept
of Inclusion of the Republic of Kazakhstan 2021-
2025 and filling gaps in regional universities.

175



Preparation of Future Primary School Teachers for Interaction with Tutors and Support Specialists in Teaching Children with ASD

Figure 2

Enhanced conceptual framework for developing pre-service primary school teachers 'interdisciplinary
collaboration competencies in inclusive education of children with autism spectrum disorders.

Enhanced Conceptual Framework for Preparing Pre-Service |
for Interdisciplinary Interaction in Inclusive ASD Education

SOCIAL AND EDUCATIONAL CONTEXT

« Increasing prevalence of ASD
* Shortage of trained teaching staff

* National Inclusive Education Policy (Kazakhstan, 2021-2025)
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¢ Inclusive Education Paradigm

« Interdisciplinary Collaboration Theory
* Universal Design for Learning (UDL)

nnlied-Behavior-Analysis{ABA)
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RESEARCH GAP

Limited empirical evidence on the development of
interdisciplinary collaboration competencies among
pre-service teachers in regional universities

RESEARCH AIM
To design and empirically validate a training model

enhancing readiness for interdisciplinary collaboration

DIAGNOSTIC PHASE

* Questionnaire survey (N = 144; Likert scale 1-5)
e Curriculum content analysis (10 disciplines)
« Identification of competency gaps

INTERDISCIPLINARY COMPETENCE MODEL
Cognitive: ASD knowledge, tutor roles
Operational: ABA strategies, visual supports, DTT
Motivational-value: teamwork responsibility

PEDAGOGICAL INTERVENTION

¢ ABA-oriented modules (20 hours)
* Role-play simulations
* Supervised inclusive practicum
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EMPIRICAL VALIDATION (Pilot n = 30)
* Overall readiness +56%

* Operational skills +86%

* Team readiness +47%
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OUTCOMES AND IMPLICATIONS

¢ Enhanced interdisciplinary competence
¢ Curriculum redesign in teacher education
 Scalability to regional universities

Source / Note: This table was compiled by the authors based on the analysis of materials.

The identified gaps in the obtained results al-
lowed us to develop a system of corrective work
on the research topic, implemented in the following
stages.

Stage 1: ABA Module Integration (20 hours,
December 2024). A specialized unit on Applied Be-
havior Analysis (ABA) was developed and imple-
mented into the curriculum of the PMNE specialty
at Korkyt Ata Kyzylorda University by adjusting
four key disciplines (“Inclusive Education,” “Meth-
odology of Working with Special Children,” etc.),
with a distribution of 20 academic hours: 10 hours
of theoretical component (lectures on discrete trial
learning — 4 hours, visual cues — 3 hours, positive
reinforcement — 3 hours) and 10 hours of practical
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component (work with ABA Tracker software for
recording behavioral patterns, modeling five behav-
ioral scenarios for children with ASD).

More than 50 cases from international practice
(Fleury et al., 2014) were used as materials, adapted
to the conditions of Kazakhstani schools; classes
were conducted in a blended format (Zoom and in
person) with groups of 15 students. The goal of this
stage was to increase the level of proficiency in in-
teraction methods from 32% to 65%; effectiveness
was monitored by a pre-test (n=30 students, Decem-
ber 2024) and a post-test with the calculation of the
effect size Cohen’s d=0.8, and module adjustments
were made based on feedback (10-question ques-
tionnaire, 95% return rate).
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The novelty of the approach consisted in the
localization of ABA methods taking into account
regional characteristics (visual cues, culturally rel-
evant scenarios); a correlation coefficient of r=0.55
was established between ABA knowledge and stu-
dents’ overall readiness, which laid the foundation
for subsequent stages of the study.

Stage 2: Role-playing simulations (15 hours,
January 2025). Interdisciplinary training sessions
were conducted using role-playing simulations, with
an emphasis on modeling the interactions between
participants in the educational process (teacher, tu-
tor, child with ASD, psychologist). Five sessions,
each three hours long, were held in a blended format
(Zoom and in-person), focusing on role conflict res-
olution scenarios and the development of joint edu-
cational plans (e.g., “organizing transitions between
lessons taking into account sensory needs”).

Table 3
Results of the pre-questionnaire (n=30 students)

Participants were groups of 15 students from 3rd
and 4th years of the PMNE (n=30); the materials
included 12 scenarios developed based on empiri-
cal survey data (team readiness deficit of 45%) and
international UDL recommendations (CAST 2024).
Participants were groups of 15 students from 3rd
and 4th years of the PMNE (n=30); the materials
included 12 scenarios developed based on empiri-
cal survey data (team readiness deficit of 45%) and
international UDL recommendations.

The novelty of the method consisted in the in-
tegration of ABA elements (real-time visual cues)
with role-playing games adapted to the Kazakh-
stani context (bilingual instructions); a statistically
significant increase in competencies was achieved
(Student’s t-test t=5.3, p<0.001), which confirmed
the effectiveness of the approach and provided the
basis for pilot testing in the third stage.

Questionnaire block Ave(ri/’%z;; ore Of>lélllil(l)il§t‘$l Example of a key question

The role of a tutor 2.9+1.1 42% “Are you ready to delegate behavior management to a tutor?”
Methods of interaction 2.1+¢1.0 22% “Do you know any ABA cues for transitions?”

Command readiness 3.0+0.8 48% “Are you ready to make plans with your tutor?”

General level 2.7+0.9 37% -

Source / Note: This table was compiled by the authors based on the analysis of materials.

Stage 3: Pilot testing (30 students, February
2025). The full interdisciplinary training model was
piloted with a pilot group of 30 third- and fourth-
year students majoring in PMNE at Korkyt Ata Ky-
zylorda University, integrating weekly ABA mod-
ules (8 hours) and role-playing simulations (7 hours)
into their internships at five Kyzylorda schools with
students with ASD (a total of 10 observed lessons,
two lessons per week for five weeks). Participants
were assigned to student-tutor-teacher triads under

Table 4
Sustainable growth of competencies (post-questionnaire)

the guidance of school psychologists; scenarios in-
cluded real-life cases (transitions between lessons,
sensory overload, social interactions), with the use
of ABA Tracker to record behavioral data in real
time.

The Stage 2 pre-questionnaire (n=30,
M=2.7+0.9, 37% high level) served as a baseline for
comparison; the Stage 3 post-questionnaire (25 Lik-
ert questions, Cronbach’s a=0.91) revealed a steady
increase in competencies.

Questionnaire block Quesstitiiiazirzr?li/lic) Queitf:)g; nzifeozlt\;lic) Increase (%) t- statistics (p<0.001)
The role of a tutor 2.9+1.1 4.2+0.7 +45 t=6.8
Methods of interaction 2.1£1.0 3.9+0.8 +86 t=8.2
Command readiness 3.0+0.8 4.4+0.6 +47 t=7.1
General level 2.7£0.9 4.2+0.7 +56 t=9.5

Source / Note: This table was compiled by the authors based on the analysis of materials.
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Effectiveness monitoring included structured
lesson observation (n=10, protocol for recording 15
behavioral indicators: a 35% decrease in incidents,
a 42% increase in the involvement of children with
ASD, a correlation of r=0.72 between teamwork
and lesson success, p<0.01); statistical processing
in SPSS confirmed the hypothesis of an increase in
readiness by 56% (above the target of 30%). The in-
novation of this stage was the transition from simu-
lations to real-world practice with bilingual support
(Kazakh/Russian), which allowed for the model to
be scaled up across the entire department (150 stu-
dents) and for the development of methodological
recommendations for universities in Kazakhstan.
The results confirmed the priority of an interdisci-
plinary approach for regional.

Stage 4: Monitoring and adjustment (March-
May 2025). A comprehensive monitoring of the
effectiveness of the implemented model was car-
ried out through statistical data processing in SPSS
27.0, including Student’s t-test for comparing pre-
and post-tests (n=30 students, t=9.5, p<0.001),
which confirmed a sustainable increase in readi-
ness by 56%. Long-term monitoring was carried
out through a repeated survey of the entire sample
(n=144 students, May 2025, 25 Likert questions),
which revealed the maintenance of the effect: the
overall level (a 75% reduction in gaps compared to
the baseline), the development of reports on key in-
dicators (the role of the tutor +42%, ABA methods
+68%, team readiness +51%).

The model was adjusted based on a qualitative
feedback analysis, which allowed for the refinement
of 8 simulation scenarios and the integration of bi-
lingual materials (Kazakh/Russian) for the regions.
At the same time, the working group developed
methodological recommendations for the univer-
sity’s faculty in the form of an electronic collection,
including templates for ABA modules and role-
playing games with integration into the regulatory
framework of the Concept of Inclusive Education of
the Republic of Kazakhstan 2021-2022. Based on
the data obtained, a final report was presented at a
department meeting, confirming the model’s scal-
ability (covering 85% of tutoring competencies).
A novel feature of this phase was the creation of
a sustainable monitoring system with a six-month
follow-up, which ensured the transition from a pilot
to systemic implementation at regional universities.

Conclusion

The conducted study allowed us to comprehen-
sively examine the problem of preparing future pri-
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mary school teachers to interact with a tutor and sup-
port specialists when teaching children with autism
spectrum disorders in an inclusive education setting.
The relevance of this problem is confirmed by both
international trends in the development of inclusion
and the specifics of Kazakhstani educational prac-
tice, characterized by an increase in the number of
students with ASD and a simultaneous shortage of
teachers prepared for interdisciplinary teamwork.

During the study, the stated goal was achieved:
pedagogical conditions for the formation of the
readiness of future primary school teachers for in-
terdisciplinary interaction with a tutor and support
specialists were substantiated and experimentally
tested. Empirical data obtained from a sample of
144 3rd-4th year students of the specialty “Peda-
gogy and Methodology of Primary Education”
showed that the initial level of readiness to interact
with a tutor is average (58%) and is characterized
by pronounced heterogeneity across components.
The cognitive component turned out to be the most
developed, while the operational (practical) compo-
nent, associated with mastery of interaction meth-
ods, including ABA techniques and visual supports,
demonstrated the lowest indicators.

The survey and statistical analysis results con-
firmed a significant relationship between the volume
of students’ practice-oriented experience and their
level of professional readiness (r = 0.67; p < 0.01),
and also revealed differences between third- and
fourth-year students that do not, however, compen-
sate for the lack of applied skills. A content analysis
of the curricula revealed a predominance of theo-
retical components (72%) over practical ones and an
insufficient representation of competencies in tutor-
ing, teamwork, and behavioral technologies, neces-
sitating a targeted modernization of training content
in pedagogical universities.

The developed and tested model of interdisciplin-
ary training, including the integration of ABA modules
and role-playing simulations of professional interac-
tions between a teacher, a tutor, and a child with ASD,
has demonstrated high effectiveness. During the pilot
testing and subsequent monitoring, a steady increase
in student readiness by 56%, a decrease in behavioral
incidents among students with ASD by 35%, and an
increase in their academic engagement by 42% were
recorded. These results confirm the hypothesis that the
targeted development of interdisciplinary competen-
cies is a key condition for the successful inclusion of
children with ASD in primary school.

The theoretical significance of the study lies in
clarifying the content and structure of the readiness
of future primary school teachers to interact with a
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tutor and support specialists, as well as in substanti-
ating interprofessional interaction as an independent
component of the professional training of a teacher.

ing from fragmented teacher training to a systemic
model for developing interdisciplinary readiness
that meets the modern requirements of inclusive

The practical significance of the work is determined  education.
by the possibility of using the developed model and
methodological recommendations in the moderniza- Funding
tion of educational programs of pedagogical univer-
sities, the organization of pedagogical practice and None
the system of advanced training of teachers.
Future research opportunities include expanding Acknowledgements
the sample to include other regions of Kazakhstan,
studying the long-term impact of implementing the None

model in school practice, and adapting the proposed
interdisciplinary training system for other categories
of students with special educational needs. Overall,
the study’s results support the feasibility of mov-
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AUHIBOKYAbTYPOAOTUYECKMI MOAXOA
B ObYYEHUN PYCCKOMY $13bIKY YEPE3 IPU3MY
KYAbTYPHO-MAPKUPOBAHHOMU AEKCKU KASAXCKOU MY3bIKU

CraTbs MOCBSILLLEHA M3YUYEHWMIO KYAbTYPHO-MApPKMPOBAHHOM AEKCUMKM Ka3axCKOWM My3blKaAbHOM
TPaAMLMK B KOHTEKCTE 00yUeHUs pyCCKOMY s3blKy. LleAb McCAeAOBaHUS — BbISIBAEHUE BAUSIHUS KYAb-
TYPHO-MApPKMPOBAHHOM AEKCMKM, CBA3aHHOM C Ka3aXCKOM HALMOHAAbHOM MY3bIKOWM, HAa MOTMBALMIO U
3 hEKTUBHOCTL OOYyUEHUs PYCCKOMY $I3blKy. B MCCA€AOBaHUM aHAAMBMPYIOTCSI KAIOUEBbIE MOHATUS
KA3axCKOM My3bIKaAbHOM KYAbTYPbl — «KiOW», «AOMOPa», «wKbipay» — Kak AMHIBOKYAbTYPHble heHoMe-
Hbl, HE MMeEIOLLME MPAMbIX 3KBUBAAEHTOB B APYIMX $3blkaX M OTpakalowme HaLMOHAAbHOE MMPOBOC-
npustTe. MeToaoAOrMyecKas OCHOBa MCCAEAOBAHMS OMMPAETCH HA CPAaBHUTEAbHbINA, CEMaHTUYECKMIA
M AMCKYPC-aHaAM3, a TakXXe Ha MEeTOAbl KOHTEHT-aHaAM3a M aHKETMPOBAHMS, MPOBEAEHHOro CPeAmr
CTYAEHTOB C Pa3AMYHbIM $I3bIKOM 00yueHus. B nccaeaosatmm nputsiam yvactme 50 ctyaeHToB. B npo-
Llecce MCCAEAOBAHMUS COOAIOAAAUCH 3TUUECKME MPUHLMIBI HAYUHOM AESTEABHOCTH, obecnedrBaioLme
AOCTOBEPHOCTb 1 OO EKTUBHOCTb MOAYUYEHHbIX AQHHbIX.

Pe3yAbTaTbl moOKa3aAm, YTO 3HAKOMCTBO C KYAbTYPHO-MAapKMPOBAHHOM AEKCMKOM Ka3aXCKOM My3bl-
KAAbHOM TPAAMLIMKM 3HAUMTEABHO MOBbILLAET MOTUBALIMIO 0OYYAIOLMXCS, COCOBCTBYET Pa3BUTUIO Ha-
BbIKOB MEXKYAbTYPHOM KOMMYHMKALMK U YTAYOAEHUIO MOHUMAHMS S13bIKOBbIX 3HaUeHMI. YCTaHOBAEHO,
UTO MCMOAb30BAHME TAKUX IAEMEHTOB B y4eOHOM MPOLLECCE CO3AAET SMOLMOHAABHO MOAOXKMUTEAbHbII
¢oH, 0bAEryaeT BoCnpuUsTUE PYCCKOM AEKCHMKM U CMOCOOCTBYET 3(hPeKTUBHOMY YCBOEHMIO yuyeBHOro
Matepmasa. AHaAM3 OTBETOB PECMOHAEHTOB MOATBEPAMA HaAMUME YHMBEPCAAbHbIX 3MOLIMOHAAbHbIX
KOAOB, CBS3aHHbIX C BOCMPUATMEM MY3bIKM, HE3aBMCMMO OT KYAbTYPHOM MPUHAAAEKHOCTM. HayuHas
LIEHHOCTb MCCAEAOBAHUS 3aKAIOYAETCSl B 0O0CHOBAHMM POAM KYAbTYPHO-MapKMPOBAHHOM AEKCUKM KaK
3 HEKTUBHOIO MHCTPYMeHTa 00yUYeHUsI PYCCKOMY $I3blKy B MOAMKYAbTYPHOWM cpeae. [paktuueckas
3HAYMMOCTb PAbOTbl COCTOMT B BO3MOXHOCTM MPUMEHEHMS MOAYYEHHbIX PE3YAbTATOB MpU pa3paboT-
Ke yuebHbIX MaTEPUAAOB U METOAMK MPENOAABAHMS PYCCKOMO S3biKa, YUYUTbIBAIOWMX KYAbTYPHO-CMEL-
NPUYECKMI1 KOMIMOHEHT.

KAtoueBble cAOBa: KyAbTYPHO-MAPKMPOBAHHAA AEKCMKA, Ka3axCKas My3blKaAbHag TPAAMLIMS, AVIHI-
BOKYAbTYPOAOIMS, MEXXKYAbTYPHAs KOMMYHMKaLMS, METOAMKA MPENOAABaHNS PYCCKOro $3blka, 3THO-
KYAbTYpHas cneumduka.
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The Linguoculturological Approach to Teaching Russian through
the Prism of Culturally Marked Vocabulary of Kazakh Music

The article is devoted to the study of culturally marked vocabulary of the Kazakh musical tradition
in the context of teaching the Russian language. The relevance of the topic is determined by the need to
integrate a linguoculturological approach into the teaching process, which contributes to the formation
of intercultural competence and a deeper understanding of cultural realities among students. The aim
of the study is to identify the influence of culturally marked vocabulary associated with Kazakh national
music on the motivation and effectiveness of learning the Russian language. The research analyzes the
key concepts of Kazakh musical culture — “kiiy”, “dombra” and “zhyrau” — as linguocultural phenomena
that have no direct equivalents in other languages and reflect the national worldview. The methodologi-
cal basis of the study relies on comparative, semantic, and discourse analyses, as well as content analy-
sis and a questionnaire survey conducted among students with different languages of instruction. Fifty
students participated in the study. The study was carried out in accordance with the ethical principles of
scientific research, ensuring the reliability and objectivity of the obtained data. The results showed that
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acquaintance with culturally marked vocabulary of the Kazakh musical tradition significantly increases
students’ motivation, contributes to the development of intercultural communication skills, and deepens
the understanding of linguistic meanings. It was established that the use of such elements in the edu-
cational process creates a positive emotional background, facilitates the perception of Russian vocabu-
lary, and promotes effective assimilation of the learning material. The analysis of respondents’ answers
confirmed the existence of universal emotional codes related to the perception of music, regardless of
cultural affiliation. The scientific value of the study lies in substantiating the role of culturally marked
vocabulary as an effective tool for teaching the Russian language in a multicultural environment. The
practical significance of the work consists in the possibility of applying the obtained results in the devel-
opment of educational materials and methods of teaching Russian that take into account the culturally
specific component.

Keywords: culturally marked vocabulary, Kazakh musical tradition, linguoculturology, intercultural
communication, Russian language teaching methodology, ethnocultural specificity.
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Ka3zak, My3bIKacCbIHbIH, MOAEHHM TaHb6aAaHFaH (MapKepAEeHreH) AeKCMKAChl apKbIAbI
OPbIC TIAIH OKbITYAbIH, AMHTBOM3AEHUETTaHYAbIK, TYFbIPbI

Makara KasakTblH My3bIKaAbIK, ASCTYpiHE TOH MOAEHM MapKEepPAEHreH AeKacMKaHbl OpbIC TiAiH
OKbITY KOHTEKCTIHAE 3epTTeyre apHaAfaH. TakbIpbINTbIH ©3EKTIAIN AMHIBOMSAEHU YKOAAAPAbBI OKbI-
TY YAEPICiHe eHri3y KaXXeTTIAIrMeH ankbiHAAAaAbl, OYA CTYAEHTTEPAIH MOAEHMETAPAABIK, KY3bIpeTTi-
AITIH KQABINTACTbIpyFa >X8HEe MOAEHM LLbIHAMBIAbIKTbI TEPEH TYCiHYre biKMaA eTeAi. 3epTTeyAiH Mak-
caTbl — KA3aKTblH YATTbIK, My3blKaCblHa KATbICTbl MOAEHWM MapKepAEeHreH AeKCMKaHbIH, CTYAEHTTEPAIH
yoXKAEMeCiHe >KeHe OpbIC TiAIH MeHrepy TMIMAIAITIHE acepiH aHbiKTay. 3epTTeyAe Ka3ak, My3bIKAAbIK,
MOAEHMETIHIH Heri3ri yrbiIMAapbl — “Kyit”, “AoMObIpa”, “>kbipay” CUSIKTbl ©3re TiIAAEPAE Typa Garama-
Cbl XKOK, XX8HE YATTbIK, AYHUETAHbIMAbI GEMHEAENTIH AMHIBOMBAEHU KYObIAbICTAD PETIHAE TAAAQHAADI.
3epTTeyAiH 8AICHaMaAbIK, HETi3iH CAAbICTbIDMaAbl, CEMAaHTMKAABIK, )X8He AMCKYPC TaAAdybl, COHAAM-
aK, KOHTEHT-TAAAQY MEH 8PTYPAI OKY TIAAEpIHAEri CTYAeHTTepre >KYPri3iAreH cayaAHama KypanAbl.
3epTTeyre 50 CTYAEHT KATbICTbl. 3epTTey FbIAbIMM 3TUKA KAaFUAATTapblHA COMKEC XKYPri3iAiM, aAblHFaH
AEPEKTEPAIH, LLbIHAMIAbIFbIH >K8HE OOBEKTUBTIAINH KaMTamach3 eTTi. HaTuxeAep Kasak, My3bIKaAbIK,
ASCTYPiHE TOH MOAEHM MApPKEePAEHIreH AeKCMKAMEeH TaHbICy CTYAEHTTEPAIH OKY YyoXKAeMeCiH anTap-
ABIKTal apTTbIpaTbIHbIH, MOAEHMETAPaAbIK, KOMMYHMKaLMS AAFAbIAAPbIH AQMbITaTbIHbIH YK8HE TiAAIK
MafblHaAapPAbl TepeH TYCiHyre biIKMaA eTeTiHiH KepceTTi. MyHAQil SAeMeHTTepAi OKY YAEpICiHe eHri3y
>KaFbIMAbI SMOLIMSIABIK, aXyaA KAAbINTACTbIPbIN, OPbIC TIAIHAETT AEKCHKaHbl KAObIAAQY Abl JKEHIAAETETI-
Hi >)KOHEe OKY TUIMAIAITIH apTTblpaTbiHbl AHbIKTAAAbI. PECMOHAEHTTEPAIH, >KayanTapbliH TAaAAQY MBAEHM
anbIpMaLLbIAbIKTAPFa KapaMacTaH My3bikaHbl KabblaAayFa KATbICTbl 8MOe6an sMOUMSIAbIK, KOATAPAbIH
6ap eKeHiH ASAEAAEAI. 3ePTTEYAIH FbIAbIMU MaHbI3bl MOAEHN MAPKEPAEHTEH AEKCUKAHbI KOMMOAEHMET-
Ti OpTaAa OpbIC TiAIH OKbITYABIH, TUIMAI KypaAbl peTiHAEe HerizaeyAe >KaTblp. XKYMbICTbIH MPAKTUKAABIK,
MaHBbI3bl aAbIHFAH HOTUXKEAEPA]I MOAEHM EPEKLLIEAIKTEPAI €CKEPETIH OpbIC TiAl GOMbIHLLIA OKY MaTepuaA-
AQpbl MEH BAICTEMEAEPAI B3ipAeyAe ManAaAaHy MYMKIHAITTHAE.

TyiiiH ce3aep: MOAEHN MapKePAEHTeH AeKCUKa, Ka3aK, My3blKaAbIK, AOCTYPi, AMHFTBOMSAEHWNETTaHY,
MOAeHMeTapaAblK, KOMMYHMKALLMSI, OPbIC TiAIH OKbITY 8AiCTeMeCi, STHOMOAEHU epeKLLeAiK.

BBenenue

B coBpeMeHHOM SI3BIKOBOM 00pa30BaHUU MEXK-
KyJIbTypHass KOMIIETEHIUS PacCMaTpHUBAETCS Kak
HEoOXOAMMOe yCIOBUE (POPMHUPOBAHHUS JIMIYHOCTH,
CIOCOOHOM K MPOJYKTUBHOMY OOIIECHUIO B TIOJIH-
KyJIBTYpHOU cpeje. BiaieHue sS3bIKOM BKIIOYAeT
HE TOJILKO 3HAHUE €TI0 CTPYKTYPHBIX OCOOCHHOCTEH,
HO W TIOHUMaHHE KYJIbTYPHBIX HOPM W IICHHOCTEU
HocuTeaeh. MccneqoBaHusl MOKa3bIBalOT, 4YTO 00-
y4eHHE CTaHOBUTCS Ooliee pe3ylbTaTUBHBIM IIPH
BKJIFOUCHUH B 00pa30BaTEIBHBINA MPOIIECC DIIEMEH-

TOB MEXKYJIbTYPHOTO B3aumonaecTBus. Iloguep-
KHBACTCs, YTO MEXKYJIbTYpHOE OOydYeHUE HE HU-
BENHUPYeT KyJIbTypHYIO WACHTUYHOCTH YyYalluXcs,
a, HAIPOTHB, CIIOCOOCTBYET €€ CO3HAHUIO U YKpe-
IJICHUIO, Pa3BHBAET YBAXHUTEIHHOE OTHOIICHHE K
JIPYTUM KyJbTypaM U IMIOMOTAET MPeoA0ETh CTepe-
OTHTIIBI U TIposiBiIeHM dTHONeHTpH3Ma (["enuk bair,
2022: 274). CnenoBatenbHo, (POPMUPOBAHUE MEK-
KYJIBTYpHOH KOMIIETEHTHOCTH TIPEACTABIIAECT COOOM
HE JOMOJIHUTEIBHBIA aCHEKT SI3bIKOBOM MOATOTOB-
KH, a €€ HEOThEeMJIEMbI W CHCTEeMOOOpa3yrOImnii
KOMITOHEHT.
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HHHFBOKyHLTypOHOFH‘IeCKHfI 1oJ1Xo1 B 06y'-IeHI/II/I PYCCKOMY A3BIKY 4E€PE3 NPUBMY KyJ'ILTypHO-MapKPIpOBaHHOﬁ JICKCUKH...

AKTYyalnbHOCTh HCCIECIOBAaHUS MPOAUKTOBAHA
HEOOXOMMOCTBIO PEUICHHUS JIBYX OCHOBHBIX TIPO-
6nem B 00yueHun pycckomy si3biky (PS) B xazax-
CKOM ayJIUTOpUU: OTCYTCTBUEM MOTHBAILUU CTY-
JIEHTOB W CJIa0BIM YPOBHEM C(OPMHPOBAHHOCTH
MEXKYJIBTYPHON KOMIIETECHITUU BCIEACTBUE HEIOJI-
HOTO TIOHUMAaHHs HAIMOHAIBHO-CHEIH(PHISCKUX
peanuil. B npakTuke npenojaBaHus pyccKOro si3bl-
Ka TPaTUIMOHHOE JUHTBOCTPAHOBEICHHUE HAIPaB-
JieHAa Ha W3y4YeHHE KyIbTyphl Poccuu, B CBSI3U C
YeM BO3HHKAET CYIIECTBEHHBIH MTPOOEI B H3yUSHHUH
JIOKAJBHBIX KyJIBTYPHBIX OCOOCHHOCTEH (Ka3aXCKOM
MY3BIKAILHOW Tpaauiyn). [t onTuMu3anuu npo-
recca o0yuyenus PS5l xak Bropomy/MHOCTpaHHOMY H
MOBBIIICHUS MOTUBALIMK, HEOOX0IMMa WHTETPaLHs
SI3BIKOBBIX W KYJIBTYPOJOTHYECKUX 3HAaHWH, WC-
MIOJIb30BaHUE KYJIbTYPHO-MapKUPOBAHHON JIEKCUKH
POJHOTO, 3HAKOMOT'O KOHTEKCTA.

Hean ucciaenoBanus — SKNEPUMEHTAIBHO J10-
Ka3aTh BIHMSHHUE BKIIOYCHHUS KYJIbTYPHO-MapKHPO-
BaHHOMW JICKCUKH, CBSI3aHHOW C Ka3axCKOM HaIuo-
HaJIPHON MY3BIKOH, HA MOTHBAIIUIO OOYYarOIIUXCS
Y IPUKIATHYTO A (HEKTUBHOCTH OCBOCHHS MM PYyC-
CKOTO sI3BIKA.

Hayunast HoBH3HA HCClIeJOBaHUS:

1. Pazpaborana u cucTeMaTH3upOBaHa METOIH-
Ka BHEJPECHUSI KyTbTYPHO-MapKUPOBAHHOM JICKCUKHU
Ka3aXCKOH My3BIKATBHOHN TPaJUIIUU («KIOW, «JI0OM-
Opa», «oKbIpay») B yaeOHbIi nporecc o PSA/PKU.

2. BriepBbie mpeioKeH W anpoOUpOBaH OpH-
THHAJIbHBIA KOMIIJIEKCHBIM JUArHOCTUYECKUM WH-
CTPYMEHTapHi IS ONEHKH KOPPEISIUN MEXKIY
CTETICHBIO MOHUMAHUS KYJIbTYPHO-HAIIMOHATHHBIX
peayivii ¥ ypOBHEM BHYTPEHHEH MOTHBAIlUU K W3-
yueHnuro PS1.

3. OGOCHOBaHO MPHMEHEHHWE KOMITAPATUBHOI'O
aHalln3a BOCIIPHUSITHS KYJIbTYpPHBIX peanuii u (exo-
MEHOB OOYYaroIIUMHUCS C Pa3IUYHBIM S3BIKOBBIM
YPOBHEM H CTATyCOM, TO3BOJISIONIECTO ONPEACIUTh
3¢ (heKTUBHBIE CIIOCOOBI MPE3CHTAIIMU JISKCUKHU IS
Pa3HbIX ayJUTOPHUH.

UccnenoBanne 0cOOEHHOCTEH KyIbTYpPHO-Map-
KUPOBAHHOM JIGKCUKUA Ka3aXCKOH My3bIKaJIbHOU
TPaIUIMN WIPAaeT BAXHYIO POJb B COXpaHEHHUH
KyJIbTYpPHOTO HACJIEIUs, IOCKOJBKY TIO3BOJISET
[Iy0Ke TIOHATh YHUKAIIBHBIC YEPThI Ka3aXCKOU My-
3bIKAJIBHOM KyJbTypbl. Kak oTMeTHI B CBOEM BbI-
crymenun Ilpesmaent Kazaxcrana Kaceim-Xo-
mapt Tokaes: «Ha 3acemanusax HauuonanbHOro
KypyJTas MblI 3aJ1aeéM HOBBIE OPHUEHTHPHI B KYJIb-
TYpPHO-TYMaHUTapHOW M HeOJIorHuecKor cdepe.
DTO0 KpaifHe Ba)KHO I YKPEIJICHUS HAIIMOHATBHOM
WICHTUYHOCTH W JUHAMHYHOTO Pa3BUTHS HaIleH
CTpaHb»; «JlJI1 YBEpEHHOTO NBIKCHUS BIIEPE MBI
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JIOJDKHBI B MTOJTHOM MEpe OCO3HaTh MaciuTald Halu-
OHaJIbHOM MCTOpHUH, 00eperaTh U MPOABUraTh CBOE
KyJIbTYpHOE Hacnenue». Kpome Toro, oHO crocob-
CTBYET Pa3BUTHIO MEKKYJIBTYPHOU KOMMYHHUKAIIHH,
oOecrieunBas OoJiee MOJHOE M TOYHOE BOCIIPUSITHE
KYJIETYPHOTO pazHooOpasus. Takoe ncclieioBaHne
UMeeT TPaKTHYECKOe 3HaueHWe M Uil OO0y4YeHus
PYCCKOMY SI3BIKY, TaK Kak 00Oramaer JeKCHYeCKUn
3amac ydammxcs, GOpMHPYs UX MEXKKYJIBTYPHYIO
KoMIeTeHIuI0. KynbTypHO-MapKupoBaHHast JIEKCH-
Ka Ka3aXxCKOW My3bIKaJbHON TpaJWUIUH OKa3bIBacT
CYLIECTBEHHOE BIUSHHE Ha (HOPMHpPOBAHUE KYIIb-
TYpHOH HIEHTHYHOCTH Hapoja M Ipelnojiaraet
[IPOBEJIEHUE AETAILHOIO aHAIN3a IPU U3YYEHUH U
nepeBojie. OCMBICIIEHHE CEMAHTUKU TaKHX TEPMH-
HOB crIOCOOCTBYET 3 PEKTUBHOMY MEKKYIBTYPHO-
MY B3aMMOJICHCTBUIO U COXPAHEHHIO KYJIbTYpHOI'O
HacIe/Iusl.

JIMHTBOKYJIBTYPOJIOTUYECKUH MOAX0 (YHKIH-
OHHPYET KaK MeXaHU3M (OPMHUPOBAHUS KYyJIbTYp-
HOU WIGHTHYHOCTH U Pe(ICKCUBHOTO OCMBICTICHUS
PYCCKOM JIEKCHMKM 4epe3 NPU3MY HalHOHAIBHOTO
KyJIFTYPHOTO KOZa, OJHOBPEMEHHO o0ecrednBas
IKCIUTUIMTAIMIO Ka3aXCKOM KyIbTYpbl IS WHO-
SA3BIYHON ayauTopuu. JlaHHOE MOJIOKEHHE OTpa-
xKaeT (YHKUMOHAIBHBIA Ayalu3M S3bIKa: JaKke
SI3BIK C OTPaHMUYCHHBIM MEKIYHApOIHBIM PacIpo-
CTpPAaHCHHUEM HE MOXET IOJIHOCTBIO 3aMBIKaThCS Ha
cOOCTBEHHOHW KYyJbTYpe U HEM30€KHO oOparmaercs,
MyCTh M B MEHBLICH CTENEHH, K MaTepUally BHEII-
HuXx KynbTyp (Kabakun, 2007).

B pamkax ka3zaxckod KyJbTypbl 3Ta 3ajaya
pemaercsi yepe3 OOydeHHE SI3bIKAM TOCPEACTBOM
HaIlMOHAJIBHOM MY3BIKM M CBSI3aHHOH ¢ Hell 0e39K-
BHUBAJICHTHON JEKCUKHU (Krou, dkcwipay). ITH yYHH-
KaJIbHbIE TEPMHUHBI BBICTYNAIOT KakK ‘“‘UHOJMHTBO-
KyneTypHbIi cyoctpar” (MJIKC) (Kabakuu, 2007),
SIBJISISICH JIMHTBUCTUYECKUMH KJIIOUaMH K «MaTpHIe
[EHHOCTHOT'O CO3HAHUS Ka3aXx0B» M UX “Ipele/IeHT-
Holi kapTuHe Mupa” (Ypasaesa, 2024). Bxmouenne
OC39KBUBAJICHTHOH JICKCUKH B 00pa30BaTEIbHBIN
nporecc, 0COOCHHO Yepe3 SMOIMOHAIBHO HAChI-
HIEHHYI0 MY3bIKY, MO3BOJISIET NPEOAONIETh Oapbe-
pBL U IIepenaTh PUTOPUUECKUM HIeal U LEeHHOCTU
(vecmwb, 00O1EeCMb), KOTOPBIE KbIPAy UCIOJIH30BA-
i st GopMHpOBaHUs UIEeHTHUYHOCTH (Ypaszaesa,
2024). Nzyuenne NJIKC B My3bIKaIbHOM KOHTEK-
CTE€ CTAHOBUTCS METOJOM HWHTEPIUHIBOKYIBTYpO-
JIOTHH, HampaBlICHHBIM Ha TIy0okoe (QopMupoBa-
HHUE HallMOHAJIbHOM MAEHTHMYHOCTH NPH OCBOCHHUU
SI3BIKA.

CoBpeMeHHOE My3bIKalIbHOE 00pa3oBaHue Gop-
MHUPYET KyJIbTypHOE CaMOCO3HAaHHE M HallMOHAJb-
HYIO WICHTHYHOCTb, YKPEIUISisl KYJIbTypHbIE KOPHU
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CTYACHTOB M Pa3BUBas UyBCTBO MMAaTPHOTU3MA Yepe3
nepemagy ucropuaeckoro onbita (Kosams, 2025). B
Ka3aXCTaHCKOM KOHTEKCTE, OCOOCHHO IpH 00ydYe-
HUU SI3bIKaM HEHOCWTENEH, HallMOHAIbHAs MY3bIKa
CIyKUT 3()()EKTUBHBIM CPEACTBOM COXPAaHEHUS U
nepesadn Ka3axCKOW WIACHTUYHOCTH Yepe3 Kyilb-
TypHOE MOTPYKEHHE.

MN3yueHne ka3axCKoW TpPaaULMOHHON MY3BIKH
(KroH, JKBIPBI, TEPME) MO3BOJISIET CTYACHTAM, BKIIIO-
yasi HEHOCHUTENEeH $3bIKa, OCBaWBaTh YHUKAIHHYIO
HaIlMOHAJIBHO-MAaPKUPOBAHHYIO JICKCHKY, OJJTHOBpE-
MeHHO (hOpMHUPYSI OCO3ZHAHHOE TMOHWMAaHUE HAIMO-
HaJIbHOH HMJICHTUYHOCTH M OOecrednBas KyJIbTyp-
Hoe oboramenue (Kosanb, 2025).

Hns a¢pdextuBHOrO mpemnopaBaHus S3BIKOB B
My3BIKaIBHBIX By3ax Kazaxcrama menecooOpasHO
MPUMEHEHHE KOMIUIEKCHOTO TIOAX0/a, CHHTE3H-
PYIOIIETro pa3inyHble METOABI U TEXHOJOTHH, YTO
NOATBEPKIAaeT o0Imas TCHACHLUUS B 00pa30BaHUU
(Mensuco, 2020; bxanmapu, 2023; Spsuc, 2023).
Bo03MOXHO HCIIONB30BaHUE HMHTEPAKTHBHOTO 00-
y4eHus (JUCKYCCHHU W TIPOEKTHI) IS 00CYKICHHUS
KYJIETYPOJIOTHYECKOTO0 3HAYCHUS! W ITUMOJIOTUH
0€37KBMBAJICHTHON JIEKCHKH B JIUPUKE U UCTOPHUHU
MY3BIKQIBHBIX TIPOU3BECHUH. MeTo/] HorpyKeHus,
peann3yemMblii Yepe3 OpraHu3aIuio BCTped ¢ My3bl-
KaHTaMHU ¥ TIOCENICHUs KYJIbTYPHBIX IIEHTPOB (Ha-
npuMep, My3eeB MY3bIKAILHBIX HHCTPYMEHTOB WITH
KOHIIEPTOB K70tiu4i), TIO3BOJISICT CTYJICHTAM YBUAETh
(GKUBYIO KYJIBTYPY» W OCBOHTH JIEKCHKY B ayTeH-
TUYHOM KOHTEKCTE, YTO 3HAYMTENBHO PACHIUpPSIET
KyJnbTypHBIH Kpyrozop (Kosais, 2025).

MotuBanus Ka3aXxOs3bIUHBIX CTYJICHTOB K W3-
YYEHHIO PYCCKOTO S3bIKa depe3 Oe33KBHUBAJICHT-
HYIO JICKCUKY Ka3aXCKOH MY3bIKAILHOW TPaIUIUN
(manpumep, Kroi, dombpa, avimvic) 00yCIOBICHA
HEOOXOJUMOCTBIO ~ COXPAHEHHS  HalMOHAJIBLHON
HUICHTUYHOCTH B YCIIOBUAX TiioOamm3aruu (Dpeiin,
1989; benunckwuii, 1977). My3blkanbHOE Hacleaue
BBICTYIIAET XPAHMIUIIEM KYJIbTYPHBIX KOJIOB, a OB-
JaJIcHAE PYCCKUM SI3BIKOM CITYKHT MHCTPYMEHTOM
npoheCcCHOHANBHON peann3annu U MOMyJIsIpu3auu
HalmoHabHOTO Hoctosuus ([locanosa, 2013).

CornmacHO STHOTENATOTHKE, W3ydaromlew mIu-
JAKTHYECKUH IMOTEHIMAT TPaJIUIMOHHOTO HCKYC-
CTBa, CTYJEHTHl MOTHBHPOBAHBI HEOOXOIUMOCTHIO
(dbopMynUpOBaTh, aHAIM3UPOBATH M IIEPEIaBaTh
CIIO)KHBIE KYJBTYpHBIE CMBICIIBI CHENH()UIECKIX
TEPMUHOB Ha pycckoM si3bike (Y3akbaeBa, 1993).
D10 popMuUpyeET y HUX JIMHTBUCTUICCKUAE CPEICTBA
JUTSL yYacTHs B aKaJIeMHYECKOM U MEKKYJIBTYPHOM
nuaiore ([locanosa, 2018) n momymspr3annuy Halu-
oHanbHOM KyneTyphl (Lapos, 2005: 20).

Mys3bIKalibHasi STHONEJAroruka agamnTupyer
MPUHIUIIEL dTHOCONbGemkno ([xymakosa, 2009;
Kynexanosa, 2009; Kymep6aes, 1996) nns hopmu-
POBaHHS PYCCKOSI3BIYHOTO KYJIBTYPOJIOTHYECKOTO
cJIoBapsl 4epe3 MepeBoji U 00bsICHEHUEe Oe39KBHUBa-
JICHTHOM JIeKCHKH. B pe3ynmpTare MOTHBaIus CTy-
JCHTOB TpaHC()OPMHUPYETCsl OT BHEIIHEH MOoTped-
HOCTU K BHYTPEHHEH, CBA3aHHON C COXpaHEHUEM
U penpe3eHTanuell coOCTBEHHOW KyJIbTYPHOU YHH-
KaJIbHOCTH B TJI00aJIbHOM KOHTEKCTE.

TpaauuuonHas My3blka C €€ TIIyOOKHM HCTO-
pUYECKUM, KYJIBbTYPHBIM W JIMHTBHCTUYECKUM (o-
HOM OCTaeTcs BAKHEHIIMM MapKepoM HallMOHAJb-
Hoit uneHTuaHocTH (Pamamamm, 2017; bmkaHosa,
2024). Ona rnyO0OKO YKOpEHEHa B COBPEMEHHOM
Ka3axCTaHCKOM oOImiecTBe Kak oOpa3oBaTeibHAS
MpaKTHKa U CPEACTBO COXpPaHEHMs HallMOHAJIBHOU
sHaunmoctu (bmwxkanosa, 2024). HammonambHbIe
WHCTPYMEHTBI, TAKHE KaK I0MOpa, KOOBI3 M KEThI-
TeH, WTPAIOT IEHTPAIBHYIO POJb B IIEPEMOHUSX,
00BEUHSS JIIOACH C X HCTOPUIECKUMHU KOPHSIMH U
crocoOcTBys mepenade 3HaHui o Kynprype (Ocna-
HoBa &JlxymanusszoBa, 2018; bmkanosa, 2024).
Onopa Ha TpPaAWIHMOHHYIO MY3BIKY C(OPMHpPOBa-
Ja WAEHTUYHOCTh COBPEMEHHOM Ka3aXCKOW MOI-
My3bikH (brxanosa, 2024), 9To mpuBeNo K MOsBIIe-
HUIO CTHJISl «COBPEMEHHAs ATHHYECKAs KJIACCHKA
IIpH CMENIeHNH ¢ 3amnagasiMu skanpamu (Keipcrea,
2021; bmwxanosa, 2024).

[IpuanMas Ti06anm3anuio Kak JaHHOCTh, CO-
BpeMeHHas MoJoexb KazaxcraHa BBICTyHaeT
MIPOTUB HABSA3BIBAHUS 3aMaJHBIX KYJIbTYPHBIX Tpa-
JULWH, 3aI0UIIas TpaauuuoHHbsle HopMbl (Kammsl-
0aif 1 Abapacuinos, 2020; bmkanosa, 2024). Tpa-
JUIMOHHAS Ka3zaxcKas HapoJHas My3bIKa CIYXKHUT
JUTSE MOJIOZIOTO TIOKOJIEHHUSI B&YKHBIM COITMAIBHBIM H
KYJbTYPHBIM ONBITOM, KOTOPBIN YKpEIJIAeT HJCH-
TUYHOCTbH U CITOCOOCTBYET CONMAIBHON CIIIOYEHHO-
ctu (TatkeHosa, 2017; buxanosa, 2024). Cornac-
HO Tumonoruu AOynpxanoBoi-Ciackoit (1985),
MOKJIOHHUKH TPAJULUOHHOW MY3BIKH OTHECEHBI
K CEHCHUTHUBHOMY THIy IW4HOCTH (JImuko, 1983;
bmwxkanosa, 2024). Otu nroau 00Ja1af0T BEICOKUM
YPOBHEM ATHOHAIIMOHAJIBHOTO camoco3Hauus (bu-
*aHoBa, 2024), npu3HaHBI TATPHOTAMHU M COLHAIb-
HO OTBETCTBEHHBIMU HHIUBUAAMH C CHIIBHOM Ipax-
nmaHckoii no3unuelt (bukanosa, 2024).

MeToauKa WCHOIB30BaHUS KYJIbTypHO-MapKH-
POBaHHOHN JIEKCHKH Ka3aXCKOM MY3bIKH Ul MHO-
CTPaHHBIX CTYJIEHTOB TOJHOCTHIO COOTBETCTBYET
MPUHOUIAM JIMHTBOCTPAHOBEIEHUA © OOy4YeHHs
PYCCKOMY SI3BIKY KaK HHOCTPAHHOMY. OMOIIMOHAIb-
HO HaCBIIIEHHbIE MY3bIKaJIbHbIE TEKCTHI (HAIPUMED,
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KIOM) U cneunuyueckas Jekcuka (kplpay, 1oMopa)
CIOCOOCTBYIOT HEMPOHM3BOJILHOMY 3allOMHHAHHMIO,
MOBBIILICHUIO MOTHBAaLUU U (OPMHUPOBAHUIO CIIO-
COOHOCTH OPHEHTHUPOBATHCS B KYJIBTYpPHBIX (heHo-
ME€HaX, HE MMEIOIIUX aHaJIOroB B POJAHOM S3bIKE.
Takoll MOaX0J UHTErPUPYET SI3BIK U KYJIbTYPY, pe-
ann3ys MOrpyKEHUE B ayTEHTHYHYIO MY3bIKaJIbHO-
KYJIBTYPHYIO CpEy | MOJIIICPKUBAs PA3BUTHE MEXK-
KyJbTYPHOH KOMITETEHIINH CTYEHTOB.

MeToauka WMCTONB30BAHUSA  KYJIBTYPHO-Map-
KHPOBAHHON JIEKCHKM Ka3aXCKOM My3BIKH JUId
nHoctpanHbiX cryaeHtoB (PKU) cootBercTBy-
€T MpPUHOHUIAM JIMHTBOCTPAHOBEJCHUSI H  00-
YU9EHHUS PYCCKOMY $I3BIKY Kak WHOCTPaHHOMY,
paspabortanneiM B. I'. Kocromaposeim u E. M. Be-
pemaruapM(2000). KynsTypHBIN MaTepuan 1071-
KEH HE TOJBKO IepenaBaTh MH(OpManuio, HO U
BBI3BIBATh 3MOIIMOHAIBHBIN OTKIINK, CO3/1aBas «d(-
¢dext mpucyrcrBus» (Kabakum, 2007: 52). Omo-
[MOHATIFHO HACHIIIEHHBIE MY3BIKAJIbHBIE TEKCTHI
(HampuMep, KIOM) M CBSI3aHHBIE C HUMH TEPMHUHBI
peaM3yIOT TPHUHIMIT AMOIMOHAIBHOTO BO3JEH-
CTBHS, CIIOCOOCTBYIOLIMH HEMPOU3BOJIBLHOMY 3aIlo-
MUHAHHUIO W TOBBIIIEHNI0 MoTHBanmu (Bepemarun
& Kocromapos, 2000). M3yuenne Oe3 KBUBAIICHT-
HBIX TIOHATHH, TaKUX KaK <OKBIpay» M «IOMOpay,
(dopMHpyeT CIOCOOHOCTH OPUEHTUPOBATHCS B Mpe-
LEJCHTHBIX (DEHOMEHaxX — «KIJII04Ye» K HAIMOHAJb-
HoMy co3znanuio (Kapaynos, 2010) — u B KynbTyp-
HBIX peajusiX, HE WMEIONINX aHAJIOTOB B POJIHOM
si3bike (Kocromapos, 1990). My3bIKaabHBIM TEKCT
CO CTpaHOBem4YecKoW WH(OpMAIel BBICTyMaeT
ayTEHTHUYHBIM KYJIbTYPOJIOTMYECKUM MaTepHalloM,
WHTETPUPYIOMNUM SI3BIK U KYJIBTYpYy, YTO CIIOCO0-
CTByeT ()OPMHPOBAHHIO MEXKKYJIBTYPHOH KOMIIe-
TEHINH 1 aKKYJIbTypallii CTY/I€HTOB.

Jlexcuka kazaxckoW My3BIKaJIbHOM Tpaauluu
XapaKTepU3yeTcsl OTIMUNUTENIbHBIMA OCOOCHHOCTSI-
MH, KOTOpbIE O0BEIUHSAIOT OTIMYUTEIBHBIC YEPThI
CIIOBApPHOTO COCTaBa Ka3aXxCKOW HAIIMOHAIEHOW My-
3bIKM B €JMHBIA KYJIbTYpHBIH KOHTEKCT. DTO 000-
CHOBAaHO T€M, YTO TaKHe CIeru(pUIecKre MOHATUS
Ka3aXxCKOH MICHTUYHOCTH KaK «KIOW», «JoMOpa»
U <«OKpIpay», TIyOOKO YKOpPEHEHBI B HCTOPUH H
KyJbType Ka3axCKOro HapoJa U He UMEIOT MPSIMBIX
aHAJIOTOB B JIPYTHX S3bIKAX, CHMBOJIM3UPYS HAIIO-
HaJIbHYIO UIEHTUYHOCTh, UICTOPUYECKYIO MaMATh U
MHpOBO33peHue. «Kroi», B HalMOHAIBHOM MHPOIIO-
HUMaHHHU SIBISIETCS] HE TMPOCTO MY3BIKAJIBHBIM TIPO-
W3BEJIEHUEM, a TaK)Ke CBOEOOPa3HON «My3BIKalhb-
HOW XPOHHUKOW» Ka3axckoro Hapoza. «JlomOpa»
SBIISIETCSI CHMBOJIOM Ka3aXCKOHM KyJbTYPBI M HaIlH-
OHAJILHON MJIEHTHYHOCTHU. «XKbIpay» — XpaHUTENb
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Tpaauluii, 3HaueHut u MyapocTH crenu. [lepeBon
Y MOHWMAaHHE ITHX MOHATHI TPeOyeT He TOJIBKO IM0-
WCKa PAaBHOLCHHBIX aHAJOroB AaHHBIX TEPMHHOB,
HO ¥ THIATENHFHOTO JIMHTBOKYJIBTYPOJIOTHYECKOTO
aHaln3a, YYUTHIBAIOLIETO HCTOPHUECKHE, COIMAb-
HBIE€ U KYJIBTYPHbIE 0COOEHHOCTH Ka3aXCKOW MY3bI-
KaJbHOM TPaaHuLIUH.

JlanHOe mcciieoBaHNe HANPABICHO HA aHAIN3
BIMSHUS KyJITYPHO-MapKHUPOBAaHHOHM JIGKCUKU Ka-
3aXCKOM MY3bIKAJIbBHOW TpajuIlid Ha MOTHBAIIUIO
1 3QPEKTUBHOCTH O0OYUCHHUSI PYCCKOMY S3BIKY. MBI
MIpeJIoJIaraeM, 4To 00y4eHHe PyCCKOMY SI3BIKY CTY-
JICHTOB TBOPYECKHX CIECHUAIbHOCTEH Ha MaTepua-
JIaxX 3HAYMMBIX B MY3bIKAILHON KYJbTYpe TOHSITHI
(«kr0i», «1OMOpay, «GKpIpay» H Ap.), CIIOCOOCTBYET
0omee rIIy00KOMY OCMBICTICHUIO SI3BIKOBBIX 0COOCH-
HOCTEH U MOBBIIIEHUIO UHTEPECA K €r0 M3YUYEHHIO.
Takum oOpa3om, Ieib HCCIENOBaHHS COCTOWUT B
TOM, YTOOBI ONpPENENNUTh, HACKONBKO 3((PEKTHB-
HBIM MHCTPYMEHTOM JUUIsI TTOBBIIICHHUS MOTHBAIMN
W YIy4YlICHUs] PE3yJIbTaToB OOyUEHHS PYCCKOMY
SI3BIKY SIBJISIETCA HCIIONIb30BaHHE KYJIBTYPHO-Map-
KMPOBAHHOM JIEKCUKH, CBA3aHHOM C Ka3aXCKOH My-
3bIKAJILHOMN TpaJUIIUeH.

JlanHoe mccnenoBaHne HOCUT MPUKIATHON Xa-
pakTep M HampaBJICHO HA 3aIT0JIHEHUE HMEIOIIETOCs
npobena, npeanaras Metoauky peammsaunu JIKIT
PYCCKOTO $3bIKa, OCHOBAaHHYIO Ha MaTepuaie Ka-
3aXCKOH MY3bIKaJIbHOM Tpaaulnu, KOTopasl paHee
He ABJISIACh 00HEKTOM LIETOCTHOTO METOINIECKOTO
aHam3a.

0030p auTEpaTypBI

B HayuHoOI TuTEpaType CyIecTBYEeT MHOKECTBO
OTIpeAIeTICHUH JIEKCUKH, 0003HAYaeMOW Kak HallH-
OHaJIbHO-CcHieUU(UYHAS MM KYJIbTYpHO-MapKHPO-
BaHHas. DTH MOHATHS, IMEIONNE BAXKHOE 3HAYCHHE
JUTs 001IeCcTBa, MPOJOJIKAIOT BBI3BIBATH HHTEPEC OT-
€4eCTBEHHBIX U 3apyOeKHBIX NCCIIEIOBATENEH B 00-
JIACTH JIMHTBOKYJIBTYPOJIOTHH, COMOCTABUTENBHOMN
JIMHI'BUCTUKH, TEOPUHU U IPAKTUKH MEKKYJIbTYPHOU
KOMMYHUKAIMM, a TaKKe IEpPeBOJa M CMEXHBIX
guctniiiH. [loBeIIEHHOE BHUMAaHWE K JaHHOM
KaTeropuu OOYCIIOBJICHO €€ 3HAYUTEIBHOW POJIBIO
B penpe3eHTaluuu KyJbTYPHBIX WJAEH, SBJICHUH WU
apTedakTOB HAILlUH, a TAK)KE BEPHPUIUPYEMOCTHIO
JIEKCUUECKMX EJMHMI, OTPAXKAKUUX JUCKPETHBIC
CYIIIHOCTH, HEPA3pbIBHO CBSI3AHHBIE C OINPEACIIEH-
HOH KyJbTYPHOM Tpaguuueil, CACTEMON LIECHHOCTEH
Y MEHTaJIbHBIMU YCTaHOBKAMU HApOJa.

KynpTypHO-MapKkupoBaHHasl JIEKCUKA BKJIHOYa-
eT B ce0s CJI0Ba U BBIPAXKEHUSI, KOTOPBIE OTPaKAIOT



I'. Apkabaesa u fp.

KOHKPETHBbIE MPEIMETHI U SIBICHHUS, CBSI3aHHBIE C
KyJIBTYpOil, cTaHaapToM U ObiToM Hapona. K atomy
BOIIPOCY OTHOCSITCSI UMEHA COOCTBEHHBIC, TEPMUHBI,
0e37KBHBaJICHTHAS JIEKCHKA, SK30TU3MBI, BapBapu3-
MBI, JJOKaJIMBI, STHOTpadu3Mbl U Apyrue (Skosiesa,
2021). IlepeBoa MOAOOHBIX SIMHHUII TPEICTABISCT
c00OH CIIOKHYIO 3a]1a4y, TaK KaK OHH 00J1a/1al0T BbI-
paKeHHBIM HAIIMOHAIBHO-KYJIBTYPHBIM KOJIOPUTOM
U TpeOyIOT NPUMEHEHUs CIEIHMalIbHBIX MEePEeBOJ-
yeckux crpareruii. OCHOBHBIE CIIOCOOBI Mepenadn
KyJIbTypPHO-MapKUPOBAaHHON JIEKCHKM Ha PYCCKHUH
SI3BIK BKITIOYAIOT TPAHCKPHITLIMIO, TPAHCIUTEPAIIHIO,
NpUOIMKEHHBIN MEepeBOJl, KaIbKUPOBAaHHE, JOTOJ-
HUTENbHBIC TOSICHEHUS W OMUCATEIbHBIN MEePeBO.
Ilonxons! Kk nepeBoay KyJlIbTypPHO-MapKHPOBAHHON
JIEKCUKN W3MEHSIOTCS CO BPEMEHEM, YTO CBS3aHO
C JMHAMHMKOW BOCIHpPHATHS HAIMOHAJIBHO-CIEIl-
M(UIHOHN JIEKCUKN B Pa3HBIX KyJIbTypax. OTO MOA-
TBEP)KJAETCS aHAJM30M MEPEBOIOB MPOU3BEICHUIM
@. JIocTOEBCKOrO Ha HEMELKHUU S3BIK, B KOTOPHIX
NPOCIICKUBAIOTCSA Pa3INyMsl, OOYyCIOBICHHbIE HH-
JTUBUAYAIbHBIME  TIEPEBOTYSCKUMH  ITOAXO/IaMH.
[IpeanaratoTcst pa3nuyHble CIIOCOOBI IS aeKBat-
HOM Tepeiauu CMbICia KyJIbTypPHO-MapKUPOBaHHOMN
JIEKCHKH, IT03TOMY TIPH NIEpeBOjIe HEOOXOJUMO yUH-
TBHIBAaTh €€ KyJIbTYPHBIE U NCTOPHIECKHNE KOHTEKCTHI.

K npumepy, B padorax Cynpyna(1958) namu-
OHAJIbHO-CIeN(PUUIECKUE JIEKCUYECKHE eIUHHUIIBI
paccMaTpHUBarOTCsl 4epe3 MpU3My HX CeMaHTHYe-
CKOI 3HaYMMOCTH M POJIM B Iepeade KyJbTypHOR
uHpopmanuu. B nanHoii crathe OBUIO MPOBEICHO
WCCIIEJIOBAaHNE YHUKAIBHBIX HAIMOHAIBHO-CIIEII-
UPUYHBIX JEKCHYECKUX CIUHML, HALICJIINX OTpa-
KEHHE B PA3HBIX JMHTBUCTHYECKUX UCTOUHUKAX.

Taxkue equHUIIBL, 10 MHeHUIO TrxoHOBOH(2016),
OTpaXaroT HAIIMOHAJIbHBIE 0COOEHHOCTH KYJIBTYPHI
HapoJa U TpeOyIT 0co0O0ro Mmoaxoaa B U3yYCHUH
¥ ONMHCAaHUU. DTH JIEKCHYECKHE EIWHHUIIBI MOTYT
BKJIIOYaTh OC33KBHBAJICHTHYIO M (POHOBYIO JIEKCH-
Ky, peajiyl ¥ KyJIbTyPEeMBbI, KOTOPbIE COJIepXKaT Ha-
MUOHAJIBHO-KYJIBTYPHYI0 HH()OPMAIHIO U TPeOYIOT
ydera B MeKKYJIbTYPHOH KOMMYHHKAIIHH.

Bonpoc o knaccupukanuu ¥ TEPMUHOJIOTHH,
CBSI3aHHOM C HAIIMOHAIHHO-CHEIM(PHIECKUMH JICK-
CHUYECKUMH EAMHUIIAMH, 00CYKAaeTcsi B pas3iind-
HBIX pabortax. Hampumep, Pedopmarckuii B n3-
BECTHOM YueOHMKE «BBemeHHe B SI3bIKOBEACHUE»
JUTSE 0003HAYEHHSI TAKUX €UHHII UCIIOIb30Bal Tep-
MUH «BapBapusMbel»y (Pedopmarckuii, 1996). Jla-
TeimeB(2001), paccmaTpuBas 0€33KBHBAICHTHYIO
JIEKCUKY, HApSAY C 3TUM BBIIEISUT «CIIOBA-PEAINN
KaKk CaMOCTOSITENIbHBIM pa3psiji CJIOB, BXOJAIIUNA B
cocTaB 0e3’KBUBAJICHTHON JIEKCHKH.

CnoBo Kak eIWHHIA JIEKCHUKO-CEMaHTUYECKOU
CHUCTEMBI $I3bIKa MOXET OBITh KaK OJHO3HAYHBIM,
TaK U MHOTO3Ha4HBIM. B cilydae MHOTO3HA4HOCTH
pedeBoe CeMaHTHYEeCKOe BapbHpPOBAHWE CIIOBA 3a-
KITIOYaeTCs B BEIOOpE akTyaJIM3UpyeMOi CeMeMBbl U
Habopa ceM 3TOH ceMeMBI I aKTyaln3alnu. AK-
Tyaju3auusi 00ycioBjIeHa KOMMYHUKAaTHBHOM 3a/1a-
Yeil TOBOPSIIETO W MPEACTaBIseT cOO0i JBa BUIA
CEMaHTHYECKOTO BapbHpPOBAHUS CJIOBa. JTO Ba-
pBUPOBAHUE OCYIIECTBISIETCS C TIOMOIIBIO CHCTEM-
HO-A3BIKOBBIX CpPEJCTB, TaKUX Kak JIEKCHYecKas W
CHUHTaKCHYEeCKasi AUCTpUOYLHs, MOPQOIOTHIEcKas
Pa3HoO(QOPMIIEHHOCTb, TeMaTHYeCKas 3aKperuicH-
HOCTb, CHTyaTHBHAas 3aKpEIUICHHOCTb CEMEMBI H
XKecToBas pazHo0(pOpMICHHOCTh ceMeM (CTepHUH,
1985).

JlakyHBI — CJIOBa, CITy’Kalllue Ui BBIPAXKEHUS
MOHSATHN, OTCYTCTBYIOIIMX B WHOS3BIYHOW KYJIb-
Type U UHOM $I3bIKE, U OTHOCSIIUECS K YaCTHBIM
KYJIBTYPHBIM DJIEMEHTAM, XapaKTEPHBIM TOJIBKO IS
OJTHOH KyJBTYpBl M OTCYTCTBYIOIINM B Apyro# (JIu-
natoBa, 2014). BraxoB u ®@aopun(1986) yrBepx-
JIal0T, YTO JIAKYHBI KaK IMHTBUCTUYECKHE U IKCTpa-
JUHTBUCTHYECKHE (PAKTHI, TPUCYIIN KOHKPETHOMY
SI3BIKY U KyJbTYPE B MX COINOCTABJIEHUU C APYTUMHU
A3BIKAMHU U KYJTBTYPaMH .

Haubonee pacmnpocTpaHeHHBIM SIBISETCS TIO-
HATHE «0Ee3PKBHBAJICHTHAN», «HAIIMOHAIBHO-CIIEI]-
npuIHas», <KMAPKUPOBAHHAS) JIEKCHKA, KAK O0BEKT
WCCIIETOBAHNS STHOTICUXOJIMHTBUCTHKH. [1o100HbIE
JIEKCUYECKHE €IMHUIBI PAaCCMaTPUBAINCh B acllek-
T€ S3BIK W 3THOC. B KOHIENIMH HaIMOHAIBHO-
creun(pUUHON JIEKCUKH aKICHTUPYETCS BHUMaHUE
Ha e¢ OmpeeNieHNH U XapaKTepUCTHKaX B KOHTEK-
CTE COBPEMEHHBIX JMHTBUCTHUECKHUX JUCLMILIMH.
[ToguepkuBaeTcsi CIOXKHOCTh B JCPUHHUITIN ITOU
JIEKCUKH, KOTOpasl OTpa)kaeT Ba)KHbIE KyJIbTypHBIE
KOHIENTHl W SBJICHHUA. AJleKceeBa aHaJH3UpyeT
pa3IuyYHBle MOAXOJbl K TMOHUMAaHWIO HAallMOHAJb-
HO-CIIeIU(UIHON JIEKCHKH, BKITIOYAs TaKUE TePMHU-
HBI, KaK «Peajium», «IK30TU3MBI» U «JIOKaTU3MBbD»,
WX 3HaYMMOCTh B TEpeBOIOBeACHNUN (AJIeKceeBa,
2008).

B wuccienoBanuu VIBaHKOBOH aHanIM3UpyeT-
csi  (YHKIMOHMPOBAaHHE HAIMOHAJIBHO-MAPKHUPO-
BaHHOW JIEKCHKH B pyccKos3prdHBIX CMMU. ABTOD
MPUXOJUT K BBIBOJY, YTO HCIOJB30BAHHUE TaKOU
JIEKCUKH CIIOCOOCTBYET COXPAHEHHIO KYJIbTYypPHOU
CaMOOBITHOCTH B TIPOLIECCE MEKKYJIbTYPHOU KOM-
mynukanun (MBankosa, 2011). Kpome Toro, aBTop
[TOTYEPKHUBAET BaXKHOCTH yUeTa TUIIOJIOTMH TEKCTOB
HMHOSI3BIYHOTO OTHCAaHUSI KyJIbTYphl W WHOJHMHTBO-
KyJBTYpHOTO cyOCTpaTa NpW aHaluM3e Iepenadyn
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KyJIbTYpHbIX peanuii. Kiaccupuuupyer Haumo-
HaJIbHO-MapKHPOBAaHHBIE JIEKCHYECKUE EAMHHUIIBI TIO
MPUHLINITY HAlMOHAJIBHOW YHUKAIBHOCTH, YTO IO-
3BOJISIET O0JIEe TOYHO ONMPEAEIIATH UX POJIb B TEKCTE.
[lonTBepkaas BeIIEyKa3aHHBIE BBIBOJBI, B HalleH
CTaThe MBI TOBOPUM O TOM, YTO JIEKCHKA, CBSI3aHHAS
C Ka3axCKOHM HallMOHAJIBHOU MY3BIKOU, TEMOHCTPU-
PYET BBICOKYIO CTENEHb HAI[MOHAIBHON yHHKAIb-
HOCTH, BKJIIOYAIOMIYI0 B ceOsi TepMUHBI, 0003HA-
Yaromuye Crernuuueckne My3bIKalbHBIe >KaHPHI,
WHCTPYMEHTBHI U UCIIOJTHUTEIBCKUE MPUEMBI, KOTO-
pBIe HE UMEIOT TPSAMBIX aHAJIOTOB B JPYTUX KYJb-
Typax.

COopHHK-0030p B 00IaCTH  MY3BIKAIBHOTO
no3Hanusi «The Routledge Companion to Music
Cognitiony, mocBAIeH aHAIN3Y (yHAAMEHTAIBHBIX
aCMeKTOB MPUPOJBl MY3BIKH B KOHTEKCTE MCHXO-
JIOTUYECKOTo Toaxoaa. KorHUTHBHAS TICHXOJIOTHS
MY3BIKH TPEJCTABISIET COOOH HampaBieHUE Hay4-
HOTO 3HAHW, HCCIENyIOIIee COBOKYMHOCTH TICH-
XOJIOTUYECKUX, (PU3UOJIOTUUECKUX U (UIUUECKUX
MIPOIIECCOB, JISKAIINX B OCHOBE MY3BIKaJIHHOHN Jes-
TENBHOCTH uYeloBeKa. /laHHOe HampaBiIeHHe U3yva-
€T MEXaHW3MBbI, JAETePMHUHUPYIONINE MY3BbIKaJIbHOE
TBOPYECTBO, BOCIPUATHE U MHTEPIPETALIUIO MY3bI-
KaJTbHBIX MTPOU3BEJCHHM, a TAKKe CIIeU(UKY BIIH-
SITHUSL MY3BIKH Ha pa3JINYHbIE YPOBHH IICUXHUYECKOMN
¥ COMaTHYECKOW opraHmzanuu jJudHoctu. Ocoboe
BHHUMAaHUE YAEAETCs BO3/ICHCTBUIO MY3bIKH Ha SMO-
[MOHATIFHOE W (PU3NYECKOE COCTOSHHE YeJIOBEKa,
0COOEHHOCTSAM MY3BbIKaJIbHOTO MO3HAHUS B PAa3HBIX
JKAaHPOBBIX U KYJIBTYPHBIX KOHTEKCTaX, a TAaK)Ke B3a-
HMMOCBSI3U MY3BIKaJIbHOTO OIBITA C KAYECTBEHHBIMU
XapaKTepUCTUKaMH (PYHKIIMOHUPOBAHHUA MO3Ta H
Tena. CeMaHTHKa MY3BIKAJIbHOTO MCKYCCTBa OIpe-
JIENIAETCSl CONMAIBHO-KYJIBTYPHBIM KOHTEKCTOM, B
KOTOPOM OCYIIECTBIISIETCA CBS3b 3BYKOBOTO psija
C MHIWBUIYaJIbHBIM M KOJUIEKTHBHBIM OITBITOM, a
TaK)KEe B3aMMOJICHCTBHE sI3bIKa M SMOIIMOHAJIBHOU
cthepsr (O u Tummepc, 2017). JlanabIi acexT
SIBJIAETCS] IPUHIUIHNAIBHO 3HAYUMBIM JJIs1 TOHUMa-
HUS TIPOIIECCOB YCBOEHUS KYJBTYPHO JE€TEPMUHU-
POBaHHOHM JIEKCHKH, OTpaskarolieil crneunpuky Ka-
3aXCKOW HallMOHAJIIBHON MY3bIKaJIbHOW TPaJHUIIUH.

B wuccnenoBanuu Cai M coaBTOPOB paccMa-
TPUBAIOTCA HEHPODU3UOIOTUYECKHE MEXAHU3MBI
BOCIIPHUATHS MY3BIKAJIBHOTO TOHA Yy HOCHUTENEH
MaHJJAPUHCKOTO $3bIKa C KOXJICAPHBIMU HMIUIAH-
tamu. Oco0oe BHUMaHHE YIENSETCsS TPYIHOCTSIM
B auddepeHnuanuu BEICOTHI TOHA, 00YCIIOBIICH-
HBIM CIIEHU(UKON CIyXOBOTO BOCHPHUSTHS B AaH-
Hoil rpynne. Jlyisi aHanu3a MO3roBOM aKTUBHOCTH
MPUMEHSIOTCS METOABI 3JeKTpodHuedanorpadun
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(B9T") (Lait, 2020). PesynbraThl HCCIEIOBAHUS
CBHJICTEIIHCTBYIOT 00 HM3MEHEHHsX B 00paboTke
aKyCTHYECKUX CHTHAJIOB y MOJh30BaTEICH KOXJIe-
apHBIX UMILIAHTOB, YTO OTPaXaeT CJIIOXKHOCTh HX
Boctipusitus. (Llait u np., 2020). CoBpemMeHHBIC
TEXHOJIOTMH OTKPBIBAIOT BO3MOYKHOCTH ISl IIO-
BBITIICHHS 3(PPEKTUBHOCTU SI3BIKOBOTO OOYYCHHSI.
JlaHHO€ HCClieJoBaHUE MOATBEPIKAACT HEOOXOIu-
MOCTh MEXJIMCIHMILUIMHAPHOTO TOJX0Ja K U3y4de-
HUIO S3bIKOB, KOTOPBIA YUUTHIBACT KAK KOTHUTHB-
HBIC, TaK ¥ HEUPO(PUZUOIOTHISCKUE ACTICKTHI.

VYHukajabHasi HalMOHAJIbHO-CIICHU(UIHAS JICK-
CHKa, UCCIIeJlyeMasi B CMEKHBIX JIMHI'BUCTHYECKUX
HaIpaBJCHUIX B Pa3HbIX paKypcax — MHOIO3HaYHa
U OTIMYAETCS TEPMHUHOJIOTHYECKUM pPa3HOOOpa3H-
€M, X CBSI3bIBACT HAI[MOHAIbHAS OKpacka, He UMe-
foIlass HU TIOJIHBIX, HM YaCTHYHBIX KBHBAJICHTOB
Cpe/iu JICKCUUECKUX SUHUIL APYTOTO s3bIKa. Bbi0op
TOTO WJIM WHOTO OIPEJNICICHUs] JaHHOTO SI3bIKOBO-
ro U KyJIbTYPHOTO ()EHOMEHA IMOJHOCTHIO 3aBHUCHUT
OT IIeJIel MPOBOJAUMOTO HCCienoBaHus. B Harem
cilydae, MpU3HaBas 11eJ1eco00pa3HOCTh KaXKI0r0 U3
YKa3aHHBIX ITOJIXOJIOB K NMOHMMAHUIO HAIMOHAIb-
HOH cnieruduky, HanOoJiee aKTyaIbHBIM CUUTACTCS
TEPMHH KYJIbTYpPHO-MapKHpPOBAaHHAS JIEKCHUKA, I10-
3BOJISIFOIIAST BBISIBUTH M M3YYUTh BECh CIICKTP MPHE-
MOB TIepe/lauu JaHHOTO CJIOS JICKCUKH, ITPOTyKTHB-
HOCTb UX ITPUMEHEHHUSI.

Brurouenue B mporiecc 0Oy4eHHUsST IJIEMEHTOB,
OTPaKAMOIIUX YHUKAIBHBIC KYJIBTYPHBIC TPATULHH
M3y4aeMoro si3bIKa, Coco0CTBYeT OoJsiee TiryOoKo-
My MMOHHUMAHHUIO S3BIKOBOM CHCTEMBI U (hOPMHUPYET
CIOCOOHOCTh BOCIIPUHHUMATH KYJIBTYPHBIC KOHTEK-
cthl. KyJbTypHO-MapKHUpOBaHHAS JICKCHKA HECET B
ceOe HaIlMOHAIbHBIE 0COOCHHOCTH, OTpaXkaeT MCH-
TaJUTET W IICHHOCTHBIC OPHCHTAIMK HOCHTEJCH
SI3bIKA. AHAJIHM3 TaKOW JICKCUKH MO3BOJISET MPOHUK-
HYTh B IJIyOWHBI HAIlMOHAJIBHOW KOHIIENTOCHEPHI
Y TIOHATH, KaK S3bIK MOJCITUPYET MUP M OTpa)kact
KYJbTYpHBIE OCOOCHHOCTH.

B nanHOM wmccnemoBaHuM 0CO0O€ BHUMAHHE
YAEJICHO JIMHI'BOKYJIBTYPOJIOIHYECKOMY TOXO0.Y,
MO3BOJISAIONIEMY TIYOOKO aHAJTU3UPOBATh KYJIbTYP-
HbIC KOHHOTAIIUU JICKCUYECKUX CIUHMII U UX CBSI3b
C HaAIMOHAIBHBIMHU IIeHHOCTSIMH. C JIMHTBOKYIIb-
TYpPOJIOTUYECKOW TOYKH 3PEHHUS MbI OINpEaessieM
KYJIBTYPHO-MapKHPOBAaHHYIO JICKCHKY KaK JIUCKPET-
HYI0, O0BEMHYIO B CMBICJIOBOM OTHOIICHUHU €IIH-
HUILy MBICIUTEIFHON JACSTEIBHOCTH, WMEIOIIYIO
SI3BIKOBOC BBIPAXKCHHUE, OTMEUCHHYIO 3THOKYJIBTYP-
HOW Crieu(UKON, 00 TUHSIONIYIO TPU OCHOBHBIX
(deHOMEHA: SI3BIK, KYJIbTYPY, CO3HAHHUE, «CTYCTOK
KYJIBTYPBI B CO3HAHUH YEIIOBEKA»; «TO, B BHJIC YETO
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KyJITYpa BXOJUT B MEHTAJbHBIA MHpP UEIOBEKa»
(Cremanos, 2004).

KpacHbix paccmarpuBaeT 3THOICHXOJIMHIBH-
CTUKYy W JMHTBOKYJBTYPOJOTHIO KaK COCTaBIIS-
IOI[e HOBOM HayyHOW mapaaurmsl. KynbTypHo-
MapKUpOBaHHAS JIEKCHKA, OTpakas yHHKaJIbHBIC
0COOEHHOCTH HaIlMOHAJIBHOM MY3BIKaJIbHOM KyJb-
Typbl, BBICTYIIA€T CBOEOOPA3HBIM «3EPKATIOM)
KyJIETYPHOH aMATH Hapoa. AHaIN3 TaKUX TEPMHU-
HOB, KaK «KIO», «TOMOBIPay, «KbIPay», TTO3BOISET
NPOHUKHYTH B TTyOMHBI HAIMOHAILHOTO CO3HAHNS,
PacKpBITh NCTOPUYECKNE U COIMAIbHBIC 3HAUYCHMUS,
CBSI3aHHBIE C 3TUMH NOHATHAMHU. B padote Kpac-
HBIX(2008) aHamu3upyercsi 3HAYMMOCTH COIHANb-
HBIX U UCTOPUYECKHUX MOHATHHA B KOHTEKCTE SI3bIKA
W MparMaTukyd pedeBOro OOIIEHUS, MOTYEPKUBAs
UX POJb B MEKKYJIbTYPHOH KOMMYHHUKAIMU U TO-
HUMaHUHM KYJIBTYPHBIX Pa3IM4uil «COBOKYITHOCTh
BCEX BAJICHTHBIX CBS3EH, OTMEUEHHBIX HAIMOHAIb-
HO-KYJIBTYPHOH MapKHPOBAaHHOCTHIO .

Kazaxckast My3blkanbHas KyJdbTypa Oorara Ta-
KMMH{ TIOHATHSAMH, KOTOPBIE HE TOJIBKO 0003HAYAIOT
MY3BIKQIbHBIE HHCTPYMEHTBI U ’KaHpPbI, HO U Mepe-
JAIOT TUIYOOKUi (MIOCOPCKHUIA CMBICH, OTPaXKaroT
HaIlMOHAJBHBIN XapakTep. IMIpoBH3allMOHHBIHN Xa-
pakTep Ka3zaxCKod My3BIKH TpeOOBaJl TOYHOTO OIH-
CaHMsl MY3BIKQIBHBIX HIOAHCOB, TAKUX KaK «caFray,
«OybpIH». My3bIKaIbHOE O0OIIEeHNe B Ka3axCKOM
KyJITYpe HOCHJIO TITyOOKHI KpeaTHBHBIN XapakTep.
AWTBIC, XKBIP, TOJFAY — 3TO HE MPOCTO MY3bIKaJIb-
HBIE JKaHPBbI, @ POPMBI 0OIIEHUS, CTOCOOCTBYIOIINE
JyXOBHOMY €JIMHEHUIO HapoJia. AKBIHBI U KbIpay,
KaK HOCUTEIH HapOJHOW MYAPOCTH, UTPaIH BaX-
HYIO pOJIb B COXPAaHEHHUH W Tepenravye KyIbTYPHBIX
LIEHHOCTEH.

B uccnenoBanum YpazaeBoii(2024) kazaxckas
PUTOpHKA paccMaTpUBAETCs CKBO3b IMPHU3MY pH-
TOPUYECKOT0 HJleana ¥ MHUPOBO33PEHUECKUX yCTa-
HOBOK, BBICTYMAIOUIMX KJIIOYEBBIMH JCTEPMUHAH-
TaMH KyJbTYpHOH MJEeHTUYHOCTU. IIpuMeHeHune
JIMHTBOKYJIBTYPOJIOTHYECKUX MOJXO/I0B U METOJIOB
CEMaHTHYECKOTO aHajM3a — TAaKUX KaK BBISBICHHE
KOPPEJSIIMN MEXKAY JIGKCHYECKUMH M KOHTEKCTY-
AIBHBIMU 3HAYCHUSIMH CHUMBOJIMKH, WCCIIEJIOBAHNE
AITIO3UBHOTO AMCKYpca U MPEHeeHTHBIX eHOMe-
HOB MHPOBO33PEHHSI — TIO3BOJISIET TITy0XKe OCMBIC-
JUTh MEXaHU3MbI (OPMUPOBAHMS MHUPOBO33PEHHUS
U WACHTUYHOCTH TIOCPEICTBOM KYJIBTYPHO O0y-
CJIOBJICHHBIX KOHIIENTOB. MccnenoBanue ka3axckoi
PUTOPHKH, a TAaKXKe POJIH JKbIpay U OMEB, MPeICTaB-
nsieT co00ii 3HaYMMOe HarpaBiiCHHE B U3yYCHUH Ha-
MUOHATLHON KYJIbTYPHO-KOMMYHHKATHBHON TPaIH-
un. JKelpay u Ouu, SBISASACH HOCUTENSIMH YCTHOTO

CJIOBECHOTO HACJICANS U XPAHUTEISIMU OOIIECTBEH-
HBIX HOPM, BBICTYTAIOT IIEHTPAILHBIMU (UTypaMu
B (QOpPMUPOBaHMM PHUTOPHUYECKOTO HAeana, OTpa-
JKAIOMIETO I[EHHOCTHBIE OPHUEHTHPBI, MOpAIbHBIC
MPUHLMIIBL 1 MHUPOBO33PEHUECKNE YCTAHOBKU Ka-
3aXCKOTO Hapojaa. AHaINW3 MX PEYeBON NPAKTUKH
MO3BOJISIET BBISIBUTH OCOOCHHOCTH HAalMOHAIBHON
PUTOPUYECKON CHUCTEMBI, B KOTOPOH OPraHW4yHO
COYETAIOTCS ANEMEHTHI MO3THYECKOTO MBIIIICHMS,
OOIIIECTBEHHON apTryMEHTAIMH W ATUKO-(UI0cod-
CKOTO COZIEp)KaHuUA .

AJTIO3MBHBIA AMCKYpPC paccMaTphBaeT Mexa-
HU3MBI (POPMHUPOBAHHSI CMBICIIA TIOCPEACTBOM JICK-
CHYECKHX OTCHUIOK K YCTOHYMBBIM KYJIBTYpPHBIM
HOpMaM, apXeTHIIaM U UCTOPUKO-MHU(POTIOTHYECKUM
KOHTEKCTaM. B 4acTHOCTH, B MO33UH KBIPAY TUXO-
TOMHSI «JJOCTOWHBIN/ TUIOXOH (HEIOCTONHBIN)» pe-
MPE3EHTUPYET CHUCTEMY IICHHOCTHBIX KOOpPJIWHAT,
BOCXOJSIIYIO K TPAJUIIMOHHOMY «KOJEKCY BOWHa-
MY>KUYHHBD), Te Kaxaas JeKCH4ecKast eIMHuIa He-
CeT KYJbTYPHO-MAapKHPOBAHHYI0 CEMaHTHYECKYIO
Harpy3Ky, OTPa)KalOIIyl0 3THYECKHE M MHPOBO3-
3peHUYecKre ycTaHOBKU 310xu (YpazaeBa, 2024).
[TomoOHbIE MeEXaHW3MBI AJUTIO3MBHOCTH TPOSBIS-
I0TCA ¥ B MY3BIKQJIbHOM JIEKCUKE, IJIE€ CMBICIOBOE
HaroJHeHne (QOPMHPYETCs 4Yepe3 acCOIMaTHBHBIC
CBSI3U MEKAY S3bIKOBBIMU €AWHHUIIAMHU M KYJbTYP-
HO 3HAYUMBIMU KOHTEKCTaMH. Tak, HAaNnMEHOBaHHE
MY3bIKaJIBHBIX NPOU3BEIEHUI HEPEKO OTCHUIAET K
HMCTOPUYECKUM COOBITHSM, JIET€HJaM, HallMOHAJb-
HBIM T€pOsSM WJIM KJIFOYEBBIM IEHHOCTSIM 3THOCA,
BBICTYTIasl CBOEOOPA3HBIM MapKEPOM KOJIEKTHBHOM
namsITd ¥ KyJbTypHOH MIOEHTHYHOCTH. B manHOM
KOHTEKCTe MY3bIKaJbHAs JIEKCUKA CTAHOBHUTCS HE
MIPOCTO CPEACTBOM HOMMHAIIMHU, HO U MHCTPYMEH-
TOM COXPAaHEHUS M TPAHCISINH KYJIbTYPHBIX CMBIC-
JIOB, 3aKPEIUIEHHBIX B A3BIKOBOM CO3HAHUM HAPOJA.
B mpencraBnenHoil pabore OOOCHOBBIBAIOTCS H
MpeIaraloTcsl METOJ0JOTHYECKH 3HAUYMMBIE TOJ-
XOJBI K aHAIN3Y KyJIbTypHO-00yCIIOBIEHHOW JIEK-
CHKH, KOTOPbIE MOTYT OBITH 3((EKTHBHO NpHMeE-
HEHBI TIPY U3yYEHUH HAI[MOHAIBHON MY3bIKaIbHOM
TpaJIUINH, a TAKKE B IIPOIIECCE MTPETIOIaBaHus pycC-
CKOTO sI3bIKa KaK HEPOJHOTO CTYACHTaM MY3bIKaJlhb-
HBIX CHENHAIbHOCTEM.

JIMHTBOKYNBTYpHAs crienr(rKa MO3HAHUS TIPO-
SIBJIAETCS] TTOCPEACTBOM JIMHTBUCTHUYECKOTO aHaJU-
3a, TIO3BOJISIONIETO BBISIBUTH CITOCOOBI KOHIIETITya-
JM3alMu W BepOanu3aluu KyJIbTYPHO 3HAYMMOIO
ombITa. B JaHHOM KOHTEKCTE KyJIbTYpHOE 3HAHWE
paccMmaTpuBaeTcs Kak CUCTEMa MPOMO3HMLNH, OTpa-
JKAFOIINX KOJUIEKTHBHBIE TPEICTABICHHS, IEHHOCT-
HBIC OPUEHTUPBI U MOJEIU MHTEPIPETALNH MHUPA,
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3aKpEIJICHHBIE B SI3bIKE M ONPEeIIONIe 0COOCH-
HOCTH HalmoHaJbHOTO MeHTanuTeTa (Ky3pMuHoBa,
2023). KoHuenTsl, KaKk CBSI3YIOLUIME 3BEHBSI MEKIY
KYJBTYpOH, CO3HAHNUEM U A3BIKOM, HAPSMYIO BIIH-
SIFOT Ha (OPMUPOBAHKE UICHTUYHOCTH, TIOCKOJIBKY
OHH «OCHOBHAs sU€HKa KyJIbTypbl B MEHTAJIHHOM
Mupe uenoBekay. JuddepeHunanus KoHIenTa u
MIOHSTHSA, T/I€ KOHIENT «IOTPY>XeH B CTUXHIO 3BY-
yalel pedn» U CBsI3aH ¢ reHepalueil cMelcia, a 1no-
HATHE «OTpakaeT OOIINe U CYIIECTBCHHbIE TPU3HA-
ku 00bekToB» (Ky3pmuHoBa, 2023), naet TOHKHA
WHCTPYMEHTApPHHA IS BBISBICHHUS OCOOCHHOCTEH
CEeMaHTHKH W (YHKIMOHUPOBAHHUS KYyJIbTYPHO-00-
YCJIOBJIEHHBIX TEPMHUHOB Ka3aXCKOM My3bIKaJbHOU
TpaULIH.

KynprypHble MoOmenu SBISIOTCS «CPEICTBOM
HaBUTAllUM» B KOTHUTUBHBIX 3a/la4ax M «IIOMOra-
0T mpeactaBuThy» BHemHUH Mup (KyspmuHosa,
2023). Mcmonp30BaHue 3HAKOMOH KYJIBTYpHO-00Y-
CIIOBJICHHOM MY3BIKaJIbHOH JIEKCHKH CO3/1aeT Ooee
MOTHBHUPYIOIIYIO U PEJICBAHTHYIO Cpey 0OyUueHHSI.
Ecnu xoHIENnT «mpuHAIEKUT CO3HAHUIO, ONpee-
JSIeTCSl KYJIBTypOl M OOBEKTUBUPYETCS B S3BIKE,
TO BBEJIEHHE DOJIEMEHTOB POJIHOM MY3bIKaJIbHON
KYJBTYPBI B 00y4eHHE PYCCKOMY SI3bIKY OyJET cIlo-
coOcTBOBaTh Oosiee TITyOOKOMY OCBOCHHIO SI3BIKA
u GOPMHUPOBAHHUIO MEXKYJIBTYPHOH KOMIETEHIIMU
(KyssmunOBa, 2023).

AHa3 IMHIBOKYJIBTYPOJIOTHUECKON COCTABIISA-
o1Iei My3bIKAJIbHO-TEKCTOBOT'O MaTepHrasa coriac-
HO moaxoay JIeBYHIKMHOM, BKIIOYAET IMOATAITHOE
nccinenoBanre. Ha mepBoi cTaguu CTyAE€HTHI BbI-
MOJIHAIOT JIMHTBUCTUYECKUH aHAJIN3 SI3bIKOBBIX OCO-
OeHHOCTE! TeKCTa (JIEKCHYECKHUX, TPAMMATHYECKIX
U CTWJIMCTHYECKHUX) C LIENbIO BBISBICHUS MOBEPX-
HOCTHBIX CMBICIIOB W WX POJH B TPOIECCE «Hapa-
LIEHUs CMBICIOBY». Jlajgee OHM MepexoniaT K Kyib-
TypOJIOTrMYECKOM HHTEpPIpETali, HaIpaBICHHON
Ha «pacrlpeiMeurnBaHUe TIYOMHHBIX KYJIBTYPHBIX
CMBICJIOBY, 3aKOJMPOBAHHBIX B TEKCTE M CBA3AHHBIX
C HallMOHAJILHBIM MHUPOBO33PEHUEM U CUMBOJIUKOM.
Crnenyrommii 3Tan BKIIOYAaeT MCCIEAOBAaHUE B3au-
MOJICHCTBUSI MY3BIKQIBHOTO 00pa3a M SI3IKOBOTI'O
BBIP@XEHHSI, CIIOCOOCTBYIOMIETO (hOpMHUPOBAHNIO
KOMIUIEKCHOTO KYJIBTYpHOTO TMOCJIaHUS U «pPa3BH-
THIO 3MOIIMOHAIBHO-ICTETUYECKOTO BOCIIPHATHS
(aKkTOB s3bIKa». 3aBEpIIAIOIINM [IArOM CTaHOBHT-
csl oTanm pedIiekCcuu, B XOA€ KOTOPOTO CTYIEHTHI
COOTHOCSIT BBISIBJIEHHBIE KYJbTYPHBIE IIEHHOCTH C
COOCTBEHHOH MJIEHTHYHOCTHIO M MHPOBO33PEHHUEM.
Htorom paboOTBl BBICTYNACT «JIMHTBOKYJIBTYPOJIO-
rUYecKasi XapaKTepUCTHKa TeKCTa» B (opMme dcce,
JEMOHCTpPUpYIOasi MOHUMAaHUE KaK MOBEPXHOCT-
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HBIX, TaK M INTyOMHHBIX CMBICJIOB M CIIOCOOCTBYIO-
1iasi pa3BUTHIO «KOHIENTOC(HEPhD», «KOTHUTUBHON
TMOKOCTH» W YKPEIJICHWIO HAIMOHAJbHON HIeH-
trarocTH (JIeBymkuna, 2023).
JIMHTBOKYJIBTYPOJIOTUYECKUI — aHaIM3  J1aeT
BO3MOXHOCTh TPOCIEIUTh CBA3b MEXKIY SI3BIKOM
U KyJIbTYpPOH, MOHSTH, KaK SI3bIK (OPMHUPYET Ha-
MUOHAIILHOE MHpPOBOCIIpUsiTHE. M3ydeHue Kyib-
TypHO-MapKHPOBAaHHOH JIGKCUKH  CIIOCOOCTBYET
MOHUMAHUIO0 MEHTAIBHOCTH Hapoja, ero MCTOPHUU
Y LIEHHOCTHBIX OpHeHTalui. KynbTypHO-MapKHpo-
BaHHAs JIEKCHKa OTpa)kaeT CaMOOBITHBIE OCOOCH-
HOCTH HAIMOHAJIBHOW MY3BIKaJIbHON KYJIBTYPHI U
SBIISICTCS. BKHBIM HHCTPYMEHTOM JUIS W3yUYCHUS
HAIIMOHAJIBHOTO CO3HAHUS U MEHTAJINTETA.
MeTtoamnueckas 1eIecoo0pa3sHOCTh HCIOIB30-
BaHUs TPUAMBl KIOU—00MOpa—oichipay B Tpenoaa-
BaHUHM PYCCKOTO SI3bIKa 4epe3 HallMOHAJTbHO-Map-
KHPOBaHHYIO JIEKCHKY OOyCJIOBJEHA TEM, Y4TO OHa
MIpEJICTaBIsAeT cO00Il co/ep)KaTeNbHYI0 U KOHIIETI-
TyaJbHO BBIBEPEHHYIO OCHOBY WHTEIPHUPOBAHHOTO
JUHTBOKYJIbTypoJiorHdeckoro moaxonaa. (/lo6po-
Bonbckasi, 2014). JlanHblii BBIOOP MOTHUBHPOBAH
UX KyJbTYypHOH 3HauMMOcCThrO. Kroil, nmpencraBis-
oM co0oi Gumocodckn HarpyKeHHBIH >KaHp,
aKTyalM3upPyeT MHPOBO33PEHUECKUE CMBICIBI U
MOJ/ICP’KUBACT TO3HABATENbHBIN HHTEpeC 00ydva-
tonmxcs. JlomMOpa, HajeleHHash CUMBOJIMYCCKUM
CTaTycoM M ciy’allas OCHOBHBIM HMHCTPYMEHTOM
WCTIOJIHEHHS, OTKPhIBAET BO3MOXKHOCTH JJIsi pabo-
THI C JICKCUKOH, 0OraToil CUMBOJIMYECKUMH U 3MO-
MUOHAITLHBIMH accOlMaysiMU. BKitoueHnue sxbipay
JIOTIONTHSIET CUCTEMY OOpallleHHeM K IEeCEHHO-TIO-
3THYECKOHN Tpaaumuu. Takoe mocTpoeHue obecre-
YMBAET HE TOJBKO COACPIKATECIBHYIO LIEIOCTHOCTH
(orcanp — uncmpymenm — ucnonnumensv), Ho U CO3-
JaeT YCIOBHS JUII METOJMYECKH OINpPaBIaHHOTO
COITOCTABJICHUS PA3IMYHBIX (OPM MY3BIKAIEHOTO
BBIPQXXCHHS, YTO CIIOCOOCTBYET Ooliee TIyOOKOMY
OCBOCHHIO HAIIMOHAITbHO-MapKHUPOBaHHOH JIEKCHUKH.
Hcnonp3oBanue JiekceM Kiot, 0ombpa, Kobwvl3
u orcvlpay B OOyUEHHH PYCCKOMY SI3BIKY B Kazax-
CTaHCKOM ayJUTOPUH MPEACTABISACTCS METOANYEC-
CKH IIeJIeco00pa3HbIM, MOCKOJBKY OHH 00JaJaroT
BBICOKOW KYJIBTYPHOH 3HaYMMOCTBIO M OTpPa)KartoT
KJIFOUEBBIE 3JIEMEHThI HALIMOHAJIbHON MY3bIKAJIbHON
Tpaguunu. POKyCHPYSCh Ha COXPAaHEHUH U Pa3BU-
THU KyJIbTypbl Kazaxcrana depe3 HHTETpaluio Tpa-
UMK 1 WHHOBAIM{, 3T €MHUIBI 00€CTIeYrBalOT
CBSI3b MEXKJTy KYJIbTYPHBIM HACIEIUEM U COBPEMEH-
HBIMH 00pa30BaTeIbHBIMU 3a/la4aMH, a TaKKe CO-
OTHOCSITCSI C OITUCHIBAEMBIMU B paboTe TporieccamMu
“Boccoznanus’, “TpaHcdopmanmu’ U “0OHOBIE-
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HUS’, YTO IIO3BOJIAET OPraHUYHO WHTETPUPOBATH
HaI[MOHAIBHO-MapKUPOBAHHYIO JIEKCUKY B JIMHTBO-
JIUIAaKTHUeCcKyto mpakTuky (MypsanueBa & Kapo-
Mar, 2023).

Kroit kak Beaymuii ”HCTPYMEHTAJIBHBIN KaHp U
KBIpay KaK XpaHUTEINb TyXOBHON TPaJUIINH, yCTHO-
rO MCKYCCTBa M PEUYEBOro MacTepcTBa (YOPMHUPYIOT
JIEKCUYECKOe T0JIe, CBSI3aHHOE C UCTOPHUEH, JKaHpPO-
BOHM TPUPOJION, SMOIMOHAILHO-00pa3Hol chepoit
M YCTHOMOSTHYECKHMHU TpakTukamu. JlomOpa u
KOOBI3, MMEIOIIME CTaTyC CHUMBOJIOB HalMOHANb-
HOM MY3BIKaJIbHON KYJIBTYpPBbI, CO3/Iat0T OCHOBY JUJISI
00CYXIeHHsI BOINPOCOB ayTEHTHYHOCTH, TEXHOJO-
TUYECKON 3BONIONMHK (BKJIIOYAs TMOSIBICHUE 3JIEK-
TPOHHBIX WHCTPYMEHTOB) U COBPEMEHHBIX (GOopM
TIOTTYJISIPU3AIUH TPATUIIMOHHON My3bIku. OOparrie-
HHUE K JaHHBIM MOHSTHAM, OTPaXKaIOLUIUM aKTyallb-
HBIE KyJBTYpHBIE MPOIECCH — OT B3aMMOCHCTBHUS
C HaTpaBJICHUSIMH fUsion 0 UHTETPALlIA B MUPOBOE
MY3BIKaJIbHOE TIPOCTPAHCTBO, — CIIOCOOCTBYET pO-
CTY y4eOHOH MOTHBALMU, Pa3BUTUIO JIMHTBOKYIIb-
TYypPOJIOTUYECKONH KOMIIETEHITNH ¥ (OPMHUPOBAHUIO
S3BIKOBOM JIMYHOCTH, CIOCOOHOW aHaJlM3upOBaTh
«CBSI3W MEXy TPAAUIHUAMU U BO3POXKIACHUEM, CTa-
OMIBHOCTBIO M MHHOBAMAMNY (Myp3anuesa & Ka-
pomar, 2023).

B nacrosimeM uccienoBaHUM B KauecTBE KOH-
[ENTyaJIbHON OCHOBBI OBUIO BBIOPAHO TPHETUHCTBO
0ombbIpa — Kiou — Jcblpay, IOCKOIBKY OHa Tpej-
CTaBIsIET coO0OW Hamboyiee COAEp)KATEITHHO HACHI-
HICHHBIH 1 METOANYECKA 00OCHOBAaHHBIN KOMILIEKC
HaI[MOHAIBHO-MapKUPOBAHHBIX EIWHUIl. YKa3aH-
HBIE AJIEMEHTBI MY3bIKAIBHOW TPAAULIUU OTPAXKAIOT
KITIOYEeBBIE HAMPABJICHUSA HBOJIOLUWU KyJIbTypHOU
uaeHTnyHocTH KasaxcraHa M MO3BOJSIOT paccMa-
TPHUBATh TPOIECCH ee TpaHCchOopMaIluu B 1IEJIOCT-
HOW u cucteMHoi nepcnektuse. (Hennmuua & Ka-
nubaesa, 2024).

Bri6op 3THX Tpex 3JeMEHTOB Hay4HO OOOCHO-
BaH TeM, YTO OHM KOHIIEHTPUPYIOT B cebe KItode-
BbIE€ acleKThl KyJbTypHOTo casura. IIpexae Bcero,
WCTIOJIb30BaHME dTOW TPHAJIBI CBSI3aHO C HEOOXOIH-
MOCTBIO KOPPEKTHOI'O TEPMHUHOJOTHYECKOTO OIH-
CaHMs M YCTPaHEHHs €BPOTOIEHTPUIHBIX MCKaXkKe-
Hull B TpakToBKe sBieHuil (Hepmuna & Kanubaera,
2024), 9To SBNAETCS HACYIIHBIM BOIIPOCOM Ka3ax-
cTaHckoro mysbiko3HaHus. Kroit u lomObipa Obutn
BBIOpaHbI, TTOCKOJIbKY WMEHHO B OTHOIICHWH HHUX
yueHble AMaHOB 1 MyxaM0eToBa MpeIOKIITU IPH-
MEHSATH HAPOTHBIE TEPMUHBI (Oac Oybit, opma OybiH,
caea) Ui aHAIM3a KOMITO3UIIMOHHOTO MBIIIICHHS,
YTO SIBJISCTCSI KPUTHUECKH BAXKHBIM IIIATOM B YT-
BEP)KJICHUM Hay4YHOr'O cTaTyca Tpaauluil (AMaHOB,

1985; Hemymmna & Kanmubaesa, 2024). Bo-BTOpbIX,
JKbipay onuIeTBOpPSET YTBEPIKICHHE BBICOKOTO
PO(hEeCCUOHANBHOTO CTaryca YCTHOW TpaJuIuH,
YTO MPHUBEJIO K MHCTUTYIIHOHAIBHBIM H3MEHCHHSIM
B KOHcepBaTopuu (co3manue kadenpsl HapomHo-
ro meHusl U Kypca 3tHoconbhemkno) (Hemmua &
KamubaeBa, 2024). JlaHHBIA 3JIEMEHT TO3BOJSET
oOyJarormuMcst 00Cy X IaTh Ha PYCCKOM SI3BIKE Me-
XaHW3MBI TIepelaun 3HaHUH (wedicupe) N BaXKHOCTh
COXPaHEHUS! AyTCHTUYHON MaHephl HCIIOJHCHUS,
KOTOpasi MpeBaIMPyeT HajJ HOTHBIM TekcToM (Hen-
mnHa & Kanmnbaesa, 2024). B-TpeThux, ¢ MeTonYe-
CKOH MO3UIIMK BBIOpAaHHAsI CUCTEMa CIOCOOCTBYET
MOBBIIICHUIO YU€OHONW MOTHBAIIUH, MTOCKOJBKY I10-
3BOJISIET CTYJICHTAM OCBAaWBaTh PYCCKUH SI3BIK KaK
CPEICTBO HAYYHOI'O OCMBICICHHUSI KYJIbTYPHBIX TPO-
eccoB U 3PQPEKTUBHONW MEXKKYJIBTYPHOH KOMMY-
Hukanuu. Ornopa Ha JaHHbIC MMOHITHS Je/IacT BO3-
MOXKHBIM O0OCYKJICHHE COBPEMEHHBIX TCHJICHITHU,
BKJTFOYAs] CTAHOBJICHHWE TIOPKCKOW World music n
aKkTyaJibHble (DOPMBI KOHCTPYUPOBAHUS TEOPKCKOU
nnentnaaoctd (Hemmua & Kammbaesa, 2024), a
TaK)Ke HEOOXOAMMOCTh TITyOMHHOTO IMOHUMAHUS H
OCO3HAHUSI CMBICIIOBOI'O TIOJISI HAIMOHAJBHBIX KOH-
LIENITOB JIJISl KX aJICKBaTHOW pernpe3eHTanuu (Yrera-
muena, 2017).

[IpoBeneHHBIN aHANHU3 JUTEPATYpPhl MMOKA3bIBa-
€T, YTO KYyJIbTYPHO-MapKHUpPOBaHHAs JICKCHKA BbI-
CTYIaeT BaKHEHIIMM WHCTPYMEHTOM pPElpe3eHTa-
LMY HAIMOHAJIBLHOW MJICHTHYHOCTH M MEHTAJIUTETa
HapoJa, OTpaxkas ero KyJIbTYPHbIE KOJIbI ¥ IICHHOCT-
HbIC OPUCHTHPHI. BKIIIOYCHHE 3JIEMEHTOB HAIHO-
HaJIbHON MY3BIKATBHON TpaJUIIUU, O0JIAAAFOIINX
BBICOKOH CTENEHBIO KYJIbTYPHOM MapKHPOBaHHO-
CTH, CIIOCOOCTBYET (hOPMUPOBAHUIO MEKKYIBTYP-
HOM KOMIICTCHIIMU M TOBBIIICHNUI0 MOTUBAIUH MTPH
M3YYCHHUU PYCCKOTO sI3bIKAa KaK HEPOJHOro. Takum
00pa3oM, JIMHTBOKYJIbTYPOJOTHYCCKHIA TIOJIXO0d K
WCCIICJIOBAHUIO U TIPETOJaBaHUI0 KYJIBTYpHO 00Y-
CJIOBIICHHOM JICKCUKH OOecrednBaeT Oojiee TIIy0o-
KOE€ OCBOCHHE SI3bIKa YepPEe3 OCMBICICHHE €T0 KYJIb-
TYPHOTO COJICPKAHUSI.

MaTepnaﬂu U METOAbI

Omnupasicb Ha CyLIECTBYIOLIUE TEOPETUUECKUE
000CHOBaHUs, HaMH pa3paboTaHa METOHOJIOTHUS
HCCIIE0BAHNSI, HAPABJICHHAsI HA BBISIBJICHUE OCO-
OCHHOCTEH HCIIONIB30BAHUS KYJIBTYPHO-MapKHPO-
BAHHOM JIEKCHKHU Ka3aXCKOW HAIlMOHAJIbHOU MY3bI-
KM B TIpoliecce 00ydeHHs pyccKoMy s3bIKy. Llenbio
JTAHHOTO WCCIICZIOBAHUS SBISIETCS TMONy4YeHHE 00h-
€KTHBHBIX JaHHBIX O TOM, KaK BOCIIPUATHUE CTYIEH-
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TaMHU-MY3bIKaHTAaMH  KYJIbTYpHO-MapKHUPOBaHHON
JICKCUKH, CBSI3aHHOM C Ka3aXCKOM HaIlMOHAILHOM
MY3BIKOH, BIMSET HA UX MOTHBALUIO W 3(PPEKTHB-
HOCTb M3YYEHHSI PYCCKOTO SI3BIKA.

W3ydenne Takoi JEKCHUKH CIIOCOOCTBYET: IIO-
BBILICHUIO MOTHBAI[UH K M3YYCHHUIO PYCCKOTO SI3bI-
Ka, MMOCKOJIbKY yCTaHAaBIIMBAET CBS3b C OJM3KOU U
MIOHATHOM CTyIeHTaM, KyJIbTypHOH cdepoii; boree
rIyOOKOMY TIOHUMAaHHUIO PYCCKOW JIEKCHKH 3a CUET
COTOCTABIICHHS M BBIABIICHUS OOLIMX U crienudu-
YECKUX KYJIbTYPHBIX CMBICJIOB; IOBBILICHUIO 3(-
(eKTUBHOCTH OOY4YEHHsI PYCCKOMY SI3bIKYy Oiaro-
napsi pazHooOpasuto ¢popm padoTsl (ayano, BUIEO,
MIPOEKTHI), CO3JAIOMIUX OOJiee BOBJICKAIONIIYIO H
WHTEPAaKTUBHYIO yueOHyto cpeay. Takum oOpazom,
HCCIIeIOBAaHNE HAIPABJICHO Ha MOJYy4YECHHE OTBETA
Ha BOIIPOC: B kaxou mepe u KaKkumu cnocooamu u3-
yuenue KyJabmypHO-MAPKUPOBAHHOU JIeKCUKU, Om-
pascaroueli KazaxcKylo My3blKaibHyl0 mpaouyuro,
cnocobcmayem nogvlueHUrw MOmusayuy u 3@ @ex-
MUBHOCMU 00YYeHUsl PYCCKOMY A3bIKY ) CMYOeH-
MO8, PaznuyarWuxcs N0 YyPOGHIO GIAOEHUsL A3bIKOM
U KYIbMYpHOMY Onbliny?

Juiis 3¢ (dhekTUBHOTO M3ydeHUs I1eJIeco00pa3Ho
MPUMEHSTh KOMIUIEKC METOJMYECKHX IPHEMOB,
BKJIIOYAIONIUN CPaBHUTEIbHBIA, CEMaHTUYECKUH
U JHMCKypC-aHaJIM3, a TaKKe aHallu3 acCOILUAIi
U KOHTCHT-aHaJIM3, HalpaBJCHHbIC HA aHAJIU3 HC-
10JIb30BAHUS JIEKCUKHU B PA3JIMUHBIX KOHTEKCTaX, €€
CMBICIIOBBIX KOMITOHEHTOB, YaCTOTHI YIIOTPEOICHUS,
SMOILMOHAIFHOTO 3apsijia U CBsI3eH ¢ KyJIbTYPHBIMU
LIEHHOCTSIMU. TeopeTHuecKo OCHOBOW ISl U3y4e-
HUS U aHAJIM32a KyJIbTYpHO-MapKUPOBAHHON JIEKCH-
KH MOXET CIIY>KUTh KYJIbTYPHO-UCTOPUYECKask TEO-
pust pa3BuTHs BeIroTcKoro, koropasi moa4epKuBaeT
POJb KYJIBTYPHBIX HHCTPYMEHTOB B ()OPMHUPOBAHHUN
MBIIUICHHS U co3HaHus (Beirorckuid, 1934).

Teopust cemaHTHUECKHMX KOMIIOHEHTOB Korbl-
nenko u [Tonosa(1978) nmo3BosseT cucreMaTU3upo-
BaTh 9TOT aHAIN3. [leneHne IeKCUUecKuX 3HaYCHUN
Ha JICHOTaTUBHBIC (OCHOBHOE 3HAUCHWE) W KOHHO-
TaTHBHBIC (IOTIOJHUTENbHBIE ACCOIMAIMH H 3MO-
LUOHAIBHBIE OTTCHKH) IOMOTAeT BBISBUTH KYJb-
TYpHbIE OCOOCHHOCTH W HIOAHCHI 3HAYCHUI CIIOB.
PaccmoTrpum Ha npumepe Ka3axCKoW My3bIKaJIbHON
tpaguuuu. CroBo «JoMOpa» HMeEeT ACHOTaTHB-
HOE 3HAUYCHHE (CTPYHHBIM MYy3bIKaJbHBIM HHCTPY-
MEHT», OJHAKO OHO TaKKe HeceT B cebe Oorarnlil
HAa0Op KOHHOTAaTHBHBIX CEM, CBS3aHHBIX C HCTOPH-
ell, KylnbTypoil U OBITOM Ka3aXCKOTO Hapoja. JTo
MOTYT OBITh aCCOIUAIINH CO CTEIbI0, KOUEBHUKAMH,
HapOJHBIM TBOPYECTBOM.

Jlexcema «Kioi» — 3TO JIMHTBOKYJIBTYPHBIH (he-
HOMEH, 0003HaYaoUIHii He POCTO Ha3BaHUE Kazax-
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CKOH MHCTPYMEHTAJIbHOW MBECHI, 3TO Ba)kKHas 4acTb
HaI[MOHAIBHOH KYJIBTYPBI, KOTOpas HeceT B cede (u-
nocockoe OHUMAHUE «COCTOSIHUSY, «IyBCTBa»,
HEKHH paccka3 B My3bIKE, OMUCBIBAIONINI IPUPO.Y,
HCTOPHIO, COOBITHS U TiepekuBanms. [Ipsmoit mepe-
BOJI JIEKCEMBI Ha PYCCKHH A3BIK OTCYTCTBYET, CJIOBA
«MENOJIUAY, KKOMITO3UIUS HE B MOJIHOM Mepe pac-
KPBIBAIOT CYTh «KIOs1». O3HAKOMIIEHUE C KIOSIMH Ha
ypokax PS5 (manpumep, «Capslapka» Kypmanraszer
wim «9ceM KoHbIp» [unbl Hyprencosoii) mo3Bo-
JISeT BKIIIOYATh B TPOIIECC OOYUYEHHS TEKCTHI O €T0
coJiepKaHuM, HICTOPHH HAITMCAHUSI, paccKa3bl 00 aB-
TOpax.

JlomOpa — BaKHEHIIMIA CHMBOJI HICHTHIHO-
CTH, SIBJIIOLIUIICS HE MPOCTO CTPYHHBIM WHCTPY-
MEHTOM, HO U JOCTOSHUEM Ka3aXxCKOW KyJbTYpBI.
JIMHIBOKYJIBTYPOJIOTMUECKUN aHaIu3 JaeT BO3-
MO’KHOCTb BBECTH CBSI3aHHYIO C HEH JIEKCHKY, aHa-
JoroB kotopoit HeT B P (Hamp., yacT JOMOpBHI:
WaHax — KOPITyC-pe30HATOp, mueK — TOICTaBKa).
OcBoeHMe TaHHOW JIEKCUKH Yepe3 KOHTEKCT IOBbI-
1aeT MEXKYJIbTYPHYIO OCBEAOMIIEHHOCTb, PACIIH-
pSeT 3HAHUA.

TepMuH XbIpay HE MPOCTO IMPEICTaBUTENb Ha-
poaHoil mo33uM, meBel, a ¢eHoMmeH Quiocoda
Benukol cremnu, ckasuTesns, UCTOPUKA, K CJIOBaM
KOTOPBIX TPUCIYIINBAIUCH XaHbl U BOUHBI. AHa-
mu3 TBOopuecTBa byxap JKelpay, B 4acTHOCTH €ro
Pa3MBIIUICHUST O MOPAJH, TATPUOTH3ME, SIUHCTBE,
COEPKUT OOTATHIN SA3BIKOBOW MaTEpHal, IIO3BOJIS-
IOIUIl OCBOUTH JIEKCHKY, CBA3aHHYIO C Trocynap-
CTBEHHBIM YCTPOMCTBOM, STUKON U PUTOPUKOH.

Takum oOpa3oM, H3y4eHHE KyJIbTypHO-Map-
KUPOBAaHHOM JIGKCUKU Ka3aXCKOM My3bIKaJIbHON
TPaIUIUU B TIpOIecce OOYUYEHHs] PYCCKOMY SI3BIKY
SIBIISIETCSI MHOTOACTIEKTHBIM U 3()(EKTUBHBIM O/
XO0M, KOTOPBIH CHOCOOCTBYET HE TOJBKO OBJa-
JICHUIO SI3BIKOM, HO W PAa3BUTHIO MEXKYIbTYPHOI
KOMIIETEHIINH, TBOPYECKHUX CIIOCOOHOCTEH U TIOBBI-
IIEHWIO MOTHBAILIUU CTYAECHTOB.

Hacrosimee nccrnenoBanue, MOCBSIICHHOE W3-
YYEHHUIO KYJIbTYPHO-MapKUPOBAHHOM JIEKCHKH Ka-
3aXCKOM HAallMOHAJIBHOM MY3BIKHM, IMPOBOAMTCSA B
CTPOTOM COOTBETCTBHUH C 3TUYECKHUMHU TPUHITUTIAMHA
Hay4YHOU nesitenbHOCTH. st cOopa KOJIMYeCTBEeH-
HBIX U Ka4eCTBEHHBIX JaHHBIX METOAOM HCCIENO0-
BaHMs OBLIO BBIOpAHO aHKeTHpoBaHME. lIporecc
cOopa JAaHHBIX OCYIICCTBIISUICS MyTEM pa3pabOTKh
Y CO3/IaHUS TPEX aIalTUPOBAHHBIX aHKET JIJIS Kaxk-
JIOW TPYNIIBI CTYJEHTOB: C Ka3aXCKUM SI3BIKOM 00-
YUYEHHsI, C PYCCKHM SI3bIKOM OOYYEHHUSI U LIS U3yda-
IOIMX pycckuid kak uHoctpanuslii (PKU). AnkeTs
pacpoCTpaHsITUCh CPETU CTYJCHTOB C HCIIOIB30BA-
HueM onnaH-popM (Google forms).
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st nocTHKeHHsI MOCTaBICHHOHN Lesn — TOJTy-
YeHUs1 OOBEKTUBHBIX JIAHHBIX O BOCIIPHSITHU CTY-
JEHTaMH KYJIbTYPHO-MapKHUPOBAHHOM JICKCHKH U €€
BIMSTHAM Ha MOTHBAMIO U 3(PPEKTUBHOCTH 00yde-
HUSI — MBI TapaHTUPYEM COOJIIOCHHUE CIIeTyIOIINX
STUYECKHUX TPUHITUIOB: T0OPOBOIbHOE ydacThe (cC
MPaBOM OTKa3a B JIr000e Bpems 0e3 TOCIE/ICTBUI);
KOH(DHUICHIINATHFHOCTh JaHHBIX  (HCIIOJIH30BAHUE
UCKJIIOYUTEIBHO B HAYYHBIX LIENSAX, aHOHUMHOCTh
YYaCTHUKOB); KOPPEKTHAs (OPMYIHPOBKA BOIPO-
coB (MCKJIIOYEHHE AUCKOM(popTa); JOCTOBEPHOCTH
pe3ynbTaToOB; YYeT KyJNbTypHBIX OCOOCHHOCTEH
Ka3aXxCKOTro HapoAa W YBaXCHHE K HALMOHAILHBIM
TPaJUIUsAM; JIOCTYITHBIA SI3BIK aHKET JUIsl BCeX
YYaCTHUKOB, HE3aBHCUMO OT YPOBHS BIIICHUSI PyC-
cKkuM s13bIKOM. COOJI0OICHNE 3TUX STHYECKUX MTPHH-
LUIIOB 00eCTeYnBaeT OOBbEKTUBHOCTD U JJOCTOBEP-
HOCTB PE3yJIbTaTOB MCCIIEIOBAHMS.

Pe3y.]'ll)TaTl)I u oﬁcy)m[elme

Bri6opka pecrioHIeHTOB ObLTa CTpaTU(UIIUpPO-
BaHa M0 MPHU3HAKY s3bIKa 00yUYEeHUsI Ha TPU TPYIIIIbL:
C Ka3aXCKHUM SI3BIKOM 00YYEHHS, C PYCCKUM SI3BIKOM
00y4YeHHsI M W3y4alolllue PYCCKUH S3bIK KaK HWHO-
ctpanubid (Tabmuua 1). Takoe nenenne oOycioB-
JIEHO HEOOXOIUMOCTBIO yUeTa BIUSHUS TMHIBUCTH-
YECKOW cpeapl Ha BocmpusAtHe U 3(H(HEeKTHUBHOCTH
YCBOGHHS y4eOHOT0 MaTepuaa.

Tadmuua 1
Cmpamuuxayus evi0opxu

Tovima Kazaxckast | Pycckas | Mnocrpannas
py rpymnmna rpymmna rpymmna

Konngectso

PECTIOHIEHTOB B 20 15 15

rpymnmne

Hcemounux / Ipumeuanue: Jannas mabnuya cocmasnena ag-
Mmopamu Ha OCHO8e aHANU3A MAMEPUANO8.

B xoxe mpenBapuTenbHOrO STama HMccienoBa-
HUS OBITO TIPOBEJCHO AHKETHPOBAHHE BCEX TPeEX
TPyIN YYaCTHHUKOB C LIETbIO ONPEAEIEHUS YPOBHS
HUX OCBEJOMJICHHOCTH O Ka3aXCKOM My3bIKaJIbHOM
KynbType. Pe3ynbraTel onmpoca nokasanu, 4To MpH-
MepHO 1/3 pecroHJICHTOB U3 HHOCTPaHHOU TPYIIIIBI
HE 3HAKOMBI C Ka3aXCKOW My3bIKOH (Tabnuna 2, pu-
cyHOK 1). OmHako ocTaBmiascs 9acTh PECIOHIICH-

TOB CMOIJIA TIPEIOCTABUTh OOTaThIi MaTepuan Juis
aHajM3a, ONMCaB CBOM ACCOLMALIMHU, CBS3aHHBIC C
Ka3aXCKOH MY3bIKOM.

Tadoauma 2
3uanue ocobenHocmeil Kaz3axckoul My3bIKAIbHOU KYIbIypbl cCpe-
OU UHOCMPAHY €8, YUACMEYIOUUX 8 UCCTe008AHUN

OCBeIOMIIEHHOCTh 3Hakom(-a) He 3nakom(-a)
Konuuecrso

10 5
OTBETUBIINX

Ucmounux / [pumeuanue: Jannas mabnuya cocmagiena as-
MOpamu Ha OCHOBE AHANU3A MAMEPUATOB.

Pucynok 1
Pecynapnocme o3nakomnenus ¢ Kazaxckoi My3wiKoil cpeou pyc-
CKOSI3bIYHOU 2PYNNbl PECNOHOEHMO8

Kak yacmo caywalom Ka3axcKyro My3blKy

15

10
5 I
, — W0 =

OuyeHb pegko Pegko Yacmo QOueHBYacmo

B Yacmoma omsemos

Hemounux / Ipumeuanue: Jlannas mabauya cocmasiena ag-
mopamu Ha OCHO8e AHANU3A MAMEPUATOS.

s Gonee AeTaabHOTO aHAM3a MY3bIKaTbHBIX
MPEATIOYTEHUH PYCCKOS3BIYHBIX PECIIOHICHTOB, B
aHKeTy ObUT J0OaBJIeH BOIPOC O 4acTOTE MPOCIY-
IIMBaHUS MMM Ka3aXxCKOW MY3bIKW. BbIsSBIECHHBIN
BBICOKUU YpOBEHb MHTEpEca K Ka3aXCKOW MY3bIKE
MTOATBEPKIACTCS YACTOTON €€ TPOCITYIITUBAHUS pe-
crioHeHTaMu (Tadnuua 3).

ITockoiibKy npenBapUTENbHBIN aHAIN3 OTBETOB
PECIIOHICHTOB M3 Ka3aXCKOW TPYIIbl MOKa3zal UX
BBICOKYIO CTETICHh 3HAKOMCTBA C Ka3aXCKON MY3BI-
KO, BBIPA3UBLIYIOCS B YIIOMUHAHUU KOHKPETHBIX
ncrionHUTeneil (Hampumep, Kypmanrassr B 95%
CJIy4aeB), BOIPOCHUK OBUI CKOPPEKTHPOBAH ISt
3TOM Tpynmbl. BMecTo Bompoca 0 4acTore mpociy-
[IMBaHMSI, PECIIOHJEHTaM OBLIO IPEIJIOKEHO OIle-
HUATDH 3HAYMMOCTh Ka3aXCKOH MY3BbIKH JUTSI X KYJTb-
TYPHON UACHTUYHOCTH.
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Taoanua 3
Oyenka CUMBONUYECKO20 3HAYEHUS. KA3AXCKOU MY3bIKU 6 KOH-
mekcme HAYUOHAIbHOU UOESHMUYHOCIU

O1eHKa BaKHOCTH HeiirpansHo OueHb BaXHO

KonunuectBo 0TBETOB 2 18

HUcmounuk /HpuM@anue: ﬂanuaﬂ maﬁﬂuua cocmaesiena as-
mopamu Ha OCHO6e aHalu3a mamepuailoes.

IIpoBeneHHbIl KauE€CTBEHHBINM AaHAIU3 PE3YJib-
TaTOB WCCIIEOBAaHUS, OCHOBAHHBIH Ha NPEIOCTAB-
JICHHBIX KOJIMYCCTBCHHBLIX NAHHBIX U O6HII/IX TEMax
AHKET, MMO3BOJINJ YTIyOUThCS B MIOHMMAaHWE HIOAH-
COB U OCOOEHHOCTEH BOCHPHUSTHS HCCIEAYEMOTO
SIBIIGHUSI Pa3UYHBIME TPYIIIAMH PECTIOHICHTOB.
s Konm4uecTBEHHOW OLEHKHU 3MOLIMOHAJIBHOTO OT-
KJIMKa Ha Ka3aXCKYI0 HApOAHYIO MY3BIKY OBLI pa3-
pabotaH mokazarenb «K03()UIMEHT 3HAKOMCTBAY
(K3). On paccumThiBaeTCs Kak OTHOIICHHE YHCIIa
PECIIOHACHTOB, YKa3aBHIMX Ha HAJIWYUC SMOLUO-
HaJIBHOTO OTKJIMKA, K OOIIEMY YHCITy ONPOIIEHHBIX.
KadecTBeHHbIll aHANNU3 AYMOIMOHATIBLHOTO CIIEKTPA
OCYIIECTBJISIICS HAa OCHOBE OTBETOB Ha Bompoc: Ka-
KHC OLIYHICHHUA Y BAaC BO3HUKAIOT IPH NPOCITyHInBa-
HUU Ka3aXCKUX HAPOJHBIX NIECEH WA KIOeB?

k=nl/N

(k—K3, nl — 9yncao pecrmoHaeHTOB, IEMOHCTPH-
PYIOLIMX SMOLUHUOHAJIbHBINA OTKIIUK,

N — o01Iee KoITMIecTBO PECIIOHIEHTOB TI0 TPYTI-
rnam)

- Kazaxckas rpynma: k= 1.0

- Pycckas rpynma: k = 0.93

- MHoctpannas rpynma: k = 0.53

B oTHOIIEHHH 3HAKOMCTBA C Ka3aXCKOW MY3bl-
KOH M AMOIMOHAJIHHOTO OTKJIMKA OBLTH BBISBICHBI
clenayromue 3akoHoMepHocTu. MlHocTpanHas rpyn-
na (UI') mpomemoHCTpupoBana HU3KHNA YpPOBEHb
3HAKOMCTBA C Ka3aXCKOW MY3bIKO! U, COOTBETCTBEH-
HO, HU3KHHA SMOITMOHATLHBIA OTKIUK (K03 huIn-
eHT aMoIMoHabHOro oTkinka — K3 0.53). Pycckas
rpynma (PI') mokazama cpeaHwii ypOBEHb 3HAKOM-
ctBa: 100% pecroHJICHTOB 3HAIOT XOTsI ObI OJHO
Ka3aXCKoe MY3bIKaIIbHOE MPOU3BEICHIE. DMOINO-
HaJIBHBIH OTKJIMK B 3TOU Tpyrme Obi1 BeicOKUM (K3
0.93). Kazaxckas rpynma (KI') otirganack BEICOKUM
YPOBHEM 3HAKOMCTBA C HAI[MOHAIBHON MYy3bIKajb-
HOU KynbTypoil: 90% pecroHIEHTOB MOAYEPKHYIH
Ba)KHOCTb Ka3aXCKOM MY3bIKH JJI1 CBOEH CAMOUJIEH-
tudukanuy, a 95% cMOriIu Ha3BaTh U3BECTHBIX Ka-
3aXCKHUX MY3BIKAHTOB. 3MOHHOH2UH)HI)II7[ OTKJIUK B
ato#t rpynme Obut oueHb BeicokuM (K3 1.0). Takum
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00pa3oM, YpOBEHb 3HAKOMCTBA U SMOLHMOHAIEHOTO
OTKITMKA MOYKHO KOJIUPOBATH CIIEYIOIINM 00pa3oM:
snakoMcTBO — HU3Koe (UI'), cpennee (PI'), BricoKOE
(KTI'); amormonanpHbIil oTkIUK — HU3KUH (MUI7), BBI-
cokuid (PI'), ouens Beicokmii (KI'); 3Hanne My3bI-
KanmpHOU KyJIbTypsl — HU3K0e (MI), cpennee (PI),
ouenb Bbicokoe (KI'). Hmwke mokazana puarpamma
(pucyHoK 2).

Pucynok 2
Cpasnumenvbuuitl ananus IMOYUOHANLHOL TEKCUKU 6 MPEX A3bl-
KOBbIX 2pYnnax

pasocrms T
o0
Cnokolicmsue _

o
%]

4 6

[--]

10

B HMHocmpaHHaAa MW Pycckaa M Kasaxckasa

HUcmounux / [pumeuanue: /[annas madbauya cocmagiena as-
Mopamu Ha OCHO8e AHANUZA MANEPUATOS.

AHanu3 SMOIIMOHAJILHOTO CI0Bapsi MOKa3aj BbI-
COKYIO CTETIeHb CXOJICTBAa MEXIY BCEMH TPyIIIaMH
pecnionzieHToB (ko3(dunment cxonuctea 73,5%).
[Ipu 3TOM HCIOJIL30BAHUE IKCIIPECCUBHOM JIEKCH-
KM COCTaBUJIO B cpefHeM 78% y Ka3aXxCKOM IpyIIb
(KI), 91% y pyccxoii rpynmsl (PT) u 89% y nHo-
crpannoil rpynmnsl (MI'). Oto cBumerenscTBYyeT o
CYIIECTBOBAHNN YHHUBEPCAIBHBIX IMOITMOHATBHBIX
KOAOB, CBA3aHHBIX C BOCHPHUATHUEM MY3bIKHU, HE3a-
BHCHMO OT KYyJIbTYPHOM MNPUHAIUIEKHOCTH. Paznu-
4rd B MPOLCHTAxX UCIOJb30BaAHUA BKCHpCCCHBHOﬁ
JIEKCUKN MOTYT OBITh OOYCIIOBJIEHBI pa3HBIM YpPOB-
HEM BJIAZICHUSI PYCCKHUM SI3BIKOM M CIIOCOOHOCTBIO
TOYHO BBIpaXKaTh CBOM AMonuu. KomupoBanue 1o
JTAHHOMY aCIEKTY BBITJISIIUT CIEAYIOMINM 00pa3oM:
CXOJICTBO OMOIIMOHAIFHOTO CJIOBapsi — BBICOKOE
(Bce rpymIibl); HCIOIB30BaHUE IKCIIPECCUBHOMN JIEK-
cuku — cpennee (KI'), Beicokoe (PI" u UI).

Bocnpusitue 1oMOpBI TakKe pa3anMyaloch B 3a-
BHCUMOCTH OT Tpymmbl. JlomOpa urpaer ocoOyio
pOJIb B KYJIBTYPHONH HJEHTUYHOCTU Ka3aXCKOW H
pycckoil rpynn: 98% pecrnoHAEHTOB B 3TUX TPYII-
nax ykaszalnd ee Kak Haubosee 3HaYMMBId My3bI-
KaJIbHBI HMHCTpyMEHT. B wuHOCTpaHHOW TIpynmne
ATOT MOKa3aTellb 3HauuTeabHO Hmke (47%), dto
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MOJITBEPKAAET BINSHUE KyJIbTYPHOTO KOHTEKCTA Ha
BOCTIPHSITHE MY3BIKaJbHBIX HHCTPYMEHTOB. AcCO-
Ualuu ¢ T0MOpOH y Ka3axCKOH M pycCKOH rpymm
MIPEUMYIIECTBEHHO CBSA3aHBI C TPAJAUIIMOHHBIM KO-
YeBBIM 00pa30M KU3HH M IPUPOIOH, B TO BPEMsI KaK
Yy HHOCTPAHIIEB — C SMOIIMOHATBHBIMH U 3BYKOBBIMH
XapaKTepUCTHUKAaMH HHCTpyMeHTa. KoaupoBanue:
3HaYMMOCTh TOMOpBI — oueHb Bbicokas (KI' u PI),
cpeanss (MI); acconuanuu ¢ goMOpOH — KyJIbTyp-
Ho-uctopuueckue (KI' u PI'), smonmonanpHO-aKy-
cruueckue (MI'). Jlmarpamma, mnpeacTaBisroIas
JTAaHHBIE OTIPOCa, MILTIOCTPUPYET 0COOEHHOCTH BOC-
OpUATHS AOMOPBI Pa3InYHbIMU TPYIIIAMH PECIIOH-
JIEHTOB (PUCYHOK 3).

Pucynok 3
Cneyuguuecras nexcuxa, npumensemas Ol ONUCAHUs OOMOPb

Kazaxckas rpynna Pycckan rpynna

B KonuuecTBo cNoB

WHocTpaHHan rpynna

Ucmounux / lpumeuanue: [annas madbnuya cocmagiena as-
Mopamu Ha OCHO8e AHANU3A MANEPUATOS.

1. Onncanue BBIOOPKH PECIIOHACHTOB!

A) Kazaxckas rpynma (KI'): Ooyuaromuecs,
JUISL KOTOPBIX Ka3aXCKHUH SI3bIK SIBISETCS POJHBIM
si3pIKOM. OHM M3y4daroT Pycckuil si3bIk Kak BTOPOM
(PA1-2). lannas rpymma sBiseTcs OCHOBHOM Iieie-
BOH ayMTOpHWEN, I/Ie OLIEHNBANIACh MaKCUMaJIbHAs
MOTHBAIIMOHHAS 3PPEKTUBHOCTh MHTETPAIIUH POJI-
HOH KyJIbTYPBL.

B) Pycckas rpynma (PI'): Crynentsi, o0yyaro-
ugecst Ha pycckoM sizbike B Kazaxcrane. ['pynna
MeeT BBICOKUI ypoBeHb BianeHus PS u Bkitoue-
Ha B COCTaB AHKETHPYEMBIX JUIsI KOMIApaTHBHOIO
aHalM3a, TaK Kak OHU SIBJSIFOTCS YacThbiO OWJIMHT-
BaJbHOTO KOHTEKCTA, M3YyYaroIled Ka3axCKyl My-
3BIKQJIBHYIO KYJbTYpy Ha JAWCHUIUIMHAX IO CIIe-
muanbHocTH. llenmpio BrmodeHuss PIT sBmsiercs
BBISIBJICHUE PE3yJbTaTOB (JOMOJIHUTENIbHAS MOTH-
BalMsl, cUcTeMaTu3anus (POHOBBIX 3HAHUH IO Ka-
3aXCKOM MY3bIKAJIbHOW TpaJuLIUU, BbIABICHUE HE-
00X0IMMOCTH Pa0OTHI C KyJIbTypOMapKUPOBAHHON
JIEKCUKOH Uil  (OPMHUPOBAHHS MEKKYJIbTYPHOU

KOMIICTCHIINN) BHEIPEHUS JMHTBOKYJIHTYPOJIOTH-
YECKOT0 MaTepraia B MPOIECC 00YICHNS.

C) Unoctpannas rpynmna (MI'): Ctyaentsl u3
CTpaH ONMKHETO W JAIBbHEro 3apyOexXbs, N3ydaro-
e Pycckuit si3pik kak uHocTpanHusiii (PKN). [lan-
Hasl SKCTIEpUMEHTAIIbHAS TPYIIa UCIIOIB3YETCS IS
aHanIu3a U IPSMOrO CPaBHEHHUsI, TO3BOJISISI OLICHUTH
Pe3yIbTaTUBHOCTH METOA B YCIOBUSAX HU3KOM MITH
OTCYTCTBYIOIICH HAIMOHATIBHO-KYJIBTypHOU (MU-
HUMAJbHBIN/HYI€BOH KyJNbTypHBIH (POH) Cpembl.
ObecnieunBaeTcsi BO3MOKHOCTD COMOCTaBIICHHS O~
Kazareniei.

[IpuMeneHue DaHHBIX TPEX SKCHEPUMEHTAIIb-
HBIX TPYII, Pa3[eICHHBIX 0 JUHTBOKYJIETYPHBIM
KPUTEPUSM, 00ECIICYHIIO TIOTYYCHHE 00hEKTHBHBIX
MOoKa3aTesield, B pe3yibTare 4ero OBUIO JIETaTbHO
M3y4YEeHO BO3JAEHCTBHE TNpeUlaraéMoil METOAMKH,
ee 3((HEeKTUBHOCTH IS 00YUIAIONTUXCSI C pa3HOPOI-
HOH SI3BIKOBOW TMOATOTOBKOHM, 00heMOM (DOHOBBIX
3HaHUM.

2. MeTobt cOOpa JaHHBIX: AHKETUPOBAHHUE

Jist cbopa maHHBIX pa3paboTaHa aBTOPCKas aH-
KeTa, HaMpaBJiCHHAs Ha U3MEPEHUE UCXOTHOU MO-
TUBAIIMA W BOCIIPHUATHS KyJIbTypPHO-MapKHPOBaH-
HOU JICKCUKHU.

KitoueBbie BOpOCHI aHKETHI:

1. (MotuBanus): Hackonbko Bam wmHTEpecHO
M3y4aTh PyCCKHUH S3bIK Yepe3 3HAKOMCTBO C Kazax-
ckoii kyneTypoit? (ILlkana 1-5).

2. (Bocnpusitue): Cunrtaere nu B, uto cioBa
CKIOW», «I0MOPay, «KbIpay» JIOJKHBI OBITH 00s13a-
TEJBHBI ISl W3YYCHUS B KOHTEKCTE MEKKYJIBTYP-
HON KOMMYyHHUKaluu?

3. (Ilonumanme): Hackompko sicHo Bam OvIno
3HAUCHUE CIIOBA (GKbIpay» A0 Haydaja dKCIEPUMEH-
ta? (kama 1-5).

4. (Bnusinue nHa ¢ dextuBHOCTS): [loMorio nmu
HCTIONIb30BaHIE MYy3BbIKAIbHOM JIEKCHKH (depe3 aHa-
T3 TEKCTa, aCCOIUATHBHBIC KAPThI) JIYUIIIE 3aIIOM-
HUTH HOBBIE PYCCKHE CJIOBA M KOHCTPYKITHH?

5. (YnoBieTBopeHHOCTB): XoTenu Obl BbI, uTo-
OBI OorpITie ypokoB PSl ObITO MOCTpOEHO HA MaTte-
puaiie, CBSI3aHHOM C KyJbTypoi Barrero peruona/
CTpaHbI?

PesynbraTel  ompoca, mpoaHaIU3UPOBAHHBIC
BMECTE C JaHHBIMH KOHTPOJBHBIX CPE30B, O0BEK-
TUBHO TIPOJIEMOHCTPHUPOBAIHN, YTO O3HAKOMJICHHE
CTYJIEHTOB C KYyJIbTYPHO-MapKUPOBAHHOM JIEKCUKOMN
Ka3aXxCKOM My3BIKJIbHON TPagulMU 3HAYUTEIBHO
MOBBIIIIAET WX BOBJIEUEHHOCTh M MOTHBaNMio. Ta-
KHM 00pa3oMm, MpakTH4ecKas 3HAYUMOCTh TPEIIO-
JKEHHOTO JIMHTBOKYJIBTYPOJIOTHYECKOTO TMOIX0a
ObLITa TTOJITBEPIKICHA.
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OOmme BBIBOABI, ClICJIaHHBIE Ha OCHOBE MPO-
BEJICHHOTO aHallN3a, 3aKIF0YaloTCsl B CIICAYIOIIEM:
KYJBTYPHBI KOHTEKCT OKa3bIBa€T CYIIECTBEHHOE
BIMSIHAE Ha BOCHPHSITHE MY3bIKH H MY3bIKalb-
HBIX MHCTPYMEHTOB; CYLIECTBYIOT YHHBEPCAIbHBIC
OMOIMOHAIIEHBIE KOJIbI, TIO3BOJISIONINE TIPE/ICTABH-
TEJISIM pasHbIX KyJbTYp MOHUMaTh APYT Apyra Ha
SMOIMOHAIILHOM YPOBHE; UCTIOB30BaHKE KYIbTYP-
HO-MapKHPOBaHHOM JIGKCHKH Ka3aXxCKOH My3BbIKH
MOXKET OBITh 2(PPEKTUBHBIM HHCTPYMEHTOM B 00Y-
YEHUHU PYCCKOMY SI3bIKY, OCOOCHHO IS CTYJCHTOB-
MY3BIKaHTOB, TMOCKOJIbKY 3TO IOBBIIIAET MOTHBA-
LHUI0, yIITyOJIsieT MIOHUMaHHUE KyJIbTYPHBIX CMBICTIOB
W CIIOCOOCTBYET Pa3BUTHIO MEXKKYIBTYPHOU KOMIIE-
TEHIINH.

ITpumeps! aHasIM3a MapKUPOBAHHOM JICKCUKH Ha
3ansaTusx P

1. AHanm3 TEeKCTa U KOHTEKCTHOE MCIIOJIb30Ba-
HUE KyJIbTYPHO-MapKHUPOBAHHOHN JIEKCHKH

MeToiMKa TEeKCTOBOTO aHajHM3a BKIFOUACT BBeE-
JICHUE JIEKCUYECKUX EAWHUIl Uil OTpabOTKU Ha-
BbIKa TMIOHMMaHWsI 3HAYCHHUS CJIIOB B KyJIbTYPHOU U
yueOHO-TIpodeccnoHaIbHON cdepax.

O6pazer 3aganus (Ha mpuMepe JekceM Kot u
Hombpa) no QparMeHTy M3 TEKCTa O TBOPUYECTBE
Kypmanrassr:

«Hecmomps na mpyonocmu c60e2o HusHeHHO-
2o nymu, Kypmaneaswlr eonniowaem 6 ceoem meop-
yecmee genuyue oyxa cmenu. Haubonee uzsecmuuiii
xroti macmepa, «Capvlapxay, Cyrcum my3viKaibHOU
000U 6ecKpaliHuM NpoCmopam, 36yyawell 8 UcnoJ-
HeHuu Ha oombpe. Hcmunnoe macmepcmeo Krotiuu
3aKMOYACMCSL 6 COUEMAHUU BUPIYO3HOU MEXHUKU U
271Y60K020 NOHUMAHUSL: HEOOXO0OUMO PACKPbINb NPO-
SPAMMHOE COOePIHCaHUe U UOCUHVIO 2TTYOUHY KIOS. ).

3anaHus:

1. OnpenenuTe 3HaYeHUE BBIIEICHHBIX TCPMHU-
HOB (KIOUIIH, KIOW, TOMOpa, IPOrpaMMHOE COICp-
JKaHue) Ha OCHOBE KOHTEKCTA.

2. Haiinute B TeKCTE CHHOHUMBI K CIIOBY «OJ1a)
1 00BSICHUTE, TOYEMY CIIOBO «KION» SBIIsIeTCs Oojee
TOYHBIM B JJAHHOM cliydae.

3. IlepeBeaure TEKCT Ha Ka3aXCKUH SA3BIK, CO-
XPaHsisi CMBICIT JIEKCEM «KIOH» U «Capbiapkay.

Hcnonb3oBanue 3a1aHus CIOCOOCTBOBAJIO:

- PazBuTHIO HAaBBIKA TOHMMAaHUSI 3HAYCHUS CIIOB
B KOHTEKCTE (CTyAeHTHI rpynmsl 1 u 2 B 85% ciyya-
€B BEpHO OIPEICIIIIN 3HAYCHNE TEPMUHOB).

- ®opMHUPOBAHHUIO HaBBIKA MIEPEBOJIA, OPHUECHTH-
POBaHHOTO Ha COXpaHEHHUE KYJILTYPHOTO CMBICIA (2
HE TOJIBKO OYKBaJbHOE 3aMEILICHHE JIEKCEM).

- OCBOGHUIO JICKCHKH B TIMCHMEHHOH peud (B
MOCEAYIOUMX TMHCBMEHHBIX paboTax CTYACHTHI
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CTalll aKTHBHO M KOPPEKTHO HCIOJIb30BATH TEPMHU-
HBI «KIOW» U «KIOUIIIN ).

2. Co3pmanue acCOMAaTUBHBIX KapT U pa3BUTHE
YCTHOU peunt

Meron co3maHusl acCOIMAaTHBHBIX KapT (MEH-
TaJBHBIX KapT) IPUMEHSIICS IS 3aKPETUICHUST MHO-
rorpanHoro oopasa «KbeIpay» U pa3BUTHS HaBBIKA
aCCONMATUBHOTO MBIIIUICHUSI.

OOpazenr 3amanus (Ha NpUMeEpe JIEKCEMBbI
Kuoipay):

CryneHTam npeaiaraioch cO34aTh aCCOIMATHB-
HYIO KapTy K IEHTPaIbHOMY CIIOBY «OKbIpay», ¢ uc-
MOJIb30BAaHUEM PYCCKOH JIEKCUKH.

KiroueBsie cioBa, KOTOpBIE OJKHBI OBLIH
OBITh HHTETPUPOBAHBI B KapTYy:

- OyakOuA: purocod, cosemuuk, dOutl, noIm-
UMAPOBUZAMOp, CKA3UMENb, XPAHUMETbL UCHOPUL,
npeockazameib.

- Cdepa: Hapoowas myopocms, Hazudarue
(moneay), Hacmaegnenus, pasmoluLIeHUs.

- Csi3aHHBIC peasIuu: dombpa, K.

JlaHHBII TpueM O3BOJIMIL:

- Cucremaru3upoBaTb M HHTEPIPETUPOBATH
KOMIUIEKCHOE TIOHATHE: 00yJaromuecs, UCTIONb3ys
KapTy, CMOIJM JaTh pPa3BEpHYTOE OIpEAEICHHE
JIEKCEMBI XCblpa)y Ha PYCCKOM SI3BIKE.

- PazBuBaTh ycTHYIO peub: accolMaTHBHAS Kap-
Ta CIy>KWJIa HATJISITHBIM TUTAHOM TSI MOHOJIOTA MITH
JIUCKYCCHH O POJIM KbIpay B UCTOPHHU.

3. TBopueckue 3a1anusi ¥ UHTEPIPETAIHS TEK-
CTOB

BrimonHenne TBOpUECKMX 3aJaHUN TTO3BOJIAIIO
BCECTOPOHHEE TNPUMEHEHHE YCBOEHHOM JIEKCHKH,
YTO MAaKCUMAJILHO TIPUOIU3IIO YISOHBIHN POIIeCC K
pealbHBIM KOMMYHHUKATHBHBIM CUTYAIIUSIM, A TAKKE
K TIPaKTHKE aHaJN3a ¥ UHTEPIPETAIH PA3TNIHBIX
TEKCTOB.

OO6pa3zerr 3agaHus:

3aganue: Hamumure HeOombIOE 3¢Ce MM MOJ-
TOTOBBTE YCTHOE COOOIIeHNE (Ha 5-7 TTpeT0KeHHH )
Ha Temy «Kroit — pumocodus Ha IByX CTpyHaAX» WIH
«Ponp moMOpBI B KU3HU KOYEBHUKA», HCIIONB3YS
TEPMHUHBI U3 KyJIbTYPHO-MapKHPOBAaHHOTO TJocca-
pus (Kroi, momMopa, JKbIpay, ToITay).

AHanu3 BIUSHHUS:

- Pa3BuTHEe NMUCHMEHHOW peur M WHTEpIpeTa-
muu: 3aaHue O3BOJIMIO 00yYaroIUMCs CaMOCTO-
ATEIBHO (HOPMYIHMPOBATH CYXKACHHUS Ha PYCCKOM
S3BIKE, HHTEPIPETUPYS KYIbTYPHBIEC KOHIETITHI.

- VYBenu4eHHue CIOBapHOTO 3amaca: 3aMedeHo
YBEIMUYEHNE YaCTOTHOCTH HCIIOJIb30BAHUS OCBOEH-
HOH KyJIbTypHO-MapKUPOBAHHOHN JIEKCUKU B TBOpP-
YEeCKUX 3aJaHusX.
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- [loBeimenne motuBanuu: KynbrypHas pene-
BaHTHOCTH CITOCOOCTBOBaa OoJiee BHICOKOH CTere-
HU BOBJIEUEHHOCTH U 3aMHTEPECOBAHHOCTH K CO3/a-
HUIO CTHJTUCTHYECKH TPAMOTHOTO TEKCTa.

TakuM 00pa3oM, pe3yabTaThl 3KCIIEPUMEH-
TaJTbHON TPOBEPKH MOATBEPIMIN 3(H(HEKTHUBHOCTD
UCIOJIb30BaHMs MY3BIKAJIbHOW JIEKCHUKHM B Pa3/iny-
HBIX KOHTEKCTaX (aHaJu3 TEeKCTOB, CO3/IaHUE acCo-
[UATUBHBIX KapT, MEPEBOJI, TBOPUECKUE 3aJaHMUS):
pa3BUTHE PA3TMYHBIX SI3BIKOBBIX HABBIKOB — MOHH-
MaHHU€E 3HauUEHUs JIEKCEM B KOHTEKCTE, MX HCIOJb-
30BAHME B YCTHOM M NMUCBMEHHOH PEYM, aHAIU3 U
WHTEPIPETALUS TEKCTOB.

Ha ocHOBaHWMM YyCTaHOBIEHHBIX PAa3TUYUN B
CTENEHH OCBEJAOMIJIEHHOCTH O Ka3aXCKOH My3bl-
KaJpHOU Tpaauuuu (0T MuHUMansHOM B U 10 3Ha-
YUTENIbHO OoJiee Bhicokoi B KI'), a Takke B OIICHKE
3HaYMMOCTH HAIIMOHATEHO-MapPKHUPOBAHHOHN JIEKCH-
K (B YaCTHOCTH, BOCIIPHUATHS TOMOPBI), OBLIO IPO-
JIEMOHCTPHUPOBAHO, YTO pa3pabOTaHHAsT METOAMKA
UMeeT KOMIUICKCHBIH u auddepeHnrupoBanHbIi
XapakTep, COOTHECEHHBIN CO CIIeM(PUKON Kaxaou
1eeBol ayauTopuu. ba3oBble KyJIbTypHBIE MOHS-
THS — KIOH, J0MOpa, JbIpay — QyHKIIMOHUPYIOT KaK
o01Iee KOHLENTYyaJIbHOE AP0 00EUX METOJUUECKIX
MOJIeJIeH, OJHAKO WX TeJarorudeckas HHTeprpeTa-
LU BApBUPYETCA: IS Ka3aXCKOM U PyCCKOSI3bIYHON
TPYII akIeHT CMEeMIaeTcss Ha pPa3BUTHE JMHTBO-
KYJITYPHOH peIeKcuu U yKpenjeHne uaeHTH(H-
KAallMOHHBIX OCHOBaHUM, Toraa kak B rpynmne PKU
OCHOBHas 3a/1a4a COCTOUT B YCHJICHHH Y4eOHOH MO-
TUBAUU U (HOPMUPOBAHUU MEKKYIBTYPHOU KOM-
METEHIINU MTOCPEJCTBOM KYJIbTYPHO OPUEHTHPOBAH-
HOTO TTOTPYKECHHS.

3akjaoueHmne

Ha ocHoBe mpoBeIeHHOTO aHaInu3a MOXKHO CJie-
JaTh CJIEAYIOIIUE BBIBOJBI O BIMSHUM Ka3aXCKOU
HallHOHAJIBHOM MY3bIKH M MapKUPOBAaHHOH JIEK-
CHKH Ha M3y4Ye€HHE M OOyYEHHE PYCCKOMY SI3BIKY.
Bo-niepBrIX, HCMOIB30BAHUE KA3aXCKOW MY3BIKU B
nporecce 00y4eHHsI pyCCKOMY SI3bIKY 3HAUUTEIBHO
TIOBBIIIIAET MOTHBAIIMIO CTYACHTOB, OCOOEHHO TeX,
JUIsL KOTO Kazaxckas KyJbTypa SIBJISETCS Ba)KHOMU
YacThIO MJCHTHUYHOCTH (Ka3axckas rpynma). CBs3b
¢ OJM3KUM W TOHSTHBIM KYJIbTYPHBIM KOHTEKCTOM
JIeJTaeT U3ydeHUe PyCCKOTo s3bIKa 60iee TMIHOCTHO
3HAQYMMbIM U UHTEPECHBIM. Jlake I pyCCKOS3bIU-
HBIX CTYJIEHTOB, 3HaKOMBIX C Ka3aXCKOM MY3BIKOH,
ee UCIOJIb30BaHue B 00yUCHUN MOKET CTaTh JOTIOJ-
HUTEIbHBIM CTUMYJIOM K U3YUYEHHIO PYCCKOTO SI3blI-
Ka 1 yriyOJeHnIo 3HaHui o KynbType Kazaxcrana.

Jiis unoctpannbix cryneHToB (PKHM) 3HakoMcTBO ©
Ka3aXCKOH MY3BIKOHM 4epe3 YpPOKH PYCCKOTO SI3bIKa
MOXeT cTaTh 3()()EKTUBHBIM CIIOCOOOM TOTpYXKe-
HUS B HOBYIO KYJIBTYPY M CO3/IaHUS MTOJIOKUTEIBHO-
r'0 SMOLMOHAIBHOTO (hoHA 17151 00yUCHHS.

N3yueHue KynbTypHO-MapKUPOBAHHOW JIEKCH-
KM Ka3aXCKOM HaIlMOHAJIBHOM MY3BIKH TO3BOJSET
MOHATHh KaK MY3bIKJIbHYI0 TEPMHHOJIOTHIO, TaK H
00U KyJIbTYPHBIH KOHTEKCT, B KOTOPOM (DyHKIIH-
OHHPYET pyccKuil A3bIK. OnMpasich Ha MMOTyYeHHBIS
3HAHUSA, CTYACHTHI Tyllle TOHUMAIOT 3HAYEHUSI CJIOB
Y BBIpOKEHUH, YUUTHIBAIOT KyJIbTYpHbIE KOHHOTA-
LIUH ¥ U30€raloT MEXKYJIbTYPHBIX MPOTHBOPEUYHH.
ComnocraBieHrne Ka3axCKUX U PYCCKUX MY3BIKajlb-
HBIX TEPMHHOB U TMOHSITHH MPUBOJIUT K Pa3BUTHUIO
MEXKYJIbTYPHOH KOMIIETEHIINH, TIO3BOJISAS CTY/ICH-
TaM BUJCTH CXOJICTBA M Pa3lIUYHs MEXIY KYJbTY-
pamu u 6osee dPpPEKTUBHO B3aUMOACHCTBOBATH B
MEKKYJIBTYpHOU cpene. AHalu3 accouuanui, cBs-
3aHHBIX C MY3BIKaJbHBIMH MHCTPYMEHTaMH H IIO-
HATHSMU (Hampumep, 10MOpa, Kioi), JaeT BO3MOXK-
HOCTb YCTaHOBUTH TITyOOKHE KyJIbTYpHBIC CBS3H H
MIOHSITh, KaK (DOPMUPYIOTCS KYJIBTYPHBIC KOMBI.

Hcnonb3oBaHue My3blKaIbHOM JIEKCUKH B pas-
JIMYHBIX KOHTEKCTaX (aHaJIN3 TEKCTOB, CO3/JaHHE ac-
COILIMAaTUBHBIX KapT, IEPEBOJI, TBOPUECCKHUE 3aJaHHS)
pa3BUBACT PA3IUUHBIC SI3bIKOBbIC HABBIKU: TOHUMA-
HUE 3HAYEHHUs CJIOB B KOHTEKCTE, HMCIOJb30BaHUE
JIEKCUKU B YCTHOH M MHCBMEHHOM pedH, aHAIN3 U
WHTEpIIpeTanusi TEeKCTOB. V3yueHwWe KylbTypHO-
MapKHPOBAaHHOHN JIEKCHKH 00OTaIlaeT CIOBapHBIN
3armac CTyJIEHTOB, YTO TMO3BOJISIET UM 0oJiee TOYHO
U BBIPA3UTEIBHO OMHCHIBATH MY3BIKAJIbHBIC SBIIC-
HUS U KyJbTYpHBIE acmekTsl. PaznooOpasue (opm
paboThl (ayauo, BUICO, IPOCKTHI) JeTacT MPOIEecC
oOyueHus 0osiee HHTEPAKTUBHBIM H 3((HEKTUBHBIM,
CHOCOOCTBYsI Ty4IlIEeMy YCBOCHHIO MaTepHala.

My3sbika 0051afla€T YHUBEPCATBHBIM S3BIKOM
9MOLMH, KOTOPBIH MOXKET OBITh HMCHOJIB30BAH IS
YCTaHOBJICHUSI KOHTAKTa MEXIY MPEICTaBUTEISIMH
pasHBIX KynbTyp. Mcmonp3oBaHMe 3MOLMOHAIB-
HOM COCTaBIISIONICH My3bIKH B OOYICHUH PYCCKOMY
SI3BIKY MOJKET CHOCOOCTBOBAaTh A(PPEKTHBHOMY MU
JMYHOCTHOMY YCBOSHHIO MaTepHaa.

Heo6xonumo coznaBath HOBbIE yUeOHUKH, CIIO-
BapH | Jpyrue yueOHbIE MaTepHalbl IO PyCCKOMY
SI3BIKY JUTIS MY3BIKAHTOB, B KOTOPBIX OYIYyT HCIIOJb-
30BaThCsl MPUMEPHI M3 Ka3aXxCKOW My3bIKaJbHOU
KynbTypbl. Takue matepuansl OyayT Oojee pere-
BAaHTHBIMUA W UHTEPECHBIMHU JUIS CTYACHTOB-MY3bI-
KaHTOB, YTO MOBBICUT 3(h(DEKTUBHOCTH OOYUCHUSI.

OOBEeKTOM TPOBEICHHOTO KOHTEHT-aHAIN3a
MOCITY’KWIM THCBMEHHBIE OTBETHI PECIIOH/IECHTOB,
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MOJTyYCHHBIC B PE3yJIbTaTe aHKETUPOBAHMUS, B YACT-
HOCTH, OTBETHI Ha OTKPBITHIE Bompockl Tuma: «Ka-
KM€ OIIYIIEHUS y Bac BO3HUKAIOT MPH MPOCTYIIH-
BAaHMU Ka3aXCKUX HAPOTHBIX TMECEH WM KIO€B?».
B kauectBe eamHull cueTa ObUIM BBHIOpPAHBI JICKCH-
YeCKHe eAUHUILI (CioBa U (hpasbl), OTpaKaroIIne
KaK SMOLMOHAIBHBIA OTKIMK, TaK M KyJbTYpHBIC
aCCOIIMAIIH.

st cucteMaTU3alyy aHajdu3a ObUIH orpesene-
HBI IBE€ OCHOBHBIE KaTETOPUH aHAJH3a!

1. DMonuoHanbHas JIGKCUKa, HalpaBlicHHAs Ha
BBISIBJICHHE SMOIMOHAIBFHOTO CIIEKTPa M IMOINO-
HAJIBHOTO 3apsaa (TOJIOKUTEIbHBIA, OTpULATEb-
HBIH, HEUTPAIbHBIN) TIPY BOCTIPUSTHHA MY3BIKH.

2. AccouuatuBHas JIGKCUKA, CBSI3aHHAS C KyJIb-
TYpHBIMHA CMBICTIAMH. JTa KaTeropws BKIIOYaia
aHaJM3 JIGKCHYECKUX CEM, OTPAKAIOLINX: a) KyJIb-
TYpHO-MCTOPHYECKHE  acCOolManuu  (Hampumep,
CTeNb, KOYEBHUKH, HapOJHOE TBOPYECTBO, Xapak-
tepubie s KI' u PI) 1 6) sMo1moHanbHO-aKyCTH-
YEeCKHE XapaKTepPUCTUKN HHCTPYMEHTA (TIpenMy1ie-
ctBerno y UI).

[Ipouenypa ananusa 3akirodanach B MOJACUETE
YaCTOTHOCTH HCIOJIb30BAHUS 3TOW JIEKCHKH B OT-
BeTax TPeX CTPaTU(UIMPOBAHHBIX TPYIMI PECIIOH-
nentoB (Kazaxckas, Pycckas, Munocrpannas). Ha
OCHOBE KOJIMYECTBEHHBIX JJAHHBIX KOHTEHT-aHaIN3a
OBUTH CENaHBI CIEAYIONINE BHIBO/IBI:

1. Tloka3zarenp MOTHMBAalMM: KOJIMYECCTBEHHAsS
OTIeHKa 3MoITMoHaBHOTO oTKimKa (K3) mokasana,
YTO HAWBBICIIUH YMOIMOHATIBHBIN OTKJIMK, CBSI3aH-
HBIA C TIOBBIIIEHHEM MOTHBAINH, 3a()UKCUPOBAH y
Kazaxckoit rpynmst (K3 = 1.0) u Pycckoii rpymis
(K3 =0.93). Huzkwuit otknuk y MHOCTpaHHOM rpyT-
el (K3 =0.53) cBugerensecTByeT 0 HEOOXOUMOCTH
JIUHTBOKYJIBTYPOJIOTHIECKOTO TIOTPY>KEHHUS /IS TI0-
BBIILICHNSI UX MOTHBALIUH.

2. D dexTuBHOCTH 00YUEHUS U CXOJCTBO CIIO-
Bapsi: MOJACYET YACTOTHOCTH HCIOJIB30BAHUSA JKC-
MIPECCUBHOM JIEKCHKH TMOKa3al BBICOKYIO CTETICHb
CXOZICTBA AMOLMOHAJIBHOIO CJIOBaps MEXy BCEMU
rpynmamMu (kKoadumnuent cxoacrsa 73,5%), dto
MOATBEP)KJACT HAJMYME YHUBEPCAIBHBIX HMOLH-
OHaJBHBIX KOJIOB. Ilpn »TOM mCmONb30BaHME dKC-
MpeccuBHOM nexkcuku coctaBuio 91% y Pycckoit
rpynmsl 1 89% y VHOCTpaHHOHN TpyNIbBl, W JUIIb
78% y Kazaxckoil. OTH JaHHBIE MO3BOJIWIN CIeE-
JIaTh BBIBOJI, YTO MHTEHCUBHOCTH HCITOJIB30BAHUS
9KCHPECCUBHOMN JIEKCUKH MOXET OBITh 00yCIIOBIeHA
HE TOJBKO 3MOIUSIMH, HO U Pa3HbIM ypPOBHEM BIia-
JEHUSI PYCCKHUM SI3BIKOM.
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3. Pa3BuTHe MEXKYIbTYPHOH KOMIETEHILIUU:
KOHTEHT-aHaJIN3 aCCOLMAlMM, CBSI3aHHBIX C KO-
YEeBBIM TOHATHEM «JIOMOpay, MOATBEPIMI, YTO B
Kazaxckoit m Pycckoit rpymmax (98%) nekcuka
MPEUMYIIECTBEHHO OTPa)kaeT KyJIbTYPHO-HCTO-
pUYECKU KOHTEKCT, TOorja Kak B IMHocTpaHHOU
rpymnne (47%) oHa yalle cBsi3aHa C SMOIMOHAIBHO-
aKyCTHYECKUMHU XapaKTepUCTHKaMu. VIMEHHO 3TH
pa3ianuus CIy’KaT OCHOBOM /ISl TalbHEUIIEro pas-
TpaHUYEHUST METOIVKH, HAIIPABIEHHONW Ha (OpPMHU-
pOBaHHE MEXKYIbTYPHON KOMIIETEHIIUH.

HccenenoBanue nokasblBaeT, UTO Ka3axcKas Ha-
LMOHAJbHAsI MY3bIKa M MapKUpOBaHHAs JIEKCHKA
SBIIIOTCS PE3yJIbTATUBHBIM HHCTPYMEHTOM B 00-
YUEHHH PYCCKOMY SI3BIKY, KOTOPBIH CIOCOOCTBYET
MTOBBIIIICHUIO MOTHBAIIAH, YTITyOJICHUIO TTOHUMAHUS
KyJbTYpPHOTO KOHTEKCTa, PA3BUTHIO A3BIKOBBIX Ha-
BBIKOB M MEXKYJIbTYPHOU KOoMIEeTeHIUH. Mcnosb-
30BaHME 3TOrO IOAXOAA MOMKET CHeNaTh IPOLECC
oOydenusi Oomee WHTEpPECHBIM, 3()()EKTUBHBIM H
JIMYHOCTHO 3HAYMMBIM JUI CTYJICHTOB.

B n1aHHOM wucCClenOBaHHUU MPUMEHSIICS KOM-
TUIEKCHBIA TOAXO, KOTOPBI OOBEIMHUI JHHIBH-
CTUYECKUH, KyJIbTYPHBIA U IT€JarOrMYECKUI acIeK-
THI, B PE3YJIbTaTE Yero OBbLIO MOJIyYCHO LEIOCTHOE
MIPEICTABIIEHUE O POJIN KYJbTYPHO-MapKUPOBAHHON
JIEKCUKH B 00y4eHHHU pyccKoMy si3bIKy. [IpoBenen-
HBIIl ONPOC CTYJEHTOB IPEIOCTaBUI JIOCTOBEPHBIE
JIaHHBIE O BOCIIPUSATHH KYJbTYpPHO-MapKHUPOBAHHOMN
JIEKCUKN TPEICTABUTEISIMH Pa3HBIX KYJIbTYPHBIX
rpymi. Pe3ynabpTaTel nccienoBanms MOTYT OBITh HC-
MTOJTE30BAHBI JIJIs1 pa3paOOTKH HOBBIX METOAMYECKUX
MaTepHajoB U MPOrpamMM 00yUYEeHHUSI PYCCKOMY SI3bI-
Ky KaKk MHOCTPaHHOMY U KaK BTOPOMY SI3BIKY.

Pe3ynbTaTel MpoBEEHHOIO HCCIIEOBAHUS Jie-
MOHCTPUPYIOT HECOMHEHHYIO 3HAYUMOCTb JIMHI-
BOKYJIBTYpOJIOTHYECKOTO TMOJXO0Aa B H3YUYEHHH
PYCCKOTO $I3bIKa B MEXKYJIbTYPHOM KOHTEKCTE.
KynberypHO-MapkupoBaHHasl JIEKCHKA, OTpa)karo-
niasi AJIEMEHTHl Ka3aXCKOW TPaJIuIMOHHOM MY3bl-
KaJIbHOW KYJIBTYpBI, BBICTYNAET HE TOJIBKO B Ka-
YeCcTBE S3BIKOBOTO MaTepuaja, HO W KaK BayKHBIH
WHCTPYMEHT (POPMHUPOBAHUS MEKKYIBTYPHOH KOM-
MEeTeHIINN 00yJaromuxcs. AHaN3 TAHHOTO TTacTa
JIEKCUKH CIIOCOOCTBYET Pa3BUTHIO CHOCOOHOCTH K
WHTEPIPETAUH KYJIbTYPHBIX CMBICIIOB, 3aKPETIJICH-
HBIX B SI3BIKE, a TaKXKe (GOPMUPOBAHHIO OoJee Tiy-
O0KOT0 MOHNMaHUS KaK pyCCKOT0, TaK M Ka3aXCKOT0
SI3BIKOB. [IepCieKTHBBI TadbHENIINX UCCIEA0BAHUI
B 9TOM HaIpaBJICHWHU CBS3aHBI C HEOOXOIUMOCTHIO
CUCTEMATH3ALUN KYJIbTYPHO-MAPKUPOBAHHON JIEK-



I'. Apkabaesa u fp.

CHKH, U3y4eHHEM e (PyHKIIMOHMPOBAHHS B 00pa30-
BaTEIBHOM IIPOIIECCe U Pa3pabOTKON KOMIUIEKCHBIX
METOAMK MPENOAAaBaHUsA PYCCKOIrO A3bIKa KaK MHO-
CTPaHHOTO, YYHTHIBAIOMINUX KYJIbTYypPHO-CIIEIH(H-
YEeCKHI KOMITOHEHT.

DuHAHCUPOBaHHE

JlaHHOE MCCcIieI0BaHNE BRITIOIHEHO 0e3 (prHaH-
COBOM MOJJIEP)KKHA CO CTOPOHBI TOCYJapPCTBEHHBIX,
KOMMEPUYECKUX WM HEKOMMEPUYECKUX OpraHH3a-
LU,

BaaropapHocTn

ABTOpPBI BBIpaXKAIOT 0JIAr0JIapPHOCTH PYKOBO/I-
ctBy Kazaxckoif HauuMOHAIBbHOH KOHCEPBATOPUHU
umenn KypmaHnrasel 3a MOjJIepKKy NpH MpOBe/e-
HUH UCCIIEIOBAHUS U BCEM CTYACHTaM, IPUHSBLINM
ydacTHe B OIpoce.

Kondguaukt narepecon

ABTOpBI 3aBISIOT 00 OTCYTCTBUHM KOH(DIMKTA
UHTEPECOB.

Bxnao agmopos

Apkabaesa I'vivem: Konyenmyanuzayus, Ilposedenue uccreoosanus, Hanucanue — nepsonauanvhulii gapuanm.

Paspabomana xonyenyuio unmezpayuu My3vIKaibHbIX peanuii 8 00yueHue A3bIKY U N0020Mosuna HepHosux pykonucu. Opeanu-
306a1a U npogena anKemuposanue cpeou cmyoennos 0 coopa nepeutiHo20 IMIUPULECKO20 Mamepuad.

Kuvinosa Kanap: Hayunoe pyxosoocmeo, Memooonoeus, Hanucanue — peyensuposanue u pedaxmupoganue.

Onpeodenuna memooonocuieckylo 6asy uccied08anus u 0Cywecmeisana oouee HayiHoe pykogoocmeo npoekmom. Beinonnuna
Kpumuyeckoe pedaxmupoganue mekcma, 06ecneyus coomeemcmaie 8160008 aKademMuieckum crmaHoapman.

Ecemosa Auinyp: Kypuposanue dannvix, @opmanvuviil anaiuz, Busyanuzayus.

Cucmemamu3zuposana My3vIKaibHyl0 MEPMUHON02UIO U NPOGENd CIMAMUCIUYECKYI0 00pabomky pesyibmamos onpoca. 1100-
20mosuna epagpuieckue Mmamepuansbl U mabauybl O GU3VAIUZAYUU NOTYUEHHBIX OAHHDIX.

Jluteparypa

Ashley, R., & Timmers, R. (Eds.). (2017). The Routledge Companion to Music Cognition.

Bhandari, M. P. (2023). Past and Present of Social Inequality: Analysing Structure and Future Trends. Futurity of Social
Sciences, 1(3), 47-60.

Bizhanova, K., Arinova, B., Akbayeva, G., & Massimbayeva, A. (2024). Youth Identity Development on the Basis of Traditional
Kazakh Folk Music. Folklore, 93.

Cai, J., Liu, Y., Yao, M., Xu, M., & Zhang, H. (2020). A neurophysiological study of musical pitch identification in Mandarin-
speaking cochlear implant users. Neural Plasticity, 2020, 1-8.

Carstea, D. (2021). National Identity in the Context of Globalisation. Journal of Business Diversity, 21(2), 60-64.

Dossanova, K. K., Kunekova, T. M., Zhumasheva, G. K., & Dossanova, A. A. (2018). National identity in the modern education
of Kazakhstan. Opcion, Revista de Ciencias Humanas y Sociales, 34(85-2), 544-568.

Gedik Bal, N., & Savas, P. (2022). Intercultural language teaching and learning: Teachers’ perspectives and practices.
Participatory Educational Research, 9(6), 268-285.

Jarvis, M. (2023). Leadership in the Era of Sustainable Development: Challenges and Opportunities for Modern Managers.
Law, Business and Sustainability Herald, 3(4), 4-20.

Koval, T., Kaniuka, L., Neboha, O., Kovtiukh, L., & Kalinichenko, N. (2025). The Role of Music Education in the Formation
of Cultural Identity in the Modern World. Journal of Curriculum and Teaching, 14(1), 349-358.

Kuzminova, 1., & Zhivotikova, I. (2023). Ecological theory of concepts as cognitive models of objective reality. ERSME-2023
Web of Conferences, 376, 05018.

Mellizo, J. (2020). Music Education, Curriculum Design, and Assessment: Imagining a More Equitable Approach. Music
Educators Journal, 106(4), 57-65.

Ospanova, A. N., & Jumaniyazova, R. (2018). Features of Kazakh Traditional Music as a Part of Modern Art Market. Opcion:
Revista de Ciencias Humanas y Sociales, 34(S18), 1786-1822.

Ramadani, 1. (2017). Music, Culture and Identity. Academic Journal of Business, Administration, Law and Social Sciences,
3(1), 248-253.

Tatkenova, S., Omarova, A., Kaztuganova, A., & Kuzembay, S. (2019). Traditional Musical Culture of Kazakhstan at the Turn
of the Centuries. Opcion: Revista de Ciencias Humanas y Sociales, 35(21), 531-546.

AbynpxanoBa-Cnasckas, K. A. (1985). Tunonorus aktuBHOCTH TaHOCTH. [Icuxomornaeckuit xypHai, 6(5), 3—18.

AxnekceeBa, M. JI. (2008). HarmonansHO-crieninuaHast TeKCHKa B 3¢pKajie COBPEMEHHBIX JIMHTBHCTHUYECKHUX JUCIUILUIHH: IPO-
onema nedunnmmn. Bectauk UT'TLY, (11), 170-182.

Awmanos, b. K. (1985). Tepmunosnorus kak «3Hak» KyabTypsl. CoBeTcKast My3bIKa, (7), 70—-74.

Bemmuckwnit, B. I'. (1977). I[Tonnoe cobpanue counnennit (pex. C. A. Benrepos). MockBa.

Bepemarun, E. M., & Kocromapos, B. I'. (2000). 531k 1 kKynpTypa: JIMHrBOCTpaHOBEAGHNE B TIPETIOABAHUH PYCCKOTO S3bIKA
Kak MHOCTpaHHOro. MockBa: Pycckuii si3bIK.

199



HHHFBOKyJ'ILTypOJ'IOFI/I‘{eCKI/Iﬁ 1oJ1Xo1 B 06y'-IeHI/II/I PYCCKOMY A3BIKY 4E€PE3 NPUBMY KyJ'ILTypHO-MapKPIpOBaHHOﬁ JICKCUKH...

Bnaxog, C. U., & ®nopus, C. I1. (1986). HenepeBoaimoe B iepeBosie. Mocksa: Briciias mkora.

Brrorceknit, JI. C. (1934). Meimienne u peus. M.; JI.: Corpkrus.

JxymakoBa, Y. (2009). My3bIkanbHO-HCTOpUYECKOE 00pa30BaHIe COBPEMEHHOTO NCTIOIHUTEIS TPAAUIIMOHHOH My3BIKH: JHC-
LUIDTMHAPHOE U KOHIIENTYyaJIbHOE COBEPIICHCTBOBAHNE 00pa30BaTeIbHEIX MporpaMM. COOpHHK MaTepraIoB MexxayHapoJHOH KOH-
¢depenrmn «TpaanMOHHbIE My3bIKaJIbHBIC KYJIBTYpBI HapoaoB LlenTpanbsHolt A3umy». AJIMaThL.

Jlo6posounsckas, JI. B. (2014). My3bIkaiabpHbIe TpaJUIIMH Ka3aXxCKOTo Hapoa: poruioe 1 Hactosmee. Bectauk CeBepo-Kazax-
CTaHCKOT'0 TOCYIapCTBEHHOTo yHUBepcuTeTa uM. M. Ko3bibaena, c. 2-3.

Jlocanoga, A. (2013). My3bikanbpHOe 00pa3oBanue B AKMOJIHHCKOM perrone (¢ konna XIX mo mepsoii Tpetn XX Beka) (MoHo-
rpadus). Acrana, Kazaxcran.

WBankosa, T. A. (2011). HarponansHO-MapKHpOBaHHAs JIEKCHKA B PYCCKOSI3BIYHBIX Trazerax Poccmm. Bectnux TITLY, (3),
118-120.

Kabakun, B. B. (2007). Tumnonorus Tekcra WHOS3BIYHOTO ONUCAHHS KyJIbTYPhl M MHOJIMHIBOKYJIBTYpPHBIH cyOcTpar. B ¢6.:
JIMHrBUCTHKA TEKCTA M TUCKYPCHUBHBIH aHaiu3: Tpaaunuu U nepcrektussl. CI16.: CIIOIYD®. C. 52.

Kangei6ait, K. K., & A6zapacuinos, T. K. (2020). Bocnpusitie HannoHaIbHON HAGHTUYHOCTH Cpeiu cTyaeHToB KaszaxcraHa.
B: HUccnenoBanust Monoabix yuénsix: XV MexayHapoaHas HaydHast KoH(pepennus «lccnenoBanust MoJIopIX yuéHbIX», KazaHsb,
nekabpp 2020 (c. 50-55).

Kapayos, 0. H. (2010). Pycckwuii s13bIK 1 si3p1KOBast 1naHOCTE. Mocksa: M3narenscro JIKH.

Komnbuienko, M. M., & Ilomnoga, 3. 1. (1978). Ouepku mo oduiet dhpazeonoruu: [Ipodiaemsl, MeTobl, onbIThl. Boponex: Bo-
POHEXCKHUIT TOCyTapCTBEHHBII YHUBEPCHUTET.

Koctomapos, B. I'. (1990). SI3bikoBoit Bkyc snoxu. Mocksa: [lenaroruka.

Kpacubix, B. B. (2008). Exnauis! s361ka vS. eAMHHIBI JUCKYPCa W JIMHTBOKYJIBTYPHI (K BOIPOCY O CTaTyce MpereaeHTHBIX
(heHOMEHOB U CTEPeOTHIIOB). Bonpocs! ncuXomMHrBUCTHKY, (7), 53—-58.

Kymxkanosa, I'. (2009). OTHnueckas nonmmTrka kak gakrop GopMupoBaHus HaIMOHAIBHON naeHTHYHOCTH PecyOmmku Kaszax-
cTaH (mosrojornueckuii anamms) ([luccepranms Ha couckaHue y4€HOW CTEIeHH JI-pa MOJIUT. HAayK). AJIMaThL.

Kymep6aes, K. (1996). Otandeckas nonuruka Kasaxcrana: cocrostHue u nepcnektuBbl. MHCTUTYT pasButus Kasaxcrana. An-
Marthl.

Jlateimes, JI. K. (2001). Texuonorust nepesoaa: Te3aypyc. Mocksa.

JleBymixuna, O. H. (2023). JIMHrBOKyJIBTYpOJIOTHYECKHUH aHAIN3 KaK OCHOBA [IEHHOCTHO OPUEHTHPOBAHHOT'O ypOKa PYCCKOTO
si3bIka. Pycckuit si3bik B mikodne, 84(3), 7-16.

JImaxo, A. (1983). Ilcnxonatuu v aKIEHTyaIMy XapakTepa y HOApOCTKOB. MeuIiHa.

Jlumarosa, 1O. 10. (2014). JlakyHapHOCTB: OCHOBHBIE A€(UHUIINH U ITOXOAbI K n3ydeHuto. Austrian Journal of Humanities and
Social Sciences, (9-10), 214-217.

Myp3amuesa, C., & Kapomar, 1. (2023). Folk revival B coBpeMmeHHOI1 TpaunuoHHoi My3bike Kazaxcrana. Arts & Humanities.
C A J A S. YenoBek B XyT0)KECTBCHHOW KapTHHE COBPEMEHHOTO Mupa, 8(4), 85-88.

Hemmmna, B. E., & Kammbaesa, A. C. (2024). Ponb ka3axcTaHCKOTO My3bIKO3HAHHS B TpaHC(HOPMALINH HAIIMOHAIBHON UJICHTHY-
Hoctu. Keruen reuteiMu xxypHaisl, 1(82), 341-351.

Pedopmarckmii, A. A. (1996). Beenenue B si3pikoBenienune (moj pen. B. A. Bunorpanosa). Mocksa: Acrekr [Ipecc.

Cremnanos, 1O. C. (2004). Koncrantsl: CrioBapb pycckoi KyJbTypbl. MockBa: AKaJleMUYECKHI ITPOEKT.

Crepuun, U. A. (1985). Jlekcuueckoe 3HaueHue ciioBa u peun. Boponexk: M3natensctBo BopoHEKCKOT0 yHUBEPCUTETA.

Cymnpys, A. E. (1958). IIpyHIMIB CONOCTAaBUTEIBHOTO M3YyUSHUS JEKCUKH. TEopHusl COBETCKOTO SI3bIKO3HAHMS: MaTepuais
Hay4HOTo coBeta (c. 26-31).

Tuxonosa, H. A. (2016). JIekcuka pycckoii HapoaHOH My3bIKalbHON KyIbTyphl. Bectank BI'Y. Cepust: @uionorns. XKyphna-
TMCTHKA, (4), 72-74.

VYpazaera, K. b., PazymoBckas, B. A., Xapkeinoekona, I11. K., & Unpucosa, D. T. (2024). Kazaxckuii puropryeckuil ujean
n kaptuHa Mupa: Omucanne upentHdHocTH. JKypHan Cnbupckoro ¢enepanbHoro ynusepcurera. 'ymanntapusie Hayku, 17(10),
2003-2014.

Vrerammesa, C. 1. (2017). 3BykoBoif MHUp My3BIKH TIOPKCKHX HapoJIOB (Ha MaTepHaie MHCTPYMEHTAJIbHBIX Tpaguuui [leH-
TpasbHOM A3um) [/luccepranus Ha COMCKaHHWE YIEHOH CTENeHN JOKTOpa MCKYCCTBOBEIeHNUs, MOCKOBCKasl rocy1apCTBEHHAs KOH-
cepsatopus umenu I1. . YalikoBckoro].

Opeiin, 3. (1989). ITcuxonorus 6eccosznarensHoro: CO0pHHK pou3BeaeHuid. Mockaa.

[apog, K. (2005). My3sIka kak cpeacTBO (JOpMUPOBAHHMS HAIMOHAIBHBIX 001IecTB (ABTOpedepar quccepTanuy Ha COUCKaHHe
yu€Hol creneHn kana. ¢uitoc. Hayk). MockBa.

SxosneBa, D. b. (2021). O cymuoctn nousarus «KynbTypHO-MapKHUpoBaHHas JISKCHKa» U criocobax e€ mepefadn B pyCCKOM
si3pike. [Ipukitagnoe si3piko3nanue: [lepeson, nepesogosenenue, 53—62.

References

Abulhanova-Slavskaia, K. A. (1985). Tipologiia aktivnosti lichnosti [Typology of personality activity]. Psikhologicheskii
zhurnal, 6(5), 3—18. (in Russian)

Alekseeva, M. L. (2008). Natsionalno-spetsifichnaia leksika v zerkale sovremennykh lingvisticheskikh distsiplin: problema
definitsii [Nationally specific vocabulary in the mirror of modern linguistic disciplines: the problem of definition]. Vestnik ChGPU,
(11), 170-182. (in Russian)

200



I'. Apkabaesa u fp.

Amanov, B. Zh. (1985). Terminologiia kak “znak’ kultury [ Terminology as a “sign” of culture]. Sovetskaia muzyka, (7), 70-74.
(in Russian)

Ashley, R., & Timmers, R. (Eds.). (2017). The Routledge Companion to Music Cognition.

Belinskii, V. G. (1977). Polnoe sobranie sochinenii [Complete Works] (ed. S. A. Vengerov). Moskva. (in Russian)

Bhandari, M. P. (2023). Past and Present of Social Inequality: Analysing Structure and Future Trends. Futurity of Social
Sciences, 1(3), 47-60.

Bizhanova, K., Arinova, B., Akbayeva, G., & Massimbayeva, A. (2024). Youth Identity Development on the Basis of Traditional
Kazakh Folk Music. Folklore, 93.

Cai, J., Liu, Y., Yao, M., Xu, M., & Zhang, H. (2020). A neurophysiological study of musical pitch identification in Mandarin-
speaking cochlear implant users. Neural Plasticity, 2020, 1-8.

Carstea, D. (2021). National Identity in the Context of Globalisation. Journal of Business Diversity, 21(2), 60-64.

Dobrovolskaia, L. V. (2014). Muzykalnye traditsii kazakhskogo naroda: proshloe i nastoiashchee [Musical traditions of the
Kazakh people: past and present]. Vestnik Severo-Kazakhstanskogo gosudarstvennogo universiteta im. M. Kozybaeva, 2-3. (in
Russian)

Dosanova, A. (2013). Muzykalnoe obrazovanie v Akmolinskom regione (s kontsa XIX do pervoi treti XX veka) [Musical
education in the Akmola region (from the end of the 19th to the first third of the 20th century)] (Monografiia [Monograph]). Astana.
(in Russian)

Dossanova, K. K., Kunekova, T. M., Zhumasheva, G. K., & Dossanova, A. A. (2018). National identity in the modern education
of Kazakhstan. Opcion, Revista de Ciencias Humanas y Sociales, 34(85-2), 544—568.

Dzhumakova, U. (2009). Muzykalno-istoricheskoe obrazovanie sovremennogo ispolnitelia traditsionnoi muzyki: distsiplinarnoe
i kontseptualnoe sovershenstvovanie obrazovatelnykh programm [Musical-historical education of the modern performer of traditional
music: disciplinary and conceptual improvement of educational programs]. Sbornik materialov Mezhdunarodnoi konferentsii
“Traditsionnye muzykalnye kultury narodov Tsentralnoi Azii”. Almaty. (in Russian)

Freid, Z. (1989). Psikhologiia bessoznatelnogo: Sbornik proizvedenii [The Psychology of the Unconscious: Collection of
Works]. Moskva. (in Russian)

Gedik Bal, N., & Savas, P. (2022). Intercultural language teaching and learning: Teachers’ perspectives and practices.
Participatory Educational Research, 9(6), 268-285.

lakovleva, E. B. (2021). O sushchnosti poniatiia “Kulturno-markirovannaia leksika” i sposobakh ee peredachi v russkom iazyke
[On the essence of the concept “culturally marked vocabulary” and ways of its transmission in the Russian language]. Prikladnoe
iazykoznanie: Perevod, perevodovedenie, 53—62. (in Russian)

Ivankova, T. A. (2011). Natsionalno-markirovannaia leksika v russkoiazychnykh gazetakh Rossii [Nationally marked vocabulary
in Russian-language newspapers of Russia]. Vestnik TGPU, (3), 118-120. (in Russian)

Jarvis, M. (2023). Leadership in the Era of Sustainable Development: Challenges and Opportunities for Modern Managers.
Law, Business and Sustainability Herald, 3(4), 4-20.

Kabakchi, V. V. (2007). Tipologiia teksta inoiazychnogo opisaniia kultury i inolinguokulturnyi substrat [Typology of the text
of foreign-language description of culture and the foreign linguocultural substratum]. In: Lingvistika teksta i diskursivnyi analiz:
traditsii i perspektivy. SPb.: SPbGUEF, 52. (in Russian)

Kaldybai, K. K., & Abdrasilov, T. K. (2020). Vospriiatie natsionalnoi identichnosti sredi studentov Kazakhstana [Perception
of national identity among students of Kazakhstan]. In: Issledovaniia molodykh uchenykh: XV Mezhdunarodnaia nauchnaia
konferentsiia “Issledovaniia molodykh uchenykh”, Kazan, December 2020, 50—55. (in Russian)

Karaulov, Iu. N. (2010). Russkii iazyk i iazykovaia lichnost [The Russian Language and the Linguistic Personality]. Moskva:
Izdatelstvo LKI. (in Russian)

Kopylenko, M. M., & Popova, Z. D. (1978). Ocherki po obshchei frazeologii: Problemy, metody, opyty [Essays on General
Phraseology: Problems, Methods, Experiments]. Voronezh: Voronezhskii gosudarstvennyi universitet. (in Russian)

Kostomarov, V. G. (1990). lazykovoi vkus epokhi [The Linguistic Taste of the Era]. Moskva: Pedagogika. (in Russian)

Koval, T., Kaniuka, L., Neboha, O., Kovtiukh, L., & Kalinichenko, N. (2025). The Role of Music Education in the Formation
of Cultural Identity in the Modern World. Journal of Curriculum and Teaching, 14(1), 349-358.

Krasnykh, V. V. (2008). Edinitsy iazyka vs. edinitsy diskursa i lingvokultury (k voprosu o statuse pretsedentnykh fenomenov
i stereotipov) [Units of language vs. units of discourse and linguoculture (on the status of precedent phenomena and stereotypes)].
Voprosy psikholingvistiki, (7), 53-58. (in Russian)

Kulzhanova, G. (2009). Etnicheskaia politika kak faktor formirovaniia natsionalnoi identichnosti Respubliki Kazakhstan
(politologicheskii analiz) [Ethnic policy as a factor in the formation of national identity of the Republic of Kazakhstan (political
science analysis)] (Dissertatsiia na soiskanie uchenoi stepeni doktora politicheskikh nauk). Almaty. (in Russian)

Kusherbaev, K. (1996). Etnicheskaia politika Kazakhstana: sostoianie i perspektivy [Ethnic policy of Kazakhstan: state and
prospects]. Institut razvitiia Kazakhstana. Almaty. (in Russian)

Kuzminova, 1., & Zhivotikova, 1. (2023). Ecological theory of concepts as cognitive models of objective reality. ERSME-2023
Web of Conferences, 376, 05018.

Latyshev, L. K. (2001). Tekhnologiia perevoda: Tezaurus [Translation Technology: Thesaurus]. Moskva. (in Russian)

Levushkina, O. N. (2023). Lingvokulturologicheskii analiz kak osnova tsennostno orientirovannogo uroka russkogo iazyka
[Linguocultural analysis as the basis of a value-oriented Russian language lesson]. Russkii iazyk v shkole, 84(3), 7-16. (in Russian)

Lichko, A. (1983). Psikhopatii i aktsentuatsii kharaktera u podrostkov [Psychopathies and Character Accentuations in
Adolescents]. Meditsina. (in Russian)

201



HHHFBOKyJ'ILTypOJ'IOFI/I‘{eCKI/Iﬁ 1oJ1Xo1 B 06y'-IeHI/II/I PYCCKOMY A3BIKY 4E€PE3 NPUBMY KyJ'ILTypHO-MapKPIpOBaHHOﬁ JICKCUKH...

Lipatova, Iu. Iu. (2014). Lakunarnost: osnovnye definitsii i podkhody k izucheniiu [Lacunarity: main definitions and approaches
to its study]. Austrian Journal of Humanities and Social Sciences, (9-10), 214-217. (in Russian)

Mellizo, J. (2020). Music Education, Curriculum Design, and Assessment: Imagining a More Equitable Approach. Music
Educators Journal, 106(4), 57-65.

Murzalieva, S., & Karomat, D. (2023). Folk revival v sovremennoi traditsionnoi muzyke Kazakhstana [Folk revival in
contemporary traditional music of Kazakhstan]. Arts & Humanities. C A J A S. Chelovek v khudozhestvennoi kartine sovremennogo
mira, 8(4), 85-88. (in Russian)

Nedlina, V. E., & Kalibaeva, A. S. (2024). Rol kazakhstanskogo muzykovedeniia v transformatsii natsionalnoi identichnosti
[The role of Kazakhstani musicology in the transformation of national identity]. Keruen gylymi zhurnaly, 1(82), 341-351. (in
Russian)

Ospanova, A. N., & Jumaniyazova, R. (2018). Features of Kazakh Traditional Music as a Part of Modern Art Market. Opcion:
Revista de Ciencias Humanas y Sociales, 34(S18), 1786—1822.

Ramadani, I. (2017). Music, Culture and Identity. Academic Journal of Business, Administration, Law and Social Sciences,
3(1), 248-253.

Reformatskii, A. A. (1996). Vvedenie v iazykovedenie [Introduction to Linguistics] (ed. V. A. Vinogradov). Moskva: Aspekt
Press. (in Russian)

Sharov, K. (2005). Muzyka kak sredstvo formirovaniia natsionalnykh obshchestv [Music as a means of forming national
societies] (Avtoreferat dissertatsii na soiskanie uchenoi stepeni kandidata filosofskikh nauk). Moskva. (in Russian)

Stepanov, [u. S. (2004). Konstanty: Slovar russkoi kultury [ Constants: A Dictionary of Russian Culture]. Moskva: Akademicheskii
proekt. (in Russian)

Sternin, [. A. (1985). Leksicheskoe znachenie slova i rechi [Lexical Meaning of the Word and Speech]. Voronezh: Izdatelstvo
Voronezhskogo universiteta. (in Russian)

Suprun, A. E. (1958). Printsipy sopostavitelnogo izucheniia leksiki [Principles of comparative study of vocabulary]. In: Teoriia
sovetskogo iazykoznaniia: Materialy nauchnogo soveta, 26-31. (in Russian)

Tatkenova, S., Omarova, A., Kaztuganova, A., & Kuzembay, S. (2019). Traditional Musical Culture of Kazakhstan at the Turn
of the Centuries. Opcion: Revista de Ciencias Humanas y Sociales, 35(21), 531-546.

Tikhonova, N. A. (2016). Leksika russkoi narodnoi muzykalnoi kultury [Vocabulary of Russian folk musical culture]. Vestnik
VGU. Seriia: Filologiia. Zhurnalistika, (4), 72-74. (in Russian)

Urazaeva, K. B., Razumovskaia, V. A., Zharkynbekova, Sh. K., & Idrisova, E. T. (2024). Kazakhskii ritoricheskii ideal i kartina
mira: Opisanie identichnosti [The Kazakh rhetorical ideal and worldview: describing identity]. Zhurnal Sibirskogo federalnogo
universiteta. Gumanitarnye nauki, 17(10), 2003-2014. (in Russian)

Utegalieva, S. 1. (2017). Zvukovoi mir muzyki tiurkskikh narodov (na materiale instrumentalnykh traditsii Tsentralnoi Azii)
[The sound world of the music of Turkic peoples (based on the instrumental traditions of Central Asia)] [Dissertation for the degree
of Doctor of Arts, Moskovskaia gosudarstvennaia konservatoriia imeni P. I. Chaikovskogo]. (in Russian)

Vereshchagin, E. M., & Kostomarov, V. G. (2000). lazyk i kultura: Lingvostranovedenie v prepodavanii russkogo iazyka kak
inostrannogo [Language and Culture: Linguo-Cultural Studies in Teaching Russian as a Foreign Language]. Moskva: Russkii iazyk.
(in Russian)

Vlakhov, S. 1., & Florin, S. P. (1986). Neperevodimoe v perevode [The Untranslatable in Translation]. Moskva: Vysshaia
shkola. (in Russian)

Vygotskii, L. S. (1934). Myshlenie i rech [Thought and Speech]. M.; L.: Sotsekgiz. (in Russian)

Ceedenusn 06 agmopax:

Aprabaesa ['vivem — 0okmopanm 0bpazosamenvholl npoepammvl « Pycckuil sizvix u aumepamypay, Kazaxckuii HayuoHanbHblil
Jicenckull nedazoeuueckuil yHusepcumem (Aamamel, Kazaxcman, e-mail: arkabaeva.77@mail.ru).

Kuvinosa JKanap — dokmop ¢unonocuueckux nayk, npogeccop, kageopa pyccroeo azvika u aumepamypel Kaszaxcrkozo nayuo-
HAIbHO2O JICEHCKO20 Nedazocuiecko2o yHueepcumema (Animamol, Kazaxcman, e-mail: zhanarkiynova@gmail.com).

Ecemosa Aiinyp (koppecnonoenmubiii asmop) — KaHouoam neodazocuieckux HayK, 00YeHm Kagpeopvl CoyuanrbHO-eyMaHumap-
Hblx Qucyunaun Kazaxckoil nayuonanvhot koucepeamopuu umenu Kypmaneasvr (Aimamul, Kazaxcman, e-mail: esimail5577@
gmail.com).

Information about authors:

Arkabayeva Gulsm — doctoral student of educational program «Russian Language and Literaturey, Kazakh National Women'’s
Teacher Training University (Almaty,Kazakhstan, e-mail: arkabaeva.77@mail.ru).

Kiynova Zhanar — Doctor of Philology, Professor, Department of Russian Language and Literature,

Kazakh National Women's Teacher Training University (Almaty, Kazakhstan, e-mail: zhanarkiynova@gmail.com).

Yessetova Ainur (corresponding author) — Candidate of Pedagogical Sciences, Associate Professor,

Department of Social and Humanities Sciences, Kurmangazy Kazakh National Conservatory (Almaty, Kazakhstan, e-mail:
esimail5577@gmail.com).

202



I'. Apkabaesa u fp.

Aemopnap mypanvt monimem:

Apkabaesa I'ynoem — «Opvic mini scone soedbuemiy 6inim bepy bazoapramacvinvly ookmopanmul, Kaszax yimmulx xvi30ap
neoazozukanvik ynueepcumemi (Aimamei, Kazaxcman, e-mail: arkabaeva.77@mail.ru ).

Kuvinosa XKanap — unonocus eviisimoapwinsiyy 00KmMopul, npogeccop, opwic mini men o0eduemi kageopacul,

Kasax yimmuix gbi30ap nedazozukanvix ynusepcumemi (Aimamel, Kazaxcman, e-mail: zhanarkiynova@gmail.com).

Ecemosa Atinyp (koppecnonoenm-agmop) — neoazocuxa blIbIMOAPbIHbIY KAHOUOAmMbl, 91eyMemmik-yMaHumapivly

nonoep kagedpacuvinwiy doyenmi, Kypmaneaszor amoinoacsl Kaszax yimmuolx kKoncepeamopusicol (Aimamel, Kazaxcman, e-mail:
esimail5577@gmail.com).

Hocmynuna:19.10.2025
Ipunama: 01.03.2026

203



ISSN 2520-2634, eISSN 2520-2650 ITenarorukansik FeuIBIMAAp cepuschl. Nel (86) 2026 https://bulletin-pedagogic-sc.kaznu.kz
FTAMP 14.35.07 https://doi.org/10.26577/JES861202615

I'.C. Emumo6eroBa'* @ , I'.Y. Baiitamena' @ R
E.A. Kekcaur? ® , A.A. Adyb6akuposa’ ® , 1. Hyp:xanoBa* ®

'Ka3ak YITTBIK KbI3[ap IIearoruKaiblK, yHHBepcuTeTi, Anmarsl, Kasakcran
*Hurne Omep Xamucaemup YHusepcureti, Hurne, Typkus
3O30ekomi XKonibekos arpiamarsl OHTYCTIK Kasakcran negarorukainsik yausepeureri, Lsivkent, Kasakcran
‘On-Dapabu areinaarsl Kazak yaTThIK YHHBEpCUTETI, Anmarsl, Kazakctan
*e-mail: gulmira-eshim@mail.ru

bOTAHUKAAAH OKY-AAAA IMNMPAKTUKACbIHbIH,
XOTAPbI OKY OPbIHAAPbIHbIH, OKY YAEPICIHAEI MAHDbI3bI

Makarapa CTyAEHTTEPAIH OKy-TaHbIMAbIK, OEACEHAIAITIH apTTbipyAa >XKeHe Kaciou wwebepAiriH
LIbIHAQYAQ OKY-AAAQ MPAKTUKACBIHbIH POAI KQpacTbipblAaAbl. 3ePTTeYAiH MakcaTbl — GiAiM aAyLbIAap-
AbIH carnaAbl GiAIM aAyblHA >K&HE MaHcarn >KOAbIHAQ XKETICTIKKEe >KeTYiHe bIKMaA eTeTiH MPaKTUKAAbIK,
KY3bIPETTIAIKTI KaAbINTACTbIPYAbIH MaHbI3blH Taasay. boTaHMKaaaH OKy-AaAa mpakTMKacbl GiAiM aAy-
LLbIHbIH K&CiOM XK8HEe TYAFaAbIK 6CYiHe, FbIAbIMU CaAaHbl TEPEH MEHIepyiHe XarAai XKacanAbl. Teopus
MEH MpaKTMKaHbl KaTap KOAAAHa OTbIPbIN, AAAAAA HAKTbl MbICAAAAPMEH >KYMbIC iCTey apKblAbl OiAIM
aAyLLbl ©3iHiH KaCiOn 6arAapblH HaKTbIAAMAbI.

BiAiM aAyLLbIHBIH canaAbl GIAIMIe KOA JKeTKi3yi OHbIH 63 6eTiMeH i3AeHIMN, LWblFapMallbIAbIK, Kabire-
TiH AQMbITKAH >KarAaiaa MyMKiH 60Aaabl. COHABIKTaH NpakTMKa KeseHiH 6oAaluak, 6acekere KabieTTi,
GIAIKTI MaMaH AasipAayAblH MaHbI3AbI KypaMAAC BeAIri Aern caHariMbl3. 3epTTey >KYMbICbIHAQ OKY-AaAa
MPaKTUKACbIHbIH GiAIM aAYLLIbIAAPAbIH YHUBEPCUTETTE OKY KE3EHIHAE XKHEe TYAEKTePAiH eHOEK XKOAbIH-
Ad KaHAaM rnamaacbl GOAFaHbIH aHbIKTAy MakcaTbliHAQ CayaAHama >Kyprisiaai. CayaaHamaaa 6oTaHmKa-
AQH AQAAAbBIK, 3ePTTeY >KYMbICTAPbIHbIH FIABIMU BAIC-TOCIAAEPAT MEHIEPTYAET| POAI MEH CTYAEHTTEpre
KOPCETIAETIH KOAAQY AEHIeMiH aiKblHAayFa OarbITTaAraH cypakTap eHrisiaai. CayaaHama HOTMXKECIH
Tarnaay 6apbiCbiHAA OKY YAEPICIHAE KeTiCTiKKe XKETY MeH Kacibmn aamy Ke3eHAEpiHiH npakTmka 6apbi-
CbIHAQ KAAbINTaCKaH AaFAbIAAPMEH Tbifbl3 6aMAAHbICTbI €KeHi aHbIKTaAAbl. ByA 3epTTey >korapbl oKy
OPbIHAAPbIHBIH, CTYAEHTTEPI, MaruCTPaHTTapbl )XOHE AOKTOPAHTTapPbl YiliH OMOAOIUSAHbI OKbITYAQ BpI
FbIABIMM KY3bIPETTIAIKTEPAI KQABINTACTbIPYAQ OKY-AAAQ NMPAKTUKAChIHbIH, MAaHbI3bIH alKbIHAQYFa KYHAbI
Matepuran 60AMaK.

Ty#in ce3aep: 60TaHMKa, OKY-AAAa MPAKTUKAChI, OKY YAEPICi, OKY-TaHbIMAbIK, 6EACEHAIAIK.
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The Importance of Field Training in Botany
in the Educational Process of Higher Education Institutions

The article examines the role of field-based learning in enhancing students’ academic and cognitive
activity and developing their professional skills. The aim of the study is to analyze the importance of
forming practical competencies that contribute to acquiring high-quality education and achieving suc-
cess in a professional career. Field practice in botany provides conditions for students’ professional and
personal growth and facilitates in-depth mastery of the scientific field. By combining theory with practice
and working with real-life examples in the field, students clarify their professional orientation.

Achieving high-quality education is possible when students engage in independent inquiry and
develop their creative abilities. Therefore, the practical training stage is considered an essential compo-
nent in preparing future competitive and competent specialists. The study involved a survey aimed at
identifying the benefits of field practice for students during their university studies and for graduates in
their professional careers. The survey questions focused on the role of botanical field research in master-
ing scientific methods and approaches, as well as the level of support provided to students. Analysis of
the survey results revealed that academic success and professional development are closely linked to the
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skills acquired during practice. This study provides valuable insights for universities, master’s and doc-
toral students in teaching biology and developing scientific competencies, highlighting the importance
of field-based learning.

Keywords: botany, field training, educational process, educational and cognitive activity.
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3HaveHue y4yeOHO-NOAEBOI MPAKTHKKU MO HOTaHUKe
B y4e6HOM npouecce BbICLLIMX Y4eOHbIX 3aBeAEeHUH

B cTatbe paccMaTpmBaeTcsl pOAb YUEOHO-TIOAEBOW MPAKTUKM B MOBbILIEHUM YUeOHO-N03HABATEAb-
HOM aKTMBHOCTU CTYAEHTOB M COBEpPLLEHCTBOBAHMM MX NMPOdeCCMOHaAbHOro MacTepcTBa. LleAb nccae-
AOBaHMS — NMPOAHAAM3MPOBATb 3HAYMMOCTb (DOPMMPOBAHMS MPAKTUUYECKMX OMOAOTMUYECKMX KOMMETEH-
LM, BAVSIIOLMX HA KQ4ecTBO 0Opa3oBaHMs U yCMEWHOCTb NPOeCcCMOHAaAbHON Kapbepbl CTYAEHTOB.
[NoAeBble 3aHATMS MO GOTaHUKE CO3AQIOT YCAOBUSI AAS MPOGECCMOHAABHOIO M AMYHOCTHOrO POCTa
00YyyaloLIMXCS, YTAYOAEHHOro 0CBOEeHUS HayuHoM o6AacTv. CoBMeLLLAsi TEOPUIO C MPAKTMKOM 1 paboTas
C KOHKPETHbIMW MPrYMepamM Ha MECTHOCTU, CTYAEHT YTOUHSIET CBOW NMPOeCcCOHaAbHbIE OPUEHTHPBDI.

AOCTUXeHMEe CTYAEHTOM KaueCTBEHHOro 06pPa3oBaHMs BO3MOXKHO MPU CaMOCTOSITEAbHOM MOMC-
K€ 3HaHWIA M PasBUTUM TBOPYECKMX CMOCOOHOCTeN. [103TOMy 3Tan MpakTUKM paccMaTpmBaeTcs Kak
Ba)kKHasi COCTABASIOLLLASI MOATOTOBKM BYAYLLErO KOHKYPEHTOCTOCOOHOIO M KBAaAU(ULIMPOBAHHOTO Crie-
umaamcTa. B nccaepaoBaHum GbIA MPOBEAEH OMPOC, HAMPABAEHHbINA Ha BbIIBAEHUE BAUSHUS yueOHO-
NMOAEBOM MPaKTUKMN AASI CTYAEHTOB B NMepUoA 0OyUeHNs B YHUBEPCUTETE U AASl BbIMYCKHMKOB Ha Mpo-
heccroHaabHOM MyTU. Bompochl aHKeTbl BbIAM COCPEAOTOUEHbI HA POAM MOAEBbIX UCCAEAOBAHWI MO
6oTaHMKe B OCBOEHMU HAyUHbIX METOAOB 1 MOAXOAOB, @ Tak)Ke Ha YPOBHE MOAAEP>KKM, OKa3blBaeMoi
CTyAeHTaM. AHaAM3 Pe3yAbTATOB OMpoca Mokasaa, YTo YCMewHoCTb 06ydYeHns 1 npodeccnoHasbHoe
pasBMTHE TECHO CBSI3aHbl C HaBblKaMM, CPOPMMPOBAHHBIMM B XOAE MPAKTUKU. AaHHOEe MCCAeAOBaHWE
NPEACTaBASIET LIEHHOCTb AASl BY30B, MarmMCTPAHTOB U AOKTOPAHTOB MpW fpenoAaBaHum 6UOAOTUN 1

POPMMPOBAHMM HayUHbIX KOMIMETEHLMI, MOAYEPKMBAS 3HAUMMOCTb YHeOHO-TIOAEBOM NMPaKTUKM.
KaoueBble caoBa: 6oTaHuKka, yuebHO-MOAEBas npakTuka, yvyebHbli npouecc, yvyebHo-no3HaBa-

TeAbHad aKTUMBHOCTb.

Kipicme

Binim Oepy canmacel ynaiel i37eHicTe KXYpyai,
IIBIFAPMAIITBUTBIK, KAO1JIeTTI MIBIHAAN OTHIPYIBI, 3a-
MaH arbIMBIHA 1JIECiN, THIH ujes Oepyi, e3repicke
JMalbIH OOMyNbI Tamam eTemi. Omip OOWbI yilpeHe
JKYpil, ©3iHiH OiNreHiH yHpeTyaeH KalbIKIaraH
aJlaM FaHa KETICTIKKe KeTe anajpl. Koramra maii-
JIachIH TUTI3€TiH 03 iciHiH Xac mebepnepiH, Oimik-
Ti, KY3BIPETTI TYJIFAIapAbl Aaspiay — O01371H 6acTel
MaKCaTbIMBI3.

bronorns MamMaHIBIFBIHBIH OUTIM aTyIIBLIAPHI
YIIiH OKY-Zaja MPaKTHUKAchl OJapJbIH KEJICUIeKTe
OUTIKTI MaMaH OOJIBITT KaJBINTACYbIHA, 3EPTTEY Ka-
OlJIeTiH MIBIHIaybIHA, MAHCAIT KOJIBIHA JKETICTIKKE
KeTyiHe Tikenel acep eteni. OKy-aana npaKkTHKACHI
— MeJaroruKablK, dIIC-ToCUIACPAl AYPhIC KOIaHa
OTBIPBIT, CTYACHTTEP/IH TAHBIMJBIK IEKAPACHIH
KEHEUTeTIH MYMKIHIIK Ke3eHi. IIpakTukaHsl sxoc-
napibl TypAe YWbIMIACTBIPBIN, TYPHIC OarbIT-Oar-
nap O6epy apKbUIbl CTYACHTTEP/i FHUIBIMFA KbI3BIK-
TBIPY YJIKEH KETiCTiK OOJIBIN TaObLIa b

Boranuka meHiHEH OKy-falia MPaKTHUKACKI OKY
JKBUIBIHBIH asiFbIHIA O©TKi3ineni. CTyJeHTTep OHIp-
JIe KeH TapajiFaH JKOHE CHpEK Ke3NIEeCETiH OCIMIIIK
TYpJIEpiMEH TaHBICHII, OJIapFa FHUIBIMU CHITaTTaMa
Oepy aaicTepiH, SKOIOTHSITHIK (DaKTOpIap IBIH 6CIM-
JIKTIH KYpPBUIBICHI MEH OCYiHe Kajall ocep eTeTiHiH
3epTTeyai yipeneni.OKy-nanxa npakTHKachIH/IA Ke-
TICTIKKE JKETY/IIH 0ACThI JKOJIbI — MPAKTUKAHBIH OTY
JKOCTIApBIH JKaH-)KaKThl, HAKTBHI Bpi KYHel Typze
93ipiey, CTYJeHTTEPAIH KbI3bIFYIIBUILIFBIH TOMEH-
JETIIeN, YaKbITTBl THIMII KOcHapiay, TarchlpMa-
JapJpl KEHUIZICH Kypaeiire kapail Oipi3aiumiKneH
YHBIMIACTHIPY, COHAAN-aK KEeKe KOHE TOITHIK JKY-
MBICTapAbl YWIecTipe Kyprizy OObIl TaObLIabl.
OKBITYIIBIHBIH K€3 KeJTeH KaFaaiFa JaibiH O0yHI,
JKOCTIap/IaH THIC YaKbITTapla KOJJaHyFa apHaJFaH
KOCBIMIIIA TariChIpMalap KOPBIHBIH O0JyBI, OelceH-
I CTYJCHTTEpTe KOChIMIIA 3€PTTEY >KYMbICTapbIHA
KaTBICTBI TaIrCchIpManap Oepy, OUTIM ayIIbLIap bl
3epTTey OPEKETIHE TOJIBIK, apaNacThIpy KOHE MPO0-
JeMallbIK, CYpaKTap KOK — OKY YaKbITBIH THIMJI
naiganaHyra MyMKIHIIK Oepei.
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3epTTey >KYMBICHIHBIH MakcaTbl — OKYy-Jajia
MIPaKTUKACHIHBIH OiiM Oepy iciHiH akbipamac Oip
Oemiri periHze OULTIM aXyIBUIAPABIH OKY-TaHBIM-
IBIK, OCIICEHIUTITIH apTTHIPYIarbl, KOCciOW JaFIbI-
JapAbl MEHrepTyJeri, COHIai-ak OKy yIepiciHuae
JKETICTIKKE JKeTYIeT1 MaHBI3BIH capasay.

[IpakTnka ke3inge Oenrimi Oip TYKbIMIacKa
JKaTaThIH OipHENIe TYBICTHI 3epTTey HBICAHBIHA aja
OTBIPBII, OJIAPABIH ©3apa MOPQOIOTUSIIBIK epeKIIIe-
JKTEpiHe Tangay KYMBICTApBIH jKacailipl. Ocim-
JUKTIH TaMbIp kKylHeci, cabaKTapbIHBIH ©3Tepici, xKa-
mbIpak, (popMackl MEH KbI3METI, TYJIiHIH KYpPBUIBICHI,
KeOeI0 JKOJIaphl, xKeMic Oepy Mep3iMi MEH KeMic
TYpJIEpiHE Taliay, CaNBICTHIPY JKYMBICTAPBIH Ka-
caiiipl. OCIMIIKTI KenTipin, cakTarn, repoapuil na-
WBIHIAWIBI, OFaH FHUIBIMU aHBIKTaMa Oepe ayajbl.
By sxxyMbICTap — CTyZIEHTTIH 3€pTTeY KBIPHIH alia-
THIH FBUIBIMHBIH aJIFalliKbl Oacraiakrapbl OOJIbII
TaOBLIATBI.

Oky-nmana mpakTUKAchl Ke3iHie OUTiM aTyIibl
©31H MaMaH peTiHxe ce3iHeli, KYMBICTaH LIa0bIT
amanpel. JKyMmpIc OapbICBIHIA KATeHIH OOTYbI, OHBI
TY3€Ty, KaTeNiKTeH cabaK ajy TYpJii SMOUHMSHBI
Oackapymbl yiperesi. Y HUBEPCUTET KaOBIpFachIHIa
JIeKIMs ThIHAAM, 09piH OipJeH TyCiHeMiH aen oiay
kate. Teopusiplk Oi1iM TpakTUKaMEH YJIECKEHE
FaHa, HOTUXKeIll OOJIBII, CTYJICHTTIH OMBIHIA CaKTa-
JIBITI, OOJIANIAKTa 63 CANachlH/Ia MaHCAITBIK 6CyiHe
ceben Oomazgpl. 3epTxaHa KYMBICTaphl, JallallbIK
MPaKTUKA, FHUIBIMHU TPaKTHKAIAPBIH HEri3ri Mak-
caThl — OUTIM aNyIIBIHBIH OiJTiMiHE KOCBIMINA O1J1iM
KOCY, OUTIKTUTITIH IIBIHIAY.

OedueTKe MOJay
bimim amymer akageMusIIBIK, OiTiMMEH FaHa Ka-
pyJIaHBINT KOWMa#, KOFaMJIBIK MaHBI3bI Oap Jaripbl-

Japasl 1a Koca MEHrepyi KepeK. YHHBEPCHUTEeT Ka-
ObIpFachIHa MEHI€PreH MPaKTHKAJIBIK O11iM KociOn

1-kecTe

11e0epITiKTi JaMbITa/Ibl, Oy Ka3ipri HApbIKTa YIKEH
cypanbicka ne 6o oTelp (Xoce Jlyuc I'., 2024).
Binim anymsl €3 OeTiHIIe JKYMBIC )KacaFaH JKaFJaii-
Ila, Kociou meOepirin mbIHAan, OUTiIMIH TepeH Ie-
Till, MIBIFAPMAIIIBUTBIK KaOUIeTiH AaMbITanel. OnaH
KeJIeNIeK JKaH-KaKThl MaMaH KallbIlTacaabl. AKbUI-
-oi eHOeriH iCKke KocIai, ToxipuOe ammacmaid, i3-
NIEHICKE TYCIIeH, TeK TMacCUB TypHae KaObUITaHFaH
OLTiM TOJIBIKKAH[IBI pyXaHu OallNIbIK JeHreHine Ko-
Tepine anmaiiapl. OHmai 61J1iM TE3 YMBITBUIABI, KO-
nere acnainel (Ilonomapenko, 2008).

[IpakTrka yXbIM iMIiHIE KapbIM-KAThIHAC XKa-
cayZpl, YXKBIMFa Te3 CiHicyni, Op TYpil KUBIHIBIK-
TapAblH OHTAWIBI IMEMIIMIH TaOyIbl, TaOWFATTHI
KYPMETTEY/li, pyXaHU JKOHE KociOu OumiMiHiH Oaii
6oysrHa MyMKiHaik Oepeni (CamapranueBa, 2014).

Oprara Te3 CiHicy, 03reHiH MiKipiHe KypMeTIeH
Kapay, CHIJIACTHIK TaHBITY KAaCHETTEPl Y KBIMJIBIK
JKYMBIC Ke3iHe KajbnTacaabl. TynFaHbiH e3iHe ce-
HiMTi 60TyBI, ©3 OHWBIH allIbIK KETKi3yl — Kait opTama
Jla KepeK JaFapuiap.

Kocibn koMMyHUKanusna KaFaai bl sKaH-KaK-
THI Tayujay, TybIHIAFaH MOCEJCHI aHBIKTAaIl, OHBI
HaKTBI TYPJE TYXBIPbIMJIAY, IICHTY >KOJJIAPhIH 13-
JIeCTipy, MOCEIICHI OPINTECTIK TANIKbIIAYFa YCHIHBII,
63 YCTaHBIMBIH FBUIBIMU TYPFBIJIA HET13/Iey, KaOblI-
JIAaHFaH IMICSIIIMHIH THIMIUIITIH TEKCEpY, COHai-aK
KaFBIMCBI3 CAIIAPJIbIH ANJIBIH allyFa KOHE OaKbI-
nayFa OaFbITTalFaH IIapanapibl )Ky3ere acelpy aca
MaHBI3TEI Oonae! (Dumarosa, 2015).

CryneHt OiiM aimyFa HEMKYparJIbUIBIK TaHbI-
THIT, OCJICEHIIIIK TaHBITIIACA, OFAH camaybl OlIiM
Oepy MyMKiH emec. MyHaai xKaFaaliapl TybIHIaTa-
ThIH OipHemnie dakTopiap O6ap. Tex OipxkaxTsl OiiM
AIyIIBl TapanbIMEH IIEeKTeIMEeH, eKi )KaKThl Kapac-
TBIPYIbI KOH KOPAIK. BisliM amynrsl MEeH OKBITYIIIbI
TapamnblHaH 0oJaTkIH, O0iiM Oepy iciHe, CTYACHTTIH
OKY-TaHBIMJIBIK OCJICCHIIITITIHE KeAepri KeNTipeTiH
Oipuemie akTopasl aTamn eTteinik (kecte 1).

Binim anywwinapoviy oxy-manslmMoblk OelcenOinicin memendememin Heeizel cebenmep

BisiM anymbl TapanbIHaH

OKBITYIIBI TAPANIBIHAH

1. skexe OaChIHAAFbI, OTOACHIH/IAFBI KEJICHCI3 JKaFIailap b
acep eryi;

2. o3 OeTiHIIIE )KYMBIC iCTEl alMay, CEHIMCI3IIKTiH OOITYHI;
3. Herisri O1J1iM KOPBIHBIH KETKLTIKCI3 OOITYHI;

4. GipHemre moHAI Oip yaKbITTa UTEPIIl KETYIIIH KUBIHJIBIK,
TYIBIPYBI;

5. MaMaHIBIKTEI KATe TaHIaAbIM JIEreH iIIKi Oi.

1. MOTHBALUSHBIH TYpbIC OepiaMeyi;

2. OKBITYIIBIHBIH KOJJAHATHIH 9iC-TOCUIIEPiHIH CTYCHT
epeKIICTIKTepiHe caif KeaMeyi; cabaKThIH aKIIapaTThIK

JKOHE TeJarOrMKaJIbIK MOHIHIH KETKUTIKCI3IIT1, OKY
MaTepUaIapbIHBIH BIHTATAHIBIPYIIEI SCEPiHIH TOMEHIITT;
3. OKy OpHBIH/A OLTiM ayFa Ka)XeTTi KaFaaiiapabIH TOJBIK,
JKacaMaybl.

Hepexxos/Eckepmne: (Kabvimxuna, 2021) 0epexkeosi nezizinoe Kypacmulipbliobl.
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AnFamkpl Kypcrapaa OuniM amymsuiapiaa Typ-
7 TICUXOJIOTHSUTBIK, MOCENesep TybIHIaybl MYMKIH.
MyHbI )kaHa opTara OeHimzeny mporeciMeH, *KaHa
OpPTaHBIH KAIBINITACYBIMEH, COHJAW-aK op Typdi
OKBITYIIBUTAPIBIH cabak Oepy oxicTepiHe yipeHy
Ke3eHIMeH OaiaHpICThIpyFa Oonanel. OChl oTIei
KE3CHJIe TYpJIi OWJIapJbIH OCepiHlie OOJFaH JKaF-
Jaiiina, cTyneHTTiH cabak yIrepiMiHIH TOMEHJeyi
xKui kesnmeceni. bapneik meHmepne Oonmaca na,
Oenrini Oip MOHACPACH KHUBIHABIKTAD TYBIHIANIHL.
Conyiaii coTTep/ie ©3iHIH TaHJIaraH MaMaHbIFbIHA,
apMaH-MaKcaThlHA KYMOHMEH Kapaybl, KOJBIMHaH
KeJIMEHire canblHybl Aa JKHi yubsipacaasl. MiHe,
OCBIH/Iall K€3/1€ OKBITYIIBIHBIH TYCIHICTIK TAHBITYHI,
apbl Kapail eTener, epik-KirepiH MyKarnaysl eTe
MaHBI3/IbI.

OKBITYyIIBI MEH CTYAEHT apacblHAAFbl THIMJI
KapbIM-KaThIHAC OpHAY YIIiH, Nearor OKbITY Yie-
piCiH Ke3eH-Ke3eHMEH YITUIey/li MEHIepyl KakKerT,
SAFHU, Oenrimi Oip caTputapra Oeinm KapacThIPYBI
THic. OpOip caThlja OKBITYIIBI MEH CTYAEHTTIH Ka-
PBIM-KaTBIHACKI HAKTHI TICHXOJIOTHSUIBIK-TICJarOTH-
KaJIbIK MIHJCTTI IIeNyre OarbITTaia  bl, COHABIKTaH
MEeIarOTUKANBIK KapbIM-KAaTBIHACTBIH Op KE3CHJETI
€pEeKLIEIIri OChl MIHACTTEPIiH HAKTHI JKy3€re achl-
PBUTYBIMEH aHBIKTAJIAIbI.

Oky yZaepiciH YHBIMAACTBIPY — JKalIbl TYpAE
Jie, HAKThl OKBITY JKaFIaiiblHIa J1a CTYIEHTTIH OKY
TaTChIPMaChlH MEHIepy caTbulapbl OOMBIHINIA KOPi-
Hic Tabaapl. OKBITY YAEPICiHIH CaTBUIAPBIH €CKepe
OTBIPBIT, OKBITYIIBI Kail Ke3eH1e CTYJCHTKE KOMEK
KaKeT eKeHiH, ’KaHa OliMIi urepy OapbIChIH A KaH-
Jail Macenenep/i 63 OeTiMEH IIeNIe alaThIHBIH, al
Kali Mocenee OKBITYIIBIHBIH TiKeNIeH apajiacyblH
JKOHE OHBIH KOMETiH Tajall eTeTiHiH capanan Oimyi
THIC.

JKorappla aWThIl OTKEHIMI3IEH, CTYIEHTTIH
OKyFa KYJIIBIHBICHI XKOFaphl 00Jca, KaHJai Kenep-
riHi 6onmackH eHcepeni. Al TanaObl )KOK ajJaMra
KaHZal IUIAKTUKAIBIK MaTepual OepceHi3 ne,
COHFBl HMHHOBALMSUIBIK TEXHOJOTHAMEH KaOIbIK-
TacaHbI3 114, MBIKTHI JIeTeH mpodeccop cadak oepce
Jie,canajibl OLTIM aibli mblFa aaMaiasl. COHABIKTAH
CTYZICHT MbIHA KaFuJaapJpl YHEMI KaJbIHIa YC-
Taybl THIC:

1. anapiHa KOMFaH MakKcaThlHA coiikec Oap Ky-
IIiH OKYFa Callybl KEpeK;

2. OKY OCTapBIH/IAFbl MOHJECPTEe JIeH KOWBIIL,
KBI3BIFYLIBUIBIK TAHBITYbI KaJKET;

3. Gonamak MamMaH eKeHiH eCTeH IIbIFapMai, Ko-
ciOu mebepairid apTThIpyFa OackIMIBIK Oepyi THic.

OKky cemecTpi Ke3iHae OonraH KaHmal ma Oip
OJIKBUIBIKTBIH OPHBIH TOJNTHIPY YIIiH, KbUI OOWbIHA

JKUHaFraH O1miMzi OeKiTy YIIiH, OKy-/aia NpaKkTHKa-
CBIH AYPBIC YHBIMIACTHIPY KaxeT. CTy/IeHTTIH OKY-
TaHBIMJIBIK, OPEKETIHIH OeyiceHal OO0Iybl, 3epTTey
JKYMBICTapbIHA KBI3BIFYHI Jlalla MPAKTUKACKI Ke3iH 1e
xwui Oaiikananel. OKy yakbITBIHIA TYPBIC TYCiHOE-
I'eH TaKbIPBINITAPBHIH MPAKTHKA Ke3iHJe KaiTamaaH
TYCIHIN anybIHa, ©3 OCTIHIIE KYMBIC iCTCYiHE MYyM-
KiHAIK Tyanbl. « CTyACHTTEpIiH TAaHBIMIBIK, OCIICEeH-
JUTITIH BIHTAJIaHBIPYABIH HET13T1 Kypasbl — ©31HIIK
s)xymbic» (ITomoBa, 2016) exeHiH ecKepceK, OKy-/a-
Jla IPaKTUKACBIHBIH O171iM Oepy iciHze MaHbI3bI 30p
€KEHIHE KO31MI3 XKEeTe/Il.

Marepuasiap MeH aicTep

Oky-Jana mpakTHKAachl TEK TEOPHSIHBI JKaTTay-
MEH LIeKTEJIMEH, 3epTTEeYIIiHI )KYMbIC MOHIHE Te-
peH YHUTYII, ©CIMAIKTIH reorpadusiIbK TapaTyblH
KOHE OMOLIEHO3JaFbl OPHBIH, COHAAN-aK SKOJIOTHSI-
TBIK, OalyaHBICTAPBIH 3EPTTEYAi Ke3meimi. borta-
HUKa MOHIHEH OKY-Zajia MPaKTUKACBIHBIH MaKCaThl
— OCIMIIKTEpIIH HETI3r TaKCOHOMHKAJBIK TOMTAa-
pBIH Oy, Tapany aliMakTapblHa Kapaid OoJaThIH
AHATOMUSUITBIK-MOP(OIOTHSIIBIK, €PEeKIIeTiKTEpIMEeH
tanbicy. [IpakTuka ocbl MakcaT asiChlH/a MbIHAZaN
MIHICTTEPI KAMTHIBI:

- eciMIiKTepAeH repoapuii JalbIHAAayAbI Oly;

- oCIMAIKTEp/i JKyieney Ke3iH/Ie FhUIBIMH aTay-
JapFa MYKHAT OoJTy, cayatTThl Kyienel Oity;

- )KePTUTIKTI )KepIiH GIOpachlH 0aCThI HRICAHFA
aJia OTBIPBII, OJapFa OMOMOPQOIOTUSIIBIK CHITATTa-
Ma 6epy, TYKbIMIAc, TYbIC, TYpJIepTe aXbIpara aiy;

- OCIMAIKTEPIiH reorpadusbIK Tapainy aliMak-
Tapbl MEH OJlapFa dcep eTYIi JKOJIOTHSIIBIK, (pak-
TOpJIApbI 3ePTTEY;

- eciMpikTepre TepOapuii skacaydsl YHpEHY,
e3apa CaJbICTBIPY JKYMBICTApbIH Kacay, HOTHXKe-
Jepi ChI30a, KECTEe apKBUIBI KOPCETY;

- OCIMJIKTEp/IiH ajaM eMIipiHJeri, MeIuIlHa-
JIBIK,, IAPyanIbUTBIK, MaHBI3BIH O1TY;

3epTreyiepre CyHeHCEK, OMOJIOTHS FhUTBIMBIH-
Jla 3epTXaHaJBIK, JKYMBICTap Aajia 3epTTeyIMEH TeH
Jlopekeie Typa alMaWTBIHBIH alTajabl. 3epTxaHa
imiage TaOuFaTTRIH Oip/e-6ip KYOBUIBICHIH KOJMIaH
xKacail aqManchI3. AJl jana 3epTTeyl HaKThl Opi IIbI-
Halbl HOTIOKE Oepeni. TaOuFaTThIH KYOBIIBICTAPHI-
HBIH CaH TYpJIi KYOBITybIHA OaiiIaHbICThI 3€PTTEYIL
ne 6akpuIay omiciHiH TypiepiH yipeneni. Tapuxka
KO3 JKYTipTCEK, IKOJIOTHSI KOHE IBOIIOLHUSIIBIK OHO-
jorus canacbiHaa coHay XIX FaceIpJblH asfbl MEH
XX FacwIpIplH 0achlHAa 3epPTXaHAIBIK XYMBICTaH
Janma 3epTTeyiH korapel Oaramaran ekeH (Komep,
2002). byn enbex Ouonorusi TapuxblHOAa 3€pTTEY
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OIICTEpiHIH Kallail e3repreHiH, Jaja MEH 3epTxa-
HaJIBIK 3epTTEYJICPAIH apachl Kaiai OeIiHTeHIH TY-
CiHAIpYIMEH Jie KYHbI. FhUTBIMU-TapUXU MaHbI3bIH
JKOMFaH emec. BUONOTThIH 3epTxaHackl — fana. byn
XKepJie TaOuFu KYOBUIBICTApbIH BCEPiHEH 3epTTey
HOTIDKETIEPl HAKTHI IIBIKNAK. Ta0uFaT KyOBLIBI-
ChlHAa OailiJlaHBICTBI 3EPTTEYILII TYPJi Kargaiinapra
TAWBIH 0O0JaAbl. OPTYPIIL KAFJAsATTa TYPHIC Opi Te3
IIeTiM KaOblIay OiTiM ayIIbIHBIH )KYMBICKA TICH-
XOJIOTHSUTBIK, JaWbIHIBIFBIH IIBIHIaM/IbI.

binim Gepy mporeciHiH Herisri KOMIIOHEHTI —
OKy-naja mpakTukacekl. «[IpakTHka He YIIiH Ke-
PeK?» JieTeH cypakKa MbIHAAH A9JIesIep KenTipei
(Koxmep Mo, 2011)

1. HarpI3 OWOJIOTHS FBHIIBIMBIHBIH OPTAaChIH/IA
KYDY;

2. HETi3Ti MpaKTHKAIBIK JaFAbUIapabl YHpEHy,
aTar aiitap 0oJicak, TAKCOHOMUKAJIBIK JaF/Ibl, CaH-
IIBIK, 91iC, OaKbLIay HKYMBICTAPHI, T.0;

3. OimiM amymIBIHBI JKETICTIKKE KETKi3y, bIHTa-
JaHJBIPY;

4. YXKBIMIBIK OKYABl JaMBITY, TOII IIIIHJETI
aybI30IpIIUIIKTI HEIFAUTY;

5. KociOu maFaplIapIbl TaMBITY.

Maw kenripren Oyn fonenjep OiIiM calachbiH-
JIaFbI cara MaceseciMeH THIFbI3 OalIaHbICThl. OUT-
KCHI CTYJICHT KaHIIIAJIBIKTHI Caraibl OiTiM ablM, y3-
TIIKC13 TOXKIpHUOE aIIMACHITI, TYJIFAIBIK JAMYIbI KOJTFa
ajyica, epTEHr1 KYHi OULTIKTI MamaH OOJIBIT, MEKTETI,
KOJUTEIDK, YHUBEPCHUTETTEPHIH OLTIM camachHBIH
aptybiHa yiiec Kocajpl. COHABIKTaH OOTaHUKA I19-
HIHJIET1 3epTXaHAIBIK, OKy-Zajga MpakTHKaJapblHa
MYKHSAT KaThICY KEPEK.

BboranukanaH oKy-aaja MpakTHKAChlH TOPT Ke-
3eHre OeIin KapacThIpyFa Ooa bl

1. mpaKTHKa KYMBICTAPBIMEH TaHBICY;

2. eCIMJIIIKTEP/Ii XKUHAY KE3€H];

3. FBUIBIMHU-OHJICY JKYMBICTAPHI;

4. xopbIThIHABI ecen Oepy(I'opiikosa, 2012).

Jlana nmpakTHKaCkIHBIH 9p KYHIH €Ki ke3eHre 0e-
nemi3. KyHHIH ajJFaliKbl >KapThICBIHAA SKCKYPCHS
JKacasica, eKiHIi 0eIliri COHbI OHJEY )KYMBICTapbIHA
apHajabl.

[IpakTrKa *)YMBICTAPbIMEH TaHBICY KE3CHIHIC
OKBITYIIBUIAP 3€PTTEY HBICAHBIHA aJIBIHFAH JKEp, OJ1
XKepaiH (iopacel Typanbl MaJimMeT Oepeni. AMak-
Ta KE3/IeCETiH OCIMIIKTEeP/iH TYKBIMIACKI, TYBICHI,
TYpJepi, Oeifimaeny epekmenikrepi auTeiaapl. by
XKepaeri JeKuusi epKiH ¢opmarTa YHBIMAACTBIPHI-
nmaapl. bimim amymrer G0oTaHWKa Kypchl OOHMBIHIIA
MEHTepPIreH TEOPHUSUIBIK OUTiM MEH 3epTXaHaJbIK
JKYMBIC HOTIKENEpiHe cyiieHimn, Toxipubene Koi-
JIAHbIT, TallJan, Tapa3buUlaiiibl. EKiHINI >KarblHaH,
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MPaKTUKaFa )KETEKIIIIK €TeTiH OKBITYIIbIIap Ol1iM
ATYIIBIHBIH OUTIMIH TOJBIKTHIPHIN, KEM-KETIT1H TY-
seiini. CeOeli ayuTopusiia OKbUIFAH JICKIIHSIFA Ka-
parana, TaOUFaT asChIHAA KO30€H KOpil, KOJIMEH
ycTall TYCIHAIpUIreH cabakTapAblH eCTe Kally bIKTH-
MAaJIJIBIFBI KOFAPHI.

TaOuraT ascelHAa OTETIH MYHIAW JeKuusIap-
IIBIH Oipmiama aibIpMamibUIBIKTaps! O0ap. bipinmri-
JICH, YHUBEPCHUTETTEr1 JISKIUsIFa KaparaHua, TaOu-
FAaT asChIHJA OKBITYIIBI Jia, CTYJICHT Te¢ OapbIHIIA
epKiH cabak oTim, epkiH cyxbaTtTaca ananael. Exinmi
JKarblHAH, KITAlTaH THIC, TRIH MOJIIMETTEp Oepy ap-
KBUIbI CTYJEHTTIH KBI3bIFYIIBUIBIFBIH OSTYFa 0oja-
bl YTIHIIIEH, OCIMIIKTI KOpil, TaHBICHII, COJI
JKepAe MyFajiMre Oipiiama cypak KOIOoFa CTYACHTTE
MYMKIHIK Oap.

CTyneHT >Keke 3epTTey IONTepiHe/KyHJIeNiri-
HEe KepreH-OUIreHiH, KypreH )KepiepiHae KaHman
OCIMIIKTEpAl 3epTTETreHiH Ka3blll Kypeai. MyHna
OCIMIIKTIH aTaybl, OMOJOTHUSIIBIK EPEKIIeITiKTepi,
e3re YyKcac TYpJepAeH alblpMallbUIbIFBI, IIapya-
NIBUTBIK, MaHBI3bI, €MJIIK KACHUEeTTepiHe aHBIKTaMa
Oepineni. byn «pana KyHIeniri» Tek mpakTtuka Oa-
pBICBIH/Ia FaHAa €Mec, JKOFapbl KypcTaplia, »KOHe
eHOeK maiiiananaapl. 3epTTey JaFdbICBIH MEHIEpY,
aKaJIeMIUTBIK,  KYXKaTTapabl pecimaeyai yipeHy
CTYJEHT YIIiH maiimanel Oonmmak. Ockutaét OimiM
QYT aKaJAEMUSUTBIK, Ka3bUTBIMHBIH, aIFbIIIApTTa-
PBIMEH TaHBICHII, 3€PTTEY TOPTIOiH, TOCUTIH YipeHe
OacTansl.

Exinmi kesenne ecimuiktepni xuHam (1-cy-
peT), onapra TOJBIK chrarTtama Oepyre NaibiHIa-
naapl. OciMaiKTi (OTOFa TYCIpy, KOJICKUUSCHIH
KUHAKTAY CBIHJBI KYMBICTAp XKYprizijeai. Ocim-
JIK )KMHAY OapbIChIHJA OHBIH KYPBUIBICBIHA Kapalrl,
Kail TYKBIMJAC €KeHI aXbIpaThlIagbl. Ocipece, TYJI-
IIiH KYpBUIbICBIHA MOH Oepineni. TocraraHmia xa-
MBIPAKIIAChl, KYJITE JKaIbIPaKIIaChl, aTAIBIFbl MEH
AQHAJIBIFBIHBIH CaHbl aHBIKTANbII, )KEMIC JKaIbIpaK-
NIACHIHBIH CaHbIHA Kaparl, THHeleline cumarrama
Oepineni. Ocimik Kyprak aya-paiiblHIa >KHHA-
nanel. JKaHOBIp acTHIHAA KaJFaHIApIbIH KeOyiHe
y3aK YakbIT KeTeli opi TYCiH >koFanTaiasl. KpI3bu1
KiTallka €HTeH OCIMIIKTEepre 3aKbIM KeITipMeH,
¢doroanmaparka Tycipineni.

YuriHmn Ke3eH — MPaKTUKAHBIH €H MaHBI3IbI
Oeutiri. Mynza OiniM amymsl eciMIikTiH reoboTa-
HUKAJIBIK, CUIIATTAMACBIH TaJJIal, repOoapuii skacarl,
9P )KYMBICKA XKEKe aHbIKTama Oepim oTeIpasl (2-cy-
peT). OCIMIIKTIH XKep acTHI )KOHE XKep YCTI Ooik-
TEepi TOJBIK anbIHabl. JKanblpaFrbIHBIH TYPBIC JKETi-
JyiH, TYJIHIH TOJIBIK allbUTYBIH, KEMIiCiHIH OOIybIH
Kajaranay Kepek. Exi yiial eCIMIIKTIH arajblkK,
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aHaJIBIK, JlaHaJlapbl KEeKe-KeKe OpHalacThIPbUIa b
I'epbapmii (kenmemnnorn) kacayJbIH TajanTapbiHa Cy-
HieHe OTBIPBIN, OCIMJIIKTIH 8p O6JIriH acKaH YKHbII-
TBUTBIKIICH OPHAJIACTBIPY KakeT. OciMmikTiH Oy-
ninOeyiH, KaHaai na Oip 3eH JKOHE >KOHIIKTEPMEH
TachIMaIJIAHATBIH aypyJiapblH OOJIMaybIH TeKCepy
KaxkeT. ['ynni eciMaikTepai To3aHAaHy yaKbITbIHAaH
OYpBIH JkMHaca, Tepbapuil y3aK opi aHBIK caKTaia-
Ibl. TYKBIMBI MEH KeMicTepiH nemnodaH nakeTrep-
ne cakraiinel (Dapaeesa, 2009).

1-cyper
Ocimoix sncunay bapuicol

[IpakTuKaHBIH TOPTIHILT KOPBITHIH/IBI KE3CHIHAC
CTYJICHT ©p KYHI jKa3FaH >KyMBICTApbIH Tapa3bliall,
eceOiH manpiHAaiapl. OCBbIFaH JEiiH KYPTri3iireH
3epTTey KYMBICTAPBIH MPE3CHTAINS TYPIHIC KOp-
raiigel. Kememi marbiH Oolsica 1a, OKy-Jaja Mpak-
TUKACHIH aKaIEMUSITBIK, KOPFayFa JIaibIHIBIK, Ke3eH]
neyre Oonagpl. CTyIeHTKE KOMIIUTIK aJIbIHIA 63
OUBIH aIIbIK aiiTyFa, OOMBIHIAFBI KOPKBIHBIIITHI JKe-
HyTe, KOMBUIFaH CypakKa TYIIBIMIBI JKayan oepyre
KOMEKTECEe/Ii.

2-cyper
I'epbapuii dativinoay 6apuvicul

Hepexkos/Eckepmne: Bepincen kecmeni mamepuanoaposi
manoay nezizinoe asmopnap Kypacmuipaat.

Tamplp Typ e3repiciHe Kapall KiHIIK, HIamiak
TaMBIPITBI €KEHI aXbIpaThlTamsl. Herisri TaMbIp-
JapblH KimmeH repOapuiire Tirin opHalacThIPabl.
JKambipakTapsl caFarbl, TiNIHIHE OaJIaHBICTHI
xikteneni. ['ynaepin opHanacThIpFaHa, aTaJbIFbI
MEH aHaJBIFBI alKBIH KOpiHyi Kepek. TYKbIM MeH
TambIpKeMic MeTaMop(o3bIHa OalaHbICThI KYHe-
neHel. JKyMBICTBIH KopHEKi, YKBITITBI OOJTYHI JKOFa-
pwl Oaranananpl. bynan Genek myraiim OepreH Tarn-
ChIpMara Colfkec yKcac TYpJIEpIi KecTere TYCIpill,
e3apa YKCAaCTBIKTaphl MEH albIpMallbUIBIKTapbIH
capanTaiapl. Op TalchpMa KBaJTUMETPUSIIBIK Oa-
Fanay xyiieciMeHn OaranmaHazpl. MyHAa CTYyAEHTTIH
03iH-031 OarayayblHa, KaTEMEH XYMBIC JKacayblHa
MYMKIHZIK Oap.

epexxos/Eckepmne: bepineen kecmeni mamepuanoapovl
manoay Heeizinoe asmopiap KypacmovipaaH.

HoaTu:xesiep MeH TaJIKbLIAY

Oky-/1ana npaKTHKAChl )KOFapbl OKY OpPHBIHBIH
OKy YJIepiciH/ie MaHBI3/IbI OPBIH anajbl. bi3 3eprTey
00BEKTIMI3 pPeTiHJe OKY YJTepimi jKakchl, opTalnia,
opTallajaH TOMEH CTYJIEHTTEp/Al ajjbIK. Ocipece,
COHFBI €Ki TOIKa KeIl KeH11 OemiHi. OnapabH oKy
MIPOIIECIHE NMPAKTHKA KAHIIAIBIKTBI OH ocep Oepei,
KAHIIAIBIKTEL ©3 CajachlH/la MaMaHJaHyFa BIKIal
yKacailIbl IeTeH CypaKTapra skayarl i3Ae/IiK.

3epTTey KYMBICBIHBIH MaKcaThl — ©CIMIIKTep-
I 3epTTey apKbUIbl NMPAKTHUKAIBIK KY3bIPETTLIIKTI
KaJIBIITACTBIPYIBIH MaHBI3BIH aHBIKTAYy. 3epTTey
OapbIChIHA:

1. 6uonor-cTyneHTTepiH OiTiM JeHreli, mpak-
TUKAJIBIK, KY3BbIPETTIJIIT;
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2. OMONOTHSIa TEOPHUSIIBIK, KOHE MMPAKTHKAIBIK
TYPFBIJIa OCIMAIKTEPIIH Kaldai 3epTTeeTiHi;

3. OuoyoTHus canachlHIa KYMBIC JKacall JKaTKaH
TYJICKTEPIIH KOCIOM IIBIHIATYBIHA MPaKTUKAHBIH
TUTI3TeH BCepi aHBIKTAJIJIbI.

3epTTeyaiH Tala0bIHA COMKEC cayaaHama aJibl-
HBIIT, KOPBITHIH/IBICHI IIBIFAPBUIIBL. 3EPTTCY KYMBbI-
CBIH JKYPri3y/ie AepeK )KUHAKTAJIBII, CayaJHaMa Ho-
THXKEC] TaNJIaHBI, HOTIIKEIICP/Il KUBIHTHIK KECTe,
IUuarpaMMa TYPIHJIe YCBIHY OICTEpi KOJMAHBUIIEI.
Boranuka OoiibIHIIA OCIMIIKTEPIl 3epTTEY apKBLIbI
OLTIM aTymIbUIAPABIH OKY-TaHBIMIBIK, OCJICCHIiTI-
Il KaHIIAIBIKTHl apTThl, KAHIIAIBIKTEI OCHI callaja
MaMaH/IaHyblHA 9Ccep eTKeHIH Oilyre MYMKIiHIIK
oepai. CayamHamara KaThICKAH PECHIOHJICHTTEPIIH
JKayaOblHA Kaparl, KeJieCi HOTHIXKE IIbIFapbLIIbI.
Pecnionpentrepaiy 40%-v1 ctyaentrep, 30%-b1 Ma-
ructpanrrap, 30%-s1 MmyFamimaep (3-cyper).

3-cyper
Cayannamaza Kamolcyubliapobly nAtibl30bIK Y1eci
H Crypentrep @ Maructpantrap W Myramimaep
0%
30%

Hepexkes/Eckepmne: Bepineen kecmeni mamepuanioaposi
manoay neeizinoe asmopnap Kypacmulpaat.

«Ciznin OmiM anmybIHBI3AA, KOCiOM miedepi-
TiHI3MI IIBIHAAyda OKY-Jajila MPaKTHKACHl KaHIIIa-
JIBIKTBI TUIMII 00111bI?» fereH cypakka 50%-bI eTe
trimai, 30%-b1 THIMAI JereHai Tanaaca, 15%-s1 op-
Tama aeHuiee, 2%-bl ToMeH, 3%-bl MYJIJICM THIM-
Il eMec aem skayan OepreH (2-kecte). bacsiM kerr-
IIUTIT TPaKTUKAHBIH MaHBI3bIH 1611 0ACKIN TYCIHIM,
OKY MEH KoCiOH ImebepIIirine maiaachlH TUTI3TeHIH
AUTBII OTBIP.

Oxy-nmana MpakTUKACHIHBIH YHUBEPCHUTET Ke3e-
HIHJIC JKOHE OJIaH THIC eMIpJIeri MaiachblH aHBIKTAY
MaKCaThIHNA, «OMIPIHI3AIH 9PTYPII Ke3eHIACepiHIe
(cabak, KyMBIC) OKy-Jaja IMPaKTHKACBIHBIH OCe-
pi Gonmael Ma?» JereH cypak KOWBUIIBI (3-KecTe).
Pecnionnentrepain 30%-bI MaMaHJBIFbIHA KbI3BIK-
KaHBIH, TCOPUSUIBIK, OUTIMHIH OCKH TYCKEHIH alTca,
25%-bI IpaKTHKA KE31HIe-aK JUILIOM, TUCCePTAIHS
JKYMBICTaphIHA KaHa HIes KeJNTeHIH pacTar OTBIp.
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25%-b1 3epTTey JKYMBICBIHBIHA KBI3BIFYIIBUIBIFEI
OSTHFAHBIH, FRITBIM JKOJIBIHA KEJTY/li MaKcaT eTKeHiH,
20%-bI MEKTENTEe OJIMMIINALA, FRIIBIMH jKOOanapra
OKYIIBI KaTBICTBIPBIIL, 3ePTTEYTe TAPTHII )KYPreHiH,
Ol JaF/ibIHBIH YHHMBEPCHUTET Ke3iHIeri OoKy-aana
MpaKTHKAaCchIHAH 0acTay ajFaHbIH alThI OTHIp. be-
plIreH xayanrapra Kapam, OKy-Jajla IpaKTHKachl-
Ha MIBIH BIHTACBIMEH KATBICHII, KYMBICTAPIbI aKa-
JIEMUSUTBIK aJaJIIBIKTBl CAaKTall OTBIPBIN OpPBbIHAAFAH
CTYICHTKE MIHIETTI TYpe Maimackl 0oajsl JeTeH
KOPBITBIH/IBI IIBIFAPBUIIBI. 3EPTTEY NAFIBICHIH Ka-
JIBITITACTHIPY, OUTIM ATyIIBIHBI MYKUSTTBUIBIK TIEH
TabaHABUIBIKKA YHpETyae MpaKTUKaHBIH Yieci 30D
eKeHiHe TaFbl Oip MOpPTE KO3IMi3 KETTi.

2-kecte
Ci30iy 0Oinim anyviyeizoa, Kociou uiebepnizinizoi wwvinoayoa
OKY-0ana npaKkmuKacvl KaHuanelkmel muinoi oonowvt? (n=100)

MYH.}EM Temen | Oprama | Tuimai QTe .
THIMJII EMEC THIMI
3% 2% 15% 30% 50%

Hepexxos/Eckepmne: bepineen kecmeni mamepuanoapost
manoay HeeiziHoe asmopiap KypacmulpeaH.

3-kecre
Omipinizoiy spmypii Keseyoepinoe (cabak, Hcymvic) oKy-0ana
NPAKMUKACBIHBIY nAtioacsl 601061 ma?

(n=100)
Okymeuiap- | ©3 MmaMaHIbI-
Y P TaburarTel
JIbI OJIMMITMA- | FBIMA KbI3bIFa | AKajgemus-
3eprreyre
I, 3epTTey bacTabiM, JIBIK, 5Ka3bI- B
JKYMBICTAphl- | TEOPUSIIBIK | JIBIMFa jKaHa Y
. IIBITBIFBIM
Ha KaTBICTLI- | OUIIM OeKM | Hes allgbIM
. OSTHJIBI
paMbIH TyCTi
20% 30% 25% 25%

Hepexxes/Eckepmne: bepineen kecmeni mamepuanoaposl mai-
oay Hezizinoe agmopuap Kypacmuipean.

JKorapbiza OUTIM anylIBIHBIH OKY-TaHBIMBIK
OejceHaIIri TOMEHEreHae, OHbl KaiiTa o3 JeHIe-
HiHe KeTepeTiH, OLTIM alyIIbIHbIH MIa0bIThIHA 11a-
OBIT KOCBHII, BIHTAJIAHIBIPATHIH YaKbIT OKY-JaJia
MpaKTHKachl JiereH eaik. CayaniHaMara KaTbhICYIIIbI-
napeiH 30%-b1 «O3 MaMaHABIFBIMA KbI3bIFa OacTa-
JIbIM, TEOPHUSIIBIK O1J1iM OCKU TYCTI» JIET'€H JKayarThl
TaHJlaFaHblHA Kaparl, IPaKTUKaHbIH Oi1iM Oepyneri
MaHbI3bIH, CTYJACHTTIH TYJIFAJIBIK JaMy YOJIbIHIAFbI
OH 9cepiH a"Fapambl3. by Gi3aiH mikipimMisre gomen
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Oomnpin oTelp. COHBIMEH Oipre nMpaxkTHKa Ke3inae 0i-
JM aNyIIBIHBIH TaHAayblHA KATBICTBI CEHIMCI3MiK-
Ti, KOPKBIHBIIITHI )KEHE alybl KyaHTa sl. [IpakTrka
apaJbIFBIHA ©31H MaMaH PETiHJIE CEe3iHIM YITepreH
9P CTyJIEHT OHBIH KHBIH/IBIFEIMEH OeTne-0eT Kedim,
JKYMBICBIHBIH HOTHIKECIHEH J1933aT ayy, MaObIT
aiy ce3imzepin OactaH eTkizeni. XKereknrinepiMeH
FBIIBIM TYpaJIbl COWJIeCY, KEHEeC airy OLTIM ayIIbl-
HBIH 0OJIalIaFrbiH alKbIHAYbIHA, HAKTHI XKOCHapiap
KYPYBIHA, 631 KbI3MET KaCalThIH CajachlH HAKThI-
JlaybIHa KOMEKTECII, OH TCUXOJIOTHSUIBIK axyan Ty-
FBI3A/IBL.

PecniornenTrepain 25%-b1 « AKaJIEMUSIIBIK JKa-
3BUIBIMFA JKaHa WeS aJsIM» JIeT JKayar OepreH.
Byn npaktuka ke3iHae ui OOJATBIH Karmainap-
JIbIH Oipi eyre 0onaabl. OWTKeHi OLTIM amyIibl aj-
FaIIKBl KypcTapAaH OacTam e3iHe YHAWTBIH TOH/I,
TaKBIPBINTHI 137l Oacraiinel. Keitbipi He yHANTHI-
HBIH OiJIMEM, 631 KbI3BIFATHIH TAKBIPBIIITHI TaIlai,
Tamca Ja 3eprreyre JKYPeKCIiHim Xypemi. OpuHe,
OFaH 0acTarKbla )KETEKIIICIHIH 00JMaybl, 3epTTeY
dicTepiH OiMeyi ChIHAbBI cebenTep O0Iybl MYMKIH.
Bomamax paurioM, auccepranusi KYMBICTApBIHIA
KaHJ1all OaFbITThI 3ePTTEUTIHI OKY-/1aJ1a IPAKTHKACHI
Ke3eHiH/le OeNriii O0bIN kaTabl. by na FeubIMEa
JIET€H KBI3BIFYIIBUIBIKTAH, COJI CaJlaHbIH MOceleci-
He 3€lliH KOWFaHHAH AEIl TOJIBIKTAW aiiTa ajaMbl3.
25%-b1 «TaOUFaTThl 3epTTEYre KBI3BIFYIIBLTBIFBIM
OSIHZIBI» JIETI OTHIP.

Cayannama Katbicymbu1apbsiHbIH 20%-b1 «OKy-
IIBUTAP/BI OJMMITHAA, 3ePTTEY JKYMBICTaphIHA Ka-
TBICTBIPAMBIH» JIeNl Jkayan OepreH. Myramimuep
OKYIIBUIAPJBI TYPJ OJUMIIMANATIAPFa, FhUIBIMU
JkoOaapra JalibIiHIay Ke3iHje aiIbIMeH e3iHiH Oi-
JiMiHe, ToXkipuOeciHe cyieHeni. An o Toxipuoe,
017TiM, 3epTTEYNIUTIK KaOlleT YHUBEPCUTET Ke3iH e
JamMuabl. MaceneH, OKy-Jajia TMpaKTHKaTapbIHIA
KOPTCHI, 3epTTEreH JKYMBICTAPBI, TYpJIi OUTIM JKa-
phICTapbiH/ia 0aK ChIHAYBI, aKAJICMHUSIIBIK, )Ka3bUIbIM
OoMbIHIIIA 3epTTEY JKYPridyi, T.0 OHBIH Oojarmax
MaMaH peTiHJe KaJIBIITacyblHa 03 YIIECIH KOCaIbl.
CoH/IBIKTaH €HOEK JKOJIBIH/IA JKETICTIKKE IKETy,
JKaKChl MIDKIPT TOpOMeney, MaHCANTHIK Ocy YIIiH
YHUBEpPCUTET KaObIpFachIH/Ia KociOn mbIHATY, Oi-
JIIM J)KMHAY ©T€ MaHbI3]IbI.

[IpakTika OapbICBIHAAFBI  TAINChIPMAAPIbIH
TEOpHsI HE MPaKTHUKA JKY3IHICTiCIHIH KalCHICHI KbI-
3BIKTBHl OONFaHbIH Olmy yimriH, «OKy-nana mpakTH-
KaChIHJIa KaHJall TarceIpMaliap bl OpbIHIAY Maka-
JIBI ©p1 KBI3BIKTHI OOJIIBI?» JETeH Cypak KOWBLIIBI
(4-xecre). 50%-bI 6CIMIIIK )KUHAY OapBICHI MEH Tep-
Oapwii skacay nen xayan oepai. 30%-b1 eciMaikTep-
JIiH aHATOMUSIIBIK-MOP(OIOTHSIIBIK  KYPBUTBICHIH
canbIcThIpy Aece, 10%-bI 6CIMIIKKE FRIIBIMU CHIIAT-

Tama Oepy, xkyieney, eaniri 20%-b1 Tapany aiiMak-
Tapsl MEH IIapyamlbUIBIK MaHbI3BI, YKOJIOTHUSIIBIK
EPEeKILETIKTePIH Taljay JeTeH HYCKaHbI TaH/IaFaH.

4-KecTe

Oxy-0ana npakmuxacvblHOa KaHoat manculpmanapobl OpblHOay

natioanet opi Kbl3ulKmol 6010617

(n=100)
- Tapany aii-
OcimaikTep- pay
. o MaKTapbl MCH
JIiH aHaTo- L .| Ocimaikke
Ocimaikrepai HIapyaribl-
MHSTIBIK-MOP- FBUIBIMHU CH-
JKHHAY, repoa- JIBIK MAHbI3HI,
(OTOTUSIIBIK o narrama oepy,
pwuii sxacay . JKOJIOTASUIBIK,
KYPBIIBICBIH KyHeney .
epeKIIeTiKTe-
CaIBICTBIPY .
piH Tangay
30% 40% 10% 20%

Hepexxos/Eckepmne: bepineen kecmeni mamepuanoapor mai-
oay Hezizinoe asmopuap KypacmolpeaH.

Cayannama GapbICBIHAA PECIOHACHTTEPIIH Oip
0eJ1iri TCOPHUSUIBIK OLTIM/II KayKETIHILE Tak1aianFa-
HBIH, €HJIi Oip Oeiri KaJbIC KaJlFaH He YaKbIThIHIA
MEHrepijMell KajFaH TaKbIphINTap/bl CypayFa, TY-
CiHyre MYMKIHAIK OOJFaHbIH alThIN OTHIp. [IpakTu-
Ka KEeTEKIICIMEH THIFBI3 OaiylaHbIC JKacail OTHIPHI,
JKEKe TarchlpMajapAbl OpbIHAAY1a KUBIHIBIK TYbIH-
JlaFaHjia, KOMEKKe JKYriHreHin xerkizai. CoHpaii-
aK, CTyICHTTEPAIH YXKBIMJBIK XYMBIC jkacayaa Oe-
ceHJii OoNFaHbl, ©3apa OWiacy, Tajjuay, TalKbliay
Ke3iHge Oip-OipiMeH jKakchl TOXIpHOE amMachll,
JKYMBIC JKacaraHaapbl 0TI OOJIIbI.

Hana mpakTHKachl OIipJIECKEH OKBITYABIH KOT-
HUTHBTIK JKOHE OMOIMSUIBIK apTHIKIIBUIBIKTAPbIH
YTBIMIBI Maiijananyra Kemekrcemi. CTyAeHTTIH
KapbIM-KAThIHACTBl KAHIIAIBIKTBl KHi OpPHATYHI,
KIMJIEpMEH KapbIM-KAaThIHAC Kacaybl OHBIH CEHIM-
Jimirine OalmaHbICTBI JIeial 3epTTeysep. O3iHiH
JOCTapbIMEH, OKBITyIIapbIMEH O€JCEeHAl KapbIM-
KAThIHAC JKacaca, MOTUBAIMSIIBIK YCTAHBIM, FHUIbI-
Mu OoimbIc kakchl namunbl (Tpaiibepre, 2022).
OKy-/1ana mpaKkTUKACKIHBIH OTLTY OApBICHIH JTyphIC
YUBIMIACTBIPY, NPAKTHUKA MapIIpyThIH allbIH-aia
HaKThUIAY, TallChIpMalapabl JeHreH-IeHreiHiMeH
Oepy, KepeK KepiHae CTYJICHTKE KoMeK Oepy npak-
TUKaHBIH HOTIIKE, COTTI ©TYIHE YOI amajasl. Y-
repimi oprama, TOMEH CTYACHTTEPIiH apbl Kapain
OKY YJrepiMiHIH KaKcapybl, OUTIM amylibUIapIbIH
TabuFaTKa JereH KYpPMETi apThill, OHbI 3€PTTCHMIH
JIeTeH BIHTACKI OOJIBITI )KATCA, OKBITYIIBIHBIH KOCKaH
yJieci 30p aeyre OoJabl.
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CayanHama HOTHXKEJIEpiHEe CyHeHcek, O0oTa-
HUKaJgaH OKy-Jajla MpPaKTHKAchl OKYy YIepiciHze
MaHbI3bl OpbIH anaabl. CTyAEHTTep MEH MarucT-
paHTTapAblH OKY-TaHBIMIBIK O€JCEHAITIrine OH
acep 0epyi, oapabIH MICUXOIOTUSIIBIK, JKaF TaiibIHIa
CEHIMJILTIKTI KaJIbIITACTBIPYhI, KOCIOU JIaFIbLIap/Ibl
yi#iperyi aHbIKTan 16l bonamax MaMaHHbIH OOMBIHIA
03 TIOHIHE JIeTeH CYHICTICHIIUTIK KaJIbIITACHITI, TIOH-
HIH KypJelli MOceleepiH 3epTTeyai Makcar eTifl,
©31HiH WOKIpTTEpiMeH OinreHin Oeice anaapl. CTy-
JEHTTiH MaHCAIl KOJIBIH/IAFbI AJIFAIKHI 137IeHICI MEH
JKETICTIT OChl YHHBEPCUTET KaObIprachiHIa OacTa-
nanel. bimiMi MeH OimiriH Karap AaMBITBIN, YHEMi
I3JIEHICTE KYPETiH, 631 OKH XKYPIIl, 63rere COHBI Y-
peTe alaThlH a3aMaT OChbl KE3CHHEH MIHJCTTI TYp/Ie
eTei.

3epTTey HOTIKECIH/IE OKY Y/AepiciHmaeri mpax-
TUKAHBIH MaHBI3IbUIBIFbl AHBIK TG

1. GoTaHMKAJBIK 3epTTEYJCPIiH KaHa diC-To-
cinzepi O1TiM anmymbIIapra yaaibl YUPETiyl Kepek;

2. OKy TamnchlpMasiapbl OiLTIM amyIIbIIapabH Oi-
JiMi MeH OiTIriH KeTepeTiHAeH AypbIC YHbIMIACTHI-
PBUTYBI MaHBI3/IbI,

3. OKY Ke3€HI CTYICHTTIH 63 OCTIHIIIE 13/IeHy1HE,
KOPBITBIH/IBI IIBIFapa allyblHa KOMeK Oepyl Kepek,
COHBIMEH 0ipre KaKeT Ke3iH/Ie MYFalliM CTy/JIeHTKe
KoJi1ay OL/1ipyi MaHbI3/IbI;

4. oKy TamnchIpMaNapblH OHaWIaH KypJesire
NeiH KUBIHAATHII, JXYHeiK OallaHBICTHI caKTay
KaXKeT;

5. OKy NpakTHKachl CTYACHTTIH 3epTTey Kabi-
JIETIH WIBIHJIAyFa, KOIIOACIIBUIBIK, KACHETIH allyFa
OaFBITTATYBI KEPEK;

6. TIPaKTHKAJBIK >KYMBICTap OUTIM alylIbIHBIH
OOlBIH/Ia KayalKepIIiTiK, YKBIITHUTBIK, TaOaHIbI-
JIBIK, CBIH/IBI KACUETTEP/Il KB TACTHIPYbI MAHBI3/IbL;

7. OKy TarcelpMajapbl CTYJCHTTIH 63 MaMaH/Ibl-
FbIHA KQXXET OOJIATHIH TCOPHSJIBIK )KOHE MPAKTHKA-
JIBIK, O1IM/T1 O€epyi, MHHOBAIUSUIIBIK TEXHOJOTUAMEH
JKYMBIC JKacayibl YHpeTyi THic;

8. OKy yzepici OiTiM aymIbIHBI KOpIIaFaH op-
Tara, KOFaMFa KypMeTIIeH Kapaybl, eIIKaHaan 3usi-
HBIH TUT130eyTe TopOueIeyi Tuic;

9. oKy Tmporieci CHIHU TYPFBIJIaH OWJIAHYFa, CTY-
JICHTKE 631H-031 Oaraynayra, KaTeliKTep MEeH KeMIIIi-
JIKTEpAl TY3eTyre MYMKIHAIK Oepyi KaxeT;

10. mpaKkTUKAJIBIK, >KYMBICTAP Y>KBIMMEH JYPBIC
T TaOBICyFa, ©3r¢ aJaMHBIH IIKIpIH ChliiIayFa,
KYPMETIICH KapayFa YHpeTyi THic.

KopbIThIHABI

3epTTey HOTHXKENEepi KOPCETKEeHIeH, OKy-nana
MPAaKTUKACHI JKOFaphl OKY OPHBIHBIH OKY YICpiCiH-
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nie OLTiM ayIblIapAbIH KOCiOM KY3BIPETTUIINH Ka-
JBIITACTBHIPY/IA, 3ePTTEY JAFIbIIAPBIH KETIIPyAe
KOHE OKY-TaHBIMJIBIK OCIICEH/IUTIKTI apTThIpy/ia Ma-
HBI3/IBI ponl aTkapanbl. [IpakTrka OapbIChIHIA CTY-
JICHTTEP TEK TEOPHSHBbI KOJJIaHYMEH IICKTEIMEH,
HaKTBI OCIMJIKTEPAIl 3epTTey, repoapuii JaibIHay,
AHATOMMSIIIBIK-MOP(OIOTUSIIBIK ~ €pPEKILENIKTePiH
CaJIBICTBIPY, Tapally aiMaKTapbIH JKOHE JKOJOTHS-
JIBIK, OaliJIaHBICTAPBIH TaJIay apKbUIbI KOCiOW aaF-
JIBLTAPBIH XKYWEl TypJe MEHIepe/i.

CayagHama HOTIKEJIEpIHE COWKEC, PECITOH-
neHtrepain 50%-bI  OKy-flajia TPaKTUKAChl ©Te
triMai nen Oaramaca, 30%-b1 TrimMai, 15%-b1 opra-
ma, 5%-bI TOMEH HEMece MYJJIEM THIMI eMec e
xkayan OepreH. COHBIMEH Kartap, CTYJIEHTTEPiH
30%-b1 TeopusIbIK OimiMiH OekiTyre, 25%-bI 3epT-
Tey JaFIbICBIH TaMBITYFa, 25%-bI FBUIBIMHU KBI3BIFY-
HIBUTBIFBIH apTThIpyFa, all 20%-bl OKyIIBUIAp MEH
CTYJEHTTEP/I FBUIBIMHU JKOOajmapra TapTyFa MyM-
KIHIK aJIFAaHBIH aTall KepceTTi. byn kepceTkimrep
MPaKTUKaHBIH OKY IPOIeCiHe HAKTHI OH OCEpiH JIo-
hi (5391 (53701 0

Oky-/ana mpakTUKAChl CTYJICHTTIH TYJIFAIIbIK
JlaMYbIHA BIKIMAJ eTeJli: KEeKe KOHE TONTHIK KY-
MBICTap apKBUIBI YXKbIMJIA ©3apa Til TaOBICY.bI,
JKayarKepIIJIiK MeH YKBIITBUIBIKTHI, KOITOACIIIbI-
JBIK, KacHUeTTepAl KalblnTacThipaabl. [IpakTuka
Ke3iHJe CTYJCHT KaTeliKTepAl Tajjarm, Ty3eTy.i
yipeHin, 3epTTey OapbhIChIHIA ©31H MaMaH peTiH-
Je cesiHeli. MYHBIH OapJibIFbl TICUXOJOTHSIIBIK
axyanjpl JKaKCapThIl, MIBIFAPMAIIBUIBIK KaOileT-
TepIi TaMBITaIbI.

BoTanukabik 3epTTeysep CTYJACHTTIH FhUIbIMFa
JIETeH KBI3BIFYIIBUIBIFBIH OSTHIN, KYPACT FHUIBIMHU
Mocesenep/i memryre OarpiTTaiasl. [IpakTika Oa-
PBICHIHJIA TEOPHUSUIBIK OLTIM IIbIHAWBI OpTaaa KoJ-
JTAHBICKA SHTI31IIII, BPTYPJIi KOJOTHSIIBIK, JKaFIai-
Japabl ToXKIpHOSIeH OTKI3Zy MYMKIHIIT1 Oepinemi.

Kannbel, 3eprrey KOpPCETKEHIEH, OKy-Jaajia
MPaKTUKACHl >KOFaphl OKY OPHBIHAAFbl OiliM Oepy
camachlH apTTHIpy/Ia, CTyICHTTEPAIH KOCciOn TaFbl-
JIapbIH IIBIHIAY /1A )KOHE FBUIBIMH-3EPTTEY KY3bIpeT-
TUTIH KaJbIITacThIpyAa WMyl (GakTop OOk
TaObUTa LI, [IpaKTHKAHBIH KYHEITi, )KOCTIapIIbl )KOHE
camanbl YHBIMIACTBIPBITYBI OiTIM  alylIbUIap IbIH
KOCiOM KeTilyiHe, IIbIFapMallbUIbIK KadineTTepi-
HiH JaMYbIHA jk9HE 0O0JIalIaK MaHCANTHIK TAOBICHIHA
TIKEJIeN BIKITAI e€Te/l.

Kapxblianabipy
byn 3eprrey emkanpmail apHaiibl KapiKbLIaH-

IIBIPYCHI3 (TPAHTTHIK >K00aaH THIC) aBTOPJIAPABIH
Keke OactaMachbIMEH OPbIHIAIIIbI.



I'.C. EmumbeToBa xoHe T.0.

AJFbic Olagipy Myazaesnep KaKThIFbICHI

ABTopnap OOTaHHUKAIIBIK OKY-HaJla TPAKTHKACHIH ABTOpIap apachlHIa CMKaHAal MyIIenep Kak-
YHBIMIACTBIPYFa JKOHE JaallblK MaTCPUATIAPABI )KU-  THIFBICHI YKOKTBIFBIH MOIIIM/ICHII.
HayFa KOMEKTECKEH DPIlTeCTePiHe alFbIC OUIIpeai.

Asmopnapoviy, yneci

I".C. Ewumbemosa: Tyoscvipvimoama scacay, Odicmeme a3ipney, 3epmmey ocypeizy, Hepekmepoi onoey swcoane bacxapy, Maxa-
namnwly bacmanksl HyCKACbIH JCaA3).

IV. baumawesa: Foinvimu scemexwinix, Kobanvl 6ackapy, Meminoi pedaxyusnay sHcone moaviKmuip)y.

E.A. Kexcan: ®opmanoer manoay, Kepuexi mamepuanoap (kecme, cypemmep) oaiivinoay, Mominoi pedaxyuanay.

A.A. Abybaxuposa: Pecypcmapmen kammamaceiz emy, Homuowcenepoi mexcepy, Mominoi pedaxyuanay sxcone moasbiKmipy.

LI, Hypocanosa: Momindi pedakyuanay dcone moaviKmulpy, MaKaiauoly, MexHuKaiblk Ou3atinbiL mekcepy
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RESEARCH TECHNOLOGIES OF TEACHING IN HIGHER EDUCATION:
APPLYING MULTIDIMENSIONAL ANALYTICAL APPROACHES
TO THE STUDY OF HYDRONYMY OF WESTERN KAZAKHSTAN

The relevance of the research is determined by the need to develop new research methods and
technologies for teaching higher education in the field of didactics of teaching philological sciences,
including linguistics In particular, the article considers a research methodology for teaching the use of
modern interdisciplinary methods for analyzing the hydronyms of Kazakhstan based on the material of
the Western region. Hydronyms act as important markers of the features of the natural landscape, cul-
tural memory, and historical processes, but traditional descriptive and etymological approaches do not
fully reveal their multilayered structure.Deeper interpretation requires combining cognitive, semantic,
and geoinformation methods, which can be effectively integrated into the training of bachelor’s, mas-
ter’s, and doctoral students.

The purpose of this work is to generalize a research -based teaching methodology in linguistics by
systematizing contemporary approaches to cognitive, semantic, and cartographic modeling of regional
hydronymy. The article shows the potential of their integration within a single analytical model and the
potential of research teaching methods. The possibilities of using cognitive analysis to reconstruct con-
ceptual frames, semantic clustering, and to identify motivational groups in order to identify areal patterns
and spatial structures are considered.It is emphasized that such studies should be grounded in materials
from topographic maps, archival sources, published works, and field data.

The study illustrates that combining cognitive models with GIS visualization makes it possible to
uncover hidden relationships between hydronyms and landscape characteristics, while semantic meth-
ods differentiate Turkic, Iranian, and other motivational layers. Spatial modeling confirms the key role of
river systems in shaping the region’s toponymy. The scientific novelty of the work lies in substantiating
a research-based learning technology built on the integration of cognitive, semantic, and cartographic
approaches for multidimensional analysis of the target units. The results can be used in courses for train-
ing learners at different levels and more broadly in linguistics, geography, and cultural studies, as well
as in developing regional cartographic resources, systematizing toponymic data, and research aimed at
preserving linguistic heritage.

Keywords: hydronymy, Western Kazakhstan, cognitive analysis, toponymic motivation, modern
educational technologies.
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“Tinaep >KeHe XaAblKapaAblK, 3epTTeyAep >KOHIHAETT YATTbIK KeHec, MapuaeHa, AKLL
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JKofapbl OKYy OpbIHAAPbIHAAFbl OKbITYAbIH, 3€PTTEYLUIAIK TEXHOAOIMSIAAPDI:
bartbic Ka3zakcTaH rHAPOHUMMUSICbIH 3€PTTeYAE KOMOALLEMA|
AHAAMTUKAADIK, TOCIAAEPAT KOAAQHY

3epTTeyAiH ©3eKTiAir (OUMAOAOTUS FbIABIMAAPbBIH, OHbIH iWIHAE AMHIBUCTMKAHbI OKbITYAbIH AW-
AAKTMKAChl CaAacCbiHAQ >KOFapbl GiAIM GepyAi OKbITYAbIH XKaHa 3epTTey SAICTEPI MEH TEXHOAOTUSIAA-
PbIH 83ipAey KXKETTIAINIMEH aHbIKTaAaAbl. ATan alTKaHAQ, MakaAaAa bartbic eHipiHiH MaTepuaAbiHAQ
KasakcTaHHbIH TMAPOHUMAEPIH TAaAAQY YLUIH 3aMaHayu MeHAPAAbIK, BAICTEPAI KOAAQHYAbI OKbITYAbIH

© 2026 Al-Farabi Kazakh National University 215



Research Technologies of Teaching in Higher Education: Applying Multidimensional Analytical Approaches...

216

3epTTey SAICTEMECi KapacTbipbiAFaH. [MAPOHMMAEP TabuFM AaHAWAMT epeKLleAiKTepiHiH, MOAEHM
>KaAbIHbIH XKOHE TapMXu1 NMPOLECTePAIH MaHbI3AbI OEATiAepi peTiHAe BpekeT eTeai, 6ipak, ASCTYPAI cu-
MaTTamaAblK, XXOHE 3TMMOAOTMSIAbIK, TOCIAAEP OAAPAbIH KO KabaTTbl KYPbIAbIMbIH TOAbIK, alllyFa MyM-
KiHAIK 6epmeitai. TepeH MHTepnpeTaums KOrHUTUBTIK, CEeMaHTMKAABIK, XKOHE reoaknapaTTbiK, dAICTEPAI
YLITACTBIPYAbBI TaAamn eTeAi >koHe OyA TOCIAAEp CTYAEHTTEepPAI, MarMcCTpaHTTapAbl, AOKTOPaHTTapAbl
OKbITYAQ TabbICTbl KOAAAHBIAYbI MYMKIH.

PKYMBICTbIH, MakcaTbl — OHip TMAPOHUMMSCBIH KOTHUTMBTIK, CEMAaHTMKAAbIK, >XeHe KapTorpadus-
AbIK, MOAEAbAEY OaFbITbIHAAFbI Ka3ipri 3aMaHfbl TOCIAAEPAI >KYEAey apKbIAbl TIATAHbIM CaAaCbIHAAFbI
3epTTeyLiAiK OKbITY 9AICTEMECIH XXMHAKTay. MakaAaAa aTaAFaH ToCIAAEPAI BipbIHFai aHAAMTMKAABIK,
MOAEAb asiCbIHAQ BIPIKTIPY BAEYETI XKaHe 3epTTeYLLIAIK OKbITY SAICTEPiIHIH MYMKIHAIKTEPI KOPCETIAEAI.
KOrHUTMBTIK TaApQyAbl KOHLENTYAAAbIK, (DPEMMAEPAI PEKOHCTPYKUMSIAQYAQ, CEMAaHTUKAABIK, KAQCTep-
AEYAI MOTMBaUMSAbBIK, TONTAPAbI alKblIHAQYAQ, COHAQM-aK, KEHICTIKTIK MaTTepHAEP MEH KypPbIAbIMAAP-
Abl @aHbIKTAayAQ KOAAQHY YKOAAQPbI CMMATTaAaAbl. BiAIM aAylibiAp YLWIH MyHAQA 3epTTeyAepAiH TO-
norpadusiAbIK, KapTaaap MaTeprarAapbiHa, apXMBTIK AEPEKKO3AEPre, XXapusiAaHFaH eHOeKTepre >koHe
AAAAABIK, MOAIMETTEpPre HerispeAyi MaHbI3Abl eKeHi epeklle aTan eTiAeAl.

3epTTey HaTMXKeAepi KOrHUTUBTIK MoAeAbaep MeH [MC-BM3yaAm3aUmMsHbl YILTACTbIPY TMAPOHUM-
AEP MEH AQHALLAMTTBIK, CMMaTTamMaAap apacbiHAAFbI >KaCbIPbiH OaMAaHbICTAPAbI aHbIKTayFa MYMKiHAIK
GepeTiHiH, aA CeMaHTUKAAbIK SAICTEpP TYPKITIAAEC, MPAHTIAAEC KOHE ©3re A€ MOTMBALMSAbIK, KabaT-
TapAbl aXblpaTaTbiHbIH kepceTeai. KeHiCTIKTIK MOAEAbAEY BHiP TOMOHUMMSICbIH KAAbINTACTbIPYAQ ©3€H
>KYMEAEpiHiH, wewyLwi peAiH AdAeAAeAl. XKYMbICTbIH FbIAbIMM XKAHAAbIFbl — i3AEAIHETIH BipAiKTepAi
KOMNeAlleMAI TaAAdyFa apHAAFaH KOTHUTUBTIK, CEMAHTMKAABIK, >KOHE KapTorpamsAbIK, TOCIAAEPAI MH-
Terpaumganayra HerisAeAreH 3epTTeyLliAiK OKbITY TEXHOAOIMSICbIH TEOPUSIAbIK, TYPFbIAQH Heri3aeyiH-
A€. AAbIHFAH HOTMXKEAEP BPTYPAI AeHrenaeri GiAiM aaylbIAapAbl AasipAayFa OaFblTTaAFaH MOHAEPAE,
COHAQM-aK, AMHTBUCTMKAAQ, reorpadmasa, MOAEHUETTAHYAQ, BHIPAIK KapTOrpamsaAbIK, pecypcTapAbl
a3ipAeyAe >KoHe TOMOHUMMSIABIK, AEPEKTEPAI >KyMeAeyAe, COHbIMEH KATap TIAAIK MypaHbl cakTay Ma-
ceAeAepiHe apHaAFaH 3epTTeyAepAe KOAAAHBIAYbI MYMKIH.

Ty#iH ce3aep: rmapoHnM, batbic KasakcTaH, KOTHUTUBTI TaAAQY, TOMOHUMMKAABIK, MOTMBALIMS, 3a-
MaHaym GiAiM 6epy TEXHOAOTUSIAAPSI.
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MccaepoBaTeAbCKME TEXHOAOTMM 00YUYeHUS B BbiCLLIEM 00pa3oBaHMU:
npMMeHeHMe MHOTOMEpPHbIX AHAAUTUYECKMX MOAXOAOB
K M3y4YeHuIo TMApOoHMmMuM 3anaaHoro Kaszaxcrana

AKTYaAbHOCTb UCCAEAOBAHUS OMPeAEeAsieTcsl He0OHXOAMMOCTbIO Pa3paboTKM HOBbIX MCCAEAOBA-
TEAbCKMX METOAOB M TEXHOAOTMII 00yueHus Bbicliero o6pasoBaHus B 06AACTM METOAMKM MPEenosa-
BaHWSl AMHIBUCTMKM. B yacTHOCTM, B CTaTbe pacCMOTPEHA MCCAEAOBATEAbCKAsl METOAMKA OOyueHus
NMPUMEHEHUs] COBPEMEHHbIX MEXKAMCLIMIMAMHAPHBLIX METOAOB AAS aHaAM3a M’MAPOHMMOB KasaxcTaHa Ha
mMatepuase 3anapHoro pervoHa. MMAPOHMMBI BbICTYMAIOT B KAueCTBE BAaXKHbIX MapKepoB 0COOGEHHO-
CTel MPUPOAHOTO AaHALLIATA, KYAbTYPHOM MaMsSTU M MCTOPUUYECKUX MPOLLECCOB, OAHAKO TPAAMLIMOH-
Hble onucaTeAbHble M 3TUMOAOTMUYECKUE NMOAXOAbI He MO3BOASIIOT B MOAHOM Mepe PackpbiTb MX MHOFO-
CAOVIHYIO CTPYKTYpY. [Ay6oKas nHTepnpeTaums Tpebyer coueTaHusl KOrHUTUBHbBIX, CEMAHTUYECKMX U
reoMHMOPMALIMOHHbIX METOAOB, KOTOPbIE MOXHO YCMELIHO MCMOAb30BaThb B OOyUYeHUM CTYAEHTOB,
MarmcTpaHToB, AOKTOPaHTOB. LleAb HacTosiwen paboTbl — 0606WMTL MCCAEAOBATEABCKYIO METOAMKY
06yueHns B 06AACTU 93bIKO3HAHUS Yepes3 CCTeMATU3ALMIO COBPEMEHHbIX MOAXOAOB K KOTHUTUBHOMY,
CEMaHTMUYEeCKOMY M KapTorpahmueckoMy MOAEAMPOBAHMIO TMAPOHUMMK pervoHa. B ctaTtbe mokasaH
MOTeHUMAA MX MHTErpaumm B pamkax eAMHOM aHAAMTUUECKOM MOAEAWM U MOTEHLUMAA MCCAEAOBATEAb-
CKMX METOAOB 00yueHus. PaccmMaTpyBalOTCS BO3MOXHOCTM MCMOAb30BAHUS KOMHUTMBHOMO aHaAM3a
AASl PEKOHCTPYKLUMU KOHLIENMTYaAbHbIX (DPEMOB, CEMAHTUUECKOM KAacTepu3aumn, AAs ONpeAeAeHums
MOTMBALMOHHbIX FPYMM C LLeAbIO BbISBAEHMS MAOLLAAHBIX MAaTTEPHOB U MPOCTPAHCTBEHHBIX CTPYKTYP.
O6yuvaloWmMMcst BaXXKHO 3HATb, YTO MOAOOHbIE MCCAEAOBAHUS AOAXKHbI ObITb OCHOBaHbl Ha MaTepua-
AQX TOnorpauuecknx KapT, apXMBHbIX MCTOUYHUKAX, OMYyBAMKOBAHHbIX PaboTax M MOAEBbIX AAHHbIX.
B pabote HarASIAHO MPEACTABAEHO, KAk aHAAM3 MOKa3bIBAET, YTO COUETAHUE KOTHUTMBHbIX MOAEAEN U
M C-Bun3yaam3saumm No3BOASIET BbISIBUTb CKPbITbIE CBSI3W MEXAY TMAPOHUMAMU U AQHALLA(THBIMU Xa-
paKTepUCTMKaMM, B TO BPEMS Kak CeMaHTUYeCKMEe METOAbI Pa3AMYAIOT TIOPKOS3blUHbIE, MPAHOS3bIUHbIE
M ApYrvie MOTMBALMOHHbIE CAOU. [1pOCTpaHCTBEHHOE MOAEAMPOBAHME MOATBEPXKAAET KAIOUEBYIO POAb
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peuHbIX cucTem B (hOPMUMPOBAHMM TOMOHMMMK perroHa. HayuHasi HoBM3Ha 3akAlouaeTcsl B 060CHOBa-
HMU UCCAEAOBATEAbCKON TEXHOAOTMU 0OYUEHMs, CBS3aHHOM C MHTerpaumeit KOrHUTUBHOMO, CEMaHTU-
YecKoro 1 KapTorpauyeckoro noAXoAOB AAS MHOFOMEPHOIO aHaAM3a UCKOMbIX eAMHULL. [ToAyyeH-
Hble pe3yAbTaTbl MOTYT ObITb MCMOAb30BaHbl B AUCLIMIIAMHAX MO MOAFOTOBKE 00YYaloLWMXCs PA3HOro
YPOBHSI, B LLIEAOM, AMHIBUCTHMKE, reorpagum, KyAbTYPOAOTMM, NMPU CO3AQHUM PErrMOHaAAbHBIX KapTorpa-
hrUecKMX pecypcoB 1 CMCTEMATU3ALMM TOMOHUMMUYECKMX AQHHbIX, @ Tak>Ke B paboTax, HarnpaBAEHHbIX

Ha COXpaHeHne AMHIBUCTUYECKOro HaCAeAnd.

KaloueBble cAoBa: rTMAPOHUM, 3anaaHblii KazaxcTaH, KOFHUTMBHbIM aHaAU3, TOMOHUMMYECKast MO-
TUBaLMS, COBPEMEHHbIE 06pa3oBaTeAbHbIE TEXHOAOTMM.

Introduction

The development of research-oriented teach-
ing technologies for higher education has become
an increasingly important issue in contemporary
pedagogical practice, particularly in the didactics
of linguistics and language studies. At the master’s
and doctoral levels, learning outcomes are no longer
limited to the assimilation of theoretical knowledge;
rather, they involve the formation of advanced re-
search competencies, including problem formu-
lation, methodological justification, corpus con-
struction, critical source analysis, data verification,
analytical modeling, and academic writing. In this
context, research-based learning (RBL) and inquiry-
driven pedagogies provide a productive framework
for training future researchers and university lectur-
ers, as they enable a transition from reproductive
learning to the design and implementation of full-
scale empirical investigations grounded in authentic
linguistic material. This shift is especially relevant
for onomastics and toponymy, where the object of
study is inherently interdisciplinary and demands
integration of linguistic, historical, cultural, and
spatial-analytical perspectives.

Within the strategic study of the onomastic space
of the Republic of Kazakhstan, the improvement of
scientific and analytical work on hydronyms con-
stitutes and the implementation of its results in the
educational process one of the key priorities. Com-
prehensive investigation of water names is essential
for reconstructing historical and cultural processes,
identifying nomination patterns, and clarifying the
semantic, cognitive, and cartographic parameters of
regional toponymy (Smagulov, 2022). The hydro-
nymy of Western Kazakhstan represents a particu-
larly complex system in which linguistic, ethnocul-
tural, natural-geographical, and historical factors
intersect. Consequently, effective research of this
onomastic domain requires modern analytical ap-
proaches that combine cognitive interpretation, se-
mantic modeling, and geoinformation technologies.
This is important for the development of onomastic

knowledge and the teaching of new research ap-
proaches in universities. The study of hydronyms in
universities is necessary for a deep understanding of
the history, culture, ethnogenesis of peoples and the
formation of national identity.

So, for example, the specificity of Western Ka-
zakhstan hydronymy is shaped by the diversity of
natural conditions, the multilayered nature of lin-
guistic influence, and the region’s extensive territo-
rial scale. These features are especially evident in the
analysis of major hydrographic units such as Zhaiyk
(Ural), Oyl, Sagyz, llek, Shagan, Derkol, Karaozen,
and Saryozen, which constitute the structural frame-
work of the regional drainage network. The naming
patterns of these water bodies reveal intersections of
Turkic, Slavic, Iranian, and Finno-Ugric influences,
thereby underscoring the need for an interdisciplin-
ary research design. Unlike traditional descriptive
or purely etymological accounts, a contemporary
analysis of regional hydronyms should incorporate
the interpretation of naming motivation, the identi-
fication of latent semantic relations, and the detec-
tion of spatial regularities in the distribution of wa-
ter objects (Eginbayeva, 2022). These tasks require
flexible research strategies capable of accounting
for semiotic, historical, and landscape parameters,
which are important for expanding students’ learn-
ing competencies.

A further dimension concerns the role of natural
and climatic conditions in the emergence and pres-
ervation of hydronyms. The instability of hydrologi-
cal processes, variability of channels, and seasonal-
ity of water regimes can reshape toponymic systems
over time, creating challenges for diachronic and
synchronic interpretation. This, in turn, necessitates
adaptive analytical procedures capable of identi-
fying both change dynamics and stable elements
within the hydronymic inventory (Granata & Di
Nunno, 2025). Equally significant is the interaction
of multiple linguistic strata typical for contact zones
where Turkic, Slavic, Iranian-speaking, and Finno-
Ugric traditions have historically overlapped. Such
stratification produces a complex motivational sys-
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tem that requires analytical instruments able to dif-
ferentiate structural and semantic levels, as well as
to reveal internal regularities in name distribution.
Accordingly, researchers must consider diverse mo-
tivational types-natural-geographical, functional,
anthropocentric, and cultural-historical — when in-
terpreting hydronym formation.

The digitalization of humanities research opens
additional opportunities for hydronym analysis
through the use of cartographic services, computa-
tional tools, and semantic clustering methods. These
approaches facilitate the structuring of large data-
sets, the detection of hidden associations, and the
modeling of spatial configurations of hydronyms
— capabilities that are particularly valuable for ter-
ritories with low population density and complex
geography. Regional differences in the hydronymic
system of Western Kazakhstan are conditioned by
ethnocultural features, local landscapes, historical
routes, and settlement patterns, which calls for dif-
ferentiated research models sensitive to the spatial
logic of nomination and the historical evolution of
regional toponymy.

Importantly, the analytical framework outlined
above has direct educational implications for post-
graduate training in linguistics. Integrating cognitive
analysis, semantic clustering, and GIS-based visual-
ization into research-oriented coursework enables
students to work with authentic data sources (topo-
graphic maps, archival records, published studies,
and field materials), develop methodological litera-
cy, and acquire transferable competencies in digital
linguistics and spatial humanities. In this sense, the
study of Western Kazakhstan hydronymy functions
not only as a scholarly task but also as a productive
educational platform for forming advanced research
skills and interdisciplinary thinking. The present
study therefore aims to substantiate and systematize
a research-based teaching methodology in linguis-
tics by integrating cognitive, semantic, and carto-
graphic approaches into a unified multidimensional
analytical model for hydronym investigation.

1.1 The purpose of the study

To generalize a research-based teaching meth-
odology in linguistics by systematizing contempo-
rary approaches to the cognitive, semantic, and car-
tographic modeling of the region’s hydronymy.

1.2 Research objectives

- To summarize the research methods used in hy-
dronym studies, identify their limitations, and trans-
late these findings into an educational technology.

- describe the key scientific gaps in the modern
literature;
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- consider the prospects of integrating cognitive
and semantic approaches with mapping;

- provide examples of analytical models used in
scientific research,;

- to show the directions of further development
of interdisciplinary analysis of hydronyms.

Literature review

An analysis of the works (Abdulina, A. G., 2018)
shows that the existing methods of studying hydro-
nyms are insufficient for a deep disclosure of their
cognitive and spatial characteristics. Despite the
available research (Bekenova, G. Sh., 2022) there
are no comprehensive models combining cognitive
analysis, semantic methods and cartographic mod-
eling. This leads to the fact that a significant part
of the patterns of the hydronymic system remains
undetected. An analytical review and generalization
of the main results of onomastic research allows us
to note significant successes in Kazakh onomastics
(Madiyeva, 2010).

Traditional approaches based only on etymolog-
ical and semantic analysis (Nichols, 2025; Avdi¢,
2023) do not take into account the multidimension-
ality of the hydronymic material and do not allow
to identify complex relationships between meaning,
form and spatial distribution. Methods that work
simultaneously with several target parameters are
needed: the motivational structure of hydronyms
(Voutilainen, 2024; Kurilova, 2023), their seman-
tic groups (Kumar, 2021) and areal characteristics
(O’Reilly, 2023).

The national cognitive base of the people in-
cludes archetypical ideas and practical experience
of exploring the surrounding environment, encoded
in the phytomorphic, zoomorphic, somatic, and spa-
tial codes, which are linked to information about
categorisation of the whole Kazakh life space since
ancient times (Rysbergen K. et al., 2024).

In this generalizing study, it is proposed to con-
sider the potential of a hybrid approach combining
cognitive modeling, semantic clustering and car-
tographic methods. The approach is analyzed as a
promising direction that makes it possible to iden-
tify stable structures, identify typical nomination
models, and reconstruct the spatial logic of the for-
mation of the region’s hydronymy.

To systematize the existing approaches, a com-
parison of the methods of analysis of hydronyms
presented in the literature was carried out. Table 1
shows the main differences between the common
types of studies.
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Table 1
Comparative analysis of hydronym research methods

Approach Advantages

Limitations

Traditional descriptive analysis

Ease of use, accessibility

Does not reveal hidden connections, low
analytical depth

Etymological analysis

Defines the origin and motivation

It does not show spatial patterns

Semantic modeling

Groups names by semantic parameters

Requires structured data

Clusterization

Identifies hidden typological groups

Depends on the correct configuration of
the model

GIS mapping

Shows spatial connections

Does not reveal cognitive models

Hybrid methods (cognitive analysis +

clustering + GIS) multidimensional

High information content,

Complexity of implementation, high
labor intensity

Source / Note: This table was compiled by the authors based on the analysis of materials.

Based on the literature analysis, the following
scientific gaps have been identified that require fur-
ther consideration:

1. Insufficient integration of semantic, cognitive
and spatial characteristics of hydronyms in a single
model;

2. Limited use of semantic modeling methods in
conjunction with GIS approaches;

3. a small number of papers using cluster algo-
rithms to identify hidden typological groups;

4. Insufficient elaboration of approaches linking
cognitive frames with areal structures.

Materials and methods

Participants and educational context. The pro-
posed cognitive—semantic—cartographic methodol-
ogy for hydronym analysis was implemented as part
of regular course-based instruction (training) at two
higher education institutions in Kazakhstan. At Kh.
Dosmukhamedov Atyrau University (Department of
Kazakh Language and Literature), 25 students stud-
ied and applied the methodology within the course
“Word formation of the modern Kazakh language”.
During this course, there are lectures where students
gain knowledge about the word-formation nature of
hydronyms, the specifics of lexico-semantic groups
and the motivation of hydronyms.

At Al-Farabi Kazakh National University (De-
partment of Turkic Studies and Language Theory),
the same methodology was taught to /0 doctoral
(PhD) students within the course “Language, con-
sciousness and national mentality”, “General Lin-
guistics: Structure and Semantics” In all cohorts,
training followed a unified sequence of learning
activities: (i) concise theoretical sessions on se-

mantic motivation, cognitive frames, and spatial
parameters of hydronyms; (ii) guided practical
work on annotating hydronyms with semantic and
motivational indicators and constructing feature
vectors H, = [s, m, t, x, y;]; (iii) cluster-based
typological grouping and interpretation; and (iv)
GIS-supported mapping to identify areal patterns
and relate linguistic features to landscape and riv-
er-network structures.

Onomastic studies of recent decades in the Re-
public of Kazakhstan show the need to move from a
fragmentary description of hydronyms to a compre-
hensive analysis that takes into account linguistic,
cognitive and spatial parameters. The hydronyms of
Western Kazakhstan have a significant cultural, his-
torical and semiotic load. For example, such large
water bodies as Zhaiyk / Ural, Oyl, Zhem (Emba),
Ilek and Sagyz are characterized by stable natural
and geographical motivations («wide», «flowingy,
«clay», «branching»). At the same time, the top-
onyms Derkol and Shagan demonstrate the influence
of local dialects and ancient Iranian strata. Such re-
al-world examples confirm the multilayered nature
of the hydronymic system and justify the need to
use cognitive and cartographic models. Given the
territorial extent of the region and the heterogeneity
of natural conditions, it is important to use methods
that can integrate heterogeneous data and form an
integrated model of the hydrological space.

Modern approaches to toponymy research in-
volve the use of cognitive conceptual models, se-
mantic analysis, and spatial mapping. Solving the
tasks of motivation reconstruction, structuring
names, and identifying hidden dependencies re-
quires not only linguistic interpretation, but also
mathematical modeling methods that allow working
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with large amounts of data and multidimensional
features. This makes it possible to analyze areal
groups, language layers, and patterns of the distri-
bution of hydronyms, as well as establish links be-
tween semantic and geographical characteristics.

The research involves the integration of digital
data processing tools, clustering methods, and geo-
information technologies. This combination makes
it possible to identify stable groups of hydronyms,
compare them with natural and geographical areas,
and establish links between the meaning, shape, and
spatial placement of names. The analysis is carried
out taking into account the landscape features of
Western Kazakhstan, historical and ethnographic
factors and structural characteristics of the region’s
hydro grid.

2.1. Mathematical formulation of the problem

In modern literature, many hydronyms are con-
sidered as a set of objects, each of which is described
by a set of parameters: the semantic feature si, the
motivational indicator mi, the spatial coordinate (x,
y,) and the typological index t. A vector of features
is formed:

H, =[s, m,t,x,y].

This view allows researchers to apply cluster-
ing and multidimensional analysis methods aimed
at identifying typological groups and areal patterns.

The objective functions used in analytical mod-
els usually include:

1. maximizing semantic consistency within
clusters;

2. minimizing the variability of motivational
traits;

3. Maximizing the spatial connectivity of ob-
jects.

These functions are found in publications that
use multi-criteria optimization for toponymic classi-
fication, including modified evolutionary algorithms
and hybrid analysis schemes.

2.2. Data used in publications on hydronymy

A review of modern research shows that a wide
range of sources are used in works on the hydro-
nymy of Western Kazakhstan:

* Topographic map materials;

» archival and historical-ethnographic sources;

* Field recordings;

» digital databases of landscape objects;

» Semantic dictionaries and onomastic catalogs.

To demonstrate the data structure, scientific
publications often use examples of typical param-
eters for several groups of hydronyms. For example:

An example of structured data for two typologi-
cal groups:
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E,=1[0.90, 0.75, 0.85, 0.60, 0.80] — semantic in-
dicators,

C,=10.80,0.70, 0.75, 0.55, 0.70] — motivational
signs,

E, =[0.85, 0.80, 0.70, 0.65, 0.75],

C,=10.70, 0.75, 0.65, 0.50, 0.65].

The spatial coordinates are given as P = [(x,,
¥ (X5 o).

Such examples are used as illustrations of how
multidimensional features can be structured for ana-
lytical processing, without reference to experimen-
tal modeling.

2.3. Interpretation of analytical models

The interpretation of analytical models in hydro-
nymic research involves understanding how seman-
tic, cognitive, and spatial characteristics collectively
explain the structure and distribution of water-relat-
ed place names in Western Kazakhstan. In multi-
dimensional approaches, hydronyms are viewed as
complex units whose semantic features (e.g., natu-
ral-geographical motivations such as color, flow, or
river morphology), cognitive frames (Turkic con-
ceptual models based on observable attributes and
Iranian models based on archaic symbolic roots),
and spatial indicators (areal clustering, landscape
correspondence, GIS coordinates) interact to form
typological patterns. Cluster models are interpreted
not as rigid classifications but as analytical tools that
reveal hidden regularities: Turkic landscape hydro-
nyms typically show high semantic consistency and
strong spatial coherence along major rivers, while
Iranian-origin strata appear more scattered and his-
torically layered. By combining these parameters,
analytical models allow researchers to identify mo-
tivational groups, reconstruct historical influences,
and visualize the relationship between linguistic
features and landscape structures, thus uncovering
multidimensional patterns that remain invisible to
traditional etymological or descriptive approaches.

2.4. Research Stages

Scientific papers emphasize that cluster model-
ing should reflect typological uniformity and areal
integrity.

At the same time, the classification structures
obtained are interpreted as a tool for identifying pat-
terns, and not as the results of a specific experiment.

This approach allows you to:

e compare semantic groups with natural land-
scapes;

* build connections between cognitive models
and geographical areas;

* to identify hidden typological layers (Turkic,
Iranian-speaking, etc.);
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* to reconstruct the historical mechanisms of the
formation of hydronymy.

2.5 Data Analysis

The data analysis was conducted by synthesiz-
ing semantic, cognitive, and spatial characteristics
of hydronyms based on published research, struc-
tured datasets, and illustrative modeling results. Se-
mantic indicators were examined to identify motiva-
tional groups and linguistic layers, while cognitive
modeling was used to reconstruct conceptual frames
reflected in Turkic and Iranian-origin hydronym:s.
Cluster-based typological grouping allowed the
comparison of semantic consistency, motivational
uniformity, and spatial connectivity across hydro-
nymic clusters, as shown in Tables 2 and 3. GIS-
based visualization helped reveal areal concentra-
tions and spatial patterns associated with major river
systems, confirming the strong relationship between
hydronym semantics and landscape structure. The
combined analysis demonstrated that hybrid cog-
nitive—semantic—cartographic approaches provide
deeper insights into the multilayered hydronymic
system of Western Kazakhstan than traditional de-
scriptive or etymological methods.

Results and discussion

Course-based approbation and generalized step-
by-step learning algorithm

The proposed cognitive—semantic—cartographic
methodology was approbated as course-based train-
ing (not as an experimental intervention) across two
Kazakhstani HEIs with two cohorts: 25 students
in «6B01701-Teacher of Kazakh language and lit-
erature» at Kh. Dosmukhamedov Atyrau University
within “Word formation of the modern Kazakh lan-
guage” and at Al-Farabi Kazakh National University
with 10 doctoral (PhD) students in «8D02303-Lin-
guisticsy, «6D023030-Linguistics» .The approba-
tion followed a unified research-based learning
workflow that can be summarized as the following
step-by-step algorithm:

1. Problem framing: defining the onomastic re-
search question (semantic motivation, typological
layering, areal distribution).

2. Data compilation: collecting hydronyms from
maps, archives, field notes, and digital databases;
creating a structured dataset.

3. Operationalization of features: defining se-
mantic indicators s, motivational markers m,, typo-
logical index ¢, and spatial coordinates (x; s,).

4. Annotation and coding: assigning semantic/
motivational values to each hydronym using agreed
linguistic criteria and reference sources.

5. Vectorization: constructing the feature vector
H =[s, m, t, x, y,] for each object.

6. Multidimensional grouping: applying clus-
tering (e.g., k-means or hierarchical clustering) to
identify typological groups and compare within-
cluster semantic/motivational consistency.

7. Spatial analysis: mapping hydronyms and
clusters in a GIS environment to examine areal con-
centration and spatial connectivity patterns.

8. Interpretation and reporting: interpreting clus-
ters as analytic patterns (Turkic natural formations,
archaic Iranian strata, landscape-based names), and
documenting results using tables/figures and an in-
terpretive narrative.

Accordingly, Tables 2-3 and Figures 1-3 are
presented as tyypical analytical outputs that demon-
strate what the methodology yields when semantic,
motivational, and spatial parameters are integrated.
Table 2 illustrates a common typological structure
(cluster-level averages for semantics, motivation,
and spatial connectivity), while Table 3 demon-
strates how a hybrid (multidimensional) approach
can provide more informative and spatially coherent
groupings than single-purpose procedures.

Validity of successful learning

The validity of students’ successful mastery of
the methodology was ensured through a transpar-
ent, traceable assessment framework embedded in
course requirements. Learning success was evalu-
ated by triangulating multiple evidence sources pro-
duced at different stages of the algorithm: (i) a coded
dataset with documented sources (data compilation),
(i1) justified feature annotation sheets (semantic/mo-
tivational coding), (iii) reproducible clustering out-
puts with parameter justification (multidimensional
grouping), and (iv) GIS maps accompanied by in-
terpretive commentary linking linguistic indicators
to landscape and hydrographic structures (spatial
analysis). To strengthen validity, assessment criteria
were aligned with the declared learning outcomes
(construct alignment) and applied consistently
across cohorts using a unified rubric covering data
quality, correctness of linguistic coding, coherence
of cluster interpretation, and cartographic accuracy.
In addition, products were reviewed through in-
structor moderation and peer discussion seminars to
minimize subjective bias and to confirm that inter-
pretations were supported by the underlying coded
evidence and spatial visualization. This approach
provides a methodologically grounded confirmation
that students did not merely reproduce descriptions,
but demonstrated stable competence in applying the
cognitive—semantic—cartographic workflow to hy-
dronymic material.
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Table 2

The results of modeling the analysis of semantic and spatial characteristics of hydronyms of Western Kazakhstan

Cluster s?:nir:gss m?)‘t]:\:.:tgizn A:z;i:)geitsi[:r?tt;al Average index The main types are
0 1.26 1.11 1.29 0.69 Turkic natural foundations
1 0.68 0.60 0.75 0.61 archaic Iranian elements
2 1.56 1.39 1.73 0.66 landscape names

Source / Note: This table was compiled by the authors based on the analysis of materials.

In scientific publications, such data are inter-
preted to identify trends specific to the region’s
hydronymy. Thus, groups similar to cluster 0 usu-
ally show a high degree of semantic and motiva-
tional consistency, which is typical for natural
Turkic names. These properties are clearly mani-
fested in the hydronyms Oyl, Sagyz, Karaozen,
Saryozen, reflecting landscape features (for ex-
ample, the color of the water or the features of the

Figure 1

riverbed network). At the same time, hydronyms
like Derkol or individual sections of Gem (Emba)
show a different distribution pattern, retaining
archaic Iranian elements and lower spatial con-
nectivity, which is typical for clusters 1 or 2. In
the framework of review studies, such clusters are
considered as an example of stable nominational
models related to key elements of the landscape
(figure 1).

Heatmap-a model of the areal concentration of hydronyms in Western Kazakhstan

3'00"

8'00"

5'30"

4'00" #

55'30"

55'30"

55'30"

Density of
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48'60"E

48'50' E

55'30'E

Source / Note: This table was compiled by the authors based on the analysis of materials.
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The heat map reflects the distribution density
of hydronyms (Oyl, Sagyz, Zhaiyk, llek, Zhem,
etc.) based on GIS modeling. The zones of high
concentration correspond to areas of active nomi-
nation associated with large river systems and
historical and cultural routes. In the literature,

Figure 2

such visualizations are used to visually represent
how semantic, motivational, and spatial features
relate. These models allow us to see that the dis-
tribution of hydronyms often reflects the influence
of landscape structure and hydrographic network
(figure 2).

A three-dimensional Pareto model formed as a result of using the hybrid method

10

0.0

Source / Note: This table was compiled by the authors based on the analysis of materials.

The distribution of solutions forms three sepa-
rate clusters, demonstrating differences in the de-
gree of semantic structuring and areal stability. The
size of the markers on the graph is proportional to
spatial connectivity, which makes it possible to
visually compare the density of local hydronymic
groups (figure 3).

Such graphs demonstrate how hydronyms can
be grouped according to the degree of semantic

structuring and areal stability. The size of markers
is often used to indicate the relative importance of
a spatial factor, which helps visualize local hydro-
nymic systems.

To analyze the effectiveness of hybrid meth-
ods, comparative tables are often provided in pub-
lications, illustrating how multidimensional models
make it possible to obtain more informative group-
ings compared to single-purpose methods Table 3.
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Figure 3

A two-dimensional Pareto model reflecting the relationship between semantic informativeness and spatial connectivity
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Source / Note: This table was compiled by the authors based on the analysis of materials.

Table 3
Analysis of the effectiveness of hybrid methods

Average semantics Average motivation Average connectivity
Method (95% CI) (95% CI) (95% CI) Hyper volume
Single-purpose approach 1.10 £ 0.05 0.95+0.04 1.30 +£0.03 0.45
The hybrid method 1.56 £ 0.06 1.39 +£0.05 1.73 £0.04 0.67

Source / Note: This table was compiled by the authors based on the analysis of materials.

The authors of various studies note that multi-
dimensional methods provide higher rates of se-
mantic consistency and spatial connectivity. This is
also confirmed by the analysis of correlations often
cited in review papers, which demonstrates stable
relationships between semantic and areal character-
istics. As the published examples show, typological
groups can vary significantly: from stable Turkic
natural formations to archaic Iranian strata with a
lower spatial density. Such differences are impor-
tant for reconstructing historical and onomastic pro-
cesses and clarifying regional cartographic materi-
als. These tables and visualizations are not the result
of a specific experiment, but illustrate the analytical
capabilities of hybrid methods combining cognitive
analysis, semantic structuring, and GIS approaches.
The presented examples are used in the scientific
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literature to demonstrate the advantages of multidi-
mensional models in the study of hydronymy and
confirm their importance for the systematization,
classification and spatial interpretation of regional
toponymic systems.

An analysis of modern research on the hydro-
nymy of Western Kazakhstan shows that hybrid
approaches combining cognitive, semantic and
spatial methods are considered the most promising
for identifying the multilayered structures of the
region’s aquatic toponymy. Scientific publications
emphasize that such methods allow for a more ac-
curate and balanced understanding of the organiza-
tion of hydronymic systems compared to traditional
descriptive or one-dimensional approaches.

Examples of multidimensional analysis gener-
alized in the literature demonstrate that indicators
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similar to semantic consistency, motivational uni-
formity, and spatial connectivity help identify stable
typological associations of hydronyms. These con-
clusions are consistent with the results of previous
studies, which pointed out the limitations of clas-
sical etymological analysis, which does not allow
to identify hidden dependencies between semantic,
cognitive and areal characteristics of place names.

The combination of clustering algorithms with
cartographic methods, which is widely used in
the literature, makes it possible to identify hidden
structures within a hydronymic array and to more
accurately divide names into functional and moti-
vational groups. For example, researchers note that
natural Turkic hydronyms — Oyl, Sagyz, Karaozen,
Saryozen — more often demonstrate high consisten-
cy of semantic features, which confirms their sta-
bility and landscape conditionality. In contrast, hy-
dronyms with elements of ancient Iranian origin (for
example, separate interpretations of the name Gem
(Emba)) They are characterized by a lower spatial
density and a more complex historical and etymo-
logical structure.

The practical significance of such approaches is
emphasized by a number of authors. Hybrid mod-
els are considered as an effective tool for clarifying
cartographic resources, systematizing toponymic
collections, reconstructing historical and onomastic
layers, and defining the boundaries of linguistic in-
fluences.

At the same time, limitations are also indicated
in the analyzed works.

Firstly, many authors use synthetic data to dem-
onstrate methods, which helps model typical struc-
tures, but does not always reflect the complexity of
real-world hydronymic processes.

Secondly, the vast majority of studies rely on
static models, whereas changes in hydrological,
socio-cultural, and migration processes require dy-
namic analysis.

Thirdly, the cognitive-psychological aspects of
the perception of hydronyms are rarely considered
in the literature, although they can significantly af-
fect the stability and variability of toponymy.

The prospects for the development of the region
are determined by several directions:

- integration of predictive models for tracking
toponymic changes;

- use of long time series and retrospective maps;

- expansion of research beyond the West Ka-
zakhstan region for inter-territorial comparisons;

- adaptation of hybrid methods to different land-
scape and ethnocultural contexts.

A review of existing research confirms that
multidimensional, integrated approaches are be-
coming a key trend in the study of hydronyms and
open up new analytical possibilities for describing
their structure, origin, and spatial organization.
The use of these studies in teaching, which include
a wide range of interactive methods in education,
contributes to the formation of students ° critical
thinking, activity, interest, search and research,
cognitive thinking, and the development of lan-
guage skills.

The validity of students’ successful mastery of
the proposed methodology was ensured through
an outcome-based and triangulated assessment
framework embedded in the course requirements.
Learning success was evidenced by verifiable prod-
ucts generated at each stage of the workflow: (i)
a structured hydronym dataset with documented
sources, (ii) justified semantic—motivational anno-
tation sheets, (iii) reproducible clustering outputs
with stated parameters, and (iv) GIS-based maps
accompanied by interpretive commentary linking
linguistic indicators to areal patterns. Assessment
criteria were aligned with the intended learning out-
comes and applied consistently across cohorts using
a unified rubric covering data quality, correctness of
linguistic coding, coherence of typological interpre-
tation, and cartographic accuracy. Instructor mod-
eration and seminar-based peer review were used to
minimize subjective bias and confirm that interpre-
tations were supported by coded evidence and spa-
tial visualization.

Conclusion

In the contemporary university context, the syn-
thesis of research on the hydronymy of Western Ka-
zakhstan demonstrates that integrated approaches-
combining cognitive analysis, semantic clustering,
and cartographic modeling — are the most produc-
tive for describing the complex structure of regional
toponymy. This multidimensional analysis reveals
patterns that remain invisible when using exclusive-
ly descriptive, etymological, or formal classification
methods.

Pedagogical applications:

- foster interdisciplinary skills: linguistics, geo-
information, and cognitive sciences.

- demonstrate the practical value of mixed meth-
ods in student research projects.

- design mini-projects in class where students
apply cognitive analysis, clustering, and cartogra-
phy to local toponyms.
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- discuss the limitations of each method and jus-
tify methodological choices based on research goals.

- develop critical thinking by comparing the
effectiveness of integrated approaches with single-
method strategies.

The synthesis of cognitive and spatial models
presented in a number of scientific papers demon-
strates a clear separation of hydronyms by semantic,
motivational and areal features. Special attention
is paid to the natural and geographical motivation,
which, according to the literature, ensures the great-
est stability of Turkic landscape names. At the same
time, groups of hydronyms containing archaic Irani-
an-language elements are described as less spatially
coherent, which correlates with historical and eth-
nographic ideas about the multilayered toponymy of
the region. These factors are important for the devel-
opment of critical thinking in students.

Cartographic approaches, which have been ac-
tively developing in recent years, make it possible
to form areal maps of concentrations of motivation
types and demonstrate a close relationship between
the semantics of hydronyms and the natural land-
scape characteristics of the territory. As a result,
a more holistic understanding of the hydronymic
system is formed, in which spatial analysis comple-
ments cognitive and semantic interpretations.

Pedagogical applications:

- teach students how to integrate spatial data
analysis with linguistic and semantic methods;

- use map-based visualizations to illustrate cor-
relations between hydronyms and landscape charac-
teristics;

- develop classroom projects where learners col-
lect local hydronyms, perform semantic analysis, and
compare results with cartographic representations;

- encourage critical evaluation of how spatial
context influences naming practices and interpreta-
tion;

- highlight the value of multi-method reasoning
in toponymic research, balancing cartography with
cognitive and semantic perspectives.

Based on the results of the review, several key
areas can be identified that reflect the current state
of research:

- there is a need for a comparative analysis of
methods, since traditional approaches do not reveal
the multidimensional nature of hydronymy;

- There is a lack of work combining cognitive,
semantic and cartographic models;

- The literature highlights the relevance of hy-
brid analytical methods and their potential for clas-
sification and area modeling;
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- Research using real and synthetic data is pre-
sented, which expands the possibilities of structural
interpretation;

- The importance of statistical verification of ty-
pological groups and spatial patterns is emphasized.

Pedagogical notes for use in coursework:

- encourage students to design studies that com-
pare multiple methodological approaches;

- prompt projects that explicitly integrate cogni-
tive, semantic, and cartographic perspectives;

- include activities on using real and synthetic
data to test hypotheses about hydronymy;

- teach methods for statistically evaluating ty-
pologies and spatial assemblages.

In contemporary scholarly work, the integra-
tion of cognitive, semantic, and spatial tools sig-
nificantly expands the methodological toolkit of
onomastics and offers new avenues for the sys-
tematization, interpretation, and visualization
of hydronyms. From a pedagogical perspective,
these approaches can be leveraged to study other
regional toponymic systems, to develop next-gen-
eration cartographic resources, and to implement
student projects aimed at preserving cultural and
linguistic heritage. Pedagogical implications for
in-class use:

- build interdisciplinary curricula that combine
linguistics, geography, and cognitive science;

- design capstone projects where students apply
integrated methods to local hydronyms and visual-
ize results;

- emphasize methodological flexibility: choos-
ing cognitive, semantic, or spatial tools based on
research questions;

- promote heritage-relevant initiatives that docu-
ment and safeguard linguistic landscapes.
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ABTOPAAPTA APHAATAH AKITAPAT

«KazYV Xabapmibicel. [TearorukaibIk FEUIBIMAAP CEPHSACHD sKypHAIB! 1992 xputsl KypbutFan. On-Dapabu arsinars! Kaszak
YIITTBIK YHUBEPCHUTETI )KypHAJABIH KYPBUITAHIIBICH )koHE Oacmarepi 6oibin Tabbiaaasl. JKypHaIIblH KaJbIITACKAH KOHE OCKITiI-
ren JKOO kepcetinireH Mykaba MEeH THTYJIIBIK OeTTep, mibiFapbuibiM nepektepi, ISSN, eISSN, penakims ankacel, peaakiusuIbIK,
casicar, JKapHsUIaHy 9THKAachl )koHe Be0-CalT KopCeTiNreH.

JKypHaun KblibIHa 4 PET MIBIFaIbL.

Kypuannarst makana CrossRef JIb Tipkeneni xkoHe op aBTOpibIK Makanara DOl —00beKTiHIH CaHABIK HASHTU(QHUKATOPEI TaFa-
HBIHATABI, O IOHEKCO3 KEATIPYl, CIITEME JKOHE ANIEKTPOHIBI KYKATTapFa IIBIFYIbl KAMTaMachl3 eTei.

Kypuan Kazakcrauiplk Ioiiekce3 kentipy 0a3achl YJTTBIK MeEMIICKETTIK FBUIBIMH-TEXHHKAIIBIK CapanTtama OpTajbIFbl
(YMFTCO) AK wunpekctenesi.

Kypnan consiMen Katap elibrary.ru FeuibIMu 21eKTpOH/IbI KiTalTXaHACBIHAA OKbIPMAH/IapFa allibIK KOJDKETIMALTIKTe skoHe «FbI-
TBIMH JRiiekce3eyain Peceiinik nanekcininy (PYHLI) capantamaislk 6a3achiHa €HTIi31UITEH.

JKypHangpIH peraknus ankacsl MYIIETiriHe XKeTeKII Ka3aKCTaH/IbIK KOHE MIETEN FAIbIMAaphl YCHIHBIIFAH.

JKypHan aknaparThIK aIbIKTHIK KOHE aBTOpIIAP KapUsUIaHBIMAAPBIHBIH TOJBIK, KOJDKETIMIUIIr cascaThlH YCTaHaIbl, MaKaa-
Jap YII TiJiie CaiThIH A KapUsIIaHA/IbL.

ZKypHajablH MaKcaTTapbl MeH MiHaeTTepi

KypuanasH Makcatsl — Oi1iM Oepy *KoHe meaaroruka, Gumnocopus sxone 6i1imM Oepy, OitiM OepymiH dIeyMeTTaHy JKoHE TICH-
XOJIOTHSACHI, Oi1iM Oepysi 6ackapy 'koHEe SKOHOMHUKACHI CallaChIH/A FHUIBIMH 3epPTTEYyJep HOTHIKENIEPIH jKapusiiay JKOHE TaJIKbLIaY,
Ka3aKCTaHABIK FBUIBIM MEH OiTiM Oepy[iH JaMy JICHreii MEH CallachlH apTTHIPY JKOHE KETUIIIpY, dIeMIIK OiTiM Oepy KaybMaac-
TBIFBIH/IA KA3aKCTAH/IBIK FaJbIMAAPIbIH 3epTTeyiIepiHiH kopceTinyi. Byn Typreiaa sxypHan 0igiM Oepy cajachlHIAFbl 3epTTeyiiep
HOTIKECIH Op TYPIIi QJIYyMETTIiK, TyMaHHTAPIIBIK JKOHE KapaThUIBICTaHy FRUIBIMIAPHI TapaIiblHaH KOPCeTy/Ie MHTETPalUsUIBIK CUITAT-
Ka He: IeIarorkKa sKoHe TICHXOJIOTHS, DIICyMETTaHy jkoHe (uinocopus, SKOHOMUKA KOHE MEHEDKMEHT, IMAAKTHKA KOHE FhUIBIMU
MOHJEP/I OKBITY/BIH dJIiCTepi, OIEMIIK )KOHE OTaH/BIK OiTiM Oepy koHe TopOue Oepy calachlHIAFbl Op TYPIi FEUIBIMU TOCLIAEPIi
3epTTey.

Kypnaun 6iim Gepy canachlHAarbl 3amMaHayH pedopmanapabl MeKTENKe JeiHri, MEKTell, )OFapbl OKY OPHBIHIAFbI XKOHE JKOFa-
PBI OKyaH KeHiHT'1, yHUBEPCUTET FAJIBIMIaphl MEH MEKTEIl MYFaTiMIepiHiH, OL1iM Oepy calachIHIaFb! ICHXOIOTTAPbIH, DJICYMETTIK
KBI3METKEPIIEPIiH, IKOHOMUCTEP MEH QHI0COPTAPIBIH, ADPITepIep i, FEUIBIMHU-01TiM Oepy BIHTBIMAKTACTBIFBI MYMKIHIITIH XKY3€-
T achIpy, 03aT FhUIBIMU 3epPTTEYNIEp HOTHKEIEPIH KapacThIPy, OTAH/IBIK JKOHE IIeTeJl FaIbIMAAPbIHBIH BIHTBIMAKTaCTBIHBIH KOPCETY/I
FBUIBIMH TYPFbIJIA TAJIKBUIANTBIH allaH bl KYpan/ibl.

KypHaiaa apHsIaHyIbIH apThIKIIBUIBIFBI — FBUIBIMU JKaHAJIBIK, FHUIBIMHBIH KapKbIHABUIBIFEI, MaKalaaap/ibl TaHIAYAbIH KO-
Faprbl JIeHrell — MaKajajJapbIH OipereiiIiri )oHe Toyelci3 capanmbuIapIblH capanTamacsl, 0i1iM 0epy MoceleIepiH KapacTeIpy-
JIbIH TIOHAPAJIBIK CHITAThI.

KypHanasin MingerTepi:

- KasakcraHHblH op allMaKTapblH/Ia )KOHE IIETEeN e XKYPri3ineTin OiniM Oepy jkoHe Meaarorrka caaachlHaarsl GpyHaaMeHTal-
JIbl, KOJIIaHOAITbI, MHHOBALIMSUIIBIK JKaHa FUIBIME 3€PTTEYJICpP HOTHIKECIH YII TiJIjIe — Ka3aK, OPbIC, aFbUIIIBIH TUIACPIHAC KapacThIpy;

- XanpIKapalblK, KOHE OTAHIBIK FAJIBIMAAP TOOBIHBIH FBUIBIMHU 3€pPTTEYJCp HOTHKEIIEPIH TAJKbLIAY KOHE KODKETIMIUTIITT —
HeaarorTep, NCUXoJIorTep, dlieyMeTTaHyIIbUIap, MyFaJliMIep, TPAKTUKTEP/IiH bIHTBIMAKTACTHIFBI MEH KOJUIA00PALHSCH;

- OrangpIK >koHe meTen 011iM Oepy FHUIBIMBIHBIH IICHXO-TIearOTHKAIIBIK TOCUIICPiHIH HHTETPAIHSCH, 3epPTTey HOTIKeIepi-
HIH CaHJBIK )KOHE CallaJIbIK MaHBI3bIHBIH KYP/Ei TU3aiHbIH KOpCeTy;

- JKypHanuslH oiaeMaiK, XaJbIKapalblK KypHAIZAp MEH Makauauap Jepekrep Oa3achlHa eHyl apKbLIbI Ka3aKCTaHMIBIK JKOHE
LIeTeJ aBTOPIAPBIHBIH FHUIBIMU 3€PTTEYIICPiHIH HOTIDKENEPiHIH KOPCETyi;

- KaszaxcranpIK earorukasiblK FEUIBIMBIHBIH, FBUTBIMH MEKTEITEPiHIH OJIEMIIK KETICTIKTepre ajFa JKbUDKBITY JKOHE JKapHa-
Machbl;

- XKac ransivaap — Phd nokropaHTTap/bIH FRUIBIMH 3€PTTEY HOTHXKEIEPIH TaJIKbUIAYFa AllbIK XKOHE KOJKETIM/I OpTa KaJlbIIl-
TacThIpy;

- AFBUTIIBIH TiMiHAET] Makananap yaecinin — 20-30% neitin sxone T.6. 6ipTiHaen ecipy.

7KypHaaABIH TAaKbIPHIN GAFBITTAPBI

Kyphnan marepuangaps 6iiM Oepysii TaMbITY JKOHE MeJar0ruKa CalachlHIaFbl KeH ayKbIMIbl Moceenep/ii — FhUIBIMHUH LIOJTY-
nap, 6iniM GepyaiH dicTeMeci MeH TapuXbIH 3epTTey OOMBIHINA TEOPHSUIBIK JKOHE KOJITaHOaIIbI 3epTTey HOTHIKeIepiH, OLitivM Oepymin
SIICYMETTIK KOHE IICUXOJIOTHSIIBIK, CYPaKTaphIH, MAaMaHIaP/IbIH KOCI0H AaspibIFbIH, CANBICTBIPMAIIBI TIEAATOTHKA, HHKITFO3UBTI O111iM
Oepy, TopOueney oaicTeMeci MCH MOHACP/l OKBITYIBIH OICTEMECIH, SICKTPOH/IbI OKBITY MEH TUCTAHIIMOH/IBI O1TiM Oepy *KoHE T.O.
KapacTeIpapl. Makanaiap reiaroruka MeH OitiM Oepy mMocernenepi OoibIHIIA Kenecizel OemimMaepe KapHsIaHa/IbL:

- Tapux. 3amanayu 6iimM Oepy oiCHaAMachI.

- Mawmannap/s! faspiaybIH ICHX0JIOT HSUIBIK-TIEAarOTHKAIIBIK, MOCeIeNnepi.

- TIcuXONMOTHsIIBIK-TIEIarOTMKAJIBIK, 3€PTTEYIIep.

- DIEeKTPOHBI OKBITY MEH JHCTaHIMOHBI OiiM Oepy.
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- CanplcTeIpMaisl 6i1iM Oepy.

- Binim Gepy MeHeKMEHTI.

- KOO uHHOBaUUSIIBIK JaMYBI.

- Mukiro3uBTi 611iM Gepy.

- Bimim Gepyni eney skoHe 6aranay: OTaHIBIK JKOHE MIETEIIIK TOXIpHOe.

- TepOue >KYMBICBIHBIH 9/1iICTEMECI MEH TCOPHSICHI.

- IlenHnepai OKBITYIBIH DIICTEMECI.

Kasipri yakeiTrarel KazakcTaHaarsl ©3eKTi OarbITTapFa jKaTaibl:

- Koramparsl xylernik e3repicTep MapTHIHAAFEI )KacTapAbl TOPOUEIEY/IIH ATHOIEIOTOTUKAJIBIK HeTi3epi.

- Ilemaroruka men Ginim Gepynin ¢punocoduscs MeH opicHamacs!. [lenaroruka Teopusapsl apaIiurMalapbIHBIH aybICHIMBL.

- YJIbI OMIIBLIAP/IBIH TEarOTHKAIBIK, KOHIeNIUsUIaphl (On-Dapadu, Adaii Kynanbaes xoHe T.0.) skoHE onapbIH OUTiM Oepy-
JIeT1 JKETICTIKTEePre KETYiHIH dIIeyeTi.

- ITlonumoneHNETTIK XKOHE MYJIBTUMOJICHHETTIK OLTiM Oepy KeHICTiri.

- biniM Oepy camachlH XallbIKapalbIK 3epTTey.

- OKymIbUTap/IBIH aKaIeMUSUTBIK JKOHE (DYHKIIMOHAJIBI CayaTThUIBIFEL.

- Opra xoHe XOFapbl MeKTeO1 T1IaKTUKACHIHBIH JKaHA HHHOBAIMSUIBIK KETICTIKTepi.

- FpumsiMu-niearorukaibIk Kaapiuap/asl Jaspiay/IblH )KYHEeCiH Kypy: OTaHABIK XKoHe MIeTEIIIK ToXiproe.

- Kasak mexrenrepinzeri 6iaiM Oepy Ma3MYHBIHBIH 1aMy dBOJIIOIMsICEL. Ka3akcTan aymarbIHIarsl Oipereii Mexrenrep.

«KazYV Xabaprusics!. [TerarornkaibIk FUIBIMIAP CEPHSCHI » JKYPHAJIBIHBIH TaKBIPBIITHIK, OAFBITTAPbIHA COMKEC KEJIeTiH XKOHEe
KOJDKa30aHbI peciMyiey Tananrapsl OOHBIHIIA KaTaH peciMIeNITeH, aBTOPABIH (aBTOPIapIbIH) Ka3aK, OPbIC HEMeCe aFbUIIIBIH Tijje-
pinge OypbIH Kapus-naHOaraH MaKaslaiapsl KaObUITaHa bl

«KazYV Xabapuibichl. [lerarorukaibiK FUIBIMAAP CEPUSICHD JKypPHAIBI aBTOPIIAPABIH FHUIBIMH )KYMBICKA KYKBIFBIH CAKTai bl
JKOHE KypHaJFa OIpiHIII )Kapusuiay KYKBIFBIH J)KYMBICIIEH Oipre Oepeni, onbl Oip yakbiTTa Creative Commons Attribution License
(CC BY-NC-ND 4.0) 6oiipHIa TUIEH3USIIANHIBI.

XKapusnay npouecinin 6apibIK KaTbICYIIBIIAPEI, aTall aiTKaH/a, opOip aBTOp, FEUIBIMH PEAKTOP, PELIEH3EHT, )KayalThl XaTIIbI,
«KazYV Xabapusics!. [TerarornkanbIk FEUIBIMAAP CEPHUSCHD FHUIBIME JKYPHAIBIHBIH PEIAKIMSIIBIK ATKACBIHBIH MYIIEIepi MiH/IeT-
Ti TYpJe JKapusiiay STHKACBIHBIH KaFUIaJapblH, HOpMajlapbl MEH CTAaHJapTTapbIH YCTaHyFa MIHJIETTI.

DTHKAIBIK, KaFHajap/bl CaKTay FEUIBIMH JKypPHAIIIBIH CallachblH KaMTaMachl3 €Ty JKOHE CaKTay YIIIH Je, JKapHsilay Mponecine
KaTBICYNIbUIAp apachblHAA CEHIM/Il jKOHE KYPMETTi KapbIM-KAaThIHAC KYPY YILIIiH 1€ MaHbI3/bI.

MakaJaHbl )kapusiiay TeJIeMi TeK PEIaKIUsHBIH MaKalaHbIH KaObUIIaHFaH IIeimMi xabapiaMachliHaH KeHiH FaHa )Kyprizijieni.
Kapustmansiv KyHs! — 60000 TeHre

PexBu3urrep:

«On-dapadu areiHAarel KazY Yy KOMMEPIUSITBIK eMeC aKIIHOHEPIIiK KOFaMbl
Hunexc 050040

MekeHnxaiibl: AmaThl Kasachel, On-Dapadu naHFbUTbL, 71

BWH 990140001154

KBE 16

«bipinmi Heartland Jusan Bank» AK

MUK KZ19998CTB0000567141 — tenre

MUK KZ40998CTB0000567151 — AKLL nomnnapet

BUK TSESKZKA
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MHOOPMALMA AA1 ABTOPOB

Kypuan «Becrauk KazHY. Cepust nemarorndeckue Haykm» ObUT ocHOBaH B 1992 rony. YupeanTeneMm U M3gareieM XKypHaia
spisiercst Kazaxckuil HalmoHanbHBINH YHHBEPCUTET HMEHH anb-Dapadu. XKypHan umeer pa3padoTaHHBIE U YTBEP)KICHHBIE 00I0KKY
U TUTYJIbHBIE JIMCTHI C YKa3aHUEM By3a, BEIXOHbIE JaHHbIe HoMepa, ISSN, eISSN, cocTasa peakoiierun, peAakiiOHHYO TOJIUTUKY,
MyOIUKAIMOHHYIO STHKY U BeO-CallT.

JKypHau BeIycKkaeTcsi IEpHOJMYHOCTHIO 4 pa3a B TOf.

Crarbu )xypHaina peructpupyrorcs B bl CrossRef n k kaxmoii aBTopckoit cTathe 00s3atenbHo nprcBansaetcst DOI — nudpooit
uneHTH(UKaTop 00bEKTa, KOTOPHII HCIONB3YeTCs Al 00ECTIeUeHNST IINTHPOBAHUS, CCBUIKU U BEIXOZA HA YIEKTPOHHBIE TOKYMEHTHI.

Kypnan unnexcupyetcs Kazaxcranckoit 6a3zoit nuruposanus (KasbLl[) AO «HaunoHanbHbII HEHTP rocyIapCTBEHHON Hay4YHO-
TexHu4YecKoit akcreptuss (HIUTHTD).

Kypnaun Taxoke pasmenieH B Haydnoit anekrpoHHOM 6nbnmoTeke elibrary.ru B OTKPBITOM JOCTYIIE IS YUTATENCH U BKIIIOYEH B
aHaJIUTHYeCKyIo 0a3y naHHbIX «Poccuiickuil nHaekc HayuyHoro uutupoBanus» (PMHLI).

B cocTaBe penakoHHOI KOJUTETUH Ky pHAIIa MPEACTABICHEI BEyIINe Ka3aXCTAaHCKHE 1 3apyOeKHbIE YICHEIE.

Kypnan cnenyer moauTHke HHGOPMAILIMOHHON OTKPBITOCTH M JOCTYMHOCTH IMyONUKAIMii aBTOPOB, CTaTbU pa3MELaloTCs Ha
caiite s)xypHasa Ha Tpex sA3bIKaX B IOJHOTEKCTOBOM JOCTYIIE.

Iesnu u 3a1a4u sKypHaIa

ens xypHanma — myOnuKkanust 1 00CY)KACHHE pe3yIbTaToB HAyYHBIX HCCIENOBAaHHN B 00JIacTH 0Opa30BaHUS U IIEArOrHKH,
¢unocopun oOpa3oBaHUs, COIMHOIOTHN U TICUXOJIOTHH 00pa30BaHMs, SKOHOMHKHA U MEHEIKMEHTa 00pa30BaHMA Ul COBEPIICH-
CTBOBaHMsI U MOBBILICHHS YPOBHS 1 Ka4eCTBa PAa3BUTHsI Ka3aXCTAHCKOTO 00pa30BaHUs U HAYKH, IIPEICTABICHHOCTH UCCIICI0BAaHNI
Ka3aXCTaHCKHX yIEeHBIX B MEPOBOM 00pa30BaTeIbHOM CO0OIIeCcTBe. B 3TOM OTHONIEHNN *KypHATI HOCHT HHTETPAIIMOHHEIH XapaKkTep
JUISL TIPEJICTABIICHUS PE3y/IbTAaTOB MCCIEA0BAHUS B 00JIACTH 00pa30BaHMs ¢ TOYKM 3PEHMS PA3HBIX COLMAIIbHBIX, TYMAaHUTAPHBIX
€CTECTBEHHBIX HayK: IIEAarOTHKN U IICUXOJIOTHH, COIIUOIOTHHU 1 (HHI0CO(DIH, SJKOHOMHKU U MEHE/DKMEHTA, TMAAKTHKE U METOIUKaM
00y4eHUs] Hay4YHBIX IMCLUILINH, H3y4YCHUS Pa3IMYHbIX HAyYHBIX MOIXOJ0B K PAa3BUTHIO MUPOBOIl M OTCYECTBEHHOW CHCTEMBI 00-
YUYEHHS U BOCIIUTAHMS.

JKypnan npeacraBisieT IUIOMAIKy Ul AUCKYCCHH 0 pean3aliii COBPEMEHHBIX peopM 00pa3oBaHUs ¢ HAYyYIHOI TOUKH 3pe-
HMS 110 JOLIKOJIBHOMY, IIKOJIBHOMY, By30BCKOMY M IIOCJIEBY30BCKOMY OOpa30BaHHIO; pealu3allid BO3MOKHOCTH Hay4HO-00pa3o-
BaTCJIbHOI'O COTPYAHUYCCTBA YHUBEPCUTETCKUX YUCHBIX U quTeﬂeﬁ IIKOJI, IICUXO0JIOTOB 06pa3013a1—msl, COLIMAJIBHBIX pa60THl/lKOB,
HKOHOMHCTOB U (HIOCO(OB, Bpaueil; OTpasKeHHs NEePEIOBBIX HAyUHBIX PEe3yIbTaTOB UCCIEAO0BAHHN, IPE3CHTAUH COTPYJHNYECTBA
OTEYCCTBEHHBIX U 3apPyOC)KHBIX YUCHBIX.

IIpenmymiecTBa myOIuKaIyii B )ypHaje — HayuyHasi HOBH3HA, HAyKOEMKOCTh, BEICOKHIT ypOBEHb 0TOOpa cTaTel — YHHKAIbHOCTh
U PELCH3UPOBAHUE CTATCH HE3aBHCHMBIMHU KCIIEPTAMK, MEXKANCLHUIUTMHAPHBIA XapaKkTep paccMOTPEHHUs pobieM o0pasoBaHust 1

Aap.

3agaun kypHaja:

- OCBeLIleHPIe HOBBIX Hay'—{Hle pe3yanaTOB d)sz[ameHTaanbe, l'lpl/lKJ'[a}leIX, WMHHOBAITMOHHBIX nccnenosax—mﬁ, l'[pOBO}lI/IMl)IX
B pa3HbIX perrnoHax Kazaxcrana u 3a pyOexoM B 00nacTH 00pa30BaHUS U MEJArOTUKU Ha TPEX S3bIKaX — Ka3aXCKOM, PyCCKOM, aH-
TIIMHCKOM;

- JIocTyHOCTB U 00CYX/ICHHE PE3yJIbTaTOB HAYYHBIX UCCIICMOBAHMIA, MEXKIYHAPOIHBIX  OTCUCCTBEHHBIX TPYIIN YYCHBIX — I1C-
JIarorOB, [ICUXOJIOTOB, COIIMOJIOTOB, YIUTENIEH, IPAKTUKOB B UX COTPYAHUYCCTBE U KOJLTA0OPAIIUIL;

- MHTerpanys noaxonoB 0TeYeCTBEHHOM MCHXOIOr0O-MeJarorMYeckoil 1 3apy0ekHOi 00pa3oBaTe/IbHOW HAYKH, IEMOHCTpPALHs
CJIOXKHBIX JIM32aI{HOB MCCIICIOBAHUS C KOJIMUECTBCHHON M KQYECTBEHHOM BAIMIHOCTBIO TIOJyYCHHBIX PE3YJIbTATOB UCCIICIOBAHHS,

- OTpakeHHE Pe3y/bTaTOB HAYYHBIX UCCICAOBAHHI Ka3aXCTaHCKUX U 3apyOeKHBIX aBTOPOB B MHPOBOM 00pPa30BATEIBHOM CO-
00IIIeCTBE MOCPEICTBOM BKITFOUCHHUSI KyPHAIA B MUPOBBIC, ME)KIyHAPOAHbIC 0a3bl JaHHBIX KypPHAJIOB U CTaTeil;

- [IponBrkeHHe U pekiiaMa Ka3axCTaHCKOW IeIarorniecKoi HayKH, HayYHBIX IIKOJI K HOBBIM MUPOBBIM JIOCTHIKCHHSIM;

- CozpmaHue cpe/ibl OTKPHITOCTH H JOCTYITHOCTH 00CYKACHHUS PE3yIbTATOB HAYYHBIX HCCIICAOBAHUI MOJIO/BIX YUCHBIX — JOKTOP-
anToB PhD;

- [locreneHHoe yBeNnn4YeHUE OJIM CTAaTheil HA aHTIIMIICKOM si3bIke — 110 20-30%, u 1ip.

TemaTnyeckne HanmpaBJIeHHsI ;KypHAaIa

Marepuaisl ;KypHajia OCBEIIAIOT IUPOKHUHA KPYyT MpoOiieM B 00IaCTH MEAarOTUKU U Pa3BUTHUS 00pa30BaHUs — HAyIHBIC 0030PHI,
PE3YIIbTAThl TCOPETUUCCKUX U MMPAKTHYCCKUX I/ICCJ'[e)lOBaHI/Iﬁ 10 UCTOPUH U METOLOJIOTNH 06pa303a1—11/1$[, COIMAJIBHBIM U IICUXOJIOTH-
YEeCKHUM BOIIPOCaM 00pa30BaHus, NPO(eCCHOHATBHOMN MOATOTOBKE KaJPOB, CPABHUTEIILHON IEAaroruke, MHKII03UBHOMY 00pa3oBa-
HMIO, METOJIMKH IPENOJaBaHus IIPEAMETOB U METOJUKH BOCIUTAHMS, JIEKTPOHHOMY OOYYCHHIO M AUCTAHIIMOHHOMY 00pa30BaHHIO
u 1p. Crarbu myOIMKYIOTCS 1O CIISAYIOIUM pa3jiesiaM NeJaroruky 1 npodiemM o0pa3oBaHus:

- Hcropus. MeTononorusi COBpeMEHHOT0 00pa30BaHMsI.

- Tlcuxonoro-nenaroruyeckue npoo6iaemMsl NpodecCHOHAIBHOI HOATOTOBKH CHELHAINCTOB.

- Ilcuxomnoro-mearorn4ecKue uCciaeJ0BaHus.

- DnekTpoHHOE 00y4eHHE U JUCTAaHIMOHHOE 00pa3oBaHHE.
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- CpaBHuTelbHOE 00pa3oBaHUE.

- MeHemkMeHT 00pa3oBaHusL.

- lHHOBanMoHHOE pa3BHUTHE BY30B.

- Mukmo3uBHOE 00pa3oBaHue.

- OreHka 1 n3MepeHue B 00pa30BaHNH: OTEUSCTBEHHBIH U 3apyOeKHBII OITBIT.

- Teopwus 1 MeTO/IMIKA BOCIIUTATEIBLHOI PaOOTHI.

- Meronuka npernogaBaHys AUCIUILIIHAH.

Texymumu akTyalbHBIME HanpaBieHHsIMH B KazaxcraHe sBISIIOTCS:

0 DTHOIENArornyeckrue OCHOBBI HAIIMOHAILHOTO BOCITUTAHHS MOJIOJIC)KH B YCIOBHSX CHCTEMHBIX N3MEHEHUH B 00IIECTBe.

o ®urocodust 1 METOIOIOT U MEJaTOTHKH 1 00pa3oBaHus. [lapagurManbHbie CIBUTH B TEOPHUSIX MeJarOTHKH.

o [lemarornyeckue KOHIEIINH BEIUKHUX MbIciuTenel (anp-Papadu, Abdait Kynanbaes u p.) U X MOTEHIMAI B JIOCTHXEHHN
yCIIEX0B B 00pa30BaTesIbHOM MpOoLEcce.

o [lomukynbTypHOE M MYJIBTHKYJIETYPHOE 00pa30BaTelIbHOE IPOCTPAHCTBO.

0 MexayHapoaHbIe HCCIIEIOBAaHUS KauecTBa 00pa30BaHMsI.

o Axagemuyeckast U QyHKINOHAJIBHAS TPAMOTHOCTH 00yYarOIINXCSL.

o HoBble nocTiKeHNsI MHHOBAIMOHHON JTMJIAKTUKH CPEHEH U BBICIISH IITKOJIBI.

o Co3zmaHue cuCTeMBI IIOTOTOBKH HAayYHO-IIEJarOTHYECKUX KaJpPOB: OTEUECTBCHHBII U 3apyOeKHBII OITBIT.

0 DBOJIIONHMS Pa3BUTHS COAEPIKaHMsI 00pa30BaHMs B Ka3aXCKUX IIKOJAaX. YHHUKaIbHBIE IIKOJIBI HA TeppuTopun KazaxcraHa.

Jls myGnmkanun B xypHaie «Bectauk KasHY. Cepust negarorndeckue HayKim» IPUHAMAIOTCS paHee He OIyOJIMKOBaHHBIE aB-
TOPOM (aBTOpPAaMHM) CTaTbU HA PYCCKOM, Ka3aXCKOM MIJIN aHIJIMHCKOM sI3bIKE, KOTOPBIE COOTBETCTBYIOT TEMAaTHYECKUM HANPaBICHHIM
JKypHaja 1 0(OPMIIEHBI CTPOTO 110 TPeOOBaHMIM 0(OPMIICHHS PYKOIINCH.

ABTopHI crareii xxypHana «Bectauk KasHY. Cepus nenarorndeckre HayKim» COXPaHSIOT 32 cOOOM MMPaBo aBTOpa Ha HAYYHYIO
paboTy U IepearoT KypHaIy IPaBo IepBoH MyOINKalK BMecTe ¢ pabOoTOMH, eIMHOBPEMEHHO JHIEH3UPYsI ee 1o juieH3nn Creative
Commons Attribution License (CC BY-NC-ND 4.0). Bce ygacTHUKH ITpoliecca IMyOJIUKAIMH, @ HMEHHO, K)KIbIH aBTOpP, HAYYHBII
penaKkTop, PereH3eHT, OTBETCTBEHHBIN CeKpeTaph, WICHB! PEAAKIMOHHON Kolulernu HaydHoro ypHaia «Bectauk KasHY. Cepus
TNeJarornueckre Haykm» 00s13aHbI 0€3yCIIOBHO MPUAEPKUBATHCS IPUHIIUIIOB, HOPM U CTaH/IapTOB ITyOIHKaMOHHOH 3THKH. CobiIro-
JICHUE 3THYECKNX IPHHIIMIIOB SBIISIETCS] BYKHBIM KakK JUIsl 00ecIiedeH s ¥ MOIePKaHHs Ka9eCTBa HayYHOTO XKypHaJa, TAKkKe U JUIs
CO3/IaHHS JIOBEPUTENBHBIX U YBOXHUTEIBHBIX OTHOLIEHHN MEXIY yJaCTHUKaMH Mpolecca ImyOInKanm.

Omiata MPOW3BOAUTCS TOJIBKO ITOCIIE NPUHATHS CTaThH K IMyOJIMKAIMU M cooOmeHus perakuni. CTOMMOCTb ITyOJIMKaun —
60000 renre.

PexBuzuTsI:

Hexommepueckoe akunoHepHoe 00mecTBo «Kazaxckuit HaMOHAIBHBIN YHUBEPCUTET UMEHH aab-Dapabi»
Hupexc 050040

Anpec: . Anmvarsl, ip. Ane-®apabu, 71

BI1H 990140001154

KBE 16

AO «First Heartland Jysan Bank»

NHK KZ19998CTB0000567141 — Tenre
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