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EVALUATION OF ACADEMIC WRITING
COURSE THROUGH STUDENTS” SURVEY

The article states that the academic writing course is the primary discipline that forms a critical skill
necessary for developing students’ research skills. Researchers point out that the absence of consistent
academic writing practices in Kazakhstan has emerged as an essential issue. Additionally, it is described
that this discipline is included in the Doctorate Educational Program. The purpose of the study is to
evaluate the effectiveness of the course “Theory and Practice of Academic Writing” and to determine
the method of reliable verification of students’ feedback. Throughout the study, the authors analyzed
student survey responses to assess students’ understanding of course material, use of information, and
individual learning process. A survey was conducted to analyze the study quantitatively. The survey was
taken from the students of Korkyt Ata Kyzylorda University. SPSS version 26 was used in the analysis of
survey results. The methodological value of the research is determined by the need for future research-
ers to choose a reliable research method tool when receiving feedback from students at the end of the
course, not limited to quantitative methods but also qualitative methods. In the discussion, the article’s
authors focused on the advantages of a student survey when measuring the course content. The Student
Survey is the most common tool for measuring course content worldwide. The authors concluded that
combining surveys with qualitative methods allows researchers to obtain comprehensive prospects for
the effective functioning of the teaching methodology and the implementation of the course.

Keywords: academic writing, research competences and writing abilities, academic writing strate-
gies, higher education, students’ survey, post-soviet Kazakhstan.

3.A. Ubparumosa'*, XX.H. CyaeiimeHoBa?,
A.B. AamaybiToBa!, H.P. Xeran!

'KopkbIT aTa atbiHAaFbl Kbi3birnopaa yHuBepcuTeTi, Kbidbinopaa, KasakcraH
2Kasak, YATTbIK, Kbi3Aap MeAarorMkanblk, yHMBepcuTeTi, Aamarbl, KasakcraH
*e-mail: ibragimova_elmira@mail.ru
AKaA@MUSIABIK, XKa3bIAbIM KYPCbIH CTYA@HTTepAeH
cayaAHama aAy apkbiAbl 6aFaray

Makanapa akapAeMUSIAbIK, 5Ka3blAbIM KYPCbIHbIH GIAIM aAyLIbIAAPABIH 3epTTeyLliAiK AaFAblAAPbIH
AAMBITY YLLIIH KQXXeTTi MaHbI3Abl AAFAbIHbI KAABINTACTbipyAd GACTbI MOH eKeHi anTbiAFaH. 3epTTeyLui-
Aep akaAeMUSIABIK, XKa3blAbIM NMoHIHIH Ka3akcTaHAa XyieAi Typae eTKi3iaMeyi Kasipri TaHAQ YAKEH Ma-
ceAere anmHaAFaHbiHa TOKTaAaAbl. COHbIMEH KaTap aTaAMbIlL M8H TeK AOKTopaHTypa biaim 6epy 6ar-
AapAamMacblHAQ FaHa KaMTbIAFaHbl CMMaTTaAFaH. 3epTTeyAiH MakcaTbl «AKaAEMUSIABIK, »Ka3blAbIMHbIH
TEOPUSCbl MEH MPaKTMKACbl» KYPCbIHbIH TUIMAIAITIH GaFaray >keHe CTYAEHTTEPAEH Kepi GaiAaHbIChIH
CEHIMA| Tekcepy 8AICIH aHbIKTay. ABTOpAAp 3epTTey 6apbiCbiHAA GiAIM aAyLILIAAPABIH KYPC MaTepua-
AbIH TYCIHYiH, aKnapaTTbl KOAAAHYbIH XK8HE XeKe OKYy yAepiciH 6aFaAay YlliH CTYAEHTTEPAEH aAblHFaH
cayaAHama >kayanTtapblHa TaAAQY XacarFaH. 3epTTeyAe CaHAbIK, TaAAQY OOMbIHLIA CayaAHaMa >KYPrisia-
Ai. CayaaHama KopkbIT Ata atbiHAarbl Kbi3blAOpAQ YHUBEPCUTETIHIH, GIAIM aAylbIAQPbIHAH AABIHADI.
CayaAHama HaTuxkeAepiH Taapsayaa SPSS 26 Hyckacbl nanmAaAaHbiAAbL. 3epTTeYyAiH METOAOAOTUSIABIK,
KYHAbIAbIFbI 60AQLLIAK 3€PTTEYLIAEPAIH KYpC asfbHAQ CTYAEHTTEPAEH Kepi BarnAaHbIC aayAa TeK CaH-
AbIK, DAICMEH LIeKTeAMEN CamnaAblK, 8AICTEPAI KOCa KOAAAHFAHAQ FaHA CEHIMAI 3epTTey SAICi KypaAblH
TaHAQY KaXKeTTIAIriMeH aMkblHAAAaAbl. MakaAa aBTOPAapbl TaAKblAAyAd KYPCTbIH Ma3MYHbIH ©ALLey
Ke3iHAe CTYAEHTTepre >KYPri3iAreH cayaAHamaHblH apTbIKLIbIAbIKTapbiHA TOKTaAAbl. CTyAEHTTEpAIH
cayaAHamMachl SAEMAETT KYPC Ma3MYHbIH OALLIEYAIH eH KeH TaparaH KypaAbl 6OAbIN caHaraAbl. ABTOp-
Aap cayaAHamaHbl caraAbl 8AICTEPMEH YHMAECTIPY 3epTTeyLUiAepre OKbITy 9AICTEMECIHIH TUIMAIT XXYMbIC
icTeyi MeH KypCTbl XY3€ere acblpyAblH, XKaH->KakThl NepCrieKTMBaAapPbiH aAyFa MyMKIHAIK Gepeai aereH
KOPbITbIHABIFA KEAT€EH.
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OueHMBaHKe Kypca akapAeMHU4ecKoro nucbma
NnocpeACTBOM aHKETUPOBAHUA CTYAEHTOB

B cratbe roBopuTCs, UTO KYpC akaAEMMYECKOro NMcbMa SBASETCS KAIOUYEBOM AMCLIMMAMHONM B ¢hop-
MMPOBaHUM y 00YYAIOLLMXCS BXKHOIO HaBblKa, HEOOXOAMMOIO AASI PA3BUTUS MCCAEAOBATEAbCKMX Ha-
BbIKOB. MccAepaOBaTeAM OTMEYAlOT, UTO OTCYTCTBME PEryASpHOro akasemmyeckoro nucbma B Kasax-
CTaHe cTano 6oAbLION Npobaemoit. Kpome TOro, onmcaHo, 4to AaHHasi AUCLMIMAMHA BXOAMT TOAbKO
B 06pa3oBaTeAbHYIO MPOrpaMmy AOKTOPAHTYpbI. LleAblo nccaeaoBaHust sBAsieTCSt oleHKa 3hdheKTUB-
HOCTK Kypca «Teopus M MpakTUKa akapseMUUeckoro nmMcbMa» U OrNpeAeAeHne MeToA AOCTOBEPHOM
NpoBepKM OT3bIBOB CTYAEHTOB. B xoAe McCcAeaOBaHMS aBTOPbI MPOAHAAM3NPOBAAM OTBETbI CTYAEHTOB
Ha onpoc, YToObl OLEHUTb KX NMOHMMAHWE MaTepraa Kypca, MCMoAb30BaHWe MH(OPMaLIMK 1 UHAMBU-
AYaAbHbIN poLecc o6yyeHus. B xoae MCCAeAOBaHMS ObiA MPOBEAEH OMPOC AASI KOAUYECTBEHHOTO aHa-
An3a. Onpoc 6bIA MpoBeaeH cpean CTyAeHTOB KbI3bIAOpAMHCKOrO yHuBepcuTeTa Mmenn KopkbiT ATa.
[Mpy aHaAM3e pe3yAbTaTOB OMpoca MCMNOAb30BaAacb SPSS Bepcumn 26. MeTopoAornyeckas LLeHHOCTb
MCCAEAOBAHUS OMPEAEASIETCS HEOBXOAMMOCTbIO AASl BYAYLLMX MCCAEAOBATEAEN BbIOMPATh HAAEXKHDIN
MHCTPYMEHT MCCAEAOBAHUS MPU MOAYYEHNM 06PATHOM CBS3U OT CTYAEHTOB B KOHLIE Kypca, He orpaHu-
UMBASICb KOAMYECTBEHHbIMM METOAAMM, HO U KauyeCTBeHHbIMM MeToAaMu. B 06cykaeHMM aBToOpbI CTa-
TbW OCTAHOBMAMCb Ha NMPenMyLLLECTBAX OrMpoca CTYAEHTOB NMpU M3MepeHnn coaepykaHms Kypca. Onpoc
CTYAEHTOB CuUMTaeTcsl HanboAee pacnpoCTpaHEHHbIM MHCTPYMEHTOM M3MepeHMs CoAepyKaHus Kypca
B MMpe. ABTOPbI MPULLAM K BbIBOAY, UTO COYETaHME aHKETMPOBaHMS C Ka4eCTBEHHbIMM METOAAMM MO-
3BOASIET MICCAEAOBATEASIM MOAYUUTb BCECTOPOHHME MepcriekTrBbl 3PMHEKTUBHOIO (OYHKLIMOHUPOBaHMS

METOAOAOT MM 0BYUEHNS U peaAm3aumm Kypca.

KAroueBble cAOBa: akapemMmyeckoe NMMCbMO, NCCAEAOBATEAbCKME KOMMEeTEeHUNN N aKapAeMnyeckne
CI'IOCO6HOCTM, CTpaTermmn akapeMm4yeckoro nmnMcbma, Bbiculee o6pa303aHme, onpoc CTyAeHTOoB, NOCTCO-

BeTckmi KasaxcraH.

Introduction

The professional research skills of philologist
undergraduate students cover a range of vital skills
and qualities required for scholarly inquiry within
the sphere of philology. Philologist students must
develop a profound understanding of linguistic
and cultural nuances, critical analysis, and research
methodologies to competently search and compre-
hend various literary and linguistic phenomena. Re-
search skills also imply formulating research ques-
tions, conducting thorough literature reviews, and
utilizing appropriate research methods to collect
and analyze data. Furthermore, philologist students
should reveal competency in academic writing, pre-
senting coherent arguments, interpreting complex
texts, and efficiently conveying their results.

In recent years a research activity is one of the
priorities of the Government of Kazakhstan. The
president of Kazakhstan, Kassym-Jomart Kemelu-
ly Tokayev, repeatedly talked about research in his
speeches.

The development of science is a strategic prior-
ity for our country. Creating conditions for talented
and capable young people to engage in science is
especially important. Creativity, innovation, knowl-
edge and passion for science are the main qualities
that a truly advanced country needs. As a whole
society, we must promote science in every possible
way. It is advisable to arouse interest in science from
school. As a whole society, we must glorify science
and knowledge.

“Now, the time for young scientists has come.
The whole country should benefit from the projects
you proposed and invented. In short, scientists like
you should lead our motherland’s scientific and
technological development. Because if science is
strong, the state will be vital. Without science, the
country will be doomed. And a country with ad-
vanced science can overcome any crisis. If science
thrives, so does the economy. That is, the welfare
of the population will increase. Ultimately, science
should make the lives of citizens qualitative and
bright. I hope that the state and the scientific com-
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munity will work together,” the head of state, K. To-
kayev (2024), said.

“Science and education will be one of the main
priorities in the creation of New Kazakhstan,” stat-
ed Sayasat Nurbek(2022), Minister of Science and
Higher Education, in his interview. According to
this method, students’ research activity should be
one of their development’s primary markers.

The purpose and tasks of the study. Conse-
quently, the purpose of this study is to assess the
usefulness of the “Theory and Practice of Academic
Writing” course and identify the reliable instrument
for measuring students’ feedback.

This research attempts to indicate the following
tasks:

- Evaluate students’ survey answers to assess
their understanding of course material, application
of information, and personal learning process.

- Identify reliable instrument for measuring stu-
dents’ feedback.

Literature review

Academic writing is a necessary ability for uni-
versity students to master to complete important
components of their studies, such as course assign-
ments, papers, exercises, and theses. According to
Knight (2020), academic writing, which is standard
procedure in Western colleges and universities and
research establishments, is especially important for
people employed in learning and research environ-
ments who are characterized by autonomous truth-
fulness and the creation of efficient, persuasive
arguments based on verification, assessment, and
reasoning.

Academic writing is not taught systematically in
developing countries such as Kazakhstan (Tajik,
2024). In post-Soviet Kazakhstan, the British higher
education system is being utilized. Nevertheless,
academic writing cannot be learned to the required
extent. This absence of education in academic writ-
ing causes various problems for learners and educa-
tors. These concerns increase students’ attempts to
handle a foreign educational environment, diverse
strategies to learning, and efficient interaction with
peers and educators (Zhang et al., 2022).

Additionally, the tricky hookup between writing
in native languages and producing an idea in a for-
eign language enhances the challenges that students
face. Furthermore, the refined relation between writ-
ing in a national language and creating thought in
a foreign language intensifies students’ challenges
while writing research papers (Goodman, B. A.,
& Montgomery, 2020). Respectively, confronting
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these challenges and recognizing the importance of
academic writing in advancing higher education in
post-Soviet Kazakhstan is crucial.

There is an immediate requirement for edu-
cational professionals and interested parties to
comprehend the importance of this discipline and
the struggle for its broad implementation in higher
education educational programs throughout Ka-
zakhstan. Given the existing pedagogical surround-
ings, it is readily apparent that excellent academic
writing is currently available in a small number of
accredited private institutions in Kazakhstan. In
Kazakhstan, academic writing is held only for doc-
toral students at state universities. Academic writ-
ing is not included in the educational program for
master’s and bachelor’s degrees at state universi-
ties. The academic writing course is included in the
educational programs for both master’s and bach-
elor’s degrees at Kazakhstani national universities.
Furthermore, accredited public institutions usually
exclude academic writing from the bachelor educa-
tional programs, particularly as a separate subject or
combined with related fields.

A special case is Korkyt Ata Kyzylorda Uni-
versity, which included an academic writing course
in the educational program for second-year Kazakh
Language and Literature students during the course
of the academic year 2022-2023, admittedly as an
experiment. It is critical to reflect on the course’s
usefulness and determine whether it corresponds to
the academic writing requirements commonly en-
countered at higher-ranking Western educational
institutions.

Good academic writing skills are relevant for
students to succeed in their future pathways after
undergraduate studies, whether they complete a
Master’s or PhD degree. Postgraduate admissions
often require evidence of academic writing abili-
ties. Academic staff might assume that Master’s-
level students already write in an accomplished
way. At the same time, it is widely agreed that
many graduate students recognize academic writ-
ing demanding and stressful (Baker, 2021). They
frequently turn to their university educators for
guidance and encouragement. Students’ inexpe-
rience and lack of proficiency in academic writ-
ing skills shows the necessity for universities to
specify sufficient assistance and resources in this
area. Moreover, skills in academic writing might
have a significant impact on PhD students’ strat-
egies for thesis writing, explanations for achieve-
ment and failure, willingness to enhance academic
literacy abilities, and practical writing techniques
and methodologies (Lonka, 2014).
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The academic writing course strengthens stu-
dents’ research competencies and writing abilities.
The course equips students with the resources and
information needed to perform good research, eval-
uate data, and academically articulate the results.
Additionally, enrolling in the course increases the
ability of learners to think critically by educating
them on how to assess and interpret data gathered
from various sources (Kostopoulou, 2021). Master-
ing the academic writing course improves students’
ability to correctly cite sources of information, pre-
venting copying and maintaining academic honesty.
The academic writing course gives students the key
knowledge and abilities required to flourish in their
research activities and achieve in their professional
endeavors (Heron, 2021).

According to the study, the Academic writing
course successfully dealt with the challenges stu-
dents face in producing research papers. Further-
more, the research emphasizes the significance of
educational facilities for academic writing growth
and non-institutional aspects, such as interac-
tion among peers, in promoting the achievement
of learners with the writing technique (Gopee &
Deane, 2013). The academic writing course teaches
learners how to successfully grow as researchers in
an environment of different circumstances and ex-
pectations.

Designing and developing a course in academic
writing requires innovation and creativity to engage
students’ interests. Scholars have outlined ten suc-
cessful strategies (Mallia, 2017):

1. Modeling: Give students examples of suc-
cessful academic writing and highlight its important
features (Wingate, 2012).

2. Peer feedback and revision: Empower stu-
dents to provide feedback on each other’s papers
and revise accordingly (Gopee & Deane, 2013).

3. Genre analysis: Educate learners about aca-
demic writing genres and rhetorical tactics, includ-
ing specific conventions (Wingate, 2012).

4. Reading and analysis: Employ and debate ac-
ademic papers, assessing the structure of the texts,
arguments and examples (Farid & Asmawi, 2019).

5. Writing process: Teach students to brainstorm,
outline, draft, revise, and edit (Shrestha, 2020).

6. Workshops: Students should be allowed to
take part in writing assignments and receive feed-
back from the instructor (Jusslin, 2024).

7. Vocabulary growth and progress: Underline
the importance of using sufficient academic lan-
guage and offer strategies for students to reinforce
their terminology (Castillo-Martinez & Ramirez-
Montoya, 2021).

8. Grammar and sentence structure: Instruct stu-
dents on the basic principles of syntax, phrase ar-
rangement, and punctuation to guide them in writing
clearly and efficiently.

9. Choosing the proper methodology: When
teaching students how to choose the best research
methodology for their academic writing, it is criti-
cal to lead them through the entire process. Training
starts by stating the research problem and analyz-
ing current literature to determine the methodolo-
gies used in similar investigations. It is critical to
analyze the underlying methodological and ethical
principles of qualitative and quantitative research
frameworks and the data types needed for their anal-
ysis (Blair, 2016).

10. Summary writing: Tell the students to sub-
mit a summary on class completion. This strategy
assists students in focusing on the class/lecture, and
by collecting the summaries; teachers will be able
to determine what the students remembered from
each lesson and whether they noted the key learn-
ings (Fitzmaurice, 2013).

A well-structured academic writing course syl-
labus should contain these ten strategies.

Research materials and methods

Students completed the survey at the end of the
course “Theory and practices of Academic writ-
ing” to establish their level of prior knowledge of
the scientific literature; the research process; scien-
tific writing; and presentation of scientific material.
The primary aim was to assess the effectiveness of
the course components and to identify areas for
improvement. The survey was conducted in Ka-
zakh via electronic format using Google Forms. 61
from 73 participants completed it. It consisted of
22 questions using a Likert-style scale, from the
lowest (least important/very difficult/least pref-
erable) to the highest (most important/very easy/
most preferable). The survey was split into four
sections: A—D. A: scientific literature; B: research
process; C: scientific writing; D: presentation of
scientific material.

Part A-D focused on the students’ search of the
scientific literature and identification of sources for
each section of their academic work. Part B asked
students about the goal and objectives, the structure,
methodology and strategies, data collection, data
analysis, and the results of the academic work. Part
C needed students’ responses based on the academ-
ic style of research papers/dissertations, writing the
abstract, an introduction, methodology, results/anal-
ysis, conclusion and the list of used literature. Part D
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included questions concerning the preparation of the
oral presentations, the originality of the research, the
presentation of results, oral presentation, the differ-

ence in language register between a poster and oral
presentation. The data were analyzed with descrip-
tive statistics using SPSS version 26 (see table 1).

Table 1
Respondents
Frequency Percentage Valid percentage Accumulated percentage
1,00 45 73,8 73,8 73,8
2,00 10 16,4 16,4 90,2
Valid 3,00 1 1,6 1,6 91,8
5,00 5 8,2 8,2 100,0
Bcero 61 100,0 100,0

Source / Note: This table was compiled by the authors based on the analysis of materials

Table 1 contains information about frequency,
percentage, valid and accumulated percentage based
on respondents’ valid answers.

Results and discussion

The primary goal of the survey’s data analysis
was to assess respondents’ confidence and famil-
iarity with various aspects of academic writing and
presentation. We developed the survey to collect
information from students who studied the course
“Theory and Practice of Academic Writing.” The
survey questionnaire included questions related to
students’ knowledge of scientific literature, their
ability to find suitable sources for research, and their
understanding of the research process. Here is an
analysis of each section (see Table 1).

A. Scientific literature

More than 75% of respondents claimed to know
where to find information for their coursework or re-
search work. Additionally, over 70% were confident
in finding information for every aspect of their work.
However, only a tiny percentage (15%) knew where
to find information for each course or research paper
section. This suggests that while students may be fa-
miliar with the overall research process, they may
lack a complete understanding of collecting relevant
information for the dverse sections of their research.
It also focuses on the need for targeted assistance in
these specific areas.

B. The research process

While about 74% of students felt confident when
writing the purpose and objectives of their articles,
and the majority (approximately 65%) knew how to
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structure their articles, there is a clear need for ad-
ditional support in writing methodology sections, as
only around half (approximately 51%) felt confident
in this area.

C. Scientific Writing

About 75% confidently wrote their coursework
or research work academically. While most respon-
dents were confident in writing introductions and
conclusions, a smaller proportion (around 49%) felt
confident writing sections on methodology.

D. Presentation of scientific material

While about 62% of students felt confident
when making plans of oral presentations for their
research work, and more than 65% believed they
could demonstrate the originality of their research,
it’s crucial to note that most respondents understood
the difference between a poster and a presentation
and felt confident when creating research posters.
This understanding is a key aspect of comprehen-
sive knowledge in scientific writing. Respondents
generally felt confident finding information, writing
academically, and presenting their research. How-
ever, there was a noticeable dip in confidence in
writing methodological sections and designing sci-
entific posters (See Table 2).

Table 2 provides a detailed overview of stu-
dents’ responses to 22 statements. From Table 3,
we can see that a large majority, 40 (65.6%) of the
respondents, feel confident in structuring course pa-
pers or research work. 16 (26.2%) agreed more than
disagreed, 3 (4.9%) disagreed more than agreed, and
only 2 (3.3%) found the question difficult to answer.
This small percentage of students struggling should
give us hope about the overall student performance.
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Table 2

The students ' responses to the survey statements

Survey . Strongly It’s hard for
Statement Strongly Agree Agree Neutral Disagree Disagree  me to answer
A Scientific literature
1 il‘;‘r‘;vevlzgzs’rgel:g; ﬁ’:p’:rfoma“o“ for 75.40% 15% 1.60% 8.20% 0.00%
) I knpw where to look for information for each 72.10% 14.80% 6.60% 6.60% 0%
section of a course paper/research paper
B The research process
| I know how the purpose and ob_]ect.lves of the 73.80% 16.40% 6.60% 3.30% 0%
course paper/research paper are written
2 ;ks‘;z:c’}?;;;g;‘i:twr‘;f;‘;f ofthe coursepaper/ 5 Coor 2620%  4.90% 3.30% 0%
3 I know how to write a methodology section of 50.80% 32.80% 9.80% 6.60% 0%
a course paper/research paper
4 i fﬂg‘:;ﬁ;ﬁ /‘rr;esf:;‘;gfl ;fp‘;imed outin the 63.90%  23.00%  4.90% 8.20% 0%
5 :eksfc‘gzli‘g:;‘i collect data fora course paper/ o3 950, 29500, 1.60% 4.90% 0%
6 ;(l)‘ilv"t‘g ggzlv;;ecg;;/ outdata analysisTknow 3 900, 2620%  3.30%  6.60% 0%
7 L:};‘:X;;‘;Z;ﬁ g;;seerm theresults of acourse 00000 23009 3.30% 1.60% 4.90%
C Scientific writing
1 IID:;;“i’nh;‘:C;gn‘zgzes‘t‘yclgurse paper/rescarch 7540%  19.70%  1.60% 3.30% 0%
) ;tl)(;;):zthow to write an abstract/I can write an 63.90% 24.60% 330% 8.20% 0%
3 I know how to write an introduction 78.70% 16.40% 1.60% 3.30% 0%
4 I know how to write a methodology section 49.20% 29.50% 13.10% 1.60% 6.60%
5 I know how to write the main part 68.90% 21.30% 3.30% 1.60% 4.90%
6 I know how to write a conclusion 73.80% 16.40% 4.90% 1.60% 3.30%
7 I know how to prepare a bibliography 77.00% 16.40% 1.60% 4.90% 0.00%
D Presentation of Scientific material
1 1:811; r;:}r}fg:(r);:kan oral presentation for a piece of 62.30% 24.60% 6.60% 1.60% 50,
2 iecs‘;’;r‘l‘;“g;‘rsfate the originality of apiece of g5 5000 19.70%  820%  6.60% 0.00%
3 I know how to prppare a presentation to present 70.50% 24.60% 1.60% 330% 0%
the results of a piece of research work
4 I can confidently defend my research work 75.40% 18% 3.30% 1.60% 1.60%
5 L;ﬁ‘;ﬁ:ﬂiglfferme betweenaposteranda g0 g0, 23% 4.90% 1.60% 1.60%
6 I know how to design a scientific poster/ I can 65.60% 23.00% 7% 1.60% 3.30%

design a scientific poster

Source / Note: This table was compiled by the authors based on the analysis of materials

209



Evaluation of Academic Writing Course Through Students’ Survey

Table 3

I know how the structure of course paper/scientific work is written

Frequency Percentage Valid percentage Accumulated percentage
I completely agree 40 65,6 65,6 65,6
I agree more than disagree 16 26,2 26,2 91,8
Valid I disagree more than agree 4,9 4,9 96,7
It’s hard for me to answer 2 3,3 3,3 100,0
Bcero 61 100,0 100,0

Source / Note: This table was compiled by the authors based on the analysis of materials

Table 4

1 know how to write a methodology section

Frequency Percentage Valid percentage Accumulated percentage
I completely agree 30 49,2 492 49,2
I agree more than disagree 18 29,5 29,5 78,7
) I disagree more than agree 8 13,1 13,1 91,8
Valid -
I completely disagree 1 1,6 1,6 93,4
It’s hard for me to answer 4 6,6 6,6 100,0
Bcero 61 100,0 100,0

Source / Note: This table was compiled by the authors based on the analysis of materials

Table 4 demonstrates the respondents’ results
regarding their awareness of the methodology
section. From the table above, we can see that 30
(49,2%) fully agreed, 18 (29,5%) agreed more than
disagreed, 8 (13,1%) disagreed more than agreed,
only 1 (1,6%) totally disagreed, and 4 (6,6%) par-
ticipants had difficulties responding.

The usefulness of the Student Survey in mea-
suring course content is the focus of discussion and
investigation. Students’ surveys are considered the
most common instrument for measuring course con-
tent worldwide. This is because student surveys are
easy to spread and analyse, less time and financially
consuming. While student surveys can give helpful
information about students’ opinions and experi-
ences regarding the course’s material, they may
not be the primary or the most significant indica-
tor to evaluate the material of the learning process
(Hassad, 2018).

However, the survey is frequently opposed by
both staff and undergraduates. For learners, because
they complete the survey after their final year, there
is no “benefit” to them from improvements imple-
mented as a result of what may be judged unsatis-
factory results on specific subjects. For educators,
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it is frequently applied as a rigid tool for depart-
ments, proposing such broad data that individuals
cannot respond the outcomes. Instructors find this
inflexibility challenging as it restricts their ability to
change their teaching approaches to the specific re-
quirements of their students. Researchers are often
wary of survey tools primarily utilized by external
authorities to evaluate faculties and the quality of
data supplied, mainly due to the apparent absence of
reliability of the survey in question (Harvey, 2003).

Current research results show that students re-
sponded positively to questions based on A-D.
Their positive responses to a: scientific literature; B:
research process; C: scientific writing; D: presenta-
tion of scientific material, indicate the effectiveness
of the survey in these areas.

Multiple assessments, including assignments,
exams, and classroom observations, may be re-
quired for the final evaluation of understanding and
consolidation of knowledge. Student surveys can
provide significant insight into how students are as-
similating learning material. However, they should
be combined with additional assessment methods to
provide a better assessment of understanding of the
content (Kanwar, 2022).
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Conclusion

A survey was employed to assess students’
learning outcomes, particularly aimed at determin-
ing their prior knowledge on scientific literature, the
research process, scientific writing and the presenta-
tion of scientific material. The results obtained indi-
cate that students responded positively to all survey
questions. This may be attributed to the infrequent
exposure of Kazakh students to surveys, which may
result in hesitation to provide honest answers. It is
encouraging to note that most respondents demon-
strated confidence in searching for academic lit-
erature, structuring research papers, and presenting
their findings. Most students also felt confident in
writing introductions and conclusions, as well as
planning oral presentations, indicating a durable
foundation in core academic writing and communi-
cation skills.

However, the results also highlight specific gaps
that require urgent attention. A considerable propor-
tion of students expressed uncertainty when it came
to researching individual sections of their research
papers and writing the methodology section. Con-
fidence levels were also lower when designing re-
search posters compared to other aspects of the re-
search presentation. These results highlight the need
for targeted support and additional training, particu-
larly in the areas of methodology and research strat-
egies specific to each section.

Addressing these gaps through targeted training
and resources could further enhance students’ aca-
demic writing competencies and better prepare them
for advanced research tasks. The role of faculty in
this process is critical, and ongoing evaluation and
adaptation of the academic writing curriculum will
be essential to developing comprehensive research
skills among students at Kazakhstani universities.

Therefore, in the future, after completing the
course, students will be asked not only a survey but
also to combine it with qualitative methods, includ-

ing observation, interviews, written assignments,
etc.

This research also makes a methodological
contribution. The study has shown that the survey
analysis is not fully a reliable research instrument
in getting feedback from students. That is why the
researchers will utilize it in future in combination
with qualitative research approaches such as focus-
group interview, written assignment, observation,
field notes, etc. Combining survey with qualitative
methods will allow academics to acquire multifacet-
ed perspectives into the efficient functioning of their
teaching techniques and course implementation.
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