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ADAPTATION OF STUDENTS TO ACADEMIC MOBILITY:
PSYCHOLOGICAL AND PEDAGOGICAL MECHANISMS
AND PRACTICES

The article addresses the problem of students’ adaptation to academic mobility in the context of the
internationalization of higher education. The relevance of the study is determined by the growing scale
of international mobility and the need to ensure not only access to educational programs but also effec-
tive adaptation of students to a new academic and socio-cultural environment. The aim of the research
is to identify and substantiate psychological and pedagogical mechanisms of student adaptation, as well
as to develop and test effective support practices within the university environment.

The methodological framework is based on a mixed-methods approach combining quantitative and
qualitative research methods. The empirical base includes a sample of 128 students from the Caspian
University of Technology and Engineering named after Sh. Yessenov and Karaganda University named
after Academician E.A. Buketov. The diagnostic tools included the socio-psychological adaptation meth-
odology by C. Rogers and R. Dymond, as well as surveys, interviews, and content analysis.

The results of the initial diagnostics revealed that the level of student adaptation is characterized by a
relative predominance of the academic component, with insufficient development of socio-cultural and
psychological adaptation. In response to the identified gaps, a model of psychological and pedagogical
support was developed, including three key components: academic advising, intercultural support, and
the development of self-regulation and autonomy skills.

The implementation of the model demonstrated its effectiveness: the overall adaptation index in-
creased from 3.58 to 4.12, the proportion of students with a high level of adaptation increased, and the
percentage of students with a low level decreased. The most significant improvements were observed in
emotional comfort, adaptability, and internal locus of control, indicating the formation of ycronumsbix
adaptive strategies.

The findings confirm that successful student adaptation to academic mobility requires a comprehen-
sive system of psychological and pedagogical support. The practical significance of the study lies in the
development of a model and a set of effective practices that can be implemented in university settings
to enhance the quality of academic mobility and ensure students’ sustainable integration into the inter-
national educational environment.

Keywords: academic mobility, adaptation, psychological and pedagogical mechanisms, intercul-
tural competence, internationalization, student support.
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CTyAEHTTEPAiH aKaAeMMUSABIK, YTKbIPAbIKKA Oeiimaeayi:
NCUXOAOTUSIABIK-TIEAAr OTMKAABIK, MEXaHU3MAEP MEH NMpaKTUKaAap

Makanapa >xkorapbl  GiAiIM  6epyAi  MHTEPHALMOHAAAAHABIDY >KaFAAMbIHAQ — CTYAEHTTEPAIH
AKAAEMUSABIK,  MOOMAbAIKKE — GeliMAEAY  MOCEAeCi  KapacTbIpblAAAbl.  3epPTTeyAiH  ©3eKTiAiri
XaAbIKAPaAAbIK, MOOUAbAIAIKTIH apTybIMEH KOHE CTYAEHTTEPAIH XaHa aKaAEMUSIAbIK KOHE DAEYMETTIK-
MOAEHM OpTara TUIMAI OeMiMAEAYIH KamTamacbl3 €Ty KaXkKeTTIAIriMeH amkblHAAAaAbl. 3epTTeyAiH
MakKcaTbl — CTYAEHTTEPAIH GENIMAEAYIHIH, NMCUXOAOTUSABIK-MEAArOMMKAABIK, MEXaHU3MAEPIH aHbIKTay
>KOHE OAAPAbI YHUBEPCUTETTIK OPTAAA KOAAQYABIH TUIMAI MPAKTUKAAAPbIH 83ipAey oaHe anpobaumsay.

3epTTey saicHamachl apasac Taciare (mixed-methods) HerisaeAreH >keHe CaHAbIK, 8pi camnaAblk,
BAICTEPAT KAMTUABL. DMMNMPHKaAAbIK 6a3a peTiHae L. EceHoB aTbiHAaFbl Kacnum TexHoAOrmMsiAap kaHe
WMHXXMHUPUHT YHMBepcuTeTi MeH E.A. bekeToB aTbiHaarbl KaparaHAbl YHUBEPCUTETIHIH 128 CTyAeHTI
AAbIHABI. AMarHocTmkaablk kypaa petiHae K. Poayxepc neH P. AaiMMOHATBIH 8A€YMETTiK-NCUXOAOTUSIABIK,
GeriMaeAy BAiCTEMECH, COHAAM-aK, CayaAHama, Cyx6aT )KaHe KOHTEHT-TAAAQY KOAAAHbIAABI.
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AAFaLLKbl AMArHOCTMKA HOTUXKEAEPI CTYAEHTTEPAIH BEMiMABAY AEHIeMiHAE aKaAEMUSIAbIK, KOMIO-
HEHTTIH CaAbICTbIPMAAbl TYPAE XKOFapbl EKEHiH, aA DAEYMETTIK-MOAEHN XKBHE MCUXOAOTUSAbIK, Genim-
AEAYAIH XKETKIAIKCI3 AaMblFaHblH kepceTTi. OCbl aHbIKTaAFaH MBCEAEAEpP Heri3iHAe MCUXOAOTUSAbIK-
neAarormkablk, KOAAQY MOAEAT 83IPAEHAI, OFaH YL HEeri3ri KOMMOHEHT EHri3iAAl: aKaAeMUSAbIK, KeHeC
6epy, MOAEHMETAPAABIK, CYMEMEAAEY XKaHe AePOEeCTiK AaFAbIAAPbIH AAMbITY.

MoaeAabai anpobaumsAay OHbIH TUIMAIAITIH KepCeTTi: 6eniMAEAYAIH MHTErpaAAbl kepceTkilui 3,58-
A€H 4,12-re AeiiH eCTi, >KOFapbl AEHrelAeri CTYyAEHTTEPAIH, YAECI apTTbl, aA TOMEH AEHTeMAEriAepAiH,
YA€Ci a3arAbl. EH MaHbI3AbI ©3repicTep 3MOLMOHAAADBIK, >KaMAbIAbIK, OEMIMAEATILITIK XKaHe ilKi 6akbl-
Aay kepceTkiwTepi 6oiblHILa 6arikarAbl, BYA TypakTbl 6EMIMAEAY CTpaTermsAapbiHbiH, KAAbINTACKaHbIH
ADACAAEHAIL.

3epTTey HOTUXKEAEPi CTYAEHTTEPAIH aKaAEMUSIAbIK, MOBUAbAIKKE TUIMAT BEMIMAEAYI KeLeHAl ncm-
XOAOTUSIABbIK-TIEAQrOTMKAABIK, KOAAQY >KYMECIH KaxkeT eTeTiHiH pacTanAbl. 3epTTeyAiH NMPaKTUKaAbIK,
MaHbI3AbIAbIFbI YHUBEPCUTETTEPAE AaKAAEMMSABIK MOOUAbAIAIKTIH CanacbiH apTTbIPy >KOHE CTYAEHT-
TEPAIH XaAblKapaAblk, 6iAiM 6epy KeHicTiriHe TabbICTbI KipiryiH KamTamachI3 eTy yiliH KOAAaHyFa 6oAa-
TbIH TUIMAI MOAEAb MEH MpPaKTUKaAap >KYMECiH a3ipAeyAe KepiHeAl.

Tyiin ce3aep: akaAEMMSABIK, YTKbIPAbIK, GEMIMAEAYI, MCUXOAOTUSIAbIK, KOAAQY, MCUXOAOTUSIABIK-
neAarormkaAblk, MEXaHM3MAEP, MOAEHUETAPAAbIK, Ky3bIPETTIAIK, MHTEPHALUMOHAAAQHABIPY, CTYAEHT-
TepAi KOAAQy.
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AAanTaums CTYAEHTOB K aKaA€MHUYECKOM MOOMAbHOCTH:
NMCUXOAOrO-TIeAarorMyeckMe MexaHM3mbl U NMPaKTUKK

B cratbe paccmatpuBaeTcs npobaema apanTaumm CTYAEHTOB K aKaAeMUMUYeckol MOBUABHOCTM B
YCAOBUSIX MHTEPHALMOHAAM3ALMK BbIClLero o6pasoBaHmsi. AKTYaAbHOCTb UCCAEAOBaHMS 00yCAOBAE-
Ha POCTOM MaclITaboB MEXXAYHAPOAHON MOBUABHOCTU M HEOOXOAMMOCTbIO O6GecrneyeHnst He TOAbKO
AOCTyna K o6pasoBaTeAbHbIM MporpamMmam, HO 1 3deKTUBHOM aaanTaumMm obydaloLmxcst B HOBOM
AKAAEMMYECKON M COLMOKYAbTYPHOM cpeAe. Lleab nccaepoBaHus — BbisIBAEHME M 0OOCHOBAHME NCUXO-
AOTO-TIeAQrOrMyYecKMX MEXaHM3MOB apanTaLuum CTYAEHTOB, a Takxke pa3paboTka u anpobaums acdek-
TUBHBIX MPAKTUK UX COMPOBOXAEHUS B YHUBEPCUTETCKOM CPeAe.

MeToa0AOrMUEeCKYI0 OCHOBY COCTABMA CMELLAHHbIN Noaxoa (mixed-methods), BkAUatowmin KoAn-
UYECTBEHHbIE M KAauyeCTBEHHblE METOAbI MCCAEAOBAHMS. DMnvpuueckas 6asa npeAcTaBAeHa BblGOPKOW
u3 128 cryaeHToB Kacnuickoro yHuBepcuteTa TeXHOAOTMIM M UHXKMHUPKHTA uMenu LLL. EceHoBa 1 Ka-
paraHAMHCKOro yHuBepcuTeTa MMeHn E.A. bykeToBa. B kauecTBe AMAarHOCTMUYECKOrO MHCTPYMEHTapUSI
MCMOAb30BaHa METOAMKA COLMAAbHO-NICMXoAorMyeckon aaantaumm K. Poaxepca u P. AaiMoHAQ, a
Takke aHKeTMPOBaHMe, UHTEPBbIO M KOHTEHT-aHaAM3.

Pe3yAbTaTbl MepBUUYHON AMArHOCTMKM MOKa3aAM, UTO YPOBEHb aAanTaumm CTYAEHTOB XapakTepu-
3yeTCsl OTHOCUTEAbHbIM MPeoOAaAAHMEM AKAAEMUYECKOTO KOMIMOHEHTA MPU HEAOCTAaTOUYHOM BblpaskeH-
HOCTW COLIMOKYAbTYPHOM M MCUXOAOTMUYECKON apanTaumm. B oTBeT Ha BbiSIBAEHHbIE AePULTBI OblAa
paspaboTaHa MOAEAb MCUXOAOTO-MEeAArOrMYeckon MNOAAEPIKKM, BKAIOUAIOLLAS TPU KAKOUEBbIX BAOKA:
aKapAemMMyeckoe KOHCYAbTUPOBAHUE, MEXKKYAbTYPHOE COMPOBOXAEHWE U Pa3BUTHE HABbIKOB CaMOCTO-
ATEeAbHOCTU. ANpoOaLmsi MOAEAN MPOAEMOHCTPMPOBAAA ee 3(PPEKTUBHOCTb: MHTErpaAbHbI MoKasa-
TeAb apanTauum NMoBbICUACS C 3,58 A0 4,12 6anAa, yBEAMUMAACH AOASI CTYAEHTOB C BbICOKMM YPOB-
HeM aAanTalUMmM U CHU3MACS MPOLEHT CTYAEHTOB C HU3KMM ypoBHeM. Hanboaee 3HaumMble M3MeHEeHMs!
3a(hpMKCUPOBaHbI B MOKA3aTEASIX IMOLMOHAABHOIO KOMOPTA, aAANTUBHOCTM M MHTEPHAAbHOCTH, UTO
CBUMAETEABCTBYET 0 (DOPMUPOBAHNM YCTOMUMBbLIX aAAMNTALMOHHBIX CTPATeruii.

[MoAyyeHHble pe3yAbTaTbl MOATBEP>KAQIOT, UTO yCMeLlHas aAanTaums CTYAEHTOB K akaAeMUUecKoi
MOGUABHOCTU TpebyeT CUCTEMHOrO MCUXOAOTO-MEeAArorMyYeckoro ConpoBoXAeHus. [pakTuueckas
3HAYMMOCTb MCCAEAOBAHUS 3aKAIOYAETCSl B pa3paboTke MOAEAM 1 KOMMAeKca 3 EKTUBHbBIX MPAKTUK,
KOTOPbIE MOTYT OblTb BHEAPEHbI B AESITEABHOCTb YHUBEPCUTETOB AAS MOBbILLEHMS KauecTBa akaAeMu-
4eCKOoM MOOMABHOCTU 1 06ecneyeHns yCTOMUMBOIM MHTErpaLmm CTYAEHTOB B MEXAYHAPOAHOe 06pa3o-
BaTeAbHOE MPOCTPaAHCTBO.

KAtoueBble CAOBa: akapemmyeckas MOOMABHOCTb, aAanTalms CTYAEHTOB, MCUXOAOTMYECKas MOA-
AEPKKa, NMCUXOAOrO-NeAarorMyeckoe ConpPoOBOXKAEHUE, MEXKKYAbTYPHAsi KOMMETEHTHOCTb, BbiCLlee 06-
pa3oBaHue, MHTepHALMOHAAM3aLMsl, MOAAEP>KKA CTYAEHTOB.
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Introduction

In the context of accelerating internationaliza-
tion of higher education, academic mobility is no
longer viewed solely as a form of short-term ex-
change and is increasingly understood as an impor-
tant mechanism for the formation of human capital,
intercultural competence, academic sustainability
and global competitiveness of universities. Accord-
ing to UNESCO, by 2025 the number of students
in higher education will reach 264 million, which
will increase the scale of cross-border academic mo-
bility. At the same time, the international agenda is
shifting from quantitative growth to issues of rec-
ognition of qualifications, equal access and ensur-
ing high-quality adaptation of students, which is
confirmed by the entry into force of the UNESCO
Global Convention (UNESCO, 2023). Current
trends in academic mobility are characterized by
uneven socioeconomic backgrounds (two-thirds
of mobile students in OECD countries come from
high-income countries), a concentration of flows in
a limited number of countries, and the growing im-
portance of STEM and doctoral programs, reflect-
ing global competition for talent; at the same time,
the choice of a country of study is increasingly de-
termined not only by academic reputation, but also
by cost, language, cultural proximity and career
prospects. The key issue is shifting from expanding
mobility to ensuring its inclusiveness, psychologi-
cal safety and effectiveness, since, according to the
Bologna Process (2024), it is the lack of systemic
psychological and pedagogical support, academic
counseling and adaptation conditions that limits the
success and sustainability of students’ educational
outcomes (OECD, 2025).

For the Republic of Kazakhstan, this issue is
of particular relevance, since academic mobility is
integrated into a broader course of internationaliza-
tion and strengthening the global competitiveness
of higher education. In the 2024 methodological
recommendations of the Ministry of Science and
Higher Education of the Republic of Kazakhstan,
the promotion of academic mobility is explicitly
named as one of the objectives of strategic partner-
ships with foreign universities, along with the devel-
opment of joint programs, attracting foreign faculty,
and increasing the national and global competitive-
ness of Kazakhstani higher and postgraduate edu-
cation organizations (MES of the Republic of Ka-
zakhstan, 2018). The relevance of the topic is also
enhanced by the current quantitative changes in the
higher education system of Kazakhstan. According
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to the Concept for the Development of Higher Edu-
cation and Science in the Republic of Kazakhstan
for 2023-2029, at the beginning of the 2025/2026
academic year, 678.1 thousand students were study-
ing at the country’s universities, compared to 624.5
thousand at the beginning of 2024/2025. At the
same time, Kazakhstan is consistently increasing
its international presence: according to official data,
more than 31,000 foreign students are studying in
the country, and the development of Kazakhstan as
an international educational hub is included among
the priority areas of state policy in 2026. Conse-
quently, the expansion of academic mobility in the
Republic is no longer just a foreign policy or image
project, but is becoming a systemic task of univer-
sity management, affecting the adaptation, support
and retention of students in the educational environ-
ment (MES of the Republic of Kazakhstan, 2023).

As we can see, both in the global and Kazakh-
stani contexts, a common research problem is being
identified: the expansion of the scale of academic
mobility is outpacing the development of systemic
psychological and pedagogical support for students
during the adaptation period. Globally, this mani-
fests itself in unequal access to mobility, the depen-
dence of success on socio-economic resources, and
the need to institutionalize counseling, support, and
inclusion measures. In Kazakhstan, the problem is
particularly acute due to the rapid growth of inter-
nationalization, the increase in student numbers, the
strengthening of the role of strategic partnerships,
and the country’s desire to become an educational
hub in Central Asia, while adaptation practices often
remain fragmented, predominantly administrative,
and insufficiently conceptualized in psychological
and pedagogical terms. The basis for this study was
precisely this contradiction between the institution-
ally declared importance of academic mobility and
the insufficient study of those psychological and
pedagogical mechanisms that ensure the successful
adaptation of students in new academic, cultural and
communicative conditions.

Literature review

One of the key areas of scientific discourse is
the study of student adaptation in the context of aca-
demic mobility as a multi-level process that includes
academic, socio-cultural and psychological compo-
nents. In the works of foreign researchers J. Ward,
A. Furnham, Y. Bochner, adaptation is considered
through the prism of the theory of cultural shock, ac-
culturation and intercultural competence, where the
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success of integration is determined not only by the
individual resources of the student, but also by the
degree of support from the host educational environ-
ment (Ward C., Bochner S., Furnham A., 2001) The
Tinto model emphasizes the importance of academic
and social integration as factors in student retention
and success, while contemporary research focuses
on the role of institutional support mechanisms -aca-
demic advising, mentoring, peer-support practices,
and orientation programs. A number of empirical
studies have shown that the presence of structured
support reduces anxiety levels, accelerates adapta-
tion, and has a positive effect on academic perfor-
mance and satisfaction with learning.

At the same time, in recent years there has been
increasing interest in psychological and pedagogi-
cal mechanisms for supporting academic mobility
in the context of digitalization of education and the
growth of hybrid forms of education. Research by
Teichler, De Wit, Leask, and others shows that aca-
demic mobility is being transformed, including vir-
tual and blended formats, which requires rethinking
traditional adaptation models and expanding sup-
port tools through digital services, online counsel-
ing, and personalized educational trajectories (Tei-
chler, 2017; De Wit et al, 2020; Leask, 2015). In the
Kazakh scientific field, this issue is presented frag-
mentarily and mainly in the context of the interna-
tionalization of education and academic exchanges
(Kosherbaeva, Isalieva et al., 2020; Nurligenova,
Sagatova, 2019), while the psychological and peda-
gogical aspects of support, including the diagnosis
of adaptation difficulties, the development of sup-
port models and the assessment of their effective-
ness, have not been sufficiently developed. This
indicates the existence of a research gap caused by
the need for a comprehensive analysis of the mecha-
nisms of student adaptation in the context of aca-
demic mobility, taking into account the national and
institutional context.

Materials and methods

The purpose of the study: to identify and substan-
tiate the psychological and pedagogical mechanisms
of students’ adaptation to academic mobility and to
determine effective practices for their support in the
university environment. Research hypothesis: suc-
cessful adaptation of students to academic mobility
will be more effective provided comprehensive psy-
chological and pedagogical support is implemented,
including academic counseling, intercultural sup-
port, and the development of independence skills.

The empirical base of the study consisted of
128 students of the 2nd to 4th years (aged 19-23
years) of the Caspian University of Technology and
Engineering named after Sh. Yesenov (Aktau) and
the Karaganda University named after Academician
E.A. Buketov (Karaganda). Of these, 64 students
had experience of academic mobility, and 64 stu-
dents were planning to participate in such programs,
which provided the opportunity for comparative
analysis. To conduct the experimental study, the
method of diagnosing social and psychological ad-
aptation by K. Rogers and R. Diamond was used,
since it allows for a quantitative comparison of two
groups of students on a number of significant indi-
cators: adaptability, self-acceptance, and acceptance
of others, emotional comfort, internal control and
the desire for dominance. Precisely these parameters
show how ready a student is to integrate into a new
educational and socio-cultural environment (Rog-
ers,2007).

The research methodology is implemented in
three consecutive stages, ensuring the integrity and
logical completeness of the scientific research.

The first stage (preparatory and diagnostic) in-
cluded the formulation of the goal, hypothesis and
objectives of the study, analysis of scientific lit-
erature on the problem of academic mobility and
student adaptation, as well as the selection of di-
agnostic tools. The second stage (design and de-
velopment) was aimed at developing and testing a
model of psychological and pedagogical support for
students, including three interrelated blocks: aca-
demic counseling, intercultural support and devel-
opment of independence skills, which corresponds
to the proposed research hypothesis. As part of this
stage, practical activities were implemented aimed
at increasing the level of students’ adaptation in
the context of academic mobility. The third stage
(control and generalization) included conducting
repeated diagnostics using the same methodology,
a comparative analysis of the obtained results, as
well as correction of the developed model. Based on
the interpretation of the data, a system of effective
psychological and pedagogical practices, methods,
and techniques was developed, aimed at preparing
students for academic mobility and successful adap-
tation in a new educational environment.

Results
The theoretical analysis showed that psycholog-

ical and pedagogical support for academic mobility
should be considered as a comprehensive system of
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targeted influences that ensure the successful adapta-
tion of students in a new educational and socio-cul-
tural environment. Within the framework of modern
scientific approaches (systemic, competency-based
and personality-oriented), this support includes in-
terconnected components: academic (mastering the
educational process), socio-cultural (integration into

Table 1

a new cultural environment) and psychological (re-
ducing anxiety, developing resilience and self-regu-
lation). In this case, the key condition for effective-
ness is psychological and pedagogical mechanisms
that combine academic counseling, intercultural
support and the development of independence skills
(table 1).

Essential characteristics of the concept of “psychological and pedagogical mechanisms” in the context of academic mobility

Approach The essence of the mechanism  Key elements Functions Result
A set of methods, forms and .
L - . . Successful completion of
means of organizing the Training, education,  Educational, .
. . . . the educational program
Pedagogical educational process aimed at support, educational  developmental,
. - o and development of
the development and adaptation environment organizational .
N . competencies
of the student’s personality
Internal processes and states . .
! pros Motivation, self- . Reduced anxiety,
. of the individual that ensure . . Regulatory, adaptive, . o
Psychological . o regulation, emotional . increased resilience and
adaptation to new conditions of o o protective . .
o . stability, adaptability psychological well-being
activity and environment
The interaction of external . .
. L . Harmonious adaptation,
Psychological pedagogical influences Support, reflection, . . .
. . . - Coordinating, successful integration into
and pedagogical and internal psychological communication, . . . . .
. . . . . integrative, supporting  the educational and socio-
(integrative) processes, ensuring effective mentoring

adaptation of the individual

cultural environment

A system of mechanisms that

Academic counseling,

The context . . . Adaptive, Rapid and sustainable
. ensure the inclusion of students intercultural support, Co. . .
of academic . . communicative, adaptation in a mobile
o in a new educational and development of .
mobility developmental environment

cultural environment

independence

Source / Note: Compiled by the author based on the theoretical analysis of the works of V. Tinto, C. Ward, U. Teichler, . A. Zimnyaya
and A.V. Khutorskoy on the problems of academic, socio-cultural and psychological adaptation of students in the context of

internationalization of higher education.

Source / Note: This table was compiled by the authors based on the analysis of materials

The presented table 1 reflects the integrative
essence of psychological and pedagogical mecha-
nisms, considered as a result of the interaction of
external pedagogical influences and internal psy-
chological processes of the individual, which is con-
firmed in the works of both foreign and domestic
researchers. Thus, in the foreign scientific tradition
of V. Tinto, J. Ward, U. Teichler, the emphasis is
placed on the relationship between academic and
socio-cultural integration, where the effectiveness
of adaptation is determined not only by the organi-
zation of the educational environment, but also by
the psychological readiness of the student for inter-
cultural interaction (Tinto, 2009; Ward, Bochner,
Furnham, 2001). Russian scientists .A.Zimnyaya
and A.V.Khutorskoy examine psychological and
pedagogical mechanisms through the prism of com-
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petency-based and personality-oriented approaches,
emphasizing the role of support, reflection, and the
development of students’ independence (Zimnyaya,
2004; Khutorskoy, 2003). In Kazakhstani scientific
discourse, this concept is associated with the pro-
cesses of internationalization of education and the
need to create an adaptive environment for students
in the context of academic mobility. Thus, the syn-
thesis of these approaches allows us to consider
psychological and pedagogical mechanisms as a
multi-component system that ensures the successful
adaptation of students and their effective integration
into a new educational and socio-cultural environ-
ment (Nazarbayev University, 2020; MES of the
Republic of Kazakhstan, 2018).

The results of the primary diagnostics (using the
method of K. Rogers and R. Diamond) showed the
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presence of differentiation in the level of students’
socio-psychological adaptation depending on the
experience of academic mobility, field of study, uni-
versity and age. In terms of experience of participa-
tion in academic mobility, it was found that students
with such experience (N=64) demonstrate higher in-
dicators of adaptability (4.1), self-acceptance (4.0)
and emotional comfort (3.9) compared to students
without experience (N=64), for whom these indica-
tors were 3.6; 3.5 and 3.4, respectively. This indi-
cates the formation of more developed adaptation
strategies, internal control and confidence in an in-
tercultural environment in mobile students.

An analysis by training area revealed that the
highest level of adaptation was recorded among
students majoring in information technology (4.0)
and technical/technological fields (3.9), which may
be related to greater digital competence and men-
tal flexibility. Students majoring in the natural sci-
ences and mathematics demonstrated average scores
(3.8), while students majoring in pedagogy (3.6) and
social sciences and humanities (3.5) had lower lev-
els of adaptation, indicating the need to strengthen

Figure 1

practice-oriented and intercultural components of
training.

A comparative analysis across universities re-
vealed that students at E.A. Buketov Karaganda
University demonstrate slightly higher adaptation
scores (average score of 3.85) compared to stu-
dents (3.65) at Sh. Yesenov Caspian University of
Technology and Engineering, which may be due to
differences in the level of support organization and
the educational environment. However, these differ-
ences are moderate and require further analysis of
institutional factors.

An age analysis revealed that third- and fourth-
year students aged 21-23 years have a higher ad-
aptation level (3.9) than second-year students (aged
19-20 years)—3.6, which is explained by the ac-
cumulation of academic and social experience, as
well as a greater readiness for independent work.
Overall, the results of the initial assessment indicate
that students’ adaptation to academic mobility is de-
termined by a combination of factors and requires
targeted psychological and pedagogical support
(figure 1).

The level of adaptation of students by specialty (with/without experience) primary diagnosis

4.5

4.1

4

4.2

Technical and
technological

Social and
humanitarian

Pedagogical

Natural sciences
and mathematics

u With
experience

m Without
experience

Information
Technology

Source / Note: Compiled by the author based on the results of primary diagnostics of students’socio-psychological
adaptation using the methodology of C. Rogers and R. Dymond (N=128), with differentiation by field of study and

experience of academic mobility.

Source / Note: This figure was compiled by the authors based on the analysis of materials
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The diagram reflects the results of the primary
diagnosis of the level of socio-psychological adap-
tation of students in various areas of training de-
pending on the presence of academic mobility ex-
perience. At the initial stage, in all groups, higher
indicators are recorded for students with mobility
experience, but in general, the level of adaptation
is average, which indicates the presence of unreal-
ized adaptation potential. The greatest differences
are observed in technical and information science
specialties, while in pedagogical and social sciences
and humanities the indicators remain lower, espe-
cially for students without mobility experience. The
obtained data from the initial diagnosis indicate the
need for targeted psychological and pedagogical
support to level out and improve the level of adapta-
tion of students.

The results of the initial diagnostics revealed a
heterogeneous nature of students’ adaptation to aca-
demic mobility: with fairly high rates of academic

Table 2

adaptation, lower values of the socio-cultural and
psychological components were recorded, especially
among students who have no experience of mobility.
This made it possible to identify key problem areas
requiring targeted pedagogical intervention and sub-
stantiated the need to develop a structured model of
psychological and pedagogical support reflecting the
main mechanisms of activity (Klimov, 2004). Three
interrelated blocks were identified as the basic ele-
ments of the model — academic counseling, inter-
cultural support and the development of indepen-
dence skills, since they reflect the main adaptation
mechanisms: cognitive (mastering the educational
environment), communicative-social (inclusion in in-
tercultural interaction) and personal-regulatory (self-
organization and stress resistance). Their integration
ensures a comprehensive impact on key aspects of the
adaptation process and allows for a transition from
fragmented support to systemic support for students
in the context of academic mobility (table 2).

Contents of the model of psychological and pedagogical mechanisms for supporting students in adapting to academic mobility

(second stage of the study)

Block Content Activity Implementation tools Expected effect
Supporting students in mastering Individual consultations, . . Improving academic
. - . . . Tutoring, mentoring,
Academic the educational program, assistance in developing academic euides performance and
Advising orientation in the requirements  a curriculum, support . & . reducing learning
. . . . online consultations . ;
and the educational system during the training period difficulties
Developing intercultural Intercultural Role-playing games, . .
Lo . L . . Improving social
Intercultural communication skills and communication training, case studies, group . . .
. . . . . . integration, developing
support adapting to a new social adaptation meetings, discussions, peer .
' intercultural competence
environment cultural events support
. Development of the ability for . A . Increasing autonom
Developing pmel s Project activities, Cases, portfolios, ne Y
. self-regulation, responsibility . . S developing self-
independence . .. reflective assignments, reflection journals,
. and independent decision- . - management and
skills independent work digital platforms

making

adaptation skills

Source / Note: Developed by the author within the framework of the research based on the results of primary diagnostics and the
conceptual provisions of psychological and pedagogical support of academic mobility.
Source / Note: This table was compiled by the authors based on the analysis of materials

During the period of corrective work on the de-
veloped model of psychological and pedagogical
support, specific practical techniques were identi-
fied and tested, which showed positive results in in-
creasing the level of adaptation of students. The aca-
demic counseling unit effectively utilized individual
academic sessions with tutors, which helped reduce
learning difficulties and enable more informed plan-
ning of educational trajectories, as well as navi-
gation seminars, which allowed students to more
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quickly navigate the requirements of the educational
environment and the university’s digital platforms.
In the intercultural support block, a significant role
was played by intercultural communication train-
ings aimed at developing interaction skills in a new
cultural environment, as well as a peer-support pro-
gram that ensured faster social integration of stu-
dents through informal interaction with mentors. In
turn, as part of the independence skills development
block, reflective adaptation diaries were tested,
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which facilitated reflection on personal experience
and reduced anxiety, as well as case studies and situ-
ational modeling, which enabled students to develop
effective strategies for behavior during academic
mobility. Overall, the use of these techniques result-
ed in positive dynamics in key adaptation indicators
and confirmed the effectiveness of an integrated ap-

Table 3

proach to psychological and pedagogical support for
students.

The third stage (control and generalization) was
aimed at checking the effectiveness of the devel-
oped model and included a set of procedures for re-
diagnosis, analysis and generalization of the results
(table 3, figure 2).

Dynamics of indicators of students’socio-psychological adaptation (before and after the experiment)

Indicator KUTil named after Sh.  KUTil named after Sh. KarU named after E.A.  KarU named after E.A.
Yesenova (before) Yesenova (after) Buketov (before) Buketov (after)
Adaptability 3,7 43 3,5 4,1
Self-acceptance 3,8 42 3,6 4.0
Emotional comfort 3,5 4.1 3,3 3,9
Internality 3,6 42 3.4 4.0

Source / Note: Compiled by the author based on the results of empirical research using the methodology of socio-psychological
adaptation by C. Rogers and R. Dymond (before and after the experiment).
Source / Note: This table was compiled by the authors based on the analysis of materials

Figure 2

Dynamics of students’ adaptation to academic mobility (final data)
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B To the beginning
u Finally
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Adaptability Self-acceptance

Emotional comfort
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Source / Note:Compiled by the author based on the results of repeated diagnostics (before/after experiment) using
the Rogers—Dymond socio-psychological adaptation method, reflects the dynamics of key indicators (adaptability,

self-acceptance, emotional comfort, internality).

Source / Note: This figure was compiled by the authors based on the analysis of materials

A comparative analysis revealed positive dy-
namics across all key parameters at both universi-
ties. The most significant changes were observed in
adaptability and emotional comfort (+0.6—0.7), indi-
cating a decrease in anxiety and increased resilience
among students. An increase in internality indicates
the development of internal control and responsibil-

ity for their own educational trajectory. Moreover,
students at the Sh. Yessenov KUTI demonstrated
slightly higher final scores, which may indicate the
greater effectiveness of the implemented support
practices.

Based on the interpretation of quantitative and
qualitative data, a correction was made to the model
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of psychological and pedagogical adaptation mech-
anisms, which resulted in the formation of a system
of effective psychological and pedagogical practices
aimed at preparing students for academic mobility,
reducing adaptation risks and ensuring their sustain-
able integration into a new educational and socio-
cultural environment.

The system of psychological and pedagogical
practices is presented through three interconnected
blocks, each of which fulfills a specific pedagogical
function in the process of student adaptation to aca-
demic mobility. Thus, the academic block aims to
ensure the successful integration of students into the
educational process of the host university. Within
its framework, such practices as individual consul-
tations, tutoring support, training in working with
educational platforms, and clarification of require-
ments and assessment criteria were implemented.
The pedagogical value of this module lies in fos-
tering academic independence, developing skills in
planning and organizing one’s own educational ac-
tivities, and reducing academic difficulties. The in-
tercultural module focuses on developing students’
communicative and sociocultural competence. It
includes intercultural communication training and
peer-support programs. From a pedagogical point of
view, this unit promotes tolerance, broadens cultural
horizons, develops skills for effective interaction in
an international environment, and reduces barriers
to interpersonal communication. The personal de-
velopment block (development of independence) is
aimed at forming the student’s internal readiness for
adaptation through the development of self-regula-
tion, responsibility and reflection. This unit utilizes
practices such as reflective journaling, case studies,
situational modeling, and project work. The peda-
gogical significance of the block lies in the develop-
ment of the student’s subjective position, the ability
to make decisions in conditions of uncertainty and
the formation of sustainable adaptation strategies
necessary for successful integration into a new edu-
cational and socio-cultural environment.

Discussion

The results of the study confirm and specify
the provisions of modern theories of academic and
socio-cultural adaptation (Tinto, Ward, etc.), dem-
onstrating that the success of students’ inclusion in
the conditions of academic mobility is determined
not only by the level of their initial preparation,
but also by the presence of targeted psychologi-
cal and pedagogical support. The data from the
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initial diagnostics showed an imbalance in adapta-
tion components with a predominance of academic
adaptation and insufficient expression of sociocul-
tural and psychological indicators, which coincides
with the conclusions of foreign studies on the key
role of intercultural and emotional factors. At the
same time, the results of the formative stage and
final assessment indicate that the implementation
of a structured model, including academic coun-
seling, intercultural support, and development of
independence, leads to a significant increase in all
adaptation indicators (by 0.6—0.7 points), particu-
larly in terms of emotional comfort and internality.
This suggests that a comprehensive psychological
and pedagogical approach is an effective mecha-
nism not only for supporting but also for develop-
ing students’ adaptive potential, ensuring their sus-
tainable integration into the new educational and
sociocultural environment.

Conclusion

The conducted research made it possible to
comprehensively reveal the problem of students’
adaptation to academic mobility in the context of the
internationalization of higher education and to sub-
stantiate the importance of psychological and peda-
gogical mechanisms as a key factor in the successful
integration of students into a new educational and
socio-cultural environment (European Commission,
2024; Erasmus+, 2024; Bologna Process, 2024).
The theoretical analysis showed that adaptation is
multi-component and includes academic, socio-cul-
tural and psychological aspects, and their balanced
development is possible only with systemic support
from the university. The synthesis of foreign, Rus-
sian and Kazakh approaches made it possible to con-
sider psychological and pedagogical mechanisms as
an integrative system that ensures the interaction of
external pedagogical influences and the internal re-
sources of the student’s personality.

The results of the empirical study confirmed the
proposed hypothesis and revealed a number of sig-
nificant patterns. It was found that the initial level
of student adaptation is characterized by a relative
dominance of the academic component, with insuf-
ficient emphasis on the sociocultural and psycho-
logical aspects, especially among students with no
prior academic mobility experience. The identified
differences across fields of study, age, and univer-
sities demonstrate the multifactorial nature of the
adaptation process and the need for differentiated
pedagogical support.
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The developed and tested model of psychologi-
cal and pedagogical support, including academic
counseling, intercultural support and the develop-
ment of independence skills, has demonstrated its
effectiveness. The implementation of this model
resulted in a significant increase in students’ socio-
psychological adaptation indicators, a reduction in
anxiety, increased emotional comfort, and the de-
velopment of internal responsibility for learning
outcomes. Practice-oriented technologies (peer sup-
port, intercultural training, case studies, and reflec-
tive practices) played a key role, activating students’
agency and fostering the development of sustainable
adaptation strategies.

The practical significance of this study lies in
the development of a system of psychological and
pedagogical practices that can be implemented in
universities to improve the effectiveness of academ-
ic mobility. The proposed model can be adapted to
the specific needs of various educational institutions
and fields of study, and can also be used in the de-
velopment of higher education internationalization
programs.

At the same time, the study’s results open up
prospects for further research related to an in-depth

study of the impact of the digital educational envi-
ronment, individual development trajectories, and
intercultural factors on student adaptation. Thus,
the issue under consideration is relevant both within
the Republic of Kazakhstan and globally, as issues
related to ensuring high-quality student adaptation
in the context of academic mobility remain under-
studied and continue to generate sustained research
interest.
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