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USING DIGITAL TECHNOLOGIES
IN DEVELOPING TOURISM STUDENTS’ FOREIGN
LANGUAGE COMMUNICATIVE COMPETENCE

The article analyzes the role of digital technologies in the formation of future tourism specialists’
foreign language communicative competence. The relevance of the study is determined by the grow-
ing demand for developing future tourism specialists’ foreign language communicative competence as
they need to communicate in multicultural context. The purpose of the study is to explore and analyze
the use of digital technologies in teaching foreign languages to tourism students and their impact on the
development of foreign language communicative competence.

The methodology of the research combines a comprehensive literature review and a survey of for-
eign language teachers working with students of tourism and hospitality. The survey involved 61 teach-
ers and focused on their use of digital technologies, the types of digital tools used, their effectiveness,
and challenges associated with their implementation.

The findings demonstrate that digital technologies such as virtual and augmented reality, gamifica-
tion platforms, mobile-assisted language learning applications, artificial intelligence tools, multimedia
resources, and social media positively influence the development of tourism students’ professional vo-
cabulary, speaking confidence, intercultural communication skills, learner motivation, and personalized
learning. The survey results indicate that teachers most frequently use gamification platforms, multime-
dia resources, and Al tools in foreign language instruction. At the same time, the study identified several
barriers related to insufficient technical resources, lack of methodological support, limited teacher digital
competence, and infrastructural constraints.

The study concludes that the effective integration of digital technologies into foreign language edu-
cation contributes significantly to the formation of future tourism specialists’ communicative compe-
tence. However, successful implementation requires methodological preparation, institutional support,
and development of teachers’ digital and pedagogical competences.

Keywords: foreign language education, professional language learning, tourism industry, commu-
nicative competence, digital tools, virtual reality, Al chatbots, mobile learning, multimedia resources.
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TAGblAan XaH aTbiHAaFbl Kasak, xaAblKapaAblk, KaTbiHACcTap
>KoHe aAeM TIAAepi yHuBepcuTeTi, Aamatbl, KasakcraH
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Typu3m MamMaHAbIFbl CTYAEHTTEPIHIH, LWeT TIAAIK KOMMYHMKATUBTIK
KY3bIPETTIAINH AAMbITYAQ UMQPABIK, TEXHOAOTUSIAAPADI MAHAAAAHY

Makanapa 6oaallak, TypM3M CaAacbl MamMaHAAPbIHbIH, LIETEA TIAIHAEr KOMMYHMKATUBTIK Ky3bl-
PETTIAINH KAAbINTACTbIPYAAFbl UMPABIK, TEXHOAOTUSAAPABIH, POAI TAAAQHAABI. 3epPTTEeYAiH ©3€eKTiAiri
6oAalLaK, TYP13M MamMaHAAPbIHbIH, KOMMOAEHMETTI OpTasa KapbiM-KaTblHAC Xacay KaXKeTTiAiriHe 6an-
AQHBICTbl OAAPAbIH LLETEA TIAIHAEr KOMMYHMKATUBTIK KY3bIPETTIAINH AaMbITyFa AereH CYpPaHbICTbIH
apTybIMEH aiKblHAAAQAbI. 3epTTeyAiH MakcaTbl — TYPM3M MaMaHAbIFbl CTYAEHTTEPIHE LeTeA TiAiH
OKbITYAQ UMMDPABIK, TEXHOAOTUSIAAPABI KOAAQHYABI 3€PTTEY XKOHE TaAAdY, COHAAM-aK, OAAPAbIH, LLETEA
TIAIHAET KOMMYHMKATUBTIK KY3bIPETTIAIKTI AAMbITYFa 8CepPiH aHbIKTay.

3epTTey 9AiCHaMachl FbIAbIMU SAEOMETTEPre KEeLEHAT WOAY >KacayAbl KOHE TYPU3M MeH KOHaK-
>KAMABIAbIK, GaFbITTapbliHAQ BIAIM aAATbIH CTYAEHTTEPMEH >KYMbIC iCTEMTIH LIETEA TiAi OKbITYLIbIAAPbI
apacbliHAQ cayaAHama >KYpPrisyai Kamtuabl. CayaaHamara 61 OKbITYLLbl KATbICTbl. 3epTTey GapbiCbiHAA
OKbITYLLbIAAPAbIH, LLUGPABIK, TEXHOAOTUSAAPABI KOAAQHY AEHreii, nanAaAaHbIAATbiH LMPAbIK, KypaA-
AAPAbIH TYPAEPI, OAAPABIH, TUIMAIAITT KeHe OAapAbl eHridy 6apbiCbiIHAAQ KE3AECETIH KMbIHABIKTApP Ka-
pPacTbIpPbIAABI.
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3epTTey HOTUXKEAepi BUPTYyaAAbl LIbIHABIK, rerMudukaums naatopmasapbl, MOOMAbAI OKbi-
TY KOCBIMLLAAAPbI, YKaCaHAbl MHTEAAEKT KYPaAAAPbl, MyAbTUMEAMSIABIK, PECYPCTap >KOHe dAeyMeTTiK
JKEAIAEP CUSIKTbI LUMQPABIK, TEXHOAOTMSIAQPAbIH TYPU3M MaMaHAbIFbl CTYAEHTTEpiHiH Kacibn Aekcmka-
CblH, COMAEY CEHIMAIAITH, MOAEHMETapaAbIK, KOMMYHUKALIMS AAFABIAAPbIH, OKY MOTUBALUMSICbIH >KoHe
>KEKEAEHAIPIAreH OKbITYAbl AaMbITyFa OH acep eTeTiHiH kepceTTi. CayaaHama HaTuxKeAepi BoMbIHLLA
OKbITYLLUbIAQP LIETEA TIAIH OKbITYAQ KebiHece reiimmndmkaLms NAaTHopPMaAapbiH, MyAbTUMEAMSIAIK, pe-
CYPCTapAbl >K8He >KacaHAbl MHTEAAEKT KYPaAAAPbIH KOAAAHATbIHbI aHbIKTaAAbl. COHbIMEH KaTap 3epT-
Tey 6apbICbiHAQ TEXHUKAABIK, PECYPCTAPAbIH, XKETKIAIKCI3AIr, 8AiCTEMEAIK KOAAAYAbIH, 60OAMAYbI, OKbl-
TYLbIAQPAbIH, LMPABIK, KY3bIPETTIAITIHIH LIEKTEYAIAIr X)XeHe MH(PaKYPbIAbIMABIK, KEAEPTiAep CUSKTbI
GipKaTap MaceAeAep aHbIKTaAAbI.

3epTTey KOPbITbIHABICHI GOMbIHIIA LMMPAbIK TEXHOAOTUSIAAPAbI LIETEA TIAIH OKbITy YAepiciHe
TUIMAI eHri3y GoAallak, TYpr3M MamaHAApPbIHbIH KOMMYHMKATMBTIK Ky3bIPETTIAIMNH KaAbINTACTbIpyFa
eAeyAl YAeC KOCaTbIHbl aHbIKTaAAbl. AAariaa OYA YAEpPICTi TabbICTbl Xy3ere acbipy YiliH dAiCTEMEAIK
AQMbIHABIK, WHCTUTYLIMOHAAABIK, KOAAQY, COHAAM-aK, OKbITYLUIbIAAPABIH, LMMDPABIK, XXOHe neAarormka-
ABIK, KY3bIPETTIAIKTEPIH AQMbITY KaXkeT.

Ty#iH ce3aep: WeT TiAIH OKbITY, K8CiOM TiA YPEHY, TYPU3M MHAYCTPUSICbI, KOMMYHMKATMUBTI Ky3bl-
PeTTIAIK, UMGPABIK, KYPAaAAAp, BUPTYyaAAbl WbIHAbIK, YK yaTt-60TTapbl, MOOUABAI OKbITY, MyAbTUME-
AMSIABIK, pecypcTap.
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NUcnoab3oBaHue uMdpoBbIX TEXHOAOTHI B Pa3BUTUM MHOS3bIMHOM
KOMMYHUKAaTUBHOM KOMIMETEHTHOCTU CTYAEHTOB TYPUCTUUYECKOrO HarnpaBAeHUSI

B crtatbe mpoaHaAM3vpoBaHa poAb LMPOBbLIX TEXHOAOTMIA B (DOPMMPOBAHMM MHOSA3bIYHON KOM-
MYHMKATMBHOWM KOMMeTeHUMM BYAYLLMX CNELMAAMCTOB TYPUCTCKOM OTPACAU. AKTYAAbHOCTb UCCAEAO-
BaH1si 06YCAOBAEHA BO3pACTaloLei NoTPeOGHOCTbIO B PAa3BUTUM MHOSI3bIYHON KOMMYHUKATUBHOM KOM-
neTeHuMn ByAYLIMX CMELMAAMCTOB CPepbl TYPM3Ma, MOCKOAbKY MX NPOECCMOHaAbHAsE AESITEABHOCTb
CBsi3aHa C OOLIEHMEM B MHOMOKYAbTYPHOW cpeAe. LleAb MCCAeAOBaHMS 3aKAIOUAETCS B U3YUEHWUU U
aHaAM3e MCMOAb30BaHUS LUMQPOBbIX TEXHOAOTMI MPK 0O0YyUEHNM MHOCTPAHHbBIM S3blKaM CTYAEHTOB Ty-
PUCTCKMX CMELIMAABHOCTEN, a TaKXKe MX BAUSHUS HA PA3BUTHUE MHOA3bIYHOM KOMMYHMKATMBHOM KOMMe-
TeHUMN.

MeToa0AOMMSI MCCAEAOBAHMS COYETAET KOMIMAEKCHbIA 0630p HAayuYHOM AMTEPATYpPbl M aHKETUPO-
BaHMe npernoAaBaTeAeil MHOCTPAHHbIX S3bIKOB, pabOTAIOLLMX CO CTYAEHTAMM HarpaBAeHUI «Typusm» u
«[ocTenpunmcTeo». B onpoce npuHsam yuactme 61 npenoaasateaen. MccaepoBaHmne ObIAO HamnpaBAe-
HO Ha M3y4eHue MCMOAb30BaHMS LMGPOBbLIX TEXHOAOTMI B 06pa3oBaTeAbHOM MPOLECCe, BUAOB MpU-
MEeHSEMbIX LM(POBbLIX MHCTPYMEHTOB, MX 3(P(PEKTUBHOCTM, a TaKXKe TPYAHOCTEN, CBA3AHHbIX C MX BHe-
ApeHvem.

Pe3yAbTatbl MCCAEAOBAHMS MOKA3aAM, UYTO Takne UMQPOBble TEXHOAOIMM, KaK BUPTYaAbHAS U AO-
MOAHEHHAsl PEAaAbHOCTb, FeMMUUKALMOHHbBIE MAAT(OPMbI, MPUAOXKEHUS MOOUABHOIO OOYUEHUS, UH-
CTPYMEHTbI MCKYCCTBEHHOIO MHTEAAEKTa, MYAbTUMEAMIHbIE PEeCYpPCbl U COLMAAbHbBIE CETU, MOAOXKM-
TEAbHO BAMSIOT Ha pa3BuUTME MPOdECCMOHAABHON AEKCUKM CTYAEHTOB TYPUCTCKMX CMeLMaAbHOCTEN,
YBEPEHHOCTU B FTOBOPEHMM, HABbIKOB MEXKKYAbTYPHOM KOMMYHMKALLMK, Y4eOHOM MOTMBALIMU U NEepPCo-
HaAM3MPOBAHHOTO 06yUeHus. Pe3yAbTaTbl onpoca CBUAETEALCTBYIOT O TOM, UTO NMpenoAaBaTeAn Hanbo-
A€€ YaCTO MCMOAb3YIOT relMMMUKALIMOHHDBIE MAAT(OPMbI, MyAbTUMEAMMHbBIE PECYPCbl U MHCTPYMEHTbI
MCKYCCTBEHHOrO MHTEAAEKTA B MpoLecce 00yyeHmsl MHOCTPAHHbIM s3blkam. B To ke Bpems nccaeao-
BaHMeE BbISBUAO PsiA 6ApbepoB, CBS3aHHbIX C HEAOCTATOUHOCTbIO TEXHUUECKMX PECYPCOB, OTCYTCTBUEM
METOANYECKON MOAAEP>XKKM, OFPAaHNYEHHbIM YPOBHEM LIM(DPOBOI KOMMETEHTHOCTM MpPenoAaBaTeAen 1
MHPACTPYKTYPHBIMU OrPAHNYEHNSAMM.

B 3akAloueHne otMmeudaeTcs, UTo 3pheKTUBHAs MHTErpaums UM@POoBbIX TEXHOAOTUI B MHOS3bIUHOE
ob6pasoBaHue crnoco6CcTByeT (POPMMPOBAHNIO KOMMYHMUKATMBHOM KOMMETEHUMM OYAYLIMX Creumanm-
CTOB TypucTCcKoi oTpacAar. OAHAKO yCreLlHas peaAm3alims AQHHOrO npoLecca TpebyeT METOAMYECKOM
MOAFOTOBKM, MHCTUTYLIMOHAABHOM MOAAEPXKKM, a TaK)Ke Pa3BMUTMS LMPOBBIX M NEAArOrmMYeCcKmMx KOM-
NneTeHUMn NpenoAaBaTeAen.

KAtoueBble CAOBa: MHOS3bIUHOE 06pa3oBaHme, NpocheccuoHaAbHOe 0byUeHue 93bikam, MHAYCTPUS
TYpM3Ma, KOMMYHMKATMBHAs KOMMNETeHUMS, LMMDPOBbIE MHCTPYMEHTbI, BUPTYaAbHAS PEaAbHOCTb, YaT-
60Tbl C UCKYCCTBEHHbIM MHTEAAEKTOM, MOOMAbHOE 0BYyUeHUe, MyAbTUMEANIAHbIE PECYPChI.
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Introduction

Being one of the fastest growing industries,
tourism relies on effective intercultural and multi-
lingual communication. Preparation of future tour-
ism specialists became more challenging as require-
ments for tourism students are beyond just simple
language knowledge. Tourism professionals are
expected to communicate with representatives of
different cultures. Therefore, they need to improve
their communicative skills.

Decree of the Government of the Republic of
Kazakhstan No. 262 (2023) approved the Concept
for the Development of Tourism Industry aimed at
improving availability and quality of tourist servic-
es. Improving service quality requires training per-
sonnel who can communicate professionally with
representatives of different cultures. This is essential
for developing domestic and inbound tourism, and
for increasing the international competitiveness of
Kazakhstan’s tourism industry. As tourism industry
is aiming to improve service quality, requirements
for training future tourism specialists are growing. It
became crucial to train a professional who can eas-
ily communicate with people from different cultures
in modern digitalized world. As digitalization enter-
ing every sphere of our lives, education process is
going through significant changes.

In recent years, teaching foreign languages has
undergone digitalization too. Digital technologies
became essential tool in foreign language educa-
tion. Nowadays, teaching professional foreign lan-
guage is connected with the changes in methods and
technologies used in education process (Dzhusub-
alieva, 2021). As digitalization shapes education,
digital technologies became important in teaching
foreign languages. On the one hand, a communica-
tive approach is developing, in which the role of the
teacher is shifted to the mediator, and students gain
access to authentic materials via the Internet. On the
other hand, the emphasis on the individualization
and interactivity of learning is intensified. With the
widespread digitalization of the educational process,
it becomes necessary to improve the information
and communication competencies of teachers and
students.

The purpose of this study is to analyze vari-
ous types of digital technologies that can be used
in teaching foreign languages and its effectiveness
in formation of future tourism specialists’ foreign
language communicative competence. The article
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will examine how different types of digital tech-
nologies benefit in improving tourism students’
foreign language communicative competence. The
study compares existing digital technologies in for-
eign language education, analyzes its effectiveness
in improving language skills as speaking, listening,
pronunciation, grammar, and vocabulary that are
important in the formation of communicative com-
petence.

Based on the purpose of the study, the article
will consider following research questions:

- What is the role of digital technologies in for-
eign language education?

- What digital technologies can be used in teach-
ing foreign language to future specialists of tourism
industry?

- How can digital technologies be effective in
formation of tourism students’ foreign language
communicative competence?

Literature review

Theoretical background

Communicative competence of tourism special-
ists is about their ability to communicate and deliver
information based on their profession. Internation-
al approaches traditionally define communicative
competence as ability to use language correctly in
different situations and context. According to Ca-
nale M., Swain M. (1980), communicative compe-
tence is a synthesis of the basic system of knowl-
edge and skills necessary for communication. They
define grammatical, sociolinguistic, and strategical
competences as main parts of communicative com-
petence. In our case, communicative competence of
future tourism specialists is about a set of profes-
sional knowledge and skills necessary for commu-
nication in their sphere. As for the parts of commu-
nicative competence, they are all crucial parts that
help to communicate professionally. Grammatical
competence is future tourism specialists’ ability to
use accurate professional terminology and deliver
information grammatically correctly. Sociolinguis-
tic competence ensures appropriate intercultural
interaction as tourism specialists are tend to be the
part of intercultural communication. Finally, strate-
gic competence is about future tourism specialists’
ability to solve difficulties in professional commu-
nication that occur in their workplace. Rizakhod-
jaeva (2017) defines communicative competence as
a combination of a specialist’s knowledge, abilities,
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practical skills, and personal qualities that together
help them communicate effectively and work pro-
fessionally in their field. This definition applies to
the use of language in individuals’ area of work. In
our case it is connected with communication in tour-
ism industry.

The Common European framework of Refer-
ence for Languages (2001) defines communica-
tive competence as a set of skills, abilities and
knowledge that enables person to communicate
in given social context. The CEFR (2001) divides
communicative competence into linguistic, socio-
linguistic, and pragmatic components. Linguistic
component refers to knowledge and control of the
formal resources of language (grammar, vocabu-
lary, phonology, orthography). It is connected with
all aspects of language. Sociolinguistic component
is about ability to use language in different social
situations. It considers cultural differences, polite-
ness, and other social factors. Pragmatic component
is related to functional use of language, mastery
of discourse and others. This component is about
using language for professional purposes. These
components are particularly relevant for tourism
professionals, who must communicate effectively
with diverse clients and in dynamic, sometimes un-
predictable, situations.

Analysis of different studies on communica-
tive competence shows that mostly communicative
competence is applied to the ability to communicate
in different situations including the professional
sphere of individuals. In our developing world spe-
cialists should be able to adapt on the changes of
globalization. Modern tourism industry is oriented
on the international market. It requires fluency in
foreign languages. Therefore, the training process
is being revised: the goal is to develop profession-
ally focused communication skills in future tourism
industry employees, enabling them to communicate
fluently in a foreign language in business and ser-
vice settings.

“About Education” law in Kazakhstan (2025)
shows need for integrating ICT and digital tools in
education and admits it as a significant tool for en-
hancing quality and availability of education. There-
fore, digital technologies have become an integral
part of education. Digital technologies help to make
education processes available to everyone. Educa-
tion has become more interactive and personalized.
The issues of using digital technologies in teach-
ing foreign languages are studied by scientists such

as D.M. Dzhusubalieva (2021), A.T. Chaklikova
and T.A. Kulgildinova (2018), M.Akeshova et. all
(2025) who prove the effectiveness of the use of
digital tools to increase motivation and professional
orientation of foreign language education.

Analysis of different researches on usage of
digital technologies shows that modern education
process changed a lot. The teacher’s role is a me-
diator, and students get access to authentic materials
through Internet. The interactivity and individual-
ization is highlighted as important factors of mod-
ern teaching. It means there is a need for teachers
to develop their information and communication
competence. Kazakh and foreign studies show that
integration of digital technologies improve students’
self-learning, creative thinking skills and digital lit-
eracy. D.M. Dzhusubalieva (2021) states that us-
ing digital technologies in foreign language educa-
tion gives more opportunities to improve language
competences such as speech, discursive, sociocul-
tural, and communicative competences. According
to A.T. Chaklikova and T.A. Kulgildinova (2018)
modern foreign language education prioritizes sub-
stantive aspects of information and communica-
tion technologies. It implies to shift to innovative
professional education in which goals and methods
are changed. Therefore, we need to integrate digital
technologies in education as it can fasten teaching
process and create conditions for deep understand-
ing of learning materials through active forms of in-
teraction between teacher and learners.

Digital technologies in Tourism education

Professional education in the direction of “Tour-
ism and hospitality” also actively masters digital
technologies, adapting general IT trees to the spe-
cifics of the industry. The main feature is the orien-
tation to practice-oriented training using modeling
technologies. Integration of digital technologies is
mostly connected with immersion and design train-
ing. Students are working on real cases as creating
individualized tours or organizing events using digi-
tal tools. Tourism teachers integrate different types
of digital technologies for effective teaching. Digital
technologies like Virtual/Augmented Reality (VR/
AR), Interactive platforms, Mobile Applications,
Al chatbots and others are being used for effective
formation of future tourism specialists’ professional
competences.

Analyzing all existing researches, we can choose
following digital technologies used in tourism edu-
cation (Table 1).
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Table 1
Categories of digital technologies used in tourism education

No. Technology

Purpose of using digital technology

Effectiveness in tourism education

Learning Management
System (LMS) platforms
(Google Classroom,
Moodle, etc.)

Organization of online language teaching
and learning, assignments and assessment,
communication and collaborative activities

(Zhou and Zhang, 2022; Triana, 2024)

Possibility of student independent learning,
improvement of learners’ engagement and
communication (Glotova and Zubkova, 2020;
Triana, 2024)

Simulation of real tourism communication
environment (e.g. professional
communication in hotels, restaurants, travel
situations) (M.Akeshova, et. all, 2025)

Virtual/ Augmented Reality
(VR/AR)

Positive effects on professional vocabulary
acquisition, learner motivation, and learners’
speaking confidence (Pérez-Jorge et. all,
2025)

Gamification technologies
3 (Kahoot, Wordwall,
Quizlet, etc.)

Creation of game-based tasks for tourism
English learning ( Khlybova, 2022)

Improved motivation, learning engagement
and learning outcomes (P.Jaiswal, 2024;
Aprianti, 2024); developing learners’
cooperation, critical thinking and problem
solving skills (Khlybova, 2022)

Mobile Assisted Language

Flexible language learning and tourism

Opportunity to learn from anywhere and
anytime, positive effects on vocabulary

4 (Du;?E;)lng;sggLriz)bile vocabulary acquiring (M.Akeshova et.all,  acquisition and speaking through applications
i ’ 2025; Aprianti, 2024) like Babbel, Duolingo (Mamarasulova, 2025;
quizzes) Togaibayeva et. all, 2022)
Effectiveness on reducing learners’ speaking
Simulation of real tourism-related situational anxiety, improving their speaking skills (Zhu
5 Al Chatbots (Virtual tours conversations, personalized language et. all, 2025);

and Dialogue systems)
2024)

learning (Zhu et. all, 2025; Semenov et. all,

Possibilities of setting learning that help
students to adapt and record their progress
(Zhumataeva et.all, 2024)

Multimedia resources and
social media

Usage of authentic materials for learning
6 (Liburd et. all, 2013); Intercultural
interaction (Blatner and Fiori, 2012)

Improved intercultural communicative
competence through authentic content;
Development of students’ socio-pragmatic
learning (Liburd et. all, 2013; Blatner and
Fiori, 2012)

Source / Note: This table was compiled by the authors based on the analysis of materials.

Table 1 presents types of digital technologies
that are considered effective in foreign language
education and teaching foreign language to future
tourism specialists. Digital technologies were cho-
sen based on the analysis of empirical and theoreti-
cal research papers:

1. After the Covid-19 pandemic period, LMS
systems became essential part of teaching and
learning. Schools and universities organize on-
line learning via LMS platforms such as Moodle,
Google Classromms, Canvas, and etc. Nowadays,
LMS platforms are used in education as a part of
blended learning. LMS-based learning is consid-
ered effective as include interactive tasks, teacher
feedback, and learning materials (Zhou and Zhang,
2022). According to Glotova and Zubkova (2020)
LMS platforms as Moodle create conditions for in-
dependent learning and learner-centered instruction.
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They integrate discussion forums, video-conferenc-
ing, online assignments, and other interactive tasks
into language learning process. It helps to improve
communicative approaches (Glotova and Zubkova,
2020). Tourism students can access to professional
interactive tasks via these platforms and get teach-
er feedback on their process. Additionally, Triana
(2024) states that LMS environment is helpful for
improving language skills, learner motivation, and
pedagogical interaction.

2. In tourism education Virtual or Augmented
Reality (VR/AR) helps to create simulated site tours
and cultural-immersion scenarios and vocabulary
drills. It lets learners practice professional language
in authentic-looking destinations. Scholars Pérez-
Jorge et. all (2025) identify significant improve-
ments in vocabulary acquisition, learner motivation
and speaking confidence when VR is used in learn-
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ing process. M.Akeshova et. all (2025) include VR
in their research to enhance learners’ practical lan-
guage skills and provide real-world scenarios and
immersive experiences that engage learners beyond
traditional exercises. In addition, VR helps to raise
cultural awareness as it implies to get involved in
cultural-immersive simulations. These tools provide
realistic scenarios that mirror professional interac-
tions in tourism industry (M.Akeshova et. all, 2025).
For instance, platforms can help to practice hotel
reception communication, dialogues on guiding
tours or handling complaints that occur in tourism
industry settings. Students will be able to practice
discourse patterns and vocabulary in meaningful
contexts, which aligns with the principles of situated
learning and supports the development of fluency,
pragmatic competence, and intercultural aware-
ness. Studies show that VR/AR integrated lessons
increase students’ speaking confidence by reducing
psychological barriers. These platforms provide op-
portunity to use language spontaneously in any given
professional context (Yan et al., 2024; Huang et al.,
2021). Speaking confidence is extremely important
in tourism as future specialists get to interact with
representatives of different cultures. Finally, using
VR/AR technologies in foreign language lessons
increases students’ active participation in lessons.
Visual and audio tools by VR improve students’
interest in their subject and motivation towards the
lessons (Yildirim, 2020; Al-Ansi, et. all, 2023).

3. Gamification platforms as Quizlet, Wordwall
and others help to provide enjoyable exercises and
game-based learning. These platforms make learn-
ing process interactive and allow students acquire
knowledge while participating in games. Platforms
help to improve their vocabulary, practical skills
and problem solving through interactive tasks. It in-
creases students’ motivation and engagement, and
enhances educational outcome through gamified
learning and fun experiences. Gamification fosters
cooperative learning, critical thinking and problem-
solving skills which are important for improving
communicative competence (Khlybova, 2022). Sev-
eral studies highlight its effectiveness in vocabulary
acquisition (Jaiswal, 2024; Aprianti, 2024). Gami-
fied platforms are beneficial for acquiring vocabu-
lary for communication. They make learning pro-
cess engaging, and motivate learners for constant
improvement. Studies review their effectiveness in
building students’ lexical competence that is essen-
tial for future tourism specialists. They often have
to learn large amount of professional terms that can
be used for professional communication. So, these

platforms help them to simplify the process of ac-
quiring new professional terms.

4. Mobile assisted language learning (MALL):
tourism students can improve their language skills
with authentic texts and interaction with native
speakers via platforms like Instagram, Tiktok, Face-
book, etc. It enhances learners’ sociolinguistic and
strategic competences. Mobile applications like
Duolingo or Babbel are great tools for practicing vo-
cabulary and grammar in everyday basis (Akeshova
et. all, 2025). These apps provide opportunities for
self-oriented flexible learning for each student. Mo-
bile applications help students to communicate with
people from all over the world. There are special ap-
plications for learning vocabulary, grammar, listen-
ing and others. There are applications which provide
communication with native speakers too. It helps to
improve students’ interaction with clients from dif-
ferent cultures. MALL enables students to practice
language anytime and anywhere, and it increases
students’ engagement and motivation through au-
thentic materials (Mamarasulova, 2025). Mobile
applications are great tools for activating students’
independent activity. Students can practice their
language skills on everyday basis on their mobile
phones. It gives opportunity for self-oriented flex-
ible learning (Togaibayeva, 2022).

5. Al-Driven Chatbots: Al tools are great for
practicing real conversations in tourism sphere. Al
delivers grammar correction, personalized feed-
back, and instant dialogue practice. Learners report
increased motivation, reduced anxiety, and greater
output volume, supporting communicative compe-
tence development. Al became one of the essen-
tial tools in learning process. Nowadays, teachers
and learners use Al to make learning and teach-
ing process easier and interactive. The President
K.Zh.Tokaev (2025) made the first meeting of the
Council for the Development of Artificial Intelli-
gence in October 2025, and mentioned its effective-
ness in education. K. Zh. Tokaev (2025) highlighted
AT’s opportunity for personalized education.

Al in learning languages is used for adapting
teaching and learning materials for students’ needs.
Researchers Zhu et. all (2025) confirmed effective-
ness of Al in improving students’ speaking skills.
They highlight its help in reducing students’ fear of
speaking and boosting their confidence in speaking.
According to Chang (2023) Al-chatbots strengthen
students’ intercultural competence by helping them
to recognize cultural difference and assisting them
to be ready for interaction. Intercultural competence
is crucial for tourism students as they tend to com-
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municate with representatives of other cultures.
Semenov et. all (2024) identifies opportunities of
Al methods to control and personalize education
by setting learning goals that helps students adapt
and record their learning process. Al platforms can
be used for evaluating their learning progress. Ac-
cording to theoretical analysis by Z. Zhumatayeva
et. all (2024) there are plenty of Al tools used for
improving communicative practice. The research-
ers have provided best tools for each aspect of lan-
guage learning. For example, SpeakFit for improv-
ing speaking skills, Lernmi, Five phrases, Fluent for
developing vocabulary, Rosetta Stone, Pronounce,
Mosalingua for enhancing pronunciation, Virtual
Sapiens, Komensa for improving communication,
and Soft Skills Cloud for teaching grammar.

6. Multimedia resources can affect positively on
teaching foreign language as it increases students’
interest to learning process. According to Liburd
and Christensen (2013) social media can be the part
of online learning, because it can provide in-depth
learning and collaboration among students and
teachers. Social networking sites like Facebook, In-
stagram have strength of inner-activeness, joint cre-
ation of content, and critical thinking. Social media
can also be used for communicating with represen-
tatives of different cultures, and helps to improve
students’ intercultural communicative competence.
According to Blattner and Fiori (2012) social me-
dia is beneficial for providing authentic sources that
develop students’ socio-pragmatic learning. For ex-
ample, there are people who post their vlogs on so-
cial media. People share their daily life on applica-
tions as Tiktok or Instagram. Their vlogs show their
cultural differences, traditions and beliefs. It gives
opportunity to understand cultural difference of
people, and avoid cultural misunderstanding when
communicating with foreign people.

Although digital technologies benefit in most
aspects of teaching foreign language to tourism
students, there are some challenges in using them.
Challenges are connected with technical limitations,
teacher-training and access to digital tools.

First of all, unequal access to digital devices
and problems with Internet are identified as one of
the biggest barriers in usage of digital technologies.
While students in large cities have access to most
of the technologies, students from under-resourced
regions may not have access to VR/AR or other type
of technologies (Zou et. all, 2025). Schools and stu-
dents from under-resourced regions may not have
access to bandwidth-heavy VR/AR or other digi-
tal technologies. In addition, hardware or power-

166

ful computers cost a lot of money. Especially, this
problem occurs while working with VR/AR tech-
nologies. The cost of VR/AR equipment is high and
content integration with curricula may bring some
problems. Even if institutions can pilot VR, scal-
ing to whole cohorts is difficult without institutional
investment or external partnerships (Smala et. all,
2025).

Teacher training is other part of barriers in us-
ing digital technologies. Teachers’ professional de-
velopment and digital skills affect process of using
digital technologies in foreign language education.
Studies show that teachers with weak training in in-
structional design or limited tech skills either under-
utilize tools or use them in ways that favor novelty
rather than learning. Effective integration of digital
technologies requires not just digital competence or
technological skills, but also pedagogical aspects of
using technologies. Teachers have to master task-
designing, rubric-based assessment and scaffolding
automatic feedback (Amemasor et. all, 2025). For
example, successful integration of Al into teaching
process is possible when prompts are given correct-
ly. Al platforms as ChatGPT need correct requests to
create effective resources for teaching and learning.
Therefore, developing teachers’ digital competence
is vital in using digital technologies in education.

Materials and methods

This study used materials including scientific
publications and regulatory documents, as well as
data received from a survey of teachers working
with students of tourism and hospitality major. Sci-
entific publications were included to identify exist-
ing digital technologies used in formation of foreign
language communicative competence.

The methodological part of the study consists of
comprehensive literature review and questionnaires.
Comprehensive literature review allowed to analyze
theoretical background and pedagogical approaches
in usage of digital technologies while formation of
future tourism specialists’ communicative compe-
tence. The survey was conducted among 61 teach-
ers who has experience in working with students of
tourism and hospitality sphere. The survey consists
of 4 sections: teachers’ background information; the
use of digital technologies in teaching; digital tech-
nologies and communicative competence; and chal-
lenges and limitations. The survey includes ques-
tions about teachers use of digital technologies in
teaching English to tourism students, types of digital
technologies used for formation of foreign language
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communicative competence, the effectiveness of
digital technologies from teachers’ perspective, and
difficulties that happen while using digital technolo-
gies. The data was sent and collected with the help
of the Google Forms online platform, and follow-
ing analysis of gathered information. Mixed method
of combining literature review and empirical data
helped to identify current state of using digital tech-
nologies in formation of future tourism specialists’
foreign language communicative competence.

Figure 1
Teachers’ Responses to the Question:

Results and discussion

The results of the teacher survey support theo-
retical findings. The survey showed that almost
all of the teachers use digital technologies often
(44,3%) or always (47,5%) (Figure 1). That proves
the statement that modern professional foreign lan-
guage education is full of innovative methods, and
digital technologies are crucial for learning foreign
languages.

“How often do you use digital technologies in teaching foreign languages?”’

61 oTBeT

How often do you use digital technologies in teaching foreign languages?

® Always

@ Often
Sometimes

@ Rarely

@ Never

Source / Note: This figure was compiled by the authors based on the analysis of materials

Teachers use variety of digital technologies at
their lessons. Gamifications platforms (100%) and
Online video platforms (98,4%) were chosen most
among digital technologies. Al tools (73,8%) and
Language learning applications (52,5%) are also
popular among teachers. Virtual simulation plat-
forms (11%) and LMS (Moodle, Google Classroom,
etc.) (17%) are less chosen by teachers than other
digital technologies (Figure 2).

According to the survey results teachers use
digital technologies for different purposes. Digi-

tal technologies are used for improving different
language skills that are crucial in foreign language
communicative competence. Speaking (96,7%),
Listening (93,4%), and Vocabulary development
(96,7%) are the main skills that teachers use digi-
tal technologies to improve. Almost half of the
respondents (49,2%) use digital technologies for
developing students’ intercultural communicative
competence. The use of digital technologies for
reading (31,1%) and writing (3,3%) is less than
other language skills (Figure 3).
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Figure 2
Teachers’ Responses to the Question:
“Which digital technologies do you use?”

Which digital technologies do you use?

61 oTBeT

Learning management systems
(Moodle, Google Classroom, C...
Mobile applications (Language
learning applications)
Gamification platforms (Kahoot,
Wordwall,etc.)

Al tools (ChatGPT, speech
recognition tools, Al chatbots)
Online video platforms (YouTube,
TED Talks)

Virtual simulations / role-play
platforms

17 (27,9 %)

11(18 %)

32 (52,5 %)
61 (100 %)
45 (73,8 %)

60 (98,4 %)

40 60 80

Source / Note: This figure was compiled by the authors based on the analysis of materials

Figure 3
Teachers’ Responses to the Question:

“For which skills do you mostly use digital technologies?”

61 oTBeT

Speaking

Listening

Reading
Writing
Vocabulary development

Intercultural communication

For which skills do you mostly use digital technologies?

19 (31,1 %)

59 (96,7 %)

57 (93,4 %)

59 (96,7 %)

30 (49,2 %)

40 60

Source / Note: This figure was compiled by the authors based on the analysis of materials.

The next part of the survey was about the effec-
tiveness of digital technologies on foreign language
communicative competence according to the teach-
ers. The survey questions on this section were or-
ganized through Likert scale ranging from strongly
disagree to strongly agree (Likert, 1932). Table 2
presents the findings about teachers’ attitude on ef-
fectiveness of digital technologies:

Most of the respondents (65,6%) strongly
believe that digital technologies increase
students’ motivation for communication in
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foreign language. A very large number of teachers
(83,6%) strongly believe that digital tools are great
help for developing students’ tourism-related
vocabulary. Most of the respondents strongly
agree (55,7%) and agree (37,7%) on statement
that online role-plays and simulations support
real-life professional communication. In addition,
according to the teachers, digital technologies are
really helpful for personalized learning, as 83,6%
of respondents strongly agree with that statement
(Table 2).
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Table 2
Teachers’ believes on effectiveness of digital technologies in foreign language education

Strongly . Neither agree
Statement disagree Disagree nor disagree Agree Strongly agree
Digital technologies increase students’
motivation to communicate in a foreign 0% 0% 3 (4,9%) 18 (29,5%) 40 (65,6%)
language.
Digital tools help students develop o o N o N
professional tourism-related vocabulary. 0% 0% 3 (4.9%) 6 (,8%) 32 (85,2%)
Online role-plays and simulations
support real-life professional 0% 1(1,6%) 3 (4,9%) 23 (37,7%) 34 (55,7%)
communication.
. Digital technologles.enhance students 0% 3 (5%) 5(8,3%) 33 (55%) 19 (31,7%)
intercultural communicative competence.
Digital learning environments support
personalized learning in foreign 0% 1 (1,6%) 3 (4,9%) 6 (9,8%) 51 (83,6%)

language education.

Source / Note: This table was compiled by the authors based on the analysis of materials.

The last part of survey covered challenges as difficulties that they face when using digital
and limitations that occur while using digital technologies. Lack of methodological guidelines
technologies on foreign language lessons. Most  (60,7%) and low student digital discipline
teachers chose factors such as lack of technical  (55,7%) were considered as important factors too

resources ((91,8%) and time constraints (95,1%)  (Figure 4).

Figure 4
Teachers’ Responses to the Question:
“What difficulties do you face when using digital technologies?”

What difficulties do you face when using digital technologies?

61 oTBeT

Lack of technical resources 56 (91,8 %)

Insufficient digital skills

Lack of methodological

0y
guidelines 37 (60,7 %)

Time constraints 58 (95,1 %)
Low student digital discipline 34 (55,7 %)

Assessment difficulties 1(1.6 %)

Source / Note: This figure was compiled by the authors based on the analysis of materials
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The findings of our study show that digital tech-
nologies play an important role in teaching foreign
languages and formation of future tourism special-
ists’ foreign language communicative competence.
The analysis theoretical works and survey findings
demonstrate that the integrating digital tools into
foreign language teaching helps developing gram-
matical, sociolinguistic, discourse, strategic parts of
communicative competence necessary for profes-
sional communication in tourism industry.

According to the scientific literature, digital
technologies are considered as not only supplemen-
tary instructional tools, but as an essential part of
modern foreign language education. Studies distin-
guish that digital technologies and digital learning
environment support learner autonomy, interaction,
intercultural communication, and authentic mate-
rial practice that are especially important for future
tourism specialists as their future work is directly
connected with communication in multilingual and
multicultural contexts. Theoretical findings show
that such digital technologies as virtual communica-
tion environments, artificial intelligence tools, mo-
bile applications, and multimedia platforms benefit
in developing students’ communicative competence
and professionally-oriented learning. The conducted
survey in our study confirmed the growing impor-
tance of digital technologies in higher education
practice. Most teachers reported regular use of digi-
tal tools and online resources during their foreign
language instruction.

The survey results confirm the findings on the
effectiveness of digital technologies. Teachers be-
lieve that digital tools help to increase students’
motivation to communicate in foreign language,
improve their professional vocabulary, and promote
personalized learning in foreign language education.
The most frequently used technologies included
gamification platforms, multimedia resources, and
Al tools. Other digital tools such as mobile applica-
tions, virtual simulation, and learning management
systems are used in teaching foreign language too.

However, some digital technologies used fewer
than others due to difficulties that occur while us-
ing them. For example, Virtual simulations were
chosen by few teachers as not all of the universi-
ties possess necessary equipment. Unequal access
to digital devices and Internet are identified as one
of the biggest barriers in usage of digital technolo-
gies. While students in large cities have access to
most of the technologies, students from under-
resourced regions may not have access to VR/AR
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or other type of technologies. Schools and students
from under-resourced regions may not have ac-
cess to bandwidth-heavy VR/AR or other digital
technologies. The survey results show that the dif-
ficulties while using digital technologies are mostly
connected with lack of technical resources and time
constraints. Additionally, some teachers chose lack
of methodological training and low student digital
discipline as other difficulties that occur while us-
ing digital technologies. These findings show that
digital technologies are considered strongly effec-
tive in teaching foreign languages, and successful
digital transformation requires technical support and
appropriate methodological preparation.

Conclusion

In conclusion, the analysis of different re-
searches demonstrates that the integration of digital
technologies into formation of future tourism spe-
cialists’ communicative competence is considered
effective. Literature review and survey findings
demonstrate that digital technologies such as VR/
AR, Mobile learning, game-based platforms, mul-
timedia resources and Al chatbots have a positive
effect on developing tourism students’ vocabulary,
practical language skills, intercultural competence
and speaking confidence. These skills and compe-
tences are essential in the formation of future tour-
ism specialists’ communicative competence. Using
digital technologies in teaching benefits not only
in improving language skills, but also in increas-
ing students’ motivation and engagement. Gamified
learning, mobile application, VR technologies and
Al facilitate learner autonomy, personalized learn-
ing, and immediate feedback that motivates students
for constant learning.

Despite pedagogical advantages of using digi-
tal technologies, there are technical, methodologi-
cal and organizational challenges. Studies show
that challenges are connected with uneven access to
technological infrastructure, teachers’ digital com-
petence, high cost for some technologies, and prob-
lems with pedagogical integration of digital tools
into curriculum design. These challenges highlight
the need for careful planning of digital tools usage,
systematic pedagogical development, and institu-
tional support to ensure successful digital technolo-
gies integration.
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